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Editorial

What is education for? And what is the role 0][ teachers? Sure/y these questions are
unnecessary; aﬁ‘er a//, everyone knows the answers. Yet far too o][ten it would seem
that education and teachers are taken ][or grantea]. A/tlzouglz some aspects are ]Jrouglzt
into question or reformed from time to time, on the whole education systems work
and there are a/ways other, more pressing and seeming/y camp/icatec] issues deman-

ding attention.

Ol f Ola /sa]o'h‘f r

The pressing issue at the moment is the economic crisis, with the need to restore faith
in financial institutions and create employment to ensure a return to sustainable growth. Resources are limited
and frozen or even cut in many areas. But it would be a serious error to think that in such circumstances edu-
cation can be neglected. In his first major speech on education', US President Barack Obama said “The future
belongs to the nation that best educates its citizens”, and Androulla Vassiliou, European Union Commissioner
for Bducation, Culture, Mu/ti/ingua/ism and Youth stressed recent/y that “Education and training are prere-
quisites for any future development”?.

Education should be our top priority. It is ][unc]amenta/ not on/y to preparing young peop/e to compete in today’s
global market, but also to building better societies, overcoming inequalities and securing rights for everyone.
And it has long been realised that education, one of the most important parts of our lives, must not be restric-

ted to our years at sclzoo/, but that it should accompany us ][rom our earliest moments tlzrouglzout our working

life and even beyond.
The pillars of education are teachers. Children spend a great deal 0][ time with their teachers, who therefore

have an enormous influence on their lives. Good teachers are role models, people who stimulate curiosity, ins-
pire learners and help children believe in themselves and their ability to achieve. In order to make sure that the
right people are attracted to this highly responsible profession it is our societies’ responsibility to educate tea-
chers aa]equate/y and affer them the status tliey deserve. Re][orm should ize/p to restore the recognition that
teachers have lost and establish programmes for providing training not only initially, but throughout their career.

A teacher’s job has changed from simply relaying knowledge to teaching children and young people how to
become active citizens in a democratic and tolerant society. It is important that future teachers should gain

experience of other perspectives, and yet there is evidence that they are not as mobile as other students.

1. Washington, 9 March 2009
2. BU Education Council, 15 February 2010
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Efforts should be made to encourage student teachers to take part n Erasmus and
other exclzange programmes so that tlzey can become more open, cleve/op their

creativity and acquire the intercultural and interpersona/ skills tlzey need 1][ tlzey are
to fulfil their mission of building a future cohesive society.

The Council 0][ Europe’s Directorate 0][ FEducation and Languages has proc[ucea]
many tools to help teachers in this task, a number of which are presented in this
issue. In particular, the Pestalozzi Programme has been offering training across a
broad spectrum ][or many years, and its close co-operation with the new/y established
European %rge/ana] Centre adds a welcome string to the Directorate’s bow. Togetlzer
they provide a platform where teachers and teacher trainers can interact, benefit

][rom European experience and ﬁnai common graunal.

This unifying role of education is crucial. If we do not give education and teachers
the priority t}zey deserve, we are unalermining our future. There will a/ways be
conflicts, but the aim of the Council of Europe is to strive to build a peaceful society
where conflicts can be solved easily and quickly so that its citizens have every
opportunity of fu/ﬁ//mg their patentia/. That is a noble purpose, and that is what

education is for.

O/ﬁif O/afsc]éttir
Acting Director of Education and Languages

The Pestalozzi Programme

Council of Europe training programme

for education professionals

The medium is the message

The Pestalozzi Programme is a tool
developed l)y the Steering Committee
for Education to make the voice of the
Council of Europe heard in the prac-
tice of education through the promo-
tion of Council of Burope values and
standards and an appropriate pedago—
gy. It underlines the importance of
reaching out to practitioners in the
field of education. The fundamental
values  of the
Organisation need not only to be

principles  and

reflected in education policy, they also
need to influence the day—to—day prac-
tice of education in classrooms across

the continent.

The Pestalozzi Programme looks  at
how this policy can best be transpose(l
so that all learners can benefit from it.

Specialist and sul)ject—speciﬁc compe-

tences need to be complementecl hy
cross—tlisciplinary lznowleclge, skills
and attitudes if we want them to bear
their fruit for poli’cically, socia”y, eco-
nomica”y and environmen’caﬂy sus-

taina]a]e, democratic societies in the

Europe of today, and above au, tomor-

row.

Through its range of activities, the
Pestalozzi Programme seeks to offer a

space where education pro{essionals

have and take the opportunity to learn

Media /t'teracy based on human riglzts, Module A, Graz, 2008.



together and &evelop suitable answers
in the diverse contexts they work in,
answers which are based on the funda-
mental values the Council of Europe

was created to upl‘lold.

In order to be e{fective, the sessions
build on trainees’ knowledge and expe-

rience. They are interactive, learner-

centred and enable the participants to
learn by doing and to work collabora-
tively to find {itting solutions for dif-
ferent contexts. And above a”, the
medium is the message, meaning that
the training is organised and delivered
in a way that is consistent with the

values and principles it sets out to

promote: democracy, human rights
and the rule of law.

Contact:
Josef Huber
jose{.hu})er@ coe.int

“We have learned more worleing in a participative classroom
than we normally learn when the professor only speaks. We
never experienced this type of group work through activities; we
are surprised at the results we achieved &uring this class. Such
lessons should be held in other subjects also.”

10th grade student in Prishtina (physics class)

“The power of the Pestalozzi Programme is the change and
positive feedback of the trainees, and that makes a trainer feel
successful, useful and encourages his/her Heart, Head and Hand

to continue with the teaching profession.”

Hilal AK YUZ, Ankara

“By belonging to the Pestalozzi JEami]y my profession has
developed and keeps developing every day. I have exchanged
ideas with my Pestalozzi collages with a }mge success.”

Gudrin Ragnarsdsttir, Reykjavik

“The Pestalozzi Programme [...] encourages and motivates
1arge numbers of teachers and trainers to stay actively involved
and to cooperate in the many different but connected projects
for a long period of time. I had never been in a programme, or

rather community, like this before.”

Ildiks Lazdr, Budapest

“The more I am involved in teacher education the more I realise
developing teachers requires a focus on values, attitudes and
dispositions. [...] The fact that the programme has a long-term
vision, a framework and an expanding network of trainers means
it provi&es an invaluable opportunity to influence, in a positive

way, the clevelopment of teachers across the continent.”

Richard J. Harris, Soutl:am;m‘on

“In my experience asa teacher trainer in the Pestalozzi Programme
[ can say that we followed the Chinese prover}) that says: Tell me
and I'll J[‘olfge‘c; show me and I may remember; involve me and T'll
understand’. This pllilosophy he]pe(l trainers and trainees to
advance in our professiona] development in a creative way.”

Mercé BQ}‘H&MS, B(ZTCB/OVIQ

“Wor]eing in the Pestalozzi Programme has [...] profounc”y
permeated my prmtessional practice as a trainer”
Pascale Mampoint—Gai//ard, Sims[)ourg

“The Pestalozzi Programme is an attempt to liberate the per-

son’s creative forces and capacities, ... This programme and all
its activities exemplify the obvious fact that education is reaHy
a lifelong learning process - it is a permanent state of reflection,
of critical thinking and self-correcting, it is rather a permanent
process of self-education.”

Liutauras Degesys, Vilnius

New teachers : 18 competences in the field

of socio-cultural (liversity

On the recent completion of its project “Policies and prac-
tices in teaching socio-cultural diversity” (2006-2009), the
Council of Burope's Steering Committee on Education
(CDED) adopted a Framework of 18 competences in the
field of socio-cultural cliversity, which were finalised between
2006 and 2009 by a team of teacher training specialists
from Austria, Bulgaria, Cyprus, Estonia, France, Greece,

Norway and the United Kingdom.

The Framework is geared to providing initial teacher trai-
ning institutions in Europe with an optional basis for taleing
more effective account of the needs of future teachers in

terms of managing socio-cultural diversity at school.

The Competences, which break down into three main groups,
namely “Knowle(lge and Unc].erstanc].ing", “Communication
and Relations” and “Management and Teaching", nvite
future teachers to reflect on and i(lentify their own personal
positions in various environments, to clevelop a clearer sense
of their ethnic and cultural identities and to examine their

attitudes vis-a-vis the different groups in question.

The six competences in the first group, “Knowleclge and
Understanding", are considered as the basic prerequisites in
that they enable teachers to take account of cliversity and to
respond effectively. These competences are based on a

vision of reflexive, critical and evolving lznowledge.

ducation 3
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The six competences in the second group, “Communication
and Re]a’cions", are central to the teachers’ consideration of
and response to (liversity‘ These competences enable tea-
chers to create inclusive classes and teaching conditions, and
also to establish and maintain relations based on mutual

trust and respect.

The competences in the last group, “Management and
Teaching", concern the action to be taken l)y teachers to
create a co-operative and safe environment conducive to the
We”—l)eing of all, positive social interaction and active parti-
cipation in the learning process. The main aim is to establish
an organisational culture based on co-operation and non-
discrimination in order to approximate to the ideal of 1iving

and learning together.

The experts who contributed to the Council of Europe pro-
ject are proposing ta]zing the Framework of Competences as

the starting point fora long—term training process.

The Framework of Competences is not so much a “kit” desi-
gnecl to help new teachers to “cope with", “manage” or “aclapt
to” diversity as a means of inducing them gradually to
address the diversity issue during their teacher training. This
will help them to be open and receptive to diversity in their
classrooms, to responcl positively to it and therelay to accu-

mulate the requisite experience.

Furthermore, teachers’ competences should be considered in
the broad sense as the propensity to responcl to cliversity in

all its forms and a curiosity about these forms of (liversi’cy,

rather than as a narrow set of behaviours to be demonstrated
l)y new teachers. This would be an irresponsil)le approach to
cliversi’cy and would disappoint new teachers, because it
would only prepare them to cope with very speci{ic situa-
tions, leaving them incapable of adapting and responding to

new forms of diversity as they emerge.

The Council of Europe project experts also propose recom-
mendations on the imp]ementa’cion of the competences at all
educational levels — rlational, local and individual school.
These recommendations are aimed at all persons working in
the education system, and call for major changes in terms of

educational philosophy, structures and practices.

There have been four pul:)lica’cions on the results of the
Council of Europe project in the series “Policies and
Practices for Teac}ling Socio-Cultural Diversity”: A survey
report (ISBN 978-92-871-6440-7); Concepts, principles
and clza//enges in teacher education (ISBN 078-92-871-
6582—4); Framework o][teaclzer competences for engaging with
c]iversity (ISBN 978—92—871—6691—3); Diversity and inclu-
sion: the clza//enges ][or teacher traming (ISBN 978-92-871-
6851-1).

Contact:
Villano Qiriazi

villano.qgiriazi @ coe.int

The contribution of teachers to education
for democratic citizenship and human rights

Encouraging young people to become active citizens who
are willing and able to participate in the democratic com-
munity undoubtedly contributes to the fabric of a vibrant,
democratic society. The world has changed drama’cically
over the last thirty years. Ever—wiclening access to modern
communication technologies makes it extremely important
that citizens learn to think criticauy and participate in
shaping society and decision—malzing at local level and in

the broader community.

The education system is a powerful vehicle for equipping
young people to be active, critical thinkers, in particular by
promoting democratic 1earning through participatory
teaching approaches. Well-trained teachers with the neces-
sary competences for preparing young people for active
citizenship can make changes that are both meaningful and

sustainable.

This is why the Council of Europe has focused part of its
programme “Learning and Living Democracy For All” on
teacher training. Following recommendations by Buropean
ministers of education (Istanhul 2007) and the
Parliamen’cary Assemuy (2008), the Council of Europe
cleve]opecl a framework of competences to promote educa-
tion for democratic citizenship (EDC) and human rights
education (HRE) which led to the puMication How all
teachers can support citizenship and human riglits education: a
][rameworL ][or the Jeue/opment o][ competences (2009). This
puuication presents fifteen core competences that define
the essential capabilities teachers need to put EDC/HRE
into practice in the classroom, throughout the whole school
and in the wider community. It is intended for all teachers,
not only specia]ists but teachers in other sul)ject areas, in

both pre- and in-service training.



The manual is i)eing tested in many ways. In November
2009, a new Pestalozzi training course for teacher trainers
(European Moduie), entitled EDC Core Competences for
all teachers, was launched. Fo”owing a series of seminars,
the teacher trainers will make training resources available

later in 2010 to be used in further training sessions in

2011.

The Council of Europe is also deveioping manuals for tea-
chers with financial support from the Swiss government.
These manuals are intended to help teachers and principals
to introduce citizenship and human rights in schools in an
enjoyai)ie and interactive way, targeting all age groups from

primary school to upper—secon(iary level. To (iate, three

manuals have been pui)iisiie(i - Exp/oring Children’s Riglzts
(2007), Living in Jemocracy (2008) and Teaclzing a]emocracy
(2009) - and three additional volumes will be finalised i)y

promotes a whole-school approach t}irough its pui)iica’cion
Democratic Governance ofSclmo/s (2006) and related work-
Si’lOpS. By i)ringing school principals and teachers together
to promote democracy and human rights, the impact can

oniy be greater.

Such an approach produces tangible results, for instance in
Kosovo* througii a joint European Union/Council of
Europe project. Teachers, principais, school inspectors and
other ministry officials will also piay an essential role in
promoting democracy and human rights in Turkey tiirougil
an upcoming joint EU/CoE project entitled ‘Democratic
Citizenship and Human Rights Education’.

For in the end, teachers are i)est—piacecl to promote demo-
cracy and human rights in the classroom and for future
generations, but tiley need the support of the whole educa-

tion system to have the greatest impact.

in éducation

mid 2010. As most of these manuals were originaiiy deve-
iopecl and tested in Bosnia and Herzegovina in close co-
operation with teachers, it is intended to launch all six
manuals in the autumn in Sarajevo at the 8th Regionai
Democratic Citizenship and Human Rigiits Education

f .
Networizing Conference for South Bast Europe. Lontact:

Sarah Keating
sarah.keating @ coe.int

www.coe.int/ecd

But of course teachers cannot make major ciianges if
they are isolated. That is why the Council of Europe also

o

Interculturalism and the Bologna Process

The joint European Union/Council of Europe education project
“Interculturalism and the Bologna Process” (IBP) was launched in 2008

to support primary, secondary and i'iigiier education reforms in Kosovo™.

The IBP project assists the authorities in l)uiicling the capacities of curri-
culum deveiopers, textbook authors and teacher trainers in order to set up
sustainable conditions for strengthening intercultural uncierstanding
among all the communities in Kosovo based upon human rights and inter-
cultural education in a iiieiong learning perspective compatii)ie with
European standards or best practices. The project is structured into seven
components cieaiing with iegisiation, ianguage policies, teacher training,
education for democratic citizenship and human righ’cs education, quaii’cy

education for Roma, history teaching and higher education.

The project was (iesignecl Learing in mind the local situation, the chal-
ienges and the difficulties to be faced in a post—conﬂict society. Mutual
understanding, respect for diversity and intercultural dialogue are essen-

tial for creating a peaceiui environment.

Interculturalism and the Bologna process
An EU funded project managed by the European Commission Liaison
Office to Kosovo Implemented by the Council of Europe

New Jceaciiing methods have emergeti as a response to multiculturalism,

which is becoming increasingly widespread in European schools. Measures

* All reference to Kosovo, whether to the territory, institutions or popuiation, in this text shall be understood in full compiiance with United Nations
Security Council Resolution 1244 and without prejudice to the status of Kosovo.



reﬂecting intercultural education are paving the way for
new teaching practices which enhance aspects of the
various cultures representeol in the classroom and take

account of the abilities and experience of each child.

While some of the components are focused on capacity
huil(ling, promotion of the Council of Europe’s values
and acquis, there is a common base in the rationale of the
project: the importance of training for educational staff.
In the framework of the project, teacher trainers and tea-
chers are trained in the lzey competences for intercultural
education and dialogue, mediation and peaceful resolu-
tion of conflicts, and in appropriate metho&ologies of
teaching and training. This transversal area of the project
aims at raising regional awareness of the fundamental
role of intercultural education and appropriate teaching
met}lodologies, inclu&ing the exc}lange of views on the

role of education for the future.

Roma, Ashkali and Egyptian minorities are given special
attention. In the context of the education of Roma,

Ashkali and Egyptian children, mediators and teaching

Training history teachers

assistants can provi(le vital support to teachers. The trai-
ning of school mediators and assistants is part of the
whole training programme. The IBP is also one of the few
field-based initiatives that, t}lroug}l the Pestalozzi project
component, offers opportunities for teachers of different
ethnic and linguistic Laclzgroun&s to work together.
Aiming to promote democratic citizenship and human
rights, the IBP is also piloting university—school-commu—
nity partnerships Ly worleing with young law students in
the North Mitrovica region.

All activities are implementecl in co-operation with local
and international partners in the field. The website of the
project (www.i})p—lzosovo.org) provides information on

the implementation and timing of the activities.

Contacts:
Aurora Ailincai

aurora.ailincai @ coe.int

Emir Adzovic

emir.adzovic @ coe.int

for their work in a multicultural society

The need to give history teachers
better training and support and to
supply them with efficient pedagogi-
cal tools and innovative teaching
methods has become increasingly
evident in recent years. Initial trai-
ning is particularly important as it
helps teachers acquire the compe-
tences they need to work effectively
and {ruithllly in  multicultural
classes, one of the main challenges in
today's society. Such competences
include the ability to respect diffe-
rences, a capacity for self-develop-
ment, an ability to critically analyse
the results ac}lievecl, an openness to
integration of new teaching methods,
creativity, wiHingness to create an
atmosphere of confidence and trust
in a classroom and to be an active

and responsible citizen.

In 2009, bilateral discussions and
Worlzshops in Cyprus, the Russian
Federation and Ukraine put special

emphasis on those aspects of teacher
training, such as the preparation of
curricula for initial training, crea-
tion of teaching materials and the
&evelopment of new methods and
approaches, which enable teachers to
acquire these competences. A regio-
nal seminar in Kiev on “How to use
multiperspectivity when teac}ling
history in schools for reconciliation
and tolerance” provided a unique
opportunity to bring together history
educators from Armenia, Azerbaijan,
Georgia, the Russian Federation and
Ukraine. Multilateral co-operation
was enhanced through a Symposium
on “The image of the Other in post-
conflict situations: 1earning different
histories as a means of rebuilding
trust”, which was held in Athens with
the support of the Greek authorities
as part of the project “The Image of
the Other in history teaching”

The Council of Europe’s work in the
field of education has 1ong shown
that teachers play a 1zey role not only
in transmitting 12now1e(1ge and hel-
ping pupils to acquire skills necessary
for life in a diverse worl&, but also in
forming attitudes such as tolerance
and respect for others and for demo-
cratic values as a whole. Teachers
canalso play a crucial role in reconci-
liation and conflict-transformation
processes, not just as pro{essionals
who are well versed in history and
child psychology, but also as citizens
responsible for harmonising human
relationships in sensitive situations.
The importance of these roles and of
supporting teacher training was
already recognised by the Council
of Europe’s Committee of Ministers
in 2001 in its Recommendation
Rec(2001)16 on History teaclzing
n twenty-][irst-century Europe and later
oninthe White Paper on Intercultural



Diaiogue ‘Living Togettier As Equals
in Dignity’ (2008). More recentty,
the Parliamentary Assembly reitera-
ted the essential role of history
teactiing in strengthening the
ground for confidence and trust in
Recommendation 1880 (2009) on
History teaching in conflict and post-

conflict areas.

The workshops held in Cyprus were a
rarity in that teachers who were i)eing
trained in the use of new methods
such as mnltiperspectivity were at the
same time preparing teactling mate-
rials on the history of Cyprus. As a
first resul’c, “The use of sources in
teactling and tearning tiistory" was
published in three ianguages -
Engtistl, Greek and Turkish - in

social, cultural and every(tay tlistory
of Cyprus, for the first time ernptla—
sising the influence of historical
interactions between the different
communities which have been sha-
ring this area ttxrougtxont the ages.
The pnt)tication draws on a variety of
sources and makes methodological
suggestions on how to teach tiistory
in schools for reconciliation and
tolerance. It was successtntty disse-
minated in schools all over Cyprus
and has been well received by practi-

sing teachers.

The Council of Europe’s tiistory
teactiing programmes endeavour to
t)ring all the actors togettier to tietp
build t)ri(iges: i)ri(iges between

governments anct non—governmentat

communities within a multicultural
society; between curriculum desi-
gners, textbook authors and practi-
sing teachers; and between specialists
in initial and in-service teacher trai-
ning. By creating in this way a wide
forum for discussion on the basis of
multiperspectivity, the programmes
contribute to greater uncterstancting,
tolerance and confidence between
individuals and between the peoples
of Europe.

Contact:
Tatiana Milko

2009. It contains examples from the  organisations;

between

different

tatiana.milko @ coe.int

Teacher training 1n the context of the “Teactling’ of
rememt)rance ot ttie Holocaust an(l eotucation tor tlie

prevention of crimes against humanity" project

Since the a(toption of Recommendation Rec(2001)15 of the
Committee of Ministers on History teaclzing in 2lst-century
Europe, all signatory States to the Europea,n Cultural
Convention have realised that such teactiing 1s tiigtity benefi-
cial for instilling humanistic and democratic values and has a

preventive dimension.

The izey to success in terms of impiementation of the «Day of
Remembrance of the Holocaust and for the Prevention of
Crimes against Humanity» and of this unanimously affirmed
political wish lies in trainers ai)itity to take the necessary

action at this strategic stage, as eyewitnesses disappear.

The inclusion of this sut)ject in the curriculum is a major step
forward, and needs to go hand-in-hand with appropriate trai-
ning for teachers, many of whom never studied «the Holocaust
and the prevention of crimes against humanity» cturing their

own sctiooting.

Council of Burope training based on the “Day of Remembrance
of the Holocaust and for the Prevention of Crimes against
Humanity” occupies a position both in advance of and subse-
quent to remembrance education research. It offers innova-
tive mutti(tisciptinary methods while meeting the ctay—to—(tay

concerns of teactiers.

Training at authentic remembrance sites (such as Auschwitz-
Birkenau and the Holocaust Memorial in Paris) is a speciai
experience for teachers ctiscovering a teactiing approach and
questioning the vatictity of their own practices, and often leads
to group work with their pnpits, particutarty site visits.

Great value is still attached to the preventive dimension of
Holocaust teactiing tjy trainers wistxing to give meaning to
their commitment to create an inclusive European society,

rich in all its diversity.

The priorities of the teaching of Holocaust remembrance and
education for the prevention of crimes against tnirnanity are
to show how to learn from the exampie of the “Righteous
among the Nations” (of Albanian, Betgian, Polish or any
other nationality, whether peasants or (tipiomats), how to
ana]yse the processes wtierel)y orctinary peopte turned into
executioners, how to ictentity stereotypes and how to react to

discrimination and exclusion.

Contact:
Carole Reich

carole.reich @ coe.int

www.coe.int/holocaust

1
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The European Centre for
Modern Languages’ contributions

to teacher education

Context and OLjectives of
the programme

2009 was the second year of the Buropean
Centre for Modern Languages’ (ECML) third
medium-term programme covering the period
2008-2011. The programme Empowering
language professionals: Competences — Networks
— Impact — Quality takes place against the
backdrop of major developments in the sphere
of education involving both the Council of
Europe and the Buropean Union. It is also a
time in which teachers have to contribute to
demanding national education reform pro-
cesses and face up to major challenges, for
exampie, standard-linked tuition and result-
oriented assessment, greater autonomy of
educational institutions, increasing ethnic
and cultural heterogeneity among students
and promotion of lifelong or recurrent edu-

cation.

Within such a context, the ECML’s pro-
gramme is targeting teacher education by
increasing awareness of and confidence in the
capacities of professionals in language educa-
tion. Thus, the vision of empowering teachers
highlighted in the programme is pursued
tiirougi'i the toiiowing ot»jectives:

. eni’iancing the professional competence

of language teacilers;

. strengthening protessionai networks and
the wider community of ianguage educa-

tors;

. enai)iing ianguage professionals to have

greater impact on reform processes;

. contrii)uting to better quaiity of ianguage

education in Europe.

Two exampies of activities:

Specialise(l support activity: Enhancing’
Romani language education in schools in

Europe (QualiRorn)

This activity aims to respond to the need for
quality provision in Romani language educa-
tion, given the crucial importance of the issue
of Roma education tilrougilout Europe —
especially amidst continued discrimination
against the Roma and Traveller communities
— and in the context of the Council of
Europe’s comprehensive approach to Roma

an(i Traveiier issues.

The Language Policy Division of the Council
of Europe has developed and published a
Curriculum Framework and two European
Language Portfolio (ELP) models for
Romani. These tools can be used to design
curricula, textbooks and other learning mate-
rials as well as for planning and organisation
of learning and teaching of Romani in scho-
ols in Europe. This ECML activity provides
support for teachers iieiping them to pilot and
implement these instruments for the benefit
of the children directly concerned and, on a
larger scale, for the benefit of the society of
which they are part.

Medium-term project: Majority language
instruction as basis for plurilingual educa-

tion (MARILLE)

The project is concerned with the teaciiing of
the language of instruction in schools — also
called “majority ianguage (ML) teaciling" (e.g.
teactiing of German in Austria, Engiisi'i in
the United Kingdom, or Hungarian in
Hungary) — which is usuaiiy the official
national language. MARILLEs aim is to
expiore and compare successful strategies for
teachers and teacher trainers to handle lin-
guistic and cultural diversity in majority lan-
guage ciassrooms an(i to siiare exampies ot
effective practice. The output expecteci for
2011 should be a collection of resources that
will support teachers in muitiiinguai class-
rooms, as well as a cataiogue of principles and
ideas for promoting plurilingualism in the
majority ianguage classroom. In 2009, the
project developed the “Framework for piuri—
iinguai majority ianguage teaciiing", which
has also been an effective tool for expert dis-
cussions at the BCML’s worizsiiop 8/2009
(Graz, 15-16 December 2009). For further
details please consult the project’s website:

ilttp:/ /marille.ecml.at.

Contact:
Waldemar Martyniuk

waldemar.martyniuk @ ecml.at

Teaching material

Policies and practices for
teaching sociocultural diversity
Framework of teacher
competences for engaging
with diversity

ISBN 978-92-871-6691-3

Autobiography of Intercultural
Encounters, April 2009

raisctuaid | http:/iwww.coe.intllang

of Intercultural
€ncounters

Autobiography of Intercultural
% W Encounters for younger learners,
il April 2009
[Pl 4 Council of Europe —

Language Policy Division
http:/lwww.coe.int/lang

New ECML publication:

34 Languages for social cohesion,

8 2009
ISBN 978-92-87 1-6428-5
http:/lwww.ecml.at/publications

Six manuals intended to help teachers
and principals to introduce citizenship
and human rights in schools

How to contact us:

Come and surf with us on
http://lwww.coe.int/education

All Education and Languages Directorate officials
can be contacted by post (c/o DG IV,
Directorate of Education and Languages,
Council of Europe, F-67075 Strasbourg Cedex)
or e-mail (name.surname@coe.int).

Books published by the Council of Europe
can be ordered from Council of Europe
Publishing:

Tel.: +33 (0)3 88 41 25 8l

Fax: +33 (0)3 88 41 39 10

E-mail: publishing@coe.int
http://book.coe.int

Editorial and co-ordinating team:
Christopher Reynolds et Christiane Yiannakis
Fax: +33 (0)3 88 41 27 06

E-mail: Bulletin.Education@coe.int
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