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§ Presentation (part 1) 20 mins

§ Breakout rooms:
§ Language portraits 10 mins

§ Sharing (plenary) 10 mins

§ Presentation (part 2) 25 mins
§ Breakout rooms:

§ Plurilingual activities 40 mins
§ Discussion on the padlets (plenary) 30 mins

§ Conclusions 15 mins

Workshop format
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§ Plurilingualism vs Multilingualism

§ Language biographies and linguistic repertoires
Group work 1 and sharing

§ Reflecting on concepts

§ Plurilingualism in the classroom
Group work 2

Sharing from group work 2 and discussion on the padlets
§ Conclusions and principles 

Presentation outline

Developing plurilingualism in the 
classroom: From reflection to action



§ Plurilingualism vs Multilingualism

§ Language biographies and linguistic repertoires
Group work 1 and sharing

§ Reflecting on concepts

§ Plurilingualism in the classroom
Group work 2

Sharing from group work 2 and discussion on the padlets
§ Conclusions and principles 

Presentation outline

Developing plurilingualism in the 
classroom: From reflection to action



A picture is worth thousand words….
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A street in Toronto
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A stroll in 
Zurich

A stroll in Zurich



What’s the difference?
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MultilingualismPlurilingualism
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Multilingualism

languages side by side
addition of elements

multiplication of 
singularities 

adding together a series 
of elements

Plurilingualism/Pluriculturalism

a network with multiple 
connection

dynamic interrelationships
a more holistic way: 

valuing – and building on –
plurality,

considering embedded difference
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CEFR 2001: Plurilingual and pluricultural competence is not 
the superposition or juxtaposition of distinct competences, but 
rather the existence of a complex or even composite 
competence on which the user may draw.

CEFR 2020: Plurilingualism refers to the dynamic and 
developing linguistic repertoire of an individual user/learner                             
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Dalla mia biografia linguistica….
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Et votre
biographie

langagière?
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Group work 1
Language Portraits

Move to your breakout room and discuss your portrait 
with your colleagues

You may upload it onto the dedicated padlet (I will put 
the link in the chat)

Once back in plenary we will look at the padlet and 
debrief on your reactions to this activity
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Wer fremde Sprachen nicht kennt, 
weiß nichts von seiner eigenen
Johann Wolfgang Goethe

Caminante, no hay camino, 
se hace camino al andar
Antonio Machado

Not just portraits, collages, scrapbooks etc.



A language biography unfolds naturally as 
one progresses through life, it grows and is 
shaped by the different events, contacts, 
experiences that characterize our existence 
as human being. 

Some conceptual framing can make the 
invisible visible. Concepts can help us make 
sense of what we experience and what is 
happening in the world around us.

But can we make sense 
of this process? Are we 
even aware that we 
have a language 
biography? This is not 
automatic…

life trajectories and 
language biographieslife trajectories 

and language 
biographies
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From a linear 
vision…

• Traditionally, communication and 
language learning have been seen 
as 

• linear: 
from one person to the other (one 
direction at the time)
learn (language + culture) in the class in 
order to apply out of the class

• monolingual: 
learn to communicate a message in one 
language at the time, keep languages 
separate
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Communication and language learning 
are complex and plurilingual: 
• learn to (co)construct content and 

communication 
• linguistic and cultural repertoires 
• class as real social context 

Also:
• Competence in a language (included L1) is 

always partial and partial competences are 
less partial than they may seem

• Having learnt a language means having 
some awareness in several other 
languages

… to a complex vision
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This complex vision requires mediation

Embracing a 
mediational perspective 

allows us to move 
from language as an 
entity to language as 
a process (languaging)

Plurilingualism refers to 
the dynamic, creative 

process of 
‘languaging’ across 

the boundaries 
of language varieties
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exploring and constructing

selecting and (self)organizing

enhancing perception and awareness

empowering in relation to norms 

New ‘pluri’ scales: support plurilanguaging:
“a dynamic, never-ending process to make meaning using different 
linguistic and semiotic resources” (Piccardo, 2018: 216)
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The CEFR 2001 valued uneven dynamic profiles
The CEFR 2020 broadens the idea of profile within and 
across languages in plurilingual profiles

“The development of 
individual proficiency as a 
gain of space over time: a 

gain in relevant terrain” 
(Council of Europe 2020: 39)



BUILDING ON PLURILINGUAL 
REPERTOIRE (A2)
Can mobilise his/her limited repertoire 
in different languages in order to explain 
a problem or to ask for help or 
clarification.

BUILDING ON PLURICULTURAL REPERTOIRE 
(A2)
Can recognise that his/her behaviour in an 
everyday transaction may convey a message 
different to the one he/she intends, and can 
try to explain this simply.

PLURILINGUAL COMPREHENSION (A2)
Can understand short, clearly articulated spoken announcements 
by piecing together what he/she understands from the available 
versions in different languages.
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Bernd Rueschoff

Descriptors for plurilingual  and pluricultural competence linked to 

CEFR levels mainly aim to encourage teachers to include the 

acquisition of plurilingual and pluricultural competence in their 

planning, and to do so according to the proficiency level of their 

learners
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Comments from piloting

“Above all the activity served to make students and myself aware of the skills and 
strategies they were using. For students this represented a confidence boost and 
reinforced the benefits of being plurilingual. They all felt that it represented the kind 
of situation which they might encounter, in which they would need to use similar 
strategies and communication skills, and it reinforced the idea that different 
members of the group could contribute in different ways depending upon their 
linguistic background.“

“The activities contributed in raising the learners and the teachers awareness 
regarding the importance of plurlingualism in the learning environment as well as 
the positive effects of allowing students to translanguage in the classroom.”

“It greatly stimulates to focus practically on the applied aspects of pluricultural and 
plurilingual university education … reveals great methodological gaps in our 
understanding of what pluricultural and plurilingual education through co-learnt 
languages is…”

Comments from the piloting phase
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Summary of reported benefits and 
challenges of plurilingual interventions

Piccardo, E., & Chen, L. (forthcoming). From ‘promising controversies’ to negotiated practices: A 
research synthesis of plurilingual pedagogy in global K-12 and postsecondary contexts.

Developing plurilingualism in the 
classroom: From reflection to action



Embedding 
plurilingualism in 
the everyday 
class….

…is not mission
impossible
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becoming 
aware of 
one’s 
languages

comparing 
expressions 
in different 
languages

writing little 
texts in 
different 
languages –
with help 
from the 
community

operating in 
different 
languages in 
collaborative 
work

collaborating 
in action-
oriented 
projects 
using all 
plurilingual 
resources 

Plurilingualism is 
not 

an all-or nothing 
affair



Some examples – in the handout
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1. Language portraits and Language maps

2. Words and concepts: Greetings

3. Plurilingual comprehension

4. Comparing idioms

5. Identity texts

6. Books translated into multiple languages

7. Action-oriented plurilingual scenarios

8. My Plurilingual Journey



Group work 2
Plurilingual activities

Move to your breakout room and choose one of the 8 
activities to discuss with your colleagues

When you are ready post comments in the different 
columns of the padlet for the activity you chose (I will 

put the link in the chat)
Once back in plenary we will share the different padlets

and discuss the activities
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Activity 1: Language Portraits
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Prasad 2008 
after  Krumm & Jenkins 2001

Colour your language 
portrait using the figure on 
the left. For each 
language or dialect, 
choose a different colour. 
Explain why you chose 
the colours you did and 
why you placed them 
where you did.



Activity 1: Language Portraits
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Prasad 2020



Activity 
1b: 
Language 
Mapping
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Somerville, 
D’Warte & 
Brown (2014)



Activity 
1b: 
Language 
Mapping
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Somerville, 
D’Warte & 
Brown (2014)



Activity 2: Greetings!
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Doyé 1999: 61



Activity 3

Plurilingual 
comprehension
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Harris 2002: 61
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Activity 3

Plurilingual 
comprehension

Activity 3

Plurilingual 
comprehension



Activity 4: Idioms
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Better safe than sorry

Set a thief to catch 

a thief

People in 
glass hous

es 

shouldn’t 
 throw sto

nes
To fish for 
compliments
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Cummins & Early 
2010; Early & 
Cummins 2011

Activity 5
Identity 
texts

Same text 
produced in 
multiple 
languages

Student-teacher

Luis’ Identity Text (first slide)
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Identity 
texts

Cummins & Early 
2010; Early & 
Cummins 2011

Grade 7 
Classes –
twinned 
Hong Kong / 
Canada ELL)

Students’ Identity Text: ‘Travelling around the World’
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Identity 
texts

Grade 7 
Classes –
twinned 
Hong Kong/ 
Canada 
ELL)

Cummins & Early 
2010; Early & 
Cummins 2011
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Cummins & Early 2010

Scaffolding for Identity Texts
Elementary example:

§ genre
§ characters
§ setting
§ introductory hook
§ languages of the text
§ conflict
§ key events
§ problems and resolution

Kindergarten example:

1) At home I like to_______________

2) My favourite foods are__________

3) The people in my family are_______

4) At school I like to______________

5) I like my school because _________

6) My best friend is_______________

7) When I grow up I want to be______

http://multiliteracies.ca/index.php/folio/
viewDocument/23/3722



Activity 6: Books in multiple translations
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Don’t let the pigeon 
drive the bus! 

Students: 
- explored translations of 

the story (Arabic, 
Chinese, French, Maori, 
Spanish and Vietnamese),  

- completed puzzles 
created from the book 
cover in these languages, 

- -created a pigeon puppet 
and practiced saying, 
“Can I drive the bus?” in 
multiple languages. 

Prasad (forthcoming)



Activity 6: Books with multiple translations
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For older children: books like Le Petit Prince (248 
translations plus 5  ongoing = 253 languages and dialects.



Activity 6: Books with multiple translations
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§ Dialogues and cartoons: recounting some of the 
conversations the little prince has with the fox, the rose or the 
pilot. (different languages.

§ Blogs/emails: relate a part of the story and their express their 
reactions to it. 

§ Endings: discuss, invent and write an alternative ending. 



Activity 7: Action-oriented Plurilingual Scenarios
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Some parents in your community have 
complained that their children are too 
picky with their food. They’re looking 
for interesting and tasty recipes to try 
out and have asked your class for help 
compiling a new community cookbook. 
You and your classmates have decided 
to contribute recipes from different 
cultures and countries around the 
world. For this task, each student will 
create one entry in the cookbook based 
on their family’s favourite recipe. When 
the cookbook is completed, you will put 
it all together and bring a copy home to 
your family.Piccardo & North 2019; Piccardo 

et al forthcoming 

Community Cookbook



Activity 7: Action-oriented Plurilingual Scenarios
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LESSONS

STEP 1: INTRODUCING THE TASK
STEP 2: LANGUAGE IN RECIPES
STEP 3: A CULTURAL DISH
STEP 4: EDITING YOUR RECIPE
STEP 5: CULMINATING TASK: 

OUR CLASS COOKBOOK

Community Cookbook

Piccardo & North 2019; Piccardo 
et al forthcoming 



Activity 7: Action-oriented Plurilingual Scenarios
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Your principal has noticed that there are fewer and fewer 
students signing up for language courses at your school 
and in your community. Next week, your language class 
will be launching a new blog to help promote a language 
throughout the school and beyond. The blog’s home page 
will include a statement outlining the purpose of the blog 
and a list of the benefits of learning an additional 
language. In the blog, you will also showcase what you’ve 
been doing in class (using pictures, sound clips, 
comments, etc.) and make your blog as appealing as 
possible to prospective students. This can include features 
such as past events, details of upcoming events, a list of 
target language songs and artists, bios of popular 
athletes/actors. To promote the blog, carry out a live 
interview in front of the class during which a student host 
will ask you about this exciting new project. The audience 
will have a chance to ask you questions and try out the 
blog before its official launch!

Launching a Language Blog

Piccardo & North 2019; 
Piccardo et al (forthcoming) 



Activity 7: Action-oriented Plurilingual Scenarios
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LESSONS

STEP 1: INTRODUCING THE TASK
STEP 2: POPULATING THE BLOG
STEP 3: PREPARE FOR INTERVIEW
STEP 4: WRITING AND EDITING A BLOG 

RESPONSE
STEP 5: (CULMINATING TASK)               

CONDUCTING INTERVIEW AND              
LAUNCHING BLOG

Launching a Language Blog

Piccardo & North 2019; 
Piccardo et al (forthcoming) 



Activity 8: My Plurilingual Journey
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Key aspects of plurilingualism

• Developing language repertoire – lifelong
• L1 is always present in the classroom
• Language and identity are completely intertwined
• L1 can be (and an L2s can also be) an asset in learning 

another language
• Metalinguistic awareness – through reflection and 

comparison – helps personal development
• Awakening to languages and cultures è interculturality
• Feeling of empowerment and confidence boost
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Plurilingualism is an inclusive 
educational and sociopolitical program
in pursuit of social justice and openness
Continuing support for:
• Educators
• Policy makers
• Curriculum developers
• Researchers 
Providing a space for sharing and cross-fertilization of 
ideas, research and practices
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Principles for plurilingual teaching
1. Teachers and students purposefully draw on the diverse language ecology of their school 

community in content-based teaching and learning, including but not limited to incorporating 
students’ home languages, local indigenous languages, instructed world languages, and the 
mainstream language of instruction (Pahl, 2008; Van Lier, 2004). 

2. Parents, families, and community members are invited to contribute their language and cultural 
expertise to help students’ bridge diverse home, school, and community language and literacy 
practices (Gonzalez & Moll, 2002; Haneda, 2006; Schwarzer, Haywood, & Lorenzen, 2003).

3. Students of different language, cultural, and social backgrounds work collaboratively on 
multilingual activities and projects as a context for encountering diversity while developing 
receptive and productive language and literacy skills along with content knowledge and 
understanding (Lory, 2015; Lotherington, 2017; Lotherington & Jensen, 2011; 
Schleppegrell, Achugar, & Oteıza, 2004).

4. Teachers explicitly support students’ metalinguistic awareness and critical multilingual language 
awareness by actively engaging students in comparing different languages, how language(s) 
function, and identifying patterns for cross-linguistic transfer (Auger, 2005; Garcıa, 2017; Helot 
et al., 2018; Kowal & Swain, 1994; Ntelioglou, Fannin, Montanera, & Cummins, 2014; 
Simard, 2004).

5. Students produce and publish collaborative, critical, and creative multilingual inquiry-based 
projects for authentic audiences, often shared beyond their classroom through the use of 
technology (Cummins, Hu, Markus, & Montero, 2015; Van Laere, Rosiers, Van Avermaet, 
Slembrouck, & Van Braak, 2017).

(Prasad & Lory 2019)
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Principles for plurilingual teaching
1. Teachers and students draw on the diverse language ecology of 

their school community in content-based teaching and learning 
2. Parents, families, and community members are invited to 

contribute their language and cultural expertise 
3. Students of different language, cultural, and social backgrounds 

work collaboratively on multilingual activities and projects 
4. Teachers explicitly support students’ metalinguistic awareness

by engaging students in comparing different languages
5. Students produce and publish collaborative, critical, and creative 

multilingual inquiry-based projects for authentic audiences

Prasad, G., & Lory M.P. (2019). Linguistic and Cultural Collaboration in Schools: 
Reconciling Majority and Minoritized Language Users. 

TESOL Quarterly, 54(4), 797-822.
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One Sunday 
afternoon 
in Toronto

merci grazie
gracias danke

thank you 
obrigada

enrica.piccardo@utoronto.ca
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