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response to the recommendations of the Council of Europe’s White Paper on
Intercultural Dialogue “Living together as equals in dignity”, which recommended that
new educational tools should be developed to encourage learners to reflect critically
on their own responses and attitudes to experiences of other cultures.
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Introduction

alisation make everything different, that intercultural experience is the experience of everyone. This
is indeed true for those — and there are many of them - who encounter people from other countries
in their daily lives, as such encounters are obviously “intercultural” experiences. Freedom of movement in
Europe particularly has grown in recent decades and the need for intercultural dialogue is well recognised.

I t has become commonplace to say that the world has changed, that globalisation and internation-

On the other hand, there are many parts of Europe and beyond where such experiences are, in fact, not so
common, where people may feel that change has not affected theirimmediate surroundings even if they see
the effects of globalisation and internationalisation in the daily news.

These two views are based on the idea that “culture”is what is found in distant places, what might be experi-
enced on a holiday in another country, for example, and that “intercultural” applies only to experiences with
people from distant places and other countries. “Culture” is, however, a complex concept which is used - and
sometimes over-used - to refer to many dimensions of our experience with other people. Indeed, “other peo-
ple”is also a deceptively simple term used to refer to those who are “not like us"

People who are “not like us” and who have a different “culture” may in fact be far more varied than just those
from other countries, people we may or may not meet as a result of globalisation and internationalisation.
Boys may say girls are “not like us”and have their own “culture’, and vice versa. People who live in the city may
say the same of those who live in the countryside, and vice versa. People of one religion/age group/ethnicity/
nationality, or other social category, may say it of those of another religion/age group/ethnicity/nationality,
or other social category, and vice versa.

It soon becomes clear that intercultural encounters are part of our everyday lives with or without globalisa-
tion and internationalisation. Some encounters go unnoticed because they are so common and seem natural.
Others stick out as special and sometimes demanding and difficult experiences because they are unusual
and are the cause of joy or fear or both. Even the ordinary becomes unusual as a particular event or meeting
suddenly causes us to stop and wonder.

Joy and fear - and other emotions in between - are often best understood through a little reflection and
analysis, and can then be a better basis for future intercultural encounters. The Autobiography of intercultural
encounters (AIE) is a means of helping us to think about our experiences of “other people” with other“cultures”
whether they seem distant or near to us in time and place. It is also a means of helping us to decide how we
can and should learn from an intercultural encounter, what we should do, what action we might take, how we
can find out more about and benefit from the event which has been important to us, and how we can make
it part of our understanding of “others” and their “cultures”.

The AlE is essentially a series of questions about a special intercultural experience which has been particularly
important. The questions take us back over the encounter, over how we responded, how we think others in
the encounter responded, how we thought and felt about it then and now, and what conclusions we can
draw from it for the future. The questions follow a careful sequence which is based on scientific research but
are written in a way which makes it easy for anyone to follow. In the “Standard version”, those who use the
AIE can do it alone or with others — with the help of a friend or teacher for example - whereas the “Version for
younger learners”is intended for children who need help from an adult in reading and writing and in thinking
back over their encounter.

The AIE is accompanied by notes for facilitators in both versions, where a more detailed explanation of its
purpose and origins is given.
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There is also a text, “Context, concepts and theories’, which deals in some depth with the concepts which
underlie the AIE, such as what we mean by “culture”and many other concepts which help to clarify a complex
area for facilitators. Finally, there is a shorter and simplified version of this explanatory text, entitled “Concepts
for discussion”, which can be used with people who complete the “Standard version” of the AIE and who
themselves might want to understand more about how disciplines such as psychology and sociology help
us to analyse intercultural encounters in a scientific way. These two texts may be found in a separate volume
which accompanies the present one.

It is hoped that the AIE will be a means of helping anyone who has had a significant intercultural experience
to benefit from it, make it part of their way of seeing the world around them and decide how to take a full
part in the intercultural world to which they belong.
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Autobiography of intercultural encounters
Standard version

What is the Autobiography of intercultural encounters?

This AIE has been designed to help you analyse a specific intercultural encounter which you have experienced.
You do this by answering a sequence of questions about various aspects of that encounter.

Anintercultural encounter can be an experience you had with someone from a different country, but it can also
be an experience with someone from another cultural background in your country. It might be, for example,
someone you met from another region, someone who speaks a different language, someone from a different
religion or from a different ethnic group.

This focus is on just one event or experience which you have had with someone different to yourself. For
example, avoid talking in general terms about a holiday which you have had and instead choose just one
specific encounter or meeting which you have had with a particular person from another country or culture.
It may be somebody you already know and have known for some time.

The event could be a visit to that person’s house. It could be a meeting with someone from a foreign country
or another region of your own country. It could be something that happened while on a trip abroad, and so on.

Here are some examples from other people.

» An English teenager met a foreigner for the first time in Turkey. She and her mother talked to him
because they got lost in the town.

> A 10-year-old girl went for a holiday to Egypt. There she became acquainted with a local girl of 11.They
met on the beach and first communicated with the help of gestures. She learnt that her parents worked
at the hotel where her family were staying.

» A German boy went to stay at his friend’s house. His friend’s parents came to Germany from Japan but
his friend was born in Germany.

» Ayoung Bulgarian woman got to know a Hungarian and a Turkish guy at an international airport in the
USA. She was intrigued by the different ways they responded to critically delayed flights.

> Auniversity student arrived in France, frightened and tired, and was amazed at how friendly and caring
the bus driver could be.

> A Bulgarian boy congratulated his Armenian friend on Christmas day and felt embarrassed when he
realised that Armenian Christmas was on a different day.

Notice that the encounters can be in your own country, in your own neighbourhood, in your own home, in a
foreign country or on a journey - in other words anywhere you happen to be.

Choose an experience which was important for you, which made you think, surprised you, that you enjoyed,
found difficult, or similar, and give the experience a name or title, for example, “A South African visitor”, “My
Greek experience’, “My first conversation in a foreign language’, “Staying with a Japanese friend’, “Delays at
the airport’; “Arrival in France’, “The wrong day for Christmas”.

This AIE helps you to think about the experience by asking you questions about it. Try to answer the questions
as honestly as possible. It does not matter if the experience is positive or negative.

All experiences are important.
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Who | am (optional)

In this first section of the AIE, you are asked to describe yourself.
You can either do this now, or after answering some or all of the following questions.

In describing yourself, think about things that are especially important to you in how you think about yourself
and how you like others to see you.*

*Here are some elements you may wish to include if you find them to be an important part of your identity: your name, age, gender,
nationality, ethnic group, country, region or community where you live or come from, religion, languages, and so forth. Or you could, for
example, include being a son/daughter, brother/sister, school student, member of a sports team or member of any other type of club.
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1. The encounter

Title

Give the encounter a name which says something about it.

Description

What happened when you met this person/these people?

Time
When did it happen?

Location
Where did it happen? What were you doing there?

J
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Was it (please tick one or more):

> study
leisure
on holiday

at school

>
>
> at work
>
» other?

Importance

Why have you chosen this experience?

Was it because (please tick one or more):

» it made me think about something I had not thought about before
it was the first time | had had this kind of experience

it was the most recent experience of that kind

it surprised me

it disappointed me

it pleased me

it angered me

vV vyVvYyVvyVvyyvyy

it changed me?

Add any other reactions in your own words and say what you think caused your reaction.
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2.The other person or people

Who else was involved? Give the name of the person or people, if you know them.

Write something about them. What was the first thing you noticed about them? What did they look like?

What clothes were they wearing?

Were they male/female, or older/younger than you, or did they belong to a different nationality or religion or

region, or was there something else you think is important about them?

J
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3. Your feelings

Describe how you felt at the time by completing these sentences.

My feelings or emotions at the time were ...

My thoughts at the time were ...

What | did at the time was ... . (For example, did you pretend you had not noticed something that was strange?
Did you change the subject of the conversation which had become embarrassing? Did you ask questions
about what you found strange?)
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4.The other person’s feelings

Imagine yourself in their position. How do you think the other people felt in the situation at the time? This
can be difficult but try and imagine what they felt at the time. Happy or upset/stressed, or something else?
How did you know?

What do you think they were thinking when all this happened? Do you think they found it strange, or inter-
esting, or something else?

Choose one or more of the options below, or add your own suggestion and say why you have chosen it.

For them it was an everyday experience/an unusual experience/a surprising experience/a shocking experi-
ence, because...

Choose one or more of the options below and complete the sentence or add your own ideas.

The other people involved in the experience appeared to have the following feelings — surprise/shock/delight/
no particular feelings/...

I noticed this because of what they did/said and/or how they looked, for example they... (say what you
noticed)

| am not sure because they seemed to hide their feelings.

J
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5.Same and different

Think about the similarities and differences between the ways in which you thought and felt about the situ-
ation and the ways in which they thought and felt about it.

Were you aware at the time of any similarities and, if so, what were they?

Were you aware at the time of any differences and, if so, what were they?

Looking back at the situation ...

Are you aware now of any other similarities and, if so, what are they?

Are you aware now of any other differences and, if so, what are they?

How do you see your own thoughts, feelings and actions now?

First thoughts:

Choose one or more of the following and complete the sentence, or invent your own.

The way | acted in the experience was appropriate because what | did was
| think | could have acted differently by doing the following

| think the best reaction from me would have been

My reaction was good because

| hid my emotions by

N /
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6. Talking to each other

When you think about how you spoke to or communicated with the other people, do you remember that you
made adjustments in how you talked or wrote to them?

First thoughts:

Further ideas - for example:

| was talking to them in my own language and | noticed | needed to make adjustments to help them under-
stand me, for example ...

| was not speaking in my own language and | had to make adjustments to make myself understood — to sim-
plify / to explain using gestures, by explaining a word, by ...

I noticed things about how they spoke - that they simplified, that they used gestures, that they spoke more
slowly ...

Did you already have any knowledge or previous experience which helped you to communicate better?

First thoughts:

Further ideas - for example:

| already knew things about how people communicate and behave in other groups which helped me to
understand the experience and communicate better. | knew, for example, that ...

| knew that other people involved in the experience thought and acted differently because of what they had
learnt as children, for example ...

NS J
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7. Finding out more

There may have been things in the experience which puzzled you and you tried to find out more at the time.
If you did so, how did you do it?

If you have found out an answer since, how did you do it?

For example:
There were things | did not understand, so | tried to find out by asking questions at the time/reading about
it/looking on the internet/asking questions ...

| used the following sources for information ...

When finding new information, | noticed the following similarities and differences with things | know from
my own society ...

The following things still puzzle me ...

N /

Page 18 » Autobiography of intercultural encounters




~

8. Using comparisons to understand

People often compare things in other groups or cultures with similar things in their own. Did you do this? Did
it help you to understand what was happening?

For example:

The experience involved some things which were similar to what | know in my own group and these are the
things | noticed ...

There were some things which were different from my own group ...

N /
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9. Thinking back and looking forward

If, when you look back, you draw conclusions about the experience, what are they?
Complete as many of these as you can.

| liked the experience for the following reasons ...

| disliked the experience for the following reasons ...

There were some things which | approve of and these are my reasons ...

There were some things which | disapprove of and these are my reasons ...

N\
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Try to imagine that you are telling someone you know well about all this. It could be your brother or sister,
for example. Do you think they would have the same opinions as you? Would they approve and disapprove
of the same things for the same reasons?

Try to think about why people you know well and who belong to the same group(s) as you (same family, same
religion, same country, same region, etc.) might have the same reactions, and write your explanation here:

Did the experience change you? How?

Did you decide to do something as a result of this experience? What did you do?

Will you decide to do something as a result of doing this AIE? If so, what?

N /
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Autobiography of intercultural encounters

Standard version
Notes for facilitators

What is the AIE?

The AIE is a document for learners and normally should be their property to use as they wish. It guides learn-
ers to think critically about an intercultural experience, that is, an encounter with people from another social
group. The group can be of any kind: people from another country, from another ethnic group, from another
religion, from another region of the same country, from another level or class or stratum of the same society
and so on.The AlE is to be completed in connection with one specific encounter. Each encounter needs a new
copy of the AIE and can be numbered.

The AIE consists of a series of questions which learners answer about the specific encounter, but they only
answer the questions they choose to answer. There is no obligation to answer them all.
There are two related purposes for the AlE:

> self-evaluation: the AIE guides learners to evaluate their own responses to a specific encounter; over
time they can look back at different encounters and how they evaluated them and thus learn about
themselves;

» teaching and learning: teachers can use the AIE as a means of stimulating reflection and analysis, and
can thus facilitate learning in deliberate ways.
The two purposes are related but differ in the emphasis and also in the ways the AIE is used.

> The intercultural experience which some learners choose to talk about might be a relatively profound
one which led to an awakening of their awareness of cultural difference. Some of the more complex
questions in the AIE have been designed with this possibility in mind.

» Other learners may choose a much more mundane experience (such as buying a loaf of bread in a shop
in a foreign country, or an occasion on which a foreigner asked them for directions in the street). With
the latter type of experience, some questions in the AIE may be redundant and should simply be omit-
ted if they are not relevant.

How and when to use the AIE

The AIE can be used formally in the classroom and also informally at a time and place of learners’ own choice.

It can be used as a teaching instrument working with groups or individuals, led by a teacher - the teaching
and learning option. It can be used privately by individuals - the self-evaluation option — as a kind of diary,
which may remain confidential.
The use will depend on one or more factors:

> the intention of the teacher to introduce the AIE into a course of study;

> the wishes of the learner about confidentiality;

> the age of the learners and whether they need help with the AIE.
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Here are some possible scenarios where the AIE might be used.

After a school holiday

After a school holiday, when students may have been away from home - perhaps to another country, to
another region of their own country or at a school camp - the AIE can be used with primary/elementary
school students to encourage them to reflect upon a specific experience which they have had while on
holiday. In the case of these students, they may be interviewed individually either by their teacher or by a
classroom assistant.

In vocational training placements in other countries

Younger and older people in vocational training may be offered the opportunity to take up a work experience
placement in another country. This involves them in not only learning about and experiencing other ways of
living on a daily basis but also other work practices and traditions. They might be encouraged by their man-
agers to complete the AIE as a means of analysing their experience of the workplace and/or living in another
country and not just being a visitor there.

After a school trip

Schools often organise visits to other regions of the same country or to other countries. Often they prepare
the students/pupils for this very carefully but it is just as important to facilitate their reflections after the event.
Each student/pupil in a group will have had some particular experience or encounter even though they have all
been on the same trip, and the AIE can help to individualise the follow-up and reflection. After each individual
has completed the AIE, they may be willing to share their encounter with others in the group and, with the help
of a teacher, think about the variety of experiences rather than over-generalise their individual experience.

In preparation for and during study abroad at university

In preparation for study abroad, students are introduced to the AIE and complete it for a specific encounter
they have already had (perhaps with another student acting as mentor). They then complete the AIE for
specific experiences they have during their period of study and residence abroad and afterwards when they
reflect with hindsight.

After a major event

After a major event, such as learners witnessing an exchange of racial abuse, the AIE is used as a tool for analysis
of learners’reactions. This may be in a classroom and led by a teacher or it may be private use encouraged by
a teacher with the option of keeping it confidential or showing it to others.

But it can also be used in any other scenarios of intercultural encounters.

Above all, the AIE can be used and adapted flexibly to the circumstances. Users do not need to answer all the
questions — it is not a questionnaire.

Teachers may wish to change the formulation of the questions under a heading, to make them more appropri-
ate to an age group or to the previous experience of learners.

The only things which should not be changed are the headings and introductions for each section and the
order in which the sections are presented. Users may, however, respond to the sections in any order they wish
and may often decide to do some later sections first. Facilitators should not prevent them from doing this.

The rationale behind the AIE

There are three ideas behind the AIE:
> that a special or “rare” event in someone’s life can have a lasting effect on them;

> that a tool for helping people to think about their experiences, especially “rare events’, can make them
more meaningful;

> that changes are not always “incremental”and people sometimes become more intercultural and some-
times less as a result of their experiences.
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The make-up of the AIE - the particular questions and the order in which they are put - is derived from a
definition or model of intercultural competence with a number of identifiable elements. Users of the AIE are
encouraged to think about their intercultural competence in relation to these elements, but without any
reference to the technical terms.

Teachers, however, will be able to help learners if they know what lies behind the questions and what the ele-
ments are. They are summarised here and, at the end of these notes, the AIE is presented with the links from
each question to the elements made clear.

The model of intercultural competence’

The Council of Europe’s Reference Framework of Competences for Democratic Culture (RFCDC) provides a com-
prehensive description of the competences that an individual needs in order to:

» promote and protect human rights;
> act as a responsible democratic citizen;

» comprehend and appreciate the perspectives and world views of those who have different cultural
affiliations from themselves;

> engage in respectful intercultural dialogue.

The third and fourth purposes are, of course, directly relevant to participating successfully in intercultural
encounters. The full set of competences required for all four purposes are shown in Figure 1.

Figure 1: The full set of competences specified by the RFCDC

Values Attitudes
—  Valuing human dignity and human — Openness to cultural otherness and
rights olher beliefls, world views and praclices
—  Valuing cultural diversity =P
—  Valuing democracy, justice, fairness, = Cl\.rlc-mlrjd.e.dness
equality and the rule of law — Responsibility
—  Sell-efficacy

— Tolerance of ambiguity

Competence

Autonomous learning skills —  Knowledge and critical understanding
Analytical and critical thinking skills of the self
Skills of listening and observing — Knowledge and critical understanding
— Empathy of language and communication
—  Flexibility and adaptability — Knowledge and critical understanding of
— Linguistic, communicative and the world: politics, law, human rights,
plurilingual skills culture, cultures, religions, history, media,
— Co-operation skills cconomies, environment, sustainability

—  Conflict-resolution skills
Knowledge and

Skills critical understanding

Fifteen of the 20 competences in Figure 1 are required to engage appropriately, effectively and respectfully
in intercultural encounters. These are as follows.

1. Facilitators who are familiar with the first edition of the AIE should note that the terminology in this section has been amended.
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Values

Valuing human dignity and human rights

This value is based on the belief that every human being is of equal worth, has equal dignity, is entitled to
equal respect and is entitled to the same set of human rights.

Valuing cultural diversity

This value is based on the belief that other cultural affiliations and cultural diversity, as well as pluralism of
perspectives and practices, ought to be positively regarded, appreciated and cherished.

Attitudes

Openness to cultural otherness and other beliefs, world views and practices

This attitude involves sensitivity towards, curiosity about and willingness to engage with people who are
perceived to have different cultural affiliations from oneself or with beliefs, world views and practices which
differ from one’s own.

Respect

Respect means positive regard and esteem for someone or something based on the judgment that they have
intrinsic importance, worth or value.

Civic-mindedness

This is an attitude towards a community to which one belongs that is larger than one’s immediate circle of
family and friends, involving a sense of belonging and solidarity, and a willingness to undertake action with
the aim of making a contribution to the common good.

Tolerance of ambiguity

This is an attitude towards situations that are uncertain and subject to multiple conflicting interpretations,
which involves evaluating such situations positively and dealing with them constructively.

Skills
Autonomous learning skills

These are the skills required to pursue, organise and evaluate one’s own learning in accordance with one’s
own needs in a self-directed manner.

Analytical and critical thinking skills

These are the skills required to analyse and evaluate materials of any kind (e.g. texts, arguments, interpreta-
tions, issues, events, experiences) in a systematic and logical manner.

Skills of listening and observing

These are the skills required to notice and understand what is being said and how it is being said, and to notice
and understand other people’s non-verbal behaviour.

Empathy

These are the skills required to understand and relate to other people’s thoughts, beliefs and feelings, and to
see the world from other people’s perspectives.

Flexibility and adaptability

These are the skills required to adjust one’s thoughts, feelings or behaviours so that one can respond effectively
and appropriately to new contexts and situations.

Linguistic, communicative and plurilingual skills

These are the skills required to communicate effectively and appropriately with people who speak the same
or another language.
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Knowledge and critical understanding

Knowledge and critical understanding of the self

This refers to knowledge and critical understanding of one’s own thoughts, beliefs, feelings and motivations,
and of one’s own cultural affiliations and perspective on the world.

Knowledge and critical understanding of language and communication

This is knowledge and critical understanding of the socially appropriate verbal and non-verbal communicative
conventions that operate in the language(s) which one speaks, and of the effects that different communica-
tion styles can have on other people.

Knowledge and critical understanding of the world (culture and cultures)

This is knowledge and critical understanding of how people’s cultural affiliations shape their world views,
perceptions, beliefs and behaviours, of how all cultural groups are internally heterogeneous and contain
individuals who dispute traditional cultural beliefs and practices, and of the specific beliefs, practices and
products that may be used by people who have particular cultural affiliations.

What are the ethical issues?

The AIE follows the ideas in this model by encouraging learners to think about their attitudes, behaviour,
knowledge/skills and the action they could take. In some circumstances (see possible scenarios in “How and
when to use the AIE”), teachers may wish to use the questions to stimulate learners to think more deeply and
critically about their experiences. They may, in particular, wish to stimulate learners to become involved with
others in making changes in themselves and their environment.

Ethical issues may arise when the AIE is used, especially if the student expresses negativity or hostility towards
the “other” in the encounter. Extreme negativity will need to be followed up at a later time. However, milder
negative reactions may eventually assist someone to learn through the use of the AIE to welcome intercultural
differences (or at least to accept them).

A detailed treatment of the ethical issues which could arise is beyond the scope of these notes. However, it
may be useful for facilitators to be aware of the following resources for dealing with racism and intolerance
towards others.

Byram M., Porto M. and Wagner M. (2021), “Ethical issues in teaching for intercultural citizenship in world/
foreign language education’, TESOL Quarterly 55 (1), 308-321, doi: 10.1002/tesq.3008.

Council of Europe (2004), DOmino - A manual to use peer group education as a means to fight racism, xenophobia,
antisemitism and intolerance (3rd edn), Council of Europe Publishing, Strasbourg, available at: https://rm.coe.
int/16807023ce.

Council of Europe (2008), Living in democracy: EDC/HRE lesson plans for lower secondary level (EDC/HRE Volume Ill),
Council of Europe Publishing, Strasbourg, available at: https://rm.coe.int/CoERMPublicCommonSearchServices/
DisplayDCTMContent?documentld=09000016802f7304.

Council of Europe (2009), COMPASITO — Manual on human rights education for children (2nd edn), Council of
Europe Publishing, Strasbourg, available at: http://www.eycb.coe.int/compasito/pdf/Compasito%20EN.pdf.

Council of Europe (2016), All different, all equal — Education pack: Ideas, resources, methods and activities for
informal intercultural education with young people and adults (3rd edn), Council of Europe Publishing, Strasbourg,
available at: https://rm.coe.int/1680700aac.

Council of Europe (2020), COMPASS - Manual for human rights education with young people (2nd edn), Council
of Europe Publishing, Strasbourg, available at: https://rm.coe.int/compass-eng-rev-2020-web/1680a08e40.
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Who can use the AIE?

The AIE is the property of the learner and can be used in a number of ways with or without the help of a
teacher. Here are some possibilities.

> Aschool as a whole decides to offer the AIE to learners and all teachers may help and encourage learn-
ers to use it, for example after a class excursion with a geography or history teacher or during/after a
trip with a languages teacher.

» One particular teacher - the learners’ class teacher or tutor — helps and encourages a class to use the AlE.

> Auniversity language centre decides to introduce the AIE as part of a dossier that students keep of their
language learning, perhaps linked to the European Language Portfolio.

» Inayouth centre, youth workers suggest that the AIE should be used by young people if there is a clash
of ideas and experiences among them.

> Learners are left to use the AIE whenever they wish, perhaps with help and encouragement from parents
(who will need some explanation, such as these “Notes for facilitators”).

> A group of teachers (for example foreign language teachers, teachers of citizenship education, or his-
tory or geography specialists) co-ordinate to use the AIE for the exploitation of cross-curricular themes.
There are two versions of the AIE:
> the “Version for younger learners” for those approximately up to the age range 10 to 12, where the
language has been simplified and some complex issues have been omitted;

> the“Standard version”for all others but, here too, learners are encouraged to make their own choice of
which questions they should answer.

The decision about which one to offer to learners in the 10-12 age range is a matter of teachers’ judgment of
their learners.

What are the responsibilities of teachers and other facilitators?

The AlE is the property of the learner and can be a very private document. This creates some special conditions
for teachers who might wish to consider the following options.

» Teachers only encourage learners to use the AIE as a private diary. They do not see the AIE, unless invited
by learners, and they do not oblige learners to use it.

» Teachers act as “mentors’, reading and discussing the AIE with individuals (and the record in this case
need not be written; it could be an audio-recording which the learner keeps).

» Teachers encourage pairs of learners to act as “mentors”for each other. One may be older than the other.
» The AIE is completed by a whole class of learners in connection with a specific event (such as a class
excursion) or it is completed only when the learner wishes.

In all of these and many other circumstances, it is important to assure confidentiality if learners wish.

If teachers intend that learners share their experiences and what they write in their AIE, then learners need
to be told this in advance.

The questions which ask learners about actions they have taken or might take as a consequence of the inter-
cultural experience are particularly important. Teachers and other facilitators need to consider whether and
how they actively encourage learners to engage in some activity. There are ethical issues here, about whether
teachers should take this responsibility or not.

The decision will be for each teacher/facilitator, or group of these, or may be an institutional policy as a whole.
The decision will vary from teacher to teacher, from institution to institution and from one education system
to another, depending on the traditions and responsibilities which teachers and others usually take.
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Practical matters

How to interpret the AIE

If facilitators are acting as mentors helping learners to complete the AIE, they should not treat it as a questionnaire.
» The questions need not all be used - only those which are useful.

» Facilitators can interpret/explain/paraphrase the questions, using them as a framework for discussion
of an intercultural experience.

How to record the experience

There are two main approaches (but others can be used)

» Learners write — by hand or computer - in their own words what they want to say (either completely
privately or during/after discussion with a teacher or other mentor).

> Learners and mentors (a facilitator/teacher or another learner - who may be of the same age or older)
discuss their experience and make an audio-recording of the conversation, or make an audio-recording
at home (perhaps with the help of parents).
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The theoretical indicators are the competences which may be required for answering the questions and

Autobiography of intercultural encounters

which may be promoted through answering them.

1. The encounter

Title

Give the encounter a name which says something about it.

Description

What happened when you met this person/these people?

Time

When did it happen?

Location

Where did it happen? What were you doing there?

Was it (please tick one or more):

>
>
>
>
>
>

study
leisure

on holiday
at work

at school
other?

Importance

Competences: openness; analytical and critical thinking skills; knowledge and critical understanding of

the self

Why have you chosen this experience?

Was it because (please tick one or more):

>

Vvy VvV VYVYyYyYy

it made me think about something | had not thought about before
it was the first time | had had this kind of experience

it was the most recent experience of that kind

it surprised me

it disappointed me

it pleased me

it angered me

it changed me?

Add any other reactions in your own words and say what you think caused your reaction.

2.The other person or people

Competences: skills of listening and observing; respect

Who else was involved? Give the name of the person or people if you know them.
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Write something about them. What was the first thing you noticed about them? What did they look like? What
clothes were they wearing?

Competences: skills of listening and observing; respect; knowledge and critical understanding of the
world (culture and cultures)

Were they male/female, or older/younger than you, or did they belong to a different nationality or religion or
region, or was there something else you think is important about them?

3. Your feelings

Competences: openness; respect; knowledge and critical understanding of the self; analytical and critical
thinking skills

Describe how you felt at the time by completing these sentences.
» My feelings or emotions at the time were ...
» My thoughts at the time were ...

» What | did at the time was .... (For example, did you pretend you had not noticed something that was
strange? Did you change the subject of the conversation which had become embarrassing? Did you
ask questions about what you found strange?)

4.The other person’s feelings

Competences: empathy

Imagine yourself in their position. How do you think the other people felt in the situation at the time? This can
be difficult but try and imagine what they felt. Happy or upset/stressed, or something else? How did you know?

What do you think they were thinking when all this happened? Do you think they found it strange, or interest-
ing, or something else?

Choose one or more of the options below, or add your own suggestion and say why you have chosen it.

For them it was an everyday experience/an unusual experience/a surprising experience/a shocking experi-
ence, because...

Choose one or more of the options below and complete the sentence or add your own ideas.
The other people involved in the experience appeared to have the following feelings - surprise/shock/delight/

no particular feelings/...

Competences: skills of listening and observing

I noticed this because of what they did/said and/or how they looked, for example they... (say what you noticed)

I am not sure because they seemed to hide their feelings.
5. Same and different

Competences: empathy; analytical and critical thinking skills; tolerance of ambiguity

Think about the similarities and differences between the ways in which you thought and felt about the situ-
ation and the ways in which they thought and felt about it.

Were you aware at the time of any similarities and, if so, what were they?
Were you aware at the time of any differences and, if so, what were they?

Looking back at the situation...
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Are you aware now of any other similarities and, if so, what are they?

Are you aware now of any other differences and, if so, what are they?

Competences: knowledge and critical understanding of the self; analytical and critical thinking skills

How do you see your own thoughts, feelings and actions now?

First thoughts:

Competences: knowledge and critical understanding of the self; knowledge and critical understanding
of the world (culture and cultures); analytical and critical thinking skills

Choose one or more of the following and complete the sentence, or invent your own.
» The way | acted in the experience was appropriate because what | did was ...
» | think | could have acted differently by doing the following ...
» | think the best reaction from me would have been ...
» My reaction was good because ...
» | hid my emotions by ...

6. Talking to each other

Competences: linguistic, communicative and plurilingual skills; flexibility and adaptability

When you think about how you spoke to or communicated with the other people, do you remember that you
made adjustments in how you talked or wrote to them?

First thoughts:

Competences: linguistic, communicative and plurilingual skills; skills of listening and observing; flexibility
and adaptability

For example:

> | was talking to them in my own language and | noticed | needed to make adjustments to help them
understand me, for example ...

> |was not speaking in my own language and | had to make adjustments to make myself understood - to
simplify/to explain using gestures, by explaining a word, by ...

» | noticed things about how they spoke - that they simplified, that they used gestures, that they spoke
more slowly ...

Competences: knowledge and critical understanding of the self; knowledge and critical understanding
of language and communication

Did you already have any knowledge or previous experience which helped you to communicate better?

First thoughts:

Competences: knowledge and critical understanding of language and communication; knowledge and
critical understanding of the world (culture and cultures)

Further ideas - for example:

> | already knew things about how people communicate and behave in other groups which helped me
to understand the experience and communicate better. | knew, for example, that ...

> | knew that other people involved in the experience thought and acted differently because of what they
had learnt as children, for example ...
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7. Finding out more

Competences: autonomous learning skills

There may have been things in the experience which puzzled you and you tried to find out more at the time.
If you did so, how did you do it?

If you have found out an answer since, how did you do it?

For example:

» There were things | did not understand, so | tried to find out by asking questions at the time/reading
about it/looking on the internet/asking questions ...

» | used the following sources for information ...

» When finding new information, | noticed the following similarities and differences with things | know
from my own society ...

» The following things still puzzle me ...

8. Using comparisons to understand

Competences: analytical and critical thinking skills; knowledge and critical understanding of the world
(culture and cultures)

People often compare things in other groups or cultures with similar things in their own. Did you do this? Did
it help you to understand what was happening?
For example:

> The experience involved some things which were similar to what | know in my own group and these
are the things | noticed ...

» There were some things which were different from my own group ...

9. Thinking back and looking forward

Competences: analytical and critical thinking skills; knowledge and critical understanding of the world
(culture and cultures); knowledge and critical understanding of the self

If, when you look back, you draw conclusions about the experience, what are they?

Competences: valuing human dignity and human rights; valuing cultural diversity; analytical and critical
thinking skills

Complete as many of these as you can.
> | liked the experience for the following reasons ...
» | disliked the experience for the following reasons ...
» There were some things which | approve of and these are my reasons ...
» There were some things which | disapprove of and these are my reasons ...

Competences: empathy; tolerance of ambiguity

Try to imagine that you are telling someone you know well about all this. It could be your brother or sister,
for example. Do you think they would have the same opinions as you? Would they approve and disapprove
of the same things for the same reasons?

Competences: empathy; tolerance of ambiguity; knowledge and critical understanding of the world
(culture and cultures)
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Try to think about why people you know well and who belong to the same group(s) as you (same family, same
religion, same country, same region, etc.) might have the same reactions, and write your explanation here.

Competences: knowledge and critical understanding of the self

Did the experience change you? How?

Competences: civic-mindedness

Did you decide to do something as a result of this experience? What did you do?

Will you decide to do something as a result of doing this AIE? If so, what?
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Autobiography of intercultural encounters
Version for younger learners

Introductory exercise

The following exercise can be used to explain the notion of an intercultural encounter to a child before the AIE
is used for the first time. However, this exercise does not have to be used if the teacher has alternative ways
of explaining this notion to them, or if the child has completed the AIE on a previous occasion and already
understands what is involved.
In addition, this introductory exercise could be used:

> in a session with the whole class before individual children are then interviewed;

> on its own as a self-contained activity, if the teacher judges that this would be useful.

The following text can be paraphrased rather than read verbatim.

How many people have you met and spoken to today? Were you meeting any of these people for the
first time? If you haven't met anyone new today, you probably will tomorrow because, if you think about
it, you are meeting new people all the time. These people may be adults, a new teacher, a friend of your
parents or someone serving you in a shop. Or they may be children like yourself, a new child in the class,
someone you meet in a playground or a friend you make on holiday.

When you meet new people you probably start to notice things about them straightaway. What do they
look like? What do they sound like? Where do they come from? Do you like them or not? Are they people
you can trust or are you afraid of them? Are they like you or different from you? Are they like anyone else
you know? Are they easy to talk to? Would you like to get to know them better or not? These people will
also start to notice things about you.

Here are some examples of people meeting for the first time.

Show the child the pictures which are provided with the younger learners’ version of the Autobiography. If
these pictures are either unclear or inappropriate for use in your own country or local area, please feel free to
choose or create your own pictures instead that are more relevant to your own local context. Any text which
isincluded in the pictures which are used should be translated into the language which is spoken by the child.
Choose one or two of these pictures and think about the following questions.

» What do you think will be the first thing they notice about each other?

» Do you think they will notice something different about each other or something the same?

» Do you think they are happy to meet each other or not? Why do you think that?

> Are they going to find each other easy to talk to? What might they talk about?

» Do you think they will make friends or not? Why do you think that?

If this introductory exercise is being used to explain the notion of an intercultural encounter to a child before
the AIE is used for the first time, finish the exercise with the following text.

Now it's your turn to remember a time when you met someone who was different from yourself in some
way. Think carefully about the meeting, where you met, what happened, what you thought and what
your feelings were.

OK, have you thought of a time when you met someone who was different from yourself?
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Autobiography of intercultural encounters
Version for younger learners
Oral format

For use with children who need help from an adult in thinking back over their encounter.

The theoretical indicators are the competences which may be required for answering the questions and
which may be promoted through answering them.

If the introductory exercise explaining the idea of an intercultural encounter to the child is not used, this
opening text can be used instead.

Can you remember a time when you met someone who was different from yourself in some way? This
could be someone from another country or someone from another place in [the child’s country], or it
could be someone who has a different religion from you or someone who speaks a different language.
Think carefully about the meeting, where you met and what happened.

OK, have you thought of a time when you met someone who was different from yourself?

1. Description of the encounter

Display text card - “The meeting”

Competences: skills of listening and observing; openness; respect

I'm really interested in hearing all about what happened when you met this person/these people. Tell me
everything that happened.

If the child only gives a short answer or gets stuck, encourage her/him by using one or more of the following
prompts.

» What else can you tell me?
» Tell me a little bit more.
» And then what happened?

2. Location of the encounter
Where did this happen?

What were you doing there?

3. Description of the other person

Display text card - “The other person”

Competences: skills of listening and observing; respect

Can you tell me more about [the other person/people]? Who were they?
What was the first thing you noticed about them?

What else did you notice about them?

Can you tell me anything else about them?

What was her name?/What was his name?/What were their names?
What did they look like?

What clothes were they wearing?
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Were they wearing anything else like jewellery?
If yes: What sort of things?

Have you seen other people like her/him/them before?
If yes: Where?
If yes: In what ways were they like her/him/them?

4. Communicative aspects of the encounter
Display text card - “Talking to each other”

Competences: skills of listening and observing; linguistic, communicative and plurilingual skills; knowledge
and critical understanding of language and communication

How did they talk to you?

Was it easy for you to understand them?
If yes: How come?
If no: Why not?

How did you talk to them?

Was it easy for them to understand you?
If yes: How come?
If no: Why not?

Competences: linguistic, communicative and plurilingual skills; flexibility and adaptability

Did you have to change the way you usually talk?
If yes: How did you change the way you talk?

Did you find any other way, like signing to them with your hands, to help them understand you?
If yes: What did you do?

Did they do any signing to you with their hands, to help you understand them?
If yes: What did they do?

5. The child’s own reactions
Display text card — “Your feelings”

Competences: openness; respect; knowledge and critical understanding of the self; valuing human dignity
and human rights; valuing cultural diversity

What did you think when all this happened?
Prompt if necessary: Did you find it strange or interesting or something else?

Why?/What makes you say that?

How did you feel at the time?
Prompt if necessary: Did you enjoy it or feel at all upset or something else?

Why?/What makes you say that?

How did you feel about [the other person/people]?
Prompt if necessary: Did you like them or not like them or feel something else towards them?

Why?/What makes you say that?

Would you like to see [the other person/people] again?
If yes: Why would you like to see them again?
If no: Why wouldn't you like to see them again?
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6. The child’s perceptions of the other person’s reactions

Display text card — “The other person’s feelings”

Competences: empathy

How do you think [the other person/people] felt at the time?
Prompt if necessary: Do you think she/he/they felt happy or at all upset or something else?

Why?/What makes you say that?

What do you think they were thinking when all this happened?
Prompt if necessary: Do you think they found it strange or interesting or something else?

Why?/What makes you say that?

What do you think they felt about you?
Prompt if necessary: Do you think they liked you or didn't like you or felt something else towards you?

Why?/What makes you say that?

Do you think they would ever like to see you again?
Why?/Why not?

7. Comparing perspectives of self and other

Display text card — “Same and different”

Competences: knowledge and critical understanding of the self; empathy; analytical and critical thinking
skills; respect; tolerance of ambiguity; valuing cultural diversity

[Omit this question if the answer is obvious from preceding questions] Do you think that you and [the other
person/people] felt the same way when you met?

Why?/What makes you say that?

[Omit this question if the answer is obvious from preceding questions] Do you think that you and [the other
person/people] felt differently about anything when you met?

Why?/What makes you say that?

Do you think there is anything that you could learn from them?
If yes: What sort of things?
Prompt if necessary: What about the way they speak, the way they dress or something else about them?

Do you think there is anything that they could learn from you?
If yes: What sort of things?
Prompt if necessary: What about the way you speak, the things you do or something else about you?

8. Reflecting on the experience of the meeting as a whole

Display text card — “Thinking a bit more”

Competences: analytical and critical thinking skills; knowledge and critical understanding of the self;
knowledge and critical understanding of the world (culture and cultures); valuing cultural diversity

If you had to tell a friend about your meeting with [the other person/people], what would you say?
What do you think you have learnt or discovered from meeting [the other person/people]?

If you met them again and you had to spend an afternoon together, what sort of things do you think you
would do together?

If you met them again, is there anything that you would like to tell them about yourself?
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Competences: flexibility and adaptability

If you met them again, would you do anything different from last time?
If yes: What sort of things would you do differently?
If no: Why wouldn't you do anything differently?

Competences: autonomous learning skills

If you met them again, is there anything you would like to ask them?
If yes: What sort of things would you like to ask them?

If you wanted to find out more about them in the meantime, what would you do?
[If they say they would ask someone for information] Who would you ask? What sort of questions would
you ask?

Competences: knowledge and critical understanding of the self

Do you think meeting [the other person/people] has changed you in any way?
If yes: How has it changed you?
If no: Are you sure?

Competences: civic-mindedness

Do you think meeting [the other person/people] has made you do anything which you wouldn’t have done
if you hadn't met them?

If yes: What did it make you do?

If no: Are you sure?

Competences: civic-mindedness

Do you think you will do anything as a result of you and me having this talk?
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Autobiography of intercultural encounters
Version for younger learners
Written format

This version is for use with older children who may wish or prefer to write about their intercultural experience.
In this case, the following list of questions may be used. It is important to remind the children that they do
not have to answer every question.

Name:

Title: Encounter with

What can you remember about the place where you met this person and what happened when you met?

Write down everything you can remember about the person you met, what they looked like and what they
were wearing?

Was it easy for you and the other person to understand each other? How did you communicate with each other?

How did you feel about meeting this other person at the time?
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How do you think the other person felt about meeting with you?

Do you think there is anything you and the other person could learn from each other?

What do you think you learnt or discovered from the meeting?

If you met the person again is there anything more you would like to ask them or anything else you would
tell them about yourself?
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Autobiography of intercultural encounters

Version for younger learners
Notes for facilitators

What is the Autobiography of intercultural encounters?

The AIE has been designed to help children analyse a specific intercultural encounter which they themselves
have experienced, by answering a sequence of questions about various aspects of that encounter.

An intercultural encounter is an experience in which individuals from different cultural backgrounds meet.
The experience which a child talks about could be one where he or she met a person from a different country,
a person from a different region within the same country or a person who speaks a different language from
themselves. Or it could be an experience in which the child met someone from a different ethnic group or
someone with a different religion from their own.

The intercultural experience which some children choose to talk about might be a relatively profound one
which led to an awakening of their awareness of cultural difference. Some of the more complex questions in
the AIE have been designed with this possibility in mind. However, other learners may choose a much more
mundane experience (such as buying a loaf of bread in a shop in a foreign country or an occasion on which
a foreigner asked them for directions in the street). With the latter type of experience, some questions in the
AIE may be redundant and should simply be omitted if they are not relevant.

There are two versions of the AlE:

> the present version for younger learners, where the language has been simplified and some of the more
complex issues have been omitted;

» the standard version, which is intended for use by older learners.
The decision about which one to offer to learners is a matter of teachers’ judgment of their learners.

There are two related purposes for the AlE:

» self-evaluation, which means that it can be used to guide learners to evaluate their own responses to
a specific encounter; if used repeatedly over time, they can look back at different encounters and how
they evaluated them and thus learn about themselves;

» teaching and learning, which means teachers can use the AIE as a means of stimulating reflection and
analysis, and can thus facilitate learning in deliberate ways.

How and when to use the AIE

There are no fixed rules about how the AIE should be used. It can be used formally in the classroom and also
informally at a time and place of the learner’s own choice.

It can be used as a teaching instrument working with groups or individuals, led by a teacher - the teaching
and learning option. With older children, it can also be used privately as a kind of diary which may remain
confidential - the self-evaluation option.

It can also be used by the teacher, a classroom assistant or another responsible adult to interview children
individually about a specific intercultural encounter which they have experienced - again, as a teaching and
learning option.
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The use will depend on one or more factors:
» whether and how the AIE is being incorporated into a course of study;
> the wishes of the learner about confidentiality;

> the age of the learners and whether they need an adult’s help to understand the phrasing and concepts
of the AIE;

> the literacy level of the learners — whether they are able to write their answers for themselves or whether
it is more appropriate for them to give their answers in an interview with an adult, either one-to-one
or in groups.

Young learners may use the AIE differently over time. They may initially share their responses to the current
AIE in an interview with an adult, use the response sheets provided with the younger learners’version as they
develop their reading and writing skills, and eventually progress to the standard version as they grow in maturity.

Using the AIE in a flexible way

Itis important to note that the AIE can be adapted and used in whatever way is judged to be the most helpful
and appropriate for the learners who are going to use it, as the following examples suggest.

> Itis not always necessary to ask all of the questions and suggestions which have been included in the
AIE. Only those questions and suggestions which are helpful or relevant to the particular encounter
which is being discussed need be asked.

» In addition, the precise wording of individual questions can be varied and adapted in order to make
the questions sound natural in the language which is being used.

> The style of the questions can also be adjusted to make them sound closer to the spontaneous lan-
guage of the child who is being interviewed.

» Additional follow-up questions can also be asked if they are appropriate for the particular encounter
which is being discussed.

The most important feature of the AIE is the sequencing of the section headings and of the main questions
within each section, rather than the precise wording of any individual questions.

Here are some possible scenarios where the AIE might be used:

After a school holiday

After a school holiday, when learners may have been away from home — perhaps to another country, to another
region of their own country or at a school camp - the AIE can be used with primary/elementary school learners
to encourage them to reflect upon a specific experience which they have had while on holiday. In the case
of these learners, they may be interviewed individually either by their teacher or by a classroom assistant.

After a school trip

Schools often organise visits to other regions of the same country or to other countries. Often they prepare
the learners for this very carefully, but it is just as important to facilitate their reflections after the event. Each
learner in a group will have had some particular experience or encounter even though they have all been
on the same trip, and the AIE can help to individualise the follow-up and reflection. After each individual has
completed the AIE, they may be willing to share their encounter with others in the group and, with the help
of a teacher, think about the variety of experience rather than over-generalise their individual experience.

After a major event

After a major event such as learners witnessing an exchange of racial abuse, the AIE can be used as a tool for
analysis of learners’reactions. This may be in a classroom and led by a teacher or it may be private use encour-
aged by a teacher with the option of keeping it confidential or showing it to others.

Page 44 » Autobiography of intercultural encounters



After an encounter with another cultural group

There may be occasions (such as a school visit to a place of worship or a shared activity between schools in a
twinning arrangement) where the intercultural meeting was between groups rather than individuals. In such
a situation, a group discussion involving the entire class might be a useful forum for talking about the experi-
ence and for articulating and sharing ideas.

But it can also be used in any other scenarios of intercultural encounters.

In the case of younger learners, an adult (either a teacher or a classroom assistant) can use the present version
of the AIE to interview the child individually on a one-to-one basis. The person interviewing the child could
take notes on what the child says during the interview or could record the interview for transcription later.
When the AIE is used in this way, it is recommended that:

» the interview should not be hurried;

» silences and long pauses in the child’s reporting should be tolerated to give the child time to think about
the encounter which is being described;

> questions should be omitted if the information has already been given or if the question is irrelevant
to the encounter;

> questions may be paraphrased as appropriate for the encounter;
» the interviewer should follow up anything of interest which the child reports;

> the text cards which are provided with the younger learners’ version of the AIE (displaying the words
that describe the successive sections of the AIE) may be used to structure the conversation into its vari-
ous parts for the child;

» the pictures which are provided with the younger learners’version of the AIE may be used together with
the introductory text for explaining the idea of an intercultural encounter to the child, if it is judged that
this would be useful for helping the child understand what is required in the AIE;

> alternatively, the facilitator may use other pictures not provided with the AIE to explain the idea of an
intercultural encounter and to stimulate discussion with younger learners about these encounters.

Some of the questions in the AIE may be difficult for young children to answer. This is particularly the case
with the questions which ask children to talk about their own feelings and about the thoughts and feelings
of the person or people they have met. The interviewer should not worry if a child, even with the suggested
prompting, finds it difficult to articulate responses to these questions. The challenge presented by these ques-
tions is intended to encourage the development of the child’s thinking.

In addition to one-to-one interviewing, the younger learners’ version of the AIE can be used in a variety of
other ways. For example:

» children could discuss their answers to the various questions with each other in pairs;

> the AIE could be used collectively with the whole class in a group discussion;

» if children find it difficult to express their feelings using language, they could be given additional materi-
als (such as drawings, coloured pencils or puppets) to help them express the way that either they or the
other people felt during the encounter;

» children who have acquired the necessary reading and writing skills could complete the AIE on their
own, using the response sheets which are provided with the younger learners’ version.

Teachers should feel free to use the AIE in whichever way they feel works best.

What is the rationale behind the AIE?

There are three ideas behind the AIE:
> that a special or “rare” event in someone’s life can have a lasting effect on them;

» that a tool for helping people to think about their experiences, especially “rare events’, can make them
more meaningful;

» that changes are not always “incremental”and people sometimes become more intercultural and some-
times less as a result of their experiences.
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The make-up of the AIE - the particular questions and the order in which they are put - is derived from a
model of intercultural competence with a number of identifiable elements. The younger learners’ version of
the AIE encourages children to think about their intercultural competence in relation to these elements, but
without any reference to the technical terms.

Teachers, however, will be able to help learners if they know what lies behind the questions and what the
elements are. They are summarised here and, at the end of these notes, the younger learners’ version of the
AIE is presented with the links from each question to the elements made clear.

The model of intercultural competence?

The RFCDC provides a comprehensive description of the competences that an individual needs in order to:
» promote and protect human rights;
> act as a responsible democratic citizen;

» comprehend and appreciate the perspectives and world views of those who have different cultural
affiliations from themselves;

» engage in respectful intercultural dialogue.

The third and fourth purposes are, of course, directly relevant to participating successfully in intercultural
encounters. The full set of competences required for all four purposes are shown in Figure 1.

Figure 1: The full set of competences specified by the RFCDC

Values Attitudes
—  Valuing human dignity and human —  Openness Lo cullural otherness and
rights other beliefs, world views and practices
—  Valuing cultural diversity — Respect
—  Valuing democracy, justice, fairness, —  Civicmindedness
equality and the rule of law — Responsibility
—  Self-efficacy
— Tolerance of ambiguity

Competence

Autonomous learning skills — Knowledge and critical understanding
Analytical and critical thinking skills of the self
Skills of listening and observing — Knowledge and critical understanding
— Empathy of language and communication
— Flexibility and adaptability — Knowledge and critical understanding of
— Linguistic, communicative and the world: politics, law, human rights,
plurilingual skills culture, cultures, religions, history, media,
— Co-operation skills economies, environment, sustainability

—  Conflict-resolution skills
Knowledge and

Skills critical understanding

Fifteen of the 20 competences in Figure 1 are required to engage appropriately, effectively and respectfully
in intercultural encounters. These are as follows.

2. Facilitators who are familiar with the first edition of the AIE should note that the terminology in this section has been amended.
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Values

Valuing human dignity and human rights

This value is based on the belief that every human being is of equal worth, has equal dignity, is entitled to
equal respect and is entitled to the same set of human rights.

Valuing cultural diversity

This value is based on the belief that other cultural affiliations and cultural diversity, as well as pluralism of
perspectives and practices, ought to be positively regarded, appreciated and cherished.

Attitudes

Openness to cultural otherness and other beliefs, world views and practices

This attitude involves sensitivity towards, curiosity about and willingness to engage with people who are
perceived to have different cultural affiliations from oneself or with beliefs, world views and practices which
differ from one’s own.

Respect

Respect means positive regard and esteem for someone or something based on the judgment that they have
intrinsic importance, worth or value.

Civic-mindedness

This is an attitude towards a community to which one belongs that is larger than one’s immediate circle of
family and friends, involving a sense of belonging and solidarity, and a willingness to undertake action with
the aim of making a contribution to the common good.

Tolerance of ambiguity

This is an attitude towards situations that are uncertain and subject to multiple conflicting interpretations,
which involves evaluating such situations positively and dealing with them constructively.

Skills
Autonomous learning skills

These are the skills required to pursue, organise and evaluate one’s own learning in accordance with one’s
own needs in a self-directed manner.

Analytical and critical thinking skills

These are the skills required to analyse and evaluate materials of any kind (e.g. texts, arguments, interpreta-
tions, issues, events, experiences, etc.) in a systematic and logical manner.

Skills of listening and observing

These are the skills required to notice and understand what is being said and how it is being said, and to notice
and understand other people’s non-verbal behaviour.

Empathy

These are the skills required to understand and relate to other people’s thoughts, beliefs and feelings, and to
see the world from other people’s perspectives.

Flexibility and adaptability

These are the skills required to adjust one’s thoughts, feelings or behaviours so that one can respond effectively
and appropriately to new contexts and situations.

Linguistic, communicative and plurilingual skills

These are the skills required to communicate effectively and appropriately with people who speak the same
or another language.

Version for younger learners » Page 47



Knowledge and critical understanding
Knowledge and critical understanding of the self

This refers to knowledge and critical understanding of one’s own thoughts, beliefs, feelings and motivations,
and of one’s own cultural affiliations and perspective on the world.

Knowledge and critical understanding of language and communication

This is knowledge and critical understanding of the socially appropriate verbal and non-verbal communicative
conventions that operate in the language(s) which one speaks and of the effects that different communication
styles can have on other people.

Knowledge and critical understanding of the world (culture and cultures)

This is knowledge and critical understanding of how people’s cultural affiliations shape their world views,
perceptions, beliefs and behaviours, of how all cultural groups are internally heterogeneous and contain
individuals who dispute traditional cultural beliefs and practices, and of the specific beliefs, practices and
products that may be used by people who have particular cultural affiliations.

What are the ethical issues?

The AIE follows the ideas in this model by encouraging learners to think about their attitudes, behaviour,
knowledge/skills and the action they could take. In some circumstances (see possible scenarios in “How and
when to use the AIE”"), teachers may wish to use the questions to stimulate learners to think more deeply and
critically about their experiences. They may, in particular, wish to stimulate learners to become involved with
others in making changes in themselves and their environment.

Ethical issues may also arise when the AlE is used, especially if the learner expresses negativity or hostility towards
the “other” in the encounter, or reports an encounter that was upsetting for him or her personally. Extreme
negativity will need to be followed up at a later time. However, milder negative reactions may eventually assist
the child to learn through the use of the AIE to welcome intercultural differences (or at least to accept them).

A detailed treatment of the ethical issues which could arise is beyond the scope of these notes. However, it
may be useful for facilitators to be aware of the following resources for dealing with racism and intolerance
towards others.

Byram M., Porto M. and Wagner M. (2021), “Ethical issues in teaching for intercultural citizenship in world/
foreign language education”, TESOL Quarterly 55 (1), 308-321, doi: 10.1002/tesq.3008.

Council of Europe (2004), DOmino - A manual to use peer group education as a means to fight racism, xenophobia,
antisemitism and intolerance (3rd edn), Council of Europe Publishing, Strasbourg, available at: https://rm.coe.
int/16807023ce.

Council of Europe (2009), COMPASITO - Manual on human rights education for children (2nd edn), Council of
Europe Publishing, Strasbourg, available at: http://www.eycb.coe.int/compasito/pdf/Compasito%20EN.pdf.

Council of Europe (2010), Growing up in democracy: Lesson plans for primary level on democratic citizenship and
human rights (EDC/HRE Volume Il), Council of Europe Publishing, Strasbourg.

Council of Europe (2016), All different, all equal - Education pack: Ideas, resources, methods and activities for infor-
mal intercultural education with young people and adults (3rd edn), Council of Europe Publishing, Strasbourg,
available at: https://rm.coe.int/1680700aac.

Council of Europe (2020), COMPASS — Manual for human rights education with young people (2nd edn), Council
of Europe Publishing, Strasbourg, available at: https://rm.coe.int/compass-eng-rev-2020-web/1680a08e40.

Who can use the AIE?

The AIE can be used in a number of ways, with or without the help of a teacher. Here are some possibilities.

> A school as a whole decides to offer the AIE to learners and all teachers may help and encourage learn-
ers to use it, for example after a class excursion with a geography or history teacher, or during/after a
trip with a languages teacher.

» One particular teacher - the learners’ class teacher or tutor — helps and encourages a class to use the AlE.
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» Older learners are left to use the AIE whenever they wish, perhaps with help and encouragement from
parents (who will need some explanation such as these “Notes for facilitators”).

» A group of teachers (for example, foreign language, education for citizenship, history and geography
specialists) co-ordinate to use the AIE for the exploitation of cross-curricular themes.

What are the responsibilities of teachers and other facilitators?

When it is completed by a learner working on their own, the AIE is the property of the learner and can be
a very private document. This creates some special conditions for teachers who might wish to consider the
following options.

» Teachers only encourage older learners to use the AIE as a private diary. They do not see the AIE, unless
invited by learners, and they do not oblige learners to use it.

> Teachers act as “mentors’, reading and discussing the AIE with individuals (and the record in this case
need not be written - it could be an audio-recording which the learner keeps).

» Teachers encourage pairs of older learners to act as “mentors” for each other.

» The AIE is completed by a whole class of learners in connection with a specific event (such as a class
excursion) or it is completed only when the learner wishes.

In all of these and many other circumstances, it is important to assure confidentiality if learners wish. If teach-
ers intend that learners should share their experiences and what they write in their AIE, then learners need
to be told this in advance.

The questions which ask learners about actions they have taken or might take as a consequence of the inter-
cultural experience are particularly important. Teachers and other facilitators need to consider whether and
how they actively encourage learners to engage in some activity. There are further ethical issues here, about
whether teachers should take this responsibility or not.

The decision will be for each teacher/facilitator, or group of these, or may be an institutional policy as a whole.
The decision will vary from teacher to teacher, from institution to institution and from one education system
to another, depending on the traditions and responsibilities which teachers and others usually take.

It is recommended that teachers complete the “Standard version” of the AIE themselves before using the
“Version for younger learners” with their class.
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Autobiography of intercultural encounters
Version for younger learners
Oral format
(including theoretical indicators)

For use with children who need help from an adult in thinking back over their encounter.

The theoretical indicators are the competences which may be required for answering the questions and
which may be promoted through answering them.

If the introductory exercise explaining the idea of an intercultural encounter to the child is not used, this
opening text can be used.

Can you remember a time when you met someone who was different from yourself in some way? This
could be someone from another country or someone from another place in [the child’s country]. Or it
could be someone who has a different religion from you or someone who speaks a different language.
Think carefully about the meeting, where you met and what happened.

OK, have you thought of a time when you met someone who was different from yourself?

1. Description of the encounter

Display text card - “The meeting”

Competences: skills of listening and observing; openness; respect

I'm really interested in hearing all about what happened when you met this person/these people. Tell me
everything that happened.

If the child only gives a short answer or gets stuck, encourage her/him by using one or more of the follow-
ing prompts.

What else can you tell me?

Tell me a little bit more.

And then what happened?

2. Location of the encounter
Where did this happen?

What were you doing there?

3. Description of the other person

Display text card — “The other person”

Competences: skills of listening and observing; respect

Can you tell me more about [the other person/people]? Who were they?
What was the first thing you noticed about them?

What else did you notice about them?

Can you tell me anything else about them?

What was her name?/What was his name?/What were their names?
What did they look like?

What clothes were they wearing?
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Were they wearing anything else like jewellery?
If yes: What sort of things?

Have you seen other people like her/him/them before?
If yes: Where?
If yes: In what ways were they like her/him/them?

4. Communicative aspects of the encounter

Display text card — “Talking to each other”

Competences: skills of listening and observing; linguistic, communicative and plurilingual skills; knowledge
and critical understanding of language and communication

How did they talk to you?

Was it easy for you to understand them?
If yes: How come?
If no: Why not?

How did you talk to them?

Was it easy for them to understand you?
If yes: How come?
If no: Why not?

Competences: linguistic, communicative and plurilingual skills; flexibility and adaptability

Did you have to change the way you usually talk?
If yes: How did you change the way you talk?

Did you find any other way, like signing to them with your hands, to help them understand you?
If yes: What did you do?

Did they do any signing to you with their hands, to help you understand them?
If yes: What did they do?

5.The child’s own reactions

Display text card - “Your feelings”

Competences: openness; respect; knowledge and critical understanding of the self; valuing human dignity
and human rights; valuing cultural diversity

What did you think when all this happened?
Prompt if necessary: Did you find it strange or interesting or something else?

Why?/What makes you say that?

How did you feel at the time?
Prompt if necessary: Did you enjoy it or feel at all upset or something else?

Why?/What makes you say that?

How did you feel about [the other person/people]?
Prompt if necessary: Did you like them or not like them or feel something else towards them?

Why?/What makes you say that?

Would you like to see [the other person/people] again?
If yes: Why would you like to see them again?
If no: Why wouldn't you like to see them again?

Version for younger learners » Page 51



6. The child’s perceptions of the other person’s reactions

Display text card — “The other person’s feelings”

Competences: empathy

How do you think [the other person/people] felt at the time?
Prompt if necessary: Do you think she/he/they felt happy, or at all upset or something else?

Why?/What makes you say that?

What do you think they were thinking when all this happened?
Prompt if necessary: Do you think they found it strange, or interesting or something else?

Why?/What makes you say that?

What do you think they felt about you?
Prompt if necessary: Do you think they liked you or didn't like you or felt something else towards you?

Why?/What makes you say that?

Do you think they would ever like to see you again?
Why?/Why not?

7. Comparing perspectives of self and other

Display text card — “Same and different”

Competences: knowledge and critical understanding of the self; empathy; analytical and critical thinking
skills; respect; tolerance of ambiguity; valuing cultural diversity

[Omit this question if answer is obvious from preceding questions] Do you think that you and [the other per-
son/people] felt the same way when you met?

Why?/What makes you say that?

[Omit this question if answer is obvious from preceding questions] Do you think that you and [the other
person/people] felt differently about anything when you met?

Why?/What makes you say that?

Do you think there is anything that you could learn from them?
If yes: What sort of things?
Prompt if necessary: What about the way they speak, the way they dress or something else about them?

Do you think there is anything that they could learn from you?
If yes: What sort of things?
Prompt if necessary: What about the way you speak, the things you do or something else about yourself?

8. Reflecting on the experience of the meeting as a whole

Display text card — “Thinking a bit more”

Competences: analytical and critical thinking skills; knowledge and critical understanding of the self;
knowledge and critical understanding of the world (culture and cultures); valuing cultural diversity

If you had to tell a friend about your meeting with [the other person/people], what would you say?
What do you think you have learnt or discovered from meeting [the other person/people]?

If you met them again and you had to spend an afternoon together, what sort of things do you think you
would do together?

If you met them again, is there anything that you would like to tell them about yourself?
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Competences: flexibility and adaptability

If you met them again, would you do anything different from last time?
If yes: What sort of things would you do differently?
If no: Why wouldn't you do anything differently?

Competences: autonomous learning skills

If you met them again, is there anything you would like to ask them?
If yes: What sort of things would you like to ask them?

If you wanted to find out more about them in the meantime, what would you do?
If they say they would ask someone for information: Who would you ask? What sort of questions would you
ask?

Competences: knowledge and critical understanding of the self

Do you think meeting [the other person/people] has changed you in any way?
If yes: How has it changed you?
If no: Are you sure?

Competences: civic-mindedness

Do you think meeting [the other person/people] has made you do anything which you wouldn’t have done
if you hadn't met them?

If yes: What did it make you do?

If no: Are you sure?

Competences: civic-mindedness

Do you think you will do anything as a result of you and me having this talk?
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Autobiography of intercultural encounters
Version for younger learners
Written format

For use with older children who may wish or prefer to write about their intercultural experience. In this case,
the following list of questions may be used. It is important to remind the children that they do not have to
answer every question.

Name:

Title: Encounter with

What can you remember about the place where you met this person and what happened when you met?

Write down everything you can remember about the person you met, what they looked like and what they
were wearing?

Was it easy for you and the other person to understand each other? How did you communicate with each
other?

How did you feel about meeting this other person at the time?
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How do you think the other person felt about meeting with you?

Do you think there is anything you and the other person could learn from each other?

What do you think you learnt or discovered from the meeting?

If you met the person again is there anything more you would like to ask them or anything else you would
tell them about yourself?
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Picture cards to introduce
younger learners to the idea of an
encounter with someone different

Verbal descriptions of pictures

Park (differences depicted: clothes; ethnicity)

Children’s playground - two girls (aged about 7) on a swing, one in traditional Somali dress and one in western
clothes.

Waiting room (differences depicted: clothes; religion; gender; children/adults; children/parents)
Doctor’s waiting room — mother in nigab with a small child (aged about 4) sitting next to western-dressed
father with a small child of same age.

Holiday beach (differences depicted: nationality; interests)

Two boys (aged about 10) on a holiday beach both holding a ball - one with a thought bubble including a
couple of scenes from his Scandinavian home life (including winter sport); the other with a thought bubble
including scenes from Mediterranean home life (including water sport).

Front door(differences depicted: ethnicity; adult)

A boy (aged about 7) of African origin opening a door to a (white) plumber.

Computer conversation in two homes (differences depicted: urban/rural; gender)

A splitimage - on one side a girl (aged about 10) in front of a computer with a view of a city scene through the
window as background, on the other a boy of the same age with view of a rural scene through the window.
Living room (differences depicted: clothes; religion; ethnicity)

A white girl in western dress with a Hindu friend (both aged about 10) in the living room of the Hindu friend
eating Indian food — Hindu family shrine in the corner.

Street (differences depicted: clothes; religion)

A white Jewish boy wearing a skull cap, smart white shirt and trousers, with long curling side-locks of hair and
with tzitzit (tassels) hanging from underneath his shirt at the sides of his waist, talking to a white boy wearing
casual clothes and trainers (both aged about 7).
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Text cards to structure the
discussion with younger learners

Words displayed on the text cards

» the meeting

» the other person

» talking to each other

» your feelings

> the other person’s feelings
» same and different

» thinking a bit more
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In the contemporary world, encounters with people from other cultural
backgrounds have become part of our everyday lives. These intercultural
encounters may be used as an opportunity to learn about other cultures,
to develop our capacities for effective and respectful communication,

to think about our own cultural affiliations and to reflect on ways in which
we might take action for the common good.

The Autobiography of intercultural encounters (AIE) is an educational resource
that can be used by learners to achieve all of these outcomes. It supports
learners in thinking about and learning from intercultural encounters that
they have experienced either face to face, through visual media (such as
television, films, magazines), or through the internet.

The present volume contains an updated and revised edition of the original
AIE, which supports learners’ reflections on face-to-face intercultural
encounters. There are two versions of the AlE: a standard version for those
who can complete it and a younger learners’ version for use by children who
need support from an adult in thinking about intercultural encounters. Both
versions are accompanied by notes for facilitators which explain in detail
how the AIE may be used. These new editions have been fully updated and
aligned with the Council of Europe’s Reference Framework of Competences for
Democratic Culture and may be used by educators and learners in primary,
secondary and higher education and in non-formal and informal education.
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The Council of Europe is the continent’s leading

human rights organisation. It comprises 46 member
states, including all members of the European Union.

All Council of Europe member states have signed

up to the European Convention on Human Rights,

a treaty designed to protect human rights, democracy
and the rule of law. The European Court of Human Rights
oversees the implementation of the Convention in

the member states.
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