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General curriculum elements
Curriculum aim and goals
The training aims at developing the capacity of the Kosovo schools to provide an inclusive and
intercultural environment which facilitates and supports effective integration of Roma, Ashkali,
Egyptian and repatriated children, while enhancing chances of school success for all children.
The main goals of the training curriculum are:
-

-

-

Raising awareness of teachers on their role and responsibility for the development of their
students, as well as on the importance of addressing issues like discrimination, racism, social
inclusion and intercultural understanding;
Providing methodologies and resources, with a sound theoretical background, and relying on
the experience of Council of Europe in this field, which can be of practical use for activities to
be organised at school level, based on a whole-school approach; and
Creating opportunities for active involvement of teacher in a critical reflection on their
practice, in exchanges of experiences with peers and in generating a participatory,
democratic and sustainable school development process in their schools.

Target group
The training is designed for teachers of all levels of pre-university education. Teams of several
teachers from the same school are expected to attend and cooperate in implementing the tasks
received after each training session. Their participation should be agreed and supported by the
school director and by the school board. It is suggested that each team consists of 3 primary and 3
secondary teachers and include both experienced and less experienced teachers.

Prerequisites
Participant teachers should:
o
o
o

Be available to participate in the 3 training sessions;
Be motivated and committed to experiment with new methods of teaching and to
implement activities based on the training experience; and
Be ready to work as a team and to transfer information and experiences to other colleagues.

Methodology
The training is structured in three sessions delivered during weekends throughout the school year
and is concluded with an evaluation towards the end of the school year. After each session,
participants receive specific tasks to implement in their schools, individually or together with the
other participants from the same school. The tasks have been designed in such a way as to be
performed during the normal working hours of teachers and to produce concrete improvements at
school level and in their teaching practice.
The methodology used during the training represents a mixture of:
-

Lectures and presentations;
Interactive exercises, which, for most part, can be replicated or adapted for use with
students;
Group work; and
Individual work.

Interactive methods and activities which stimulate reflection, cooperation and creativity will be
privileged throughout the training. Space is provided in the last training session to respond to
specific additional needs of participants, in terms of addressing other related topics or going deeper
into those already addressed in previous sessions.

Evaluation
Each session will end with an evaluation session. Sessions 2 and 3 will start with a review of the tasks
participants were requested to perform in their schools in the period between the trainings. This will
allow for a formative evaluation and for adapted responses of the trainers during the second and
third sessions. A final evaluation will take place towards the end of the school year, based on two
methods: an individual portfolio reflecting the implementation of training elements in the practice
and a colloquium focused on a review of the key concepts and the activities performed at school
level.

Duration
The training includes six-and-a-half days of face-to-face training distributed into three sessions (2.5
days/2 days/2 days) and practical activities implemented at school level and reported at the start of
the next training session.

Structure of the training programme
Day 1.1

Arrival and
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inequalities, their
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consequences on
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Day 3.1

Day 3.2

3. Role of schools
and teachers in
reproducing
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7. Examples of
methods, activities,
measures

11. Review of
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plans. Feedback
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implemented in
schools

22. Online
partnerships as tool
for intercultural
education and social
inclusion

4. Racism:
direct, indirect
and structural
discrimination
5. Whole-school
approach
Inclusive and
intercultural
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6. Inclusive and
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8. Project-based
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12. Review of case
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13. Cooperative
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16. Peer mentoring
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20. Cooperation,
conflict management
and teamwork

23. Evaluation of
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with parents. Role
of educational
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participatory
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10. Homework:
-Make a school
development plan
-Individual case
study

14. Using
cooperative
learning techniques
in heterogeneous
classrooms

18. Cooperation
with learning
centres and other
local support
structures. Closing
and homework

25. Evaluation of the
training and
conclusions

Training modules for PART I
Agenda of the first training of the Social Inclusion Programme
DAY 1
14:00 Arrival at the hotel Victory and check-in.
14:30 Beginning of the training, welcoming words
14:45 Session 1. Opening, introductions, overview, rules
16:15 Coffee break
16:30 Session 2. Social inequalities, their roots and consequences on children

DAY 2
09:00 Session 3. Role of schools and teachers in reproducing inequalities
10:30 Coffee break
10:10 Session 4. Racism. Direct, indirect and structural discrimination
12:30 Lunch break
14:00 Session 5. Whole-school approach. Inclusive and intercultural school
15:30 Coffee Break
16:00 Session 6. Inclusive and intercultural classroom

DAY 3
09:00 Session 7. Examples of methods, activities, measures
10:30 Coffee break
10:45 Session 8. Project-based learning
12:15 Lunch break
13:30 Session 9. School development planning. Team work
15:00 Coffee Break
15:15 Session 10. Homework: Make a school development plan and Individual case study
16:30 End of the first training

1. Opening, introductions, objectives, rules, expectations, programme
Duration and place in the programme: 1 h 30 min, Day 1.1 (afternoon)
Objectives:
1.
2.
3.
4.

Situate the training programme in the framework of the programme and in the context
of the previous work of the CoE;
Understand the basic elements of the training approach and of the training programme:
objectives, structure, link between training and practice;
Express expectations regarding the training programme; and
Clarify key elements concerning relationships and communication procedures during the
training.

Resources needed:
-

Computer, beamer, screen;
PowerPoint presentation Opening; and
Post-its and a place to display them.

Description of the module:
This session has three distinct parts, which could be moderated by different trainers.
Part 1 includes welcome addresses, the introduction of the trainers and of the participants. If official
guests are attending, they will be given the floor to address the participants.
1. Brief self-presentations in plenary (about 1 min/person)
Each participant will mention:





Name, name of school;
Years of teaching experience;
Preferred teaching areas (for primary level) or subject area (for secondary level); and
Previously attended similar or related trainings or projects related to the topics of the
training (intercultural and inclusive education, education for social justice, Roma, Ashkali and
Egyptians, returnees).

2. Approaching the topic in small group work with the 6 participants from each school (20 min)
Small group discussion and agreement on some common preferences and shared experiences:




What do you like about your work?
What do you like about your school?
What are your experiences with Roma, Ashkali, Egyptian or returned children?

Group presentation: present your main finding about your commonalities and shared
experiences to the plenary.

Part 2 includes a presentation of the overall programme and the objectives of the training, as well as
some of the main elements behind the training approach. After an overview of the overall structure
of the training, details will be provided on the first training session, using the PowerPoint
presentation. The explicit focus on implementation by the participants of some practical activities
that they are expected to implement after the training will increase the attention to training content
and will encourage the connection of this content with the daily work and the specific local context
of each participant.
Part 3 focuses on more practical issues, including training facilities, distribution of training support
materials, evaluation procedures, communication procedures, including the “post-box”, and the
“message board”, meals, division by groups, the consultation session, rules concerning for instance
the use of mobile phones or smoking, etc. Participants will be asked to write their main expectations
and fears on post-its. Post-its are displayed in an area where participants can consult them during the
break and will be checked at the end of the training session.

2. Social inequalities, their roots and consequences on children
Duration and place in the programme: 1 h 30 min, Day 1.1 (afternoon)
Objectives:







Raise awareness of unequal starting points of individuals;
Promote empathy with others who are different and face prejudice and discrimination;
Raise awareness of discrimination and inequality of opportunities in society;
Foster an understanding of possible personal consequences of belonging to certain
minorities or cultural groups;
Reflect on social processes of inclusion, exclusion and marginalization; and
Understand the need for supportive and protective educational measures.

Resources needed:
-

Two spaces for 12 participants to stand in a row and walk 12 steps;
Role cards;
List of initial questions;
List of statements; and
List of debriefing questions.

Description of the module:
This session is based on the activity Take a step forward, from COMPASS (Manual for Human Rights
Education with Young People, Council of Europe).
Working process:
a) Interactive activity (60 min)
1. The participants are split into groups of twelve people. Each group will do the activity separately,
with one trainer.
Each participant is handed a role card randomly. They are asked not to show it to anyone else. In
order to help the participants get into their role, the facilitator reads the following questions, giving
participants time to reflect:
o
o
o
o

What was your childhood like? What sort of house did you live in? What kind of games did
you play? What sort of work did your parents do?
What is your everyday life like now? Where do you socialize? What do you do in the
morning, afternoon and evening?
What sort of lifestyle do you have? Where do you live? How much money do you earn each
month? What do you do in your leisure time? What do you do in your holidays?
What excites you and what are you afraid of?

2. Next, the participants are asked to line up beside each other (as if on a starting line) and the
facilitator explains to the participants that while a series of statements will be presented, they should
only take a step forward if they can answer yes to the statement. Otherwise, they should stay where
they are and not move.
3. The statements are read out one by one, and participants are given time to move. At the end
participants are invited to take note of their final position and are given a couple of minutes to come
out of character before debriefing in the plenary.
4. Debriefing:
The participants are asked about what happened and how they feel about the activity, and then go
on to talk about the issues raised and what they learnt.
o
o
o
o
o
o
o
o

How did people feel stepping forward?
For those who stepped forward often, at what point did they begin to notice that others
were not moving as fast as they were?
Did anyone feel that there were moments when their basic human rights were being
ignored?
Can they guess each other’s roles? (They can reveal their roles during this part of the
discussion.)
How easy or difficult was it to play the different roles? How did they imagine the person they
were playing?
Does the exercise mirror society in some way? How?
Which human rights were at stake for each of the roles? Could anyone say that their human
rights were not being respected or that they did not have access to them?
What first steps could be taken to address the inequalities in society?

During the process of debriefing central issues should be addressed: How can the education
counteract structural inequalities? What can be done practically to support disadvantaged children?
5. At the end each participant is invited to formulate and post a personal suggestion for
improvement in her/his school.
6. All statements posted will be organized according key themes (10 min).
b) Conclusions and wrap up (20 min):
What can we do in our schools to combat exclusion and to compensate for disadvantages?

Role Cards
You are an unmarried mother and you don’t have
a job.
You are the daughter of the director of a bank in
Pristina. You study economics at university.
You are a female lawyer in Kosovo.
You are a girl living with your parents who are
devout Muslims.
You are a 17-year old Roma girl who never finished
primary school.
You are an unmarried young Ashkali and you are
pregnant.
You are an unemployed schoolteacher.
You are a middle-aged Kosovar man who worked
in construction and was recently fired.
You are a young Ashkali woman with a high school
diploma.
You are the son of a professor at Pristina
University.
You are 18, disabled and in a wheel chair.

You are 10 year old a returnee from Sweden.
You are the son of an Italian restaurant owner
who recently moved to Kosovo.
You are the daughter of the American
ambassador in Pristina.
You are a 14-year old Roma girl returned from
Berlin.
You are a primary school teacher and divorced
with 3 kids.
You are the leader of a Roma organization.
You are a football player from a family of
Kosovo Egyptians.
You are a mentally disabled young woman and
living in a special ward.
You are a 27-year old Roma who has nowhere
to live.
You are the 19-year old son of a Kosovo farmer
from an isolated village in the mountains.
You are a Serbian teacher in Kosovo.

Statements
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

You have never encountered any serious financial difficulty.
You have decent housing with a telephone line and television.
You feel your language, religion and culture are respected in the society you live in.
You feel your opinion on social and political issues matters and your views are listened to.
Other people consult you about different issues.
You have the chance to continue your education if you want to.
You have adequate social and medical protection for your needs.
You feel that your role in society is not inferior to others’.
You have never felt discriminated against because of your origin.
You can go away on holiday once a year.
You have an interesting life and feel positive about your future.
You feel you can study and follow the profession of your choice.
You are not afraid of being harassed or attacked in the streets, or in the media.
You can vote in national and local elections.
You feel that you have been given the same opportunities as other people.
You can easily find a job if you want to.
You are not afraid for the future of your children.
You can buy new clothes at least once every three months.
You can fall in love with the person of your choice.
You feel that your competence is appreciated and respected in the society you live in.

3. Role of schools and teachers in reproducing inequalities
Duration and place in the programme: 1 h 30 min, Day 1.2 (morning)
Objectives:
1.
2.
3.

Raise awareness on the need for school to avoid contributing to the reproduction of
social inequalities;
Raise awareness on the potentially harmful unwanted attitudes and behaviours of
teachers; and
Stimulate a reflection on how to enhance the self-esteem of disadvantaged students and
provide supportive and positive messages to all students.

Resources needed:
-

Computer, beamer, screen;
PowerPoint presentation Role of schools and teachers; and
Flipchart, markers, paper.

Description of the module:
Part 1 (20 min): Recalling the previous session, the trainer starts with asking participants what they
think is the effect of school on inequalities between people and groups in society. Answers can be
categorized by:
-

Reducing inequalities;
Aggravating inequalities; and
Reflecting or reproducing inequalities.

The trainer presents some key elements of sociological, psycho-sociological and psychological
research demonstrating that, without doing it with intention, school and teachers can have a
negative impact on the school achievement of students, as well as on their self-perception and on
the place they attribute to themselves in society in the future.
Part 2 (15 min): In six small groups (mixed, with teachers from different schools) participants discuss
situations in their schools where attitudes and behaviours of teachers could have influenced the
students in a negative way, based on the theoretical framework presented. Each group has to choose
one situation to share in plenary, making sure that all elements which would allow for the
protagonists to be identified are eliminated or modified.
Part 3 (20 min): Presentation of the six groups and discussion.
Part 4 (15 min): Participants are divided in four mixed groups. Two groups have the task to propose
strategies to reduce in their school the risk of behaviour and attitudes of teachers which may have a
negative influence on students. The other two groups propose strategies to support a positive selfimage of students belonging to disadvantaged groups and enhance their self-esteem.
Part 5 (20 min): Presentation of group results and concluding discussion. The trainer presents the last
two slides with suggested actions and compares them with the proposals made by teachers.

4. Racism: direct, indirect and structural discrimination
Duration and place in the programme: 1 h 30 min, Day 1.2 (morning)
Objectives:
1.
2.
3.

Stimulate a critical reflection on racism and its relation with stereotypes and
discrimination;
Raise awareness that racism against Roma, Ashkali and Egyptians is a specific and very
harmful type of racism existing for centuries across Europe; and
Understand the different types of discrimination and the ways they can manifest in the
school environment.

Resources needed:
-

Computer, beamer, screen, speakers;
Video “Tripes and onions” (also available on YouTube);
PowerPoint presentation Racism and discrimination; and
Flipchart, markers, paper.

Description of the module:
Part 1 (20 min): Show the video “Tripes and onions” (7 min) and stop just before its final part. Ask
participants to describe what they saw and what they think about the situation described in the
video, what they would do if they were in the place of various people involved. Insist on open
questions, without showing any judgmental attitude towards the comments made. Then present the
final part of the video and ask participants what they think now. Go back to the start of the video to
show that a lot of elements were available to disclose the final but we have the tendency to perceive
only those elements of the reality which confirm our expectations, based on the stereotype we have
about various social groups. Discuss the role of stereotypes and prejudices and end this part with the
slides on this topic.
Part 2 (30 min): This part focuses on “Magiup” as target of racism the local equivalent of antigypsyism. The trainer starts with a brief illustration of situations across European history when Roma
and members of related groups, or of groups which are perceived by the majority as related to
Roma, have been target of racism. Participants are asked to reflect in small groups on situations they
experienced or learned about when Roma, Ashkali or Egyptians were target of racism in Kosovo (in
the present or in the past). Moderate a general discussion about the risks of accepting (by both sides)
as normal the inferior position in society of Roma, Ashkali and Egyptians.
Part 3 (20 min): Brief presentation of the three types of discrimination (10 min), followed by work in
small groups to identify situations of indirect discrimination in schools (10 min). For each situation
identified, participants are asked to propose a solution to avoid discrimination.
Part 4 (20 min): Presentation of group results and general discussion.

5. Whole-school approach: towards an inclusive and intercultural school
Duration and place in the programme: 1 h 30 min, Day 1.2 (afternoon)
Preliminary remarks
Modules 5, 6 and 7 address the processes of school and classroom development and should build on
each other. These modules complement each other by moving from an organizational development
perspective on inclusion to the concrete classroom environment and to practical suggestions for
inclusive strategies, methodologies and curricular content.
In module 5 the participants will work on concrete school plans for an inclusive and intercultural
school by using the results of the checklists prepared for the training. Additional input will be given
by using items that describe central elements of social inclusion and intercultural education. By
organizing and prioritizing the relevant elements of an inclusive school environment the participants
will move from a school review process to a concrete school plan.
Objectives:
1.
2.
3.

Inform and reflect on the concept of a whole-school approach and its benefits;
Contextualize and adapt the general/overall concept of school development and school
realities; and
Integrate an inclusive and intercultural perspective into school development plans.

Resources needed:
-

Computer, beamer, screen;
Cards;
PowerPoint presentation Whole school approach; and
Hand-outs Cyclic stepladder and School development.

Description of the module:
Working process
After a brief introduction about the whole school approach, participants do a self-assessment
exercise by using the hand-outs cyclic stepladder and school development.
After having assessed the situation in their schools the participants will move on to a forward-looking
approach and work on central dimensions of an inclusive school.
Part 1: Assessment and discussion of our school development process (30 min)
a) Small group work with 4-6 participants (based on worksheet)
Key questions:
 Where do we stand?
 What are our strengths? What are our challenges?
b) Short presentations of results

Part 2: Identifying the central elements of an inclusive school (60 min)
Working Process
Phase 1:
Individual work





Please read the statements on the cards in silence.
Afterwards, there is time to ask questions about content.
Next, cut out the five cards which you deem most important.
The rest of the cards with their own statements can be alternatives.

Group work




Arrange yourselves in small groups (5-7 participants).
Discuss your choices and, as a group, agree upon a total of five cards.
Order these on a sheet so that the two most important cards are in the centre. The other
three you can place elsewhere around the sheet.

In the plenum


Present your group poster and note both central statements on the flipchart.
 Each participant will receive two sticky dots and will label the most important statements
that you have chosen.

Phase 2: Inventory
In the small groups, the condition of the schools will be assessed using the table given below. The
table should be shown as a wall newspaper or projected on the screen (in this phase only the first
two columns need to be edited).
Our points of focus/priorities:
What we do
already at our
school:

Experiences we
have had with
this:

School…

Contact partner….

Goals we want to
achieve:

Our next steps:

Potential
cooperation
partners:

Phase 3: Presenting the evaluation
Present group results of points one and two of the table in the plenum.
Phase 4: Consequences
With the completion of the remaining columns in the table, the objective will be formulated,
concrete steps set and a contact person appointed.
Phase 5: Possible Impulses
 Who does what, when and with whom?
 When will a report be made about the work of the group (business meetings, overall
conferences, and parents’ evenings)?
 Where do we go from here?
 What support do we need (e.g. advanced training)?

6. Creating an inclusive and intercultural classroom
Duration and place in the programme: 1 h 30 min, Day 1.2 (afternoon)
Objectives:
1.
2.
3.

Experiential activity on mechanisms of inclusion and exclusion;
Explore fundamental social-psychological dynamics intergroup contact, intergroup
communication and preconditions for cooperation; and
Analyse classroom settings and planning of inclusive intergroup contacts.

Resources needed:
-

Computer, beamer, screen; and
PowerPoint presentation Intergroup contact.

Description of the module:
The second module focuses on classroom diversity and the challenges for social inclusion and
cooperation. After experiencing a group dynamic activity on mechanisms of inclusion and of
exclusion the participants will be invited to analyse concrete classroom situations and to identify
opportunities for promoting contacts between majority children and pupils belonging to minorities.
The session will be closed by a short presentation of key findings related to intergroup contact and
improvement of relations between different social groups.
Working process:
Part 1: “Three volunteers” (45 min)
Activity (20 min)
The leadership team asks three volunteering participants to leave the room. They get no further
information. The other participants receive materials with which they create a symbol that they
define as a group. The leadership team asks them to arrange further materials which the group
should share, for example particular gestures or code words. The group sits on the chairs, arranged in
a circle and begins to discuss an appointed topic. They use their encoded language. The leadership
team invites the three volunteers back into the room and tells them to integrate with the rest of the
group. After about 20 minutes the exercise will end and the discussion will begin.
Guidelines for debriefing (25 min)
1. The trainer will invite the three volunteers to express their feelings and experiences when they
were entering the room and observing the group.
2. Then participants of the majority group will be invited to talk about the process and their feelings
as a majority.
3. It is important to ask about offers or initiatives to integrate the newcomers and to focus on the
type of intergroup relations that have developed.

4. The secret code needs to be addressed from both perspectives: Did the newly arrived understand
it? How did it feel to have a common language? How did it feel to not understand the language and
signs?
5. It is important to explore the interaction between the three volunteers: Did they cooperate? What
did they do to support each other? What could they have done differently?
6. It is also important to look for alternatives within the majority: Who could think about offers for
support, for giving explanations or even opening the circle? What would have changed?
Part 2: Extension and transfer: Do these mechanisms also exist in our schools and classrooms? (25
min)
a) Group work (15 min)
Impulses for reflection:




Do you observe similar situations and processes in your schools?
Try to find concrete examples from your schools.
Try to find alternatives?
What could be easily changed?

b) Presentation of major results (10 min)
Part 3: research findings on inter-group relations and their dynamics (20 min)
Short presentation by trainer based on the PowerPoint presentation

7. Examples of methods, activities and measures
Duration and place in the programme: 1 h 30 min, Day 1.3 (morning)
Objectives:
1.
2.
3.

Provide an overview about approaches, curricula and methodologies for classroom
development;
Inform about (inter-) active learning strategies and cooperative learning and discussion
of practicability; and
Improve the practical skills of participants for diversity management at classroom level.

Resources needed:
-

Hand-out practical exercises

Description of the module:
This module aims at providing practical skills for inclusive classroom management. The participants
will get detailed information about key strategies and examples of good practice as well as training
on active and cooperative methods. In this session the emphasis will be on experiential learning and
on planning for practical implementation. We will work on case studies and prepare a small
curriculum for fostering social inclusion and intercultural learning.
During this session the needs of returned children will be addressed and the participants will be
invited to identify inclusive strategies that may support their repatriation.
Working process:
1. Warming-up: “History of my name” (see appendix);
2. Presentation of practical exercises; and
3. Individual work: producing small activities for circle time, beginning of school year, social
events, lessons.
Remark: it is important to focus the challenges for integrating Roma, Ashkali, and Egyptian children
as well as returned children. In this section the obstacles to inclusion should be discussed.

8. Project-based learning
Duration and place in the programme: 1 h 30 min, Day 1.3 (morning)
Objectives:
1.
2.

Clarify the principles, steps and requirements of project-based learning; and
Understand the potential benefits of project learning for the objectives of an inclusive
school and its compatibility with the new framework curriculum.

Resources needed:
-

Computer, beamer, screen;
PowerPoint presentation Project-based learning;
Flipchart, markers, paper;
Hand-out Key competencies in the new Framework Curriculum; and
Hand-out Key elements of project-based learning.

Description of the module:
Part 1 (30 min): The trainer presents the key elements of project-based learning and gives two
examples. In small groups, participants compare these elements with the principles of the new
Framework Curriculum and the key competencies it envisages. Using the popcorn method,
participants from different groups indicate why the two fit together.
Part 2 (20 min): In small groups (formed by age of students they teach), participants design a projectbased learning activity which can be implemented with their students, considering their local
contexts and their own background and preferences.
Part 3 (40 min): Each proposed activity is discussed and analysed. Feedback and suggestions are
given by peers and trainers.

9. School development planning. Team work
Duration and place in the programme: 1 h 30 min, Day 1.3 (afternoon)
Objectives:
1.
Consolidate the understanding of a school development process aiming at integrating an
inclusive approach;
2.
Initiate the planning of a participatory process at school level leading to a school
development plan to be presented at the start of the second training session; and
3.
Raise awareness of the importance of good team cooperation for the success of the
planning process and for the implementation of the plan.
Resources needed:
- Flipchart, paper, markers;
- Hand-out Roles in the group; and
- Hand-out Group tasks.
Description of the module:
Part 1 (10 min): The trainer starts by recalling the key elements presented in the previous sessions,
emphasising that now, after the presentation of several examples of activities, of the project learning
methodology and considering the previous experience of participants and the specificities of their
local context, they can have a better understanding of the types of measures and activities they
could include in a development plan of their school aiming at make it more inclusive and successful
for all children.
Part 2 (40 min): In school groups, participants perform the following tasks:
a. Distribute roles (moderator, person in charge of observing communication and teamwork,
timekeeper, rapporteur, writer and critical reflector). This is done based on the hand-outs
received. The trainer checks if instructions are understood and provides clarifications if
needed.
b. Make a draft plan on how to organise the process at school level, considering the following
questions:
- Who will be involved?
- How to communicate?
- Where and when should the planning be done?
- What is necessary to prepare the process?
- What elements need to be taken into account during the process?
- What risks should be avoided?
c. Prepare and agree together on the presentation of the plan to the colleagues from the other
schools
Part 3 (40 min): Discussion on teamwork: how to ensure good team atmosphere and team
productivity. Each responsible with the observation of the communication and teamwork will share
with all participants their observations and will make comments. Participants are asked to comment
from their perspective. The trainer writes down some key conclusions on factors facilitating and
blocking teamwork.

Roles in the group
All participants in the group have in the same time the role of discussing the issues related to the
group task and perform specific roles in the group. The specific roles are the following:
1. Moderator
Your role is to moderate the discussion, making sure that everybody gets the chance to
speak, that all opinions are discussed and analysed, that decisions are made in a democratic
way and that deviations from the task are avoided. In order to ensure a balanced
participation you may need to address additional questions to some participants and to
interrupt others and ask them to make shorter interventions. At the end of the group
session, you should ask for the rapporteur to summarise the key issues to be presented to
the other colleagues and get feedback on this from group members.
2. Person in charge of observing communication and teamwork
Your role is to observe how members of the group communicate and work as a team. Is the
moderator performing successfully the role assigned? Is the communication process
balanced or is someone talking more than others? Are some opinions ignored? If there are
disagreements, how are they managed? Are group members supporting each other in
performing the task?
3. Critical reflector
Your role is to think about the proposals formulated and identify risks in their
implementation. You should reflect for example about how the school director, a
representative of municipal directorate of education, or a leader of the parents would react
to the proposals. You should also think constructively how to avoid or limit the risks
identified.
4. Timekeeper
Your role is to help the team keep with the timeframe assigned. Considering the questions to
address, you should alert the team if they are going too slow or if there is time to address
more in-depth some issues.
5. Rapporteur
Your role is to present the key conclusions in plenary. For this, you should take notes
throughout the discussion and agree with group members on what will be presented.
6. Writer
Your role is to write on flipchart the key ideas resulting from the interventions of group
members, when they are formulated. This will help keep track of what is being discussed,
avoid useless repetitions and advance in achieving the task.

Group Tasks
Considering what has been presented in this module and in the previous module and considering the
local context in your school, the task of your group is to elaborate a draft plan on how to organise the
school development process at school level. For this, you can consider the following questions:
-

Who will be involved?
How will you communicate with colleagues?
Where and when should the planning be done?
What is necessary to prepare the process?
What elements need to be taken into account during the process?
What risks should be avoided?

10.

Homework: tasks until the second training session. Evaluation

Duration and place in the programme: 1 h 30 min, Day 3.1 (afternoon)
Objectives:
1.
2.

Provide conditions for the transfer of the learning from training to practice in the schools
of participants; and
Evaluate the training.

Resources needed:
-

Tools for school review;
Case study guidelines; and
Guidelines for school development plan.

Description of the module:
Part 1 (40 min): Continuation of the previous module: present and discuss the plans to elaborate a
school development plan in each school. The rapporteurs designated for each school in the previous
session present the plan for organising the school development process. Other participants and
trainers provide feedback and suggestions. The trainer presents the tools for school review and
informs participants that this will be part of the homework they need to prepare until the second
training session.
Part 2 (10 min): Introduction of the second task that participants receive as homework. Individually,
each participant will choose a child from their class and will do a case study based on the guidelines
provided. The presentation of the case study (in a way that protects the anonymity of the students
envisaged) will be done in the first day of the second training.
Part 3 (20 min): Evaluation of the participants. The trainer reviews briefly the content of the training
and the main topics addressed. Participants receive the evaluation form and fill it in individually. The
evaluation form includes the following sections:
a. Imagine that you are accompanying the director of the school on the corridor on his way out
for a meeting with the Mayor and you only have one minute to describe to him what
happened during the training (“elevator speech”).
b. Which are the three most interesting new things learned during the training and why?
c. Describe one concrete change in your school which you consider necessary to make as a
result of the training.
Part 4 (20 min): Check of initial expectations and feedback given by participants about the training.
The trainer reads loudly the expectations formulated by participants at the start of the training
(previously grouped in categories to avoid useless repetitions). Expectations are then categorised by
participants (in an open group discussion) in the following categories:
-

Expectations which have been met during the training;
Expectations which have been partly met during the training or which have not been met but
which need to be addressed in the future training sessions; and
Expectations which are no longer relevant.

Through an interactive exercise (depending on the possibilities offered by the training room)
participants express their opinions on different aspects of the training, including:
-

Programme;
Training methods;
Cooperation with colleagues;
Own contribution;
Logistics; and
Overall project.

The training will end with a round of final comments: one phrase for which participants should
choose one of the following beginnings:
-

I will…
I want…
I hope …
I need…
I…

Training modules for PART II

Agenda of the second training of the Social Inclusion Programme
DAY 1
09:00

Arrival and registration

09:30

Session 11. Review of school development plans. Feedback.

10:45

Coffee break

11:00

Session 12. Review of case studies. What can be done? Adjusting the plan

12:30

Lunch break

14:00

Session 13. Cooperative learning exercise on returnees’ situation

15:30

Coffee Break

16:00

Session 14. Using cooperative learning techniques in heterogeneous classrooms

DAY 2
08:00

Breakfast (for participants staying overnight)

09:00

Session 15. Cultural awareness, language awareness and intercultural education

10:30

Coffee break

10:45

Session 16. Peer mentoring and Peer mediation

12:15

Lunch break

13:30

Session 17. Cooperation with parents. Role of education mediators.

15:00

Coffee Break

15:15

Session 18. Cooperation with learning centres and other local support structures.
Homework

16:30

End of the first training

11. Opening and review of school development plans
Duration and place in the programme: 2 h 15 min, Day 2.1 (morning)
Objectives:
1.
2.
3.
4.

Situating the second part of the training in the framework of the programme and in the
context of the previous work
Recapitulating key elements of the previous training
Reviewing the school development plans, feedback and discussion
Clarifying key strategies concerning the social inclusion of Roma, Ashkali, Egyptian
children and returnees.

Resources needed:
-

Computer, beamer, screen;
PowerPoint presentations Opening;
Hand-outs School self-assessment tool, School development planning; and
Materials prepared by participants.

Description of the module:
This session has three distinct parts which could be moderated by different trainers.
Part 1 includes welcome addresses, a warming-up activity, and also includes a presentation of the
training programme for part II, its objectives, as well as some of the main elements behind the
training approach. The overview of the training sessions will be provided by using the PowerPoint
presentation.
Suggested warming-up activity: “Rotation circle” (20 min)
Procedure:
The group will form an inner and an outer circle and stand face-to-face and in pairs.
Participants are asked to discuss statements or questions given by the trainer.
After a brief discussion the outer circle moves and participants talk to another person.
The activity is finished when all the members of the group have talked to each other.
List of statements and comments:








How do you feel about spending your weekend for training?
Did you encounter any situations in your classroom which made you think of our training?
How did you handle them?
Did our training somehow influence your communication with RAE children?
Did you try any of the activities from the manual? And what was your experience?
What do you remember from the first training?
What is a school development plan and what do you think about this concept?





Can you define the term “structural discrimination”?
Can you give some examples from your experience how teachers´ expectations may
influence the performance of pupils?
Would you send your children to your school?

Short debriefing in plenary: clarifications, sharing of insights (5 min)
Part 2 focuses on the review of the homework the participants were expected to prepare:
-

Assess the situation in their school based on the questionnaires distributed in the previous
training; and
Develop a draft school development plan based on the understanding of the whole school
approach to social inclusion and on the adaptation of this development concept to the
specific local context of each school and of participants’ daily work.

In Part 3 each school team will go through the following phases:
Phase 1: Brief presentation of the findings from questionnaires, followed, if necessary, by
clarification questions from colleagues and trainers.
Phase 2: Presentation of the draft school development plans and receiving feedback and suggestions
from colleagues and trainers. The discussion on the plans will be made based on the document
School self-assessment tool.
When all schools finalised phase 2, the following phases start:
Phase 3: Review of school development plans based on the feedback received, in school teams.
Phase 4: Presentation of what has been changed in the plans.
This way, each team can benefit both from the direct feedback received from colleagues and trainers
and by listening to the plans proposed by other schools.

12. Review of case studies on newly arrived children
Duration and place in the programme: 45 min, Day 2.1 (morning)
Objectives:
1.
2.
3.
4.

Reflect on the situation of newly arrived children joining a class;
Identify specific needs and elements related to classroom management practices which
can satisfy these needs;
Identify opportunities for using the assets and resources which newly arrived children
bring to the whole class; and
Stimulate exchanges of experiences and communication between teachers of the schools
involved.

Resources needed:
-

Observation sheet, Checklist newly arrived children; and
Materials prepared by participants.

Description of the module:
In small mixed groups of 4-5 participants, each participant presents the case study prepared and
discusses it with the other group members.
When all participants presented, the group will identify:
-

Key specific needs of newly arrived children and the barriers they face;
Adapted classroom management practices which can contribute in responding to these
needs;
Main strengths and resources which newly arrived children bring with them; and
Methods to make the best use of these resources for the benefit of all children and of class
cohesion.

A representative of each group will share the key results and two common tables are produced
based on the presentation:
Specific needs

Ways to address

Strengths

Ways to use

Conclusions should relate to the importance of teachers’ careful observation, the need to take
action, not expect only the child to adapt and the fact that there are always useful resources that
children are bringing, not just barriers and needs.

13. Fostering inclusion of repatriated Roma, Ashkali, Egyptian children
Duration and place in the programme: 1 h 30 min, Day 2.1 (afternoon)
Objectives:
1.
2.
3.
4.
5.

Introduce the concept of educational resilience and reflecting on its implications for
teaching and learning;
Familiarise the participants with an understanding of high-risk factors and protective
factors for child development;
Inform about the needs of repatriated children, provided by an external expert for child
psychology;
Contextualise and adapting the resilience concept to school realities; and
Integrate an inclusive and intercultural perspective into school development plans.

Resources needed:
-

Computer, beamer, screen;
Hand-outs Resilience, Worksheet on repatriated children;
PowerPoint presentation Resilience and education; and
Invited expert.

Working process
Part 1: Biographical activity “My personal development” (20 min)
a) Self-reflective individual work:
Participants get a sheet of paper and draw their lifeline. They are invited to structure and
visualize their individual socialisation process. Impulses for reflection:
 My starting conditions?
 Good and bad experiences?
 Challenges I had to deal with?
 What helped me to cope?
 What kind of support did I get in difficult situations in life?
 What helped me to become who I am?
b) Short presentations of observations:
The trainer could emphasize the importance of family background, of relationships, social
support and introduce the concepts of protective factors and adverse factors.
Part 2: The concept of educational resilience and its implications for schools
a) The concept of resilience
PowerPoint presentation done by the trainer (10 min). Examples and psychological perspectives
presented by the external expert, from an organisation working with repatriated children and
preferably with a psychology background, followed by discussion (15 min). Small group exercise
based on worksheet (20 min).

b) School as supporting space
PowerPoint presentation done by the trainer (10 min). Advice by the external expert and
discussion (15 min).

14. Cooperative learning exercise on working with returnee children
Duration and place in the programme: 1 h 30 min, Day 1.4 (afternoon)
Objectives:
1.
2.
3.

Understand the value of cooperative learning methods for both learning and classroom
atmosphere and cohesion;
Explore the resilience concept and the consequences for schools and teachers; and
Analyse classroom settings and planning of positive environments.

Resources needed:
-

Computer, beamer, screen;
PowerPoint presentation Cooperative learning;
Worksheet Case studies;
Worksheet Vulnerable children-understanding the symptoms of distress; and
Worksheet Key strategies for providing emotional support.

Description of the module:
The module has two dimensions:
-

One focuses on understanding the needs of returnee children and the responsibilities of
schools to respond to these specific conditions and needs; and
The other focuses on understanding the benefits and challenges of cooperative learning
methodology.

Thus, the module will start with a cooperative exercise on what school can do to support returnee
children and it will be followed by a presentation and discussion on cooperative learning.
Part 1: cooperative learning exercise
a) Participants will be divided in six groups and will work for 15 minutes as follows:
- Two groups will analyse case studies and the symptoms of children in distress;
- Two groups will review the strategies for providing emotional support and social inclusion at
classroom level; and
- Two groups will review the cooperation between school and parents to provide support.
In the first groups teachers prepare case study cards, describing briefly family background, age,
behaviour, achievements and problems of the child. The cards will be used as resource cards for the
next step. If necessary some examples of case studies will be provided to explain how to proceed.
In the other two groups, participants discuss which strategies from the ones suggested in the
worksheets correspond best to the context in Kosovo schools.

b) In mixed groups, participants have to work for 20 minutes to analyse concrete classroom
situations and to identify opportunities for support and concrete intervention measures, but also
understand the limitations of work caused by inequalities and discrimination.
Each group receives cards produced during the previous step. Each member of the group will
analyse the situation of the child and together they will develop suggestions for educational
support.
c) Each group shares the main outcomes and a common list of proposals is made (20 min).
Part 2: Presentation on Cooperative learning
The trainer makes a presentation on Cooperative learning, making connections with what
participants just experienced (15 min).
A general discussion (10 min) will focus on how cooperative learning methods can be used in Kosovo
schools:
-

To enhance motivation for learning and increase school achievement;
To facilitate the integration of newly arrived children; and
To improve classroom atmosphere and relations between majority and minority children.

15. Cultural awareness, language awareness and intercultural education
Duration and place in the programme: 1 h 30 min, Day 2.2 (morning)
Objectives:
1.
2.
3.

Provide an overview about approaches, curricula and methodologies for intercultural
education and language awareness;
Improve the practical skills of participants for language and cultural awareness; and
Learn about intercultural education at classroom level and as a cross-cutting perspective.

Resources needed:
-

Computer, beamer, screen;
Worksheet 1 Promoting language awareness and cultural diversity;
Worksheet 2 Repatriated children and their linguistic needs;
Worksheet 3 Intercultural education across the curriculum; and
PowerPoint presentation Language awareness.

Description of the module:
This module aims at providing practical skills for inclusive classroom management. The participants
will receive information about key strategies and examples of good practice as well as training on
active and cooperative intercultural learning methods. In this session the emphasis will be on
curriculum development and on planning for practical implementation. We will work on themes and
prepare small curricular units for fostering social inclusion and intercultural learning.
During this session participants will be invited to identify strategies that may value the various
cultural experiences of migrant and minority children.
Working process:
Part 1: Language awareness (45 min)
After a brief introduction by the trainer explaining the concept of language awareness and the way it
differs from learning languages, in groups of 4-5 teachers from different schools working with similar
age children, participants will:
-

Read and summarize the first two worksheets, on language awareness and linguistic needs of
returnee children;
Collect ideas for implementation of such activities for various grades and subject areas; and
Prepare a visual presentation of their practical suggestions.

Each group will present the main suggestions for language awareness activities.
Part 2: Intercultural and inclusive education at school (45 min)

The trainer reminds ideas mentioned already in the previous session that a transversal intercultural
approach is the most effective way to promote inclusion and positive intercultural relations (as
opposed to isolated intercultural activities).
Participants will be reminded the activities presented in the first training and will be given hand-outs
with other suggested activities.
In small groups of 3-5 participants, including teachers from the same curricular area, teachers will
reflect on how they can integrate an intercultural dimension to educational activities related to the
subjects they are teaching.
Each group will prepare suggestions for ways to integrate the intercultural approach in activities
related to specific curriculum topics from their practice.

16. Peer mentoring and peer mediation
Duration and place in the programme: 1 h 30 min, Day 2.2 (morning)
Objectives:
1.
2.

Introduce the peer mentoring and peer mediation; and
Develop skills for setting-up and managing peer mentoring and peer mediation skills at
school level.

Resources needed:
-

Computer, beamer, screen; and
PowerPoint presentations Peer mentoring and peer mediation.

Description of the module:
Part 1: Presentation with slides made by the trainer and clarification questions (5 min)
Part 2: Role-plays (40 min)
a) Role play of peer mentoring relationship (20 min)
In pairs, participants play the role of two children involved in a peer mentoring relationship for five
minutes and then they switch the position and play again for the following five minutes.
Alternatively, participants can simulate a mentoring relationship in which one is a mentor teacher
and the other is a teacher receiving mentoring.
In a whole-group discussion, the trainer:
- Asks participants how they felt in each role, and if the fact of being in the other position
helped them after they switched position with the partner; and
- Underlines the key points regarding what makes a peer mentoring relationship work well.
b) Role play on peer mediation (20 min)
In groups of three, participants play a simple situation of mediation indicated by the trainer. After
five minutes they change positions, so that each of them gets to play the role of the peer mediator.
In a whole-group discussion, the trainer:
- Asks participants how they felt in the role of peer mediator and in the other role, and if the
fact of being in the other position helped them after they switched position; and
- Underlines the key points regarding what makes a peer mediation process work well.
Part 3: Setting-up and managing a peer mentoring and a peer mediation system in school (45 min)
Participants are divided in six groups. Three groups will make plans for setting-up a peer mediation
system and three groups will plan setting-up a peer mentoring system in an imaginary Kosovo school
(15 min). The first three groups present. Key ideas are underlined by the trainer in a general

discussion (15 min). The last three groups present. Key ideas are underlined by the trainer in a
general discussion (15 min).

17. Cooperation with parents. Role of educational mediators.
Duration and place in the programme: 1 h 30 min, Day 2.2 (afternoon)
Objectives:
1.
2.
3.

Raise awareness of the importance of involving minority parents;
Understand the role and responsibilities of educational mediators; and
Prepare concrete measures to improve the cooperation with parents, with the support of
the mediators, where they are available.

Resources needed:
-

Computer, beamer, screen;
PowerPoint presentations Parents and Mediators;
Hand-out Role of school mediator;
Possible additional resource: The European Guide of Roma School Mediator (also available in
local languages); and
Educational mediator invited as a guest expert.

Description of the module:
The trainer presents the slides on parental involvement and on the role of mediators.
The mediator invited as guest tells his/her story and gives examples of successful and challenging
work experiences.
Participants engage in a dialogue with the mediator, moderated by the trainer.
The trainer can include the following discussion questions:
-

What can mediators expect from teachers?
How can mediators help in difficult cases of drop-out or low achievement?
What could be done to improve the effectiveness of the cooperation between mediators and
teachers?

18. Cooperation with mediators and learning centres
Duration and place in the programme: 1 h 10 min, Day 2.2 (afternoon)
Objectives:
1.
2.

Prepare concrete measures to improve the cooperation with parents, with the support of
the mediators, where they are available; and
Plan an improved cooperation with the local learning centre.

Resources needed:
-

Flipchart sheets, markers, tape; and
Documentary film.

Description of the module:
The module starts with the presentation of a short documentary of a Berlin initiative (20 min).
The short movie shows a Berlin school where mediators and parents cooperate with teachers in
order to help Roma children to integrate in the German school system. The presentation of the video
is followed by a brief discussion in order for the participants to understand the context and the
content of the activities described.
After that, in school groups, participants reflect for 20 minutes on how they can use the ideas from
the previous module and from the video to improve the cooperation between school, families and
learning centres, with the support of the mediators.
Each school presents the proposals formulated and receives feedback from colleagues and trainers.
Proposals of various schools are compared and the key points are underlined by the trainer (30 min)

Closing of session 2, homework and evaluation
The last 20 minutes of the second training will be used for informing participants about their
homework and for evaluation.
The homework which participants have to do until the following training session includes:
a. Cooperate with colleagues and with school director to revise the school plan; and
b. Individually prepare a portfolio of educational activities and classroom management
strategies designed or adapted based on examples presented in training and applied in
practice with the classes they teach to (minimum 3 activities per teacher).
Evaluation will be done by using:
-

An evaluation form, including both feedback and elements learned (written evaluation); and
A brief interactive evaluation exercise.

Training modules for PART III
Agenda of the third training of the Social Inclusion Programme
DAY 1
09:00 Arrival and registration
09:30 Session 19. Review and analysis of activities implemented in schools
10:45 Coffee break
11:00 Session 20. Cooperation, conflict management and conflict management: “House of my
dreams”
12:30 Lunch break
14:00 Session 21. Addressing issues revealed by the analysis of school activities and school visits:
lesson plans
15:30 Coffee Break
16:00 Session 21. Continuation

DAY 2
09:00 Session 22. Online partnerships as tool for intercultural education and social inclusion
10:30 Coffee break
10:45 Session 23. Evaluation of educational activities
12:15 Lunch break
13:30 Session 24. How can a participatory evaluation support school development. Planning the
evaluation at school level
15:00 Coffee Break
15:15 Session 8. Evaluation of the training and conclusions based on CoE Key competences for
teaching related to sociocultural diversity
16:30 End of the third training

19. Opening and review of school development plans and classroom
activities
Duration and place in the programme: 1 h 30 min, Day 3.1 (morning)
Objectives:
1.
2.
3.
4.

Situate the third part of the training in the framework of the programme and in the
context of the previous work;
Recap key elements of the previous training;
Review the tasks after the second training, feedback and discussion; and
Clarify key strategies concerning the social inclusion of Roma, Ashkali, Egyptian children
and returnees.

Resources needed:
-

Computer, beamer, screen;
PowerPoint presentations Opening and School development planning;
Materials prepared by participants; and
Training materials from previous sessions.

Description of the module:
This session has three distinct parts, which could be moderated by different trainers.
Part 1 includes welcome addresses, a warm-up activity, and also includes a presentation of the
training programme for part 3, its objectives, as well as some of the main elements behind the
training approach. The overview of the training sessions will be provided by using the slides
presentation.
Suggested warm-up activity: “Barometer” (10 min)
Part 2 (20 min) is a brief review of some key educational strategies presented during the two
previous sessions.
The participants are asked to review in mixed small groups the various approaches presented,
including:
a)
b)
c)
d)
e)

Opportunities for social interaction in the classroom and in the school;
Group work activities: basic arrangements and composition of groups;
Project-based learning;
Integrating returned children; and
Intercultural activities.

After reviewing they will discuss their preferences and the practicability of various strategies in their
respective school realities.

The trainer could emphasize the importance of family background, relationships and social support
to introduce the concepts of protective factors and adverse factors.
Part 3 (1 h) focuses on the review of the homework the participants were expected to prepare:
-

-

The updated school development plan based on the understanding of the whole school
approach to social inclusion and on the adaptation of this development concept to the
specific local context of each school and of participants’ daily work; and
An activity aiming at improving the cooperation with parents.

Each school team will go through the following two phases:
Phase 1: Presentation of the updated school development plans, as well as preparations made for its
implementation since the previous training session, as well as of the activities regarding parents and
of relevant educational activities implemented.
Phase 2: Feedback and suggestions from colleagues and trainers. The discussion on the plans will be
made based on the document Guiding questions for school self-assessment.
A final general discussion will focus on mutual learning and on pointing out the most important
conclusions resulting from the presentations and on what needs to be done for an effective and
sustainable school development process.

20. Cooperation, conflict management and teamwork: “House of my
dreams”
Duration and place in the programme: 1 h 30 min, Day 3.1 (morning)
Objectives:
1.
2.
3.
4.
5.

Stimulate exchanges of experiences and communication between participants;
Identify specific needs and communication strategies which can help to solve conflicts;
Discuss classroom situations where the activity can be used for setting ground rules;
Understand the concept of mediation and the role of school mediators; and
Identify opportunities for cooperation with Roma mediators.

Resources needed:
-

Pencils and sheets of paper in different sizes; and
Presentation Conflict, cooperation, teamwork

Description of the module:
Participants engage in all three phases of the exercise “House of my dreams”, as described in the
section with training materials (1 h 10 min).
The rest of the session is dedicated to a second-level debriefing, focused on the following questions:
-

Is this activity useful to reflect on the interactions between students in the classroom and
between you and your colleagues in the teachers’ team?
What can you draw from this activity to improve the effectiveness of the cooperation in your
team?
How can you use this activity with your students? Give some examples.
Based on the exercise and on your school experience, what opportunities for cooperation
with Roma mediators (real where they exist, hypothetical, where there are no mediators)
can you identify?

21. Addressing issues revealed by the analysis of school activities and
school visits: lesson plans
Duration and place in the programme: 3 h split in 2 parts of 1 h 30 min each, Day 3.1 (afternoon)
Objectives:
1.
2.
3.

Review and summing up of implicit and explicit strategies for social inclusion;
Contextualise and adapting the concept of social inclusion to classroom realities; and
Improve quality of lesson plans and integrate an inclusive approach perspective into
lesson plans based on case studies analysis.

Resources needed:
-

Computer, beamer, screen;
Educational activities;
Hand-out Benefits of active learning; and
Worksheet on Lesson plans improvement.

Description of the session:
Part 1: Integrating an inclusive approach perspective into lesson plans
Using the Model lesson plan improvement worksheet, each trainer presents an example of lesson
observed in a Kosovo school, discusses it with participants and presents an alternative way to
address the respective issue. This is connected with a brief input on the benefits of active learning
strategies (20 min).
In mixed groups of four, participants are given a set of lesson plans observed during school visits and
an empty worksheet on lesson plan improvement.
Each group has a specific case study and the following assignment (40 min):
-

Please read individually the descriptions and try to identify positive strategies for inclusion;
Agree by consensus with your colleagues in the group on an alternative way for the
respective lesson, complying with the principles of inclusive and intercultural education; and
Mark the improvements on the corresponding worksheet.

Each lesson plan improvement is shared and discussed with the whole group. Trainers ask questions,
give feedback and point out similarities and differences among various proposals formulated by the
groups for the lessons analysed (30 min).
Please think about opportunities for social interaction in adverse preconditions (lack of space, small
classrooms, lack of desks, lack of materials, poor material conditions).

Part 2: Preparing a package of inclusive classroom strategies (1 h 30 min)
This part has two steps, both involving teachers working in curricular area groups:

a. Reflection on own teaching strategies (30 min)
b. Development of inclusive lesson plans (1 h)
a. Trainers start by explaining that nobody is perfect and that we all have situations when we are
proud and happy with what we achieved and also sometimes situations when we realise we
could have done better. We have the tendency to remember better our successes and this is very
good because it stimulates us and it helps us to improve further, but we can also learn from
situations when we would do things differently if we had the chance. Participants are asked to
reflect individually and then share with group members two situations from their practice or
from the practice of a colleague from the same school in which:
- They would address it in a different way; and
- They are proud of it and which wish to repeat in the future.
The trainer has to make it clear that:
-

-

Each group should decide to share in plenary only briefly one example: either a success
or an improved reaction to a situation in the past;
All things shared are kept confidential and that is shared will be agreed by all group
members and presented in such a way not to identify which member of the group was
concerned; and
All group members should give positive and constructive feedback, appreciating both the
successes shared by colleagues and their ability to reflect on improvements.

b. In the same groups, participants choose two lessons from their practice and plan them based on
all the reflections held during the day in such a way as to encourage social inclusion and
intercultural understanding in the classroom.
Lesson plans are then shared and discussed with the whole group. The trainers can make
references to situations observed in classroom practice, in the case studies or in various school
visits.

22. Online partnerships as tool for intercultural education and social
inclusion
Duration and place in the programme: 1 h 30 min, Day 3.2 (morning)
Objectives:
1. Inform the whole team of teachers about the online partnership proposed to their school;
2. Raise awareness of the benefits of online partnerships and encourage support for it; and
3. Support the inclusion of online partnership in the school development plan.
Resources needed:
-

Computer with access to internet, beamer, screen;
Presentation Online partnerships; and
Either one laptop or flipchart paper and markers for each group.

Description of the session:
The trainer makes a brief presentation of the concept of online partnership, shows examples of
platforms and joint projects and introduces the general elements about the process.
Participants can ask clarification questions.
The rest of the session will be a simulation in which one trainer is a teacher from Kosovo involved in
an online partnership, the other trainer is the teacher of the partner class and participants are
students in the Kosovo class involved.
The simulation follows the 12 steps of the process.
The debriefing will be done at two levels:
1. As participants
a. Feelings during different moments in the process; and
b. Difficulties encountered and how to overcome them.
2. As teachers
a. How to motivate children;
b. How to promote positive interactions and social inclusion;
c. How to ensure children actually learn during the process; and
d. How to prevent and manage conflicts and risks.

23. Evaluation of educational activities
Duration and place in the programme: 1 h 30 min, Day 3.2 (morning)
Objectives:
1.
2.

Raise awareness of the importance but also of the challenges of evaluating social
inclusion educational activities; and
Presenting and discussing examples of methods and activities which can be used for
formative and summative evaluation of educational activities.

Resources needed:
-

Printed materials with suggested Evaluation activities

Description of the session:
The trainer choses two of the methods suggested to use them with participants to evaluate the
previous session about the online partnerships. This is done in the form of a simulation exercise.
The activities are followed by a debriefing and a general discussion focusing on:
a. The distinction between formative and summative evaluation and their respective roles
regarding the learning process and the social inclusion aspects;
b. The use of these methods with children of different ages and considering the constraints
encountered in the schools (small rooms, curriculum requirements, etc);
c. Sharing similar examples of evaluation strategies and methods used by participants or ideas
which they got based on the examples presented; and
d. Identifying some elements which make evaluation activities contribute to the goals of social
inclusion in a mixed class.

24. How can a participatory evaluation support school development
Duration and place in the programme: 1 h 30 min, Day 3.2 (afternoon)
Objectives:
1. Introduce key elements regarding participatory evaluation as part of the school
development process; and
2. Prepare the teams to organise and lead an evaluation process in their schools at the end
of the school year.
Resources needed:
-

Computer, beamer, screen; and
Hand-out Guidelines for monitoring and evaluation.

Description of the session:
The session starts with input from the trainer on key elements regarding evaluation and the
advantages of a participatory evaluation for supporting and empowering the team in each school (15
min).
In school teams and using the worksheet with guiding questions for evaluation, participants plan the
evaluation process in their school (15 min).
They are encouraged to refer to the checklist used for the initial assessment and to their school
development plans.
Each group presents the plan and gets feedback from peers and trainers (30 min).
After getting feedback, groups revise their plans (10 min).
Each group shares briefly the revised plan for evaluation (20 min).

25. Evaluation of the training and conclusions
Duration and place in the programme: 1 h 30 min, Day 3.2 (afternoon)
Objectives:
1. Stimulate a reflection on the training process and its connection with the practice of
participants;
2. Present and use some interactive evaluation methods which can be used also for school
activities; and
3. Get feedback from participants and raise their awareness on what they learned.
Resources needed:
-

Flipchart paper, markers, Post-its; and
Framework for Key competences for teaching related to sociocultural diversity.

Description of the session:
Using some interactive methods, the trainers evaluate with participants the current training session
and the whole experience with the three training sessions.
The last method used will be based on the Framework for Key competences for teaching related to
sociocultural diversity elaborated by the Council of Europe.
The debriefing for each activity will be at three levels:
-

Process (how it went, how participants felt, how they performed the tasks, etc.);
Content (what resulted from the evaluation); and
Further use (how the method can be adapted for use in the school).

Trainers also introduce briefly the other methods presented in the materials and discuss various
versions and adaptation possibilities of these methods.
The session will end with a preparation for the final evaluation, based on individual portfolios and on
the written evaluation sheets.

Resources for teachers
Introduction
This is a collection of resources of different kinds aiming to teachers attending the training in making
their school more inclusive and more effective in managing diversity. They include some background
documents about key concepts and issues, instruments useful for the assessment of the situation in
the school and for engaging with colleagues in a sustainable and democratic school development
process, as well as suggestions for educational activities which can be used with students of various
ages, or with fellow teachers.
These resources should be seen not as recipes to reproduce but as a source of inspiration for the
production of locally adapted materials based on past experience and on the needs identified in
schools.
Some of the activities included are part of the training, while others can be used in relation to the
homework given after each training session.
One of the methods planned for the evaluation of the course participants is based on a portfolio
reflecting activities implemented in the schools and based on the training content. These resources
are directly useful also from this perspective.

Process of School Development

3. Learning/ProblemSolving School

2. Project-orientated
School

1. Fragmented
School

Dalin & Rolff (2000), Rolff (1991)

Stepladder of School Development
Problem-solving School/Learning School






Fully developed and self-evolving School
Team-style cooperation on all levels
Regular goal clarification
Arrangement and implementation of programs
Professional personnel development and self-control



School with innovation exercises in the form of single
projects
Good work relationships
Group-work only within projects
No coordinated goal-system
Sporadic outer relationships

Project School






Fragmented School






Normal school with management and loosely coupled
classes
Good work relationships
No team-style cooperation in close work divisions
No chosen goal concept and consistent program
Random outer relationships

Dalin/Rolff (1990) + Rolff (1991)

School development for an inclusive and intercultural school
Background information
Planning for an intercultural school can be incorporated in school development planning work, which is
already underway in schools. Each school community will be at a different stage in the school
development planning process and will also have different conceptions of the most appropriate way of
developing an inclusive and intercultural school. These differences will affect the ways in which each
school community engages in the planning process. It is suggested that there are four main stages that
might be considered by schools:






Review of current practice and provision;
Designing a plan;
Program of implementation; and
Evaluation.

These stages form a cyclical process, which continually underpin the work of the school. There are many
approaches to school development planning, and it is important that the school community adopts an
approach that suits its particular situation. However, it can sometimes be difficult to know where to start.
The following guidelines may give some ideas about how a school might approach school planning from
an intercultural perspective. The planning process should assist all the members of the school community
in developing an inclusive and intercultural school that addresses the needs of all its children. The
planning process should include the following:





Conducting a school review using an inclusive and intercultural perspective;
Developing a school mission, policy and action plan;
Implementing the school plan; and
Monitoring and evaluating the action plan.

The school review
As an initial step in the school planning process it is useful to engage in a review of where the school is
positioned at the moment in relation to being inclusive and intercultural. To this end the school
community could engage in an intercultural school review. The school self-assessment tool could be used
for this review.
Action planning
The school may choose to respond to the need to develop an inclusive school culture by beginning with
an action plan. The advantages of using the action plan as a tool for a whole school approach are that
representatives of the whole school community may be involved in different elements of the process, that
the school can work on a number of areas at the same time as different groups can work on a variety of
tasks, and that the plan can focus on making things happen quickly. Some schools may have had their own
action plans in place already, and may, therefore, be ready for a broader planning approach.
Some of the key components of the action plan are:



Outlining the roles and responsibilities of the various personnel in relation to the actions;
Defining priorities;






Identifying necessary resources;
Setting targets and success criteria;
Specifying a time-frame; and
Putting procedures for monitoring and evaluation into place.

Implementing the action plan
Having developed an action plan, the members of the school community will engage in the process of
implementation. The identification of roles, targets, success criteria, and a timeframe using the action
plan model, will facilitate the school in turning policies into practice. Priority areas will be dealt with first,
with the school culture becoming increasingly inclusive as work in these areas progresses and other areas
of intercultural work are focused on. It may happen that, in the course of the implementation, new issues
will arise and require attention. Implementation must, therefore, be flexible to respond to changing
circumstances while remaining true to the mission and policies, which incorporate the school’s
intercultural perspective.
Monitoring and evaluating the school action plan
The action plan should include a procedure for monitoring, reviewing, and evaluating by a given date.
Successful implementation should contribute towards:




Promoting greater awareness of social inclusion and intercultural issues;
Promoting a supportive and inclusive learning environment which will foster the development of
the self-esteem of all children; and
Breaking down stereotypes and celebrating diversity.

As the school planning process is cyclical, this evaluating will inform a further phase review, planning, and
implementation.

Tools for school review
Data about our school
Demographic data (students and teachers)
 How many pupils are registered at your school?
 How many of them are Roma, Ashkali or Egyptian students?
 How many returned children are at your school?
 How many Roma, Ashkali or Egyptian students are in each class in total?
 How many returned children are in each class?
 If there is a learning centre for Roma, Ashkali and Egyptian students, how do you assess the
cooperation between the centre and the school?
 Has your student body changed in recent years due to immigration or repatriation?
 Are there teachers at your school from other ethnic backgrounds?
Attendance and drop-out
 How many returned students or Roma, Ashkali or Egyptian students have irregular attendance?
 Do you know the estimated number of Roma, Ashkali or Egyptian school-age children not going to
school?
 How many returned students or Roma, Ashkali or Egyptian students have dropped out of school
over the last four years?
Results in school
 Average grade of all students at school level
 Average grade of Roma, Ashkali and Egyptian students
 How many Roma, Ashkali or Egyptian students follow studies through to high-school level?
Involvement of parents
 How many parents of Roma, Ashkali and Egyptian students usually come to parents’ meetings?
 How often do you hold meetings with parents?
 How many parents of Roma, Ashkali and Egyptian students are part of the Parents’ Council?
Social Inclusion
 Could you give some positive examples of interaction between Albanian and Serbian students in
the classroom or during extracurricular activities?
 Did you observe any tensions?
 Would students meet with Roma, Ashkali or Egyptian students outside of school?
Teacher Training
 How many teachers in your school received training on issues related to the improvement of
education for Roma, Ashkali or Egyptian students?
School self-assessment tool
Key school
What elements in key school policy documents include a focus on helping each
1
documents and
child towards achieving his or her full potential and developing a positive selftheir
concept?
communication 2
How are principles of equality and diversity, with an explicit inclusive and
intercultural perspective reflected in key school policy documents?

3

How are the ideas above communicated publicly in ways understandable and
accessible to all children and parents?

Physical
Environment

4

Where are the cultures and languages of ethnic groups of Kosovo and the school
represented in pictures, multilingual signs, notices and other elements in the
school's physical environment?

Social
Environment

5

What routines are in place for welcoming new children, for assisting them in
becoming part of the school and for ensuring that their culture is affirmed in the
environment?

6

What procedures are in place for ensuring that the capabilities and needs of new
children are recognised?

7

What ways are used to make school and classroom routines and expectations
understood by all children?

8

What procedures are in place for dealing with discrimination and violence?

9

What measures are in place to prevent and address drop-out?

10

How are special events planned to be as inclusive as possible of all the ethnic
groups in the school?

11

How is recognition given to important festivals and special days of all the cultures
in the school?

12

How are members of minority ethnic groups affirmed in a positive sense of their
identity?

13

How consideration is given to ensuring appropriate language and behaviour in the
interactions between teachers and children?

14

What supportive environment is created for learners with limited knowledge of
teaching language?

15

How is an intercultural approach reflected in the teaching practice at various
subjects?

16

In what co-operative learning activities are children involved so that they recognise
and benefit from each other's strengths?

17

How is the offer of extra-curricular activities supporting positive interactions and
cooperation between students?

18

What method is used for assessing the appropriateness of images and messages
contained in school texts and other resources?

Involvement of
parents

19

What measures are planned for ensuring the involvement of parents, including
minority parents, in school activities?

Cooperation

20

What measures are planned for cooperation with educational mediators, with
learning centres, NGOs and other local stakeholders?

Educational
activities and
resources

Planning for social inclusion and intercultural education
Working Process
Phase 1






Please read the statements on the cards in silence;
Afterwards, there is time to ask questions about content;
Next, cut out the five cards which you deem most important;
The rest of the cards with their own statements can be alternatives; and
Then arrange yourselves in small groups (5-7 participants).

Group work



Discuss your choices and, as a group, agree upon a total of five cards; and
Order these on a sheet so that the two most important cards are in the centre. The other three
you can place elsewhere around the sheet.

In the plenum


Present your group poster and note down both central statements on the flipchart.
 Each participant will receive two sticky dots and will label the most important statements that
you have chosen.

Phase 2: Inventory
In the small groups, the condition of the schools will be assessed using the table given below. The table
should be shown on a flipchart or projected on the wall – in this phase only the first two columns need to
be edited.
Our points of focus/priorities:
What we do
already at our
school:

Experiences we
have had with
this:

School…

Contact partner…

Goals we want to
achieve:

Our next steps:

Potential
cooperation
partners:

Phase 3: Presenting the evaluation
Presentation of the group results of points one and two of the table in the plenum.
Phase 4: Consequences
With the completion of the remaining columns in the table, the objective will be formulated,
concrete steps set, and a contact person appointed.
Phase 5: Possible Impulses
 Who does what, when and with whom?
 When will a report be made about the work of the group (business meetings, overall
conferences, and parents’ evenings)?
 Where do we go from here?
 What support do we need (e.g. advanced training)?

Items relating to “Social Inclusion and Intercultural Education in our Schools”

The teaching follows
the individual learning
objectives of the
students.

Our school would like
all children to have
good starting chances.

The teaching staff
appreciate and respect
the language
competences that
children bring with
them to school.
We promote
cooperation between
children of different
ethnic background.

Language comparisons
have a firm place in
school teaching.

A support system is
established for “new”
children with
migration backgrounds
and still limited
knowledge of the
teaching language.
The basis of our school

Parents with
immigration
backgrounds will be
continuously involved
in pedagogical affairs
with their intercultural
and linguistic skills.
The intercultural

Our school participates
in European
partnership programs
and uses these for
intercultural learning.

We consider the
situation of
disadvantaged children
and try to support
them.
Elements of family
cultures and languages
are visible and audible
in the school.

The school is open to
the district and the
city. It uses networking
with other
establishments for
quality development.
Our school is known as
a place of intercultural
learning.

At our school there is

We have regular
contact with parents.

The teaching of
minority languages is
closely linked with
mainstream teaching
(literature, festivals,
religion…).
Individual learning
progress is observed,
documented and
strongly considered as
a reference for the
“norm”.
The intercultural
orientation of our
school is a mark of
quality and will be
made known through
public work.
International contacts

development is a
continuous
improvement process,
in which the entire
school community is
involved.
Intercultural opening
means first and
foremost openness
and critical skills in
dealing with others.

development of our
school requires
advanced training.

The school is well
connected to other
communal/regional
intercultural groups
and institutions.

At our school there is a
comprehensive
support concept that
seeks to enhance the
children’s strength.

Returned children
receive particular
attention and support.
Parents with migration
backgrounds are not
spoken about, but are
spoken with.

We have democratic
policies which are
known to the pupils,
staff and parents.
To be able to
competently deal with
diversity, action skills
are needed from all.

Linguistic and cultural
variety is normal in our
school.

We aim for non-violent
dealings with conflict
and clashes of interest.

Partners and
organisations from
outside the school
contribute to
successful language
development.

Successful language
development requires
close and goalorientated cooperation
with the pre-school.

A good transition with
the receiving school is
important for
educational success.

Conflicts are not

Everyone has

The language

The intercultural
experience training
strengthens the
pupils/teaching
staff/parents and
promotes empathy
and perspective
change.

an open dialogue and
conflict culture,
wherein common
values are strived
towards and critical
opinions are allowed.
The critical analysis of
our routines and
traditions in the
cooperation with
children and parents of
minority ethnicities
and disadvantages has
first priority in our
school.
The observation and
support of the
individual learning
development of each
child is the basis of our
pedagogical work.

We actively encourage
Roma, Ashkali and
Egyptian children.
We often are enriched
through different
lifestyles, cultures,
religions and
languages.
We encounter other
cultural orientations
with curiosity,
openness and
understanding.

enable a change of
perspective and
represent the building
blocks of our school’s
development.
External consultation is
essential for the
development of the
school.

We consider the
parents and children
from minority
backgrounds as
individuals and not as
stereotypical
representations of
their culture.
Romani may be spoken
at our school.

Dealing with diversity
is not always easy and
sometimes leads to
conflicts which we
must apprehend.
Intercultural education
is a central task of our
school. It is aimed at
all children and
parents, including
monolingual families.
In our organisation the
parents, also those
with migration
backgrounds, are
important partners
and will be
continuously involved.
Language

suppressed, but rather
openly discussed and
dealt with.

prejudices, fears and
acquired attitudes. We
make ourselves aware
of these and are
critical of them.

development of
bilingual children is
integral and is made
up of guided and
unguided phases.

development of
bilingual children
requires the
involvement of the
parents.

Principles of social inclusion in education


Education is for all children irrespective of their ethnicity. Since the world is becoming increasingly
diverse, we need to prepare children for that world. Intercultural education is an important part
of every child’s educational experience whether the child is in a school which is characterised by
ethnic diversity or in a predominantly mono-ethnic school, or whether the child is from the
dominant or a minority culture.



Social inclusion is for all children irrespective of their age. Recognising that diversity is normal in
humans is something that is appropriate to all ages. Many of the skills, attitudes and capacities
that will be crucial to the child later in life will begin to be developed at a young age.



Language and culture are identified as a fundamental component of intercultural education.
While it is important to give a child accurate information and to challenge stereotypes and
misconceptions, developing the child’s intercultural capacity is more effective if it is done through
talking with the child about his/her thoughts rather than simply telling him/her the “right and
wrong” of the situation.



Education happens naturally through the “hidden curriculum“ of the social and visual world
within which the child lives. While it is possible and necessary to include intercultural ideas in the
taught “formal curriculum”, the images and resources that surround the child are also crucial. In
exploring the hidden curriculum it is important to note that what is absent can be as important as
what is present.



Education is concerned with ethnicity and culture and not simply with skin colour. Although skin
colour may often be the basis for discrimination, intercultural education should be equally
concerned with discrimination against all ethnic groups.

Statements on social inclusion

Education for social inclusion is aiming to:








Foster conditions conductive to pluralism in society;
Raise children’s awareness of their own culture and attune them to the fact that there are other
ways of behaving and other value systems;
Develop respect for life-styles different from their own so that children can understand and
appreciate each other;
Foster a commitment to equality;
Enable children to make informed choices about, and take action on, issued of prejudice and
discrimination;
Appreciate and value similarities and differences; and
Enable all children to speak for themselves and articulate their cultures and histories.

Ten Guidelines for Social Inclusion and Intercultural Education
1. Education is for all children.
2. Intercultural education is embedded in knowledge and understanding, skills and capacities,
attitudes and values.
3. Intercultural education and social inclusion are integrated with all subjects and with the general
life of the school.
4. Intercultural education requires a real-world focus.
5. Language is central to developing intercultural competences.
6. The process of social inclusion takes time.
7. The school context is important in facilitating learning and integration.
8. Schools should reflect the diversity of their pupils.
9. All children should be treated with respect.
10. Cooperation between local schools and the wider community may bridge the gap between
schools and minority parents.
Discuss the meaning and implications of these guidelines. Which are the most challenging ones?

Checklist: What information to gather about a newly arrived child?








How is the child called by the parents and friends?
What language competences does the child have, and what is his or her level of proficiency in
each language (understanding, speaking, writing)?
How does one say some key phrases in the child’s first language, such as a greeting, “please/thank
you”, “join in”, “stop”, “well done/very good”,etc.?
What is the child’s religion, how is it practiced and has this any implications for school and
classroom planning?
Are there any cultural practices that might affect classroom interaction? Are there actions
deemed inappropriate or rude in the child’s home culture but which may not cause offense to
members of the dominant ethnic group or vice versa?
What elements of the background of the child represent valuable assets and can be used for
further learning (e.g. extracurricular activities taken in host country, ability to play a music
instrument, places visited, ICT skills, etc.).

Observation sheet for teachers: Looking closely at a newly arrived student

Write a case study on a newly arrived student in your school setting. Information should include:
a.) Background information on the child’s prior learning and experiences;
b.) Information on the child’s accomplishments/achievements and progress;
c.) Information on some of the barriers encountered by the child and how he/she is surmounting
them;
d.) The child’s own perspective; and
e.) Suggested areas/approaches for further interventions to support the child’s integration and
achievement.

Role of schools and teachers in reproducing inequalities
1. School is reproducing social inequalities
The image school likes to have of itself is a place of equality which offers equal opportunities and opens
up to all children chances for a good life, based on individual merit
In reality, as proven by statistics, the school is often a place where social inequalities are reproduced and
sometimes enhanced, with children from disadvantaged groups provided with fewer opportunities than
their peers.
The mechanisms of this phenomenon are hard to point out in most cases and it is also not fair to put the
blame on school for existing social inequalities. However, by promoting inclusion and by paying special
attention to children from disadvantaged families, schools can contribute to offering better chances for all
children.
2. Involuntary influence of teachers
Several studies have pointed out that, without wanting it and without being aware of it, the behaviour
and attitudes of teachers have a great impact on the school results but also on the way children and
young people perceive themselves and their life in the future.
2.1. Distribution of attention
A factor playing a key role in this context is the way teachers distribute their attention towards children
during the teaching process. Teachers asked about this stated that they pay more or less the same degree
of attention to all children but analysis of micro-behaviour during teaching proves the contrary: research
data shows that teachers tend to pay more attention (eye contact, dialogue, mentioning names, asking
questions, etc.) to children they consider to be “good students”. Reciprocally, children considered low
performers are given less attention.
Children who get attention are encouraged and stimulated, thus supported to perform well (virtuous
circle), while children who do not get teacher’s attention often get to think about themselves that they
are not important, that they are inferior and build a low self-esteem (vicious circle).
2.2. Expectations influence achievement: Pygmalion and Golem effects
Expectation of achievement is another important factor influencing school results. Children about which
teachers show expectations of good results actually perform better that children with the same
background level but to which teachers show that they expect low results.
Pygmalion effect: High expectations lead to better performance (research shows that if teachers were led
to expect enhanced performance from children, then the children's performance was enhanced).
Golem effect: Lower expectations lead to poorer performance by the individual.
2.3. Consequences of categorisation and labelling
Sometimes teachers separate students in groups, based on their performance. They do that with good
intentions, to be able to respond better to the needs of the students: students in the group of high
performers can advance quicker and go deeper in the subject matter and do not need to wait for the

others, while the low performers can get learning activities at their level and additional support to
progress. However, this pedagogical strategy has unwanted negative effects on the children labelled as
low performers. Instead of mobilising their efforts to catch up and rise to the level of their peers with
better results, they often have the tendency to internalise the idea that they are not able to perform well
and get demotivated.
2.4. Stereotype threat
Research has proven that people who belong to a negatively stereotyped group, particularly in a situation
of evaluation become anxious about their performance and feel at risk of confirming the negative
stereotypes about their social group. For example, if the stereotype of a minority group includes the
image that they perform worse in school than majority children, then, if at an exam minority children are
reminded that they belong to that group, this will result in lower performances.
2.5. What can be done?
- Teachers should become aware of the risks of unintended consequences of their behaviours and
attitudes.
- Teachers should avoid:
o Uneven distribution of attention among children;
o Transmitting low expectations, categorising and labelling children as low performers; and
o Emphasizing group belonging of minority children in a situation of examination.
- Teachers can have a positive impact on the development and on the school performance of
children belonging to disadvantaged minorities by:
o Showing special attention to children with low self-esteem;
o Generating situations in which the (real) qualities of minority children are recognised
publicly and in which they feel valued and appreciated;
o Transmit high expectations and trust in the capacity of all children to succeed and when
they fail, make it clear to them that with proper effort and support they can succeed;
o Use methods through which children with various skills, abilities and preferences work
together and learn from each other; and
o Emphasise the similarities and the potential of all children to obtain good results in a
situation of examination.

Racism and “Magiup” as target of racism and discrimination
Nobody is racist but racism exists
In general, people tend to like and treat in a more favourable way those that belong to the same group as
them and dislike and treat in a less favourable way those who belong to other groups.
The classical approach understands racism as the belief that a particular race or ethnic group is superior
or inferior to another, that a person’s social and moral traits are predetermined by his or her inborn
biological characteristics.
General society norms, based on the recognition of equality of rights and potential of all human beings,
reject this type of open racism.
However, studies done over the past few decades show that there are other forms of racism manifested
in more subtle ways even in democratic societies.
These subtle forms of racism manifest in people who reject old-style racism and believe in egalitarian
principles but still express prejudice indirectly, through:
-

Opposition to policies that help disadvantaged minorities;
Considering that disadvantaged minorities are making unfair demands or receiving too many
resources; and
Personal aversion towards people belonging to minorities and avoidance of direct contacts with
members of minority groups target of racism.

Racism against “Magiup”
There are in different languages words describing Roma and related groups (groups which, regardless of
the differences between them, are seen as connected by similar stereotypical features) in a pejorative
way. Such words include “gypsy”, “tzigan”, “zingaro”, “zigeuner” and, in the context of Kosovo, “magiup”.
The strong negative prejudices against these groups are deeply rooted in European societies since the
early Middle Age. This specific, strong and profoundly damaging type of racism has been pointed out by
research across Europe and has been denounced in various documents elaborated by the Council of
Europe and the European Union institutions.
For example, Declaration of the Committee of Ministers on the Rise of Anti-Gypsyism and Racist Violence
against Rome in Europe (Adopted by the Committee of Ministers on 1 February 2012)states that: “’antiGypsyism/anti-tsiganisme’ (for translator: do not translate these terms and delete this comment) is a
specific form of racism, an ideology founded on racial superiority, a form of dehumanisation and
institutional racism nurtured by historical discrimination, which is expressed, among others, by violence,
hate speech, exploitation, stigmatisation and the most blatant kind of discrimination; […] Anti-Gypsyism is
an especially persistent, violent, recurrent and commonplace form of racism” and action is needed to
combat it.” The Council of Europe also mentions that the target of this type of racism are “not only Roma
but also Sinti, Kali, Ashkali, Egyptians, Manouche” and other groups.
Materials in various languages, including documents, video materials, cartoons, etc. about this topic are
available on www.dosta.org, the website of a Council of Europe campaign aimed at breaking stereotypes
of Roma.

Direct, indirect and structural discrimination
Direct discrimination means treating somebody in an unfavourable way because of belonging to a certain
group. Direct ethnic discrimination occurs when members of a specific ethnic group are treated worse
than other groups or are prohibited or limited access to certain benefits other groups enjoy.
Indirect discrimination refers to measures, policies, rules, etc. which are meant to be applied in the same
way to all persons but they are formulated in such a way that they disadvantage members of specific
groups. For example, asking all students to do homework on computer will disadvantage those students
who do not have access to a computer.
A third type of discrimination is structural discrimination, sometimes referred to as systemic
discrimination. This includes a complex set of rules and practices which disadvantage less empowered
groups while serving at the same time to advantage the dominant groups. Thus, there are patterns of
interaction among groups within society, often hard to point out, which generate or maintain exclusion or
an inferior status in society of certain groups in relation to others.
School policies, rules and practices should be designed in such a way to forbid and prevent direct and
indirect discrimination and to contribute to reducing structural discrimination.

Project-based learning
The new Curriculum Framework for Pre-university Education focuses on the development of competences
and is based on several principles, like the promotion of inclusion, integrated and coherent teaching and
learning, and a learning-centred approach. Project work, or learning through projects is mentioned as one
of the recommended teaching methods and it is emphasized that it is the only method which in the same
time contributes to the acquiring of knowledge, skills and attitudes. It is also very appropriate for a crosscurricular approach and for addressing the cross-cutting issues specified in the Framework Curriculum.
Project learning is usually structured in a sequence of steps, distributed over several weeks with:
1.
2.
3.
4.
5.

Choice of a topic of study or of an open question and plan the work;
Collection of information, organising the information collected and making decisions
Realising a product;
Presenting the product; and
Reflecting on the learning experience.

These steps can be done by students individually, but the process is much more effective if students work
together as a class or in small groups. In this case, regardless of the topic chosen and besides acquiring
knowledge and skills about the respective topic, students develop:
-

Intellectual and critical thinking skills (related to understanding, processing and organising
information);
Cooperation skills; and
Communication skills (oral, written, public speaking, etc.).

In many cases, the process also enhances artistic expression, ICT skills and language competence.
The role of the teacher in a project learning process is very different from the role a teacher has in
classical learning methods. The teacher is not the one having a block of knowledge to pass on to students,
but a facilitator of the learning process. Students follow instructions given by teacher about the steps to
go through but in terms of content decision should remain largely with the students. The main instrument
of the teacher is the question, not the answer. Teacher should stimulate students to cooperate, support
each other, give each other feedback and reflect on what they discover, as well as on their interactions.
The way the examples below will be implemented may vary depending on the age level and preferences
of students, as well as on the local context.
Example 1: Water
1. The topic: identify the various perspectives one can have on water and plan the following steps:
o Water as seen by science (chemistry, physics, mathematics, geography, etc.);
o Water in literature and history; and
o Access to clean water as a human right.
2. Collection and organisation of information:
o In groups, students access various sources of information (books, internet, local experts,
water supply services, people in the community, text on bottles of water, etc.); and
o Together, students select and categorise the information collected.

3. Realising a product: an exhibition in the school or in a public place in the community on the
occasion of World Water Day (tasks distributed among children based on their skills and
preferences).
4. Presenting the product: an event is organised to open and present publicly the exhibition.
5. Reflection on the learning experience: back in the classroom, students reflect together on the
whole process and on what they have learned in various situations, on what knowledge, skills and
attitudes they developed.
Example 2: Addressing a local community issue
1. The topic: Talk with adults, discussions among students and analysis of the media to identify a
local community issue to be studied.
2. Collection and organisation of information:
o In groups, students access various sources of information (members of the local
community affected by the issue, local institutions, books, internet, local experts, civil
society organisations, etc.); and
o Together, students select and categorise the information collected and agree on what
solution they suggest for the respective issue.
3. Realising a product: Producing a portfolio and an electronic presentation with the following
structure:
 Description of the issue, why is it important, who is affected, who is responsible;
 Analysis of 2-3 possible solutions;
 Description of the solution proposed by the class; and
 Advocacy plan on how to influence the authorities responsible to adopt the solution
proposed by the class.
4. Presenting the product: a public presentation organised by students with adult guests to present
their proposal.
5. Reflection on the learning experience: back in the classroom, students reflect together on the
whole process and on what they have learned in various situations, on what knowledge, skills and
attitudes they developed.

School development strategies for social inclusion
Investing time in developing good social inclusion policies is almost certainly time well spent,
anticipating and preventing problems later. Schools should consider the following promising social
inclusion strategies:

•

Ensuring that all relevant staff are informed that they will be receiving a new pupil;

•

Ensuring that each child is interviewed to assess their past educational experiences and
future needs, and that this information is accurately recorded and forwarded to all relevant
teaching and support staff;

•

Ensuring that parents/carers are shown around the school and that school practices are
discussed;

•

Ensuring that, wherever possible, there is an interpreter or bilingual classroom assistant
when the child starts;

•

Providing training and information for all school staff involved about the background of the
children;

•

Ensuring that the pupil's progress is reassessed after a specified period, for example half a
term, and that there are monitoring procedures in place;

•

Ensuring that there are opportunities for pupils who are not coping to be supported by
mentoring;

•

Ensuring that essential information is translated and bilingual classroom;

•

Assistants or interpreters are used for school admission interviews, assessments, meetings
and parents’ evenings;

•

Organising social events such as a coffee morning for parents/carers who are new to the
locality (parents cafés);

•

Inviting parents/carers to help in the school's activities - many have skills that can usefully be
employed in schools;

•

Recruiting staff such as Roma mediators and teachers from minority communities. Such
intercultural staff could be shared between neighbouring schools that have only a few
asylum seeking or refugee pupils;

•

All schools must have a member of staff with overall responsibility for child protection. It is
essential that they are aware of the needs of minority children; and

•

As many repatriated families experience multiple social needs, schools need to develop good
links with community organizations and other agencies.

Repatriation to Kosovo: some definitions and facts
Terminology: voluntary repatriation versus forced return
The term “forced return” is used to describe “the return of persons who have not granted their consent,
and who may be subjected to the use of force in connection to their departure”.
The term “voluntary return” is used to describe the return of refugees and persons holding a temporary
or permanent residence permit who, after reviewing all available information about the conditions in
his/her country of origin, decide to leave the host country and go home.
The notion of “voluntary return‟, however, is often slightly misleading. While there are some who truly
want to return, the majority of voluntary returns are not “voluntary‟ in the literal sense of “acting of
one’s own free will”. In most cases, families face the choice of either returning “voluntarily” (with the
promise of some reintegration assistance) or expect anytime to be picked up by police forces in the
middle of the night, given one hour to pack their belongings, put on a plane and deported by force.
Repatriated families or individuals have returned from other countries to Kosovo either voluntarily or by
force.

Roma, Ashkali and Egyptians in Kosovo and abroad
Among Kosovo’s diverse communities, Roma Ashkali and Egyptian are the most vulnerable and excluded
groups suffering from different disadvantages in comparison to the other ethnic groups in Kosovo. The
number of members of these communities living in Kosovo is estimated at around 35,000.
70,000 to 100,000 Roma, Ashkali and Egyptians live abroad, after having left the country either during the
early 1990s or during and after the armed conflict in 1999. The majority of refugees fled to Germany,
where the number of registered failed asylum seekers is 35,000; the number of registered refugees in
other Western European countries amounts to 15.000-20.000 persons.

Case studies about returned children and families
The Mujolli Family
The family of Florim and Feride Mujolli from Fushe Kosove was forcefully repatriated to Kosovo after
living for nearly twenty years in Germany. They have six children - the oldest is 18 and the youngest is
2. The Mujolli family had a normal life in Germany and respected the local laws, they had jobs and
children attended German schools.
Life continued as normal until 17 March 2010, when the German Police entered their house at 6:00am
and asked them to leave immediately. According to the oldest daughter, Hamide, the police forced
them into cars while still in their pajamas. This all happened while Florim was at work. After three
weeks he decided to return voluntarily and join the family in Kosovo.
Before migrating to Germany, the Mujolli family lived in the village Maxhunaj of Vushtrri, where they
owned land and houses, but now their property is destroyed. The Mujolli family is now obliged to rent
a house in Fushe Kosove, with no income and no job opportunities. In addition, the Mujolli family
cannot register their children in Kosovo as they lack the correct documents – their children were born
in Germany. Accordingly, none of the children are attending school in Kosovo.
Interviewed by RADC on 21 September 2010, Fushe Kosove.

The Berisha family
After spending nearly twenty years in Germany, the Berisha family was forcefully repatriated to
Kosovo in December 2009. Since then, due to the lack of educational documentation, five of their
children are unable to attend public schooling in Kosovo. Children also face language difficulties as
they have been born and raised in German-speaking environments. Many repatriated families
complain about lacking documents, which they were unable to gather in Germany before an
unexpected or unwanted repatriation.

Case Studies collected by teachers
Child 1 is a ten-year-old Ashkali boy who is considered large for his age. He has been at the school
since he was five although his attendance has been erratic, particularly in the past year. He is reluctant
to engage with most aspects of school work, particularly that which involves reading and writing. He
appears to be socially isolated within the classroom and has few friends. He often disrupts teaching
sessions and distracts other children working on his table. He has been known to be verbally
aggressive to staff and other pupils though he rarely resorts to physical force.
Child 2 is a five-year-old Roma who is new to the school. He is causing concern for his apparent
inability to concentrate and focus on any task. He frequently disrupts class activities, doesn’t respond
to instructions and is often accused by other children of hurting them. His grasp of school teaching
language is fairly limited. Despite two attempts, the child’s parents have not yet responded to the
school’s request for a meeting.

Child 3 is a nine-year-old Ashkali boy who has returned from Germany with his family. He has been at
the school for three months. In this time, he does not appear to have made any friends and is very
quiet in class. He rarely follows instructions and spends most of his time drawing or daydreaming. He
appears to be very reluctant to talk about his previous experiences or home life, despite the school
having brought in an interpreter on one occasion.
Child 4 is a seven-year-old Roma child who persistently engages in attention-seeking behaviour, often
interrupting whole-class teaching sessions and demanding one-on-one attention. She appears to be
well-integrated within the class and has a wide circle of friends. However, she seems to prefer adult
company and is often reluctant to leave the teacher’s side.
Child 5 is an eight-year-old Roma boy who is at an early stage of learning the teaching language and
has been at the school for two years. Although he has quickly acquired social language and is wellintegrated on the playground, he seems much more reluctant to attempt to use his newly acquired
language skills within the classroom context. He frequently chooses to work in his home language with
the other speaker in the class. He has recently become increasingly defensive and says that he has no
interest in learning school language or in doing well at school.
Child 6 is an eight-year-old Roma girl who started at the school two years ago. Her attendance is
generally very good and both parents regularly attend meetings at school and talk to her teacher.
While her behaviour in class is generally good, she frequently has problems at break and lunchtimes
and this is particularly centred on a small group of three other non-Roma girls. This can result in
aggressive outbursts which can affect the whole classroom situation.

Social inclusion and education of repatriated children
Integrating Roma, Ashkali and Egyptian repatriated young people and children into the mainstream
education system remains one of the greatest obstacles of public schooling in Kosovo. A UNICEF
Report “Integration Subject to Conditions” (2010) states that “while most children had attended
school regularly in Germany, once they returned to Kosovo, three quarters dropped-out from school,
mainly due to poverty, language barriers and the lack of school certificates from Germany. In such
difficult educational conditions, there is the risk that many deported children and young people will
attempt to return to their host country through organized crime networks, where the only prospect
awaiting them is the status of an ‘illegal’”.
During the process of forced repatriation, Roma, Ashkali and Egyptian people are exposed to several
human rights violations, including psychological pressure to leave the host country, short notice to
leave the country, disrespectful behaviour of the police, and insufficient support and assistance after
returning to Kosovo. For example, in Germany Roma, Ashkali and Egyptian families experience
problems even before being repatriated forcefully, including difficulty in receiving social assistance,
benefiting from health services, attending schooling, and finding jobs. As asserted in a UNICEF report,
“the best interests of [these] children have not so far been considered a priority, despite the fact that
[…] almost two-thirds of [them] were born and have grown up in Germany”. While most repatriated
children arrive in Kosovo with one or both parents, some do not. They may arrive with friends or
relatives, or they may arrive as unaccompanied children and are taken care by institutional caregivers.
Upon returning to Kosovo, Roma, Ashkali and Egyptian forced returnees face a new stage of difficulties
due to limited living space and shortage of resources, while the continuous return of Roma, Ashkali

and Egyptian refugees increases the number of dependants on social assistance, which is already very
high among Roma, Ashkali and Egyptian communities in Kosovo. It can be assumed that in this regard
approximately 50,000 refugees considered to be repatriated will fall under social assistance with a
monthly support of €35 and €65 per family, irrespective of the number of children. It is widely
acknowledged that a family, even in Kosovo, cannot survive with this extremely low income. Such
harsh circumstances propel Roma, Ashkali and Egyptian returnees and their communities into a vicious
circle of poverty and further marginalization, while disadvantaged groups such as women and children
may find themselves trapped into forced labour and marriages and trafficking. Integrating Roma,
Ashkali and Egyptian forced repatriated young people and children into the mainstream education
system remains one of the greatest obstacles of public schooling in Kosovo.

Understanding the situation and needs of newly arrived children
List of statements

•

Returned/repatriated pupils may come from different countries, such as…

•

They may have a wide range of educational and social needs as some of them…

•

Have an interrupted education in their host countries;

•
•

Some have had negative experiences in their host countries when being forced to
return to Kosovo;

•
•

For a certain number this may affect their ability to learn and rebuild their lives;

•
•

Have suffered a drop in their standard of living and other major changes in their
lives;

•
•

May have parents who are in emotional and economic distress; or

•
•

Speak little or no Albanian/Serbian on arrival in Kosovo.

Work in pairs:
Please compare your personal observations of pupils with the experiences and conditions listed above.
Do you have any suggestions how to support these children in schools?
Where do you see opportunities for support and where are the limits?

Providing a welcoming environment in school
Immediate enrolment and regular attendance at school is highly desirable for repatriated children and
particular attention needs to be paid to minority children. Children should be offered a school place as
soon as possible after return even if the official documents are incomplete.

Some children come from countries where the education system is different. Schools may
have been differently organised and the style of teaching may be more interactive and
collaborative. The range of subjects taught in a child’s host country might also be different.
Once children have a school place, the initial meeting and interview with parents/carers and their
children is a time for good relationships to be established. Parents/carers should be made to feel
they can trust the school and be able to provide key educational information about the child in
confidence. It is reasonable to ask parents/caregivers about languages spoken at home, past
schooling and about their relationship to the child. Families can also be asked if they are in receipt of
benefits or social support.
Group work assignments:
1. Design a map of your school for new children and parents;
2. Develop a set of questions for a first meeting with parents;
3. Create a friendly classroom together with your pupils with signs in different languages,
paintings etc.; and
4. Prepare a storyboard with your pupils about your community, village etc.

The concept of resilience and its relevance for education
Resilience is a psychological concept describing the ability of individuals to cope with traumatic
experiences, such as violence, abuse, war, flight or bereavement. After a traumatic experience such
as displacement and loss of stability, it is normal to manifest strong emotional reactions, but with
time these usually lessen. Children’s reactions to such events vary vastly in both the short and long
term. Some children regain strength rather soon, others are not strong enough to cope.
Many factors influence psychological well-being. The duration and intensity of trauma, the child’s
age, the child’s personality and character, the quality of childcare and the experiences in a new
country all affect how the child will come to terms with being an asylum seeker and refugee. Certain
adverse or risk factors make it more likely that problems will arise. Other protective factors help
guard a child against long term psychological distress.
It is useful for teachers to think about adverse and protective factors when working with repatriated
children. Schools and teachers who wish to promote well-being should try to maximise the
protective factors in a child’s life and minimise the adverse factors, as much as they have control
over them, helping to make it less likely that a child will suffer long term psychological stress.
The overview below identifies the most important protective factors that may contribute to emotional
recovers and resilience. These supportive conditions provided from families and schools could
complement each other. If family conditions remain adverse, the role of schools as a supportive
environment seems to be rather important.
Protective factors include:
 Having parents/carers and/ or a family network who can give their children attention and good
quality childcare;
 Having access to other people, particularly from their own community, who give friendship
and support;
 Some understanding about the reasons for leaving their home country. Obviously younger
children may have an incomplete understanding of such stressful experiences and be more
vulnerable. Children who are able to integrate their experience are less likely to suffer longterm distress, and those with high self-esteem are more likely to overcome traumatic events;
 Being able to maintain some links with their former host land;
 Remembering good things about life in the former country;
 Being happy in a new school, making friends and being able to achieve at school;
 Feeling optimistic about the future and about making progress are important
protective factors;
 Being able to talk about stressful events and thus gain control over them;
 Being able to ask for help when things go wrong;
 Having a hobby or interest to pursue; and
 Having plans for their future.

Education - protective factors
Family - protective factors
1. Safe wider physical environment;
1.

Adequate physical care;

2.

Safe direct physical environment;

3.

Affective atmosphere;

4.

Supporting, flexible childrearing structure;

5.

Adequate examples by parents;

6.

Interest; and

7.

Stability.

2. Respect;
3. Social network;
4. Quality education;
5. Friendships and contact with peers;
6. Adequate examples in society;
7. Stability in life circumstances; and
8. Perspectives of a good future.

Vulnerable children: understanding symptoms of distress
Children who arrive in Kosovo with an interrupted prior education are a most vulnerable group in
danger of depression, low achievement and early drop-out. Besides living in an environment they are
not familiar with, children with interrupted prior education may feel frustrated or inadequate
because of their inability to read, write or complete some tasks, their lack opportunity to continue
learn, and are unfamiliar with the school facilities and classroom equipment.
Another vulnerable group is formed by those children whose experiences of displacement and
deprivation prevent them from settling into a new school. Such children may manifest disturbed
behaviour. It is important to be aware of some of the past experiences of repatriated minority
children.
Such experiences may include:
o Loss of a familiar school environment, of material belongings and familiar
surroundings;
o Negative incidents with local authorities and border police;
o Hostility in the new homeland;
o Material deprivation in their new homes; and
o Being with people who do not understand or know about their experiences.
Distress that children are facing can manifest in various ways, including:
o Acting out stressful events or problems in their thoughts and in their play and
drawings. Playing out such events enables them to develop understanding of these
events and gain control over difficult emotions. When children play out violent or
traumatic events time and time again it indicates that they are not getting over the
experience;
o Physical symptoms;
o Nightmares and disturbed sleep;
o Crying and feeling overwhelming sadness;
o Being nervous or fearful of certain things such as loud noises;
o Being unable to form relationships with other children, perhaps being too sad and
withdrawn to want to play, or unable to trust other children. A newly arrived child
might also not understand what other children are doing. These children may be
isolated because they are rejected by other children, who see them as different or
because of their disturbed behaviour; and
o Having difficulty relating to adults because they mistrust them. Sometimes children
keep away from adults because they fear loss: they are reluctant to show affection to
a significant adult lest that person disappear.

Key strategies for providing emotional support and social inclusion at
classroom level
Teachers’ competences should include knowledge and understanding of child development and
awareness of the needs of children, as well as a basic knowledge about intervention strategies.
Some main pedagogical interventions are found here:
Awareness of symptoms. The team of teachers in a school will need to examine its whole school
policies for care of pupils experiencing psychological problems. Providing emotional support for these
children is an integral part of a school’s policy and cannot be considered in isolation from matters such
as providing a welcoming environment, good home/school liaison and support. It is important for
teachers to be observant and to know when children are distressed. Only then can appropriate support
be given. Manifestations of some of the following behaviour may indicate that a child is deeply
distressed:

➢

Losing interest and energy or being very withdrawn and taking little interest in
surroundings;

➢

Being aggressive or feeling very angry. Children can manifest aggressive behaviour for a
number of reasons. Some children copy the violence they have seen around them.
Young children may be unable to put their feelings into words so they use violence as
an outlet. Traumatic experiences can also make children feel tense and irritable, and
they may lose their temper easily;

➢

Lacking concentration and feeling restless. Children who are worried or unhappy
often find it difficult to concentrate on their work. They may daydream, become
withdrawn or restless; or

➢

Feeling very irritable.

Training. In-service training should aim to increase teachers’ knowledge about children’s
background, and to develop their listening and communication skills. Specialist organisations
such as Terre des Hommes offer in-service training. Some teachers may also want to
consider validated counselling courses.
Counselling. A small number of repatriated children will need more intervention. Some
schools offer individual or group counselling to children who have suffered abuse or stressful
experiences, usually facilitated by teachers who have obtained counselling qualifications or
by other professionals. However not all societies have the same attitude towards
counselling services and some families may view counselling as inappropriate.
Talking to children. Many schools have well-planned inclusive strategies and one of the most
important things a teacher can do is to talk to distressed children, listen to what they say and take
their communication seriously. To do so, the teacher or mentor has to make a regular time to be free.
Play. Those who work with younger children can use play with individuals and small groups of
children to make sense of their experiences, explore issues such as fear and trust and help newlyarrived children settle in.

Autobiography and creative writing. Children can be encouraged to write about
themselves, their home country and present circumstances, keep a diary or make a
scrapbook or picture book about themselves. Such autobiographical techniques are
frequently used with asylum seeking and refugee children and help develop understanding
of complex events and feelings. Younger children can use paints and crayons to draw about
themselves, and work with an adult to write down captions to their drawings.
Art and drama can be utilised in the same ways as creative writing and play to enable
children to express themselves and develop understanding of complex events and feelings.
Primary school teachers, art teachers and care workers can be trained to use art with
disturbed and vulnerable children in ways that help them settle.
Other useful techniques include:
➢ Self-portraits;
➢ Mask production and discussion of facial feature and feelings;
➢ The Desert Island: Children work in groups of four or five around a large sheet of paper; they
are told to paint the items they would wish to bring if they would need to stay together on a
desert island. There is space for painting personal items as well as communal space for
children to paint together. The activity is a good prompt for talk.
Discussion points:
➢ What can you use for your work?
➢ How would you try to support a child in distress?
➢ Give examples of interventions for different grades and age groups.

Cooperation between school and parents to provide support
Key strategies for working with parents. If a child experiences difficulties at school it is essential to
develop good communications with parents and other key carers. Sometimes parents and children’s
problems may be closely interlinked. Leaving their home country often disrupts family relationships:
children may lose parents or key carers. More frequently, children lose the attention of their parents,
who may be so preoccupied by basic survival and their own problems that they cannot give young
children the attention they need. Where parents are emotionally absent, it is important to ensure
that they receive social support.
Ensuring that children and families have access to social and community support. For many children,
isolation and lack of support are significant risk factors. If children are experiencing difficulties at
school, teachers should check that they and their families have the support of community groups,
after-school clubs, access to playgroups, befriending schemes and language classes.

Cooperative learning
Cooperative learning is a way of learning in a group. Cooperative learning is instruction that involves
students working in teams to accomplish a common goal, under conditions that include the following
elements:
1. Positive interdependence. Team members are obliged to rely on one another to achieve the
goal. If any team members fail to do their part, everyone suffers consequences.

2. Individual and group accountability. All students in a group are held accountable for doing their
share of the work and for mastery of all of the material to be learned.
3. Face-to-face positive interaction. Although some of the group work may be parcelled out and
done individually, some must be done interactively, with group members providing one
another with feedback, challenging reasoning and conclusions, and perhaps most importantly,
teaching and encouraging one another.
4. Appropriate use of collaborative skills. Students are encouraged and helped to develop and
practice trust-building, leadership, decision-making, communication, and conflict management
skills.
5. Group processing. Team members set group goals, periodically assess what they are doing well
as a team, and identify changes they will make to function more effectively in the future.
Only learning activities which include all the five elements above qualify as cooperative learning.
Cooperative learning is a group work, but not all work in groups is a cooperative learning. It differs from
the group work in several aspects:







Groups are heterogeneous;
All the participants are actively involved;
Individual accountability is guaranteed;
Face-to-face interaction (all the group members can see and hear each other);
Intentional development of social skills; and
Evaluation of the process and the outcome.

Cooperative learning demands the fulfilment of all these principles.
Cooperation improves the quality of social relationships, the ability to adapt oneself to a group,
facilitates the social and intellectual development of the personality. Cooperative learning tasks are
aimed not only at the result of the work, but also at the process and social skills that stimulates
academic education. Taking into account that cooperative learning develops social and academic skills
equally, it can be concluded that it contributes to the social and cognitive development of the
individual.
The teacher who applies cooperative learning forms such an educational environment that develops
the skills to cooperate, summarise and analyse the information, the skills to put forward and prove the
hypothesis, evaluate the process and the outcome of personal and group members’ work. In organising
and managing the cooperative group, the role of the teacher changes. The teacher is not anymore the
only source of the information. The responsibility is shared with the students. The teacher learns not to
intervene in the group work without need, but is actively observing the process and organising its
evaluation.
Using cooperative learning, the teacher is responsible for the group work on three levels:
1.
2.
3.

Problem solving;
Group management; and
Processing the relationships.

Cooperative learning gives a possibility for students to be creative and develop their critical thinking
skills, be tolerant and accept differences. Moreover, learning through collaboration raises students’
self-esteem and generates positive attitudes towards self, peers, teachers, school and education.

Cooperative learning can be used successfully with the students of different ages starting from the preschool to adult education. The level of the task difficulty and research problems depends on the
students’ age and interests, but, basically, the way and mode of learning remain the same.
Cooperative learning corresponds to the current policy of the education in Kosovo and its aim is to
develop all-round personality, socialization and to educate the citizens that are able to live and work in
a democratic society. Cooperative learning is more and more used in different educational institutions,
e.g. professional, pre-service, in-service education and various re-qualification courses.
The use of cooperative learning brings important benefits for both learning and classroom climate.
Some of these benefits are:








Increased motivation to learn and active involvement of students in learning. Each member has
opportunities to contribute in small groups. Students are apt to take more ownership of their
material and to think critically about related issues when they work as a team;
More opportunities for personal feedback. Because there are more exchanges among students
in small groups, students receive more personal feedback about their ideas and responses. This
feedback is often not possible in large-group instruction, in which one or two students
exchange ideas and the rest of the class listens;
Acknowledgment of individual differences. When questions are raised, different students will
have a variety of responses. Each of these can help the group create a product that reflects a
wide range of perspectives and is thus more complete and comprehensive;
A positive attitude towards diversity. Students learn to work with all types of people. During
small-group interactions, they find many opportunities to reflect upon and reply to the diverse
responses fellow learners bring to the questions raised. Small groups also allow students to add
their perspectives to an issue based on their cultural differences. This exchange inevitably helps
students to better understand other cultures and points of view; and
Improvement in interpersonal and group relations. Students learn to relate to their peers and
other learners as they work together in group enterprises. This can be especially helpful for
students who have difficulty with social skills, for newly arrived students or for students
belonging to minorities. They can benefit from structured interactions with others and the
others can overcome their prejudices through this process.

There are also risks to take into account when designing and implementing cooperative learning
activities:
-

“Good students “do the work” and “poor students” do not really learn;
“Good students” lose time waiting for the “poor students” while they could have advanced
quicker;
The work in group actually excludes and demotivates minority students, shy students or
students with lower language skills; and
Failure or low group achievement can lead to worse interpersonal and intergroup relations in a
mixed class.

The keys to avoid these risks are:
-

Define the tasks clearly and explain also that working together is an element which will be
considered, besides the actual outcome, in the individual assessment of each student;
Avoid labelling children and stimulate team spirit in the class;
Be careful with the distribution in groups. For most tasks heterogeneous groups work well if
there is a clear and balanced distribution of roles in the group, based on the strengths of each

-

member (sharing strengths). However, for some learning tasks, you can consider homogeneous
groups but be clear that this is not cooperative learning;
Supervise the group and provide support when needed;
Ensure that in care of risk of failure, the group is put back on track and all members contribute;
and
Keep the size of the groups between three and five persons.

Promoting language awareness and cultural diversity
Key methods at all ages of schooling
Children should be encouraged to celebrate their home language. There should be
labels and signs in relevant languages. Teaching all the children about the various
languages of the children in the group helps to celebrate multilingualism by:

 Letting children teach staff and other children learn some words in their different languages,







including Roma language;
Making labels and signs in relevant languages;
Learning a few words in relevant languages, particularly greetings;
Encouraging parents to come in and read stories or teach songs;
Encouraging communication such as hellos and good-byes;
Telling children folk-tales from various countries and different ethnic groups; and
Celebrating various holidays, for example Muslim, Christian and Jewish festivals as well Roma
holidays.

Creative expression:
The following activities may be useful:

 A treasure basket containing materials of different textures or objects that make different
noises can be used to encourage such play. Also useful are small toys, figures and other
objects that facilitate the telling of stories, and puppets, props and clothes for role-play;

 Drama, including, the use of miniature figures and mask-making which allows children to play
out feelings and 'conflicts';

 Opportunities for free play, allow children to use play to interpret stressful events that have
taken place in their lives;

 Using stories, followed by discussion, acting and play.
Repatriated children and their linguistic needs
Some pupils arrived in Kosovo speaking little or no Albanian or Serbian. Rapid second language
acquisition is a key element to their successful integration into the education system and the wider
community.
These children’s linguistic backgrounds may be very varied. Some may speak Romani, and will have
had little or no contact with the Albanian or Serbian language. Some will have received little or no
prior education and may not be literate in their home language.
The following are considered effective practice to help a child learn a new language:

 Making sure they are greeted in every lesson;
 Making sure pupils know the names of their teachers and support staff and that they have the


opportunity to write down their names;
Sitting the pupil next to friendly members of the class, preferably those who speak the same
language and can translate if something is not understood;

 Having beginners taught some useful basic phrases; and
 Asking pupils for the home language equivalents of Albanian or Serbian words.
Intercultural education across the curriculum
This document includes various suggestions of educational activities schools can use across the
curriculum to raise awareness about cultural diversity.
In addition, small projects can be added to the basic curriculum. The arts, history and language
teaching offer many opportunities.
Projects might include for example work on stories and testimonies; writing stories and accounts of
migrations; interviewing and making presentations about relevant issues. History projects can deal
with the growth of multi-ethnic Kosovo; or local history projects and oral history on returnees and
refugees.
In Civic Education pupils can develop their civic competence and their speaking and listening skills by
role-play and debate about relevant issues, presenting information, negotiation. Pupils can be given
texts to read such as newspapers articles, autobiographies, diaries, letters and leaflets.

Peer mentoring
A peer mentoring school programme is a framework established in school and supported by the
school in which volunteer students provide assistance to colleagues of smaller age or colleagues
facing various barriers which prevent them from being successful in school (e.g. lack of family
support and learning conditions and resources, language issues, arrival from another school with
different requirements, etc.).
Engaging in peer mentoring brings benefits for both the mentor and the person receiving support.
For students benefitting from mentor’s support, the effects include:
–
–
–
–

Improved attitudes towards school and peers;
Feelings of competency and self-efficacy;
Better grades and academic achievement; and
Pro-social behaviour and attitudes.

For mentors, improvements have been reported with:
–
–
–
–
–

Connectedness to school;
Self-esteem;
Empathy and moral reasoning;
Intrapersonal communication and conflict resolution skills; and
Relationships with parents.

The mentoring is mainly about a relationship, although this usually goes through concrete activities
like homework support, joint visits to cultural or educational places outside school, support in
school, even during lessons, etc. Participants in the programme may also be offered opportunities to
engage together in joint group activities (such as community volunteering programmes, organising a
community event, etc).
In effective mentoring programmes mentors receive training (inside the school, from a teacher or a
senior mentor, or outside of school, in an NGO or a learning centre) and also benefit from regular
meetings to provide each other support in overcoming challenges. Usually one teacher takes the role
of programme coordinator.
Clear ethical rules should be put at the basis of the work of mentors and the school should have
transparent and fair procedures for recruiting, training and supporting mentors, as well as for
identifying beneficiaries and matching them with the mentors.
Risks to avoid in peer mentoring programmes:


Mentors and mentees may not fully understand their roles. Mentees may not understand
how a mentor can help them reach their goals, may feel ashamed or intimidated for being in
the programme or perceive the enrolment in the program as a form of punishment;



Peer mentors can sometimes provide negative role models. Therefore, the recruitment of
mentor should take this into account and regular monitoring and supervision will reduce
risks; and



Peer mentoring relationships may experience difficulties and might need external support to
overcome them.

Peer mediation
Mediation is a conflict management strategy which has the following characteristics:
-

-

The parties in conflict request or
agree with the intervention of a third
party, the mediator, with the role to
support in finding a mutually
satisfactory solution to
disagreements; and
The role of the mediator is not to
propose solutions but to assist
parties in engaging in dialogue and in
reaching an agreement.

Authority of
a third party

Legislation
Arbitration
Mediation
Negotiation

Decision in
the hands of
the parties

The mediation process includes usually the
following steps:
-

-

Prepare the mediation;
Explain rules and principles to respect by parties and mediator during mediation:
o Aiming at a mutually acceptable solution;
o Mediator is impartial as much as possible;
o Equal opportunity and time to talk;
o Keep calm, no name calling;
o No interruptions; and
o Confidentiality, except danger to others or to themselves or any forms of abuse on
present or past.
Ask parties to express their positions, needs and interests;
Give feedback, paraphrase, ask questions to ensure clarity;
Ask parties to propose realistic solutions;
Support parties in finding common ground, by analysing solutions and picking the option
which is best for both;
Make sure both parties understood what the solution means and accepts it.
Mark the agreement; and
Discuss follow-up if necessary.

In school-based peer mediation programmes conflicts and disagreements between students are
addressed through mediation performed by student mediators. They act as volunteers, receive
training from a teacher responsible for the programme and respect the principles of mediation (e.g.
propose but not impose their intervention, keep impartial, etc.).
Therefore, an effective peer mediation programme should consider:
-

Recruiting and training student mediators;
Programme promotion so all students know how it works and how they can benefit;
Providing support to student mediators in performing their role; and
Good monitoring and ensuring the quality of the process.

Working Together: School, Parents and Community
Involving parents
Establishing strong links with parents is an essential part of supporting the education of minority
pupils. The most successful of schools that work with these pupils are those that foster a high level
of parental participation. Such school usually have good links with community initiatives, learning
centres and local projects, including minority community groups.
Parents play a crucial role in the education of their children. They are a child’s key educator and
know them better than anyone else. There is a wealth of research evidence that shows that children
do better when there is a close working partnership between home and school. The involvement of
parents and their relationship to a school is crucial for improving school attendance and completion
of education.
Parental involvement is thus a key factor in pupils’ achievement and this is the case across all ethnic
groups.
Research identifies that:


Parental involvement has a significant effect on pupil achievement throughout the years of
schooling;
A father’s interest in a child’s schooling is strongly linked to positive educational outcomes;
Educational failure is increased by a lack of parental interest in schooling; and
Many parents want to be more involved in their children’s education.





Some parents, however, have few links with their child’s school. Some schools also report that it
is difficult to develop links with a pupil’s home. It is worth considering some of the reasons for
such problems:
➢ Past experiences in the host country may make these parents suspicious of authority
and wary of contact with schools; and
➢ Parents may be unfamiliar with the education system, and events such as
parents/carers meetings are unfamiliar.

A school that has developed strong links with minority and repatriated families has welcoming
climate that:

•

Makes all parents feel that they are wanted and have a positive role to play;

•

Shows parents that they can always make their feelings and opinions known to staff,
and that these will be dealt with respectfully and seriously;

•

Demonstrates that parents/carers’ linguistic, cultural and religious
backgrounds are valued and respected; and

•

Shows that the school is part of the community it serves.

Key themes around ethnic minority parents (including returnees)
1. Recognising diversity within and across ethnic groups. A starting point for encouraging more
minority parental and community involvement is recognising there are different communities
with different experiences. Individuals from within and across different communities should also
not be viewed in ways that label or stereotype them.
2. Challenging racism and negative perceptions. Some school practitioners may make
assumptions about parents on the basis of their background, and these can be unfairly

judgmental. Negative perceptions need to be challenged.
3. Addressing barriers. Minority parents and children may face a range of economic and social
and practical barriers to being involved in schools
4. Empowering parents. Minority parents should be invited to meet teachers and see the school.
Building strong community links
It is important that schools develop good links with community organisations in their locality. If a
school wishes to improve the involvement of minority parents in its activities, it can ask the
relevant community groups to respond to the school’s overtures. Roma community groups can
sometimes provide interpreters to mediate in an emergency. They can also be invited to speak
to pupils or be involved in activities and cultural or awareness-raising projects. Schools can
research and list local community organizations and individual returnees who could be invited in
to help.
Among the services offered by community groups and organizations are:
• Advice on welfare rights and housing;

•

Language classes, employment training and careers advice;

•

Supplementary schools for children, cultural-educational activities, sports;

•

Youth activities;

•

Senior citizens activities;

•

Women groups;

•

Cultural events and outings; and

•

Production of newsletters and information.

International examples
One German local authority has been able to secure statutory funding for ten German language
classes for parents. All of the classes are based in the schools their children attend and run in
school hours during term time. Most parents who attend these classes are Roma refugees.
In the same schools peer mentors from various ethnic groups cooperate individually with younger
pupils. They work as tutors or invite them to out-of-school-activities, do homework with them or
help translations.

A large secondary school in Sweden with a high proportion of refugee children decided to
promote parent attendance at parent’s evenings. It was found that few Turkish and
Kurdish parents attended these meetings. After this, the school took on a trilingual
classroom assistant who spoke Kurdish and Turkish. His services were used at parents’
evenings and to translate letters to the home. Parental attendance at school events, by
both mothers and fathers, improved after this.
A London school with a large number of Kosovan children provided a room for parents to meet. A
refugee community organisation and a community school teaching Albanian have grown out of
the parents’ meetings.
A German school established a coffee place where mothers/parents could meet. Roma mediators
organized info meetings and volunteers offered literacy classes. School attendance of children
became more stable, and children and mothers enjoyed after school activities in this café.

Assignments:
Please discuss in small groups the following issues:
1. Could similar projects be implemented in your school?
2. Discuss other social projects together with minority parents/educators; and
3. Discuss the idea of peer mentoring in your schools.

The role of the educational mediator
Ethnic minority educational mediators have a key role in many schools in supporting the
involvement of parents, carers and communities.
Their work includes:
 Ensuring there is a welcoming school ethos;
 Advising on a range of ways to make sure that parents and carers from diverse
backgrounds are listened to and consulted about their needs; and
 Developing strategies to ensure that parents understand the school’s approach to
teaching and learning.
The role of mediators is also related to:
 Encouraging parents to support their children’s learning;
 Identifying ways for parents to contribute to the life of the school;
 Developing links between school and community;
 Ensuring that parents know that home languages have an important role in
children’s learning; and
 Ensuring that the school values bilingual skills.
The desirable position of the mediator is represented in the lower part of the diagram below. The
upper part presents two misuses of the mediator, often found in practice

Party 1
School

Party 1
Mediator as
envoy of the
school

Mediator as
community
activist

Party 2
Minority
Community

The mediator as a “Trojan Horse”, an instrument controlled
by the school and aimed at changing the community.

Party 2
Minority
Community

The mediator as a community activist, complaining and
fighting for the requests of the community.

Party 1

Party 2

School

Minority
Community
Mediator

The mediator is working in a balanced way with both the staff of the school and the community members and
facilitates the communication and cooperation between parents and school, helping overcome cultural and status
differences. In this relationship, both parties are considered as having equally legitimate interests. Both are expected
to take responsibility and engage in a mutually agreed change process. Parties should agree with this role for the
mediator.

Online school partnerships – general overview
Online partnerships bring an additional element of diversity in your school development plan - the
international dimension. They represent a useful tool for increasing the quality of learning and the
motivation of children to learn. Many schools in Europe have included such activities in their regular
work and have various classes engaging in exchanges via internet with partners from other parts of
the world.
In order to avoid the risks of a superficial exchange (which can become a loss of time for teachers
and bring little benefits to children), it is important to:
-

Focus the online partnership on learning, preferably related to something already included
in the curriculum or complementing curriculum elements;
Connect with objectives and activities in your school development plan or adjust the plan to
include additional elements brought by the online partnerships; and
Have school director and teaching staff support and recognise the efforts of the teachers
directly involved in organising these activities.

Online partnerships can be also effective in valuing the competences and potential of children who
lived abroad or have connections with family members or friends in other countries.
Online partnerships are between classes on similar age. Working language is English. Exchanges take
place on the secure, free of charge and ad-free platform Taking it Global (www.tigeg.org). Technical
and methodological support is provided to English teachers responsible for the process in each
school. Only basic computer skills are required from teachers involved. Cooperation with teachers of
other subjects in the school is encouraged.
The process is structured based on 12 weekly meetings but children work in-between meetings.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

Each class is divided in groups. Group members introduce themselves.
Introductions are shared with partners. Discussion: who are the partners?
What do we know about the topic? How can we learn more?
Plan collection of information.
Organise information and make decisions.
Organise information and make decisions.
Produce class presentation on the topic.
Produce class presentation on the topic.
Analyse the presentation of the partner class and prepare feedback/questions.
Revise own presentation based on feedback/questions received.
Analyse final presentation of the other class.
Reflect on learning experience and have final evaluation.

This process aims at simultaneously developing:
English language competences;
Competences related to the topic studied;
Cooperation and management competences; and
Intercultural competence.
Topics to study will be chosen together with the partner teachers.

Monitoring and evaluating the school development process
Key points for monitoring and evaluation: active learning, parental involvement and
community support
Active learning

Active learning involves learning in collaboration with others. Learning within a community of
learners enables the child to construct his/her own knowledge, to explore issues from multiple
perspectives, and then to review and reflect on his/ her discussions with peers. The curriculum notes
that, through this process of active learning, children are more likely to internalize what they have
learned and be able to apply it in their day-to-day lives and in everyday situations. In other words,
the way the child acquires knowledge affects the degree to which that knowledge becomes useful or
not useful to the child. This makes active learning crucial to learning the meaning of responsible
citizenship.
Active learning:
o
o
o
o

Engages children physically, cognitively, and emotionally;
Promotes action, as children learn to recognize their own capacity and self- efficacy;
Places children at the centre of the learning process through ensuring that the
content is relevant to their own lives and is engaging for them; and
Requires an atmosphere of trust and support in order to ensure that children do
engage and feel secure in expressing their own view or in trying out new skills.

The involvement of parents and the wider community
Parental involvement is crucial to a child’s success in school. The involvement of parents in the
formal education of their children complements and acknowledges their central role in the child’s
development. Parents may feel reluctant to approach their child’s school. In particular, this may be
an issue for parents from minority ethnic groups, or parents whose first language is not that of the
school. In order to improve school contact with all parents and the wider community, schools might
consider
Exploring ways of addressing parental fears and concerns can start from the following
recommendations:





Providing opportunities for informal meetings of staff and parents and establishing parentteacher contact that offers opportunities to discuss and understand each other’s points of
view;
Providing information to parents in a way which takes account of the existence of a diversity
of literacy levels as well as cultural and linguistic diversity, for example parent-teacher
meetings, inviting parents in to the school for special events, etc.;
Inviting parents to become involved in extra-curricular activities or intercultural events;
Identifying opportunities where parents and other members of the community can support
the school, for example language support, translation, homework clubs, etc.; and



Developing strategies to involve the wider community in an intercultural approach, for
example inviting individuals or community groups that may have a particular area of
expertise.

The role of all the members of the community of the school
It is important that all the members of the school community (children, parents, teachers, support
staff and management) are included in the process of creating a school that values cultural diversity
and are involved in the collective responsibility of developing and maintaining an inclusive and
intercultural school.
One of the underlying principles of successful school development planning is good communication
between all members of the school community. It is important, therefore, that everyone involved
has the opportunity to have his/her views heard, and feels a sense of involvement in the process of
change.

Guidelines for monitoring and evaluation
The implementation of a school plan should include procedures for monitoring, reviewing and
evaluating by a given date.
The process of monitoring and evaluating should include:
- Individual reflection;
- Team or group sessions; and
- Meetings of all stakeholders.

Formative evaluation should be seen as a way to support the effective and efficient implementation
of the school development process.
After having developed an action plan, the members of the school community will engage in the
process of implementation.
Successful implementation should contribute towards:






Promoting a greater awareness of social inclusion and intercultural education;
Helping all children to integrate into school;
Promoting a supportive and inclusive learning environment;
Including parents and the wider community; and
Building coalitions between teachers, pupils, parents and external stakeholders in
order to reduce dropout or underachievement.

The clarification of tasks, goals, success factors and indicators, and a timeframe will help the school
to transform the planning gradually into good practice.
It is important to identify priority areas, which will help the school culture to become more inclusive
and intercultural, as work in these areas is progressing.
As the school development process is cyclical, the process of evaluation will inform a further step of
planning and implementation It may happen, that in the process of implementation that new
challenges arises and need attention. Implementation must be flexible to respond to new issues and
changing circumstances while remaining true to the mission of social inclusion.
How do I organise a participatory evaluation process?
After months of work it is time to stop and look back at what has been done and at what has been
achieved, as well as to look at how the current situation is. This is the evaluation. It’s like pushing the
rewind button of a video player to see again the movie of what happened and like looking in a mirror
to see how you (as a group of stakeholders) look now.
Among the key stakeholders you might consider involving are:
-

All teachers who attended training;
School director;
Representatives of parents, including minority parents;
Representative of the Municipal Directorate of Education;
Local NGO or learning centre; and
Roma mediator.

Considering your specific work context, you might choose to involve only some of the above or add
other stakeholders.
The goal of the evaluation is improvement of work and cooperation in the future.
The purpose of evaluation:
-

-

Is not…
o
o
o
Is…
o
o
o

To find out who has done a good job and who hasn’t;
To identify who is guilty for not achieving the results expected; or
To prove that everything is perfect and that you did a great job.
To review activities and identify what worked well and what did not work well;
To reflect on what has been done and learn from successes and failures; and
To measure the effects of the work and set the basis for the planning of the next
cycle of activity.

Evaluation is a process that needs to be planned and prepared. Its goals are best achieved if it is a
participatory process in which various relevant stakeholders are actively involved.
The diagram below can help to structure the planning of evaluation. It also shows how this process
can generate empowerment of the team of teachers actively engaged in the process and motivate
them to continue the work.

Objectives

Methods
Instruments

Domain /
object of
evaluation

Norms/
Standards

Empowerment

Resistance

of the team

Time and
resources

Participants

Facilitator/
moderator

You should do the planning of evaluation together, as a team. You may want to convene a meeting
with several key stakeholders, people who know the situation, the work done and who have been
involved in the planning process. Together, you should find answers to the following questions:
What is going to be evaluated?
There will be two elements to look at: the activities in the school development plan and
impact of these activities on the school, the children and on the cooperation with parents.
You might also want to look at more specific issues such as the school attendance of
Roma/Ashkali/Egyptian children, the cooperation with the learning centre, extracurricular
activities, attendance of parents at school activities, school results of minority or returned
children, relations and attitudes in school between children, etc.
What are the objectives of the evaluation?
Here you should define more precisely what you want from the evaluation, based on the
general statements on the purpose of evaluation mentioned above.
What methods and instruments will be used to collect information?
You will need to collect facts (what has been done), figures (numbers, percentages, etc.),
and opinions/perceptions/attitudes, from various stakeholders in the community and
institution(s). Where do you get this information from? How? Who can contribute? You
might decide to define a few questions which you ask parents and have a member of the
team make an overview or summary of the answers, etc.
What norms and standards need to be taken into account?
There are some elements that you need to take into account when you plan this process: for
example, legal requirements, administrative procedures of the education system, limitations
of access to some personal data, etc. In some cases, for example, in order to ask children
questions, you need the agreement of the parents.
Who is going to be involved in the evaluation process?
A very important decision is about whom you are going to invite to take part in the
evaluation meeting. It is important not to involve too many people, but to have a group
representing the main categories of stakeholders.
Who is going to be the facilitator of the process?
The evaluation meeting needs someone to act as facilitator or moderator, to make sure that
everybody gets to speak, that no one is monopolising the discussion, that the attitude is
positive and constructive, that the interventions are not deviating from the subject, etc. This
can be one of the members of the team, but it can also be someone else you trust, possibly
someone from an NGO you are working with.
What resources and how much time will be necessary and how can we increase efficiency?

List what you need for collecting the information and for the evaluation meeting (meeting
room, etc.). Estimate how much time will be needed to prepare the meeting (collect and
organise the information) and how long the meeting should be.
What types of resistance we might expect and how to overcome resistance?
Knowing the people you invite and the topic of the discussion, think about what can go
wrong, what opposition you might get in the group and how you can counter this.
Once the plan is ready, you need to make sure that it will be implemented and that within a
reasonable time you will have the information collected and organised and that everything is
prepared for the evaluation meeting.
When information is ready, you convene the evaluation meeting, according with the plan defined
during the evaluation planning meeting. The participants will be the people who participated directly
in activities related to the school development plan but also others.
The facilitator of the meeting will start by specifying the object and objectives of the evaluation, that
all the discussions in the group will remain confidential, that they are expected to produce a better
understanding and a constructive analysis of the work done and of the current situation, and that
each person should focus on his/her own area of responsibility and not on blaming others. All
opinions will be listened and will be considered important if they are formulated respectfully and
constructively.
Then the information gathered is reviewed and discussed by the group, taking into account both
facts and opinions. Conclusions will then be formulated, pointing out what has improved, what
worked well, what did not work well and what are the priority topics on which to focus in the future.
The group will then also decide what information from the discussions will be communicated to
others outside the group. Once this is decided, the group will identify the best ways to communicate
the results to those that might be concerned.
By using such an approach, as a team, you will:
-

Get a more clear picture of the results of the work done; and
Build additional support both within the school and from partner institutions or NGOs.

Key competences for diversity and social inclusion

Knowledge and
understanding

1

Communication and
relationships

Competence 1
Knowledge and
understanding of the political,
legal and structural context of
socio-cultural diversity

Management and
teaching

Competence 7
Initiating and sustaining
positive communication with
pupils, parents and colleagues
from different socio-cultural
backgrounds
Competence 2
Competence 8
Knowledge about
Recognising and responding
international frameworks and to the communicative and
understanding of the key
cultural aspects of language(s)
principles that relate to socio- used in school
cultural diversity education

Competence 13
Addressing socio-cultural
diversity in curriculum and
institutional development

Competence 3
Knowledge about different
dimensions of diversity, eg.
ethnicity, gender, special
needs and understanding
their implications in school
settings
Competence 4
Knowledge of the range of
teaching approaches, methods
and materials for responding
to diversity
Competence 5
Skills of inquiry into different
socio-cultural issues

Competence 9
Creating open-mindedness
and respect in the school
community

Competence 15
Selecting and modifying
teaching methods for the
learning needs of pupils

Competence 10
Motivating and stimulating all
pupils to engage in learning
individually and in cooperation with others
Competence 11
Involving all parents in school
activities and collective
decision-making

Competence 6
Reflection on one’s own
identity and engagement with
diversity

Competence 12
Dealing with conflicts and
violence to prevent
marginalization and school
failure

Competence 16
Critically evaluating
diversity within teaching
materials, eg. textbooks,
videos, media
Competence 17
Using of a variety of
approaches to culturally
sensitive teaching and
assessment
Competence 18
Systematic reflection on
and evaluation of own
practice and its impact on
students

1

Competence 14
Establishing a
participatory, inclusive and
safe learning environment

This document is an extract of the 3rd publication of the Council of Europe “Policies and practices for teaching
sociocultural diversity - A framework of teacher competences for engaging with diversity”.

Educational activities
1.

Five-Finger Introduction

Group Size: any size (students will do individual work first)
Timeframe: 20 minutes (time will depend on the number of questions you decide to use)
Equipment Required: Slide with team formation directions
Space Required: Classroom
Activity Description:





Each person traces their hand onto a piece of paper.
The teacher asks 5 questions, one at a time, the answers to be placed in the fingers, starting
with the thumb. (See list of possible questions in the activities above.)
Once completed, all students get up from their seats and walk quietly about classroom until
they hear a signal from the teacher.
At this point the students pair up with the person closest to them and share the information
recorded on their “hand”.

Suggested Reflection Questions:
Content (Cognitive Learning)




What did you learn about your partner?
What are the most common things you shared?
How else might we use a 5 Finger organizer?

Social Skills (Social Learning)




Why is it important to face your teammate when talking to him or her?
How does it make you feel when a person is listening to you?
How would you feel if you were talking and the person did not listen?

Personal Learning




How did you feel when you got up and walked around?
Why is it important to get to know every student in the classroom?
What unique qualities are you proud of as a result of this activity?

2.

That’s me

Ky jam unë

3.

Get Acquainted (All Ages)

Group Size: any size
Timeframe: 20 minutes
Equipment Required: Get Acquainted sheet, pencil or pen
Space Required: classroom
Activity Description: See the Get Acquainted Sheet for a sample record sheet. The number of
questions and their content can be modified for the age of the students. Pictures can be used for
younger students.
Get Acquainted Sheet
Names and faces go together soon after you have met your classmates but you know very little
about your friends if you know only their names.
Find out about your classmates by completing the blanks below with the names of your classmates.
Try to find a different person for each description.
Find a classmate…

 Who has blue eyes?
 Who has two brothers?
 Who has travelled to another country?
 Whose parent is a teacher?
 Who likes to play football?
 Whose favourite TV show is the same as yours?
 Who has more than 1 pet?
 Who likes to read?
 Who loves music?
 Who likes pizza?
 Whose favourite colour is purple?
 Who has a birthday in September?
 Who loves computers?
 Who lives more than one km from school?
 Who is the only child in the family?
 Who rides a bus to school?
 Who is a good artist?
 Who can speak another language?
 Who has two great-grandparents?
Make up another description and find classmates who will fit in.

Suggested Reflection Questions:
Content (cognitive learning)



What did you discover about your classmate?
Why is it important to get to know other students in the class?

Social Skills (social learning)




How did you know others were listening well when you spoke?
How did this activity help our class get better acquainted?
What skills did your team use to make this activity successful?

Personal Learning




What were you feeling when you were speaking or listening?
What qualities about yourself did you discover?
What did you enjoy most about this activity?

4.

The Story of Your Name (all age levels)

Group Size: any size
Timeframe: 10 minutes
Equipment Required: Get Acquainted sheet, pencil or pen
Space Required: classroom
Activity Description: Where does your name come from? Share the story of where your name
comes from and what your name means. Everyone's name has a surprisingly interesting origin. This
helps to build intercultural respect and understanding.
What's in a name? More than we often realize. This is an interesting, novel way for people to
introduce themselves to others, especially in ethnically diverse groups.
1. You can prepare the lesson by inviting the pupils to ask their parents about the meaning of
their names and why they had chosen this name;
2. Ensure that an appropriate group atmosphere is established in which people have already
done some initial warm-up activities and name games;
3. Ask participants to turn to a partner and explain what your name means (if anything) and
where it comes from;
4. Most people reveal a surprising amount of interesting information about where their name
comes from and what it means;
5. The greater the ethnic and cultural diversity in the group, the better this exercise tends to
work; and
6. Can be specifically used to help build intercultural respect and understanding or to more
generally help develop self-identity and open respect and sharing.
Optional: Ask each person to introduce his/her parent to the larger group and to explain what
his/her name means and where it comes from.
Suggested Reflection Questions:
Content (Cognitive Learning)


What did you discover about your classmate?

Social Skills (Social Learning)


How did you know others were listening well when you spoke?

Personal Learning


What were you feeling when you were speaking or listening?



What did you enjoy about this activity?

5.

Snowballs (All ages)

Group Size: any size
Timeframe: 10 minutes
Equipment Required: Sheet of paper, pencil or pen
Space Required: classroom
Activity Description:
Give everyone a white sheet of paper. Their name is written in the middle of the paper and the sheet
is divided into three sections. In section 1 have them write one thing they are excited about, in
section 2 one thing they are nervous about and finally in section 3 one thing they would like to learn.
(They can draw a picture if they aren’t able to write yet.)
Wad up the paper and have half the class throw their snowballs. The other half of the class picks up
a snowball and reads the information. Next, they have to find whom it belongs to. This allows for a
greeting and further discussion of the information.
This is great for getting to know each other and seeing what their fears and expectations really are.
At the end of the year, it’s usually what they remember most.
Suggested Reflection Questions:
Content (Cognitive Learning)



Why is it important for team members to share information about themselves?
Are there other good questions we could ask?

Social Skills (Social Learning)


How did you know others were listening well when you spoke?

Personal Learning


What were you feeling when you were speaking or listening?



What did you enjoy most about this activity?

6.

Autobiography Poem (Ages 11 and Up)

Group Size: any size
Timeframe: 30 minutes
Equipment Required: Paper, pencil or pen, the 10 lines of information that will need to be included
Space Required: classroom
Activity Description:
On the first day of school tell your student that their first assignment will be to write a poem. You
will hear moans and groans at this ping, especially since you might have a math class. Tell them it
will be easiest poem they have ever written because it will be about them.
◦
◦
◦
◦
◦

The first line is their name.
The second line is three words that describe themselves.
The third line is three things they like.
The fourth line is three things they don't like.
The fifth line is three movies they have seen (it could be books they have read, but
movies usually get a better response).
◦ The sixth line is things they are looking forward to.
◦ The seventh line is three things they like about school.
◦ The eighth line is what goals they have.
◦ The ninth line is a place they would like to visit.
◦ The tenth line is their last name.
You could adjust any of these lines to suit your classes.
Remind your students to keep it appropriate in content. Collect poems. The next day you can read
them and have students guess which poem goes which person. When you read the poems aloud,
omit the first and last lines.
Suggested Reflection Questions:
Content (Cognitive Learning)



Why is it important for team members to share information about themselves?
Are there other good ideas that could have been included?

Personal Learning



What did you enjoy most about this activity?
How did you feel sharing this information?

7.

Back to school back-pack (All Ages)

Group Size: any size
Timeframe: 10 minutes
Equipment Required: Backpack with “things about you”
Space Required: classroom open area or students at desks
Activity Description: Introduce yourself to your class by bringing a backpack to school. In it put
several things that tell something about you: favourite book, a picture of your family, something you
value, a picture you have painted, etc.
After the students have arrived, have them sit together on the floor to get to know each other. Start
with yourself by pulling one item out at a time and discussing how it relates to you. Make sure that
students can handle the items so that you can pass them around. When you are done, go around the
circle and have each student share one thing about his or herself.
Some teachers send the backpack home each day until everyone has had a day. The student selected
to carry the backpack home returns with 2 or 3 things and gets to share with the class.
Suggested reflection questions:
Content (Cognitive Learning)




Why is it important for team members to share information about themselves?
What did you learn?
What questions would you like to ask me?

Social Skills (Social Learning)


Why is listening an important skill?

Personal Learning


What did you enjoy most about this activity?

8.

Journey through School (10 years and up)

Group Size: any size
Timeframe: 30 minutes
Equipment Required: Large paper (A4, A3), markers
Space Required: classroom open area or students at desks
Activity Description:
1. Assemble teams of 4.
2. Give each student a piece of paper and crayons or markers and have him or her draw a
visual illustration of “my schooling to now” a road that has twists and turns, hills and valleys.
Include “road signs”, “place names” and labels of events, people, places and things.
3. Invite each student to share his or her “Journey through School” with his or her
teammates.
4. Ask the students to give respectful and active listening to each speaker. Encourage
teammates to ask questions after each presentation to draw out more details and express
their mutual feelings or concerns.
Suggested Reflection Questions:
Content (Cognitive Learning)



Why is it important to be able to draw a “Life Map“?
How were the maps in your team the same?

Social skills (Social Learning)



How could you tell that your team members were being good listeners where others shared
their “Life Maps”?
How did tribe members help each other during this activity?

Personal Learning




How did you feel as you made your life map/as you shared with your tribe?
What did you learn about yourself?
How are you a unique and special individual?

9.

Let’s Form Groups (All Ages)

Group Size: any size
Timeframe: 20 minutes or as much time as you can spare
Equipment Required: Slide with team formation directions
Space Required: classroom
Activity Description:
This is a game about forming and reforming groups as quickly as possible. The teacher will direct the
group to form smaller groups, based upon some criteria verbalized to the group, at a signal. The goal
is to get as many people to introduce themselves to as many other people as possible. It is not
designed to see how fast or successfully the group can accomplish the teacher’s directive. The
teacher needs to give the group enough time to get into teams and then introduce themselves to
one another if the team activity calls for it. It is important to keep the pace of the activity rather fast.
Examples:
1. Get into a group of three and introduce yourself.
2. Get into a different group of five people and introduce yourself.
3. Get into a group of 2 people who have shirts that are the “same” colours and introduce
yourself.
4. Get into a group of 3 people who have the “same” or similar interests and introduce
yourself.
5. Get into a group of people whose names have the same vowel come first in their first name
and share your first names.
6. Get into a group of 4 people who were born in the same season (fall, winter, spring,
summer).
7. In your season group, arrange yourselves by birth date (month and day).
8. Think of the last digit of your telephone number and get with every person who has the
same last digit.
9. Find another person who lives about the same distance from school as you.
Suggested Reflection Questions:
Content (Cognitive Learning)
 Why is it important to get into your groups quickly?
 Why is it important to get to know other students in the class?
Social Skills (Social Learning)
 How did this activity help our class get better acquainted?
 What are some benefits of working with others rather than alone?
Personal Learning
 What were you feeling when you were speaking or listening?

 What did you enjoy most about this activity?

10.

Alphabet Line-up (All Ages)

Group Size: class
Timeframe: 5-10 minutes
Equipment Required: None
Space Required: perimeter of classroom
Activity Description:
1. Children line up so first names/last names are in alphabetical order.
2. Form random groups of any size by counting off. Example questions to discuss while in a line up
(try to develop questions that are interesting relate to lesson objectives and will be “taken to heart”
by students):
a.
b.
c.
d.
e.
f.
g.
h.
i.
j.
k.
l.
m.

What is your favourite place in the whole world? Why?
If you had to give up a favourite food, which would be the most difficult to give up?
What is one food you would never want to taste again?
If you won a lottery ticket and had a million dollars, what would you do with it?
You’ve been given access to a time machine. Where and when would you travel to?
If you could be any superhero and have super powers, which one would you like to have and
why?
What award would you love to win and for what achievement?
If you could transport yourself anywhere instantly, where would you go and why?
In your opinion, which animal is the best (or the most beautiful) and why?
What is one item that you really should throw away, but probably never will?
Growing up, what were your favourite toys to play with as a child?
____________________________________________________
___________________________________________________

And for younger children
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

What is your name (first and last)?
When is your birthday?
What is your birthplace?
How many sisters do you have?
How many brothers do you have?
What is your favourite food?
What is your favourite sport or game?
What is your favourite animal?
What is your favourite TV show?
What is your favourite movie?
What is your favourite school subject?

12.
13.
14.
15.
16.

What is your favourite pizza topping?
What is your favourite hobby?
What is your favourite holiday?
How many languages do you speak?
What do you want to be when you grow
up?
17. If you could travel anywhere in the
universe, where would you want to go?
18. How many books did you read last
summer?

11.

Pair interview (age 10+)

Group Size: any size
Timeframe: 20 minutes time will depend on the number of interview questions you decide to use
Equipment Required: Overhead with team formation directions
Space Required: classroom
Activity Description:
Members get into groups of two and interview one another. Possible questions to use:
1.
2.
3.
4.
5.
6.
7.
8.

Who do you think is the most important person who has lived in the past 100 years?
What is the best movie you have seen recently?
What is the title of the last book you have read?
If you could be any animal other than human, what would you be?
If you could travel to any place in the world, where would you go?
What is your favourite sport?
One adjectives to describe me is…
The emotion I find most difficult to control is...

Suggested Reflection Questions:
Content (Cognitive Learning)



What did you discover about your classmates?
Why is it difficult to answer some of the questions?

Social Skills (Social Learning)



Which social skills did you, as a pair, use to make this activity successful?
Why is attentive listening important during this activity?

Personal Learning




How did you feel about being interviewed?
What did you learn about yourself from this activity?
What unique qualities are you proud of as a result of this activity?

12.

Circle Work (first and second grade)

Sitting in a circle formation encourages good communication and reflects the principles of sharing,
equality, inclusiveness, and a sense of caring for each other. Each child is given an opportunity to
contribute to the discussion and is encouraged to listen to the viewpoint of others. Circle work is
appropriate for all class levels. It is most effective when done frequently. This enables the children to
learn how to listen, and how to engage positively with others.
Circle work lends itself particularly to engaging children in critical thinking. It enables the teacher to
participate in a dialogue with children and help them to explore various hypotheses and concepts
through appropriate questioning. In this way children can learn to refine their ideas, to explore
alternatives, and to base decisions on other factors than emotion or a momentary whim.
Some issues that can be explored in circle work are:
o
o
o
o
o
o

What are your hobbies, interests?
What are your strengths?
What are your talents and interests?
What do you think about…?
Why do you think people act this way?
How do you feel when...?

Such activities are important insofar as they:
o
o
o
o

Build up a positive, supportive environment in which children can express
themselves honestly without fear, and can talk through their ideas and perceptions;
Emphasise the key role of language in enabling children to come to terms with their
world, and in developing an understanding of what they experience and observe;
Deal with the emotional issues in a safe and age-appropriate way; and
Enable children to discuss and make sense of real-life situations and to develop
empathy for others.

Example of circle time activity
The children sit in a circle and are asked in turn to complete the sentence, “I am good at...”.
If a child cannot think of something another child can volunteer a suggestion, or the teacher
can say something positive about the child.
Children can volunteer their opinions on other talents that have not been mentioned, for
example:
“…is a really good friend.”
“...is really good at remembering...”
All the children’s names are put in a hat, and his/ her name is chosen, the child describes
him/herself using positive statements. Other children should be encouraged to contribute
positive statements also, making sure that no hurtful or negative remarks are made.

Each child returns to her/his desk and writes five positive things about himself/herself. The
written work can be brought home or become part of a portfolio.
Suggestion for individual and group work: identify and prepare 5 topics for circle work which you can
use with your pupils.
In preparing, reflect on the questions below:
1.
2.
3.
4.
5.

Which topics may enhance communication between majority and minority children?
How do I use visual impulses, like pictures, drawings, things the children may bring?
Which topics should be avoided and why?
How can you connect these circle activities to your regular teaching content?
What solutions do I adopt if my classroom is very small?

13.

Working together for change (primary level)

Curriculum Area

Theme

Objectives

Myself and the wider world

Developing citizenship

Developing cognitive abilities
through language

Writing: Clarifying thought
through writing
Oral language: Developing cognitive abilities
through oral language

Level

Grade fifth and sixth but can also be used with children as young as 3-5 years of
age

Aims

To help children recognize and understand the role of the individual and various
groups in the community.

Approaches and
methodologies

Exploring the local community, deciding on appropriate action, writing.
Through engaging in the practice of seeking to bring about change, children are
placed at the centre of the learning process. Through this process they can learn
the skills of appropriate activism (writing a letter, sending a petition, asking
questions, etc.), and can learn to deal with the pitfalls along the way (such as
being ignored by those in power), as well as developing a sense of self-efficacy
through what they achieve.
This approach can be taken over a number of lessons.

Methodology

1. Ask the children to identify something they would like to change in the local
environment. Discuss their answers with them, asking them to identify which
ones could realistically be changed and which ones have the highest priority for
them.
2. Discuss with the children what precisely needs to be changed and how they
feel about the current situation. Develop a range of vocabulary that will be useful
to them in writing a letter.
3. Draw a map of your community.

Extension activities

Positive change in the children's environment, or the need for change, might be
addressed.
Children can also explore other forms of activism such as designing posters in art,
or exploring songs in music.

14.

The culture of the home

Curriculum Area

Theme

Objectives

Myself

Self-identity

My family and I

My family

Level

First and second classes/all ages

Aims

To help children appreciate cultural diversity through exploring objects from their
everyday world.

Resources

Collect a diversity of objects used within the homes of the children:
 Objects related to hair might include different types of brushes, different
combs, scrunches, barrettes, hair clips, hair clippers/shaver;
 Objects related to food might include soup or cereal bowls, rice bowls,
plates, forks or spoons, chopsticks, a pot, a wok; or
 Objects related to work might include a work hat, gloves, a tie, a briefcase.

Methodology

1. Explore the function of each of the range of objects selected.
2. Ask children to identify why there is such diversity of different types of combs or
food, for example. (Different tools are suitable for different types of hair and enable
different styles, different foods grow around the world, etc.).

Extension
activities

Make a diversity of objects available in the play area.
This lesson can be adapted to explore other aspects of diversity in the community in
which the child lives, such as:
 Diversity in types of homes;
 Diversity in family structure; and
 Diversity in favourite foods and the diversity of their origins.

15.

Photo-language (3rd - 6th grade)

Curriculum Area

Theme

Objectives

Visual Arts

Drawing

Looking and responding

Level

Third to sixth classes

Aim

To help children see and discuss how visual images can influence their way of
seeing people and the world.

Approaches and
methodologies

Looking, responding, discussing.

Methodology

1. Children choose pictures of people from magazines that are
interesting/striking/different. Avoid using celebrities or well-known people,
and encourage them to choose a diversity of ages, activities, ethnic groups,
situations etc. Have as many pictures as participants and a pen/pencil for each
participant.
2. Ask the children to sit in a circle of not more than ten people. Ask each child
to choose a picture and to talk about it.
3. Ask children to describe details.
 What is special about this photo?
 Do you know someone who is similar?

16.

International songs - Frère Jacques (primary level)

Curriculum Area

Theme

Objectives

Music

Performing

Singing

Level

All classes from first to sixth

Aim

To give children an opportunity to experience songs in languages other than
the medium of instruction as well as songs in translation.
Frère Jacques is available in French and English and is also sung in a range of
African languages and other languages throughout the world. It is useful for
exhibiting a range of different musical concepts. From an intercultural
perspective, songs like this can help children to develop an understanding of
the normality of diversity.

Methodology

1. The teacher prepares a chart with the words of Frère Jacques. Starting with
the English and French versions (the versions they are most likely to be
familiar with) the teacher sings Frère Jacques for the children. They discuss
the song. The teacher puts up a chart with the words. They discuss the
meaning of any words in the English version with which they are unfamiliar
and identify that the English version is a translation from French. Older
children might be able to identify which words are translations of which.
2. The teacher sings the song again, while the children listen to see if they can
identify the tempo.
3. The children sing the song, with attention to posture, mouth shape and
breath control. The teacher maintains communication with the children
throughout. At a later stage, other versions of the song, such as the Xhose
or Zulu versions, can be taught. While children will find the words unusual,
the familiarity of the melody will aid them.
4. For all children, Frère Jacques can be used for singing rounds.

French
Frère Jacques, Frère Jacques,
Dormez-vous? Dormez-vous?
Sonnez les matines, Sonnez les matines
Ding Dang Dong, Ding Dang Dong

Xhosa
Utata uJacob, Utata uJacob
Usalele, Usalele
Mamela intsimbi iyakhala, Mamela intsimbi
iyakhala
Dieng dong del, Dieng dong del

English
Are you sleeping? Are you sleeping?
Brother John, Brother John?
Morning bells are ringing, Morning bells are
ringing
Ding Ding Dong, Ding Ding Dong

Zulu
Baba Jacob, Baba Jacob
Usalela, Usalela
Amasilongo esonto ayakhala
Amasilongo esonto ayakhala
Ding dong del, Ding dong del

17.

A story/fairytale

Curriculum Area

Theme

Objectives

Circle Time

Myself and the wider world

Multi-perspectivity

Language

Developing cognitive abilities through
language

Oral language:
Developing cognitive abilities
through oral language

Level

Third to sixth classes

Aims

To enable children to discuss a story and predict alternative events and outcomes
from the perspective of different characters.

Approaches and
methodologies

Responding to characters in story, expressing conflicts of opinion, arguing a case
or a position.
Understanding, recognizing and dealing with perspectives and bias are the key
ideas in intercultural education. They will help children to recognize and
overcome stereotyping and are important skills in engaging in conflict resolution
tasks such as negotiating solutions and developing win-win situations. More
generally, they are an important part of developing a capacity for critical thinking.

Methodology

1. Tell the story of your choice
2. Elicit responses from the children, developing recall and
thinking skills
3. Let them tell the story from another person's perspective.
 Children in all classes can begin to identify alternative versions of the
story.
 Older children can be asked to identify some things that both sides
might agree happened and some things that one side claimed did not
happen. For example, the troll might deny he threatened the goats.

Educational activities for teenagers and adults
“Take a Step Forward”

This is an activity adapted to the context of Kosovo, from COMPASS – a manual for Human Rights
Education with young people, published by the Council of Europe.
Objectives:




Promote empathy with others who are different and face prejudice and discrimination;
Raise awareness of discrimination and inequality of opportunities in society; and
Foster an understanding of possible personal consequences of belonging to certain
minorities or cultural groups.

Procedure:
The participants are split into two groups of twenty people. Each participant is handed a role card
randomly. They are asked not to show it to anyone else and to think about the life of the person
mentioned on the card.
In order to help the participants get into their role, the facilitator reads the following questions,
giving participants time to reflect:
o
o
o
o

What was your childhood like? What sort of house did you live in? What kind of games did
you play? What sort of work did your parents do?
What is your everyday life like now? Where do you socialize? What do you do in the
morning, afternoon and evening?
What sort of lifestyle do you have? Where do you live? How much money do you earn each
month? What do you do in your leisure time? What do you do in your holidays?
What excites you and what are you afraid of?

Next, the participants are asked to line up beside each other (as if on a starting line) and the
facilitator explains to the participants that while a series of statements will be presented, they
should only take a step forward if they can answer yes to the statement. Otherwise, they should stay
where they are and not move.
The statements are read out one by one, and participants are given time to move. At the end
participants are invited to take note of their final position and are given a couple of minutes to come
out of character before debriefing in the plenary.
Debriefing:
The participants are asked about what happened and how they feel about the activity, and then go
on to talk about the issues raised and what they learnt.
o
o
o

How did people feel stepping forward?
For those who stepped forward often, at what point did they begin to notice that others
were not moving as fast as they were?
Did anyone feel that there were moments when their basic human rights were being
ignored?

o
o
o
o

Can they guess each other’s roles? (They can reveal their roles during this part of the
discussion.)
How easy or difficult was it to play the different roles? How did they imagine the person
they were playing?
Does the exercise mirror society in some way? How?
Which human rights were at stake for each of the roles? Could anyone say that their human
rights were not being respected or that they did not have access to them?
Role Cards

You are an unmarried mother and you don’t have
a job.
You are the daughter of the director of a bank in
Pristina. You study economics at university.
You are a female lawyer in Kosovo.
You are a girl living with your parents who are
devout Muslims.
You are a 17-year-old Roma girl who never
finished primary school.
You are an unmarried, young Ashkali and you are
pregnant.
You are an unemployed school teacher.
You are a middle-aged Kosovar man who worked
in construction and was recently fired.
You are a young Ashkali woman with a high school
scholarship.
You are the son of a professor at Pristina
University.
You are 18, disabled and in a wheel chair.

You are a 10-year-old returnee from Sweden.
You are the son of an Italian restaurant owner
who recently moved to Kosovo.
You are the daughter of the American
ambassador in Pristina.
You are a 14-year-old Roma girl returned from
Berlin.
You are a primary school teacher and divorced
with 3 kids.
You are the leader of a Roma organization.
You are a football player from a family Kosovo
Egyptians.
You are a mentally disabled young woman and
living in a special ward.
You are a 27-year-old Roma who has nowhere
to live.
You are the 19-year-old son of a Kosovo
farmer in an isolated village in the mountains.
You are a Serbian teacher in Kosovo.

What first steps could be taken to address the inequalities in society?
Situations and Events
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

You have never encountered any serious financial difficulty.
You have decent housing with a telephone line and television.
You feel your language, religion and culture are respected in the society you live in.
You feel that your opinion on social and political issues matter and your views are
listened to.
Other people consult you about different issues.
You have the chance to continue your education if you want to.
You have adequate social and medical protection for your needs.
You feel that your role in society is not inferior to others’.
You have never felt discriminated against because of your origin.
You can go away on holiday once a year.

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

You have an interesting life and feel positive about your future.
You feel you can study and follow the profession of your choice.
You are not afraid of being harassed or attacked in the streets, or in the media.
You can vote in national and local elections.
You feel that you have been given the same opportunities as other people.
You can easily find a job if you want to.
You are not afraid for the future of your children.
You can buy new clothes at least once every three months.
You can fall in love with the person of your choice.
You feel that your competence is appreciated and respected in the society you live in.

“Three Volunteers”
Short description
The leadership team asks three volunteering participants to leave the room. They get no further
information. The other participants receive materials with which they create a symbol that they
define as a group. The leadership team asks them to arrange further materials which the group
should share, for example particular gestures or code words. The group sits on the chairs, arranged
in a circle and begins to discuss an appointed topic. They use their encoded language. The leadership
team invites the three volunteers back into the room and tells them to integrate with the rest of the
group. After about 20 minutes the exercise will end and the discussion will begin.
At a glance

Aims:
o
o
o
o
o
o
o
o
o

Experience how you can find yourself in a minority position within a majority;
Understand the consequences that group pressure can have on a person’s behaviour;
Know how minorities behave in situations from which they are ostracized;
Develop empathy for the problems of minorities;
Experience how fun it can be to be part of a group and to use codes that others do not
understand;
Develop awareness of dealing with power;
Understand opposite dependencies in relationships between minorities and majorities;
Get to know correlations between simulated and real discrimination; and
Understand that minorities find ostracism more hurtful than majorities can imagine.

“The House of My Dreams”

Objectives






Stimulate exchanges of experiences and communication between participants.
Identify specific needs and communication strategies which can help to solve conflicts.
Discuss classroom situations where the activity can be used for setting ground rules.
Understand the concept of mediation and the role of school mediators.
Identify opportunities for cooperation with Roma mediators.

Materials



Pencils and sheets of paper in different sizes
Presentation about conflicts and mediation

Description
Part I. “The house of my dream” (15 min)
In small mixed groups of 4-5 participants, each participant is invited to draw his/her ideal house and
to use the whole sheet of paper for the drawing. Then in each group the participants present their
drawings to each other and explain their wishes and dreams to the other group members.
Part II: “Sharing resources” (25 min)
Each group receives a smaller sheet of paper and the facilitator asks each group to cooperate and to
arrange their individual houses on this terrain. When the participants discover the lack of sufficient
space they have to find solutions. After 15 minutes they present their common results.
During the debriefing the facilitator will focus on the following issues:




Individual needs and ways to handle conflicts;
Constructive conflict resolution strategies; and
Methods to make the best use of these resources for the benefit of all.

Part III: “Mediation” (30 min)
In a next step the facilitator puts two groups randomly together. Again they receive a sheet of paper
and are invited to move in together on this small terrain. From each group, one member is
designated to act as mediator. Mediators are supposed to work together to support the two groups
in finding a mutually satisfactory solution.
After completing the task the groups present their results.
The debriefing should relate to:





The importance of consensus and agreements based on respect for basic needs;
Processes of negotiation and compromising;
The need to take individual action, not expect only the others to adapt; and
The fact that communication and interaction are always useful resources for finding
solutions.

Conflicts
There are several types of reactions to a conflict situation:
Avoidance: I ignore or refuse to acknowledge the existence of conflict.
As a result, "I lose - you lose," because nothing can be done about it.
Accommodation: I do what you want in order to satisfy your needs or wants.
As a result, "I lose - you win," because I had to give up what I wanted or needed.
Competition: Either you or I will win, but not both of us. This is a form of fighting.
As a result, "I win - you lose," because only one can win.
Compromise: We both give up part of what we wanted or needed to settle the problem.
As a result, "I win some- you win some," because we were both will to give a little.
Collaboration: You and I work together to find an agreeable solution to the problem.
As a result, "I win - you win," because we were willing to work together.
Collaboration is the best method for solving all problems!
Win-win solutions are lasting longer and generate a positive environment.
The diagram below illustrates the positioning of the options described above, considering the way
they address the needs of the other party and own needs (compromise is located in the middle):

Considering needs of the other

I LOSE - YOU WIN

I WIN – YOU WIN

ACCOMMODATION

COLLABORATION

Compromise

Considering own needs

I LOSE - YOU LOOSE

I WIN – YOU LOSE

AVOIDANCE

COMPETITION

Visible and invisible elements in a conflict
In any conflict, there are visible and invisible elements. They can be represented as an iceberg. Only
positions are often expressed in a visible way, but behind them there are
interests and needs.
A key element of the conflict management process is linked to bringing
invisible elements to the surface.
Mapping conflict
Any conflict can be analysed by describing positions of the parties involved
and by making explicit the fears, interests and needs on each side.

Positions
Interests
Needs

“Three Cases and Three Standpoints…”

Short description
All participants join together in the centre of the room. On three walls of the room hang posters on
which the following standpoints are formulated:
1. Structural and/or direct discrimination)
2. No discrimination
3. Undecided
The leadership team stands against the fourth wall of the room and read out cases of discrimination.
Afterwards, the participants will stand against the wall with the standpoint that they personally
agree with. After the participants have positioned themselves, the leadership team will ask a person
on each side the reasons for their decision. Everyone has only one opportunity to comment, except
if they change their decision. Then they will have the opportunity to say why they changed their
mind. In this manner, three different cases will be presented. After this the evaluation will begin.
At a Glance

Aims:
o
o
o
o
o

Explore forms of discrimination and non-discrimination;
Understand how difficult is it to implement equality of all people before the law;
Be aware of mechanisms of exclusion and discrimination in the education system;
Discuss opportunities for change; and
Compare solutions and suggestions.

Analysis of lesson plans
Worksheet Model alternative lesson plans
Model 1: English lesson
Topic: interpretation of a literary text (a poem)
Grade 8: around 25 pupils; mixed group
Classroom: spacious; group work arrangements
Assignments: text analysis; discussion of content; oral expression of individual opinions
Classical approach:

Alternative approach:

Teacher asks: who wants to read
the poem? Some of the best
students offer, one is chosen and
reads the whole text.

Each line in the poem is read by a different child. Teacher is
attentive to all children and also invites quiet pupils or pupils
with disabilities to read out.

Then the teacher asks a series of
questions to support students in
understanding the message and
content of the poem and then
draws the main conclusion which
children should retain.

Teacher corrects errors in pronunciation and asks for
repetition when needed but praises all children.
Teacher asks children to work in small groups and illustrate
with a drawing the lines in the poem they like most. One
member of each group briefly describes the drawing. A
debriefing is done also about the way children worked
together in the groups. Drawings may be displayed in the
classroom.
In this way, the text is connected with children’s life and
preferences and language learning becomes a medium for
reflection, individualization and sharing of views.

Model 2: Chemistry lesson
Topic: Understanding of formulas and chemical processes
Grade 9: around 20 pupils; mixed group
Classroom: spacious; rows
Classical approach:

Alternative approach:

Teaching methods are limited to
lecture by the teacher,
assignments to read from the
textbook and questions addressed
by teacher to pupils.

Pupils engage in self-organized learning process; write
formulas on the blackboard and invite classmates to answer
questions, and then take turns. During the class all pupils get
to either ask or answer questions from peers, and many get to
write at the board. Some of the questions are easy to answer

and so all children get to experience success.
Effects: interaction is only between
individual pupils and
teacher/textbook. Some pupils
learn better than others and they
will get praise from teacher. The
others might get discouraged and
stop learning.

Social inclusion strategies: high degree of participation;
teacher is supportive and stimulates the process without being
in the centre; teacher praises answers. The textbook is a
resource in the learning process but not the centre of it. Active
participation as a medium for engagement, peer cooperation,
and sharing of knowledge. Gender balanced learning process.

Model 3: Albanian Language lesson
Topic: Poem Hymn to the flag, by F. S. Noli
Grade 9: around 20 pupils; mixed group
Classroom: small narrow room, 3 children at a desk normally for 2
Classical approach:

Alternative approach:

Assignments: reading of the poem

The poem offers multiple opportunities for cross-curricular
connections, for reflecting on cultural diversity and promoting
intercultural understanding. Below are just some examples.

Follow the textbook questions.

The biography of the author is a good example of intercultural
interactions: he is Albanian, was a Christian Orthodox priest,
lived in Bulgaria and in the USA, became poet, writer, activist
and later a leading politician in Albania and contributed to its
institutional building as a state. A connection can be made
with present-day Kosovars who live in other countries but are
still emotionally connected with Kosovo and some might chose
to return and live here.
The poem and the work of the poet in general must be
situated in the social and political context of the time when it
was written. A discussion about the period of nation-building
and literary romanticism of 19th century to early 20th century,
which led to the creation of nation-states, replacing a system
based on empires, will help pupils understand some of the
messages of the poem. A comparison can be made with
similar poems from other countries but from the same period
(for example, the Marseillaise).
References to several past civilisations which impacted SouthEast Europe in different historical periods are made. Also,
references are made to different religions and to religious
tolerance.

These can be used to make connections with topics studied in
history and geography but also with present reality and with
traces of the past and elements of religious diversity visible in
the present.

Effects:

Effects:

Mechanical memorisation, without
real understanding of the content.

Development of several elements of the competences
mentioned in the curricular framework, such as:

Exposure to expectations
regarding thinking and attitudes
(you should think this/you should
have this or that attitude, etc.).

-

Critical thinking and ability to compare and
understand sources of information;
Understanding and respecting diversity among people;
Value diversity and demonstrate tolerance, respect
and inclusive attitudes;
Understating oneself and others; and
Respect for national cultural heritage.

Worksheet : Case studies improving lesson plans
Example 1: Albanian language lesson
Topic: Description of persons
Grade 7: mixed group of around 30 children (Albanian and Ashkali)
Classroom: tiny; 5 rows with 3 desks each; two to three children sharing one desk, little space
between desks; in last rows only one child.
Assignment: teacher asks pupils to describe in a short written text a classmate and read the text
without giving the name. Others have to guess whom the text is about.
Social inclusion strategies:
-

Teacher is attentive to all children and also invites pupils in the back to read out;
Teacher cares for equal distribution of turns between Albanian and Ashkali children; and
Teacher uses the activity to stimulate social interaction and exchange between children with
different ethnic background.

Challenge:
-

Ashkali children choose to describe both Ashkali and Albanian children (showing desire to be
accepted, to be equal), while Albanian children describe only Albanian colleagues
(unconscious aversive racism).

Alternative approach or proposals to improve and overcome challenges:

Example 2: English lesson
Topic: Letter to a pen pal
Grade 8: around 20 children, mixed group, with some Ashkali children (about a quarter of the class)
Classroom: Although desks are arranged for frontal teaching, there is enough space for group work
arrangements (2 children turn to the ones in their back and form a group of 4). Children seem to be
familiar with collaborative methods at least at the English lesson. However, when teacher enters the
classroom, Ashkali girls are sitting together and one Ashkali boy sits alone in the back.
Assignment: In small groups, writing a letter to an imaginary pen friend, using a worksheet with a
model letter. One pupil from each group reads the letter produced.
Social inclusion strategies:
-

-

Teacher is attentive to all children and also invites the pupil in the back to join a mixed
group;
Teacher praises results of group work. Group work is used as a tool for social interaction and
exchange;
Distribution in groups is done in such a way as to ensure at least one pupil with very good
English language competence in each group and the instructions of the teacher encourage
peer learning; and
Teacher uses elements of the model text to introduce elements related to cultural diversity,
other countries, pointing out differences but also similarities with the background of his
pupils.

Challenge:
Because there is a high difference in competence between the Ashkali boy which is usually isolated
in the back of the classroom and the other colleagues in his group, he actually is not involved in
writing the letter, he is like a spectator to group work, despite the positive attitude of his peers.
Alternative approach or proposals to improve and overcome challenges:

Example 3: mathematics lesson
Topic: Geometry; triangles and angles
Grade 8: around 25 pupils; mixed group
Classroom: narrow; pupils sitting in rows, last rows occupied by Ashkali pupils
Teaching methods: reproduction of textbook chapter; questions and answers
Challenges: There is a discussion about types of triangles based on the textbook but no illustration
with drawings on the board. Teacher focuses on pupils in the first rows; is not attentive to all
children and doesn’t check if pupils have pencils etc. Some children seem to be lost and receive no
support. There is an Egyptian girl sitting in middle rows with Albanian colleagues but she never
offers to answer teacher’s questions and is never asked to answer. In the back of the classroom
there is one Ashkali boy, alone, without pencils and completely disconnected from the process.
Around the middle of the lesson teacher realizes that, gets a colleague to borrow him a pencil and
asks him to copy on his notebook the drawings of the lesson from the textbook. The boy starts
drawing but is not following what the other children are doing.

Alternative approach or proposals to improve and overcome challenges:

Example 4: history lesson
Topic: Congress of Vienna
Grade 8: around 25 pupils; mixed group
Classroom: narrow; pupils sitting in rows
Assignments: repetition of historical facts; reproduction of textbook chapter; questions and answers
Social inclusion strategies: friendly attitude of the teacher, teacher is attentive to all children and
pays attention to minority children. Positive reinforcement and praise of achievements.
Challenges: Teacher-centered learning, focus on knowledge. No organized interaction between
pupils during lesson. Learning is based on repetition of facts.
Alternative approach or proposals to improve and overcome challenges:

Evaluation activities
Barometer

Procedure
Ask participants to stand in a circle.
Each participants is asked to make one brief statement starting with.
“What I want to let you know, or: what I want to tell...”
Those who agree with the statement (in the sense that it applies for them also), will take a step
forward, towards the centre of the circle. Those who strongly agree will take two steps. After each
statement, all participants come back in the initial circle.
The facilitator may use the statements as a barometer for motivation, obstacles etc.
Short debriefing in plenary:
-

Ask participants how they felt, if it was difficult to choose the statement, if they were
surprised by the statements of their peers, etc.;
Allow room for clarifications, both asking questions and answering; and
Thank participants for what they shared, show that you are listening and inform that you will
take into account the input.

A letter to myself

Objectives





Reinforce the content of the workshop;
Come up with new ideas for future activities;
Encourage reflection weeks after the workshop; and
Deepen commitment to the changes planned.

Materials



Paper
Envelopes

Procedure
The facilitator asks participants to write their home address on an envelope. Then the facilitator asks
everyone to write a letter to a friend about the experiences, your insights and outcomes of the
workshop. After the participants have finished their letters they put the letter in the envelope with
their own address and seal it. The facilitator mails the letters three to five weeks after the workshop.
The letters are meant to be reminders of their own commitments, plans and reflections.
Methodological hints
It can be nice, and even more encouraging, when other participants use the occasion to add
personal greetings and give delayed feedback. In that case the envelopes should stay open in a box
in the middle of the room to the addition of such surprises. At a pre-agreed time, the envelopes
should be sealed.
The participants also can split into pairs to discuss the commitments they have made. The facilitator
should encourage them to talk about difficulties they expect to face in implementing their ideas and
consult with each other about how to overcome them. It can be suggested that pairs agree to
telephone or e-mail each other on the day they receive their letters. If they wish, they could use the
opportunity to report on progress in realizing their ideas. Of course this should not be obligatory.

Welcome to Utopia

Objectives





Imagine future scenarios which provide new solutions for problems concerning
discrimination and which create unthought-of strategies towards inclusion;
Inspire creative present-day solutions;
Discuss whether social inclusion is a common goal for all participants; and
Eliminate, in a playful way, the inner limits of thought that prevent us from finding solutions.

Procedure
The participants divide into groups of four to five persons. The facilitator asks each group to design a
Utopia concerning the way the problem of different social groups dealt with in the distant future.
Each group prepares a presentation to demonstrate to someone not familiar with their Utopia how
its members successfully interact regarding the inequality.
After the small groups have worked out their presentations, the whole group gathers in a circle to
watch the various scenarios.
The final discussion should centre on how far the proposed Utopias have gone toward finding
solutions for current problems involving discrimination, inequality and power.
The following questions may be useful:






Within the small group, was it easy to come up with a common vision for a Utopia?
Was it clear what equality could mean in this Utopian situation?
Which new ways of looking at the connections among language, power and inequality
opened up?
Would the Utopias create new inequalities if they were realized?
Do we truly want to achieve equality in the end?

At the end of the discussion, the facilitator asks the participants to write down possible solutions for
problems concerning the multiplicity of language in their everyday situations or for problems that
might have occurred during the workshop. Thus each participant creates a targeted personal action
plan. Finally each participant shares one important point from her plan with the whole group.
Methodological hints
Even though this exercise might remain on an idealistic level that is not realizable in the short term,
following activities in this guide attempt to make specific connections between these dream worlds
and everyday reality. The topics and issues that arise here can be utilized to plan concrete goals and
actions in some of these following activities.

Changes in my classroom

Objectives



Define the goals participants would like to accomplish in their classrooms; and
Develop the strategies to achieve these goals

Materials





Case studies (on children);
Large sheets of paper (half of the flip chart);
Slips of different colour paper; and
One glue stick per group.

Procedure
In introducing the session, the facilitator states that the participants will focus on real cases and
reflect on the changes they would like to introduce in their classrooms. They will also use the cases
to decide upon measures to accomplish these changes.
Once in small groups, the facilitator defines their tasks. They are to decide what they would like to
change in the situation described in the cases. To accomplish that change, they should define no
more than three goals to be reached within one year. The goals should be specific and realistic.
The facilitator should ask to develop one or two strategies for social inclusion. Each small group
should write their goals on poster paper, one goal per poster. About fifteen minutes can be allotted
for this section.

Going Home

Objectives



Prepare participants for their return to their classrooms, ensuring that what has been
learned during this workshop will be taken with them; and
Name and prioritize specific actions for implementations during the following six months to
one year.

Materials




60 slips of green paper;
60 small red stickers; and
60 small yellow stickers.

Procedure
Introducing the session, the facilitator remarks that this workshop has addressed the phenomena of
inequality and exclusion. We have discussed many ideas and have learned several methods to rectify
this inequality in our classrooms. In order to make sure that what we have learned here is translated
into practice, each participant will determine what she will do in the classroom in the next half year
to implement social inclusion strategies.
Each participant receives two or three slips of green paper in order to write down ideas he or she
intends to implement. The ideas can be ones which came up at any time during the workshop. Or
they can be brand new. What is most important is that they are very concrete and something we
intend to do in our work (for example all hand-outs for parents will be printed in Romani).
Thus each paper represents a personal commitment for our future work.
When all have finished writing, they are asked to read their ideas one by one and then post them on
the wall in one row at eye level. Similar ideas should be posted near each other.
When all the ideas are posted, the facilitator distributes two red stickers and two yellow stickers to
each participant. The group used these stickers to evaluate and prioritize the ideas on the wall. They
place the red stickers on the ideas that they are absolutely certain they will use. And they put the
yellow stickers on the ideas they might try to use. They do this all at once and without discussion.
When all stickers are placed the facilitator reads out the ideas which received the most read stickers.

Surprise, remember, think about more

Objectives



Connect the experiences of the course to one’s own context; and
Link experiences with one’s own cultural background.

Procedure
At the end of any activity, the participants are asked to take down notes in their mother tongue
concerning three aspects:




Something that has surprised me;
Something I find worthy to remember; and
Something I want to think about more.

All participants are invited to share one or two of the most important aspects.

Personal development

Objectives




Visualize personal developments that have occurred during the course of the workshop;
Highlight differences between the beginning and the end of the workshop; and
Share with the group central points of personal change.

Materials



Long rope (nearly wall-to-wall if indoors); and
Wide selection of visual images: postcards, photographs, illustrations, etc. (at least twice as
many as there are participants).

Procedure
Thus activity can be presented anytime from the middle of the course until the end. The facilitator
begins by lacing out the rope and explaining that one end represents the beginning of the workshop
and the other end represents the present moment. The facilitator then asks participants to reflect
upon the personal changes they have undergone during the course of the workshop.
The facilitator places the postcards, photos, illustrations and other visual images face up in the
middle of the room. The participants are then asked to choose two postcards: one which symbolizes
them at the beginning of the workshop and one which represents their current state of affairs.
One at a time each participant then displays the two choices to the rest of the group, explains why
those two images were chosen, and then places one at the “beginning” of the rope and the other at
the “present moment”.

Evaluating the workshop

Objectives




Evaluate the workshop at different levels;
Integrate personal and group evaluation; and
Visualize evaluation through drawing.

Materials




Writing paper for all;
Pens or pencils for all; and
Several coloured markers for each small group.

Procedure
The facilitator introduces to the participants different levels of evaluation that will be of importance:





The overall goal of the workshop;
The structure of the workshop;
The specific activities; and
The way in which exercises were conducted.

Participants are asked first to reflect individually upon each of these levels and to answer for
themselves the following two questions regarding each level. They should take notes as they do so.
a. What did you like?
b. What would you do differently?

The large group then divides into groups of four to six people each and exchanges their evaluations.
They should focus on the first three levels since these are fundamental to the workshop design itself.
Additional activities
After having enough time to verbally exchange their evaluations in the small groups, the facilitator
instructs each group to draw a group picture, perhaps including designs or symbols representing the
individuals’ answers to questions a and b.
Finally, the whole group presents their drawings with explanations to each other.

Evaluation questions

The following is a collection of questions that might be asked in evaluating a workshop on the power
of language. All of the questions can be used in a traditional questionnaire to be answered in writing.
Some also lend themselves to being used in the alternative evaluation methods introduced above.









How practical for your everyday work were the strategies you learned?
How well do you think we, as facilitators, contextualized the workshop for you?
In relation to the course description, do you feel that the workshop raised, met or
exceeded your expectations?
Was the overall design adequate?
Was the design comprehensive or incoherent? Should it have been one or the
other?
Was the long-term goal to foster social inclusion transparent and clear from the
beginning?
Which exercise will you use? How will you use them?
What adaptations will you make in the activities you use?

Discussion in plenary: Which questions are the most important ones you still have?

