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PREFACE TO GREEK BREAKTHROUGH SPECIFICATION

It is a great pleasure to welcome the successful completion and publication of the Breakthrough 
specification for Modern Greek.  The authorial team at the Centre for the Greek Language at 
Thessaloniki are to be congratulated on their efficient and pioneering work.

This Breakthrough specification for Modern Greek is in fact the first such specification to be 
published in any language.  Though the team has been able to consult the as yet unpublished 
Breakthrough specification for English, it has exercised its own independent judgement 
throughout and has made changes and additions, including a number of new chapters, wherever it 
considered them to be necessary.

Breakthrough corresponds closely to A1, the lowest level recognised in the 6-level system 
proposed in the Common European Framework of Reference for Languages:  Learning, Teaching 
and Assessment.  However, it is at this level that the tension between criteria for the assessment of 
proficiency and the specification of learning objectives is most acute.  In assessment, the lowest 
level tends to attract descriptions which characterise poor performance, whereas learning 
objective must be substantial and worthwhile if it is to merit accreditation in a public system.

It is only over many years that the need for such a specification has been recognised.  Originally, 
the Threshold Level was considered to be the lowest level deserving of any recognition.  It soon 
became apparent that the goal of functional independence in the face of the challenges posed by 
daily life in a foreign country was ambitious, requiring a substantial educational effort.  Waystage 
was soon developed as an earlier objective derived by reducing options for the expression of 
functional and notional categories, the full range of which was, so far as possible, retained.  Later, 
the demand for a third level, above Threshold, was met by the development of the Vantage level.  
For some years, this 3-level specification appeared to satisfy the requirements of educational 
systems of qualification.  It is only recently that the need for the accreditation of a level of 
proficiency below Waystage has been recognised and that demand from a viable audience has 
grown.  This demand has come from three main sources.  First, the promotion by the Council of 
Europe of plurilingualism as an educational objective  has increased the interest in adult 
education for a limited but usable competence in a number of European languages which are 
virtually unrepresented in school education, to be achieved, say, in a one-month’s summer course 
in the country itself, or by a semester’s study in home-based adult education, perhaps with IT 
support.  Such courses may well aim at an A1 proficiency and be accredited in the European 
Language Portfolio.  Secondly, the great increase in personal mobility has seen an influx of 
substantial numbers of work migrants and asylum seekers into many European countries.  These 
people may have received limited education and have no previous experience of language 
learning and therefore benefit greatly from working towards a limited competence in the language 
of the host country.  Seeing its achievement formally recognised may usefully motivate further 
learning.  This may also be true of middle-aged persons in previously closed societies who wish 
to enlarge their horizons by learning something of the language of their neighbours.  Finally, the 
progressive  lowering of the starting age of language learning in schools makes it increasingly 
important for a clear early learning objective to be set as a benchmark for the interface between 
primary and secondary education, so that secondary school teachers have confidence in building 
further rather than starting all over again.  

It is very much to be hoped that the development of a Breakthrough level for Greek will stimulate 
its learning as a foreign or second language and contribute to the maintenance of European 
linguistic and cultural diversity.  The work of the Centre for the Greek Language had now 
resulted in the only 4-level specification of language-learning objectives to be published based on 
the Threshold Level model (Profile Deutsch, the only 6-level description, attempts a unitary 
treatment following the Framework model).  Taken together with the questionnaire published as 
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an Appendix to the Threshold Level volume, it offers a coherent basis for progression in the 
learning of Greek from its earliest stages to a level of proficiency which will empower the learner 
to cope with both the practical and the intellectual challenges of Modern Greek society.  The 
Centre for the Greek Language is to be warmly congratulated on a solid achievement and an 
important contribution to European understanding and co-operation.  It is very much to be hoped 
that those responsible for the teaching, learning and assessment of Greek across Europe and 
beyond will make full use of this valuable tool and that others will follow its example.

J.L.M. Trim, Cambridge, November 2004
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Preface to the Threshold Level for the Slovene Language
by J.L.M.Trim

It is a great pleasure to welcome the publication of Sporazumevalni prag za 
slovenščino,  the specification of the threshold level objective for the Slovene 
language.  The threshold level concept has been developing as a common model of 
description of language-learning across Europe for the last thirty years.  It is still 
developing as national and regional teams consider how best to apply the basic concepts 
to the language which they are themselves responsible for teaching to speakers of other 
languages.  The Slovenian and Romanian versions bring the number of European 
languages, large and small, to have been treated in this way to 24, covering all the 
language families represented in Europe.  Not only the Germanic, Romance, Balto-Slav, 
Celtic and Greek branches of the Indo-European family, but also Finno-Ugrian, Semitic 
and Basque languages have proved amenable to description according to the same model.  
This is because it starts from the universal need to communicate for the many purposes of 
daily life and only then shows how this is achieved in different ways by the diverse forms 
of language we use for the purpose.  As the work proceeds, each team has approached its 
task in a critical spirit.  It is not a question of literally translating an existing version.  
Each version is an adaptation of the same basic model to the specifics of the language and 
culture concerned and many innovations have been introduced, including a major 
revision of the model in Threshold Level 1990.  As the work has progressed, all previous 
versions have been at the disposal of each successive team, which then has an ever-
widening pool of experience to draw upon in its own reflections.

Our congratulations are due to the team from the Centre for Slovene as a Second/Foreign 
Language of the Faculty of Philosophy of the University of Ljubljana under the 
leadership of Dr. Marko Stabej for the way in which they have followed these principles.  
After carefully defining the target  audience (students, business people, visitors and 
Slovenes living abroad), its communicative needs and situations of use, they have not 
only specified the functions and general and specific notions required, but have given 
special attention to patterns of communicative interaction  and to the processes of 
learning as well as  to the specifics of Slovene grammar, vocabulary and phonetics.

We trust that Sporazumevalni prag za slovenšcino  will prove a valuable resource for the 
learning, teaching and assessment of proficiency in the Slovene language and its use in 
daily life for many years to come.  Our thanks are also due to the Ministry of Science, 
Education and Sport of the Republic of Slovenia  for its firm  moral and financial support 
for the project and in particular to Ms. Zdravka Godunc for her commitment and 
enthusiasm in initiating and co-ordinating the project. 
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Προχωρημένο Επίπεδο για τα Νέα Ελληνικά, 2003 ("Vantage" for Greek / 
pour le grec), Preface : J.L.M. Trim
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Preface to the Vantage Level for Modern Greek

It is with considerable pleasure that we greet the completion of the Vantage Level for 
Modern Greek, produced by the Centre for Greek Language, Thessaloniki at the request 
of the Greek Ministry of Education.

Vantage Level is a third level in a series of specifications of learning objectives 
developed within the Council of Europe’s programme for the promotion of language 
learning in Europe.

The series provides a series of reference points, common objectives towards the 
achievement of which all can work independently but in harmony. It sets out to define in 
some detail what users of a language are most likely to wish or need to be able to do in 
the communication situations in which they take part and consequently what they have to 
know and the skills they have to develop in order to be able to communicate effectively 
in those situations.

The Threshold Level (TL) may be regarded as the key element in the series, since it 
attempts to identify the minimal linguistic equipment which will enable a learner to deal 
with the more predictable situations of daily life, transactional and interactional, as an 
independent agent.

Waystage (WS) has subsequently been developed as an early learning objective designed 
to provide the learner with a broad range of resources at a very elementary level so as to 
satisfy the most urgent requirements for linguistic survival in the most predictable 
situations facing a visitor.

Vantage Level(VL) carries learners with the same needs and perspectives a stage further.

Following the publication of Threshold Level 1990 and Waystage 1990, their authors 
were asked to develop the specification of a learning objective which would represent a 
further stage, approximately as far above TL as WS is below it, for learners who have the 
same needs and perspectives, namely to ‘use another language for communication with 
persons who speak it, both for transacting the business of everyday life and for 
exchanging information and opinions on private life and public affairs’ and who are 
dissatisfied with the ‘minimally adequate equipment’ available to them at TL. Such 
learners ‘are not so much called upon to do entirely new things in the language as to meet 
the challenges of daily living in a more adequate and satisfying way, less restricted by the 
limited resources –especially perhaps in vocabulary– which they have been able to 
acquire in the time available. At the same time they will achieve a more fluent and 
accurate control over the communicative process’. Accordingly, VL goes beyond TL in 
the following respects:

 the refinement of functional and general notional categories.
 a considerable enlargement of concrete vocabulary
 recognition and limited control of important register varieties
 increased ability to understand and produce longer and more complex utterances
 increased range and control of goal-directed conversation strategies



18

 greater socio-cultural and socio-linguistic competence
 improved reading skills applied to a wider range of texts
 a higher level of skill in the processes of language production and reception

The authors have made it clear that, together with its predecessors, WS and TL, VL is 
concerned to build up the ability of learners to deal effectively with the complexities of 
daily living. It is then for any particular user, or group of users, to decide what use to 
make of the descriptive apparatus made available, so as to define objectives appropriate 
to the learners with whom they are concerned. They can supplement the specification if 
some learner needs are not met and items felt to be of marginal value can be omitted or 
replaced. Furthermore, the fact that the three successive objectives have been described 
according to the same model makes it possible for progress in learning to be articulated 
into more stages or fewer as appropriate.

It should be borne in mind that a clearly defined common objective is of particular value 
as a basis for the co-ordination of decision-making among the often independent 
providers of services for language learning, teaching and assessment. However, the 
requirements of different providers may well lead them to use the document in different 
ways. There are essential differences between curriculum designers, textbook writers, 
language testers, teachers and teacher trainers. For instance, textbook writers may look to 
it for guidance in the content of a textbook and perhaps the nature of exercises and tasks 
to be set. Teachers, concerned with the management of language learning, its 
organisation and monitoring, may look to it for a description of the directions in which 
the learners for whom they are responsible should be enabled to progress.

Following the successful conclusion of the projects for the production of Threshold Level 
and Waystage specifications for Modern Greek, the Greek Ministry of Education decided 
to make a further generous contribution to the language programme of the Council of 
Europe by commissioning the Centre for Greek Language in Thessaloniki to proceed to 
the production of this Vantage Level. Like its predecessors, the Vantage Level for 
Modern Greek takes fully into account the findings of the Survey of communicative 
needs which they conducted among learners of Modern Greek, both in Greece itself and 
abroad, to provide a firm scientific basis for the specification of learning objectives.

The publication of the Vantage Level for Modern Greek now provides the first 3-level 
description on the Threshold Level model of a European language other than English. It 
makes a highly significant contribution to the promotion of European plurilingualism, a 
major objective of Council of Europe language policy.

We warmly congratulate the authorial team under the direction of Professor Stathis 
Efstathiadis on the successful completion of their work, which we are confident will be 
highly beneficial, not only to the work of the Centre for Greek Language itself, but also 
to all students and learners of Modern Greek in countries all over the world. We trust that 
the example they have set will be followed by many more.

John L. M. Trim
Cambridge
Former Director of Modern Languages Projects
Council of Europe



19

Profile deutsch (Manual / Manuel & CD-ROM), 2002,  (Levels / Niveaux A1, 
A2, B1, B2), Vobermerkung : Martin Müller & Lukas Wertenschlag
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Nivel Prag, Pentru învăţarea limbii române ca limbă străină, 2002 (a 
Threshold Level for Romanian / un niveau seuil pour le roumain), 
Preface : J.L.M. Trim
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Preface to Nivel prag

by J.L.M.Trim.

It is a great pleasure to welcome Nivel prag, the Romanian version of The Threshold Level, to the 
still expanding circle of similar specifications. The Threshold Level concept has proved of an 
astounding longevity. It was first conceived in the early seventies, almost forty years ago, as part 
of an attempt by the Council of Europe to provide a solid structure for life-long learning. The 
‘functional-notional’ approach adopted gave priority to what learners want to do with a language, 
in order to communicate effectively, over the actual linguistic forms used for that purpose. Of 
course, both are necessary, but the reversal of the descriptive order had two positive effects. On 
the one hand, the needs and motivations of learners were more directly addressed and course 
designers were given a very detailed picture of what they should present. On the other, the 
classification of language functions and of the notions to be expressed was applicable to all 
languages, certainly to all those in use in the general European cultural space. As a result, it was 
not only taken up with enthusiasm by the vast English teaching industry, but has since proved its 
value as an intellectual tool for planning the teaching and learning of by now well over twenty 
European languages, including many of the less widely taught national and regional languages. 
With the dismantling of artificial political barriers to free interpersonal communication across the 
whole of Europe in the past decade, contacts between ordinary people in all social classes and of 
all nationalities have multiplied, both in the private and public domains, whether for purposes of 
education, work or leisure. It is no longer a question of training a small group of highly proficient 
translators, interpreters and guides to manage a limited amount of carefully controlled 
international contact. We are all involved in each other’s lives, to a greater or lesser extent, at one 
or another time in our lives.

As the most easterly of the Romance languages, Romanian, though surrounded by languages 
belonging to other families, survived some 1500 years of relative isolation following the collapse 
of the Roman Empire. As a result of interaction with other Balkan peoples, it has developed some 
areal features which give it a distinctive position in the Romance family. Over the past two 
centuries, its development as an intellectual and cultural means of expression has benefited 
greatly from the relations with France and Italy. The speed and dedication with which Victoria 
Moldovan, Liana Pop and Lucia Uricaru, the authoring team from the University of Cluj, with 
strong ministerial support and encouragement, particularly from Dan Nasta, Romanian National 
Correspondent with the Council of Europe Language Policy Division in Strasbourg, has produced 
so substantial a functionally-oriented description of Romanian, testifies to the determination of 
Romania to play a full part in European communication and co-operation. We also welcome the 
critical and innovatory spirit in which the team has approached the functional and notional 
taxonomy and taken into account the new dimensions of description offered by the Common 
European Framework of Reference for Languages: Learning, Teaching, Assessment and the 
European Language Portfolio. 

We trust that Nivel prag will provide a stimulus and a firm basis for the revitalisation of the 
teaching and learning of Romanian as a foreign and as a second language both in Romania itself 
and in further, higher and adult education across our Continent and, indeed, on a global scale.
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Αρχικό Επίπεδο για τα Νέα Ελληνικά, 2001 ("Waystage" for Greek / Niveau 
A2 pour le grec), Preface : J.L.M. Trim
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Preface to the Waystage for Modern Greek

It is a great pleasure to welcome the publication of the Waystage for Modern Greek, 
produced at the request of the Greek Ministry of Education by the Centre for the Greek 
Language in Thessaloniki.

The ‘Waystage’ concept was first developed from the Threshold Level for English in 
1978, in connection with the media-based language course Follow Me. An experiment 
conducted in the Volkshochschulen in Vienna had shown that the content of Threshold 
Level was too rich for students working under the normal conditions of adult education to 
master productively in one year. It was therefore decided to extract from Threshold Level 
a lower objective which would concentrate on the most basic communicative needs of the 
learner and the simplest forms of expressions so as to produce a viable ‘first pass’ at the 
development of a communicative competence on the way to the achievement of 
independence in everyday living, which was the aim of Threshold Level. It was then used 
as the basis for the first year syllabus for Follow Me!

Waystage proved to be a very valuable early learning objective, both for teenagers at 
school and for adult learners. In Spoken English, simplicity is a virtue and the highly 
restricted formal means specified in Waystage for the expression of basic functions and 
notions, general and specific, proved to empower learners to take part in practical 
transactions as well as in human interaction in a simple but effective way. Waystage thus 
became (especially after its updating and enrichment in Waystage 1990) a useful, valid 
objective in its own right for learners unable to find the time to reach the threshold of full 
independence, as well as a well marked objective on the way to Threshold Level for those 
intending to study further. As the concept of plurilingualism has become central to the 
planning of the language development for learners, the value of developing a limited 
communicative competence in a number of languages has come to be more widely 
appreciated, as opposed to concentrating all efforts on reaching a higher and higher level 
of competence in a single language for international communication (usually English). In 
the context of life-long education, it makes very good sense to devote the necessary time 
and effort to gaining access, in a modest way, to the ways of thinking and acting of our 
neighbours in other European countries, so as to share something of their rich cultural life 
and heritage. Among European languages and cultures, Greek has a very special place 
and the Waystage for Modern Greek offers a key to a treasury which all may turn.

The Council of Europe has now published Threshold Level-type descriptions for over 20 
European national and regional languages. In all cases it has encouraged the teams 
concerned to regard the existing specifications as a point of departure for their work. 
They should then consider carefully not only the specific character of the language 
concerned and of its cultural setting, but also the needs of learners in the situations in 
which they can be expected to use the language. They should then innovate accordingly, 
whilst continuing to bear in mind the real advantages of a common model for learners in 
developing a plurilingual repertoire. 
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Our Greek colleagues have indeed followed this course in all respects. In particular, they 
have conducted a survey of communicative needs among learners of Modern Greek both 
in Greece itself and abroad to provide a firm scientific basis for the specification of 
objectives first at Threshold Level and now at Waystage. The questionnaire devised for 
the purpose and the results obtained have been published in connection with The 
Threshold Level for Modern Greek and will be of great value to teams working on other 
languages in the future.

The Council of Europe greatly appreciates the generous contribution to its programme 
made by the Greek Ministry of Education by commissioning the Centre for the Greek 
Language, Thessaloniki, to proceed from the specification of a Threshold Level for 
Modern Greek, recently published by the Council of Europe, to the production of this 
Waystage and subsequently to that of a Vantage Level. This project will provide the first 
3-level description of a European language other than English –an example we hope will 
be followed by many others. We heartily congratulate the authorial team under the 
direction of Professor Stathis Efstathiadis on their excellent work and look forward to its 
continuance.

John L. M. Trim
Selwyn College, Cambridge
Former Director of Modern Languages Projects
Council of Europe
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Prahova Uroven – Cestina Jako Cizi Jazyk, 2001 (a Threshold level for 
Czech / un niveau seuil pour le tchèque), Preface : J.L.M. Trim
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Preface to the Threshold Level for Czech

Prahová úroveň –čeština jako cizí jazyk, the Threshold Level for Czech as a foreign language, is 
a most welcome addition to the set of intellectual tools which researchers across Europe have 
placed at the disposal of the language teaching profession.

It is now more than 25 years since The Threshold Level was first published in its original form, 
and a full decade since its updating in Threshold 1990, upon which Prahová úroveň is broadly 
based. That teachers, researchers and planners still find this model an appropriate way of 
providing a common reference framework and standard as a focus for their professional 
interaction is a tribute to the fruitfulness and practicality of the original conception, weaving 
together a number of strands in applied linguistics which have proved to be of lasting value.  In 
particular, by looking at language primarily as a mode of action arising from the human need to 
communicate, the Threshold Level model has brought the peoples of Europe together, rather than 
emphasising the differences in the external forms of linguistic expression, which separate them.  
If we recognise our fundamental unity, as fellow human beings with the same basic needs, 
feelings, hopes and fears, trying to ‘make friends and influence people’ in similar ways for 
similar purposes, we can find a common basis for cooperative enterprises.  At the same time we 
can all the more readily appreciate, enjoy and celebrate our linguistic and cultural diversity 
without falling prey to ethnic intolerance and xenophobia.

The Threshold Level model has shown itself to be equally applicable to all European languages, 
irrespective of the linguistic type or language family to which they belong.  It is particularly 
welcome that Czech adds a further Slavonic language to those so far described.  Indeed, with its 
lively cultural life and its situation in the centre of our continent and having a consistent writing 
system employing the Roman alphabet, Czech is certainly one of the most attractive and 
accessible of the Slavonic languages.  It is much to be hoped that the appearance of Prahová 
úroveň, as well as the teaching materials and courses which will be based upon it, will stimulate a 
substantial growth of interest in the learning of the Czech language.

Prahová úroveň has been produced by the co-operation of a number of colleagues from different 
institutions in the Charles University of Prague, with contributions from the Department of 
Applied Linguistics of Palacký University of Olomouc and strongly stimulated and supported by 
the Ministry of Education, Youth and Sports of the Czech Republic.  All are to be warmly 
congratulated on the efficiency and enthusiasm with which they have brought their long 
experience and deep understanding to the task, and on producing an invaluable document which 
is faithful to the basic principles of the Threshold Level ‘family’, which have stood the test of 
time, whilst doing full justice to the unique specificity of the Czech language.  I wish the authors, 
and all future users of Prahová úroveň, every success.

J.L.M.Trim,  Cambridge, September 2001
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Küszöbszint, Magyar mint idegen nyelv, 2000 (a Threshold level for 
Hungarian / un niveau seuil pour le hongrois), Preface : J.L.M. Trim
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Foreword to the Threshold Level for Hungarian.

The Threshold Level for Hungarian is a welcome addition to the specifications of functional 
objectives for European languages sponsored by the Council of Europe, bringing their number to 
over twenty.  It is of particular value, not least because it helps to heal the disruption of European 
communication and co-operation in the years during and following the Second World War.  
Hungarians attach great importance to foreign language learning.  However, like many speakers 
of languages which are not widely spoken outside their borders, they are often inclined to 
underestimate the interest of foreigners in learning their language.  The Council of Europe 
strongly promotes a policy of plurilingualism.  That is to say that every European should build 
up, over the course of a lifetime, a communicative competence drawing upon the experience of 
learning and using a number of languages.  The proper response of Europeans to the great variety 
of languages and cultures in our continent is to be prepared to go out to meet our neighbours and 
learn to interact with them on terms as equal as possible.  In any case, increasing educational, 
vocational and leisure mobility bring increasing numbers of people to spend longer periods in 
other countries.  It is then a matter of necessity or common sense for the students, business people 
and temporary residents of all kinds as well as regular visitors to enter into the life of the 
community concerned.  Anyone who is not prepared to learn its language will be self-condemned 
to be a perpetual outsider.  In the case of Hungary, the vicissitudes of recent history have also 
produced a world-wide diaspora of some size as well as  substantial Hungarian-speaking minority 
communities in neighbouring countries.  The threshold level specification for Hungarian will be 
of particular value to young people in the countries concerned in developing their plurilingual and 
pluricultural competence.

The specification is also of general interest because Hungarian, though situated in the centre of 
Europe, is a linguistically isolated Finno-Ugrian language surrounded by members of the 
Germanic, Romance and Slav branches of the great Indo-European family of languages.  Some 
critics of the Threshold Level concept have held that it would prove to be inapplicable to 
languages outside the Germanic and Romance branches of the Indo-European family of 
languages.  In fact, the model has been successfully applied much more widely, to Greek, 
Russian, to the Baltic languages (Latvian and Lithuanian), to Celtic (Welsh), to Semitic 
(Lebanese, Maltese), to Basque and to Estonian as well as Hungarian in the Finno-Ugrian 
language family.  The languages concerned vary widely also from the typological point of view, 
including isolating, inflectional and agglutinative types.

To what should we attribute the durability and wide applicability of the Threshold Level concept?  
Perhaps it is because the functional/notional approach on which it is based concentrates attention 
on what the users of a language have to do in order to communicate in the situations of daily 
social life, which is something we all share, rather than on the formal structure of languages, 
which separates us.  Perhaps also, because the approach concentrates on specifying objectives 
which we have in common rather than on methods of learning and teaching, where opinions and 
practices diverge according to traditions, learner characteristics, resources and other practicalities.

Of course, each language is an  organised lexical and grammatical system, and it remains, as ever, 
a major and indispensable part of language learning to know the words and control the 
grammatical processes needed to express the notions and to perform the functions and to engage 
in meaningful discourse.  The question is, where to place the emphasis.  In 1975, it was necessary 
to give priority to function over form in order to break the long tradition which treated the 
manipulation of the system as an end in itself – a tradition reinforced (if not intentionally) by the 
structuralist behaviourism of the post-war period.  
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By 1990, however, it was necessary to show, in a substantial appendix, that the lexical and 
grammatical resources presented in The Threshold Level piecemeal as exponents of particular 
functions and (especially general) notions, though giving the superficial impression of being 
selected ad hoc, nevertheless constitute a coherent, and actually quite rich, system which could be 
presented as such.  In fact, the well-known ‘double articulation’ of language means that the 
systematic presentation of form atomises meaning, and vice versa.  Accordingly, the decision of 
the Hungarian team to separate the functional and formal linguistic aspects of the specification 
into two more or less equal parts is welcome.  It will, of course, remain the responsibility of 
course designers and other users to resynthesise and order the material present in the two parts so 
as to structure and guide the progress of learners to the goal of a communicative competence 
adequate to deal with the necessities of daily living in a Hungarian-speaking environment.

It remains to express appreciation of the initiative taken by the Hungarian Ministry of Education 
in stimulating and supporting this project as a contribution to European mutual understanding and 
cooperation, and to congratulate the authors on the quality of the work and the speed and 
efficiency with which it has been carried out.

J.L.M.Trim, Cambridge April 2000
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Aukštuma, 2000 ("Vantage" for Lithuanian / niveau B2 pour le lituanien), 
Preface : J.L.M. Trim
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Κατώφλι για τα Νέα Ελληνικά, Α΄ τόμος, 1999 (a Threshold level for Greek / 
un niveau seuil pour le grec) : Volume A & B , Preface : J.L.M. Trim
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Nivel Llindar per a la llengua catalana, 1999 (revised Threshold level for 
Catalan / niveau seuil révisé pour le catalan), Pròleg : L.J. i Mirabent
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Latviesu valodas prasmes limenis, 1997 (a Threshold level for Latvian / un 
niveau seuil pour le letton), Preface/Préface : J.L.M. Trim
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Eesti Keele Suhtluslävi,1997 (a Threshold level for Estonian / un niveau 
seuil pour l’estonien), Prefatory Note / Préface: J.L.M. Trim



42



43



44

Slenkstis, 1997 (a Threshold level for Lithuanian / un niveau seuil pour le 
lituanien), Prefatory Note : J.L.M. Trim
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Fug I-Ghatba tal-Malti, 1997 (a Threshold level for Maltese / un niveau seuil 
pour le maltais), Preface : J.L.M. Trim
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Porogovyi Urovenj Russkyi jazyk, 1996 (a Threshold level for Russian / un 
niveau seuil pour le russe), Volume I & II, Preface/Préface : J.L.M. Trim
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Vantage level, 1996, Introduction: J.A. van Ek & J.L.M. Trim 
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Y lefel drothwy Ar gyfer y gymraeg, 1994 (a Threshold level for Welsh / un 
niveau seuil pour le gallois), Preface : J.L.M. Trim & J.A. van Ek
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Nivel Soleira, 1993 (a Threshold level for Galician / un niveau seuil pour le 
galicien), Préface : J.L.M. Trim
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Waystage 1990 (1991), Preface : J.A. van Ek & J.L.M. Trim
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Threshold level 1990 (1991), Preface: J.A. van Ek & J.L.M. Trim 
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Nivel limiar, 1988 (a Threshold level for Portuguese / un niveau seuil pour le 
portugais),  Prefacio :  R Richterich
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Atalase Maila,1988 (a Threshold level for Basque / un niveau seuil pour le 
basque) (out of print / épuisé) Hitzaurrea : J.A. van Ek
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Drempelniveau, 1985 (a Threshold level for Dutch / un niveau seuil pour le 
néerlandais), Ten Geleide : J.L.M. Trim
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Et terskelnivå for norsk,1988 (a Threshold level for Norwegian / un niveau 
seuil pour le norvégien) Foreword : J.L.M. Trim
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Et taerskelniveau for Dansk, 1983 (a Threshold level for Danish / un niveau 
seuil pour le danois), Introduction : Jorn Jessen
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Livello Soglia, 1982  (a Threshold Level for Italian / un niveau seuil pour 
l'italien), Prefazione : J.L.M. Trim & J.A. van Ek

(new edition)
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Kontaktschwelle, 1981, (a Threshold for German / un niveau seuil pour 
l’allemand), (out of print / épuisé), Vorwort : J.L.M. Trim
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Un nivel umbral, 1980 (a Threshold level for Spanish / un niveau seuil pour 
l’espagnol), Prefacio : J.L.M. Trim – Prólogo : J.A. van Ek
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Waystage English (1980), Pergamon Press (out of print / épuisé), Preface: J.L.M. 
Trim
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Un niveau-seuil, 1976 (a Threshold level for French), Avant-propos:  J.L.M. 
Trim & J.E. van Ek
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The Threshold Level for Modern Language Learning in Schools, 1976 (le 
niveau-seuil pour l’apprentissage des langues vivantes à l’école), (out of 
print / épuisé), Preface: J. E. van Ek 
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Threshold Level English, 1975 (un niveau-seuil pour l’anglais) (out of print / 
épuisé), Preface &  Foreword : J.L.M Trim
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