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1. Purposes ofthis document

This document summarises the discussions heldgitingh seminar. The proceedings
provided a wealth of information, which cannot bdlyf conveyed here. Some of the
papers submitted by certain participants eitheroreefor after the seminar are
therefore included in a separate document (DGIV/EIIBTIM (2007) 02).

Twenty-seven experts attended the meeting. To gomih the Steering Committee
for Education’'s desire to ensure the broadestpesapproach to history learning, the
Secretariat invited not only representatives ofetacational world as such, but also
experts from the media, museums and the culturetiosen general, as well as
specialists in nonformal and out-of-school edwrati Representatives of
international organisations active in the relevéaid and members of the North-
South Centre and of the Youth Directorate alsortmmied to the discussions.

The list of participants can be found in Appendix The agenda appears in
Appendix 2.

Il Background and context of the seminar

The Steering Committee for Education of the CountilEurope has decided to
implement, from 2006 to 2009, a project entitle diéTimage of the other in history
teaching”. This project forms part of the Councfl Europe's organisation-wide

activities to strengthen and develop intercultdialogue, which will be the subject of
a White Paper on intercultural dialogue now in pragion. The White Paper will

take account of all the work done on this themeHheyvarious D rectorates General
and bodies of the Council of Europe.

These activities were launched on the initiativéhef Third Summit of Heads of State
and Government of the Council of Europe (Warsawy 805) and in the wake of
the Declaration on the Council of Europe's StratégyDeveloping Intercultural

Dialogue adopted at the Closing C onference of Ot Bnniversary of the European
Cultural Convention (Faro, October 2005).

The Project also forms part of the follow-up gi®rthe activities concerning history
teaching carried out by the Steering Committe eEfducation for many years now, in
particular Recommendation (2005) 15 of the Committd Ministers to member
States on history teaching in twenty-frst-centiryrope.

The Project has three aims, namely to:

- draw up proposals for general guidelines on histeaching policies in the
context of intercultural dialogue;

- propose strategies, methods and instruments egathi@se general guidelines to
be translated into practice;

- make proposak for the training not only of histeepchers but also of other
parties involved in history lkearning.



To tackle the range of ssues connected with hystearning in contexts that are
becoming increasingly diversified in cultural, sdcand religious terms, three main
avenues of work have been identified:

- multiple images, shared destinies, learning abagstody in a multicultural
society;

- images of others and ourselves in the contextalfedis ation;

- the mage of the other in conflict situations: leag different histories as a
means of rebuilding trust.

Three European conferences will be held in 2000828nd 2009 in order to take
stock of the work and studies on each of the setthemes.

The first theme - multiple mages, shared destjniearning about history in a
multicultural society - will be covered by the cergnce to be held in 2007.

Two restricted expert seminars are being held eparation for this conference: first,

the present seminar entited "Contact and intewacthe image of the Muslim world
in history learning in Europe”, and second a seminabe held early in 2007 on

'‘Diversity of origins and respect for memory: leaghabout the history of diversity
and diverse histories".

In early 2007 the conclusions of the seminars tallsubmitted to the Project Group,
which will take the final decisions on organisatiofithe conference. Besides experts

per se, the conference will be attended by reptrasees of the various institutions
and international organisations active in thisdfiel

The present seminar had a three-point programme:
- a general discussion on concepts and strategies;
- the image of the Muslim world in the school context

- the image of the Muslim world in the context of toawhl, out-of-school and
media activities.

. Summary ofthe discussions
First session: gene ral discussion of concepts antiategies

This session was introduced by statements from dhio8fthaler and Mr Jean-Michel
Leclercq.

In the opening address she gave beforehand thectDiré&seneral, Ms Battaini-
Dragoni, also made some observations about therajenremework of intercultural
dialogue in the Council of Europe context, as feko



From the outset the Council of Europe's work infib&l of education and culture in
general was dominated by the question of intercaltdialogue, primarily within the
European world. The following principles and obsgions can be derived from this
work:

- No culture exists that is not the outcome of cotistaencounters, interaction and
mixing with other cultures. Interaction betweenturds is not a secondary
factor in their development, but rather the driviogce and condition for their
creativity and dynamism.

- Cultural diversity is therefore not a new phenonmrenoconcern. Nevertheless,
awareness of and sensitivity to the multicultui@iure of European societies has
today become more common both in daily life angatiics.

- Intercultural dialogue wihin Europe and betweemdpa and other parts of the
world 5 an essential component of the promotiomwhan rights, democracy,
the rule of law and social cohesion. It entailsirtardisciplinary approach and
co-operation not only between the Organisation’sniver States but also with
partners outside Europe and representatives dfscigiety.

- With specific regard to history teaching, in theudoil of Europe's work this
field has always been considered a means of opeupirgpecific cultures, rather
than closing them in on themselves, thus avoidingeiaforcement of the
opposition between "us" and "the others". The é€dthis not a stranger but
someone who makes us progress.

- In other words history teaching must be disarmeditamed into an instrument
of co-operation and dialogue. The "other" contilsuto the development of our
individual identities, and the common historicatitage is not a danger to those
identities but the condition for their dynamism.

- In the specific case of relations between the Nrusitiorld and the European
world it has been pointed out that the Muslim wadnis played, is playing and
will play a role in the development of Europeanuglat, culture and society in
general, of which people should be made increagaglare. Strictly speaking,
therefore, it is not a world that is foreign orexxtal to Europe.

Regarding thetermsand concepts:

The following points were raised in the ensuingdssions on intercultural dialogue
in general and on dialogue between the Muslim ward the European world in
particular:

- Terms and concepts can have not only differe nndedins depending on who is
using them, but also and above all implicit contiot® or meanings that can
lead to errors, frustrations or misunderstandings.

- Themes/words/concepts such as civilisation, culttegion, cultural identity,
personal identity, mixing of cultures, images opresentations, stereotypes,
notions of who is the other/us, etc., need to befidd and should be studied as



part of this Project. The aim is naturally notatwive at single definitions but
rather to clarify polysemic terms and connotatiagdar as paossible, and also to
underline the need to be aware of such terms anteoflifficulties posed by
their use.

- While it is necessary, as part of a dialogue, toodstruct stereotypes, care
should be taken to avoid replcing them with othéirbe key is to deconstruct
the stereotypes and create conditions conduciee d@logue, construed as an
ongoing process and exchange. This particularcaggpedialogue - permanent
deconstruction and construction - was considersem@il.

- Emphasis was laid on the need to avoid simplifygegtain terms such as the
Muslim world or European world. Expressions suctvaslim world, Arabo-
Muslim world and European or Western world embracgremely diverse
realities, which must be clarified in order to a/anisunderstandings both in
dialogue itself and within the worlds in question.

Regarding strategies:

This Project is of course aimed not at developingeady-to-use strategy but at
identifying a number of fundamental principles nelgag the methods to be applied in
both debate and feeld action.

Here, two points were made in particular:

- The need to take account of the overall backgrdarttie issue of the image of
the Moslem world in history kearning in Europe. €laay in which the problem
is expounded and approached today obviously diffiesen the position that
might have been adopted 20, 30 or 50 years agaoukd must be taken of the
general context at world and regional level. Hogvewne should also bear in
mind the historical or contemporary particularitidggat make t possible to
address the problem in appropriate terms in thierdifit Council of Europe
member States. The origins, forms and structureésjust of cultural diversity
but also of social and economic diversity and dgftpalktions with the Muslim
world are extremely varied.

- The complexity of the situations and contexts irichiithe issue is approached
must not be ignored; the various aspects should cleeified without
oversimplifying matters.

- Any action taken in this field must have regardfte evolving and changing
nature not only of the context but also of the aasireference entities. O ver the
past few years the European world has undergond cdianges to the same
extent as the Muslim world. Internal tensions, cadittions and even conflicts
are not exclusive to either side.



Regarding intercultural dialogue in general:

- Regarding the conditions for dialogue, it was sweelsthat dialogue primarily
takes place between individuals; cultures, ciil@e and religions as such do
not indulge in dialogue.

- Intercultural dialogue is based on the foundinghg@ple of equality between
those participating in the dialogue and their crelsu

- It is important to bear in mind the emotional ofeafive dimension of a
dialogue dealing with subjects that may pose seriguestions for individuals,
for example nat only the image of the other bubalse's self-image.

- In battling against stereotypes, it is necessagyvtid creating others, even with
the best intentions.

- Dilogue entails an attitude of modesty from théset) anyone may be wrong
or right at certain times.

- What may seem to be a contradiction or a clashotsnecessarily so, hence the
need for continuous clarification and e xplanation.

- Regarding the image of the Muslim world conveyedhistory teaching in
Europe, it should not be forgotten that the Muslinorld has long been an
integral part of the European world. Although ¢lieeumstances have changed
or evolved, the fact remains that contact and aagon throughout history and
contemporary sociological and cultural realitiesken& a now intrinsic part of
the world of European culture and civilisation.

- Several speakers also stressed that, with regardhetccultural diversity of
European States, while the specificity of the Mustlimension must be given
its full importance, it must not be forgotten thhis is just one element of
diversity among others and that numerous otherusgt and civilisations
contribute to this diversity. The situation natiravaries according to the
country concerned; mention was made, for examgleheo importance of the
contribution and presence of South American andicAfr cultures, not
forgetting linguistic diversity and the differenultural and ethnic situations
prevailing in each of the member States.

Regarding history learning:

- Even if history learning primarily means larningy ischool, more
comprehensive strategies involving not only othexysvof learning but also
other disciplines should be developed.

- History learning has often been - and still is edisas an instrument for
achieving an aim, usually a political one. The ateb and recommendations
referred to in the course of the discussions wersistent in this respect with
the principles and purposes of history teachingEmrope as set out in
Recommendation (2001) 15 on history teaching inntyeéirst-century Europe.



The aim must be frst and foremost to train activdgrant citizens, capable of
critical analysis and of thinking for themselve3he ultimate objective is to
build a future in which cultural diversity, freedoaf thought, mutual respect
and trust form part of the process of building adeleloping a pluralist
democratic society.

- Consequently, the aim is not to develop a solewigut rather to highlight and
win respect for diverse approaches to given eventspecific eras. This is a
perfect example of application of the concept ofltiperspectivity, as devised
over many years in the Council of E urope's workhshory teac hing.

Second session: the image ofthe Muslim word inlscol te xtbooks

A presentation was given of sonmmparative research, already completed or
ongoing, into the content of school textbooks. Ntenwas made, in particular, of the
programme being conducted jointly by the French dvidroccan National
Commissions for UNESCO and the Georg Eckert InstituOther work on the

analysis of school history books in France, BulgaBpain, the Russian Federation
and Morocco was also presented.

- It was pointed out in general that, although a gngmumber of other sources
are used by or available to teachers, school lyidiooks remain an important,
extensive area of study.

- Analysis of school textbooks makes it possible T a, generally synoptic,
idea of the vision that a society has of the othdralso, through a mirror effect,
of itseff.

- Analysis of school textbooks can thus reveal aetgsi collective memory - or
its alleged collective memory - at a given time.

- Attention was also drawn to the gulf between ledroe scientific knowledge -
which on the subject of the Arab world is extremegh in Europe - and the
knowledge conveyed and transmitted in school culaiand te xtbooks.

- Historical knowlkdge as presented in history bocks be seen to change or
vary according to the needs it must satisfy. Ried&n of the knowledge to be

transmited - or inculcated - entails clear deteation of the ends being
pursued and of the overall values governing thosks.e

- Reciprocal analysis of school textbooks (the imafighe Muslim world in
Europe and vice versa) would be not only an insgminof dialogue but also a
means of enhancing our perception of the othereliiygtaware of the image that
the other has of us; this would include, and peshaginly comprise, the
consideration of stereotypes, prejudices, erraibngs and omissions.

- School textbooks are frequently found not to giveear definition of the terms
used, thus providing scope for considerable misistaleding. For example, is it
appropriate to talk about the Arab world, the MusW orld, the Arabo-Muslim
world, the Muslim religion, Muslim culture or thestory of interactions?



Depending on each European country's past, a tepds=m often be observed
to reduce the Muslim world as a whok to a singlentry, a given area or a
particular moment in history.

In many European school textbooks the image offakthe Muslim world
frequently serves to reinforce the distinctive nessational history (who are
we?), the Muslim world being used to define thes oifvhat we are not).

Relations between the European world and the Muslard are often confined
to areas of confrontation, particularly in miltaigrms, and tend to disregard the
interaction and encounter aspects.

Greater emphasis should be plkced on these intractfor example in the
fields of daily life or the history of science, nmly because they existed in fact
but also because they can be used to demonstratetiightwo cultures have in
common (what constitutes their joint heritage) gaiast w hat divides them.

Reference was also made to the issue of the kngelpadssessed by school
textbook authors themselves. It can often be $lesmauthors copy ideas and
theories from earlier schoolbooks.

Mention was also made of the difficulty inherentgiming an objective picture
of a culture as rich, complkex and diverse as thahe Muslim world in just a
few pages, or paragraphs, of a history book cogelange geographical areas,
very long periods of time and myriad events. Tezhindifficulties and/or
production constraints were involved here and shoot be overlooked.

The benefits of developing and using sources auiditior complementary to
school te xtbooks should accordingly be paid paidicatte ntion.

Training of teachers, and in particular authorsadfool textbooks, is therefore a
key issue as regards both substance (includingsadecereference documents
compiled by specialists) and teaching methods aactipes.

A comparison of the images of the Muslim world, afids place, as portrayed
in different European history books would be paidticly useful. The
presentations concerning the image of the Muslimldvio French, Spanish and
Balkan books were particularly enlightening.

Enriching the image of the Muslim world with pog&iand/or non-conflictual
aspects does not mean that the conflictual aspbaisid be excluded from the
teaching process. The focus should rather be owisg the use that has been
made of these events in history teaching at cetitags and for certain ends.

More generally, the question was also raised dflithgations of history books
proper as regards acquisition of the skills anduakts (tolerance, respect for
others, critical thinking, curiosty, etc.) thatrstitute the ultimate goal. How
can pupil participation and a positive attitudediersity in the classroom itseIf
be encouraged whenteaching history?
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Third session: history and the image of the Muslimword in out-of-school
activities

The third working session of the seminar was dalbteactivities conducted outside
the school framework as such (including via the imgduseums, cultural centres and
non-formal or out-of-school activities). The swipvas introduced through a series
of presentations concerning the exhibition "Discotlee Muslim Heritage in the
World -1001 Inventions” (United Kingdom), progectkeing run by museums in
Cyprus and Slovenia, the experience of the Institfitthe Arab World in Paris and
television programmes shown on the ARTE channel.

Regarding activities implemented in the museum context and rdated activities

- Museums can help with the deconstruction of stgmes and prejudices, the
development of open-minded attitudes and discussimut the world to be built
in future.

- Like activities carried on in the school environyamformal cultural activities
can serve as an instrument both for change andhérdevelopment of new
dynamics; however, unlike ina school contexts ihot easy to gauge the effects
and impact of activities in the cultural sphere.

- Activities carried on in the context of major musey cultural centres and

exhibitions possess the common feature - and tisisnguishes them from
purely scholastic activities - of being targetedaat ill-defined, extremely
diverse audience, pursuing widely differing obpees.

- There was unanimous agreement about the need toeefisat the various
parties involved in these operations receive trginin matters connected with
intercultural dialogue, its pedagogic implicatiomed the specific difficulties
encountered in this type of activity.

- A distinction was drawn between activities carr@d by museums in close co-
operation with schools (in this case the museuwisorgs complement school
education, particularly school textbooks) and atis targeting the public at
large.

- Activities carried out in the context of museums amltural centres are
frequently non-recurring in nature, varying in dima, without any particular
follow-up and not part of an overall strategy.

Other activities such as the "1001 inventions" bitloin have opted for an intricate
mix of the "exhibition" aspect with the creationasfveb-site that can be permanently
consulted by teachers, among others, and the ptiolicof a reference work.

Regarding the media:

- The field of history in general has taken on cogsittle importance in the major
specialist and non-specialist media and attratt®ad audience.
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- Nevertheless, the media are hedged around by wargmneral constraints,
namely:

. the production of history programmes, particuladiaborate ones
taking account of the diverse approaches, regheasy investiment;

. programmes are usually restricted to a time fralmaé does not always
allow subgcts to be covered in depth or making all®vance for all
the different approaches, and with even less pdiggibf integrating
them in a longer-term project;

. programme designers and producers do not posdessiad skills and
must therefore employ experts or consultants;

. all the media are now required to boost their anaefigures and this
has an impact on the choice of topics, their predom and
programme production;

. by definition, the mass media are aimed at a vergewange of
audiences and expectations;

. attention was also drawn to the difference betwéerrole the media
could play in recounting the history of relatiorestbeen civilisations,
here wih the Muslim world in particular, and theale in providing
information on current affairs. These two aspacesnot distinct from
the viewpoint of their public impact;

. in this field too, there is a need to take accafithe contextualisation
of history teaching and learning, which may sometnresult in
connotations which are unexpected or even the dppad those
intended;

. although the question of use of the Internet wasdisgsussed in depth,
it was nonetheless pointed out that training in afsthis new medium
was necessary. How can pupils be taught to setéotmation,
criticise it and assess its quality?

Regarding the out-df-school ar non-formal framework:

Activities within a non-formal or out-of-school frework were not discussed in
depth. However, the following comments were made:

- The non-formal or out-of-school approach enablkesghestions raised during
this seminar to be addressed pragmatically wheey thost directly affect
pupils’ daily lives (neighbourhoods, cities etc).

- The approach to the cther, in this case the Muglorld, in real social contexts
where discussion of the relations between the Musihd European worlds s

one element of cultural diversity among others.isTapproach is a particularly
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complex one but makes it possible to address #essfrom many different

angles, not only at the cognitive level but alsaeniaformally through study of

ways of life and different forms of expression ahd highlighting of common

elements. It also enables identfication of thenomn challenges faced by all
sectors of the community concerned and how thep kbhpe responses to
current difficulties and the development of a stidrdure.

Specific activities concerning the Muslim/Europeaarld cannot be envisaged
wihout taking account of the wider actions and paigns implemented on the
subjects of cukural diversity in general, recogmtof the right to diversity and
the need for tolerance, dialogue and respect fwrst The informal approach
makes it easier to pinpoint common perspectiveayifgl minor differences
between individual and collective images and reachetter understanding,
albeit with great difficulty, of the relative plaxeof religion, daily life, artistic
expression, lifestyles and world-views, includingr#religious views. Ths is
alsoa kvel at which tangible learning of theIskieeded to resolve differences
and even conflicts is perhaps difficult but nondgse particularly necessary and
fruitful.

As in the case of the other main avenues of wockka during this seminar,
training of activity leaders and of the staff otdd associations (particularly but
not only of a cultural nature) can be seen to be misal.

Conclusions

The seminar turned out to be more productive, &eddiscussions to cover a much
larger area, than originally expected. The pregemnis as a whole and the ensuing
comments and discussions cannot be summarisedwviiaorificing much of their
substance.

However, with an eye to subsequent work on theeptdjThe image of the other in
history teaching” and particularly to preparatidos the conference on "Multiple
images, shared destinies, learning about historya imulticultural society”, the
following conclusions can be drawn:

The problems raised by the image of the Muslim @anl Europe in particular

and more generally by history teaching in a multical society are highly

complex. The terms and concepts used must béiedgrand account must be
taken of obviously interlinked elements of the ahceconomic and political
contexts, whether local, national or internationakimplifying the problems

would lead to conclusions and measures that coud) lunexpected, unwanted
results, possibly even counter tothe desired thges

Real and authentic dialogue simultaneously impleespect, open-mindedness

and an ability to take account of the opinions,tpmss and feelings of athers on
the basis - taken as a given - of the equalityutiices and civilisations.

Such dialogue however entails that all the parteéese a number of common
principles. On this point it was agreed that thesemmon principles could but
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be tolerance, respect for others, protection of dwmghts and the need to
conduct dialogue against a background of plurakshocracy.

- Al activities, projects, programmes and measuresilsl be undertaken with an

eye to the long term. The deconstruction of stypes and the construction of
new perceptions of the other is a slow, arduous reomdlinear process, which
cannot be conflict and tension free.

- The approach to any question concerning relatiogtsvden the Muslim and
European worlds should be based on multiperspegtiné. on exposure to - and
consideration of - different perceptions, viewpsiaind positions without any
preconce ptions.

- The discussion on the school context and the roleh® media, museums,
cultural action in general and out-of-school and-farmal activities led to the
conclusion that it was necessary for all those liread to receive training in the
conditions, means and techniques of interculturalogue. Those concerned

include history teachers, authors of school texbpdesigners of exhibitions
and cultural projects in general, local culturaldasocial activity leaders,

programme designers for the mass media and jostali

- More thought should be given to the interactionattbould be generated
between activities in the formal school framewankl @ut-of-school activities.

V. Follow-up to the seminar

The conclusions of this seminar will be forwardedhe Project Group responsible
for organsing the conference "Multiple images, redadestinies, learning about
history in a multicultural society” concurrently tvithe conclusions of the second
preparatory seminar to be held at the beginnir06f7.

Some of the outcomes of the debate may be addr@ssechore specific activity on
the image of the Muslim world, implemented as pafrtthe Council of Europe's
generalwork on intercultural dialogue.

As regards the conference's proceedings, and #manations for it, the following
recommendations could be made:

the conference programme might include an in-delpttate on the problem of
the terms and concepts, as defined at the be girohitigs seminar;

- in the organisation of the conference stress shioellglaced on interdisciplinary
and cross-disciplinary aspects;

- the various parties concerned (represe ntativeeottfferent worlds, cultures
and civilisations and leading figures in school® media, cultural action in
general, out-of-school and informal organisatiogis,) should be involved in
the conference proceedings ;
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- reference should be made to multiperspectivityhasbiasis of all methods and
teaching approaches in the most general se nset®gp@smit concrete action in
the field.

Wih specific regard to the follow-up action to keken on relations between the
European and Muslim worlds beyond the scope ottimerence:

- It came to light during the discussions (note by $tecretariat: and also during
several meetings on the subject of textbooks heldorums other than the
Council of Europe) that much work has already beeme and/or published on
the mage of the Muslim world in Europe and the gmaof Europe in the
Muslim world as portrayed in school textbooks. dnsnary of this work could
be particularly fruitful even before any fresh sesdare undertaken in this field.

- It has been shown that interactions between theliuand European worlds
cannot be envisaged without taking account of trgrieat diversity and
accordingly the diversity of the particular histari e xperiences of the different
parts of those worlds. The very concept of inteoacmay likewise refer to
numerous different dimensions. Apart from the atpdinked to political and
military conflicts (whaose religious dimension wdgeo played down during the
discussions), there are many interactions at te lef science, technology, the
arts and multiple aspects of daily life. They aféten unwitting or scantly
known. It might be suggested that more in-deptikwan this last form of
interaction be carried out in coming years.
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ANNEX |

PROGRAMME OF THE SEMINAR

Monday 9 October

09.30am

10.15

11.00

11.15

13.00

14.30

- Opening of the seminar and general dooton by
Ms Gabriella Battainin-Dragoni, Director Generalrd2torate
General “Education, Culture and Heritage, Y outh Spart”

- Presentation of the Project “The Image of thee®ih History
Teaching” and of the seminar by Mr Jean-Pierre, Head of
the History Teaching Division

First Session : General discussion of concepts asttate gies

To clarify the nature of the probkems raised byttiame and highlight
difficulties or misunderstandings connected with tise of certain key
concepts, the participants will be invited to dsguon the basis of
their own experience, the definition of conceptd gmmoblems of

interpretation and comprehension which they raisearious contexts,
the connotations of some of them, the strategiesnaathods like lie st
to create the conditions needed for genuine diglpgumd difficulties

which this dialogue may encounter.

- Dr Traugott Schoefthaler, Executive Drector, Anhindh
Euro-Mediterranean Foundation for the Dialogue betw
Cultures will make an introductory communication

- General Discussion: all participants are invite @ ¢otribute to
the discussion. Representatives from the Internatio
Organisations, UNESCO, IRCICA and ALECSO might wish
present their experience and the lessons lkarnedJedn-
Michel Leclercq has preprared a Note on “La corfation des
spécificités et 'acceptation des métissages damglogue des
cultures”

Break
- General Discussion
Lunch

Second Session : The history and image of the Mus world in
le arning histotry at school

The second working session will be devoted to $ipeekamples of
images of the Muslim world in history teaching cheols. D scussion
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will focus on the curriculum proper, history booksiethods and
strategies, successes and problems.

- Some participants proposed to shortly present tineirk

notably MM Georgieva, Choppin, Del Moral, Jonke udsaibi,
Krugov, Paez-Camino, Rodriguez delPozo, Saaidia

- Discussion

16.15 Break

16.30 Discussion resumes

18.00 End of the Session

Tuesday 10 October

09.30 Third Session : The history and image of the Musin world in out-
of-school activities
The third working session will be devoted to atiée conducted
outside the school context proper (e.g. connectél the media,
museums, cultural centres, etc.) and aimed at mgakipils aware of
the various ways in which the Muslm world has cimited to
European history and culture.
- MM Cornuel, EI-Gomati, Rihter and Zabbal have prsgpd to

make a short introduction on ther experience

- Discussion

11.00 Break

11.15 Discussion resumes

13.00 Lunch

14.30 Fourth Session : Recomme ndations and Conclusions rfahe
Project Group

17.30 Conclusion of the Seminar by Mr Gabriele Maz2irector of the

Directorate of School, Out-of-Schooland Higher &ation
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ANNEX I

LIST OF PARTICIPANTS

Monsieur Gérald ARBOIT
CERIME
France

Ms Jean BERNARD
Senior Programme Specialist

Division of Basic E ducation
UNESCO
France

Madame Dhouha BOUKHRIS

Chargée des Relations e xtérieures

Organisation arabe pour IEducation, la Culturaedcience
Tunisie

Professor Tsvetana BORISOVA GEORGIEVA
Professor of History

University of Sofia ‘St Klement Ohridski’
Bulgaria

Monsieur Alain CHOPPIN
France

Madame Pascake CORNUEL

Chargée de programmes de k rédaction « Soiréedtiofm » de ARTE
ARTE G.E.ILE.

France

Madame Janine D’ARTOIS

Chargée de I'Information du Public

et des Activités intersectorielles
Commission frangaise pour 'TUNESCO
France

Ms Cristina DEL MORAL
Coordinadora

Oficina de Madrid

OEl

Spain

Monsie ur Jean-Philippe DURRENBERGER
Vice-président du Regroupe ment

Education et Culture

Association Européenne des Institutions

De Loisirs des Enfants et des Jeunes (EAICY)
France
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Professor Mohamed EL-GOMATI

Vice-Chairman

Foundation for Science, Technology and Civilsation
United Kingdom

Dr Halit EREN

Director General

Organisation of the Islamic Conference

Research Centre for Islimic History, Art and Cutur
IRCICA

Turkey

Monsieur Jean-Claude GONON

Secrétare Général européen

Association Européenne des Enseignants (AEDE)
France

Professor Ivan ILCHEV
Sofia University
Department of History
Bulgaria

Dr Gerdien JONKER
Georg Eckert Institute for International Textbo&kasearch
Germany

Professeur Nazih KUSSAIBI
Lycée René Cassin
France

Dr Alexey KRUGOV

Vice-Rector for International Relations
Stavropol State U niversity

Russian Federation

Mr Jean-Michel LECLERCQ
France

Ms Chara MAKRIYIANNI

Member of the Board of EUROCLIO

Preside nt

Association for H storical D mlogue and Research
Cyprus

Dr Azmi OZCAN

Organisation of the Islamic Conference

Research Centre for Islimic History, Art and Cutur
IRCICA

Turkey
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Dr Feliciano PAEZ-CAMINO
Spain

Monsieur Jean-Pierre REGNIER
Secrétaire général adjoint

Commission frangaise pour TUNESCO
France

Apologised for absence

Dr Najib RHIATI
Directeur de la Culture et de la Communication
ISESCO

Royaume du Maroc

Ms Andreja RIHTER

Dire ctor of Museum of Conte mporary History
National Correspondent, European Museum Forum
CELJE

Slovenia

Ms Laura RODRIGUEZ DEL POZO
Spain

Ms Oissila SAAIDIA
France

Dr Traugott SCHOEFTHALER

Executive Drector

Anna Lindh Euro-Mediterranean Foundation
for the Dialogue between Cultures

Egypt

Mr Arild THORBJYGRN SEN
Deputy Drector General

Ministry of Education and Research
Norway

Mr Ilhan UZGEL

Associate Professor
Faculty of P olitical Scence
Turkey

Mr Frangois ZABBAL
Institut du Monde Arabe
France
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SECRETARIAT OF THE COUNCIL OF EUROPE

Ms Gabriella BATTAINI-DRAGON],

Director General of Education, Culture and Heritageuth and Sport
Council of Europe

F-67075 STRASBOURG CEDEX

Tel:+ 33(0)388 41 2178

Fax:+ 33 (0)3 88 41 27 50

E-mail: gabriella. battaini@coe.int

Mr Gabriele MAZZA

Director of Schoal, Out of School and Higher Ediarat
Tel: + 33 (0)3 88 41 26 29

Fax: + 33 (0)3 88 41 27 50/56
E-mail:gabriele.mazza@-coe.int

MrJean-Pierre TITZ

Head of the History Education Division
Tel: +33(0)3 88 41 26 09

Fax: +33 (0)3 88 41 27 50/56
E-mail: jean-pierre.titz@ coe. int

Ms Mechthilde FUHRER
Administrator

History E ducation Division

Tel: +33(0)3 90 21 4998

Fax: +33 (0)3 88 41 27 50/56
E-mail: mechthilde.fuhrer@coe. int

Ms Tatiana MILKO
Administrator

History E ducation Division
Tel: +33(0)3 88 41 36 97
Fax: +33 (0)3 88 41 27 50/56
E-mail: tatiana.milko@coe.int

Mr Michael INGLEDOW

Administrator

Youth Department

Unit for Education, Training, Assistance Programmes
cooperation with european Union

Tel: +33(0)3 88 41 38 93

Fax: +33 (0)3 88 4127 78

E-mail: michael.ingle dow@coe. int
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Ms Gordana BERJAN

Head of Section

Global Education and Youth Programme
North-South Centre of the Council of Europe
Av. DaRepublca, 154

1050-185 Lisboa

Portugal

Tel: + 351 21 358 40 40

Fax: + 351 21 358 40 72

E-mail: gordana. berjan@coe. int

Ms Claudine MARTIN-OSTWALD
Administrative Assistant

History E ducation Division

Tel: +33(0)3 88 41 24 83

Fax: +33 (0)3 88 41 27 50

E-mail: claudine. martin-ostwald@coe. int

INTERPRETERS

Mme Angela BREWER

Mr Christopher TYCZKA



