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L am very pleased to be signing this editorial for the first time in my new capacity as Director
of Education and Languages since [ took ofﬁce on 1 December 2010. I should like to take
this opportunity to introduce myself to you, the readers of the Newsletter, and outhine a few
ideas ][or the Directorate in the coming years.

As you may realise I am no newcomer to the Directorate; [ have worked here since Septem[yer 2002, ﬁrst as
Head of the Division for Citizenship and Human Rights Education, and then as Head of the Department of
School and Out-of-School Education. I had been Acting Director since 1 September 2000.

I am therefore very well acquainted with the workings of the Directorate and its activities. I also have a good
knowledge of the Council of Europe in general, which might be useful in times of reform such as the one the
Organisation is going through at the moment. I started working at the Council of Europe almost twenty-five
years ago, Leginning in the Division 0][ Historic Heritage and then moving to the Congress 0][ Local and Regiona/
Authorities of Burope to work on education and culture. I also spent nine years in the Directorate of Human

Riglzts warking on equa/ity between women and men, tra][ﬁcking in human Leings and violence against women.

My background les firmly in education. After studying in France at Tours and Orléans, where I obtained a
“Doctorat de troisieme cycle” in French Literature, I returned to my home country, Iceland, where I taught
French Literature at the University of Iceland for six years. It was a job that I loved for the responsibility, the
academic freedom, the research, the participation in the academic councils, and last but not least, the contact
with the students.

From time to time I also worked in the evenings as a language teacher. This experience taught me once and for
all Just how important the qua/ity 0][ the teacher is. I remember that I a/e][ena[eal this point in an article written
for a language teachers’ magazine back in 1084, when a lot of discussion was going on about the paramount
importance of teaclzing material and teaclzing methods in /anguage teaclzing. In so alaing [ was also tlzinking o][
the many gooa’ teachers I had been so /ucky to have studied under. PerZzaps [ was a/reaa’y aware 0][ the ][act that
tobea gooa] teacher it is not enough to possess the competences in your subject; these need to be combined with

transversal skills which today have come to be more important than ever.

The education work of the Council of Burope has ahvays had teachers in its member states as its main benefr-
ciaries. This will not change. It is through and with teachers and other education professionals that the Council
of Europe will be able to spread its message of human rights, democracy and the rule of law to the citizens of

of our activities, and in particular through a special in-service training programme for teachers, the “Pestalozzi

O our continent. Teachers, together with policy makers in the member states, are the main target groups in most
s

n
Programme .

COUNCIL CONSEIL
OF EUROPE DE L'EUROPE

Although I and my colleagues have man ideas, [ do not intend to propose any revolutionary changes in the
g Y g Y prop Y Y g
www.coe.int education work of the Council of Europe in the coming years, since | ][ee/ that this has been done recently.
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Two years ago, we preparezj a five-year programme which will last until 2014: we
will continue working on citizenship and human rights education, on history teach-
mng, the right to quality education for all, /anguage and Zziglzer education po/icies and
interfaith and intercultural understanding, because all these subjects are essential to
aclzieving social cohesion and Zmi/a[ing a peaceful, democratic society in which every
individual is given every opportunity to fulfil his or her potential. And if this sounds
like an ideal, that is fine. It is an ideal worth striving for.

The main task Zye][ore us, n the short term, Zzowever, is to increase the visi]yility and
impact of/ this work. We will tlzere][ore, ][ocus on better communication with our part-
ners in member states, translate and disseminate our materials and develop projects
m co-operation with member states. We will also seck to rein][orce our partnerslzip
with other international organisations, in particular the European Union. We are

camp/ementary as orgamisations — and so is our work.

Lalso }zope that we can increase our co-operation with neiglzbouring countries, both
in the south and towards the east. Kazakhstan is a/reaaly amember o][ the European
Cultural Convention, and surely the best way to develop a meaningful dialogue with
our neighbours on the southern shore of the Mediterranean is through education
and culture. We share so much of our history with those nations which are now
aspiring to more freedom and more equity. And we have so much to discuss with
each ot}zer, so much to do to overcome years 0][ m@understanc]fng and sometimes
unfriendly attitudes.

So we certain/y have our work cut out ][or us. But I wish to say here that I am at
the head of an excellent team, true Europeans ][rom many corners o][ Europe who
are 1‘eazjy to take up the clza//enge. Their vision and dedication have a/reaz]y had a
great impact on education in Europe, and in this respect I would particularly like
to ac/enaw/ezjge the work o][ ]oseplz Slzei/s, who retired as Head o][ the Department
o][ Language Education and Po/icy at the end 0][ Fe[aruary. Thanks to Joe's pm][es-
sional ]enow/ezjge and commitment tlzrouglz the years, Council o][Europe /anguage
policies and tools are now recognised as of the highest standards by practitioners
tlzrouglzout Europe and Z)eyomf. His commitment to our Organisation and his sense

of professional duty have been a model and inspiration for all of us. On behalf of the
Directorate, I wish him a ][u// and lzappy retirement.

O/é)’][ O/afsrjéttir
Director of Education and Languages



In times of economic crisis, citizenship
and human rights education often suf-
fer disproportionately from efforts to
reduce pui)iic spen(iing. However, it is
precise]y this kind of education that can
help society to build a culture of living
together, to reduce tensions and to
resolve conflicts in a non-violent way.
This is why the topic of democracy
iearning features prominentiy on the
agendas of many international institu-
tions. The Council of Europe has been
working in this field since 1997, draw-
ing upon existing practice in European
countries and deveioping guideiines for
future action. The Organisation is con-
vinced of the mutual benefits of co-
operation and activeiy seeks to join

forces with international partners.

Close links were developed in particular
with UN bodies. In 2005-2009, the
Council of Europe contributed to the
1st Phase of the World Programme for
Human Rights Education (2005-
2009), which focused on the primary
and secondary school systems, and con-
sequentiy took part —asan observer —in
the meetings of the UN Inter—Agency
Coor(iinating Committee “Human
Rights Education in the School System”
(UNIACC). In 2007, a Regionai
European Meeting on the World
Programme was organise(i in Strasi)ourg
jointly by the Council of Europe, the
Office for Democratic Institutions and
Human Rights of the Organization for
Security and Co-operation in Burope
(OSCE/QDIHR), the Office of the UN
Higk Commissioner for Human Rights
(OHCHR) and the UN Educational
Scientific and Cultural Organization
(UNESCO). At present, the Council of
Europe is contrii)uting to the 2nd Phase
of the World Programme (2010-2014)
— which focuses, inter alia, on training
programmes for teachers and educators
— through the Council of Europe
Programme on “Learning and Living
Democracy for All” (2010-2014). For
example, in 2010, guidelines on citizen-

ship and human rights competences for

teachers were translated and dissemi-
nated, and their integration in teacher-
training programmes in the member
states was encouraged and supportecl.
Education proiessionals were trained
on human rights education in the
framework of the “Pestalozzi”

Programme.

OSCE/ODIHR is another important

partner. Foilowing this Organisation’s
initiative, a publication entitled “Human
Rights Education in the School Systems
of Europe, Central Asia and North
America: A Compen(iium of Good
Practice” was pui)iisiie(i jointly i)y the
Council of Europe, OHCHR,
UNESCO and the OSCE/ODIHR in
English, French and Russian. This pub-
lication collects 101 exempiary prac-
tices designe(i for primary and
secondary schools, as well as teacher-
training institutions, which were select-
ed on the basis of their innovative
approaches, effectiveness, aclaptai)iiity

and (iiversity. Also upon an initiative

from the OSCE/ODIHR, the Council
of Burope, UNESCO and OSCE/
ODIHR worked toget}ier in 2010 and
2011 to (ieveiop “Guidelines for
Educators and Policy Makers:
Combating Intolerance against Muslims
through Education”. The aim of the
gui(ieiines is to equip educators with
12nowie(ige and skills required for pre-
venting intolerance against this specif—
ic group, while putting this phenomenon

in the general framework of discrimination.

A number of joint programmes between
the Council of Europe and the European
Commission contributed to the
strengtilening of citizenship and human
righ’cs education in several countries. A
civic competence composite indicator
was developed in the framework of a
research project on “Active Citizenship
for Democracy” (2005-2008), organ-
ised i)y the Council of Europe and the
Centre for Research on Lifelong
Learning based on indicators and

benchmarks (CRELL) of the European

Commission.

Fruitful co-operation has been devel-
ope(i with many other organisations and
institutions. However, more needs to be
done to bring democracy and human
rights to schools in Burope. The current
needs and priorities were at the centre
of discussion at an inter-institutional
meeting that was held in Strasi)ourg on
14 March 2011, the fifth in a series of
such meetings to be hosted Ly the
Council of Europe since 2004 The
participants expiorecl the role and con-
tribution of international institutions

and propose(i co-ordinated action.

Yulia Pererva

yulia.pererva @ coe.int
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Launching the Living Democracy manuals at the 8th South East Europe Networking Conference on Education for Democratic Citizenship and Human Rights, Sarajevo, October 2010.

On 21 October in Sarajevo, the
Council of Europe launched six man-
uals for teachers to promote education
for democratic citizens}iip and human
rigi)ts. These manuals are intended
to heip countries to put into practice
the Council of Europe Charter on
Education for Democratic Citizenship
and Human Rig}lts Education adopted
in May 2010 by all 47 member states
of the Council of Burope.

The unique feature of these manuals
is that they are the outcome of a truiy
European project. The idea and the first
versions were c].eveiopecl in Bosnia and
Herzegovina (BiH). As eariy as 1997,
the Council of Europe, aiong with oth-

er partners such as Civitas, started our

1. Adopted in the framework of Recommendation CM/
Rec(2010)7 of the Committee of Ministers.

iongs’can(iing support and co-operation
with BiH. But the result was much more
than our usual political and technical
assistance. Rather, our efforts result-
ed in a partnership with a dedicated
set of proiessionals — teachers, school
directors, teacher trainers — from all
corners of BiH. Peer experts from all
over Europe worked together with these
practioners to procluce higii—quaii’cy
teaching manuals for use in schools in

BIH Tiiese manuais were so

'N[la successful that it was decided

o to clecontextuailse
them so that schools
throu g hout
Europe could
benefit from their
interactive meth-
ods and t}iought—
provoleing approach
to promoting democ-
racy and human rights in
schools. The authors and
editors of the final version
of the manuals come from

many European countries, and the
manuals themselves have been tested
and revised i)y a 1arge number of people

of different origins and sensitivities.

The first Voiume, “Educating for
democracy", sets out some of the

basic principies of Education for

Democratic Citizenship and Human
Rights Education (EDC/HRE) for
practitioners, such as active 1earning,
task-based activities, team worlz, inter-
active methods and critical ’chinizing,
and also includes toolboxes for teach-
ers and students. The other volumes
in this series offer concrete teaching
models and materials in EDC/HRE for
pupiis from eiementary to upper-sec-
ondary level. For instance, Volume 11
for primary level includes a lesson on
minorities and majorities in the school
playgrounci. For older stucien’cs, Volume
IV offers lesson pians on how to settle
conflicts, for example a ‘iisiiing con-
flict’ where students learn how to man-

age common resources.

Of course, the “Living Democracy”
manuals can only be used by practition-
ers if available in their own ianguage.
The first volumes in the series airea(iy
exist in a number of 1anguages and
several more countries are transia’cing

and publishing the manuals. Volumes
I11, V, and VI are currently available
in French.

The “Living Democracy” series
was co-financed by the Council of
Europe and the Swiss Agency for
Deveiopment and Co-operation,

and developed in partnership with



the Ziirich University of Teacher
Education, International Projects in

E(lucation, with Rolf Gollob, Peter
Krap{ and Wiltrud Weiclinger as edi-
tors. And let us not forget the artistic
gifts of Peti Wiskemann who created
the vibrant illustrations for the cover

pages. At first glance, these illustrations

In January 2012 the European Centre
for Modern Languages of the Council
of Europe, based in Graz, Austria, will
launch its new medium-term pro-
gramme entitled “Learning through
1anguages: Promoting inclusive,
plurilingual and intercultural educa-
tion”. Projects within the programme
will contribute to the Council of
Europe’s work promoting quality edu-

cation for all.

Learning through
languages

F G L Hurepean Cralie tor Modein Languogel
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The 2012-2015 programme will build
upon the Centres previous work and wid-
ens its scope, for the first time moving
beyond the foreign language classroom
to include all 1inguistic abilities and the
needs of all groups of learners. Within
this context language(s) represent(s} the
principal medium ‘c}lrough which learning
isachieved, so the programme will address
not just the foreign 1a,nguage classroom
but the teaching of the language of school-
ing, of other languages presentin the edu-

cational environment and the 1anguages

catch our eye and then as we look a bit
closer, we see layer upon layer of mes-
sages in them. Posters are available for

all six covers.

The “Living Democracy” manuals are

available on our website (www.coe.
int/eclc) both for free download and

purchase.

used in su})ject teaching. Projects will also
focus on informal and non-formal lan-
guage 1earning and on the clialogue with
stakeholders involved in the education

process.

The programme aims to achieve signiﬁ—

cant impact on ]earning by:

. cleveloping practical tools and materials
cither directly for the use of learners or
for teac}lers, teacher educators and/or

other actors in the field of education;

* communicating and disseminat-

ing results of ongoing and completed

ECML projects to key stakeholders.

In addition to the wider scope of the new
programme, some of the &istinguis}ling fea-
tures, comparecl with the Centre’s previous

WOI'lQ, are:

* The focus on the learner: following the
current “Empowering 1anguage pro{es—
sionals” programme the focus will shift
from the 1anguage teacher to the learner.
Not only onthe langua,ge learner attend-
ing a j[.oreign language classroom but to
all learners, based on the premise that

from the moment that communication

Sarah Keating

sara}l.leeating @ coe.int

1s involve&, all individuals can be con-

sidered as language learners.

* In order to target all learners the
emphasis in the new programme is
pla,ced on inclusive, plurilingual and
intercultural approac]les which fu”y
build upon Council of Europe policies
in this area. The inclusive approach will
involve learners from all backgrounds,

be they migrant, special needs, major-
ity, minority ...
. Li{elong 1earning both in formal and

informal/mon-formal contexts. One
of the cha]lenges of the programme
will be how to motivate a learner out-
side the formal learning context, so
that, for example, 1earning continues
well Leyoncl the compulsory period of
schooling.

* A “mediation” strand of work will
encourage &ialogue with new stake-
holders involved in the education
process including representatives from
parents’ associations, businesses, heads
of schools, and multipliers of regional

networlzs.

o As well as Luilding upon its previous
work the programme secks to address
several new areas for the ECML such
as support for migrant language educa-
tion and sign languages, and 1anguage
provision for the blind and visually

impairetl.

The programme will be based upon project
proposals and individual applications

received through a Call for submissions.



In order to attract the desired target
groups indicated below a series of pro-
motional events were organised through-
out the ECML member states. Between
December 2010 and the closing dead-
line for the Call on 1 May, over 20 events
took place involving around 2 000 par-

ticipants.

The principa,l target groups for the Call

were:

* experts and researchers in 1anguage
e(lucation, teachers and teacher train-

ers of all 1anguages;

* experts in education with a strong

interest in language education;

The trainer-training courses of the
Pestalozzi Programme — also called
Module Series — started in late 2006.
Every year two new courses are launched
on central concerns of the Council of
Europe in the field of education. Teacher
trainers from all over Europe are invited
to work together over a period of 12-18
months and to develop and pilot training
material for the topics dealt with. These
training resources are made available on-
line for the interested professional pu]alic
and are also directly used in suljsequent
training events of the Pestalozzi

Programme.

Currently two such courses are ongoing.

Both started in 2010 and will finish in
2011:

* Diversity of world views and world

knowledge in the classroom;

* Pestalozzi core lznowledge, skills and
attitudes.

Two further courses are in preparation
and will start in the course of 2011:

* Education for the prevention of dis-

crimination;

* representatives of related organisa-
tions/associations with a stake in good
quality langua,ge education (e.g. parents
associations, school Loar(ls, business

sector).

The programme itself will involve

specialists n:

* the foreign language classroom;

¢ the majority 1anguage classroom;
¢ the classroom for other languages;
¢ the subject classroom;

* informal and non-formal 1anguage

learning.

¢ Education for the prevention of

violence in schools.

The general aim of the training course is
to focus on the connection between world
views and world knowleclge in the educa-
tional environment. Taleing cliversity of

world views at school asa fact and con-

Further details are available online at:

http://www.ecm].at.

To receive regular up&ates onthe Centre’s
work subscribe the Centre’s newsletter:

11ttp:/ Jwww.ecml.at/ gazette.

Waldemar Martiniyu]z

walclemar.martiniyulz @ecml.at

necting it with the educational action
needed in order to deal with different
world knowledge as presented in a school
environment can balance tlleory and
praxis, and transfer content research to

educational methodology.

The first part of this training event was
hosted l)y the Council of Europe at the
European Youth Centre in Strashourg
and attended })y over 30 teacher trainers

who will continue worlzing toget}ler unti




autumn 2011. The team of trainers was
led Ly Angelos Vallianatos (Greece) sup-
ported l)y Susana Gongalves (Portugal)
and Liutauras Degesys (Lithuania) and
the General Rapporteur was Pascale

Mompoint—Gai“ard (France).

A text prepared by the facilitators pre-
senting their basic assumptions about
world views and world knowledge was pre-
sented as the basis for the training activ-
ities. This took the form of a puzzle whose
pieces, when connected, provided the par-
ticipants with a picture of the Module’s
theme and acquaintecl them with the main

areas to be covered:

— information on world views and fur-
ther exp]ora’cion of the content and

barriers of world views,

— links between the participants’ work
and relevant Council of Europe activ-
ities, and in particular the Pestalozzi

Programme,

— connection between world views and
world lznowleclge in the classroom,
with regarcl to both content and the
methods used,

— use of the above as an inspiration and
aresource for creating new education-

al activities.

The programme was organised as {OIIOWS:

* Day1 “What to deal with and Wl’ly"

A Basic Assumptions Document was pre-
sented as a common basis to work on. The
participants got to know each other
throug}l ways that underlined their diver-
sity of world views and connected them
to the principles and values that function
asfactors of s}laping world views, but also
as a means of researching the reasons for
dealing with them.

* Day 2 “How to deal with the

(liverwsity of world views”

Difficult and controversial world view
issues and the process of becoming aware
of the existence of stereotypes were used
as a paracligm to further explore the
content and special characteristics of the
diversity of world views, and introduce

ways of dealing with this kind of diversity.
* Day 3 “Educational strategies”

The work was connected to Council of
Europe principles and values using the
results of different projects on human
rights, democratic participation and the
rule of law as a fundamental basis on
which to construct the strategies needed
to take into consideration the diversity
of world views and their links with world

knowledge and the classroom.
* Day 4 “Loolzing’ ahead”
The fourth and last (lay of Module A con-

centrated on practical issues and action
planning. Participants had an opportu-
nity to iclenti{y, discuss and describe the
training resources they are going to devel-

op and pilot in the coming months.

During the session, the participants cre-
ated interconnections as groups but also
as pairs for peer support for the action
plans and the training units they have to
create and pilot. In this context, the Basic



Assumptions Document is part of the
work in progress and will be finalised in
the iight of the work done over the com-
ing 12 months.

From November 2010 to June 2011 the

collaborative work continues via an on-

line platform which enables peer support
and individual coaclling by the team of

The general aim of the training course is
to focus on an exploration and discussion
of the existing Pestalozzi cataiogue of
core components of knowledge, skills and
attitudes which are common to the
themes and values of the training pro-
gramme for education professionals and
the Council of Europe as a whole, as well
as on the cleveiopment and piioting of
appropriate training resources for all
teachers in pre-service and in-service

training contexts.

The project to work on Pestalozzi core
elements (or components) stems from the
shared idea of the network of trainers
involved in the Pestalozzi Teacher-
Training Programme that teacher educa-
tion and training (as much as all learning)
should be based on the (],eveiopment of
specii‘ic components — attitudes, skillsand
knowledge — with a view to supporting
tomorrow'’s sustainable democratic socie-

ties. These components apply to all teach-

ers (and learners) in all sulaject matters.

We can therefore envision a transversal

a,pproacii to teacher training.

The analysis of the materials that were
deveiope(i within the Pestalozzi modules
between 2006 and 2008 and of descrip-
tions of competences cleveiopecl in other
Council of Europe education projects in

areas such as democratic citizenship,

intercultural education and socio-cultur-
al (liversity, and ilistory teaciiing, show
that there is a i)oc].y of components that
are common to all themes or areas of

interest.

The first session was hosted i)y the
Council of Europe at the European Youth
Centrein St‘rasiaourg and i)rougiit togetii—
er about 30 participants, who revised and

trainers. The participants will meet again

in the second Module, which will take
place in Austria in June 2011 hosted by
the Austrian Ministry of Education.

improved the ‘Catalogue of core compo-
nents to contribute to education for sus-
tainable democratic societies, The work
was co-ordinated i)y ateam of three train-
ers led i)y Ms Rasa Aslzinyte (Lithuania).
She was supportecl i)y Arthur Ivatts
(United Kingdom) and Patricia Garouste
(France), and the General Rapporteur
Pascale Mompoint—GaiHar(i (France).

Between modules A and B, participants
are asked to exempiiiy the identified core
components and (ieveiop teacher training
materials and classroom materials that
can support the deveiopment of these
components. Tiiey will be iieipe(i on-line
l)y their peers and i)y the team of facilita-
tors. The second Module will be hosted
in Cyprus thanks to the Cypriot Ministry
of Bducation. Participants will have the
opportunity to share experiences, evaluate
the success of their work and continue
woriaing on the improvement of their

training resources.

Josef Huber
josef.huber @coe.int



In the course of implementing its recent projects on iiistory teaciling, in par’cicuiar
the 2007-2010 project on the Image of the Other in History Teaciiing, the Council

of Europe has established close worizing relations with a number of European non-

governmentai organisations. The work of two of these partners, Eurogeo and

Euroclio, is presented below. The drive and energy of these organisations and their

direct link with teachers in the field make them necessary and invaluable partners.

Jean-Pierre Titz

Head of the History Education Division

* The European Association of
Geographers Eurogeo is an active NGO
with a iongstanding tradition and mem-
i)ersilip of the Conference of NGOs in
the Council of Europe. Itis the European
scientific and educational society which
was founded in 1979 which networks
geograpiiers from all walks of life and
organisations who are interested in the
tileory, methods and practice of
Geography. Eurogeo promotes the
European dimension in geograpilicai edu-
cation as a contribution towards the
cieveiopment of European citizenship. By
(ioing SO, Eurogeo encourages the devel-
opment of a greater Buropean awareness
througii the medium of geograpiiy and
increases mutual knowledge and under-
standing of Europe. [tis clear that spatia]
skills and geographical information on
the Web are i)ecoming increasingiy
important to Buropean citizens. The roles
that geograpiiy and geograpiiers piay are
being challenged by these new geo-oppor-
tunities. Those involved with the Eurogeo
association are seeizing to monitor and

support these (ieveiopments.

Eurogeo has undertaken a number of
projects and activities during the last six
years to raise interest with the European
citizen as far as gioi)ai awareness and spa-
tial literacy are concerned.
Geoinformation in combination with
(i.igitai mapping and data processing has
been one of the issues dealt with. One
Eurogeo project is the GEOcube. The

GEOQcube shows 54 geograpiiicai topics

only a mouse click away. [t promotes the
&iscipiine of geograpiiy and iieips the
European citizen young or old to under-
stand our gioi)e in an accessible way and
in several languages (see http:/www.geo-
cube.cu). Eurogeo is also involved in a
new Comenius network project for teach-
ers and teacher educators, called digital-
carth.eu. The project connects those using
ciigita] maps, gio]oes and geographio media
in learning and teaching to share experi-
ence and expertise. Find out more at
littp:/ / Www.cligitai—eartii.eu.

One of the latest European projects
Eurogeo is involved in is the Historiana
project. This is where geograpkers and
historians meet in the field of secondary
education. Here the geograpiiers support
the work of historians with their expertise
of maps and mapping. The purpose of the
Historiana project is to create an educa-
tional web site for use in ciassrooms,
museums and iieritage settings. The mate-
rials will aim to provi(ie piura] perspec-
tives with respect to (iiversity atinter- and
intra-state scales. This will help students
to adequa’ceiy comprehend the compiex—
ity involved in themes associated with his-
tory and ileritage and increase their level
of historical awareness. The aim of
Historiana is to create opportunities to
compare the iiistory and heritage across
time and regions. This will allow users to
examine connections, differences and
similarities. The material is i)eing
(lesigne(i in such a way that stimulates

users to think critically on issues related

jean-pierre.titz @ coe.int

to iiistory and ileri’cage and to acquire izey
competences while simultaneously gain-
ing i?nowie(ige of specific events and iong
term (ieveiopments in iiis’cory (see il’ctp://
www.historiana.eu for further (ietaiis).

You can follow the work and activities of
Eurogeo on the web at ]1ttp:/ [www.euro-

geograpiiy.eu.

Harry Rogge, Secretary General, and
Karl Donert, Presi(ient, EUROGEO

* Euroclio the European Association of
History Educators, represents 79 inde-
pencient and volunteer History Educators’
Associations and Institutes from 53,
mostly Buropean, countries. The organ-
isation was established in 1991 on request
of the Council of Europe. Since then,
Euroclio has obtained participatory status
as international non—governmentai
organisation with the Council of Europe's
Conference of INGOs and has worked
in active partnersilip with the Council of

Europe in a variety of projects.

In line with the Council of Europe’s rec-
ommendation of 2001 about the basic
principles of history education, which
Euroclio contributed to draiting, the
Association promotes a responsii)ie and
innovative teaciiing of iiistory based on
muitiperspectivity, critical thinizing,
mutual respect, and the inclusion of con-
troversial issues. Euroclio affirms that the
past does not stop at national borders and
that history education has a significant



impact on how people look at the world
around them, and thus can contribute to
societal advancement in a constructive
manner. Buroclio secks to enhance the
quaiity of i'iis’cory and citizensilip educa-
tion through the innovation of the subject
contents and peciagogy, and the capacity-
i)uiiciing of history, iieritage and citizen-
S]’lip educators.

Euroclio has been able to define and prag-
matically refine an innovative methodol-
ogy building on the practical work carried
out within numerous initiatives since
1991. This widely-praised approach is
process-orientation centred and believes
in reiniorcing professional talents as fun-
damental resources for innovation and
change. The teaching resources produced
within Buroclio projects are based on col-

laborative work and a cioseiy moderated

In the twenty-first century, with nations
i)ecoming more and more interdepend-
ent, their future becomes ever more
(iepen(ient on the lanowie(ige, skills and

resourcefulness of its peopie, creating

procedure of assessing, reviewing and

piloting.

In 2011 and i)eyoncl Euroclio’s work will
be organisecl like in the past around the
izey concepts of Bducational Innovation,
Li{eiong iearning, European citizenship,
Intercultural dialogue, Cross-border
Co-operation and Good Governance.
With Historiana,™ an ambitious initia-
tive in which all these areas of action are
addressed, Buroclio is developing a the-
matic website which offers teachers and
young people the opportunity to compare
locations and periods, experiences of peo-
ple, and the consequences of historical
cieveiopments, articulated in material and
immaterial iegacies of Burope. The web-
site offers a first real alternative solution

to the idea of a European History
Textbook.

new opportunities and difficulties for
education. It is much easier to face these
chaﬂenges in education by co-operating
with other lznowle(ige workers. In this

context networking between universities,

Euroclio aspires to further s’crengthen its
position as an internationaﬂy recognizecl
networiz, voice and focal point for respon-
sible iiistory, heritage and citizenship edu-
cation in Europe and i)eyon(i. Therefore
the Association constantly looks for new
ways to work in co-operation with its
members and other stakeholders in the
field of history education in order to raise
awareness and impiement ciiange towards
an increasingiy responsiijie and innova-
tive history education. Please find detailed
information about Buroclio’s past and

present work at www.euroclio.eu

]oize van cier LeeuW—Roorcl

Executive Director, EUROCLIO

I—

proiessors, teachers and students

becomes very important.

For nearly twenty years there have been
low levels of information exciiange and
interaction between higher education



institutions from the two sides of the
river Dniestr/Nistru. This creates practi-
cal difficulties at all levels (recognition
of qualifications, mobility, student and
staff exchanges, joint participation in
projects, etc.). Improving the exchange
of information and communication
between the higher education institutions
from both sides of the river Dniestr/
Nistru became the starting point of con-
ficlence—hui]cling measures for the
Transnistrian region, actively supporte(l

l)y the Council of Europe in the field of

education since January 2010.

The first event organisecl in this frame-
work ]oy the Council of Europe was the
roundtable on “European trends in
teaching and learning: experiences and
practices” (Strasbourg , 25 June 2010).
The event, which l)rought toget}ler aca-
demic representatives from higher edu-
cation institutions from both sides of the
river, provicle(l avery procluctive platform
for discussion and the exchange of good

practices on current developments in the

Languages in/for Education
Langues dans/pour I'Education
Language Policy Division

Division des Politiques linguistiques

The Language Policy Division celebrated
fl{ty years of Council of Europe work in
the language field at a Language Policy
Forum in Geneva in November 2010.

The oldest of the three units in the
Department for Language Education and
Policy, which is now called the Language
Policy Division, held its first major con-
ference in Paris in 1960. The
Department’s other two units are the
European Centre {or Modern Languages
(ECML), an enlargeol partial agreement
set up n 1995, an(l the European
Charter for Regional or Minority

Languages, which came into force in

1998.

teaching and ]earning methods in
Europe. A further objective of the round-
table was to question the extent to which
innovative ’ceaching methods have been
and can be further translated into every-
clay practice at higher education institu-

tions.

This was followed on 17 and 18
November 2010 l)y aseminar in Odessa
on “Promoting quality culture in higher
education institutions on both sides of
the river Dniestr/Nistru” This seminar
focused on internal quality development
and assurance in higher education insti-
tutions, exploring the role of university
leadership, academic staff and students
in promoting and aclvancing a culture of

quality.

Both events illustrated how many aspects
of hig}ler education are common to uni-
versities irrespective of their location.
Altllough talzing diverse forms and
achieved t}lroug}) different 1anguages and

cultures, in this field at least, we can eas-

The 50th anniversary festivities took
place, in the evening, cluring a major
Intergovernmental Political Forum on
The riglzt o][ Jearners to qua/ity and equity in
education — The role of inguistic and inter-
cultural competences, hosted })y the Swiss
authorities and attended by 200 policy
makers and officials responsible for

SC]’IOO] programmes {:I'OI’D 38 mem]:)er

states, Canacla, ALECSO, the European
Commission, the OECD and six INGOs.

Apart from the festive evening, the
Forum dealt with a highly serious theme,
because the work of the Division is cur-
rently focusing on language policies con-
ducive to making schools places of
integration and social cohesion. It is the

lack of competences in the main language

ily learn from each other and also
co-operate for the benefit of all.

The positive atmosphere, constructive
discussions, and creative potential for
future developmen’c eXperience(l 1)y all
present in Strasl)ourg and Odessa will
not be quickly forgotten, and will serve

as a strong basis for future action.

Katia Dolgova—Dreyer
katia.dolgova-dreyer @ coe.in

of schooling that drives too many chil-
dren into the downward spiral of educa-
tional underachievement. Another reason
is the lack of consideration for their lan-
guages and cultures of origin, which are
so important for Luil(ling up their identi-
ties and for their cognitive clevelopment.
The socio-economic status of the families
plays a major role in children’s academic
success, but research has provec]. that there
is another basic element which can help
overcome material difficulties: a positive
attitude on the student’s part to reading
(which obviously largely depends on their
access to written materials). This shows,
for instance, the importance of reacling

stories to children at a very early age (not



necessarily in the majority language of

the immediate environment).

The Language Policy Division has been
Worieing in the ioreign and second lan-
guage field for fiity years now. Its best-

ienown achievements are the Common

without discrimination. This is an inher-

ent rig}l’c for all children.

In the language policy field, this means
paying greater attention to the iinguistic
dimension of all iearning processes. The
most brilliant students will fail at school

activating prior experience and building on
extant ienowie(ige. In the case of students
of immigrant origin or youngsters who
speaie a minority ianguage at home, this
principie means that if the pre-existing
knowledge is encoded in the first language

Documents preparez] ][or the Forum

European Framework of Reference for
Languages (CEFR) (wiiicii ilas now Leen
translated into 39 ianguages) and the
European Language Portiiolio (ELP),
which makes the whole CEFR approach
accessible to students of all ages. The
CEFR iias deepiy inﬂuenceci ianguage
policies in most European countries and
the whole academic world. However, many
countries in Asia, Africa and the
Americas have also used the CEFR to
revise their ioreign ianguage curricula;
educational materials and teacher train-
ing programmes have also adopted com-
municative, action-oriented approaciles
with more definite and realistic goais -
thanks to the CEFR ianguage compe-
tence &escriptors (which break down into
six levels). A major trend has become
established worldwide since the pui)iica—
tion of the CEFR in 2001 (with a iarge
accompanying ‘toolkit), maizing ianguage
certificates more transparent via a proc-

ess of caiii)rating examinations on the

basis of the CEFR.
However, at the beginning of the third

millennium, while Europe still needs for-
eign- or secontl—ianguage skills in order
to ensure communication among its cit-
1zens, social realities — as the heads of
state and government reminded us at the
3rd Council of Europe Summit in
Warsaw — are forcing our education sys-
tems to do their utmost to guarantee fair

access to quality education for all children

Conference room

if tiley lack a command of the main
language of schooling. The fact is that
this ianguage is often written, and even
in its oral form it incorporates more
abstract concepts, uses a richer vocabu-
1ary, and has a more compiex, structured
and closely argued discourse. Bven for
children from the country in question
who speaie the same ianguage athome and
at school, the “academic” ianguage must
be learnt. And it must be learnt in all
classes, in all school activities, not just in
ianguage classes. This explains the impor-
tance of ensuring tiiat, for exarnpie, his-
tory, maths and science teachers and
curricula cieariy incorporate the iinguis—

tic dimension of these sui)jects.

Drawing on its experience in the ioreign
ianguage field, the Language Poiicy
Division is currently implementing
projects to describe the competences in
the ianguage of sci'iooiing which are
required for a successful learning process.
The aim is to establish reference ele-
ments/standards to make teaciiing more
coherent and transparent and to ensure

its quality.

In order to give all students equai oppor-
tunities to achieve the success to which
tiiey are entitled, other projects are Leing
run on regionai and minority ianguages

and migration.

Virtuaiiy all experts on the ]earning proc-

ess agree that effective teaching involves

From left to right: Philia Thalgott, Joseph Sheils, Johanna
Panflzier, Clzristop}zer Reyno/als, Corinne Colin

(LD, these learners must be encourageci to
use their L1 to activate and enrich this
knowledge. Teachers obviously cannot
know all the ianguages spoizen i)y their stu-
(ients, but there are many methods of cap-
i‘caiising on, and iieiping students to
capitalise on, their i)iiingualism or pluriiin—
gualism, to build their own identities. This
sul)ject was addressed atthe Political Forum
l)y Jim Cummins, an eminent specialist in
linguistic integration of children of immi-
grant origin/i)iiinguaiism, and is further
cieveiope(i in his text “Putting the
Evidence Back into Evidence-based
Policies for Un(ierachieving Students”

The Report and the texts procluceci for the
Forum on the linguistic integration of
children of immigrant origin and the
ianguage dimension of all school subjects

are available at www.coe.int/ iang.

Two fundamental values of the CEFR (and
therefore also of the ELP) have been less
intensively utilised, narneiy plurilingualism
and interculturalism. In the light of the
principies set out above, particuiariy that of
the rigiits of all learners, without discrimi-
nation, to quaiity education, another doc-
ument was prepare(i and presen’ce(i at the
Forum: the “Guide for the cieveiopnlen’c
and impiementation of curricula for
piuriiinguai and intercultural educa-
tion”. This Guide includes proposed sce-
narios which can help policy makers

1. Text available at www‘coe.int/iang.
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implement amode of education that takes
account of the whole hnguistic and cul-
tural input of children at school, so that
Jchey can become active social players n our

democratic societies.

The 50th anniversary of the Language
Policy Division coincided with the retire-
ment of the Head of the Department for
Language Education and Policy, Joe Sheils,
Wl’lO, after almost twenty years of pro{ound
commitment to 1anguage policies promot-
ing the major values of the Council of
Europe, retired at the end of February
2011. During the festive evening, the
national representatives and experts paid a
heartfelt tribute to his quali’ties asahuman
Leing, an expert and a European civil

servant/ "cliploma’c".

The Language Policy Division extends its
heartfelt gratitude to its “Big Boss”, who
has a}le directed his team with such con-
viction and humanity for almost twenty
years. [t wishes him a 1ong and happy retire-

ment.

At the end of December 2010, after ten
years and over 100 validations, the
European Language Portfolio Validation
Committee (EVC) ceased to exist and the
process of Va]icla’cing European Language
Portfolios (ELPS) came to an end. From
]uly 2011 validation will be replace(l })y
on-line registration based on the princi-
ple of self-declaration. A new website is
curren’cly under construction to imple—
ment this proceclure and support the
&evelopmen’c of new ELP models. Tt will
provide step—l)y—step instructions on how
to assemble an ELP using generic ele-
ments and templates created })y the
Validation Committee and informed ]3y
good practice in ELP design over the past

ten years.

As the ELP moves into a new phase of
its existence, it 1s appropriate Lrieﬂy to
recall its history to date. It was first pro-
posecl at the Riischlikon Symposium in
1991, toget}ler with the Common

European Frarneworle O{ Rererence {OI

Cake o][][ered Z?y the Swiss hosts to celebrate the 50th anniversary o][ the Language Po/icy Division

Itis also very gra’ce{‘ul to the Swiss author-
ities for the generous reception which Jchey
provi(le(l for all participants and their

excellent organisation of the event. Lastly,
it would like to thank Norway for its sub-

stantial voluntary contributions to the
projects run 1)y the Language Policy

Division.

Languages (CEFR) Whereas the CEFR
provicles tools for the clevelopment of
1anguage curricu]a, programmes of teach-
ing and 1earning, textbooks, and assess-
ment instruments, the ELP is clesignecl
to mediate to 1earners, teachers and
schoo]s, and other stakeholders the ethos
that unclerpins the CEFR: respect for lin-
guistic and cultural diversity, mutual
unclerstancling beyond national, institu-
tional and social boundaries, the promo-
tion of plurilingual and intercultural
e(lucation, and the clevelopment of the

autonomy of the individual citizen.

In 1997 the Council of Europe pub-
lished the second draft of the CEFR and
a collection of preliminary studies that
explored how the ELP might be imple-
mented in different domains of 1a,nguage
learning. From 1998 to 2000, ELP
pilot projects were conducted in 15
Council of Europe member states and })y
three INGOs. In 2000 the then
Education Committee of the Council of

Johanna Panthier

johanna.panthier @ coe.int

Europe established the ELP Validation
Committee with a mandate to receive
draft ELPs and determine whether or not
they were in conformity with the ELP
Principles and Guidelines, also estab-
lished Ly the Education Committee.

In 2001 (t}le European Year of
Languages) the BLP was launched at the
first European ELP Seminar, held in
Coiml)ra, Portugal. By the end of the
validation process (Deceml)er 2010), 118
ELPs had been validatecl, from 32
Council of Europe member states and 6
INGOs/ international consortia. ELPs
have been designed and implemented for
all educational domains: primary, lower
and upper secondary, Voca’cional, a(lult,
further and tertiary. In his interim report
for 2007, the Rapporteur General esti-
mated that 2.5 million individual ELPs
had been produced/distributed.

The reports preparecl Ly the Rapporteur
General and the eight European ELP



The 22nd ana’ﬁna/ meeting 0]( the EVC (/eﬁ to rfglftt): Gareth Huglzes, Barbara G/owac/ea, Joe Sheils (Heaal aj[flze Department u][Language Education and Po/fcy), Heike Speitz,
Francis Gouller (Vice Chair), David Little (Chair), Maria Stoicheva, Wolfgang Mackiewicz, Irena Maskovd (Vice Chair of the ECML Governing Board), Christopher Reynolds
(Secretary to the EVC), Susanna S/ivens/ey (Head afprogrammes, ECML).

Seminars held between 2001 and 2009
confirm that the ELP has provecl to be
an innovative and practical tool. It is
based on a set of principles — reflective
learning, self-assessment, learner auton-
omy, plurilingualism, intercultural learn-
ing — which stimulate goo& practice in a
multitude of educational contexts and

help to (levelop skills of life—long 1earning.

The European Centre for Modern
Languages in Graz has provide& support
for ELP implementation since 2004. Its
second medium-term programme
(2004-2007) included two projects
focused on the BLP. Impe/ - ELP imp/e-
mentation support &esignecl a web site to
support ELP implementa’cion projects,
and ELP-TT - Training teachers to use the
European Language Portfolio developed a
kit of ELP-related training materials, tri-
alled the materials at a central worlzshop,
and used them selec‘cively at national
training events in 17 ECML member
states. The ECMLs third medium-term
programme (2008-2011) includes three
ELP projects. ELP-TT2 extended the
work of ELP-TT, contributing to train-
ing events in 10 further ECML member

states; ELP-WSU — The ELP in whole-
school use co-ordinated implementation
projects in 10 BECML member states; and,
as noted al)ove, ELP-TT3 is currently
developing a new platform to support
ELP implementation and complement
the new ELP development and registra-

tion website.

The number of validated ELPs confirms
the success of the ELP project at
European level over the past (lecade, as
does the general growﬂq of interest in self-
assessment, learner autonomy and reflec-
tive learning. The ECMLs ELP-WSU
project confirms, moreover, that when it
is used to support the 1earning of all sec-
ond and {oreign languages in the cur-
riculum and to stimulate reflection on
the language of sc}looling and other lan-
guages taught or present in the school,
the ELP goesa long way towards achiev-
ing the core educational goals of the
Council of Europeys Languages in/for

Education project.
The clevelopment of new ELPs and the

revision of existing models will continue;
the registration process will capture this

ongoing work and make it available to

the international community; and the
ECML will continue to provide support
for ELP implementation in all educa-
tional sectors. It will be for the Languages
in/for Education project to explore ways
of extencling the ELP’s peclagogica] prin-
ciples and procedures into new areas of

1a,nguage education.

The Language Policy Division wishes to
thank all the members of the European
Language Portfolio Validation
Committee 2000-2010, whose dedica-
tion and creativity have been essential in
developing, sustaining and improving the

ELP.

Christopher Reynoltls
christopher.reynolcls @ coe.int



The Council of Burope, the US Steering
Committee of the International
Consortium for Higi'ier Education,
Civic Responsii)iii’ty and Democracy,
the University of Oslo and the
European Wergeland Centre, in
co-operation with the International
Association of Universities, organ-
ise a conference on “Reimagining
Democratic Societies: a New Era of
Personal and Social Responsibility?”
The conference will be held in Oslo from
27 to 29 June 2011 and will be a part
of the 200th university celebration of
the University of Oslo. The conference
will gatiier some 150 iiigiier educa-
tion leaders and representatives of pui)—
lic authorities from the United States
and Europe with some participants also
from other parts of the world as well as
from NGOs. Additional participation

Edited by Hilligje

(Higher Education series No.

from the University of Oslo and other

Norwegian institutions is also envisage(i.

This conference is part of the co-oper-
ation between different partners com-
mitted to promoting clemocracy, human
rights and the rule of law as well as social
cohesion and intercultural (iiaiogue, and
their belief in the iaey role of education

in furthering these goals. The main aims

will be:

— to strengthen the role of higher edu-
cation in iurtiiering democratic citi-

Zensiiip;

- to iclentiiy concreteiy the role that
iiigiier education can play in reimag-

ining democratic societies;

— to stress the importance of the
involvement of the different stake-
holders: acaciemic, administrations,

stu(ients, local communities;

It sets out the poiiticai

- to cleveiop further strategies to
strengthen this role.

Participants may register on-line at
the conference web site, which also pro-
vides practical information, inciuding
on hotels.

Jean-Philippe Restoueix

jean—piiiiippe.restoueix @ coe.int

van't Land of the TAU
(International Association
of Universities) and Sjur
Bergan of the Council of
Europe, Speaizing across
borders — volume 16 of the
Council of Europe Higiier
Education Series — expiores
the role of iiigiier education
in (ieveioping intercultural
(iia,iogue in our societies. It
compiements Intercultural

dialogue on Campus

11) and the issue of the TAU
journai Higi'ier Education
Poiicy (HEP, vol. 18.4) on
the same topic and includes

contributions from Europe,

the Middle East, Africa, Asia
and North America. The
book demonstrates that edu-
cation will need to piay a izey
role in (ieveioping the abil-
ity to conduct intercultural
(iiaiogue, which is an integrai

part of democratic culture.

context for intercultural
ciiaiogue, expiores how uni-
versities can become actors
of intercultural diaiogue and
offers examples of good prac-
tice from various parts of the

world.

ks borders:
gher education
in furthering
imterculiural dinlogue

ISBN:978-92-871-6941-9
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European Pack for visiting Auschwitz-Birkenau Memorial
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(Translations into French and Polish are under way)

Documents prepared by the Language Po]icy Division for the Interg‘overnmenta]

Political Forum on The right of learners to quality and equity in education —

The role of ]inguistic and intercultural competences

Plurilingual and Intercultural Education — Languages in/; for
Education Series:

Languages in and for Education: a role for portfolio
approaches?, Mike Fleming & David Little, Council of
Europe, October 2010

The Aims of Language Teaching and Learning,
Mike Fleming, Council of Europe, October 2010

Concept Paper: The linguistic and educational
mtegration of children and adolescents from migrant
backgrounds,

David Little, Council of Europe, October 2010
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Language and school subjects — Linguistic dimensions

of knowledge building in school curricula,

]ean-Clauole Beacco, Daniel Coste, et al., Council of Europe,
October 2010

Ttems for a description of linguistic competence in the lan-
guage of schooling necessary for learning/teaching (end of
compulsory education): an approach with reference points

No 1 — History

Jean-Claude Beacco, Council of Burope, October 2010
No 2 — Sciences

Helmut Vollmer, Council of Europe, October 2010

Documents pmc{uced aJ[‘ter tlle Forum

Guide for the development and implementation 0][

curricula for plurilingual and intercultural education,

]ean-Claucle Beacco, Michael Byram, Marisa Cavalli, etal,,
Council of Burope, September 2010

Satellite stu&y no.l: A curriculum perspective on
plurilingual education,

Jan van den Akker, Daniela Fasoglio & Hetty Mulder,
Council of Burope, October 2010

Satellite stucly no.2: Assessment in p/uri/ingua/ and

intercultural education,

Peter Lenz & Rap]'lael Berthele, Council of Europe,
October 2010
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Plurilingual and Intercultural Education — Languages in/
for Education

Putting the evidence back into evidence-based policies for
underachieving students , Jim Cummins, Council of Burope,

January 2011

The right of learners to quality and equity in
education — The role of linguistic and intercultural
competences

Francis Goullier, Council of Europe, January 2011
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EDC/HRE Volume I:

Educating for democracy: Background materials on demo-
cratic citizenship and human riglzts education for teachers

Rolf GOHOL, Peter Krapf, Wiltrud Weidinger (e(].s),
Council of Europe Publis}ling, 2010

ISBN: 978-92-871-6920-4

EDC/HRE Volume II:

Growing up in democracy: Lesson plans for primary level
on democratic citizenship and human rights

Rolf Gollob, Peter Krapf, Wiltrud Weidinger (eds),
Council of Europe Puhlis}ling, 2010

ISBN 978-92-871-6728-6

EDC/HRE Volume II:
Living in Democracy: EDC/HRE lesson plans for lower

sgconalary /eve

Rolf Gollob and Peter Krapf (eds),
Council of Europe Pul)lishing, 2008

ISBN: 978-92-871-6332-5

EDC/HRE Volume 1V:

Taking part in democracy: Lesson plans for upper secondary
level on democratic citizenship and human rights education

Rolf Gollob, Peter Krapf, Wiltrad Wei(linger (ecls),
Council of Europe Publishing, 2010

ISBN 978-92-871-6833-7

7-10, Poland On-the-spot visit of the Committee of Experts of
the European Charter for Regional or Minority
Languages to Poland ({irst monitoring cycle)
Contact: Camille Laréne

3, Sarajevo, Final Conference for the European Union/

Bosnia and Herzegovina Council of Europe joint project “St‘rengthening
Higher Education in Bosnia and Herzegovina”
2009-2011

Contact: Sarah Keating—C}letwynd

EDC/HRE Volume V:
Exploring children’s rights:

Nine short projects for primary level

Rolf Go”ol), Peter Krap{,
Council of Burope Publishing, 2007

ISBN 978-92-871-6089-8

EDC/HRE Volume VI:
Teaclzing democracy: A collection of models for

democratic citizenship and human rights education,

Rolf Gollob and Peter Krapf (eds),
Council of Europe Puhlishing, 2008

ISBN: 928-92-871-6332-5

Teacher education for change — The theory behind
the Council of Europe Pestalozzi Programme,

]osef Huber, Pascale Mompoint—GaiHarcl (ed.),
Council of Europe Pestalozzi Series No. 1,
Council of Burope Pul)lis}ling

(To be puZ)/islzeal in October 2011 )

9-12, Budapest,

Hungary

14, Strasbourg,

France

14-17, Romania

International colloquy “Ethnic and 1inguistic
minorities, wealth and challenges"

Contact: Alexey Kozhemyalzov

5th Inter-institutional meeting on “Strategies
for the implementation of regional and inter-
national texts on citi Zens]}ip and human ri ghts
education”

Contact: Yulia Pererva

Qn-t11e—spot visit of the Committee of
Experts of the European Charter for Regional
or Minority Languages to Romania (First
monitoring cycle)

Contact: Joerg Horn



24-25, Pristina,

KDSOVO

25, Paris,

France

25, Strasl)ourg,

FI&HCB

4-5, Strasl)ourg,

France

5-7, Strasbourg,

France

2-6, Bad Wildbad,

Germany

5—(), Antalya,
Turleey

11, Istanbul,
Turkey

Seminar on Minority languages: European
standards and practices. JP Education in
Kosovo, interculturalism and the Bologna

process

Contact: Adina Nichifor

Consultation meeting with Heads of National
Human Rig}lts Structures on promotion of
Human Rights Education and provision of
information to potential apphcants to the
European Court of Human Rig}xts

Contact: Yulia Pererva

4th meeting of National Quali{:ications
Frameworks correspondents

Contact: Sjur Bergan/Jean-Philippe Restoueix

P]enary session of the CDESR
Contact: Katia Dolgova

10th Plenary Session of the CDED
Contact: Villano Qiriazi

130th Ellropeﬂ.n Seminar: “Young PeOPleYS
practices of new media (Web 2.0)"*
Contact: ]ose{ Huber

18th meeting of the network of co-ordinators
for Education for Democratic Citizenship
and Human Rights (EDC/HRE)

Contact: Yulia Pererva

Launch of Guidelines for educators on
intolerance against Muslims, organisec]. in co-
operation with OSCE/ODIHR and
UNESCO

Contact: Yulia Pererva

19-21 , Teramo,
Italy

31 May-3 June,

Vilnius, Lituania

6-10, Bad Wil(ﬂ)a&,

Germany

19-21, Warsaw,
Poland

27-29, Oslo,
Norway

9-16, Warsaw,
Poland

“The former Yugoslav,
Repul)lic of Macedonia”

29 Septeml)er— 1QOctober

Graz, Austria

5th Days of linguis’tic rig}lts, organisecl Ly the
University of Teramo and the LEM
(Languages of Burope and the Mediterranean)
Contact: Alexey Kozhemyalzov

4th Black Sea and Baltic EDC/HRE network
meeting

Contact: Yulia Pererva

131. Buropaisches Seminar:“Die Integration
von SchiilerInnen mit sonderpadagogischem
Bedarf im gemeinsamen Unterricht.
Entwic]z]ung eines Schulleitbildes”*
Contact: ]ose{ Huber

ENIC/NARIC annual meeting
Contact: Jean-Philippe Restoueix

Reimagining Democratic Societies: a New Era
of Personal and Social Responsi]:)ility?"
Contac: Sjur Bergan

Contribution towards the Summer Academy
on “Democracy at School” organise& Ly the
Polish Ministry of National Education and
the European Wergelan(l Centre

Contact: Yulia Pererva

9th South East‘Europe EDC/HRE Network
Meeting
Contact: Sarah Keating

Closing conference of the ECML programme
2011 “Empowering Language

Contact: Susanna Slivenslzy

* The titles of the European Workshops/Seminars held under the “Pestaloz2i” Programme are given in the language in which the seminars are conducted. The Pestalozzi Programme

offers teacher training and trainer training throughout the year. The calendar and related information are available under ‘calendar” at the following address: www.coe.int/pestaloz=i.



Strasl)ourg, France

11-14, European
Youth Centre,
Council of Europe,
Strasl)ourg

13-14, Bergamo,

Italy
Project Shared Histories for a FEurope without
DiviJing Lines: Seminar on “The consequences
of the industrial revolution on European
societies”
Contact: Jean-Pierre Titz 29 November-
2 December,
Council of Europe
European modules — Education for the

ion of discrimination*
prevention of discrimination

Contact: ]oselC Huber

Strasl)ourg, France

How to contact us

Come surf with us on http://www.coe.int and have access to information on a wide range of Council of Europe activities and
publications on education, culture and the cultural heritage.

All Education Directorate officials can be contacted by fax (+33 (0)3 88 41 27 06),
by post (c/o DG IV, Directorate of School, Out-of School and Higher Education,

“Education and religious cliversity in the
Western Mediterranean” — Seminar at the
University of Bergamo

Contact: Villano Qiriazi

European mo&ules -

Education for the prevention of violence in schools*

Contact: ]osef Huber

Project Shared Histories for a BEurope without
Divialing Lines: Seminar on “Education and
sharing lznowleclge"

Contact: Jean-Pierre Titz

Council of Europe, F - 67075 Strasbourg Cedex, France) or e-mail (name.surname@coe.int).

Books published by the Council of Europe can be ordered from Council of Europe Publishing:
Tel.: +33 (0)3 88 41 25 81 — Fax: +33 (0)3 88 41 39 10 — E-mail: publishing@coe.int — (website: http:/book.coe.int)
Unless otherwise stated, illustrations are provided by the Council of Europe photographic and audiovisual department.

Opinions expressed in this newsletter do not necessarily reflect the official policy of the Council of Europe or of its Secretariat.

Editorial and co-ordinating team: Fax: +33 (0)3 88 41 27 06 — E-mail: Bulletin.Education@coe.int

Christiane Yiannakis and  Christopher Reynolds

COUNCIL CONSEIL
OF EUROPE DE L'EUROPE

www.coe.int

* The titles of the European Workshops/Seminars held under the “Pestaloz2i” Programme are given in the language in which the seminars are conducted. The Pestalozzi Programme

offers teacher training and trainer training throughout the year. The calendar and related information are available under ‘calendar” at the following address: www.coe.int/pestaloz=i.


http://www.coe.int/t/dg4/education/pestalozzi/Source/Documentation/DISC/DISC_brief_description_171210_EN.pdf
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http://www.coe.int/t/dg4/education/pestalozzi/Source/Documentation/VIOL/VIOL_brief_description_171210_EN.pdf

	Bouton 44: 
	Bouton 2: 
	Bouton 4: 
	Bouton 3: 
	Bouton 5: 
	Bouton 46: 
	Bouton 48: 
	Bouton 47: 
	Bouton 49: 
	Bouton 6: 
	Bouton 8: 
	Bouton 7: 
	Bouton 9: 
	Bouton 10: 
	Bouton 12: 
	Bouton 11: 
	Bouton 13: 
	Bouton 14: 
	Bouton 16: 
	Bouton 15: 
	Bouton 17: 
	Bouton 18: 
	Bouton 20: 
	Bouton 19: 
	Bouton 21: 
	Bouton 22: 
	Bouton 24: 
	Bouton 23: 
	Bouton 25: 
	Bouton 26: 
	Bouton 28: 
	Bouton 27: 
	Bouton 29: 
	Bouton 30: 
	Bouton 32: 
	Bouton 31: 
	Bouton 33: 
	Bouton 34: 


