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Editorial

A diamond is a mysterious thing. When first found, its splendour may not be apparent;
an/y the experiencea] eye can detect its patentia/ and see what it miglnf become with patience
and skill. Yet once cut it is beautiful and radiant, symbolising purity and eternity. A

diamond also traditionally represents an anniversary of sixty years.

For sixty years the Council of Europe has promotea] and a[e][ena/ea/ human riglzts, aiemocmcy and the rule of /aw,
and this remains its priority objective. But these rights and values do not exist in a vacuum and the recognition
of their funaiamenta/ importance and meaning should not be taken ][or grantea’. leey are goa/s that have to be
understood and achieved by every new generation if Burope is to remain united. Such unity depends to a large
extent on the aZai/ity 0][ our societies to engage in intercultural a/ia/ogue and ac]enow/ec]ge the intrinsic value 0][

education as a human right and a powerful contribution to social cohesion and inclusion.

Accordingly, the aim of the Education Directorate for the years to come is to develop this vision of the unifying
role of education. The coherence of the Council of Europe's work in the educational field and the continuity of
its e][fort have meant that it has not had to recreate itse/][ in order to respona? to the various post-war situations
that have arisen. It is this philosophical consistency that has enabled the Organisation to respond to the fall of
the Berlin Wall and the threat of terrorism. The cement that binds its actions is the strong belief that citizens
and groups have duties and responsibilities to one another, that there is a moral dimension to environmental
issues and economic crises, and that the Ley to a peace][u/ ][uture lies in every individual’s access to qua/ity

education that enables and stimulates personal development, identity building, critical thinking and the

discovery of other values and attitudes, whether born in faith or in culture.
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These concepts permeate all disciplines and all ages, they are the stuff of education
for democratic citizenship and lifelong learning. Like a diamond, they are valuable
and enduring. But also like a diamond, they have many facets and each change of

light and perspective creates new visions and provokes fresh responses.

“Youth means a temperamenta/ prealominance 0][ courage over timia]ity 0][ the appetite,
for adventure over the love of ease. This often exists in a man of sixty more than a boy
of twenty. Nobody grows old merely by a number of years. We grow old by deserting

our ideals.»!

Gabriele Mazza

1. Samuel Ullman (1840-1024), American businessman, poet and humanitarian.

The New Education Programme for
2010-2014: Education for intercultural

un(lerstan(ling’ , human rights
and democratic culture

In March 2009, the Steering Committee for Education and the Steering Committee
for Higher Education and Research adopted a new mid-term education programme
for the Council of Europe.

ley a new programme on education

for the Council of Europe?

In 2009, several activities in the field of education will come to an end and others
will benefit from reformulation and renewal. This is therefore a perfect moment
to streng’chen the work of the Directorate of Education and Languages and show
how education is crucial to upholding and fostering the core values of the
Organisation: human rig}lts, democracy and the rule of law. At the same time,
foﬂowing the acloption of the White Paper on Intercultural Dialogue l)y the
Committee of Ministers in May 2008, there is a need to put a special focus on

education for intercultural understan&ing in the coming years.

What is the programme about?

There are four main clusters in the programme:

*  Promoting social inclusion and comZJating discrimination in and tlmmglz education —
this part deals with the rigl'lt to quality education for all, with a focus on inter-
cultural and plurilingual education, the rights of vulnerable groups and pul)lic

responsil)ility for providing inclusive quality education.

* Education for the promotion 0][ the core values of the Council o][ Europe — this part
of the programme supports and promotes the Council of Europe’s work in its
main fields: democracy, human rights and the rule of law, through education
for democratic citizenship and human rights. It is based on the conviction that
education for human rights and clemocra,cy is an important tool for preventing
human rigl'lts violations. It aims, in particular, at en]'lancing the competences

of education professionals in these fields.



*  Education for intercultural understanding and sustainable
democracies — the main aim of this part of the programme
is to transform into reality the principies and orientations
of the White Paper for Intercultural Diaiogue. It focuses on
intercultural education and exctlanges, tlistory teactiing
ttlrougti the examination of shared histories for a Europe
without dividing lines and education for the prevention
of crimes against tlumanity and remembrance of the
Holocaust.

*  Higher education for a Europe of values — this part of the
programme aims at strengthening the European Higtier
Education Area beyond 2010 and focus on the roles and
responsibilities of public authorities in promoting the
basic values of tligtier education in Europe — in particular
academic freedom, institutional autonomy and student

participation — as well as transparency in higher education.

In addition, the transversal project for the training of education
professionals — the Pestalozzi Programme — will continue to
offer support to member states in their endeavour to impte—
ment Council of Europe standards and recommendations in

education by training trainers, teachers and other educational

staff.

What is the added value of a new education
programme for the Council of Europe?

First of aH, there is a need to ensure a coherent vision of edu-

cation poiicies within the Council of Europe. This is why the

programme covers all levels of education, ina iitetong-iearning
perspective, from pre-primary and primary to tligtler education,

inciu(iing the continuing education of adults.

Second, the programme sets out a clear vision of the speciti—
city of the Council of Burope’s work in the field of education

compare(t to other international organisations wortzing in this

field.

Third, totiay’s context prompts the Organisation to focus on
education for a values-based society. In times of economic
crisis, it is necessary to ensure the rigtlt of everyone to qua]ity
education, to value and expioit ctiversity, to promote human

rights, solidarity, democratic culture and social responsibility.

Fourth, it will look into how to provide education for the
diverse, comptex societies of toctay. How can learners be pro-
vided with the tenowiectge, sl?iiis, uncterstancting, abilities and
attitudes they need? What should public responsibility be in
this respect?

The new programme will be finalised in the coming months
— and will tiopetuiiy receive strong support from the next

Council of Europe Conference of Ministers of Education,

which will take piace in Slovenia in May 2010.

Contact:
Olsf Olafsdottir
EDC@coe.int

‘Learning and living (itemocracy for all” -

Council of Europe Programme promoting citizenship

and human rights education

The year 2009 will have been very

intense from the perspective of educa-

tion for democratic citizenstiip and

human rigtlts (EDC/HRE). Not oniy
was it declared t)y the UN the
International Year of Human Rigtlts
Learning, but it is also a time for
stocktaking and reflection. The First
Phase of the UN World Programme for
Human Rights Education will be con-
cluded (2005-2009). The Council of
Europe Programme “Learning and liv-
ing (iemocracy for all” (2006-2009)
will also draw to a close. So, what can
we learn from what has been done, and

wtlere can we go trom tlere?

Many Council of Europe member states
have reportect signiticant (ieveiopments
in the field of EDC/HRE, often inspirect
t)y and based on gui(iance provitte(t t)y
this Organisation. To mention but a few
exampies,, education for citizenstlip has
been introduced into the curriculum in
Spain, both as a subject and as a key
competence; in Bosnia and Herzegovina,
all teachers of the subject “human
rigtxts and (iemocracy" have completect
a certification process; and the Czech
Reput)iic has conducted a detailed
anatysis of the incorporation of EDC/
HRE into secon(ia,ry—sctxooi curricula.

Signiticant progress has been made in

many other countries, but it is also clear

that a lot more remains to be done.

The diversity of situations in Buropean
countries makes it impossit)te to appty
a “one-size-fits-all” approactl and the
Council of Burope has focused on
developing a broad common framework,
suppiementing it with country—specitic
programmes whenever possible and
provi&iing opportunities for stlaring and
co-operation. Close contacts have been
essential from this perspective, and the
network of EDC/HRE coordinators —
otticiatiy nominated representatives of
member states - has steadily gaine(i in

influence over the past decade.
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Thomas Hammar[wrg, Commissioner far Human Rights,

opening speech of the 15th meeting of the EDC/HRE
coordinators - Straslwurg, 30-31 March 2000
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[t has also become increasingly clear that
many different peopie — such as educa-
tion professionals, ministry officials,
parliamentarians, local authorities,
schoolchildren, parents and NGO and
media representatives — need to take
action if EDC/HRE is to be effective.
The Council of Europe ileips to i)ring
such groups of peopie together and
deveiops guideiines for action. For
exampie, the “BDC/HRE Paciz", aset of
practical manuals for various audiences,
covers topics from the democratic gov-
ernance of educational institutions to

teacher training and quaiity assurance.

One of the major obstacles to the effec-
tive promotion of BEDC/HRE- as of
many other forms of value education -
is that it is often seen as “optional” and
on the margins of what is considered to
be the “hard core” of school education.
While curricula are overloaded with
iniorma’cion, the value of EDC/HRE

for young peopie’s success in life and for
the weii—i)eing of soclety as a whole
tends to be underestimated. Such lack
of vision migirt sometimes result in
policy declarations not being supported
i)y practicai measures. Awareness raising
therefore remains an important priority

for future action.

Scarce resources have been a challenge
for the Programme, which has ambi-
tious oi)jectives (promoting &emocracy
and human rights at school), broad geo-
grapilicai coverage (47 member states)

Stras[murg, 30-31 March 2000

and a modest i)uclget. One way of cleaiing
with this is tilrougil partnerships. Many
member states contribute to specific
projects and events. Norway is a major
partner ioiiowing its initiative to launch,
in co-operation with the Council of
Europe, a European Resource Centre
on Bducation for Intercultural
Uncierstan(iing, Human Rights and
Democratic Citizenship - the ‘European

Higher Education and Research

Higiier education in Burope is engaged
in a broad process of reform, and the
Council of Europe isa leey actor in this
reform. The Bologna Process was
launched in 1999 and aims to establish
a Buropean Higiier Education Area
(EHEA) in 2010.

The three-tier degree system may be the
best known aspect of “Boiogna", but it
is compiemente& i)y the (ieveiopment of
quaiiﬁcations frameworks, ]3y quaiity
assurance according to European guicle—
ines an increased emphasis on rair
| dby d emph f

recognition.

The Boiogna Process is more than
Bacileior’s, Master's and Doctoral &egrees,
however. It is a Buropean integration

process that 46 of the 49 Cultural

Convention States have joined so far.

It is also characterised i)y close co-
operation between pu]aiic authorities,
higher education institutions, students
and staff. Policy guidelines are agreed
on at European level but impiementa-
tion 1s mainiy at national and institu-

tional level.

The Council of Burope’s voice is heard
in the Bologna Follow Up Group, and we

Wergeland Centre. The European
Commission has co-funded a number
of Joint Programmes with the Council
of Europe and various foundations
have also supportec]. initiatives. Close
co-operation with other international

institutions and NGOs has been of

fundamental importance.

To conclude, significant progress has
been made in many areas, but a lot of
hard work remains to be done. The
Council of Europe will continue to sup-
port its member states in promoting its
core values — democracy, human rights
and the rule of law — in all areas of life.
Twelve years of experience in EDC/
HRE have provided many lessons and
helped prepare us for emerging chal-
lenges. The development of a framework
policy document on EDC/HRE could
iieip consolidate the work done so far
and (ievelop a systematic, consistent and
sustainable approacil to the Council of
Europe’s work in this field.

Contact:
Yulia Pererva

yuiia.pererva@ coe.int

also contribute to many of its Worizing
groups and conferences. Since 2007 we
have chaired the Co-ordination Group
on Quaiiﬁcations Frameworks and we
are, incidentaiiy, the oniy international
institution that has chaired a Boiogna

working group.

Since the eariy ciays, the Council of
Europe has had a particuiar responsi-
i)iiity for co-operating with the newer
“Boiogna" states. 13 countries have
joined the Process since 2003, and we
have organised national and regionai

events in or for most of them. In addition,
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Ministerial Conference of the Bologna process, Leuven, 28-20 April 2000

we are currently running projects on
higher education reform in Bosnia and

Herzegovina, Serbia and Kosovo?.

As the Boiogna Process moves toward
2010, much of the discussion focuses
on what the EHEA should aim for in
the next decade. The strong focus on
structural reform in the first phase was
cruciai, but structures oniy make sense
if they serve a purpose. The Council
argues that in its next phase, the EHEA
must look at the broader context. In a
complex, modern society with many
actors, the EHEA must look at the
responsii)ilities of each actor, with par-
ticular emphasis on pui)lic authorities.
Twice — in 2001 and 2003 — ministers
stated that higher education is a public
good and a public responsibility. Far
from stating the obvious, we believe that
ministers were voicing a concern that
one of the piHars of European hig}ier
education could no 1onger be taken for
grantecl. We therefore launched a project
that led to a recommendation® that pro-
vides a nuanced view on what pul)iic
responsibility means: exclusive pul)lic
responsibility for the framework (laws,
degree system, etc.), main responsibiiity
for equa] opportunities and an impor-
tant but not exclusive responsii)ility for

i‘inancing and provision.

Higher education must also be a motor

for democratic culture and intercultural

dialogue. In 2008, we looked at the
campus as a site of intercultural dia-
logue, and in 2009 we will address the
role of hig]ler education in iurtiiering
intercultural clialogue in broader soci-
ety. In co-operation with US partners,
we have organised two forums on the
role of hig}ier education in &eveloping
the democratic culture our institutions
and laws need to work in practice. The
latest of these conierences, in 2008,
looked at the competences higher edu-
cation needs to provi(ie its learners with
to make them effective democratic cit-

izens in modern society.

Competences are eXpresse(i n qualii'ica—
tions, and for moi)iiity to be a reality,
qualifications must be recognised when
people move across borders. In partner-
ship with UNESCO, the Council of
Europe has developed an international
treaty — the Lishon Recognition
Convention — that has now been ratified
i)y 48 countries. The ENIC Network,
which is made up of national infor-
mation centers, helps implement the

Convention.

The higher education sector hasa strong
pul)lications record, thoug}i. The
Council of Burope Higher Bducation
Series consists of 10 volumes and more
are on the way. Uniquely in Europe and
in the Council, each delegation to the
Steering Committee for Higher

2. All reference to Kosovo, whether to the territory, institutions or population, in this text shall be understood in full
compliance with United Nations Security Council Resolution 1244 and without prejudice to the status of Kosovo.

3. Recommendation Rec (2007) 0 on the public responsibility for higher education and research.

Education and Research (CDESR)
comprises a representative of the aca-
demic community as well as of the min-
istry, and the organisations representing
institutions, students and staff are
among our observers. This close co-
operation between the academic world
and pui)lic authorities is a recipe for

continuecl success.

To learn more

Council of Europe higher
education web site:
http://www.coe.int/t/dg4/highereducation/
Default_en.asp

Higher Education Series:
http://www.coe.int/t/dg4/highereducation/
Resources/HEseries_en.asp

Higher.Education.Research@coe.int

Contact:

Sjur Bergan

sjur.bergan @ coe.int
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Intercultural dialogue and the 1mage
of the other in history teaching’

The launching of the White Paper on
Intercultural Dialogue “Living together
as equals in cligni’cy" l)y the Committee
of Ministers of the Council of Europe
has added an extra dimension and a
renewed political sense to the work of
the Council of Europe in the field of
history and history teaching.

Although history teaching has been part
of the co-operation programme in the
field of education since the beginning
of the 19505, the activities carried out
during the first 60 years mainly focused,
initially, on reconciliation after the
Second World War and then, in line
with the commitments of the signatories
of the European Cultural Convention,
on awareness and knowledge of the
national history of each member state
and, gradually, on emphasising the com-

mon historical heri‘cage.

This initial, and lengtlly, stage led to the
acloption of Recommendation (2001)
15 on history teaching in twenty-first-
century Burope. The main recommen-
dations essentially aim to encourage
respect for, and the inclusion of, differ-
ent, mainly national, historical perspec-
tives, to foster debate and discussion
about these perspectives in a spirit of
tolerance and mutual respect, and above
all to &evelop the critical analytical
skills of the citizens and future citizens

of Europe.

With the acloption of the White Paper,
the Committee of Ministers of the
Council of Europe has affirmed the cul-
turauy diversified character not only of
Europe but of each member state. The
work of the project “The Image of the
Other in History Teaching" deals with
the consequences of this phenomenon.

The project, which was launched in

2006 and will be concluded at the end
of 2009, has three main themes:

* History teac})ing in a multicultural

society;

¢« The impact of glo]aalisation on his-
tory Jceaching;

¢ Learning different histories as a
means of rebuilding trust in post-

conflict situations.

byt White Paper

i el &* Hl:‘ nln-:r.T:r::IFI..l.J::{HI‘JIHﬁgur
% ) as equals in dignity
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The White Paper on Intercultural Dialogue “Living toget]’ter
as equals in dignity”, adopted by the Committee of
Ministers in May 2009

In the context of the project, two sym-
posia have taken place. The ﬁrst, held
in 2007 and entitled “Learning his-
tory to understand and experience
cultural cliversity toclay", was followed
by one jointly organised with IRCICA
in Istanbul at the end of November
2008 on “Globalisation and Images of
the Other: chal]enges and new perspec-
tives for History Teaching in Europe?”.
The third symposium will take place at
the end of 2009 on the theme “Learning
different histories as a means of rebuild-

ing trust in post-conflict situations”

A numl;er O£ COI’lCluSiOl’lS }xave alreacly

been drawn. For example, it has been

proven that his’cory is an essential com-
ponent for all forms of intercultural
dialogue. References to history are part
of almost all types of intercultural
relations or dialogue regarcﬂess of the
context, content, and nature of the par-
ticipants. The work will result in par-
ticular in more detailed recommenda-
tions on initial and continuous training
of history teachers, which forms the
keystone of any reform of history teach-

ing in this perspective.

Furthermore, the bilateral and region-
al cooperation activities, wkich, at a
conceptual and practical 1eve1, are
closely linked to the work of the Project
on “The Image of the Other in History
Teaclﬁing", have continued to c].evelop.
These activities, organise(l in response
to requests l)y a state or a group of states,
have already contributed to signi{icant
reforms of history teaching in the coun-

tries concerned.

They mainly concern the Russian
Federation, Ukraine, Mo]&ova, Bosnia
and Herzegovina, and Cyprus ata bilat-
eral level and the Black Sea and South
Caucasus ata regional level. Among the
most recent achievements are the pub—
lication, in Cyprus, of a textbook in
three languages (Eng]ish, Greek and
Turlzish) on the use of sources in the
teaching and learning history and of a
manual for history teachers in Bosnia

and Herzegovina.

Contact:
Jean-Pierre Titz
jean-pierre.titz @ coe.int
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Symposium on Globalisation and Images of the Other:
challenges and new perspectives for History Teaching
iIl Europe? ( 30 November — 1 December 2008, Istanlml)

How can history be taugiit and learned
in an increasingiy gio]aai world, where
the image of the other not oniy refers
to different cultures within the same
territory (this was the principai focus of
the work of the first piiase of the project)
but also where the other is not neces-
sa,riiy physicaiiy present, even though
his/her culture and reference frames
are present or circulate through the
exciiange of information, goocis and
services, and cultural proclucts or the

movement O£ persons?

This symposium showed first of all the
extent to which the conceptions of his-
tory and our perceptions of one anoth-
er in history teaching are compiex,
continuously changing, and even quite

often ami)iguous and contradictory.

i — A “.:.I
\mages de Tautre.
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African, Japanese, North and South
American and Muslim-Arabic histori-
ans were able to exchange views on this
issue with their European colleagues, i)y
using actual exampies, mainly drawn

from syilai)uses and textbooks in use in

their countries or regions.

Even more than in the first piiase of the
project, the discussions in this context
highlighted the extent to which history
has played an important role in the
development of all forms of harmo-
nious intercultural (iialogue. In this
respect, the symposium, which was
jointiy organise(i with the Research
Centre for Islamic History, Art and
Culture (IRCICA - QIQ), illustrated
the need to go i)eyon(i good will and

The Council of Europe's activities
on ilistory teaciling in Ukraine in 2008

In 2008, the Council of Europe’s bilat-
eral co-operation activities with Ukraine
in the field of history teaciiing focused
on how to teach cultural diversity
through iiistory using a multiperspective
approacil as reflected in the White paper
on Intercultural Dia/ogue ‘Living Togetlzer
As Equa/s’a&opteci ]ay the Committee of
Ministers in May 2008.

Two seminars - “How to reflect national

ia[entity and cultural zjiversity in school

Zzistory curricula and teaclzing materials”
(Chernigiv, May) and “‘New methods in
teacking lzistory in a multicultural society”
(Faros, September) — were held in co-oper-
ation with the Ministry of Education and
Science of Ukraine and the All-Ukrainian
Association of Teachers ‘Nova Doba’

Issues discussed at the seminars includ-
ed: how to teach about national identity
and cultural diversity t}lough history in
present—clay sc}iools; how iiistory textbooks

open-mindedness to prepare each and
every citizen and future citizen of
Europe to engage in comp]ex inter-
cultural dialogue requiring possession
not oniy of historical lznowiecige and
references but also of intercultural com-
petencies that allow an un(ierstancling
of the perspectives of the other i)y piac—
ing them in a spa’ciotemporai context,
as well as to control emotions and
develop research skills and the ability
to use sources and critical analysis on
the one hand and show empat}ly on the
other.

The contributions of the different
specialists have been included in the
generai report of the symposium DGIV/

EDU/HISTDIM 2008(07), which was
prepared by Mr Brian Carvell.

Contact:
Jean-Pierre Titz
jean-pierre.titz @ coe.int

and teaching materials should heip pupiis
better understand the advantages of liv-
ingina multicultural environment; how
the use of muitiperspectivi‘cy could iieip
when teaching about the shared past and
how to use interactive methods when

teaching about sensitive issues in iiistory.

It was emp}iasise(i throughout that
respect for cultural diversity should be
reflected at all levels, including curricula,

as one of the main principles.
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When opening the seminars Dr Pavlo
Polianskyi, Deputy Minister of Education,
spoke of the considerable input to the
reform of history teaching in Ukraine

that resulted from regular co-operation

with the Council of Burope since 1996.

The seminars were attended Ly about
70 history educators from practicauy
all the regions of Ukraine as well as col-

1eagues from Austria, Norway, Portugal

and the United King(lom.

The participants agreecl that a multi-
cultural approach should be taken in all
history textbooks for all school grades.
Authors should pay special attention to

the need to maintain a balance when

methods such as role play and pupils’
project work, and how to reach a com-
promise taleing account of different
views of the same events, in particular
when teaching sensitive topics. Attention
was drawn to extracurricular activities
and how they could make the 1earning
process more interesting and efficient.
[t was proposed to begin d.eve]oping
educational programmes which could
provic{e links between schools and
museums, in particular when teac}ling

about cultural diversity.

The importance of the use of family and
oral history was also highlig}xted.

Teachers from different regions of

A Aﬁ‘er the opening session in C]flemigiu

reflecting national identity and cultural
cliversity s0 as not to create a basis for
potential conflict situations. Practising
teachers emphasised that they would like
to have textbooks which could help
them to build interactive communica-

tion with their pupi]s.

On the question of initial and in-serv-
ice teacher—training, the participants
came to the conclusion that teachers
should be provi(led with special training
at all levels to enable them to acquire
the competences needed for their work
in multicultural classes. Such training

should cover the use of interactive
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A The magazine “Doba’

Ukraine showed how J[‘amily history
could be used when presenting cultural
diversity as an enric}ling factor. It was
also suggeste(l that additional courses
on shared histories be prepared to
enable pupils to better understand

representatives of different cultures.

The participants agreecl that the seminars
provi&ecl alot of practical information
on teaching methods to be used in the

classroom.

At the same time t}ley pointed out that
history teachers in Ukraine have accu-
mulated their own experience in this
area, and it was proposecl to create a

website providing information on the




most efficient methods in teaching

iiistory in a multicultural context.

At the Faros seminar, Ms Polina
Verbytska, Executive Director of the
All-Ukrainian Association of Teachers
‘Nova Doba’, presented a special issue of

the teachers magazine ‘Doba’ on the main

Intercultural education and excilanges

The ai)iiity to understand each other
across all types of cultural barriers is a
fundamental prerequisite for making

our diverse democratic societies work.

The Council of Europe's White Paper
on Intercultural Dia/ogue aciopte(i in May
2008 identifies intercultural education
as one of the five izey areas where action
is needed to safeguard and develop
human rigiits, ciemocracy and the rule
of law and to promote mutual under-
stan(iing. Intercultural competence is a
central skill for every individual and
since it is not automatically acquired, it
needs to be developed, learned, and
maintained ’ciiroughout life.

The Steering Committee for Education
(CDED) has since explored the pos-
sibilities of eniiancing intercultural
education building on and further
(i.eveioping the various past and ongoing
activities and actions of the Council of
Europe in the field of intercultural

themes of and teaching materials prepared
at the Ciiernigiv seminar. This issue has
been sent to all the regions of Ukraine
and the information it contains is also

available on the Association’s website.

Activities in Ukraine in 2009 will con-

centrate on how to integrate mechanisms

education, intercultural competence

and intercultural iearning.

The project Intercultural education
and excllanges aims to further deveiop
the educational implications of the White
Paper on Intercultural Dia/ogue - and to
serve as a framework of reference for
the (ieveiopment of intercultural com-
petence in formal - but i)y extension also
non-formal and informal - educational

settings.

The project seeks to:

¢ set out a coherent framework for the
deveiopmen’c of intercultural com-
petence in everyclay teaching and
iearning, inciucling the description
of the aims of intercultural educa-
tion, its objectives, iearning out-
comes in terms of knowledge,
competences, attitudes and values
and ways of aciﬁieving these as well
as impiica‘cions for pre- and in-serv-

ice teacher education.

of intercultural dialogue into initial

training of history teachers.

Contact:
Tatiana Milko

tatiana.milko @ coe.int

It also cieveiops:

* guidelines for the organisation of
pupii exciianges in an intercultural

education perspective;

. guicleiines for the organisation and
running of school partnerships in an

intercultural education perspective.

A proposal for a Council of Europe
label for successful initiatives in the
integration of intercultural education
into mainstream education rounds off
the picture. This proposai follows the
suggestion i)y the Italian Minister of
Education expresseci at the 22nd
Standing Conference of European
Ministers of Bducation in May 2007

in Istanbul.

Contact:
Josef Huber
josei.hui)er @coe.int

The Pestalozzi Programme, the Council of Europe programme

for the training of education professionals

From policy to practice — the crucial role

of education professionals

enhance clemocracy, human rigiits and the rule of law and

make our societies a better place to live in for all their citi-

zens.

Education needs policy debate. The Council of Europe pro-

vides a unique piatiorm where all European countries con-
tribute to the deveiopment of commoniy acceptecl stanclarcis,

frameworks and gui(ieiines which seek to maintain and

Poiicy needs practice. The Pestalozzi Programme situates
itself at this interface between poiicy and practice. It looks at
how education policy can best be transposed into the everyday
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practice of teaching and learning so that the desired change
influences the clay—to—clay experience of all learners. In cloing
so it ac]enowleclges the vital and crucial role of education

professionals in the process of change.

Since it is important that all learners develop the compe-
tences — lznowle(lge, slaiHs, attitudes and values - which are
necessary to make societies democratic and sustainable, all
teachers in different educational settings need to contribute
and need to be trained. This is why the Pestalozzi Programme
potentia”y targets all education professionals and societal

actors with an educational role.

- e —
I
s = E I-”

Promoting effective change

The Pestalozzi Programme adopts an approach to training
and &evelopment which reflects a number of central convic-

tions, in particular that:

* the principles and values of the Council of Burope, its stand-
ards, frameworks and guidelines in eclucation, are the basic
ingre&ien’cs of education for sustainable democratic societies;

* training, in order to be effective, needs to build on the
expertise and experience of the trainees. It needs to be
interactive, learner-centred, and offer an opportunity to
learn by doing, to work together over time to collabora-
Jcively find fit solutions for diverse contexts;

o the competences education pro{essionals need to &evelop
are varied and their development must be balanced.
Training should cover the clevelopment of sensitivity and
awareness, 12now]e(1ge and unclerstan(ling , individual prac-
tice and societal practice;

¢ the medium is the message*. Training needs to be organ-
ised and delivered ina way that is coherent with the content

of the training and the competences we wish to develop.

Quality assurance

A weﬂ—organised training programme at international level
has a great potential for direct and indirect impact on the
education pro£essionals and learners in the member states.
Such a po’cential for impact calls for the ol)]igation to ensure
the high quality of the activities.

4. McLulran, Marshall (1 004) UmJersfanJing Met{ia, Rauf/ec/ge, London.

Programme structure

The programme comprises two main strands of activity:
European Workshops and Seminars and European Modules
for trainer training. Co-operation activities with the European
Wergeland Centre and other international organisations, or
targeted assistance activities in particular countries round off

the action of the programme.

Diversity

The PESTALOZZI Programme, with its emphasis on inter-
active met}lodology, collaborative knowledge })uil(ling and
sharing of experience between peers in the context of the
wider Europe encourages participants to build on their pro-
fessional experience and to work toget}ler at cleve]oping shared
responses to the chaﬂenges faced ljy many education systems.
With the words of a participant in one of the training events:
‘Tt was gooc] to see that a’espite all o][ the c]i][][erences (]Jetween
education systems) teachers all over Europe try to reach similar

aims and to bridge cultural gaps”

Cascading
An unclerpinning principle throug}lout all Pestalozzi

Programme initiatives is that participants should a(lopt a
multiplier function within their systems. T]ley should be
capal)le of using their experience of what are innovative
approac}xes developecl t}lrough collaboration with coﬂeagues
in a cascading approach within their own countries so that
other colleagues within their institutions and at local/ regional

and/or national levels benefit from the programme and the

work of the Council of Europe in education.

Information and documentation

The web pages of the Pestalozzi Programme offer a wide array
of practical information to future participants as well as
documentation and thematic resources for the wider interested
professional pul)lic: www.coe.int/pestalozzi. For any further
questions, suggestions, comments or inquiries, please write to:

pestalozzi @ coe.int

Contact:
]osef Huber
jose{.hu})er @coe.int
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The Autobiograplzy 0][ Intercultural Encounters

now available for downloa(ling

It has become commonplace to say that
globalisation and internationalisation
make everything different and that
these &ays everyone has intercultural
experiences. This is indeed true for
those who encounter people from other
countries in their daily lives. On the
other han(l, there are many parts of
Europe and Leyoncl where such experi-
ences are not so common, where people
may feel that change has not affected
their immediate surroundings even if
they see the effects of glo]aalisa’cion and
internationalisation in the daily news

on television.

These two views are based on the idea
that ‘culture’ is what is found in distant
places, what might be experiencecl ona
ho]iday in another country, for examp]e.
But people who are ‘not like us’ and who
have a different ‘culture’ may in fact be
far more varied than just those from
other countries. Boys may say gir]s are
‘not like us’ and have their own ‘culture',
and vice versa. People who live in the
city may say the same of those who live
in the countryside, and vice versa.
People of one religion/ethnicity/nation-
ality, etc., may say it of those of another
religion/ethnicity/nationality, etc., and

vice versa.

Intercultural encounters are, there£ore,
part of our everyday lives with or without
globalisation and internationalisation.
Some encounters go unnoticed because
they are so common and seem natural.
Others stand out as special and some-
times &emanding experiences because
they are unusual and are the cause of joy
or fear or both.

The Auto]yiograplzy o][ Intercultural Encounters
(AIE) is a means of helping us to think
about our experiences of ‘other people'
with other ‘cultures’ whether they seem
distant or near to us in time and place.
Itis also a means of helping us to decide

l'lOW we can ancl slﬁoul& 1earn {rom an

intercultural encounter. The AIE is
essentia”y a series of questions that take
us back over an encounter, over how we
responded, how we think others in the
encounter responclecl, how we though’c
and felt about it then and now, and what
conclusions we can draw from it for the
future. The questions follow a careful
sequence which is based on scientific
research but are written in a way which
makes it easy for anyone to follow. There
is a ‘Standard’ version for those who can
use the AIE alone or with others — with
the help of a friend or teacher for exam-
ple — and a version for younger learners
for use with children who need help from
an adult in reacling and writing and in

thinlzing back over their encounter.

-
e ly -
Autobiography
of Intercultural
€ncounters I

[ y
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Both versions are accompanie(l 1)y Notes
][or Facilitators, where a more detailed
explanation of the purpose and origins
of the AIE is given. There is also a feed-
back form which will help the team
which clesignecl and produced the AIE
to improve it in the future. Tkir(lly there
is a text — Context, Concepts and Theories
- which deals in some clepth with the
concepts which underlie the AIE, such
as what we mean l)y ‘culture’ Finally, a
shorter and simpliﬁed version of this
explanatory text, entitled Concepts ][or
Discussion, can be used with people who
complete the Standard version of the

AIE and who themselves mig}xt want to
understand more about how disciplines
such as psychology and sociology help
us to analyse intercultural encounters

in a scientific way.

The Autol)iography of Intercultural
Encounters is a concrete response to the
recommendations of the Council of
Europeys White Paper on Intercultural
Dialogue “Living toget}ler as equals in
dignity” (http://www.coe.int/dialogue),
Section 5.3 “Learning and teaching
intercultural competences”. [t was devel-
oped for the Language Policy Division
l)y a cross—clisciplinary team of experts
and can be used across the curriculum in
school or any other educational context
contributing to li{elong 1earning.
Intercultural experiences can be ana-
lysed within disciplines as diverse as
foreign language 1ea,rning, history, geog-
rapl'ly, religion, citizenship education,
etc., as well as in the context of class

projects, journeys and exchanges.

But as a self-evaluation and deve]op—
ment tool, it is also hoped that the AIE
will be a means of helping anyone who
hashad a signi{'icant intercultural expe-
rience of any kind to benefit from it,
make it part of their way of seeing the
world around t}lem, and decide how to take
afull part in the intercultural world to
which they belong. It can be downloaded
from the Language Policy Division
website (http://www.coe.int/t/DG4/
AUTOBIOGRAPHYY).

Contact:
Christopher Reynolds

christopher.reynolcls @coe.int
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E(lucation, politics and fundamental values:

an interview with Gabriele Mazza

This edition of the Education Newsletter is the last to be pu]alis}lecl under the
editorial 1eadership of Gabriele Mazza, Director of Education and Languages,

before his retirement.

Gabriele Mazza joined the Council of Europe in 1973 after graduating from

Italian, US and French universities in political science, sociology and education.

He has focused his career in the sectors of youth, education and culture. Achievements under his stewardship include

pan-FEuropean reforms at the institutional, policy and targeted assistance levels in the Council’s 47 member states.

He has also been clirectly instrumental in the creation and development of Burope-wide cultural networks and

institutions.

He has playe(l a lea&ing role in negotiating various educational accords in post-war ex—Yugoslavia,, particularly

in Croatia (Eastern Slavonia) and Bosnia and Herzegovina. More recently, he has pioneerecl efforts to support

Euro-Arab co-operation with particular emphasis on the contribution of educational co-operation to intercultural

dialogue.

In an interview with the editorial team, Gabriele Mazza talked of his experience in the Council of Europe and his

views on the future role of the directorate.

Editorial Team: Many other international
agencies are active in the field of education.
What are the specificities 0][ the Council

of Europe’s work in this field?

Gabriele Mazza: It is true that several other international
organisations — UNESCO, European Union, World Bank
and OECD to mention a few — have been active over the years
in areas similar to those we work in. However, if we look a
little bit more in cleptl’x and in a 1ongitudinal way, in other
words at how programmes have evolved over the years, the
Council of Europe stands out in its fundamental mission of
promoting human rights, inclucling cultural rights, and the
rule of law. Then you see that the kind of work that the Council
of Burope has been doing in education is related to these
overricling aims and is rea”y unique. Our work is more focal-
ised on the specific mission of the Council of Europe, and
that translates into areas of excellence where our Organisation
is universally recognised, such as intercultural education,
education for democratic citizenship and human rig}lts edu-
cation, history teaching, ]anguages and democratic governance

in higher education.

Houw has the Education Directorate’s
contribution to the Council of Europe’s work
evolved over the years?

The Council’s early concerns were linked to a post-war situ-

ation reflected in the Cultural Convention®, whose purpose

was to overcome cultural and psychological cleavages between
the Council of Europe member states and which emphasise(l
the importance of history and languages. This necessarily
called upon the contribution of education, as there can be no
cultural aim without an educational component. Su})sequent
effects on the education system based on CoE values focused
on what was called - and La(ﬂy perceive(l - at the time “per-
manent education” (actually meaning “continuing education”),
better known nowa&ays as 1i{:elong 1earning. In those clays, the
purpose of lifelong learning was to reconcile individuals with
societal concerns. It was a practical humanistic approac}l
aimed at giving people the right to a second chance — remem-
ber human rigllts are a CoE speciﬁcity - and we have been
reﬂecting this throughout our work.

The aim was to put the person back in the centre of educa-
tion. In the seventies, a systemic approacll had prevailed, a
reaction to the strong emphasis on individual development
of the sixties. The eigh’cies were a more pragmatic time of
problem solving, without relinquishing our basic values. The
fall of the Berlin Wall in the nineties gave the CoE an oppor-
tunity to apply its savoir faire to systems going through radi-
cal change. The CoE was asked to contribute on the strength
of its experience and values. Different countries adaptecl these
to their speciﬁc needs. The CoE also had to go through a
process of aclaptation in order to be able to intervene in spe-

cific cases. This ‘bilateral work’ — co-operation between the

5. Buropean Cultural Convention (ETS No. 018), entry into ][orce: 5 May 1055.



CoE and an individual country — was possible because of the
experience of cleveioping common standards based on empir-
ical observation at a multilateral level And it is the same
‘coday: the CoE’s organs have to be nourished i)y multilateral
co-operation in order to react in bilateral situations. In the
nineties, and still toclay to a certain extent, we found ourselves
in a situation, not unlike the post-conflict situation on which
the CoE was founded, with a poten’ciai for confidence build-
ing and reconciliation, but also with a well-established image
of builders of both “cultural democracy" (one often speaizs of
the sixties and seventies) and of “democratic culture”, which

is very much our overri(iing priority to&ay.

The last twenty years of co-operation in education have been
marked by the drive to rediscover the essential cultural diver-
sity of Greater Europe, while sile(i(iing a positive 1igil’c on the
richness of its diversity, which has made the CoE even more
sensitive to aspects of intercultural learning. Without relin-
quishing this drive, the new dimension of North/South, the
result of civilisational turmoii, has added a new dimension to
the CoE that we feel is bound to cleveiop further: Buro-Arab
co-operation, in which the Education Directorate has piayecl

a pioneering role, is an example of this.

Houw do you see the education programme

developing in the years to come?

Having achieved an optimum of internal coherence in terms
of sui)ject area and application, we now have to win the battle
of dissemination impact. We have already been fairly success-
ful in favourable national contexts in small countries, for
example teacher training in Bosnia and Herzegovina, where
we have graduaiiy manage(i to train all the teacher trainers in
the country, through the pedagogical institutes, integrating
facts and values that trickle down to every teacher of civic
education, history and human rights. So the impact can be
quite dramatic. The replacement of the sui)ject of ‘civil defence’
by education for democratic citizenship/human rights educa-
tion in the same country is another examp]e of how CoE
methods and materials can be applied in situations that are

different but somewhat controllable in size.

In the case of larger countries like Russia, one obviously has
to rely on different types of &e]ivery to achieve satis{actory
results. In the future we shall proi)a]aiy have to put even greater
emphasis on delivering tools and methods and understand
how best to app]y them. The establishment of the European
Centre for Modern Languages in Graz ten years ago was a
response to a perceive(i need to move on to oi)taining a visible
practicai impact. So we have always been concerned with

concepts, values and practica] applications.

How does all this relate to the role and proﬁ/e
of staff, including yourself?

As CoE staff members we have a certain obligation to be
polyvaient, “]acizs of all trades’, specialising in certain aspects
but Leing able to move into different areas. Personally, I see
this as combining a certain professionalism with amateurism
in the best sense of the word. We mustn't iorget that every-
Jciling we do has poiiticai repercussions. | have tried to draw
upon my multidisciplinary background — a certain taste for
problem soiving, not taiaing “No’ for an answer, a certain
curiosity and a desire to get ti'lings done - to combine a ten-
dency to theorising with administrative rigour while not sac-
riiicing the managerial aspect of my responsii)iiities without

Leing overly controiiing. My idea was for peopie to be gui(iecl

without l:)eing constrained, to enable those who wanted to give
the best of themselves to do so.

Still speaking personally, which of
your achievements mean most to you or

have given you the greatest satisfaction?

I have been around iong enoug}l to be able to do a few things
that I am rather proucl of, both in culture and in youth
co-operation. In education, there are three particular achieve-
ments I hold dear. The first was the opportunity [ was given
to be seconded to the United Nations, while continuing to
carry out my duties as then Head of the Department of Higiler
Education, on a mission of reconciliation to Eastern Slavonia
in the former Yugoslavia, where for two years I chaired the
joint Serbo-Croat group for the peaceiui transition of Bastern
Slavonia from Serb to Croatian governance in the field of

education and culture.

The second was my role as international co-Chair of the
Stancling Conference of Entity Ministers of Education in
Bosnia and Herzegovina, which heipecl me to develop medi-
ation and other skills that I hadn’t even known I had. I look

back on those eigilt Or SO years witha J[.eeling of accompiishment.
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And thirdly I would choose the creation of the European
Wergelan(l Centre, whichisa response to our need to improve
our effectiveness. The establishment of this centre with the
help of the Norwegian government is a great achievement for
the Council of Europe, my coﬂeagues in the Education

Directorate and for myself.

What dream that you would like
to see fu/ﬁ”ed ?

Without doubt the creation of a sort of Council of Europe
Training Academy gathering together all the Organisation’s
training activities in the fields of formal and non—formal,
school and out-of-school education and training, covering
a variety of target groups: youth leaders, potential political
leaders of tomorrow and other important categories of peop]e
whoareina position to contribute to the enforcement of CoE
values, such as police officers and media professionals.
Bringing the best of our experience in working methods, inter-
cultural experience and so on to build a pole of excellence for
Greater Europe that will remain for many decades, enjoy world
recognition and contribute to the mission and the image of

this great Organisation.

Finally, is there any advice you would like to
pass on to your successor?

It would be preposterous to answer that question without
knowing what assets the new Director will bring. Generally
speaking, however, I would say “Be generous and people will
be generous with you, and together you will climb mountains”
I believe in worleing ljy example, it’'s a method that applies to
families and institutions. And I would like to take this oppor-
tunity to pay homage to the professiona]ism of my co”eagues,
which has accounted for much of the basic pleasure [ have
had in coming to work over the years, he]ping me overcome
any J[.eelings of fatigue and frustration that anyomne can expe-

rience from time to time.

The professionalism of my colleagues is recognised through-
out the Council of Europe, and l)eyon(l. In the Directorate,
asina JL‘arnily, some t}lings tend to go unsaid. I should like to
compensate for that a little by making my appreciation known

now.

The Editorial Team would like to wish Gabriele Mazza a very
lzappy retirement.

A brief overview of languag’e education

programmes at the Council of Europe

European co-operation in language
learning and teaching has been to the
forefront of the Council of Europe’s
work in education for almost 50 years.
Early programmes of international co-
operation focused on the &evelopment
of communication and intercultural
skills for the moLility of persons and
ideas, and on the promotion of the
European heritage of cultural and lin-
guistic diversity. Subsequent projects
carried out l)y the Language Policy
Division in Stras})ourg addressed the

social and political dimensions of lan-

guage 1earning, promoting diversifica-
tion in 1anguage 1earning, quality,
coherence and transparency in lan-
guage provision, and the ]anguage edu-

cation rights of minorities. The

&

European Year 0{ Languages (2001),
organise& with the Buropean Union,
led to further initiatives to support

member states in developing policy
responses to the new cha”enges to

social cohesion and integration. The



Year saw the launch of the Common
European Framework of Reference ][or
Languages and the European Language
Port]/o/io, and the clynarnic generatecl
]3y the Year was followed up lay the
declaration of the European Day o][
Languages on 26 September as an

annual event.

Currently the Division is focusing on
cleve]oping an integrated, cross-dis-
ciplinary approac}l to plurilingual
and intercultural education that
encompasses all the languages and
1anguage varieties and cultures
present in school. This implies bring—
ing the different language disciplines
into a coherent relationship and also
seelzing links between language learn-
ing and other school subjects. The
1anguage of schooling is central to
this process as it is transversa”y
linked to learning all subjects. Equal
access to education and the full cur-
riculum is highly (lepen(lent on lan-
guage pro{'iciency, an& consequently
the right to quality education depends
on mastery of the 1anguage of school-
ing. The Division is oleveloping a
platform of resources and references
that will inclucle, among others,
explicit descriptors for the 1anguage
competences expected not only in
language as a sul)ject but equal]y
concerning the language skills
requirecl in other school subjects (see

also article page 17).

A new impetus was given to interna-
tional co-operation projects })y the
setting up in 1995 of the European
Centre for Modern Languages
(ECML) in Graz. The Centre, which
is an Enlargecl Partial Agreement of
the Council of Europe, assists its
member states (currently 34) in
implementing effective 1anguage—
teaching policies and })ringing about
change in the teaching and learning
of languages. The Centre organises
projects and supports networks

involving key multipliers such as

teacher trainers, textbook authors
and experts in curriculum deve]op—
ment. Projects typically last 3-4
years with a research and develop-
ment focus and international work-
shops to review and finalise results
for dissemination to the language

education pro£ession.

The ECML’s recent medium-term
programmes have focused on lan-
guage 1earning for social cohesion in
a multilingual and multicultural
Europe and on developing the com-
petences of 1anguage educators. The
current programme (2008-2011),
‘Empowering language professionals’,
has 20 projects covering four the-
matic areas: evaluation, continuity in
1anguage 1earning, content and lan-
guage education, and plurilingual
education. A particularly effective
example, among others, of how the
ECML is enhancing the professional
competence of 1anguage teachers is

the (levelopment and dissemination

of a European Port][a/io for Student
Teachers of Languages. The wide-
spread use of this very practical
European reference tool, available in
a number of 1anguages, illustrates
clearly the impact that the ECML is
having on teacher education and
quality assurance in language educa-

tion (see also article page 19).

The Council of Europe’s work to pro-
mote 1inguistic and cultural diver-
sity and respect for that cliversity as
expresse(l in regional or minority cul-
tures is most evident in the European
Charter for Regional or Minority
Languages, which was opened for
signature in 1992 and entered into
force in 1998.

This Convention, which today has
been ratified })y 24 member states, is
designed to protect and promote
Europe’s 1inguis’cic heritage as a
cultural asset. States Parties commit
to an active policy of support for

the use of regional and minority

languages in all aspects of daily life.
The Charter, which is the only inter-
national 1ega”y I)incling instrument
of its kind, includes ol)jectives and
common principles for all states and
all languages, as well as concrete spe-
cific undertalzings which may vary
from country to country and 1anguage

to 1anguage.

Contracting states participate in a
continuous monitoring process (eve-
ry three years) in their application of
the ol)ligations they have assumed
under the Charter. This process has
led to changes in national policies
and domestic 1egislation concerning

regional or minority languages.

The ultimate cha”enge, as always,
continues to lie in the practical
implementation of agreed measures,
including in the field of education.
The measures contained in the
Charter, which can be applie(l accord-
ing to the situation of each language,
are clesignecl to ensure that spealzers
can send their children to a school
that provides education entirely in
their own language, or at least teaches
their 1anguages as a subject, at all
levels from pre-school to higher

education.

The state is obliged to provide this
education and to ensure the necessary
support, including 1earning materials
and properly trained teachers. The
irnplernentation of the Charter is to
be undertaken without prejud.ice to
the teaching of the official language(s)
of the state, rnalaing it an ideal instru-
ment to support states in realising the
benefits of good quality l)ilingual
eclucation, which is a well-established
and wiclely—usecl approach in multi-

lingual communities (see also article

page 10).

To summarise, the Council of Europe
addresses the right to education

within a broad vision of plurilingual
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and intercultural education (see also
article page 11) that focuses not only
on essential 1anguage competences
but equa”y on fundamental values.
Language is viewed not merely as a
tool to be mastered for communica-
tion purposes but equaHy as a trans-

versal instrument for learning. This

means taking fully into account the
unique contribution of language edu-
cation to personal &evelopment,
socialisation, identity building the

promotion of democratic citizens}lip,

social inclusion, mutual understand-

) Contact:
ing, and acceptance of and respect ]oseph Sheils
for &iversity. joseph.sheils@coe.int

Furopean Charter for Regional

or Minority Languages

ley does Europe
need a speciﬁc treaty

on regional or minority

/anguages?

According to estimates, one 1anguage
dies every two weeks on average.
A]thouglq most of the losses are expect-
ed to occur in South America and North
East Asia, some European languages
are threatened too. The aim of the
European Charter for Regional or
Minority Languages is to prevent such
losses. With only a few encouraging
exceptions, linguistic cliversity is
regressing everywhere in Europe and
some 1anguages are disappearing, at
least for the time l)eing, from areas
where they have been historically

present.

10 years 0][ implementing
the Charter: achievements
and clza//enges

The Charter was drawn upin the 1980s
and entered into force in 1998. To
date, 24 Council of Europe member
states have ratified the Charter and a
further nine have signed it. Regional
and minority 1a,ngua,ges in Europe are
diverse and heterogeneous, but all are
to some extent in a vulnerable position
and some are even threatened with
extinction. Considering the great vari-
ety of language situations in Europe, the
drafters adoptecl a 1ega1 technique

Conference on the European Charter for Regional or Minority Languages: Achievements and Challenges,
Bilhao, Spain, 21 Apri/ 2000

Above: Yves Lejeune, Professor at the universities of Louvain and Namur, (Belgium)
Vesna Crnié-Grotié, Vice-Chair of the Committee of Experts of the ECRML.

Below: Tery Davis, Secretary General o][ the Council D][Europe
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whereby states have a positive obligation
to develop a 1ong—term policy and, in
the case of (lemographicaﬂy stronger
languages, a menu of speci{'ic unclertal -
ings in the fields of eclucation, justice,
administration, the meclia, etc. An
independent Committee of Experts set
up to supervise irnp]ementa’tion of the
Charter has so far a(lopte(l about 40
reports: this year it is expected to
aclopt reports on Armenia, Cyprus, the
Czech Republic, Hungary, Montenegro,
Norway, the Slovak Republic, Slovenia
and the United Kingdom.

Since the Charter came into force
domestic legislations or policies and
measures have been a(loptec]., revised or
implemented to protect or promote
regional or minority 1anguages. The
Charter’s work has also resulted in
the status of language Leing accorded
to what were previously perceived as
dialects.

What lessons can be learnt from this
decade of implementation? Despite an
impressive track record, a number of
structural prol)lems continue to ham-
per the Charter’s effectiveness. The
Committee of Experts often observes
that domestic 1ega1 frameworks are
generaﬂy good and improving, but that
practical implementation is lagging
behind. Aclopting a goo& law on minor-
ity 1anguage protection is not enoug}l:
the law must also be applied, and this
requires a wide range of prac’cical and
substantive measures, which are very
often laclzing. The Committee of Experts
expects resolute action from states

parties.

regional

d minorit
‘anguage

d 5d

Con][erence at Lu/ea, 17 October 2008, far the 10th anniversary a][ the Charter.

Explanations of why 1inguistic diver-
sity is regressing in Europe and reme-
dies for overcoming the precarious
situation of 1anguages can be found in
the Committee of Experts’ reports . In
order for endangerecl languages to loe
1iving 1anguages ina g]ol)alised world,
states must take measures to compen-
sate for the enormous pressure from the
majority 1anguage media; increase soci-
ety’s awareness of the value of linguistic
diversity and of the })ilingualism that
can be acquired through l)eing Lrought
up in a regional or minority language
context; promote tolerance on the part
of the majority population vis-a-vis the
regional or minority 1anguages spoleen
in their country; and avoid a pragmatic
but short—sightecl vision that tends to
privilege the learning of international
languages, which are seen as Leing of
more immediate practical use, rather

than local languages.

Languages of schooling

The work of the Language Policy
Division in Strasl)ourg aims to assist
states in cleveloping a coherent, trans-
parent and integrated cross—discipli—
nary approach to 1anguage teaching and
learning. This means l)ringing the

different language disciplines into a
coherent relationship and seelzing links
between 1anguage 1earning and other
school subjects. The Division has alreac].y
developed a number of Buropean refer-

ence tools to promote coherence and

We are aware that regional or minority
languages remain a threatened aspect
of Europe’s cultural heritage and that
many challenges still lie ahead. It is
worth recaHing the words of the
Secretary General of the Council of
Europe, who stressed that “failure to
ratify the Charter hitherto cannot at all
be explainecl or justi{'iecl Ly the fact that
[the member states concerne&] do not
need it; quite the contrary.” Member
states of the Council of Europe should
heed those words and secure the lin-
guistic rights of their citizens.

Contact:

Sonia Parayre

sonia.parayre @ coe.int

transparency in language education pol—
icy and practice, notal)ly the Common

European Framework of Reference for
Languages (CEFR) and European
Language Portfolio (ELP). The central

focusis now on the 1anguages of schooling
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in order to complete the linking process

across all 1anguages in education.

The language of schooling is central to
education as it is transversaﬂy linked to
learning all school subjects. Students
cannot exercise their right to quality
education and access the full curriculum
unless they master the language of
sc}looling, and in particular the ‘aca-
demic’ language required by different
subjects. If some students do not have
the 1anguage competences that the cur-
riculum expects at each stage of educa-
tion e.g. that is required in learning
history, mat}ls, sciences etc., successful
transition from class to class can be a

problem for them.

The current work is aclclressing two
aspects of the ]anguages of scl’xoo]ing:
la,nguage as su})ject and languages in
other sul)jects. There is a tendency in
many countries to compartmentalise the
curriculum, and 1anguage as subject may
be viewed in isolation from other sub-
jects as if it were the only area of the
curriculum concerned with developing
essential language skills. However, lan-
guage education does not stop with lan-
guage as subject. Learning a sul)ject and
cleveloping 1anguage competence go
hand in hand, 1anguage learning 1s
always part of sul)ject learning and sub-
ject learning is always language learning

at the same time.

The 1earning of su]ajects requires spe-
cific types of ‘academic’ language com-
petences that have to be acquire(l Ly
students and used in close relationship
with substantial content, e.g. read and
understand expository texts, listen to an
explanation of complex issues Ly the
teacher, summarise and present scien-
tific stutly results. Language competence
is therefore an integral part of sul)ject
competence and has to be explicitly
developecl at the same time. It should not
be assumed that the speci{;ic language
competences and skills will &evelop
automatically by themselves. While
students from certain social back-

grounds will acquire these quite easily,

LANGUAGES IN EDUCATION, LANGUAGES FOR EDUCATION

The learner
and the languages
present in school

LANGUAGE(S)
OF SCHOOLING

Regional, minority
and migration
languages

Foreign languages
— modern
and classical

Language(s) in
other subjetcs

and Bring a goocl basis from the home
to the school, lower social economic
status (SES) studen’cs, vulnerable or
disadvantaged groups may not be able
to do so without speciﬁc support.

This is not simply a question of learn-
ing new su})ject—speci{'ic Voca})ulary, but
of learning to handle rhetorical styles
and rules related to different genres and
types of discourse, and the more abstract
and {ormal, structured language of the
teaching and learning process. These
]anguage requirements may be quite dif-
ferent from the vernacular language
variety of many learners. It is therefore
important to make explicit to learners
the 1inguistic demands of learning dif-
ferent subjects — or different domains/
groups of su})jects - and to raise awareness
among teachers of all subjects (so-called
‘non—linguistic’ sul)jects) that t}ley are

also teachers of 1anguage.

In the case of migrant students, studies

related to PISA have s}lown that the

more successful language support pro-
grammes have explicit standards and
requirements and curriculum docu-
ments based on language development

{rameworles ancl PI‘OgIESS Lenchmarles.

One of the aims of the current project
is to make explicit the language compe-
tences and learning experiences that
learners are expectecl to acquire and
which can be seen as their right if they
are to benefit from quality education.
Their entitlements might be described
in terms of the language competences
needed for success at school, appropri-
ate 1earning experiences or learning
opportunities to help clevelop those
competences at each stage of educa,tion,

and appropriate forms of assessment.

This approacl'l has to be set within an
overarching vision of languages educa-
tion in the broadest sense - all 1anguages
(and cultures) in education and 1anguages

for education. The Council of Europe



is promoting a holistic concept with a
glol)al, coherent, integra’ced approa,ch to
plurilingual and intercultural education
that encompasses all the languages and
1anguage varieties and cultures present
in the school. It is therefore addressing
the right to education in terms of both
competences and values, taking into

account the central contribution of

quality ]anguage education to active,
responsible citizenship, intercultural
dialogue and life-long learning. A
Platform of resources and references for
p/uri/ingua/ and intercultural education is
currently })eing prepare(l to facilitate
interactivity and the contribution of all
potential stakeholders to this global

language education project

Contact:
]ohanna Panthier

J ohanna.panthier @coe.int

Interview with Waldemar Martyniulz: “Whoever is not acquainted

with foreign languages knows notlling of his own”

(J ohann Wo]fgang von Goethe, 1749-1832)

Since October 2008, the European Centre for Modern Languages (ECML) in Graz has had a new Director,
Waldemar Martyniulz, Assistant Professor in Linguistics at the Jagie]lonian University in Krakow, Poland.
Mr Martyniulz was interviewed for the Newsletter in March 2009.

Mr Martyniuk, you were
already involved in the work

of the Council of Europe and
in the projects of the ECML

before being appointed
Director 0][ the Graz Centre.

Yes, indeed. I was seconded to the
Language Policy Division in 2006-
20006 as project co-ordinator and I have
been involved in the work of the ECML
in nearly all the different functions - as
an expert participating in seminars, as
external adviser, project co-ordinator
- and I was invited to be a member of
the aclvisory board for the selection of
projects for the current 3rd medium-
term programme “Empowering language
professionals” 2008-2011. And not
forgetting also as a stakeholder, as a
teacher trainer in Polish. So I can see
the ECML tllrouglq different glasses,
slip into different roles and switch per-
spective. This helps enormously to meet

the expectations of all our stakeholders.

European Centre for Modern Languages (ECML),
Graz (Austria)

What, to your mind,

is the most important mission
0][ the Centre — both ][or

the expert world and mu/tipliers
like teacher trainers,

and for pupils, students
and the broader public?

The most important mission is to raise
awareness of the importance of devel-
oping our innate linguistic ability to
the greatest possil)le extent. Once this
skill is properly developed, starting with

the 1anguage(s) of home, the 1anguage(s)

of our immediate environment, the
language(s) of schooling, and the
language(s) of the society we live in, it
can be extended to other ]anguages such
as foreign 1anguages, neighl)ouring lan-
guages, the 1anguage(s) of international
communication. The Centre contrib-
utes to this aim l)y initiating and sup-
porting networks — from learners to
policy makers - l)y developing and pro-
moting approaches, guidelines, frame-
worlzs, and tools. Our core target groups
are certainly teachers and teacher train-

ers.
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Which current projects

are the most promising in
contributing to social cohesion
and intercultural dialogue as

outlined in the “White Paper

on Intercultural Dia/ogue”
adopted by the Committee
of Ministers in 20087

In 2007, the results of the 2nd medi-
um-term programme, “Languages for
social cohesion”, were presente&. One
of the most strilzing outcomes was the
publication of a project called VALEUR
- Valuing all 1anguages in Europe, which
showed that at least 440 languages are

used in Europe on an everyclay basis.

There are several projects in the current
programme that address the need to
support intercultural clia,logue. One of
them is the CARAP project ,where the
team members have develope(l a concept
of how to integrate pluralistic approaches
in the educational context and are now
collecting clescriptors and activities
specifying plurilingual and pluricultural
competences. The MARILLE project
may also be mentioned here. It highlights
the role of the majority 1anguage as a

starting point for plurilingual education.

The Centre is located in

the South-Fast 0][ Austria,

in Styria. Would you please
explain the Centre’s special
relationship with Austria and its

impact on your everyday work?

Yes, I find this location very proper and

a&equa’ce in reference to the mission of

Joint programmes

Decades of intergovernmental co-operation in the field of
education have resulted in a panoply of European standards
and norms, as well as practical resources for policy makers
and practioners. However, a major challenge facing the
Education Directorate is to help individual countries, par-
ticularly newer member states of the Council of Europe, in

their reform process to introduce such a rich array of materials.

Waldemar Martyniuk, Director of the ECML,

the ECML. This is a border region with
a rich multilingual history. If you
drive only half an hour eastwards you
might speak Hungarian in the Spas of
Szombathely or Slovenian when slziing
in the mountains around Maribor, and
after a two-hour ride to the south you
might order an Italian espresso on a

piazza in Udine.

150 different nationals live in the city
of Graz itself, the second largest in
Austria after Vienna, with 200 000
inhabitants.

The Centre itself is located on the “ive
droite” of the river Mur close to the city
centre classified world heritage l)y
UNESCO. The Austrian authorities
give both financial and logistic support
to the Centre, enal)ling it to host inter-

national experts from all 34 member

states of the partial agreement. Vice
versa, the Council of Europe, through
its Graz Centre, })eing an important
international institution in the city, par-
ticipates in all local and regional public
relations events connected with Europe:
the first week in May, on the main
square of Graz, “Burope in Graz’,
including the Centre’s activities, is
on show to the pul)lic. In Septem})er,
arouncl t}le European Day of Languages,
international “Buropean Language
Portfolio” experts will meet in Graz at
the invitation of the Austrian BMUKK
- Federal Ministry for Education, Arts
and Culture — to discuss the future of
the Portfolio.

Personally, Graz reminds me to a cer-
tain extent of my hometown Krakow.
Both cities have preserved their medi-
eval character, cities with an impressive
castle hill, a lively main square and a
picturesque river. Recently I also dis-
covered some culinary words in Polish

derived from Austrian German, like
Morelain Polish, and Marille in Austrian
German (Aprikose in German German,
apricot in Englis}l). This way, [ continue
my own studies in how to teach Polish

as a foreign language.

Contact:
Waldemar Martyniule

waldemar.martyniulz @ecml.at

An innovative approach has &evelopecl in recent years throug}l
combining resources with the European Commission, which
supports and encourages the implementa’cion of Council of
Europe norms in the education area in all European countries.
With common political goals - {orge(l in formal agreements
between the two organisations — the Education Directorate

can provide major bilateral assistance to priority countries.
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The ‘priority countries” are defined i)y the Committee of
Ministers. Tiley are usuaiiy new member states, often in a
pos’c—conﬂict situation, which are still sui)ject to post-accession
monitoring proce(iures l)y the CoE. Tiiey can also cilange over
time. For instance, one of the first joint programmes was car-
ried out in the late 90s in Latvia and Estonia, now member
states of the European Union, where the aim was to support
the integration of non-citizens. The Council of Europe
worked with the ministries of education to help make language

and history tests as fair and transparent as possii)ie.

A large number of the joint programmes have taken place in
South East Europe. In 2002, the Education Directorate
negotiate(i the introduction of the course ‘Human rigiits and
democracy' into the school curriculum in Bosnia and
Herzegovina (BiH) and proceede(i to deveiop materials, train
all 350 teachers and introduce a certification scheme, in
co-operation with the NGO Civitas. Two joint programmes
in the iligllel' education field have ilelpe(i BiH to integrate the
Boiogna Process througii the cleveiopment and a(loption in
2007 of Seven Key Strategies and Guidelines to [mp/ement the
Bologna Process. This result is undoubtedly due both to the
excellent co-operation with the authorities and higixer education

institutions, and the combined poiiticai support of the CoE
and the EC.

These first programmes of co-operation iieipe(i. pave the way

for the current ones:

* A joint programme supporting higher education in BiH
started in Fei)ruary 2009 and will last for two years.

*  In Serbia, a similar project is running to ilelp reform higiier
ecluca’cion, aclaptecl, of course, as with all projects, to the
speciﬁc needs of the country.

*  More recentiy, a piiot project on “Intercultural and inter-
faith (i.iaiogue through education” is part of the two-year

joint programme of co-operation “Fostering a culture of
Human Righ’cs in South Caucasus and Ukraine” that i)egan
in 2007 and will end in 2009. The project is aimed at
setting up poiicy guideiines in the field of intercultural
education and teacher training and preparing learning

materials for pupiis and students tailored to speciﬁc needs.

*  While all the above-mentioned programmes focus on spe-
cific areas, for the first time ever the Education Directorate
is provi(iing a full pacizage’. An education project in
Kosovo® was launched in 2008 and will continue until
2011. Tt is hoped that this ambitious project, which covers
citizenship and human rights education, languages, his-
tory, teacher training, 1egisiation and higher education,

willhelp raise education standards for children in Kosovo.

The future? A new joint project in Albania that would focus
on anti-corruption within the education management system
and the (ievelopment of an optionai course on corruption for
seconclary—sc}iooi students is currentiy under discussion. This
project would be carried out in conjunction with the legal field,

a promising partnership worizing towards a common goai.

Ttis hope(i that tilrougii these joint programmes, countries can
be supporte(i in in’croclucing the best the Council of Europe has
to offer in the field of education.

Contact:
Sarah Keating

saraii.izea,ting @coe.int

0. “All veference to Kosovo, whether to the territory, institutions or population, in this
text shall be understood in full compliance with United Nations Security Council
Resolution 1244 and without prejuc//ce to the status a][Kosavo. !

Day of remembrance of the Holocaust and
of prevention of crimes against humanity

The Council of Europe was founded on
the ruins of the Second World War, being
created to uphoicl the symi)oiic and spir-
itual values of (iemocracy tiirougi'l
respect for human rig}l’cs. This histori-

cal legacy embraces all its activities.

Since 2001 the signatory states of the
1954 European Cultural Convention
have been encouraged by the Council of
Europe to institute a specia,i clay devoted
to transmitting the remembrance of the

Holocaust in schools.

In 2009 most countries ilave chosen

either a date associated with their own

history, or 27 January. For the past ten
years or so, thanks to the opening of
archives and the proliiera’cion of memo-
rial places and regional interpretation
centres, there has been immense
progress in educational research on the
teaching of remembrance of Holocaust
victims as a whole. The Council of
Europe has furthered this tendency by
JL‘ocusing its activities from the outset
on all victims: Jews, Roma, homosex-
uals, resistance iigiiters, po]iticians,
people with disabilities and Jehova's
Witnesses.

The main aim is to know how Holocaust
remembrance is taugilt in the member
countries and to help make this sui)ject
a fixture in the compulsory curriculum
in Burope before the last remaining wit-

nesses vanish.

Action is carried out at three levels:

. Maieing Ministers of Education realise
the i‘un(iamentaliy important fact that
prevention is better than cure, during
ministerial seminars organise(i for
them at p]aces of remembrance.

¢ Organising European training

courses which, while emphasising the
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Intercultural a]ia]ogue on

acquisition of knowledge, primarily
contribute to reflection on the preven-
tive aspect of the teaching of remem-
brance in order to avert any further
crime against humanity, thanks to the
generous and enthusiastic co-operation
of national education departments
(particu]arly those of Austria, Croatia,
France, Hungary, Poland, Monaco and
Norway to mention only some).

Teaching remembrance is aimed espe-
cially at preventing discrimination and
exclusion of all kinds from day to day.

*  Supporting teachers in their lesson

preparation by producing suitable
teaclling material. The Council of
Europe, heedful of teachers' needs, has
pul)lished teac}ljng notes on the use of
films for teaching about the Holocaust
or the history of the Roma, the survi-
vor's testimony in the classroom, anda

European paclz on touring Auschwitz

Books in brief

with pupils, which offer very compre-
hensive teac}ling approac}les to places
of remembrance as a source for educa-
tion concerning the Holocaust. A web-
site on the Samuclaripen (persecution
of Roma with genocidal intent) will
soon provicle a database of national
information which can be used direct-
lyin class, working from an interactive
map. Finally, a new website on the
Remembrance Day for the Holocaust
and prevention of crimes against
humanity will be available in late
2009, aHowing the direct clownloa,cling
of all publications among other func-

tions

The Council of Europe has made co-
operation arrangements with all other
international organisations which have
placecl the teaching of Holocaust remem-

brance on their programmes (European

Union, Agency for Fundamental Rights,

United Nations, OSCE/ODIHR,
UNESCO).

Moreover, a memorandum of co-oper-
ation between the Council of Europe
and the Task Force for International
Co-operation on Holocaust Education,
Remembrance and Research (ITF) will
shortly be signed in order to strengt}len
co-operation among their members in
the ﬁght against anti-Semitism, xeno-
phobia, hate crimes and other forms of
extremism, as well as in the 12nowle(1ge

and observance of human rights

Contact:
Carole Reich

carole.reich @ coe.int

The use of sources in teaching and learning history (2 volumes) was published in January 2009
in English, Greek and Turkish. This publication is the result of an unprecedented collective effort by
history educators from all Cypriot communities facilitated by the Council of Europe. The two trilingual
4 volumes provide information on the European experience in teaching history for reconciliation and :
tolerance, and include a set of common teaching materials based on the social, cultural and everyday
history of Cyprus.This is the second publication prepared under the auspices of the Council of Europe
as part of the bilateral co-operation programme with Cyprus. The first,"Multiperspectivity in teaching
and learning history", appeared in 2004 and received positive feedback from Cypriot history educators

all over Cyprus.

Houw all teachers can support

. EDC/ HRE ‘70/"1119 ‘II' . “CI‘OSSTOGJS afEuropean

Introducing qlmlity assurance

Campus, Sjur Bergan and
]ean—Philippe Restoueix
(eds), Council of Europe
Pul)lislqing, 20009,
Council of Europe higher

education series No.11

ISBN: 978-92-871-6503-9 :

{ ISBN: 978-92-871-6522-0 | :
RS2 L | ISBN: 978-92-871-6494.0

Encroudiural dialinge:
1im Climipan

i of education for democratic

tizenship in schools -
Comparative stm‘]y of 10
countries,

{ Hermann Josef Abs (ed.),

;Council of Europe Pulvlis}ling, : (El) c 1ol E
: (Eds), Council ot Europe

Publishing, 2008

2009

i Teaching democracy. A
collection of models for
: democratic citizenship and

¢ human rig11fs education

Rolf Gollob and Peter Krap{

citizenship and human rights
education: a ][rameworle for the
a’eve/opmenf o)( competences,
Sarah Keating—C}letwynd (ec[.), :
{ Council of Europe Pul)]islling, :

£ 2009
| ISBN: 978-92-871-6555-8 :

i histories - Multiple outlooks

i on five key moments in

the history of Europe”

| 1SBN: 978-92-871-6611-1

* a CD-ROM “Turning‘ Points
in Recent European

History? 1848-1989”

i + a User guide accompanying

this CD-ROM.
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Calen(lar O{: events - non exhaustive

March

3-4, Strasbourg,

France

4, Strashourg,

FI&HCB

5-6, Strasl)ourg,

France

9-10, Strasbourg,

France

16-17, Strasl)ourg,

France

18-20, Strashourg

France

22, Helsinlzi,
Finland

26-27, Lviv,

Ukraine

30-31, Straskourg,

France

31 March-1 April,
Strasl)outg , France

Guide for the &evelopment and implementa‘cion of
curricula for plurilingual and intercultural education.
Contact: Johanna Panthier

Meeting of the Steering Committee for Higher
Education and Research (CDESR) Bureau
Contact: Sjur Bergan

8th Plenaty session of the CDESR
Contact: Sjur Bergan

Co-ordination Meeting of the Wor]zing Group on

adult migrants

Contact: Philia Thalgott

Preparatory meeting forthe 8th European Language
Portfolio Seminar
Contact: Cl’lristopher Reynold.s

8th meeting of the Steering Committee for
Education (CDED).
Contact: Villano Qiriazi

Bureau of the Lishon Recognition Convention
Committee

Contact: Jean-Philippe Restoueix

3rd training workshop on “Bducation for diversity
and pluralism-guiding principles, methodology and
long term implementa’cion" in the framework of
the EC/Coe Joint Programme of co-operation
“Fostering a culture of Human Rights in Ukraine
and South Caucasus”

Contact: Natia Jgenti

15th coordinators meetings on Education for
Democratic Citizenship and Human Rights (EDC/
HRE).

Contact: Olsf Olafsdsttir

Co-ordination group of the projecton the Languages
of Education
Contact: ]ohanna Panthier

Apri]
1- 3, Brussels,
Belgium

28-29, Leuven,
Be]gium

ENIC Bureaw/NAB and recognition realted worlzing
groups

Contact: Jean—Pl’xilippe Restoueix

Council of Europe participation in the Ministerial
Conference of the Bologna Process
Contact: Sjur Bergan

May
11-15, Bad Wildbad,

Germany

123xd European Seminar: “Collaborative/ cooperative
teac}ling and 1earning and the promotion of a

. . . . »
positive, constructive learnlng environment.

Contact: ]osef Huber

18-19, Kyiy,
Ukraine

19-20, Budva,
Montenegro

21-24, Bucarest,

Project “The [mage of the Other in History
Teaching” Seminar on “How initial training of
llistory teachers should llelp them in their work

in a multicultural context”

Contact: Tatiana Milko

6th Regional EDC networlzing Conference for
South East Europe.
Contact: Sarah Keating

Council of Europe contribution to the UNESCO

Romania Forum on Higller Education in the Europe Region:
Access, Values, Qua/ity and Competitivenes
Contact: Sjur Bergan

25-26, Brdo, Final Conference of the Project: “Education of Roma

Slovenia Children” “Education for Roma: achievements,
opportunities and c}lallenges for the future”
Contact: Odile Bruyelle

June

2-3, Moscow,

Russian Federation

8-10, Strasl)ourg,

F‘rance

9-12, Sevres,

F‘rance

14-16, Cyprus
156-1 6, Strashourg,

France

16-17, Strasbourg,

France

22-217, Bad Wildbad,

Germany

29-30, Ljul)ljana,

Slovenia

Council of Burope Conference on Higher Bducation
and Intercultural Dia]ogue

Contact: Sjur Bergan

Conference on Languages of Education
Contact: ]ollanna Panthier

“Pestalozzi” Programme: European module for
trainer training: “Media literacy based on human
rights”

Contact: Josef Huber

16th ENIC/NARIC Annual meeting
Contact: Jean-Philippe Restoueix

4th Inter-Institutional Meeting “Democratic
citizenship and human rigl'l’cs education: Support
for teacher training within the project “Living
and learning clemocracy for all”
Contact: Sarah Keating

European Language Portfolio - European Validation
Committee
Contact: Christopher Reynolds

124th European Seminar: “The integration of the
development of intercultural competences as an
integral part of the curriculum (eg. amongst others
t}u‘ough the means of autol)iography, individual
ancl school exchanges)."
Contact: Josef Huber

2nd meeting of the South East Europe regional
network for qualifications frameworks

Contact: ]ean—Philippe Restoueix
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Calen(lar Of events - non exhaustive — (continued)

July
1-2, Kyiv,

Ukraine

2-3, Strasi)ourg,

France

5-8, Paris,

FI&HCB

Seminar on “How to use multiperspectivity when
teaciiing history in schools for reconciliation and
tolerance”

Contact: Tatiana Milko

Meeting of the CDESR Bureau
Contact: Sjur Bergan

Council of Europe contribution to the 2009
UNESCO WOI‘H. COH{EYQHCEZ “The NeW Dynamics
of Higher Education”
Contact: Sjur Bergan

Septem])er
7, Strasiﬁourg,

France

29 Septem})er -1 Octoi)er

Graz, Austria

Meeting of the Bureau of the Ad Hoc Advisory
Group on Education for Citizenship and Human
Righ’cs Education (ED-EDCHR).

Contact: Olsf Olafsdottir

8th International Seminar on the European Language
Portfolio
Contact: Cixristopiier Reyno]cis

Octol)er
5-7, Taliinn,

Estonia

13-14, Strasl)ourg,

France

15-16, Strasi)ourg,

France

19-23, Bad Wilcu)a(i,

Germany

Black Sea and Baltic network meeting.

Contact: Yulia Pererva

Languages of schooling
Contact: ]ohanna Panthier

6th pienary meeting of the Ad Hoc Advisory
Group on Education for Citizenship and Human
Rights Education (ED-EDCHR).

Contact:Yulia Pererva

125th European Seminar: “Parents’ contribution
to aschool climate for 1iving democratic citizenship".

Contact: ]osei Huber

20-23, Strasi)ourg,

France

2 7—28, Strasimurg,

France

“Pestalozzi” Programme: Buropean module for
trainer training: “Education for the prevention of
crimes against humanity"

Contact: ]osei Hui)er

7th meeting of the group of expertson the Au’roi)iograpliy
of Intercultural Encounters
Contact: Ciiristopiier Reynoids

NOVeml) er
2-3, Prishtina,

KOSOVO

3-6, Strash ourg,

F‘rance

19-20, Prague,

End O{ NDVEITII)BI',

GIGECE

30 November — 4 December

2nd seminar on curricula for ianguage education
(joint project Coe/EC)
Contact: Ciiristopiier Reynoids

“Pestalozzi" Programme: European mocluie {Or
trainer training: “Education for democratic citi-

zensi'iip: Core Compe’cences for ‘ceaci'iers"

Contact: ]ose{ Huber

16th coordinators meeting on Education for
Democratic Ciﬁzensiiip and Human Rights FEducation
(EDC/EDH).

Contact: Olsf Olafsdsttir

Third symposium on “The image of the Other in
post—conﬂict situations: 1earning different histories
as a means of rei)uilding trust”

Contact: Jean-Pierre Titz

126th European Seminar: “Collaborative/ cooperative

Bad Wildbad, teaching and learning and the promotion of a

Germany positive, constructive iearning environment.”
Contact: ]osei Huber

DeCem])eI‘

2-3, Strasl)ourg,

France

European Language Portfolio - European Validation
Committee
Contact: Ciiristopiier Reynoids

Opinions expressed in this newsletter do not necessarily
reflect the official policy of the Council of Europe
or of its Secretariat.

Editorial and co-ordinating team:
Fax: +33 (0)3 88 41 27 06
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