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The Council of Europe was founded in 1949 to achieve greater unity between European parliamentary
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CDCC to carry out its tasks under the European Cultural Convention. There is also a close working
relationship between the CDCC and the regular conferences of specialised European ministers responsible
for education, culture and the cultural heritage.

The CDCC's programmes are an integral part of the Council of Europe's work, and, like the programmes in
other sectors, they contribute to the Organisation's three over-arching policy objectives for the 1990s:
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- the search for common responses to the great challenges facing European society.

The CDCC's education programme covers school, higher and adult education, as well as educational
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legislation on higher education in Central and Eastern Europe; academic mobility; and educational
documentation and research.
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1. INTRODUCTION

This Symposium was jointly organised by the Council of Europe and the Ministry of Science
and Education of the Czech Republic. It brought together over 80 participants from 37 different
countries in Europe and included historians and history teachers, curriculum planners, observers from
non-governmental and international organisations. In addition to the members of the organising
committee and the speakers from the Czech Republic, who participated in all aspects of the
Symposium, a number of other Czech experts (teachers, academics, officials and representatives of non-
governmental organisations) also attended specific sessions during the week. Proceedings for all four
days were ably chaired by Mr Derek Paton of the Institute for Contemporary History of the Czech
Academy of Science, Prague.

In thanking the Czech Authorities for hosting the symposium, Mr Maitland STOBART, on
behalf of the Council of Europe, observed that it was very fitting that we should meet in Prague for a
conference on mutual understanding and the teaching of European History since "the city and the Czech
lands symbolise - in a very special way - the positive mutual influences and the torments, the
disappointments and the hopes of our shared history".

The Symposium was the culmination of a two-year Project on "History Teaching in the New
Europe", which had been implemented in response to the Summit of the Heads of State and
Government of the Council of Europe's member States. The Project had also involved:

- a symposium on "History teaching and European awareness" (Delphi, Greece, 11-14
May 1994);

- a symposium on "History, democratic values and tolerance" (Sofia, Bulgaria, 19-22
October 1994);

- a meeting of curriculum developers and educational publishers (Strasbourg, 8-9
December 1994);

- a meeting of experts on educational research on the learning and teaching of history
(Strasbourg, 19-20 June 1995);

- a meeting of representatives of regional and multilateral pilot projects on history
(Strasbourg, 6-7 July 1995).

In addition, the Project took into account other relevant activities in the Council of Europe, in
particular:

- European teachers' seminars on a wide range of themes and topics relating to the
teaching of European, national and local history through the Council of Europe's In-
Service Training Programme for Teachers;
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publications from a range of regional and multilateral pilot projects on school history;

the CDCC's Project on "Democracy, human rights, minorities - educational and cultural
aspects";

the project on local and regional history of the Congress of Local and Regional
Authorities of Europe;

the Colloquy on "The learning of history in Europe" organised in 1994 by the
Committee on Culture and Education of the Parliamentary Assembly.

It is important to stress that this project was not, and should not be seen as, an attempt by

experts in Western Europe to set the agenda for curriculum reform in Central and Eastern Europe. On
the contrary, what emerged from the discussions in Prague (and in other recent Council of Europe
symposia) was that:

1l.

iii.

the wider perspective offered by the New Europe introduces new opportunities for history
teaching in all European countries;

colleagues from Central and Eastern Europe are raising several new issues for the teaching of
history, which challenge some of the assumptions made by other countries about history
teaching;

in all our countries, we are facing a number of similar issues and concerns regarding the
development of history curricula and classroom teaching. These include:

getting the balance right between national, regional, European and world history;

getting the balance right between political, social, cultural, economic history and the
history of ideas;

helping young people develop an historical perspective that enables them to establish
links between what they have learned about different periods and events;

learning how to handle sensitive and controversial themes and periods in a nation's or a
region's history;

encouraging the majority of teachers to use a variety of teaching methods and different
perspectives in their teaching;

resourcing and implementing curriculum change effectively.



2. THE AIMS OF THE SYMPOSIUM

The two main aims of the Symposium (and of the overall project on "History Teaching in the
New Europe") were to:

1. identify innovatory approaches to the teaching of the history of Europe in the spirit of the final
Declaration of the Vienna Summit, in particular, the urgent need to strengthen "programmes
aimed at eliminating prejudice in the teaching of history by emphasising positive mutual
influences between different countries, religions and ideas in the historical development of
Europe";

il. provide policy makers, curriculum developers and history teaches with practical advice.

This report, taken in conjunction with the other publications which have emerged from this
Project, seeks to fulfil these aims, but, in reading its conclusions and recommendations, two caveats
need to be kept in mind. Firstly, as Deputy Minister Miroslav BARTOSEK observed in his welcoming
address, a symposium of this kind cannot be expected to solve all of the problems associated with
promoting mutual understanding through the teaching of European history but it is an important
"symbolic step in the right direction". Secondly, as Mr STOBART pointed out in his opening address,
while history teaching can contribute to mutual understanding and an awareness of the richness and
diversity of European history, it can also be misused to promote and reinforce feelings of national
antagonism, cultural and racial superiority, chauvinism and aggressive nationalism. This, he concluded,
was why the Council of Europe hopes that the Prague Symposium would provide clear and practical
guidance to both policy-makers and practitioners on how the teaching of European history can
contribute to greater mutual understanding within the "New Europe".



3. THE PROGRAMME
Following the usual pattern of Council of Europe Symposia, the programme included:

- plenary sessions and panel sessions where historians and educationalists provided
specialist input;

- four permanent working groups of participants which met twice a day throughout the
Symposium. Each group was multi-national and represented a variety of experiences
and interests. Two of the groups were English-speaking, one was French-speaking and
the other was bilingual.

The presentations and the deliberations of the working groups have been summarised in this
Report, and their conclusions have been taken into account in the recommendations made in the final
section.
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4. SUMMARY OF THE PLENARY SESSIONS

4.1 Professor Otto URBAN, Keynote address on '"Mutual understanding and European
history"

Professor URBAN began by observing that the changes which had been taking place since 1989
had revived academic discussions about the phenomenon of "Central Europe". However, it was
apparent that the concept could only be understood in relation to the wider European context. He,
therefore, set out initially to show how the twin concepts of Europe and Europeanism were historically
conditioned. He started by exploring the usefulness and limitations of a geographical definition of
Europe. The problem for geographers has been that Europe is a continent which is not a continent but
rather a geographically distinct area of Asia. As a result, historically, the eastern and south eastern
borders at any particular point in time tended to reflect the political and national realities of the period.
To illustrate the point, he referred to the way in which the eastern border gradually moved further east
coinciding with the western expansion of Russia initiated by Peter the Great in the 18th Century, the
subsequent expansion to the East in the 19th Century and Russia's greater involvement in European
politics and international relations.

However, whilst virtual consensus amongst geographers about the geographical shape of
Europe emerged by the end of the 19th Century, it was apparent that cultural and political concepts of
Europe had seldom coincided with geographical definitions. Sometimes a clear idea of Europe emerged
because of a perceived or actual external threat, but this was not always the case (eg., it did not happen
during the Crusades) and, even when it happened, it was usually only a part of the geographical entity
of Europe that was united by external threat. In other eras, the idea of Europe emerged in contrast to
another culture, but again this was usually only in a region of Europe and often while some other part of
the continent was under non-European control and influence. Finally, there were times also when one
major power exercised political hegemony over much of Europe, but such power was never universal or
even culturally unifying. Most of the time, Europe has been characterised by its divisions, and its
political, cultural and religious diversity rather than by any common or unifying features. The
contrasting cultures, the religious divisions, the rise of nationalism, and political and economic conflicts
have meant that there has been an almost continuous process of defining and re-defining Europe
throughout its history.

Professor URBAN then went on to examine the position of Central Europe in these
developments. Until the Reformation, the borders between west and east had been changing
continuously, sometimes characterised by greater integration with Western Europe, sometimes by
greater unification within the region and sometimes by tendencies towards disintegration. He discussed
the role of the Habsburgs in Central Europe, who sought to unite a mosaic of diverse linguistic, cultural,
ethnic, religious and political groupings. By the late 18th and early 19th Centuries, the area controlled
by the Habsburgs was the eastern edge of western Europe and the western edge of eastern Europe, more
socially and culturally diverse than its neighbours, with different economic concerns and, particularly
after the Napoleonic Wars, too weak to establish a third and non-aligned state in the region alongside
Germany and Russia. Nevertheless, he felt that the Habsburgs had created a cultural tradition - a
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mixture of Germanic, Romanic, Slavic, Jewish and Hungarian elements - which has survived the break-
up of the Empire and the fall of the Monarchy. It was this cultural tradition which, he felt, was both an
enduring myth and a source for new thinking about Central Europe and Europeanism within the region.

He then moved on to look at the scope for creating new perspectives on Europe in the post-Cold

War era and concluded with the following four points:

il.

iii.

1v.

4.2

most Europeans have now rejected authoritarian political and social régimes, but the
development of civil societies in their place still requires a significant "demilitarisation" of
thinking;

Europe is now more "introspective", focusing less on global responsibilities and interests and
more on its own internal problems;

there are signs of the conditions emerging for greater European unity although the possibility of
a United States of Europe is a long way off;

modern communications technology makes the European continent "smaller" and can serve as a
medium for greater "Europeanisation".
Professor Francois AUDIGIER - Presentation on ""Educational research on the learning

and teaching of history"

Professor AUDIGIER reported on a meeting organised in Strasbourg on 19-20 June 1995 by the

Council of Europe to survey the findings, themes and problems of research on the teaching of history in
European countries. The meeting had focused on four main themes:

il.

1il.

studies of history curricula. These, he reported, have tended to concentrate on:
- curriculum aims and general principles;
- structures and frameworks for organising curriculum content;

- analysis of textbooks (which have tended to focus either on the use of textbooks in
teaching or on the ideological values and biases underpinning them);

the impact of history teaching. This raised research questions which are difficult to answer, such
as the relative influences of different sources of information on the past and the links between
history teaching and young people's civic attitudes;

how young people learn about history. This can involve research on appropriate content and
teaching approaches for different age ranges of pupil; how they develop basic concepts for
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understanding history; how history teaching can relate to the pupils' experience and
understanding of societies and human actions;

iv. teaching history in a multi-cultural context, particularly the need for more research on how to
make connections between national history and the diversity of other kinds of history, for
example, the history of minorities, regions, continents, global history, and so on.

Professor AUDIGIER then went on to observe that, in their discussions at the Strasbourg
meeting, participants kept returning to the same issues relating to history teaching. For example:

- the implications of enlisting history to help create and reinforce a sense of collective
identity. Whilst the need to construct a national identity has underpinned much past and
current thinking about the teaching of history, it needs to be recognised that we all have
multiple identities and belong to a variety of communities, some of which may be more
central to an individual's identity than others;

- the ambiguous relationship between the academic discipline of history and folk or
collective memory: interdependent yet potentially antagonistic;

- the tension between, on the one hand, the role of school history in introducing pupils to
their national heritage and collective past and generating a sense of identity, and, on the
other hand, teaching them to think critically and to understand that each historian offers
an interpretation based on evidence and not just a factual description;

- the potentially different functions performed by the history teacher, as a member of a
social institution, and by the academic historian.

4.3 Professor Otto ZWETTLER - Presentation on '"Historical Consciousness of Students in
Europe: the Comparative European Project on 'Youth and History'"

Professor ZWETTLER reported on an ongoing cross-national research project involving 32
countries in five regions: Northern, Western, Southern and Eastern Europe and the Near East (Israel
and Palestine). The resulting opportunity sample was not only geographically diverse, it also included a
variety of language groups and cultural and ethnic minorities, and ensured that young people from
countries with widely different political systems and stages of economic development were included in
the study.

The research, using a questionnaire completed by 1,000 15-16 year-olds in each country, was
carried out in the winter of 1994-95. It focused on young people's historical consciousness: their
understanding of basic concepts and ways of thinking about the past and their cultural, social and
political attitudes, particularly regarding the present and the future. In addition, information was
collected about the backgrounds of the students (age, gender, religion, home background, type of
school, etc.), their sources of information on the past and present; their attainment in history at school,



teaching methods employed, etc.
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This project provides an opportunity to test a number of important hypotheses relating not only
to how young people learn about history and think historically but also how this in turn relates to their
political socialisation:

- how does historical consciousness relate to national identity and other collective
identities?

- are there important differences in the historical socialisation of young people in different
countries and regions?

- which socialisation agencies influence historical consciousness, and how?

- what changes take place in young people's historical consciousness when their countries
experience a significant change of régime or when they enter a larger political
community or confederation?

- are there culture-specific patterns of thinking and ways of coming to terms with the
past?

- how do their interpretations of the past correlate with their perceptions of the present
and their expectations for the future?

Professor ZWETTLER explained that the data are still being analysed and so he was not yet
able to report any findings. However, he was confident that the findings would shed light on these
research questions and raise new questions for further research, at both national and comparative levels.

4.4 Positive mutual influences in European history

In a panel session, three speakers were invited to give presentations on specific examples of
positive mutual influences in European history. Their presentations, which will be published separately,
are briefly summarised below followed by a more general comment about some of the broader
implications for teaching European history which emerged in the discussions.

i. Dr Manuela MARIN: al-Andalus

Essentially, this presentation was divided into three distinct parts. In the first part, Dr MARIN
gave a brief outline of the development of al-Andalus from the beginning of the Eighth to the end of the
15th Century. At one level, the medieval history of the Iberian Peninsula could be described in terms of
conquest and reconquest. Initially, the influence of Arabs and Berbers was confined to the cities and the
majority of the population was Christian, with a significant, if small, Jewish minority. Three centuries
later, the majority of people in the country had converted to Islam, the common language was Arabic,
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and three-quarters of the Peninsula was governed by the Caliphate of Cordoba, whose influence spread
widely across the western Mediterranean. However, a mere century later, the situation had changed
dramatically. Internal divisions within al-Andalus had encouraged the small Christian kingdoms in the
north of the Peninsula to unite to recover territory in the south - the so-called "Reconquest". By the
beginning of the 14th Century, Islamic power was confined to Granada in the south east which, in turn,
was finally conquered in 1492 by Castille. The Christian kingdoms had not only won back the land,
they had also become united and, in so doing, had created the conditions necessary for the emergence of
the nation-state of Spain.

But, Dr MARIN emphasised, the history of the region during this period could not be reduced to
a series of battles and conquests. First, periods of peace were longer than periods of conflict. Second,
the two communities of Muslims and Christians were not in a state of permanent antagonism. Many of
them lived alongside each other and merged their different traditions, customs and cultures (indigenous
Latin and Visigoth merging with cultural traditions brought from Egypt and Iraq as well as the Arabian
peninsula) to create a culture which was unique not only in Western Europe but in the Mediterranean as
a whole. She then described some of the many positive influences between the two cultures
(intellectual, literary, artistic, architectural and legal) which emerged during this period.

However, although some of these influences survived the Reconquest, the following century
saw, firstly, the emigration of some Muslims and the enforced conversion to Christianity of the rest, and
then, at the beginning of the 17th Century, the expulsion of those who had been converted. As Dr
MARIN put it, "the making of the modern state of Spain was, thus, founded upon the elimination of the
Islamic traces in the Peninsula".

She then went on to look at how historians have subsequently presented the history of this
period. In particular, from the 19th Century to present times traditionalist historians have tended to
regard al-Andalus as an aberration which did not have a significant long-term impact on Spanish
history. This has been the prevailing view, but, in the 20th Century, a school of Arabic studies emerged
in Spain which has struggled for legitimation within a context dominated by the traditionalist
perspective. In the early stages, Arabists did not use the term "al-Andalus" but wrote about "Muslim
Spain" and tended to emphasise that what made this period in the history of the Iberian Peninsula so
unique was its Spanish character. In contemporary academic circles, al-Andalus is now accepted and
recognised as a part of the historical legacy of the Peninsula, but this perspective is not yet widely
accepted by the population at large and, as Dr MARIN pointed out, this is unlikely to change while
most school textbooks only reproduce the traditionalist view of Spanish history.
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ii. Dr Gun WESTHOLM: The Hanse

This was a presentation on one of the Council of Europe's Cultural Routes projects: "Hanseatic
Sites, Routes and Monuments". Dr WESTHOLM began by explaining that the Project had set out to
provide materials that would contribute to the development of cultural and historical tourism in the
former Hanseatic area, including the Baltic, but it was also hoped that the Project would also provide
useful educational activities as well.

She then went on to provide a brief history of the Hanseatic League in northern Europe from the
Mid-12th Century to 1669, when the last Hanseatic Diet was held in Liibeck. In doing this, she traced
the development of the League from what was essentially the first commercial and trading union -
trading in furs, wine, grain, fish, metal, wool and salt - to an extremely powerful military and political
power capable of intervening in the affairs of individual States all over Europe. Dr WESTHOLM drew
attention to a range of mutual positive influences: increased economic interdependence, more political
co-operation, common technological developments. However, it was also apparent that other factors
besides the Hansa itself contributed to this process of mutual influence. To illustrate this, she pointed
out that the Christian church was an important trading customer for the League, needing wax for
candles and lead for stained glass windows but also creating a demand for certain goods through its
religious practices (e.g. fish for fasting days which in turn required developments in the drying and
salting of fish).

Dr WESTHOLM then described the guidebook on the Hansa which she had produced as her
contribution to the Project. The core of the book comprises descriptions of the towns that formed the
Hanseatic League. Fifty-four of these towns have been selected as being highly recommended for
cultural tourism, and these are described in much more detail. The guide also contains a brief history of
the League, maps of the trade routes from different periods, and a list of museums with Hanseatic
exhibits. She finished by observing that, although it was hoped that the outcomes of the Project would
also be used for educational purposes, it was also necessary to develop specialist teaching materials for
schools, as well as materials for cultural tourism.

jii. Dr Helena KREJCOVA: The Jews in Prague

Dr KREJCOVA began her presentation by observing that Jews had recently celebrated the
millennial anniversary of their coming to the Czech lands. She then went on to briefly outline their
history, focusing particularly on the period since the reforms introduced by Emperor Joseph II in the
late 18th Century. During the period from the reforms to the 1848 Revolution, a liberal movement
gained influence within the Jewish community in Bohemia and played a significant part in the social
and economic changes which took place during this period, e.g. the development of banking and
commerce, industrialisation and the spread of new ideas. But liberal ideas were not universally
accepted within the community, and divisions emerged between liberal and conservative Jews, with the
latter fearing increased assimilation and consequent loss of religious and cultural traditions. At the
same time, there were also divisions within the Christian community in the Czech lands regarding the
so-called "Jewish question".
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Whilst there was evidence of increased integration and co-operation between the Jewish
intelligentsia, (the young liberals), and the Christian intelligentsia (particularly those who looked to
Germany for a lead), this was less apparent amongst the bourgeoisie and the working classes, especially
the artisans, where there was mutual fear of increased competition. While Jewish liberals joined in
common cause with Czechs and Germans in the 1848 Revolution, the old divisions persisted so that in
the years immediately afterwards many Jews either returned to the Ghetto or emigrated to America.
These divisions were further reinforced by the Constitution of 1867 which granted Jews equal rights
thereby strengthening pro-German sympathies within the Jewish community. And yet, at the same
time, there was also growing support for Czech nationalism, particularly amongst Jewish students. This
led to a Czech-Jewish assimilation movement seeking to adopt the Czech language and to help create a
common culture, economy and politics. Dr KREJCOVA went on to observe that, from the late 19th
Century onwards, the idea of Czech-Jewish assimilation became more widespread and many Jews
actively participated in the establishment of the first Czech Republic in 1918.  However these
developments must also be looked at within the context of the pro-German Jews and the traditionalists
becoming increasingly alienated (a minority within a minority), the growth of Zionism, and increased
anti-Semitism within the Czech population which often could not be distinguished from anti-
Germanism.

Dr KREJCOVA completed her presentation by looking at what happened after the Munich
Agreement and the German occupation. She talked about life in the ghetto in Theresienstadt during this
period and the subsequent deaths of so many Czech Jews in the concentration camps.

iv. General comments:

These three presentations have been reported in some depth because, in many respects, they
represent case studies of the kinds of approaches to national and European history which the Council of
Europe's Project in general, and the Prague Symposium in particular, were seeking to encourage and
promote.

Several general points emerged during and after these presentations which have implications for
the development of any materials on positive mutual influences:

- working through case studies of this kind can be an excellent way of making the rather
abstract notion of positive mutual influences more concrete and real to classroom
teachers and teacher trainers alike;

- it is important to ensure that any materials developed on this theme convey the complex
interactions, exchanges and inter-dependencies involved. In the presentations on al-
Andalus and the Jews in Prague, it was apparent that the groups who were influencing
each other were not homogeneous. The internal differences within each group (e.g.
between traditionalist and liberal Jews, pro-German and pro-Czech, young and old)
were as distinct and significant as those between the different national or ethnic groups;
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- teaching about positive mutual influences can counter some of the stereotypes and
historical myths that may be prevalent in society, but, unless due care is taken, they can
also reinforce other historical myths and stereotypes;

- at present, the timelag between the emergence of new thinking by academic historians
and changes in school history to accommodate that thinking is too great and needs to be
significantly reduced.

4.5 Approaches to the teaching of national and European history
Discussion on these themes was led by three speakers:
i Ms Susan BENNETT: The role of history in the formation of national identity.

This was a report on the proceedings of a European Teachers' Course which was held in York,
England on 18-24 September 1995. The conclusions of this Course took the form of a checklist of
questions that could be asked of history teaching in any education system (see Appendix III). The
questions relate to curriculum, resources, classroom activities and teacher training and professional
development. Ms BENNETT observed that there are a number of widespread misconceptions about the
notion of national identity:

- it need not be narrow, restrictive and exclusive;

- it is possible to identify with more than one national grouping or community without
experiencing a crisis or conflict of identity. She gave as an example, the possibility of
being Jewish, Welsh and British at the same time, but similar examples could have been
given from most other European countries;

- national identity is not static; it changes over time.

However, she also pointed out that, although the Vienna Declaration's objective of
strengthening "programmes aimed at eliminating prejudice in the teaching of history by emphasising
positive mutual influences between different countries, religions and ideas in the historical development
of Europe" was an important and laudable one, it was clear from discussions at the York Course that
much needed to be done before most history teachers and textbooks would fulfil this aim. In her view,
good practice in the teaching of national history should include the perspectives of different
communities and different historians (as should good textbooks); seek to develop pupils' critical
thinking skills, make use of source material, use role play and drama, and make use of computer
simulations, particularly when looking at historical events and developments which are highly complex.
She concluded by suggesting that it would be useful to work with history teachers across Europe to
collect examples of good practice for dissemination by the Council of Europe.
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ii. Mr Paul VANDEPITTE: Approaches to the teaching of national and European
history - the views of a representative association of history teachers

Mr VANDEPITTE attended the Prague Symposium as Vice-Chairman of EUROCLIO, the
European Standing Conference of History Teachers Associations. A set of recommendations on mutual
understanding and the teaching of history were circulated at the Prague Symposium by EUROCLIO
and these are included in the report as Appendix IV. In his presentation, Mr VANDEPITTE provided
some background about the establishment and subsequent development of EUROCLIO. He then went
on to identify a number of issues relating to the task of meeting the aims of the Vienna Declaration in
the context of the New Europe:

- the need for clarification on what exactly is meant by the idea of working together in
"the New Europe";

- the need to recognise that history teaching is undergoing a period of transition in some
European States, particularly in Central and Eastern Europe, and that more needs to be
done to support that process of change;.

- the need to identify those countries with the most urgent needs;

- the need to find additional financial and material resources to permit effective support
and international co-operation. EUROCLIO hopes that some of these constraints might
be lifted through access to some of the new programmes of the European Union, such as
PHARE.

iii. Mr Herbert SPECHT: The approach of the European Schools to the history of
Europe

Mr SPECHT teaches history, geography and German at the European School in Brussels. This
is one of nine such schools currently established within the member States of the European Union to
provide education for children of EU officials and administrators. They cater for children from
kindergarten through to the Baccalaureate. Basic education is taught through the medium of three
languages: English, French and German, and all children are taught in their mother tongue plus at least
two other languages.

Having provided some basic background information about the European Schools, Mr SPECHT
went on to provide an outline of the history syllabus which is only taught to pupils of secondary age. In
Years 7-9, history is only taught within a broader multi-disciplinary context, along with geography and
the social sciences. So, for example, in Year 8 there is a general multi-disciplinary theme: "The
Adaptation of Human Beings to their Environment”, which includes a historical perspective (e.g. the
origins of humanity, pre-history, the Middle Eastern civilisations). In Year 10, pupils encounter what
might be regarded as a more conventional history syllabus which provides a broad historical survey of
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European history from the Middle Ages through to modern times, including Imperialism, European
rivalries, industrialisation, mass movements and revolutions, Communism and contemporary
international relations. Taken merely as a list of topics, this would seem to be a fairly conventional
syllabus. The main differences lie in the approach adopted:

- teaching offers a genuinely European-wide perspective;

- the history teacher has to teach his or her subject through a foreign language;

- the textbooks and teaching materials used are of French, German and British origin.
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THE FOCUS OF THE WORKING GROUPS

The four working groups were asked to seek answers to the following questions:
how can we ensure that national history does not become nationalistic history?

what should be the balance and links between local, regional, national, European and world
history in our curricula?

what are effective approaches for teaching the history of Europe in the spirit of the Vienna
Declaration? What are the positive mutual influences mentioned in the Declaration?

what are effective approaches for teaching about controversial, sensitive and tragic issues in our
shared history of Europe? How can teachers be helped to handle such issues?

do our history curricula have a fully European dimension? In particular, is the richness and
diversity of the history of the peoples of Central and Eastern Europe reflected in curricula in
other parts of our continent?

how can the learning of history outside the classroom contribute to greater mutual
understanding and confidence in Europe? What can be the contribution of history clubs in
schools, museums, field work, school links and exchanges, and the mass media, in particular
school radio and television?

how can the conclusions and recommendations of the Prague Symposium be implemented?
How can they be integrated in curricula, textbooks and teaching resources, teacher training and

classroom practice?

There was a considerable degree of overlap in the views of the four groups and so, rather than

reproduce the reports from each group, their views have been incorporated into the main body of this
Report. Although the opinions expressed in the following sections are those of the General Rapporteur,
it is hoped that they do justice to the depth and breadth of the working groups' reflections.
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6. TEACHING NATIONAL HISTORY

There seemed to be considerable agreement amongst participants that teaching in a nationalistic
way goes beyond simply teaching students about the history of their national group or nation. Instead, it
presents them with a particularly one-sided or biased view of their nation's history in order to promote
two related ideas:

1. that, in some way, they are superior to other groups or nations;

il. that their distinctiveness can only be expressed through political sovereignty over the homeland,
regardless of any other nationalities who may be living there.

Expressed in this way, the distinction between the two positions appears to be clear-cut. But
these are not polar opposites. Rather, they are positions on the same continuum. At one end, there is
the teaching of national history as part of raising historical consciousness and awareness and as an
important element in everyone's general education. At the other end of the continuum is the teaching of
national history from a nationalistic perspective. Somewhere between them on the continuum are a
number of other positions. For example:

- a strong emphasis on national history in order that students can recover or re-discover
their history. Several participants pointed out that this may be a temporary or
intermediate phase which will be superseded in time by a broader, more outward-
looking curriculum,;

- the teaching of history in order to develop or reinforce a sense of national identity;
- the teaching of history to engender a sense of national pride.

Moving along this continuum from teaching national history for its own sake towards teaching
it to promote nationalistic attitudes, the following tendencies can be noted:

1. a greater element of intentional exclusion in the selection of topics and content. It ranges from
the sub-conscious or unthinking exclusion of the histories of ethnic and linguistic minorities,
women and the poor to the more conscious exclusion of anything negative which might present
a nation's history in a less than glorious light;

il. a greater inclination to present school history and other subjects such as civics and the social
sciences, as panaceas for society's problems. The argument is familiar: rapid social, economic
and technological change, combined with high unemployment for young people, leads to
alienation, disillusion and a loss of national confidence. But instead of finding political, social
and economic solutions to political, social and economic problems, it is assumed that they can
be solved in the classroom,;
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iii. an increasing emphasis on the active involvement of the history teacher in the inculcation of
certain attitudes in an uncritical and educationally invalid way.

So, the further one moves along this continuum, the more problematic it becomes and the more
important it is that the reasons behind such a move are openly debated and critically scrutinised by the
teaching profession.

Even where there is not a concerted effort on the part of governments or school authorities to
introduce a more nationalistic note into history teaching, it can still emerge by default. To prevent this
happening, it is crucial that those responsible for devising or revising history curricula and syllabuses
and those who teach history ensure that:

- the criteria for selecting curriculum content are clear, unbiased and publicly justifiable;

- the content selected does not present the nation's history solely in a positive and
uncritical light;

- the history curriculum is not so content-rich that it leaves little time for pupils to reflect
critically on what they are being taught and to develop the skills which are fundamental
to the discipline of history;

- curriculum content is not just limited to political and military history, where there tends
to be more scope for nationalistic rhetoric than in, for example, the history of ordinary

people;

- pupils will be given the opportunity to examine national history from a variety of
perspectives;

- pupils are encouraged to examine critically evidence and make use of primary and
secondary sources as well as textbooks;

- teaching will be sensitive to the past, present experiences, and future aspirations of any
minorities and formerly oppressed groups within the national borders;

- textbooks are scrutinised for deliberate and unintended biases.
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7. THE BALANCE BETWEEN LOCAL, NATIONAL, REGIONAL, EUROPEAN AND
WORLD HISTORY IN THE CURRICULUM

Before addressing the intrinsic issues regarding balance in the curriculum, there was some
discussion in most of the working groups about the meaning of some of the terms used here. There was
some confusion, for example, about the use of the term "regional history”. Does it refer to geographical
or administrative regions within a nation state (such as the Autonomous Authorities in Spain) or to
larger geo-political areas which incorporate a number of nation states (such as the Baltic, the Balkans,
the Nordic States, etc.)? It could be argued, quite reasonably, that historians use the term in both senses,
but it needs to be recognised that both meanings could have different implications for the pedagogical
approach which is adopted. One school of thought which is well-established in curriculum
development, favours the spiral curriculum approach whereby the pupil is introduced initially to local
history on the grounds that it is closer to his or her own immediate experience and then the content
"spirals" outwards to encompass areas which are increasingly more remote from the pupils' own lives
and localities. In this situation, a region within a nation state is clearly more immediate and tangible to
pupils than a geo-political area of which their country is only a part. There was also some discussion
about what is meant by European history given that in most countries the practice was to focus on those
regions of Europe which were most relevant to understanding national history - a point which was also
raised in discussions about the meaning of the term "global" or "world history".

Once the working groups had reached some consensus on terminology (or agreed to differ),
discussion moved on to issues relating to the balance between the different historical dimensions. It
emerged that, in most countries, five factors have traditionally been critical in determining the balance:

1. location - countries in the heartland of Europe, for example, have tended to provide more
coverage of European history than those such as the United Kingdom and the Scandinavian
countries which are on the geographical periphery, although the recently revised history
currriculum in Sweden is distinctly more "European" in scope;

il. colonial experience - those with a strong colonial past have often tended to give more
emphasis to world history (though usually only modern history and predominantly focusing on
their colonial pasts);

1. relations with neighbouring countries - much of what appears to be European history when
looked at more closely tends in fact to be regional history: the Mediterranean, the Baltic, the
Nordic States, the Balkans and so on;
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iv. the degree of flexibility in the structure of the history curriculum - some curricula are rich
in content. In three or five years of secondary education, they offer a sweeping survey from
prehistoric times or ancient civilisations through to modern times. This usually means that there
is little scope for the introduction of more European or global history. In some other States, the
structure of the curriculum is much more open and flexible, particularly in those which leave the
choice of topics to the teachers or which only cover a few periods in depth rather than trying to
be comprehensive;

v. the willingness to change - in some cases, this is clearly related to political will, but it should
also be recognised that, in the 1990s, many countries in central, eastern and western Europe
have been going through major curriculum reforms. In some cases, innovation fatigue has set in
amongst administrators and teachers alike. In some countries, a moratorium has been declared
on any more changes in the history curriculum after periods of what seem to have been non-stop
change.

As these factors suggest, discussion on this issue tends to focus upon national priorities (often
linked to the current state of political and economic development of the nation) and the constraints
within which the curriculum planners and history teachers have to operate. The constraints and
practical problems which inhibit curriculum change were a common theme in the working group
discussions, and are raised again in Section 10 when looking at the scope for more coverage of
European history, particularly the history of Central and Eastern Europe in the schools of Western,
Northern and Southern Europe. It was also generally recognised that there are times in the political and
economic development of a nation (often related to major changes or public confidence about the
future) when it might be appropriate to give more or less emphasis to national history

However, it is interesting that discussion on this question (both at the Prague Symposium and in
other recent Council of Europe meetings and documents) has tended to assume that balance essentially
relates to the amount of content or the amount of fime allocated to each historical dimension. It is
possible, however, to resolve this issue in a different way through the approach of the teacher. That is,
regardless of whether the topic is primarily concerned with local, national, regional, European or world
history, links are consciously made with the other dimensions wherever they are relevant and help to
shed light on what is being studied. So, for example, in the context of teaching local history this might
entail looking at:

- a local family with national and international connections;

- a war memorial which can provide information about the histories of local families but
also links the locality to broader national and international developments in the past;

- the international trading links of a local firm and how they were affected in the past by
national, regional and global developments;

- the trading links of a local port and how they have evolved over time, often reflecting
changing political alliances and conflicts;
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local place names and their origins;

- buildings which do not follow local architectural styles (e.g. Hanseatic-style warehouses
across northern Europe).

Such an approach not only sets the topic under study into a wider historical context, it also
places "mutual influences" at the heart of any attempt to broaden the pupil's historical perspective.
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8. POSITIVE MUTUAL INFLUENCES

The issue of how mutual understanding could be reinforced through emphasising positive
mutual influences was central to the planning of the Prague Symposium and a key focus in the
discussions of the working groups. Five questions were addressed on this issue:

8.1 In the context of history teaching, what do we mean by the term 'positive mutual
influences'?

The notion of positive mutual influences suggests some kind of two-way exchange between
groups, nations, religions or cultures. It also suggests some degree of interdependence, interaction and
willingness to learn from each other. The three presentations to this Symposium on al-Andalus, the
Hanse and the Jews in Prague all provided vivid illustrations of these processes at work.

It is also important to recognise that these two-way exchanges do not necessarily take place at
the same point in time. The process of interaction and "borrowing" between one culture and another,
one legal system and another, or one language and another takes a long time, and, often happens so
subtly that it is hardly noticeable. One good example of this long-term process would be the interchange
of ideas on human rights and the conduct of international relations between Europe and the United
States of America over a period of 250 years.

The concept of "positive" also needs some clarification. It is clearly historically conditioned;
developments perceived to be positive at one time (empires, invasions, etc.) may not necessarily be
perceived as such at a later date, and vice versa. Similarly, political and cultural ideas, which appear to
influence a whole continent in one era, become widely discredited in another. There is a risk then, and
some of the working groups identified this, that the history teacher is being asked almost to equate
history with progress. This raised a number of concerns within the groups and a feeling that the positive
mutual influences would need to be balanced by coverage of the more negative influences and the
darker side of history.

8.2 What kinds of mutual positive influence can we identify in the curricula of European
States?

The working groups have, between them, provided an interesting, though by no means
exhaustive, list of topics where mutual influences could be explored. These, along with those positive
mutual influences identified in the Council of Europe's Meeting of regional and multilateral school
history pilot projects, are listed in Appendix I. Appendix II indicates the organisations which
participated at this Meeting of regional and multilateral school history pilot projects. The following
points should be borne in mind when examining positive mutual influences:
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most of our examples of positive mutual influences tend to be found primarily in economic
history, the history of ideas and the history of culture and demographic history. It is important
to recognise that culture, ideas and trade are often the conduits or channels through which
political and diplomatic changes occur. For example, the gradual shift from absolute
government to various forms of representative government in much of Europe in the late 18th
Century and 19th Century owed much to the free exchange of ideas between groups of
intellectuals in different countries, but history curricula and textbooks often treat the
development of representative government as if it took place in a political vacuum wholly
uninfluenced by events and developments in other countries;

there is also a tendency to identify positive mutual influences between neighbouring States and
within regions, and yet this was not always the case. Sometimes, the process of mutual positive
influence owed more to political alliances through marriage, the travels of pilgrims, the
movement of monks between monasteries, or diasporas.

If we focus on positive mutual influences, then what are the implications for the way we
teach?

A number of points can be raised here:

it may sometimes be difficult to focus on positive mutual influences of the types previously
described within the constraints of a curriculum segmented into periods. They often need to be
explored over a long period of time. This is easier when examining history in the first
millennium and in the Middle Ages, since curricula typically focus on four to five centuries.
But, the nearer we come to modern times, the shorter the time periods;

it should be apparent from what has already been asserted in this Report that a greater emphasis
on positive mutual influences in the teaching of history necessitates a lot more than just the
substitution of one list of topics for the list which constitutes the existing history syllabus in a
given country. Apart from the logistical problems of introducing major changes into the
curriculum - which have been reviewed elsewhere in this Report - it also calls for
sophisticated historical analysis in order to clearly identify the influences which are both
positive and mutual. In the case of some of the topics listed in Appendix I, this analysis is not
readily available to all teachers in all European countries. The resource materials do not exist
and the teachers have not been trained to undertake that kind of analysis. In such circumstances,
there is a danger that any attempt to focus on positive mutual influences may be too simplistic
and artificial and lead to a fragmented treatment of the topics under study;

history teachers and textbook writers need to be encouraged to introduce a comparative
perspective which specifically focuses on how given events, processes and developments at a
national or local level were influenced by (or influenced) what was happening elsewhere in
Europe at the time or later;
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breadth as well as depth needs to be introduced into the history curriculum in order to
demonstrate how linkages through trade, education, religion, travel and print have facilitated
mutual influences. This also involves recognising that some historical phenomena, such as the
world of the Vikings, the Hanseatic League, the Voyages of Expansion and the French
Revolution, do not belong to one single "national" history, but to the history of the continent as
a whole, and that to study them from a purely national perspective is to display a profound
misunderstanding of the period;

positive mutual influences need to be integrated into history teaching rather than merely

identifying one or two examples which are "bolted on to the history syllabus".

Would a specific emphasis on positive mutual influences in history curricula conflict with
the historian's quest for truth and the history teacher's commitment to encouraging young
people to think critically?

There is no doubt that some historians and history teachers feel concerned about any attempt to

use their subject for social and political purposes. But school history, as distinct from academic history,
is public property. Along with religious education and teaching about a nation's literature, the teaching
of history in schools, particularly national history, has always been included for social and political
reasons as well as educational ones, e.g. its role in developing a sense of national identity, passing on
the cultural heritage and preparing students for citizenship. This is apparent in most countries whenever
major changes in the history curriculum are announced. Politicians, pressure groups, ethnic minorities
and language minorities often feel that they have the right to try to influence the content of the history
curriculum and how it is taught to a much larger extent than they would ever attempt to do with the
curriculum for mathematics, science or geography. Several points need to be made here:

il.

1il.

there is no reason why a focus on positive mutual influences should be uncritical. Students need
to be encouraged to employ the historian's interpretative, investigative and critical skills to this
dimension, as much as to any other dimension, of the history curriculum;

no one is suggesting that the history curriculum in general (or those aspects of it concerned with
regional, European or global history) should focus only on examples of positive mutual
influences;

it is equally important that history teaching also helps pupils to become aware of "the darker
side of their national and regional history" and look at the sensitive, controversial and tragic in
the same investigative and critical ways.
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8.5 Will a focus on positive mutual influences have the desired impact in terms of increasing
and reinforcing mutual understanding and eliminating prejudice?

Dr. Gita STEINER-KHAMSI points out in her paper on "Combating Intolerance: Education for
a Pluralist and Active Citizenship"', that educational programmes to promote ecological awareness
have been more effective than educational programmes aimed at reducing intolerance, xenophobia or
racism. In part, this has been because the former have more often been supported by political and
economic action. However, it has also been due to the teaching approaches which have prevailed. As
she points out, for years, educational programmes have sought to inform students from majority groups
about the values, customs and norms of minority groups, hoping that this knowledge would eventually
pave the way for mutual respect and tolerance. It has usually proved counter-productive, reinforcing
rather than reducing prejudice, mainly because of a failure to recognise that prejudice is based on beliefs
and not just lack of knowledge.

It will not be enough to teach about examples of positive mutual influences. Instead, it has to
start from a recognition that:

1. there will be a multiplicity of perspectives about events and developments;

il. there is usually no one definitive or correct perspective in the study and interpretation of history;
1. all perspectives have to be tested against the evidence;

iv. pupils need to be encouraged to "step into the shoes of others" in order to understand how they

perceive the same events and developments.

Furthermore, change will not come simply by producing a list of topics for teaching about
positive mutual influences on European history. To attempt to do so will simply generate cynicism and
disillusion within the teaching profession in many countries.

Dr Gita STEINER-KHAMSI, "Combating Intolerance: Education for a Pluralist and Active Citzenship",
International Seminar on Tolerance organised by the Organisation for Security and Co-operation in
Europe/ODIHR, the Council of Europe and the Government of Romania, in co-operation with UNESCO,
Bucharest, Romania, May 1995.
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9. TEACHING CONTROVERSIAL AND SENSITIVE ISSUES IN HISTORY

In a sense, most of what is taught in history is controversial; there are disagreements about what
happened, why it happened, what is its significance, and so on. Sometimes, these are purely academic
controversies. Different schools of thought interpret the evidence in different ways. However, with
some themes and topics, the controversy is not simply academic, it divides groups, even whole
societies. In this case, we are looking at topics which have implications for contemporary people's
sensitivities. The example of teaching history in Northern Ireland was raised at the Symposium. Here,
the gulf between two communities is so wide that there are few areas of agreement between them when
it comes to interpreting and explaining the past, and the symbols of a divided past are ever-present on
the streets. This raises the question, vividly phrased by Dan McCALL at this Symposium, "How does
the history teacher challenge the history of the streets when trying to teach children who live in those
communities?".

Northern Ireland is an example of a topic which is both controversial and sensitive. Not all
sensitive issues and themes are controversial in the sense of reflecting contemporary social and political
divisions in society, they are sensitive because they relate to particularly painful, tragic, humiliating or
divisive times in a country's past, and there is a fear or concern that reference to them in history lessons
might renew old divisions and bring back too many painful memories. Among those raised in the
Prague Symposium were: the experience of military occupation; collaboration during occupations; civil
war; the Holocaust; pogroms; deportation; treatment of minorities and oppressed groups; and
experience of colonialism and imperialism.

It would be an impoverished history curriculum which simply avoided all controversial and
sensitive issues and topics. So, what approaches can we use in circumstances such as these? The
following list is not comprehensive, but reflects discussions in Prague and at other Council of Europe

symposia:
- comparing and contrasting with parallel situations in other countries and communities;
- providing students with a variety of source materials which offer them different
perspectives on the same events and an opportunity to evaluate critically the evidence

put forward to support each perspective;

- looking at how historical interpretations and accounts of particular events and
developments have been influenced by the historian's own era and culture;

- using role play and simulations to encourage students to put themselves into the shoes of
people who have a very different perspective from their own;

- using accounts from people who lived through the events under study and then
comparing and contrasting these with the interpretations offered by historians;
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asking the students to test their expectations against the available evidence - a
particularly useful and enlightening exercise when they themselves discover information
that is contrary to their preconceived ideas and expectations.
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10. INTRODUCING A FULLY EUROPEAN DIMENSION INTO HISTORY TEACHING

There is an understandable concern in the countries of Central and Eastern Europe that history
curricula in other regions of our continent virtually ignore their history. This is not universally true: the
closer a country or province is to the heartland of Europe, the more likely it is that history curricula will
take a broader perspective. However, the criticism certainly applies to curricula in many of the
European countries on the periphery and in those which have tended to perceive themselves as having
long been at the centre of European politics, if not at the centre of European geography.

Given the constraints to curriculum change mentioned previously in Section 7 of this Report,
the scope for introducing more on the history of Central and Eastern Europe into the curricula of other
countries of our continent seems fairly limited. However, the imperative for finding the scope is very
strong. Firstly, we now have to look again at how modern history is taught. In many cases, the old
syllabuses have ignored the post-1989 changes, but many history teachers will know that their pupils do
not ignore contemporary events and changes. If they do not discuss these changes with their history
teachers, they will be dependent upon the mass media, particularly television, for their information.
With some notable exceptions, television tends to present a non-historical perspective: history is what
happened five years ago! They need a framework to make the links between what is happening now
and what happened in the past in Central and Eastern Europe, particularly the Balkans.

There would seem to be three possible strategies here for introducing more teaching of
European history in its widest sense. They are not mutually exclusive and, indeed, there seems to be a
strong case for exploring all three at the same time.

Strategy 1:

It is possible, in most European countries, to look at existing topics in the curriculum which
have, or could have, a European dimension and see how this might be given greater prominence. A
number of recent publications by the Council of Europe provide illustrations of this strategy in action,
for example when teaching about the Vikings, the French Revolution, or the rise of the nation State'.
However, for this strategy to have any impact on the everyday teaching of most history teachers, these
publications and others like them will need to be more widely disseminated than is the case at present.

Strategy 2:
To focus less on what is and is not included in official curricula and guidelines but to look at

how history is taught and how history teachers are trained. In other words, how can we encourage
history teachers throughout Europe to introduce a European dimension into their teaching so that it

"The Viking Age in Europe", Larkollen, Norway, August 1986;

"Teaching about the French Revolution in Secondary Schools in Europe", Mr S. AUDOIN-ROUZEAU,
Donaueschingen, Germany, May 1988;

"The Nationalities Question - from Versailles to the present day", Ms J. Delrot, Esneux, Belgium, April 1991.
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becomes a matter of course for them to introduce illustrations, ideas and evidence which provide the
students with:

1. a comparative perspective which shows similarities and draws contrasts and which explains
how events and developments at a national or local level have been influenced by (or have
influenced) what happened elsewhere in Europe and how national cultures have developed and
been transformed through interaction and fusion with other cultures;

il. a longer time perspective than may be conventional in their official syllabuses;

1. an historical overview which enables them to make links and to feel as much "at home" when
travelling through the history of Europe as they do when they travel through the history of their
own country. After all, travel broadens the mind;

1v. multiperspectivity.

Strategy 3:

This calls for long-term planning on the part of the Council of Europe and individual Ministries
of Education. In spite of the major constraints on curriculum reform already referred to, we should not
necessarily assume that large-scale changes can never be brought about in the teaching of history
through European-wide initiatives. In the 1970s, we saw a shift towards multi-disciplinary and inter-
disciplinary approaches to the teaching of history, geography and the social sciences. That approach
had the backing of the Standing Conference of European Ministers of Education at the time, but its
widespread adoption owed much to the work of a vanguard of academics, teacher trainers and history
teachers. In the late 1970s and 1980s, we saw a similar interest in what came to be known as the "new"
history approach, with its emphasis on skills and historical interpretation. More recently, there has been
a shift away from both approaches in some countries, towards the teaching of history as a single subject,
more emphasis on national history and more emphasis on curriculum content.

Nevertheless, some of the conditions which enabled those other changes to have such a wide
impact exist again. A vanguard of innovative teachers and teacher trainers exists, there are innovative
projects, some of which have been discussed here this week; there is the support of international
organisations such as the Council of Europe and EUROCLIO; the Standing Conference of European
Ministers of Education has expressed support; the expansion of the Council of Europe and of the
European Union has given added impetus. What may still be lacking is a new framework for teaching
European history and a realistic strategy for managing change which works at two levels, both to
convince Ministries of the need for change and to ensure that practical materials tried and tested in
classrooms are disseminated to teachers.
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11. LEARNING HISTORY OUTSIDE THE CLASSROOM

The general view in the working groups was that extra-mural history clubs were not widespread
and most educational authorities lacked the resources to set them up. It was also generally felt that,
while museums could be excellent sources of extra-mural and extra-curricular learning, they tended to
have a local, regional or national focus and were less well-organised for supporting the teaching of
European or global history or the histories of other countries. One working group proposed the idea of
Council of Europe history exhibitions, related to some of the multilateral projects (the Hanse, the
Vikings, etc.) which could be loaned to museums, libraries and educational resource centres in different
countries.

It was also felt that links between schools in different European countries, particularly through
conventional correspondence, electronic mail and the Internet, had considerable potential for history
teaching but, as yet, they tended to be used mainly by modern languages teachers.

Finally, it was also acknowledged that the mass media, the family and groups representing
ethnic, linguistic and religious communities could be influential sources of information and ideas about
the past. Sometimes folk memory, "the history of the streets" and the historical perspective propagated
by these agencies, was at odds with that which was being taught in schools. This emphasises not only
the importance of teaching pupils to critically evaluate evidence but also to use material produced by
such agencies alongside the textbooks and resources specifically developed for the classroom so that
pupils can access and analyse different perspectives on the same event, theme or topic rather than be
unduly influenced by one particular and biased viewpoint.
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12. RECOMMENDATIONS

Sections 6 - 11 contain a number of specific and general recommendations aimed at curriculum
developers, teachers and lecturers in institutes of teacher training. The objective in this final section,
therefore, is to identify recommendations for policy makers and those who influence educational policy
at national and European levels. In particular, these recommendations are aimed at the Council of
Europe and the Ministries of Education of the member States of the CDCC.

12.1 Recommendations to the Council of Europe

A wide range of very specific proposals and recommendations have emerged over the two years
of the Project "History Teaching in the New Europe" (see, for example, the list of pilot projects in
Appendix II and the Reports summarising discussions at the various seminars and meetings held during
the course of the project). At Prague, however, perhaps because it was the final Symposium of the
Project, discussions tended to reflect more concern about and interest in strategic and policy issues and
the future role of the Council of Europe in promoting the teaching of European history. There was
general support for the aims and substance of the Vienna Declaration but also a concern that this
Report, and any subsequent documentation arising out of this Project, should identify the practical
issues and constraints relating to the implementation of the Declaration through the history curricula of
the member States. Similarly, there was also widespread support for the work of the Council of Europe
in the field of history teaching, particularly as a catalyst for encouraging new thinking about the
curriculum and as an intermediary bringing together academic historians, curriculum innovators,
teacher trainers and education advisers from all parts of Europe. However, there were also some
strategic concerns about how best to ensure that the outcomes of the innovative work which has been
sponsored and encouraged by the Council will actually come to the attention and influence the thinking
of ordinary classroom teachers.

With these concerns in mind, the following recommendations are predominantly strategic.

12.1.1 The Council has expanded at a remarkable rate since the changes in Central and Eastern Europe
began in 1989. Multi-national meetings and links are as critical as ever, but symposia such as
the one held in Prague, whilst very useful for exchanging ideas, are not necessarily the best
means of bringing about changes in classroom practice in individual countries. More thought
may need to be given to bringing together representatives from different countries who are
facing, or have faced, similar curriculum problems and issues. For example, there is a strong
case for setting up a cross-national curriculum working group to look at the teaching of
controversial and sensitive issues and topics. There is much that can be shared between, for
example, teachers and curriculum experts in Northern Ireland, Bosnia and Cyprus. Equally,
there is much scope for co-operation between similar groups of people working in countries
which are seeking to re-cover or re-discover their national histories. In a large conference or
symposium, the chances for people with common concerns to work together in this way are
fairly limited. So, one possibility is to make the process of conference planning more focused
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and targeted on specific curriculum issues and problems. That calls for a long-term
development strategy which could fit in well with the Council of Europe's proposed new Project
on the History of Europe in the 20th Century.

There needs to be a review of the Council of Europe's dissemination strategy. Clearly, some of
the CDCC reports are specifically aimed at influencing policy makers and are written in a form
appropriate to that end. The other reports, though often full of interesting ideas for the
innovative teacher, are not always produced in a form which is appropriate for teachers who
may have neither the time nor the skills to convert these ideas into materials and resources
which they could use in their classrooms. How then to reach and influence the ordinary
classroom teacher? The Council of Europe's Information and Documentation Centres in Central
and Eastern Europe are clearly a step in the right direction; the discussion on the setting up of
depository libraries of Council of Europe publications on education could be pursued, as could
greater involvement of the universities and large reference libraries. But, perhaps, the longer
term strategy lies in:

1. improving history teachers' access to Council of Europe activities by widely
disseminating an inventory of available resources. One of the working groups at Prague
proposed, for example, a Vade Mecum or handbook which would provide a
comprehensive overview of the work of the Council of Europe on history teaching and
history textbooks. This would be a flexible publication, easily up-dated, which would
summarise:

the Council's theoretical and pedagogic papers and reports, particularly on the
contribution of history to European awareness;

- a guide to the regional and multilateral pilot projects;

- basic information on a country by country basis (key institutions and contacts for
curriculum development, assessment, teaching and teacher training in the area of
history);

- strategies for implementing curriculum and pedagogic change;

- a guide to relevant school links and exchange projects, electronic databases,
international educational partnerships;

- a register of international government agencies and NGOs with an interest in or
brief for history teaching and teaching for European awareness;

- a bibliography of relevant specialist publications in the Council of Europe's
working languages;
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il. more effective use of databases and the Internet for the dissemination of the Council of
Europe's work;

iii. more joint activities with national teachers associations (singly and in regional
groupings) and with the European Standing Conference of History Teachers'
Associations, EUROCLIO.

The third strategic recommendation is closely related to dissemination. It relates to the need for
an implementation strategy. One of the interesting proposals, which emerged at this
Symposium, was to convert the ideas presented on al-Andalus at Prague into a teaching pack.
This could serve two functions:

1. a useful means of disseminating ideas about a particular positive mutual influence to
history teachers;
il. a useful model for other initiatives along similar lines.

It is fully recognised that the Council of Europe has only limited resources for
stimulating curriculum development in every country in Europe. At best, it can show what can
be done in one or two areas and leave it to others to develop these ideas further. However, if
such materials are to serve their purpose, it will be crucial for them to be are pilot-tested in
classrooms before they are more widely disseminated. It is also important that the working
groups developing such model materials include curriculum developers with knowledge of
teaching practice in other countries.

Furthermore, more of the history conferences and symposia should be targeted
specifically on the "multipliers” in different countries; that is, the teacher trainers, textbook
writers and school inspectors, who can have a significant impact on curriculum practice in their
own countries.

In essence, an increased focus on an implementation strategy would bring about a shift
of emphasis in the Council's work on history from promoting exchanges of ideas to facilitating
exchanges of expertise, and from the dissemination of ideas to the incorporation of these ideas
into exemplary materials that could be used as models for further curriculum development.

Finally, there is a strong case for arguing that the strategic developments recommended above
(which represent shifts of emphasis rather than a dramatic change of course) would need to be
supported by an evaluation strategy aimed at finding out how Council of Europe documents
and materials on the regional and multi-lateral pilot projects are used by other teachers and
teacher trainers. This would provide information on:

- how transferable the basic curriculum ideas are from one context, theme, topic or issue
to another; (i.e. are they useful "models" for curriculum development?);
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- whether teachers find the materials useful;

- the impact on teachers' thinking about European history;

- the impact on teacher training programmes in different countries;
- the impact of the materials and ideas on the learners;

- the impact of Council of Europe reports and curriculum materials on the content and
delivery of history in the member States.

Given that the Council of Europe does not usually fund research and evaluation projects,
there would seem to be three main approaches that could be adopted here:

Option I: an initiative on history teaching similar to the Observatory on Intolerance (or an
extension of the latter's brief to cover the role of history teaching in reducing
prejudice and xenophobia through a focus on mutual positive influences);

Option 2: to establish an informal network of curriculum evaluators and researchers across
Europe who would regularly feed back the results of ongoing research projects
related to teaching history;

Option 3: to introduce an action research component into any development projects on
teaching history which the Council initiates in the future. However, this may
necessitate some kind of training programme or package, particularly for
teachers in those countries where action research (or even independent
curriculum research) is rarely undertaken.

Recommendations to Ministries of Education in member States of the CDCC
Here too, the recommendations are predominantly strategic in nature.

It is necessary to find ways of reducing the time it currently takes for the kinds of innovative
ideas on history teaching which are discussed at international symposia to influence the practice
of the ordinary classroom teacher.

Linked to the previous recommendation, it is also necessary to find ways within each member
State of speeding up the process whereby history teachers in schools become aware of new
thinking in academic circles. The example given in Section 4 regarding teaching about al-
Andalus in Spanish schools, vividly illustrates the problem and the need to bring academic
historians, publishers and innovative history teachers together to develop appropriate materials
and guidance for other history teachers.
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One of the themes running through this Report - and through discussions at the Prague
Symposium and the other meetings associated with this Project - is that the twin tasks of
introducing a truly European-wide dimension into the curriculum and of combating prejudice,
stereotypes, xenophobia and crude nationalistic attitudes through the history curriculum will not
be effectively addressed simply by the introduction of additional curriculum content. These
issues also need to be addressed in the pre-service and in-service training of teachers.

It was observed in Section 8 that the notion of positive mutual influences suggests some kind of
two-way exchange between groups, nations, religions or cultures. The examples given at the
Prague Symposium and in this report require an approach which takes into account a
multiplicity of perspectives. Some of the pilot projects which are relevant here are, themselves,
examples of positive mutual influence through bilateral and multilateral exchanges. Projects,
such as the Balkan Sea Project, the Baltic History Textbook Project, the Blue Danube River
Project, and others listed in Appendix II, offer good examples of how curriculum developers,
publishers, textbook writers and teachers in neighbouring countries can establish partnerships to
cooperate in developing materials and teaching strategies around common experiences, shared
histories and mutual influences. It is clear from the comments made by those involved in these
projects that the whole process of cross-national co-operation is in itself an important learning
process and one which other member States are recommended to consider.

The clear message which came from the Prague Symposium and other Council of Europe
conferences and reports is that significant developments of the kind proposed in the Vienna
Declaration - and an attempt to eliminate prejudice and xenophobia through the curriculum is a
significant change - will require:

1. time (change of this kind takes years not months);

. resources;

iil. careful preparation of teachers through pre-service and in-service training;
v. flexibility in curriculum thinking;

v. a curriculum framework which will readily accommodate the changes;

Vi. a strategy for managing and implementing that change process.
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APPENDIX I

POSITIVE MUTUAL INFLUENCES

This Appendix lists the suggestions made by the four working groups of the Symposium on
topics which could be used for the teaching of positive mutual influences. It is not to be considered as
exhaustive.

1. General guidelines

- topics based on a region may lend themselves more readily to an examination of

positive mutual influences. They also may be more conducive to developing school

links and exchanges on the topics;

- teaching about positive mutual influences could include an examination of present and
future positive mutual influences, as well as those of the past;

- highlighting the impact of individuals and the achievements of ordinary people could be
a way of bringing out the links between different parts of Europe;

- examining how people lived and how they worked can help pupils to understand the
common links between different cultures; an emphasis on shared ploughed fields, not
shared battlefields.

2. A common history and cultural heritage

Many aspects of the shared European heritage can be used to illustrate positive mutual
influences. The following list provides examples of such topics:

- the Greco-Roman philosophical tradition;

- Judeo-Christian beliefs and ethics;

- the influence of Islam in Europe (for example on the Austro-Hungarian Empire);
- a common artistic heritage (music, art, etc.);

- a shared architectural heritage;
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- the emergence of the nation state throughout Europe (touching on Catholic/Protestant
experiences but also drawing on experiences in the Orthodox East);

- shared historical experiences, for example: feudalism; the Crusades; the Reformation
and the Renaissance; the Industrial Revolution;

- the movements towards democracy and Human Rights, e.g. the liberal movements of the
19th Century, aspects of the French Revolution;

- similarities in family structures and social interactions.

3. The movement of peoples and ideas throughout European history

Reviewing demographic patterns and the exchange of ideas within and beyond Europe can
promote a greater understanding of a common European heritage. Topics which could be used to
illustrate this include:

- migration, e.g. European emigration to America which fashioned a new nation. Other
examples of minorities which have settled successfully, in time, include: the Huguenots
in Germany and England; Poles in Denmark and Germany;

- the Jewish Diaspora and its role in the spread of ideas;

- cities and demographic patterns;

- transport and communications;

- trade and settlement;

- "wandering scholars" (peregrinatio) - the free movement of students and teachers around
Europe which has its origins in the Middle Ages, if not earlier;

- exchanges throughout the Ages, e.g. the training of female Russian doctors in
Switzerland in the 19th Century;

- intellectual exchanges between cultures;
- linguistic influences from one language to another;

- the history of monasticism from ¢700 - medieval monasticism: Cistercians; Franciscans;
Dominicans (the medieval period has the merit of avoiding nationalist issues).
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4. Trade links throughout Europe

Examining trading networks and patterns can help develop a sense of the close interdependency
of European States and of the links between Europe and the rest of the world. Possible topics include:

- trade guilds in the Middle Ages;
- the Hanseatic League;

- Venice and the Mediterranean.

5. Common progress

Most social changes have involved an exchange of ideas, knowledge and practice between
various countries and regions. Any examination of social progress should emphasise the importance of
this cross-fertilisation, for example:

- the role of women in society/ the achievement of women's rights;

- the development of peace movements;

- the rise of the Welfare State;

- scientific, medical and technological developments;

- sport and leisure;

- inventions;

- social changes brought about by agricultural and industrial development;

- the diffusion of knowledge.



43-

6. Bilateral exchanges

One approach to teaching about positive mutual influences could be to examine the positive
exchanges that have taken place between two States. Examples of this include:

- exchanges between Ireland and England. For example, England influenced Ireland's
reform of its electoral system, reform of land legislation and reform of the education
system, whilst Ireland provided a labour force for England, played a prominent role in
the English Army and contributed to the English literary heritage;

- Peter the Great and his exchanges with other European countries.

7. Other topics

- The role of the Red Army in Central and Eastern Europe (this topic is more suitable for
older pupils as it is more controversial).



-44-

APPENDIX 11

List of Projects participating in the Council of Europe Meeting of
representatives of regional and multilateral school history pilot projects
(Strasbourg, June 1995)

- Association of Castles and Museums around the Baltic Sea / Association des chateaux et
musées autour de la Mer baltique

- Balkan Region History Project / Histoire de la région balkanique

- Baltic Sea Project / Projet de la Mer baltique

- Baltic States History Textbook Project / Manuel d'histoire pour les Etats baltes
- Blue Danube River Project / Le Projet du Danube Bleu

- Council of Europe Cultural Routes Project: "Hanseatic Sites, Routes and Monuments"/
Itinéraires culturels du Conseil de I'Europe: le projet "Sites, routes et monuments
hanséatiques"

- Council of Europe In-Service Training Programme for Teachers / Programme du
Conseil de 1'Europe pour la formation continue des enseignants

- Democracy, Human Rights and Minorities: Educational and Cultural Aspects Pilot
Project No. 4: "History and Identity" Co-operation between schools of five Central
European Countries (Austria, Czech Republic, Hungary, Slovak Republic, Slovenia) /
Démocratie, Droits de I'Homme, Minorités: les aspects éducatifs et culturels Projet pilot
n° 4: "Histoire et identité¢" Coopération entre des écoles de cinq pays de 1'Europe
centrale (Autriche, République tchéque, Hongrie, République Slovaque, Slovénie)

- European Conference for Final Year Pupils on the Paris Peace Conference and the
Treaty of Versailles / Le Traité de Versailles et la Conférence de la paix de Paris:
Conférence européenne d'éleves en terminale

- European Studies Project Northern Ireland / Projet d'études européennes Irlande du
Nord / European Studies Senior Programme / European Studies Junior Programme /
Programme des Juniors / Programme senior des études européennes
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Harmonisation and innovation in history teaching in Ibero-American States/
Harmonisation et innovation dans I'enseignement de I'histoire en Ibéro-Amérique

Heritage Classes/ Classes du Patrimoine

History teaching and confidence building: the case of Central and Eastern Europe /
L'enseignement de l'histoire dans les sociétés démocratiques en transition

Local History and Minorities: Pilot Project 2: "Central Europe and the Middle Ages" /
Histoire locale et les minorités: Projet de pilote n° 2: "L'Europe centrale et le Moyen
Age

PHARE/EUROCLIO Project 1994-95 / Le Projet PHARE/EUROCLIO 1994-95

Pilot Project: "School twinning and local history" / Projet pilote: "Jumelages et histoire
locale"

Project on "The City beneath the City" / Projet sur "La ville sous la ville"

Role-playing Project on the "Santiago de Compostela Pilgrim Ways" / Simulation sur
"les chemins de Saint-Jaques de Compostelle

School Viking Network / Le Reseau Viking
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APPENDIX III

Checklist for the Teaching of National History
prepared at
The European Teachers' Course on

"The role of history in the formation of national identity"
York, 18-24 September 1995

CURRICULUM

Does your curriculum portray national achievements and distinctiveness in a way that allows
discussion and reflection? Does it place national achievements and characteristics in a wider
context and show this identity over time and in different parts of the country, eg. population
movements and conquest?

Does your curriculum encourage pupils to recognise distinctions between a national identity and
an aggressive intolerant nationalism? Are conflict and isolation emphasised at the expense of
co-operation and similarity or vice versa?

Does your curriculum avoid uncritical glorification of achievement by national groups, for
example military success, technological innovation, cultural development?

Does your curriculum provide uncritical treatment of a few national heroes and heroines? Is the
selection of such heroes and heroines based on valid criteria to allow for fair coverage of places,
themes and perspectives?

Is your curriculum designed in such a way as to exclude people, either as individuals or groups,
who are part of the nation's history, eg. those representing social, cultural, religious, economic,
ethnic or geographical groups?

Does your curriculum allow you to consider how other peoples have treated your national
identity?

Does your curriculum reflect recent research on aspects of history which can contribute to
discussion of national identity?

Does your curriculum allow pupils to consider the influences on the development and
perpetuation of a national identity such as manipulation for political and economic reasons?



10.

11.

II.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.
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Does your curriculum allow pupils to consider the way in which the selection of evidence, the
sources available and the historians' values influence interpretations of the past?

Does your curriculum define national identity in a clear and justifiable way?

Does the curriculum recognise the particular contribution of history to the teaching of national
identity and the relationship to other areas which also contribute?

RESOURCES

Do your resources reflect recent research on aspects of history which can contribute to
discussion of national identity?

Do your resources allow pupils to consider the way in which the selection of evidence, the
sources available and the historians' values influence interpretations of the past?

Are national identities of other peoples depicted in a crude, simplistic way that depicts them as
inferior?

Are pupils given opportunities to evaluate the portrayal of other nations depicted in resources?

Are some peoples or groups living within a nation state depicted as problems or valued for their
positive contributions?

Are resources sufficiently broad in their written information and illustrations to avoid a narrow
interpretation of national identity?

Are resources accurate and the judgments they contain properly substantiated?

Do resources contain evidence of offensive or crude phraseology? Is over-use made of vague
generalisation?

Do resources use the achievements of past people to glorify and justify current power groupings
in a national state?

Do you use a wide variety of resources which reflect different interpretations of national
identities?
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22.

23.

24.

25.

26.

27.

28.

29.

Iv.

30.

31.
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CLASSROOM ACTIVITIES

Does your teaching allow pupils to consider the influences on the development and perpetuation
of a national identity such as manipulation for political and economic reasons?

How do teachers determine the view of national identity possessed by the pupils?

How do you promote a classroom atmosphere where opinions about national identity can be
freely expressed and valued?

How do you challenge appropriately opinions which are based on extremist views or biased
information about national identities?

How do you promote a respect for historical evidence and the ability to analyse and criticise on
matters associated with national identity?

Do you reflect on your own practice and identify bias, prejudice and the omission of aspects of
history associated with national identity?

How do you evaluate your classroom practice to check whether your actions match your
intentions?

How do you approach the teaching of national myths and legends?

TEACHER TRAINING AND PROFESSIONAL DEVELOPMENT

Do those training teachers and teachers themselves consider their own attitudes and values when
addressing national identity issues?

Does teacher training and professional development provide opportunities for teachers to reflect
upon issues connected with the development of national identity?
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APPENDIX IV

EUROCLIO: Recommendations for the Prague Symposium

EUROCLIO, the European Standing Conference of History Teachers' Associations is enabling
teachers from Europe to appreciate both the diversity and the unity of a history teaching faced with the
accelerating changes which have been their experience in recent years.

We ask the Council of Europe to:

1. make national governments aware of the importance of in-service training on history teaching.
Teachers are among the main agents in the process of developing mutual understanding among
young people within Europe. National governments must offer opportunities for history
teachers to participate in (inter)national courses, conferences and seminars for teachers and
facilitate them;

2. ask national governments to offer opportunities for developing the European dimension in
history education. In-service training of history teachers is of vital importance for the quality of
history education, especially since the accelerating changes ask for new knowledge, approaches
and methods. The development of new textbooks and other teaching materials, especially on
multiperspectivity is important, especially for the history of the 20th Century;

3. create more opportunities for the introduction, development and implementation of new
information and communication technology in classroom history education;

4. encourage national governments to include in their history curricula new teaching areas like the
history of women, ethnic groups, children, human rights and mutual understanding. Encourage
them to fight nationalism, xenophobia and racism in history teaching;

5. encourage national governments to strengthen their links with History Teachers' Associations
which are vital partners in improving history education and mutual understanding within Europe
through EUROCLIO. The partnership with History Teachers' Associations could be
particularly effective in developing new programmes of study, teaching materials and in-service
training which take account of the European dimension;

6. investigate specifically how the Council of Europe papers on history teaching can be
disseminated more effectively to schools. At the moment, some important material does not get
further than national liaison agencies. EUROCLIO may well be able to assist here;
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7. stress the importance of history education in creating not only more mutual understanding, but
also in the evolution of democratic values within Europe, but also point out the difficulties history
educators presently face because, while the objectives of national history courses are becoming more
ambitious, the time allocated to history in schools is diminishing. Methods of assessment also need to

be more flexible.
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APPENDIX V

Programme of the Symposium

TUESDAY 24 OCTOBER

18.30

19.00

Arrival and registration of the participants at the Hotel Olskanka

Departure of the participants from the Hotel OlSanka for the Opening Session of
the Symposium at the Ministry of Education, Youth and Sport (Rohan Palace),
Karmelitské 7, Prague 1

Plenary Session

Opening speeches by:

(1) the Minister of Education of the Czech Republic or his Deputy;

(i1) Mr Maitland STOBART, Deputy Director of Education, Culture and

Sport, Council of Europe;

Dinner of welcome

WEDNESDAY 25 OCTOBER

09.30-10.45 Plenary Session

1045-11.15

11.15-11.30

11.30-13.00
13.00 - 15.00

Keynote address on "Mutual understanding and European history" by Professor
Otto URBAN, Faculty of Philosophy, Charles University;

Discussion

Coffee Break

Plenary Session for a presentation on the aims and outcomes of the
Symposium by Mr Maitland STOBART, Deputy Director of Education, Culture

and Sport, Council of Europe

Working groups
Lunch
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(14.30 - 15.00 Meeting of the Chairs and Rapporteurs of the Working Groups with the General
Rapporteur and the Secretariat)
15.00 - 16.30 Plenary Session
Presentations on ""How do young people learn history'? by:
(1) Mr Francois AUDIGIER, French National Institute for Educational
Research, Rapporteur of the Council of Europe Meeting on "Educational
research on learning and teaching of history";
(i1) Dr Otto ZWETTLER, Faculty of Education of the Masaryk University,
Brno, who will speak on the "Youth and History" Project
Discussion
16.30 - 17.00 Coffee Break
17.00 - 18.00 Working groups
19.30 Dinner
Free evening
THURSDAY 26 OCTOBER
09.30-11.00 Plenary Session

Panel discussion on ""Positive mutual influences in European history" led by:

(1) Dr Manuela MARIN, Deputy Director of the Institute of Philology,
Madrid, who will give a presentation on al-Andalus;

(i1) Dr Gun WESTHOLM, Deputy Director of the Historical Museum of
Gotland, who will give a presentation on the Hanse;

(iii)  Dr Helena KREJCOVA, Institute for Contemporary History, Czech
Academy of Science, who will give a presentation on the Jews in
Prague.

Discussion



11.00-11.30
11.30-13.00
13.00 - 14.00
14.00 - 16.30
16.30-17.00

17.00 - 18.30

(18.30 - 19.00

19.00 - 20.00

20.00 - 21.30
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Coffee Break

Working groups

Lunch

Visit to the Jewish Quarter of Prague
Coffee break

Plenary Session

Panel discussion on ""Approaches to the teaching of national and European
history"' led by:

(1) Ms Susan BENNETT, Professional Officer for History, School
Curriculum and Assessment Authority, United Kingdom, who will give
a presentation on the conclusions of the European Teachers' Course on
"The role of history in the formation of national identity" (York, 18-24
September 1995);

(i1) Mr Paul VANDEPITTE, EUROCLIO, who will give a presentation on
"Approaches to the teaching of national and European history - the

views of a representative association of history teachers";

(i)  Mr Herbert SPECHT, European Schools, who will give a presentation
on "The approach of the European Schools to the history of Europe".

Discussion

Meeting of the Chairs and Rapporteurs of the Working Groups with the General
Rapporteur and the Secretariat)

Dinner

Working Groups



-54-

FRIDAY 27 OCTOBER

09.30 - 11.00 Working Groups

11.00 - 11.30 Coffee Break

11.30-13.00 Working Groups

13.00 - 14.30 Lunch

14.30 - 18.00 Free session for all participants except the General Rapporteur, the Rapporteurs

of the Working Groups, and Council of Europe/Czech Ministry team
(preparation of the Group Reports and General Conclusions)

18.00 Dinner
19.00 National Theatre for the Opera "Cunning Little Vixen" by Leo$ Janacek
SATURDAY 28 OCTOBER
09.30-10.30 Plenary Session
Presentation of the reports of the Working Groups
Questions of clarification and comments
10.30 - 11.00 Coftee break
11.00 - 13.00 Plenary Session
1. summing up by the General Rapporteur, Dr R. STRADLING, Deputy
Head of Evaluation and Policy Studies, the National Foundation for
Educational Research in England and Wales;
1. closing speeches by the representative of the Czech Ministry of
Education and the Council of Europe.
13.00 Lunch
Afternoon Bus tour of the City of Prague
19.00 Dinner
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SUNDAY 29 OCTOBER
Departure of participants
12.30 Lunch

Departure of the remaining participants
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APPENDIX VI

List of Participants

CHAIRMAN/PRESIDENT

Mr Derek PATON, Institute for Contemporary History, Czech Academy of Science, Vlasska 9, CZ -
118 00 PRAHA 1, Czech Republic

Tel: 4225390 72 Fax: 422539072
Working language: E

GENERAL RAPPORTEUR/RAPPORTEUR GENERAL

Dr Robert STRADLING, Deputy Head, Evaluation and Policy Studies, NFER, The Mere, Upton Park,
GB - SLOUGH SL1 2DQ, Berkshire

Tel: 44 1753 57 41 23 Fax: 44 1753 69 16 32
Working language: E

SPEAKERS/CONFERENCIERS

Professor Dr Oto URBAN, Faculty of Philosophy, Charles University, nam. J. Palacha 2, 110 00
PRAGUE 1, Czech Republic

Tel: 422 261 264/248 111 26/ 204 Fax: 422 24 81 21 66
Working language: E

Dr Gun WESTHOLM, Co-ordinator "Hanseatic Sites, Routes and Monuments", Gotlands Fornsal,
Mellangatan 19, S - 62156 VISBY, Sweden

Tel: 46 498 24 70 10 fax: 46 498 24 83 25
Working language: E

Dr Manuela MARIN, Deputy Director, Instituto de Filologia, Consejo Superior de Investigaciones
Cientificas, Departamento de Estudios Arabes, Duque de Medinaceli n° 6, E - 28014 MADRID, Spain
Tel: 34 1429 06 26 (ext. 2402) Fax: 34 1369 09 40
Working language: E/F

M. Frangois AUDIGIER, Professeur chargé d'é¢tudes, Responsable de 1'Unité¢ de recherche pour les
didactiques de I'histoire, de la géographie, des sciences sociales, INRP - Département Didactiques des
Disciplines, 29 rue d'Ulm, F - 75320 PARIS CEDEX 05, France

Tel: 16 146 34 90 88 Fax: 16 143 54 32 01
Langue de travail: F
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Professor OTTO ZWETTLER, Head of the Department, Faculty of Education, Masaryk University,
Portic¢i 7, CZ - 603 00 BRNO, Czech Republic

Tel: 42 5433 21 216 Fax:42 543211 103/432 11217
Working language: E

Dr Helena KREJCOVA, Institute for Contemporary History, Czech Academy of Science, Vlasské ul. 9,
118 00 PRAGUE 1, Czech Republic

Tel: 422243 11 159 Fax: 4225390 72
Working language: E

CDCC MEMBER STATES/ETATS MEMBRES DU CDCC

ALBANIA/ALBANIE

Ms Natasha LEKA, Inspector responsible for history, Ministry of Education, Rruga Kongresi Permetit
23, TIRANA, Albania

Tel: 355 42222 60 Fax: 35542222 60 /320 02
Working language: E

Ms Miha SHEHU, Inspector, Educational Department, TIRANA, Albania
Tel: 35521 62
Working language: E

AUSTRIA/AUTRICHE

Ms Mag. Gerda HOHENWARTER, Institut fiir Geschichte, Abteilung fir Didaktik des
Geschichtsunterrichts, Heinrichstrasse 26/I11, A - 8010 GRAZ, Austria

Tel: 43 316 380 23 62 Fax: 43316323379
Working language: E

(Private address: Brahmstr. 71, A - 8010 GRAZ)

BELARUS

Dr Sergey SHAVRUK, Assistant Minister, Ministry of Education, Sovetskaya St. 9, 220010 MINSK,
Belarus

Tel: 375172 29 64 58 Fax: 375172 20 84 83
Working language: E
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BELGIUM/BELGIQUE

French Community/Communauté francaise

Mme Danielle LECLERCQ, Professeur d'histoire/Animatrice en formation continue, rue de
Dolembreux 9, B - 4130 ESNEUX, Belgique

Tel: 32 8593 19 32/32 41 80 33 37 (privé) Fax: 3285231676
Langue de travail: F

BOSNIA-HERZEGOVINA/BOSNIE-HERZEGOVINE

Mr Tomislav ISEK, Scientific Adviser, Historical Institute in Sarajevo, Getouva 15, 71000
SARAJEVO, Bosnia-Herzegovina

Tel: 387 71 663 691 Fax: 387 71 663 693
Langue de travail: F

BULGARIA/BULGARIE

Mme Roumiana TZVETKOVA, Regional History Inspector for Vratza, C/o Ministry of Education,
Science and Technology, blvd Dondoukov 2A, 1000 SOFIA, Bulgaria

Tel/Fax: 359 2 88 49 74

Working language: E

CROATIA/CROATIE

Ms Zvjezdana SIKIRIC, Assistant, Institute for Croatian History, Faculty of Philosophy, University of
Zagreb, Krcka 1, 10000 ZAGREB, Croatia

Tel: 385 145 55 059/275 276 Fax: 385 1275 276
Working language: E/F

(Private address: JuriSi¢eva 5, 10000 ZAGREB)

CYPRUS/CHYPRE

Mr Avraam SEPOS, Inspector of Secondary Schools, Evanthous 8, Acropolis, NICOSIA, Cyprus

Tel: 357 2 496 091 Fax: 3572443515
Working language: E

CZECH REPUBLIC/REPUBLIQUE TCHEQUE

Mr Miroslav. BARTOSEK, Deputy Minister for Primary and Secondary Education, Ministry of
Education, Youth and Sports, Karmelitska 7, CZ - 118 12 PRAGUE 1, Czech Republic

Tel: 422 51936 91 Fax: 422 51937 94
Working language: E
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Mr Zdenék BENES, Faculty of Philosophy, Charles University, nam J. Palacha 2, CZ - 110 00
PRAGUE 1, Czech Republic

Tel: 422261 264 Fax:422248 11 126 /204
Working language: G

Mr Pavel CINK, Director of Division for Language Education, Ministry of Education, Youth and
Sports, Karmelitska 7, CZ - 118 12 PRAGUE 1, Czech Republic

Tel: 42251932 53 Fax: 422 5193794
Working language: E

Mr Vratislav CAPEK, University's Professor, Narodni obrany 9, CZ - 160 00 PRAGUE 6, Czech
Republic
Tel: 422327 82 34

Mrs Jarmila FUCIKOVA, Department of Secondary and Higher Education, Ministry of Education,
Youth and Sports, Karmelitska 7, CZ - 118 12 PRAGUE 1, Czech Republic
Tel: 4225193229 Fax: 4225193790

Ms Marie HOMEROVA, Jan Kepler's Gymnasium (Secondary School), Parléfova 2, CZ - 160 00
PRAGUE 6, Czech Republic

Tel: 42 2 352 546

Working language: E

Ms Helena MANDELOVA, Gymnasium (Secondary School), Vodéradska 2, CZ - 100 00 PRAGUE
10, Czech Republic

Tel: 422 781 76 55

Working language: E

Mr Frantisek MRAZEK, Gymnasium (Secondary School), CZ -390 01 TABOR, Czech Republic
(Private address: Kameritova 1597, 390 01 TABOR)

Tel: 42 361 252 142 /42 361 252 206 Fax: 42 361 22 136
Langue de travail: F

Mr Véclav ULVR, F. X. Salda's Gymnasium, Partyzaanska 530, CZ - 460 11 LIBEREC 11, Czech
Republic

Tel: 42 48 423 077 Fax: 42 48 251 34
Working language: E
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DENMARK/DANEMARK

Ms Birgitte WARMING, Subject advisor in history, Ministry of Education, Department of Primary and
Lower Secondary Education, Frederiksholms Kanal 25D, DK - 1220 COPENHAGEN K, Denmark
(Private address: Pilekaeret 2B, DK - 2840 HOLTE, Denmark, Tel: 45 80 77 90)

Tel: 45 3392 55 67 Fax: 45 3392 50 00
Working language: E

Ms Bente THOMSEN, Senior upper secondary school teacher, Thyrasvej 11, DK - 3630
JAEGERSPRIS, Denmark

Tel: 454753 18 11 Fax: 4548 79 84 07
Working language: E

ESTONIA/ESTONIE

Ms Mare OJA, Adviser on history, State Board of Education, Curriculum Department, 23 Sakata St.,
EE0001 TALLINN, Estonia

Tel: 372 644 4591 Fax: 3726311505
Working language: E

FINLAND/FINLANDE

Mr Pekka LUOMA, Headteacher, Senior teacher of history, Siankétie 14A, SF - 00390 HELSINKI,
Finland

Tel: 358 0 362 230 (office) 358 0 543 411 (home) Fax: 358 0 366 036
Working language: E

FRANCE

Mme Gisele DESSIEUX, Inspection générale de 1'Education nationale (Groupe histoire et géographie),
Ministére de I'Education nationale, 82 rue de Lille, F - 75357 PARIS 07 SP, France

Tel: 16 149 55 25 68 Fax: 16 14555 56 32
(Adresse privé: 143 bd Raspail, F - 75006 PARIS / Tel: 16 1 43 29 83 37)

Langue de travail: F

GERMANY/ALLEMAGNE

Mrs Hilda ROHMER-STANNER, Head of Department for Curriculum Development, In-Sevice
Teacher Training and Authorisation of Textbooks, Ministerium fiir Bildung, Jugend und Sport,
Heinrich-Mann-Allee 107, D - 14460 POTSDAM, Germany

Tel: 49 331 866 36 76 Fax: 49 331 866 36 60
Working language: E
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GREECE/GRECE

Mr Fanourios VOROS, Adviser, Pedagogical Institute, Dios str. 8, Pikermi, GR - 19008 ATHENS,
Greece

Tel: 30 1 603 96 78 Fax: 301601 63 88
Working language: E

HOLY SEE/SAINT-SIEGE

Rev. P. Josep BENITEZ, s.j., Professeur d'histoire moderne, Université Pontificale Grégorienne, Piazza
della Pilotta 4, I - 00187 ROME, Italie

Tel: 39 6 67 01 54 55 Fax:396 6701 54 13
Langue de travail: F

HUNGARY/HONGRIE

Mr Zoltan ZARANDY, Policy Adviser, Department for Public Educational Development and Research,
Ministry of Culture and Education, Szalay u. 10-14, H - 1884 BUDAPEST, Hungary

Tel: 36 13317575 Fax: 36 13317575/3310599
Working language: E

IRELAND/IRLANDE

Mr Toméas O CONAILL, Assistant Chief Inspector, Department of Education, Floor 11, Hawkins
House, Hawkins Street, IRL - DUBLIN 2, Ireland

Tel: 353 1 873 47 00 ext. 2599 Fax: 35316715270
Working language: E

ITALY/ITALIE

Mme Annalisa MILLETTI, Membre, Commission d'Etude pour la restructuration des programmes,
Ministere de I'Education, Via Ippolito Nievo 35, I - 00186 ROMA, Italie

Tel: 39 6 584 95 850 Fax: 39 6 688 02 701
Langue de travail: F

(adresse privé: Via di Monte Brianzo 56, 1 - 00186 ROMA / Tel: 39 6 686 77 90)

LATVIA/LETTONIE

Mr Valdis KLISANS, Senior Desk Officer, History expert, Centre of Curriculum and Examination,
Ministry of Education and Science, Valnu iela 2, LV - 1098 RIGA, Latvia

Tel: 3712 721 64 27 Fax: 3712213992
Working language: E
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LIECHTENSTEIN

M. Helmut KONRAD, History/German Teacher, Liechtensteinisches Gymnasium, Marianumstrasse
45, FL - 9490 VADUZ, Liechtenstein

Tel: 41 7523230 38 Fax: 41 75232 67 21
(Private address: Im Fetzer 46, FL - 9494 SCHAAN, Liechtenstein / tel: 41 75 232 75 71)

Working language: E

APOLOGISED FOR ABSENCE/EXCUSE

LITHUANIA/LITUANIE

Mr Girvydas DUOBLYS, Training Officer, Lithuanian Centre for Human Rights, Gedimino 22,
VILNIUS, Lithuania
Tel: 370 2 62 88 58 Fax: 370 2 62 89 60
Working language: E

LUXEMBOURG

Monsieur Armand THILL, Président, Commission Nationale pour les programmes de l'histoire, 24 bd
Pierre Dupong, L - 1430 Luxembourg

Tel: 352 44 02 49 Fax: 352
Langue de travail: F

(Private address: 24 Rue des Eglantiers, L - 8227 MAMER tel/fax: 352 31 91 73)

MALTA/MALTE

Mr George CALLEJA, Education Officer, 6 Castle Street, Victoria, GOZO, Malta
Tel: 356 55 67 70 Fax: 356 55 80 37
Working language: E

MOLDOVA

Mme Valentina HAHEU, Chef du Laboratoire des Sciences Socio-Humaines, Institut des Sciences
Pédagogiques et Psychologiques, Ministerul Invatamintului al Republicii, Piata Marii Adunari
Nationale 1, 277033 CHISINAU, Moldova

Tel: 373262 58 14 Fax:3732233515
Langue de travail: F

NETHERLANDS/PAYS-BAS

Mr Rob BOUDEWYN, Historian, Europees Platform voon het Nederlands Onderwijs (European
Platform for Dutch Education), Nassavplein 8, NL - GM ALKMAAR, The Netherlands
Tel: 31 72 51 185 02 Fax: 31725151221
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Working language: E

NORWAY/NORVEGE

Mr Erik LUND, Senior Lecturer, Ostfold College, Remmen, N - 1783 HALDEN, Norway
Tel: 47 69 18 44 44 Fax: 4769 18 11 54
Working language: E

POLAND/POLOGNE

Mr Piotr UNGER, PhD, Chief Inspector, Department of General Education and Pedagogical
Supervision, Ministry of National Education, Al. Szucha 25, PL - 00918 WARSAW, Poland

Tel: 48 2 628 91 28 Fax: 48 2 621 31 60
Working language: E

PORTUGAL

Mr Julio Rolando COELHO, Educational Officer, Departemanto do Ensino Secundario, Av. da
Boavista 992-5°, P - 4100 PORTO, Portugal

Tel: 351 2 600 60 90 Fax: 351 2 600 67 75
Langue de travail: F

ROMANIA/ROUMANIE

Professeur Dr Constantin BUSE, Vice-Recteur, Université de Bucarest, 64 Bd Mihail Kogalniceanu,
RO - 70609 BUCAREST, Roumanie

Tel: 40 1 614 80 30 Fax: 401613 17 60
Langue de travail: F

Mr Mihail DOBRE, Desk Officer for the Council of Europe, Ministry of Foreign Affairs, 14 rue
Modrogan, BUCHAREST, Romania

Tel/Fax: 40 13127578

Working language: E

SLOVAK REPUBLIC/REPUBLIQUE SLOVAQUE

Dr Jana HUTTOVA, Teacher, Gymnazium Jura Hronca, Novohradska 1, 82109 BRATISLAVA,
Slovak Republic

Tel: 42 7329 725 Fax: 42 7329 725
Working language: E

(Private address: Wilsonova 2, 81107 BRATISLAVA)
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Dr Elena GUSTAFIKOVA, Director of Secondary Education, Ministry of Education, Hlboka 2, 813 30
BRATISLAVA, Slovak Republic

Tel: 427 49 80 79 Fax: 427497228
Working language: E

SLOVENIA/SLOVENIE

Prof. Ana Nusa KERN, Expert on history teaching in schools/Senior Adviser, Board of Education of the
Republic of Slovenia, Srednja Sola "Rudolfa Maistra", Novi trg 41a, 61240 KAMNIK, Slovenia

Tel: 386 61 817 210/817 465/817 494/817 516/817 538/831 064/ Fax: 386 61 817 114
Working language: E

(Private address: Drnovo 12, 61241 KAMNIK, Slovenia)

SPAIN/ESPAGNE

Mme Carmen GONZALEZ MUNOZ, Inspectora de Educacion, Ministerio de Educacion y Ciencia,
Subdireccion General de Ordenacion Academica, Los Madrazo 17, 3° Planta, E - 28104 MADRID,
Espagne

Tel: 34152211 00 ext. 43 11 Fax: 34152137 75/52292 56
Langue de travail: F

SWEDEN/SUEDE

Ms Margareta RONNBACK, Director of Education, National Agency for Education, S - 160 20
STOCKHOLM, Sweden

Tel: 46 8 723 32 92 Fax: 46 8 24 44 20
Working language: E

SWITZERLAND/SUISSE

Monsieur Claude-Alain CLERC, Vice-Président Société Suisse des Professeurs d'Histoire, Vice-
Président dEUROCLIO, 11 rue des Longchamps, CH - 2014 BOLE, Suisse

Tel/Fax: 41 38 42 59 15

Langue de travail: F

UKRAINE

Ms Nataliya TEPLOUHOVA, Leading Specialist, Head of Department of Secondary Education,
Ministry of Education, 10 Peremogy Ave., 252135 KIEV, Ukraine

Tel: 380 44 216 75 50 Fax: 38044 216 28 49
Working language: E

Mr Leonid KONDRATYK
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UNITED KINGDOM/ROYAUME UNI

Ms Sue BENNETT, Professional Officer for History, School Curriculum and Assessment Authority,
Newcombe House, 45 Notting Hill Gate, GB - LONDON W11 3JB, United Kingdom

Tel: 44 171 243 92 94 Fax: 44 171 221 22 33
Working language: E

Mr Mark McLAUGHLIN, HMI, Office for Standards in Education, Birmingham Regional Office,
Calthorpe House, Hagley Road, GB - BIRMINGHAM B16 8QS, United Kingdom

Tel: 44 121 455 98 55 Fax: 44 121 456 14 20
Working language: E

Mr Lachlan MacCALLUM, HM Staff Inspector of Schools (Scotland), HM Inspector of Schools
Office, Saughton House, Room HI1 - 12, Broomhouse Drive, GB - EDINBURGH EH11 3XD, United
Kingdom

Tel: 44 131 244 84 40 Fax: 44 131 244 84 24
Working language: E

Mr Daniel McCALL, Schools Inspector, Education and Training Inspectorate, Inspectorate Support
Branch, Department of Education Northern Ireland, Rathgael House, Balloo Road, BANGOR BT19
7PR, County Down, Northern Ireland

4412472797 23 Fax: 44 1247 27 91 00
Working language: E

COUNCIL OF EUROPE

Committee of Culture, Education and the Media of the Congress of Local and Regional
Authorities of Europe/Commission de la Culture, de 'Education et des Médias du Congreés des
pouvoirs locaux et régionaux d'Europe

Mr Jan MANS, Mayor of Enschede, Postbus 20, NL - AA ENSCHEDE , The Netherlands
Tel: 31 53812010 Fax: 3153811629
Working language: E

OBSERVERS/OBSERVATEURS

REPUBLIC OF GEORGIA/REPUBLIQUE DE LA GEORGIE

Dr Erekle ASTAKHISHVILI, C/o Mr George SHARVASHIDZE, Deputy Minister, Ministry of
Education of Georgia, 52 D. Uznadze St., TBILISI 380002, Georgia

Tel: 995 8832 956 395 Fax: 995 8832 77 00 73
Working language: E

(Private address: 1 Chavchavadze Avenue, 38028 TBILISI, Georgia)
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EXPERTS

Ms Frances RAFFERTY, Foreign Editor, The Times Educational Supplement, Admiral House, 66-68
East Smithfield, GB - LONDON E1 9XY

Tel: 44 171 78232 17 Fax: 44 171 782 32 00
Working language: E

(Private address: Flat 4, Leverton Street, GB - LONDON NWS5 2PG)

Mr Anatoly GOLOVATENKO, "Ist of September" History Supplement, 11/4 Maroseika Street, RF -
MOSCOW 101000, Russian Federation

Tel: 70 95 928 01 14 /70 95 200 10 49 Fax: 70 95 924 54 34 /921 66 45
Working language: E

Ms Susan MARLING, BBC Journalist, 21 St Paul's Place, Islington, GB - LONDON N1 2QF, United
Kingdom

Tel/Fax: 44 171 226 97 88

Working language: E

Ms Frances CAIRNCROSS, BBC Journalist, 6 Canonbury Lane, GB - LONDON N1, United Kingdom
Tel: 44 171 839 9125 Fax: 44 171 839 2968
Working language: E

NON-GOVERNMENTAL ORGANISATIONS / ORGANISATIONS NON-
GOUVERNEMENTALES

Grouping of NGOs interested in Education - Working Group on History
Teaching/Régroupement des ONG intéressés au secteur éducation - Groupe de travail sur
I'enseignement de 1'histoire

Mme Anne-Marie FRANCHI, Vice-Président déléguée, Ligue Francaise de I'Enseignement et de
I'Education Permanente, 3 rue Récamier, F - 75341 PARIS CEDEX 07, France

Tel: 16 1 43 58 97 48 Fax: 16 143 58 97 34
Langue de travail: F

Consortium of Institutions for Development and Research in Education (CIDREE)

Dr Denis STEWART, Director (Curriculum Review), Scottish Consultative Council on the Curriculum,
Gardyne Road, Broughty Ferry, GB - DUNDEE DDS5 INY, Scotland, United Kingdom

Tel 44 1382 455 053 Fax: 44 1382 455 046
Working language: E
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Education International/Internationale de I'Education

Mr Jan ERDTSIECK, Consultant, Education International, 155, Blvd Emile Jagmain, B - 1210
BRUSSELS, Belgium

(Private address: De Batenburg 59, NL - 3761 AX SOEST, The Netherlands)

Tel: 31 215525278 Fax: 322224 06 06
Working language: E/F

European Standing Conference of History Teachers' Associations/Conférence permanente
Européenne des Associations de Professeurs d'histoire (EUROCLIO)

Ms Hélene EDGREN, MA, Member of the Board of EUROCLIO, Sysslomansgatan 24, S - 112 41
STOCKHOLM, Sweden

Tel: 46 8 653 48 42 Fax: 46 8 718 98 22
Working language: E

Mr Paul VANDEPITTE, Driesstraat 9, B - 8700 TIELT, Belgique
Tel/Fax: 32 51 401 700
Langue de travail: F/E

European Schools/Ecoles européennes

Mr Herbert SPECHT, Professeur a 1'Ecole Européenne I, Av. du vert chasseur 46, B - 1180
BRUSSELS, Belgium

Tel: 32237597 31 Fax: 32237547 16
Langue de travail: F/E

(Adresse privé: 22 Avenue des Astronomes, B - 1180 BRUXELLES)

Georg-Eckert Institute for International Textbook Research/l'Institut Georg Eckert - Centre
international de recherches sur les manuels scolaires

Mr Robert LUFT, Managing Director, Collegium Carolinum e.v., Hochstr. 8/II, D - 81669 MUNICH,
Germany

Fax: 49 89 448 83 93 Fax: 49 89 486 196
Working language: E

International Baccalaureate/Baccalauréat International

Mr John LAVER, Curriculum Support Manager, International Baccalaureate, Pascal Close, St. Mellons,
GB - CARDIFF, South Glamorgan, Wales CF3 0YP, United Kingdom

Tel: 44 1222 77 07 70 Fax: 44 1222 77 03 33
Working language: E
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International Society for History Didactics

Prof. Dr Karl FILSER, Lehrstuhl fiir Didaktik der Geschichte, Philosophische Fakultét I, Universitit
Augsburg, Universititsstr. 10, D - 8900 AUGSBURG, Germany

Tel: 49 821 812 401 Fax: 49 821 88 29 54
Working language: E

CZECH OBSERVERS/OBSERVATEURS TCHEQUES

Mr Vaclav BERKOVEC, Research Institute for Pedagogics, Strojirenska 386, CZ - 155 21 PRAGUE 5
-Zli¢in, Czech Republic
4223011878 Fax: 4223011113

Ms Maria BEZCHLEBOVA, Research Institute of Professional Education, Pod stanici 1144/2, CZ -102
00 PRAGUE 10 - Hostivat, Czech Republic
Tel: 422786 22 51 /786 52 49 Fax: 422 786 33 80

Mr Petr CORNEJ, Faculty of Education, Charles University, M.D. Rettigové 4, CZ - 110 00 PRAGUE
1, Czech Republic
Tel: 422249 156 17/21 01

Mr Bohuslav DVORAK, Academic Gymnasium (Secondary School), Stépanska 22, CZ - 110 00
PRAGUE 1, Czech Republic
Tel: 42 2 242 17 029/242 19 612

Ms Milena FLEISSNEROVA, Ministry of Education, Youth and Sports, Karmelitska 7, CZ - 118 12
PRAGUE 1, Czech Republic
Tel: 42251932 16

Ms Blazena GRATCOVA, Faculty of Philosophy, University in Ostrava, Realni 5, CZ - 700 01
OSTRAVA 1, Czech Republic
Tel: 4269 611 31 21

Mrs Dagmar HAVLOVA, Lucerna - Barrandov, gtépénské 65, CZ - 110 00 PRAGUE 1, Czech
Republic
Tel: 42 224 22 45 37 Fax: 422242 10 324

Mr Alfred HYNA, Faculty of Education, University of West Bohemia, Sedlackova 38, CZ - 306 18
PLZEN, Czech Republic
Tel: 42 19379 51

Ms Marta KOHAROVA, "Department of History, Pedagogical Faculty, School of Pedagogy, CZ - 50
000 HRADEC KRALOVE, Czech Republic
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Tel: 42 49 27 021 ext. 59

Ms Jana KOHNOVA, Institute of Development of Education, Charles University, Myslikova 7, CZ -
110 00 PRAGUE 1, Czech Republic
Tel: 42 2 24 91 49 80 Fax: 422295 561

Mrs Eliska KUNSTOVA, Gymnasium (Secondary School), Nad aleji 1952, CZ - 162 00 PRAGUE 6,
Czech Republic
Tel: 42236 0541 2

Ms Milena LENDEROVA, Faculty of Education, University of South Bohemia, Jeronymova 10, CZ -
371 15 CESKE BUDEJOVICE, Czech Republic
Tel: 4238 73 12 187

Ms Jarmila SAVICKA, Ministry of Education, Youth and Sports, Karmelitska 7, CZ - 118 12
PRAGUE 1, Czech Republic
Tel: 4225193272

Ms Marie VRBOVA, Ministry of Education, Youth and Sports, Karmelitska 7, CZ - 118 12 PRAGUE
1, Czech Republic
Tel: 42251937 28

ORGANISING COMMITTEE/COMITE D'ORGANISATION

Dr Marie HOMEROVA, Johannes Kepler Gymnazium, Parlétova 2, 169 00 PRAGUE 6
Working language: E

Dr Helena MANDELOVA, Representative of the Czech History Teachers' Association, Gymnazium,
Vodéradska, 100 00 PRAGUE 10
Working language: E

Dr Zdendk BENES, Institute of Czech History, Faculty of Philosophy, Charles University, nam. J.
Palacha 2, 116 38 PRAGUE 1

Tel: 42224 81 11 26 Fax: 422 24 81 21 66
Working language: E

Professor OTTO ZWETTLER, Head of the Department, Faculty of Education, Masaryk University,
Pofici 7, CZ - 603 00 BRNO, Czech Republic

Tel: 42 5433 21 216 Fax: 42543211103 /43211 217
Working language: E

Ms Alena SPEJCHALOVA, Head of Section for International Co-operation, Ministry of Education,
Youth and Sport of the Czech Republic, Karmelitska 7, 118 12 PRAGUE 1
Tel: 4225193379 Fax: 4225193397
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Working language: E

Ms Eva URBANOVA, Section for International Co-operation, Ministry of Education, Youth and Sport
of the Czech Republic, Karmelitska 7, 118 12 PRAGUE 1

Tel: 4225193379 Fax: 4225193397
Working language: E

Ms Dana NECASKOVA, Section for International Co-operation, Ministry of Education, Youth and
Sport of the Czech Republic, Karmelitska 7, 118 12 PRAGUE 1

Tel: 4225193379 Fax:422 5193397
Working language: E

COUNCIL OF EUROPE SECRETARIAT/SECRETARIAT DU CONSEIL DE L'EUROPE

Mr Maitland STOBART, Deputy Director, Directorate of Education, Culture and Sport
Tel: 33 88 41 26 05 Fax: 33 88 41 27 88/27 50

Ms Alison CARDWELL, Administrator, Directorate of Education, Culture and Sport
Tel: 33 884126 17 Fax: 33 88 41 27 88/27 50

Ms Ruth GOODWIN, Principal Administrative Assistant, Directorate of Education, Culture and Sport
Tel: 33 88 41 3496 Fax: 33 88 41 27 88/27 50

Ms Sally PATON, Secretary, Directorate of Education, Culture and Sport
Tel: 33 88 41 26 06 Fax: 33 88 41 27 88/27 50

Interpreters

Mr Vladimir OLEXA, Domazlicka 373, CZ - PRAGUE-RICANY 25101, Czech Republic
Tel/Fax: 422 04 32 13

Mme Milena KINGHAMOVA, Petrohradska 34, CZ - PRAGUE 10 VRSOVICE, Czech Republic
Tel 4227248407 /4227201 30



