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1. Executive summary

Hungary's accession to the European Union and OEf@Bted the urgent need to develop
institutions, structures and mechanisms necessargf effective international development co-
operation policyWhile the Hungarian Ministry of Foreign Affairs ha®n cabinet approval for
a concept paper to develop an ODA mechanism (@ffidevelopment Assistance), Hungarian
NGOs engaged with humanitarian and developmenessalbbroad have founded a Hungarian
platform, the HAND Association. The Association aino become a co-operating partner of
Hungarian governmental bodies.

In January 2007, the Global Education Working Gr@gWG) was established within HAND
with the participation of 12 HAND member organisas. GEWG activity is based on global
needs, working with an open, dialogue based aniicypative method involving young people,
NDGOs, teachers, educational institutes, the HuagarMinistry of Education, other
governmental bodies, the business sector and tdeame

In 2008, a nation-wide research was conducted fer HAND Association with the aim of
mapping the actual situation in Hungary and layiug the possibilities of integrating global

education in school curricula.



Based on the conclusion of the research, HAND GEVES&formulated recommendations for
both professionals and decision makers to reinfarcemmon understanding of how global
education could be integrated into the Hungariarcation system and also organized a national
roundtable for key actors in February 200Be recommendations generated by the roundtable
were ultimately not realized, primarily out of cdoration difficulties, lack of sources and
insufficient lobbying. The realm of global educatiremains to be characterized by isolated
civil initiatives. Following the 2010 electiors,new government was formed in Hungary. The
structure of the Ministries is under transformatidhe focus of the new government’s strategy
appears to shift toward regional approach. Thasermistances and the lack of a National Global
Education Strategy and related action plan inceettsimportance for an open dialogue

between governmental bodies and other key actotiseofield.

In order to give new impetus to the dialogue alBlatbal Education in Hungary, the European
Centre for Global Interdependence and Solidaritypvkn as the North-South Centre of the
Council of Europe, in cooperation with HAND Assdaa and Anthropolis Association called

together a national seminar with the representaidiehe relevant institutions of education, state

and local authorities, parliamentarians, independrperts and civil society organisations.

The event was part of a series of national semimarglobal education in the framework of the
Joint Management Agreement between the North-SGetiitre and the European Commission,
which outlines a common action to strengthen pulthiderstanding and support for development
cooperation and the achievement of the Millenniumv@&opment Goals. The action gives
special importance to the new EU member statesevbeminars on global education are co-

organised with local partners.

The seminar in Hungary was organised by Anthropa$isociation as a member of HAND and
took place on the 3DSeptember 2010 in Budapest attracting approx. aficppants from
various sectors of education, state managemeiitsowiety and politics.

The main aim of the event - as a follow-up of therkvof the previous seminar in 2009 — was to
further develop the process initiated in 2008 agrah strengthening global education prospects

in Hungary and in its education system. This ovegahl the organisers hoped to achieve by



providing space for the key stakeholders to gaitteb&knowledge, share good practices and
relevant information on development issues, glokducation topics and its European

institutional background and by enhancing co-opemeamong the different key actors.

2. Introduction to the conference and report, aims andmethodology of

the process

The event was meant to be an important milestortbarprocess of promoting GE in Hungary
bearing such immediate results which would evehtualad to concrete steps in future for
formalizing and integrating the already existingtig of cooperation among the different actors
and for developing a common policy framework beaitommon set of recommendations,

national strategy or action plan.

The seminar program included plenary presentat@meundtable discussion and free space for
debate among the participants, for which a study been prepared as well describing the
present situation of GE in HungaryEducational materials and Dancing Waters profsee
further details at 8.) were on exhibition and exbsf good practices of global education were
introduced. During the actual program of the evbet invited speakers presented the current
state of global education in Hungary highlightitgy prospects and possible pitfalls from various
viewpoints. The international guests gave insigid ithe education system of their country in
relation to the presence of the global perspeativeand the participants were also introduced to
the essence of the European consensus on develbgaheration. One presentation and one

workshop gave illustrations of GE work in schoagirce in Hungary.

This comprehensive report wishes to give a shoeroew of the Hungarian context of global
education through the findings of the backgroundlgtof the seminar and through summarising

the event and its outcomes.

! Globalis Nevelés, A globélis nevelés helyzeteebebségei Magyarorszagon 2010 (Global Education, Theeot
state and prospects of Global Education in Hung20g0), only in Hungarian (attached with reportfioanced by
EuropeAid)



3. National context of global education/development edtation
(introduction, political context and support for GE/DE; development
cooperation context; educational context; public omion context; key
GE/DE stakeholders: ministries, agencies, civil saty, local

authorities)

The results of the latest Eurobarometer surveyaweldpment cooperatiéas shown that
Hungary belongs to those countries where accoritige level of personal commitment for the
cause of development cooperation the public ispgsujpve but not really involved'. As the study
interprets this attitude: it is morally right tolpgeople in need and therefore it is a valuabld go
per sebut this does not imply concrete actions at a peisievel. This is in line with the answers
given by Hungarians to the question: which actoesimthe best position to help developing
countriesMost of them think that the World Bank, the UN @hd USA should help; the EU is
positioned only % in this regard and none of the Hungarian respasdéaink that Hungary has

a role to play here. In this context it is not sigipg that even most of the decision makers,
educators and such actors like local authoritidgclvtake active part in global education in
other European countries don't attribute importaiecgevelopment cooperation and global
education and are not engaged in them in any wathig$ situation the prospects of awareness

raising and GE has great significance.

Context of Hungarian Official Development Assis&a(ODA)

In Hungary activities aimed at general awarenessngaand initiatives of formal and informal
education specifically related to international elepment cannot be dated back than 2002-2003,
which dates designate the beginning of the Hungabitiicial Development Assistance program

as well. This was the time when the Hungarian tustins and regulatory system for ODA

2 Special Eurobarometer 382yropeans, development aid and the Millennium Dmpraknt
Goals 2010, http://ec.europa.eu/public opinion/archives/ebs/868 en.pdf




activities were put in place. Later, as other darmmntries, Hungary has made commitments too
for increasing its ODA contribution and for widegirthe social support for development
cooperation by initiating and supporting awarenmagsng and GE activities.

The Hungarian Ministry of Foreign Affairs (MFA) ishe responsible body for
development cooperation within the government arid an important actor in GE as well by
promoting GE and by providing funding. Both the MBAd the former Ministry of Education
had expressed its support for GE and readinessdoperation on several occasions. This
openness on the government’s side has not exceleedevel of principles since it has not lead
to any actual policy formulation or action yet. Tpianned ODA law is still in draft and the
intentions with it are not clear at the moment &i.vn relation to GE the draft does not contain
the recommendations of the NGOs about streamli8¥gof the Hungarian ODA budget to be
spent on global education and awareness raising omly tangible and of course very important
sign of support was the financial contribution MEA was providing over the years but this has
diminished in the last two years as well thankeduts in the ODA budget. It is a question that
in the new constellation of government offices (etlge Ministry of Education has been
integrated into the Ministry of National Resourcasyl in the context of the deep financial crisis
which Hungary is going through presently how GEldaemain or rather could get again in the

focus of government policy.

Political context

As for the general political context it is very iorpant to mention that the focus of the new
government’s strategy shifts towards national aeglonal approach, attributing many times a
negative connotation to ‘global’. This tendencygi@ted by the complete reorganisation of the
ministries and recent examples for the lack of re@hsultation process in many cases of
important reform steps has lead to the preseratstu in which intentions of government policy

and prospects of funding regarding GE are unprablietat the moment. All actors hope that this

is only a transitory situation.

Educational context
You can find educational institutions at all lew¢lthe Hungarian education system open to GE

or already practically incorporating the aspectglobal education into their activities (even if



they call it different, e.g. multicultural educatioenvironmental education, education for
sustainable development etc.). But these exampleaast of the cases stand alone and they
don’t form the part of any system. Most probable arery important obstacle in the process is
that the efforts made by the different actors @@ fragmented and parallel movements for

promoting global or multicultural or other educatiare working practically for the same end.

Civil society organisations

Civil society organisations were taking active parawareness raising from the very beginning
and they were mostly the initiators of the firstiaas, projects, publications and cross-sector
meetings in the field, now we generally call glolmucation. International programs and

organisations had considerable role in assistimgtlas well by providing professional and

financial support, later one sometimes being tHg source for funding GE activities.

Over the years in this diverse terrain of the wai&GE actors a focal point came into
existence. The NGOs dealing with international ttgwaent established an association in 2003
(HAND) and within the confines of the associationwarking group dedicated specifically to
Global Education started working in 2007. In 200% tWorking Group outlined the
recommended foundations for a future strategy obal education in Hungary based on a
comprehensive study and that served as a backgroatetial for the discussions during the first

national GE seminar held in the same year.

Summary

To summarize the situation one could tell thatdbestions, conclusions and recommendations

of the 2009 strategic document are still valid simo real improvement has taken place since

then due to various factors. This situation is dbed in detail in the study written as

background material for the seminar. The studyest#tat the most important problems in 2010,

as they were also in 2009, are that

» the stakeholders don’t have consensus and a corstrairgy, which would lead the process
and that the occasions for further dialogue havecoocluded with results fostering the

cooperation,

3 For further details (in Hungarian) visitww.hand.org.hu



» the previous level of commitment of the governmigsis decreased, there is lack of explicit
will on the side of the decision makers, since te&lf don’'t regard GE important to be
integrated either in formal or in informal educatio

» aspects of global education are present only rametyrandomly in the curricula at any level
of education and in teacher training,

» and there is no opportunity for long term and preatile financing.

As the study points out global education at the ®inin Hungary is dependent solely on the
personal commitment of educators and NGO workens. Jositive side of the situation is that
thanked exactly to this personal commitment thell®f activity of teachers and NGOs has
remained almost as high as it was previously thotighlevel of funding has considerably

decreased.

4. Global Education in the formal education syst@ (curricula, primary
and secondary levels as well as universities andatgher training

Institutes, the role of authorities and key stakehlders in this regard)

The last seven years witnessed in Hungary efforthé realm of global education that led to
palpable results. Striking remains nevertheless ldw level of durable and substantive
cooperation among the sectors, the low number sthswable projects with predictable funding
and the lack of communication between successitidtives.

While serious advances have been made in termswafeaess raising concerning
sustainable development and environmental awarengbs the framework of primary and
secondary formal education (see for example thesebool and forest school movement, or the
reports, strategic documents and curricula comgleénvironmental educators), there has been
little progress in terms of democracy education actd/e citizenship competencies.

Following recent elections in Hungary, the cengg@erning bodies of education are in a
state of transition. It cannot yet be seen whatrrahe new education strategy will provide for
implementing a global education approach in forethlcation, although it seems likely that this

will not receive a central position in the new Mdatl Curriculum planned for the next year. The



National Basic Curriculum (NAT) still in force isemertheless openly dedicated to the basic

principles of global education.

The opportunity is thus given, yet it is not reatizon the national level. What is missing most is
the openness, which is a precondition for the ssuel methods of global education to appear in
school subjects. There exist a number of highegteth and well functioning examples, run
almost exclusively by the determination and dedcadbf a number of enthusiastic pedagogues,
as it is basically up to the individual decisionateacher, whether he or she integrates these
contents and methods into class work and whetleeglibbal approach permeates the teaching-

learning process or not.

In Hungarian formal education, the global educaponjects are always realized in cooperation
with civil associations, in most cases the pedagagthim or herself an activist in an NGO, or
has at least participated at some point at thaimitrgs or in their actions.

Their teaching methods are characterized by thdicappn of interactive, problem oriented

methods, whether it is about teaching English laggy biology, Hungarian literature and

grammar, mathematics or arts.

Despite the presence of a number of progressiveiramu/ative initiatives (eg. Multicultural
Education Teacher Master's Program started in 200%he ELTE Centre of Intercultural
Psychology and Pedagogy), the comprehensive eduaatithe issues of global education does
not yet play a significant role in the higher ediaa, including teacher trainingCertain themes
of global education nevertheless do get integratemlthe profile of a number of departments,
like in the case of the Department of Social Geplgyaand Urban Studies at the Institute of
Geography at the University of Pécs’s Faculty ofeBce, where sustainability education and

cultural geography belong to the central themesdoication and social scientific research.



5. Global Education in the non-formal education syem, civil society and

youth organisations

Only a small number of actors of the civil spherggage in Hungary systematically with
popularizing global education and its integratiotoiformal and informal education. It is them
who try to converge the diverging threads, enswmfermation flow and cooperation, and
mobilize international funding and connections. iftremarkable efforts nevertheless lack a
common strategy and consensus both among the paviicipants, and among them and the
stakeholders in other sectors. The programs ladbly civil initiatives can remain sustainable
only if those involved manage to get access tongmessary funds (usually from international
sources), succeed in keeping their most devotddagples and volunteers, and are able to ensure
the flow of new recruits. The most common arenafarmal education in Hungary is libraries
and museums. The global education point of viewertbeless appears in the program of
libraries and museum only incidentally, usually daecivil association initiatives and not as a

result of a central will or strategy.

An example for this is a joint project between #hesociation of Green Youth and the Cellux
Group, which aims to draw the young people’s aitbento global problems through an artistic
interactive exhibition on human nature and therad#ttves of sustainable living. The exhibition
is accompanied by workshops and a toy collectidie exhibition was held at the Budapest
Millenéris, the Museum of Applied Arts and in sofhagger cities. So far, it attracted almost 20

thousand visitors. For more, deftp://www.tukorbenavilag.hu/index/

At the forefront of the most significant civil imatives related to global education is the HAND
Association’s Global Education Working Group, eftiied in 2007 with the support of the
Presidency Fund. Its members undertook the foligwi
* They regularly inform each other on their prograemsl projects related to global
education, as well as funding and cooperation pdgss
* They meet regularly in order to discuss profesdissies and those related to internal

training



* They will create a unified terminology

* The Working Group also functions as a professianal lobby forum
The working group provided the professional baclgo for the preparation of the National
Global Education Strategy, work on which began @2 Although the process has slowed
down due to organizational problems, the Nation&b@ Education Roundtable, held on
September 30, 2010, gave a new impetus to the @@weint of the strategy and to its future

realization.

6. Educational Resources and support services, goodamtices

In terms of methodology and curricula, Hungariardggogues have to rely on informal
resources. In almost every case, they develop twn teaching materials or do so in
cooperation with an NGO. There is little availatdaching material in Hungarian language, and
even those that exist (like the half a dozen ptd)jandbooks or toy collections that were created
by civil initiatives) are hard to access. Currgritiere is no government supported portal that
would provide those interested with an overviewragvant literature or with a cost-free and
simple access to materials in either electroniamother form. Although English language
materials are in the abundance on the World Widd Wee adaptation of these teaching aids
into Hungarian and their distribution are in moase&s beyond the capacities of the usually

isolated pedagogues.

The teaching aids related to global education de produced in the framework of civil
initiatives. There is a shortage of freely acda@dssHungarian language material, such as, for
example the publication elaborated by Andras Vikedrich focuses on the issue of environment
protection and is available at the website of thesadkiation of Environmental EducatSrsAt

this point we have to mention tl&obalization Survival guide for middle schools -glabal
education teaching ajtipublished by the Anthropolis Association in 2083 well as th&lobal

Education — Teaching package for the school andaeschool education of young peopfe,

4 http://www.mkne.hu/modszerkosar_foglterv_globnep.ph
5 Ed. Géza Barta and Gyorgyi Blaho
6 Ed. Agi Berecz



which is a practical aid compiled by the Green-Bed-oundation in Pécs and meant primarily
for facilitators organizing global education cowseA further example is the 2008 publication
by the Artemisszié Association titled/hy does it concern you? Being young in a globdliz
world,” which contains material for playful activities wism educational content.

The most comprehensive service in this respectrasiged by the Anthropolis Association,
which, with the support of RPP (Regional Partngr$tiogramme) and LLG (Lifelong Learning
Programme), created in 2008 the first Global EdanaKnowledge Centre. Since 2010, this
centre is located at the Library of the ELTE Fagculf Education and Psychology. The
Knowledge Centre offers the following services:

1. Reference library: The majority of the colleaticonsists of teaching aids that help teachers,
multiplicators, NGO representatives working in bédhmal and informal education as well as
students to learn about global education issues.

2. Helpdesk service, offering assistance in tearnmethodology: professional experts inform
those interested about the themes of global edurcaind help them to access the international
database of global education experts.

3. Provides space for professional exchangesvaiter-readers meetings. In order to publicize
the Knowledge Centre, in October 2010 a programenies has been started that would last up
to May 2011. As the first event of these series, exhibition centring on responsible
consumption behaviour was opened on October 12).201

Two more examples from the most recent projecta@Hungaran NGDOs:
Babel intercultural pedagogy project

In the academic year 2010/2011, the AtremisszitnBation and the Mérei Ferenc Institute of
Pedagogy, in cooperation with the Dob Street HuagaEnglish Bilingual Primary School
realized a European Union project named “BABEL —gidnt students in Hungarian public

education.” The project provides opportunity f@pling global education to both class work

Complied by Judit Koppany, Gabriella Nagy, KresBapp, Diana Szanté and Edina Tarjan



and extra-class activities, for the training ofcteers, for establishing a closer contact with

parents and for the pedagogical assessment arehsuyeof the school itself.
The main objectives of the BABEL project are thikoleing:

* The presentation of learning and acceptance aevdhrough the process of learning
about the cultures of other countries and tradstjon

» elaboration of a student evaluation system thaixjgected to improve the chances of
migrant students for further education,

» elaboration of a complex art programme, the proomotif artistic self-expression through
music, performance and visual arts,

» strengthening the parents — school — civil assietiatooperation (mentor programme,

multicultural events)
Global generation — global education

Training program for people over the age of 50,aniged by the Bocs Foundation, the
Brucke/Most-Stiftung from Germany and the Austriaiddwind. Through the help of global
education, the project enables those in theiresfiand sixties to share their life-experience with
the younger generations in the context of the cedmgorld. The primary goal of the training is
to provide a knowledge that enables the particgpamteffectively support those living in their

immediate vicinity as well as in the developing cuies.

For more information, se&tp://www.global-generation.org/ug/

7. Key observations and recommendations

Suggestions to improve the situation of GE in Hungg taking into consideration the

recommendations of the Strategic Discussion PapétdoWGGE in 2009:



. Establish a GE networkgathering representatives of the relevant setiongernment,
education, civil society, business). This netwdr&idd be coordinated by one of the civil
society organizations that are currently activénia field. The goals of this network
should include continued exchange of informatitrarsg of professional materials,
joint projects and programs, coordination of lolalgyivities, establishing and maintaining

a GE website, creating and maintaining an onlinestetter, etc.

. Rethink the system of final examgbaccalauréat). In other words, have an impact on
how written and oral exams are designed so thatittbude GE themes. Likewise, have
an impact on how learning objectives are set ireotd make sure that certain skills and
competencies necessary for the students’ undeistaadd analysis of global issues and
challenges (such as critical thinking, data analysanderstanding local, regional and
global interdependencies, etc.) are developed kvals of the education system

including adult education.

. Establish and strengthersapportive approach towards GEin the areas of teacher

training, in-service training and adult education.

. When developing the frameworksgdvernment grants the aspects and priorities of
GE should be taken into account, in accordance tivéhnternational agreements signed

by the respective governments of the Republic aidgduy.

. Develop adequatdigital and paper-based teaching materialdased on already
adopted international materials and methodologied,make them available as

democratically as possible.

It is critically important thathe central governing body of education (formerlthe
Ministry of Education, now incorporated into the Ministry of National Resources)
cooperatewith professional and civil society organizationsieh have already shown

expertise and success in the fields of globalcawid sustainable development education.

Increased fundingon the national level should be made availabkufmport and make

sustainable GE and international development pt®@t a competitive bases.



8. The business sectoshould be actively involved in the process not dinhythe sharing of
relevant information, but also by inviting themftmd such projects as part of their CSR

activity.

8. Appendices (participants lists, minutes of the &tional Semionar and
attached supporting document: Global Education, Tl current state and

prospects of Global Education in Hungary, 2010, oglin Hungarian)
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Foldi Laszlo: FSZH-MOISZ / Mobilitas National You®ervice foldi.laszlo@mobilitas.hu

PRESENTER:

Sator Balazs: HAND Szo6vetség / HAND Associatisator.balazs@hand.org.hu
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Galambos Rita: Demokratikus Ifjusagért AlapitvamyuRdation for Democratic Youth,
galambos.rita@gmail.com
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czahesz@gmail.com
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Pavlovits Andrea, interpreteraviovits.andrea@t-online.hu
Nagy Balazs: organisdnalul7hu@yahoo.com
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I. Welcoming remarks, opening speech, plenary sessi

Balazs Sator, president, HAND Association

In his welcoming remarks he points to the fact thetugh there has been already a similar
national seminar, due to the lack of strategic epgin even on the side of HAND the

cooperation is still in its initial phase. The mambrganisations of HAND have been working in
GE for quite long so they have the necessary espefEven then Hand itself adopted GE in its
strategy as a priority only last year. The outcoofethat in 2009 were the study and the
document outlining the strategic foundations of i@ Hungary.

It is visible that it is no longer an NGO issudypreven in Hungary. In the EU it has not
only a great tradition but it has considerable fagdas well, and the sources are available to the
Hungarian actors of global education too.

The topic of global aspects in education is beogmmore and more popular at
international level. He wishes that the particigant the seminar find the linkages to this
important trend.



dr. Sandor Fulép, Parliamentary Commissioner for Fuure Generations

Natural disasters and the way we tackle them haaerdthe attention to the need for finding
systemic solutions to these problems. In this m@kgare of the key questions is the relation
between the global North and South, which is atrtiement based on the power balance in
which the North is dictating the terms, which igsumally not acceptable to the South.

Mankind has to change his attitude as a reactidhd new prospects and challenges of
the changing world (e.g. globalisation, intern&r this end it is inevitable first to revive the
relation of real life and school education. The bagis should be on presenting the operation of
the real life of a society. Secondly interdependenof systems of every kind should be
introduced to the pupils. The traditional Hungareducation is not capable of this at the
moment. Thirdly we should recognise that the wartthsists of numerous networks. The
guestion is not that how Hungarians could do somgtabout global problems but what network
we are the part of or which one we should be thiegddo deal with those problems.

The Office of the Parliamentary Commissioner fortufe Generations is a catalyst
institution. It collects and distributes informatioit deals with issues of legislation, it has
research projects and on a small scale it is irabim awareness raising as well. For the sake of
the last two tasks it has established the Stratewl Science Department. They are ready to
network with the actors of GE and he wishes mamgeassful acts of cooperation in GE for the
future.

Miguel Silva, Global Education programme manager, Mrth-South Centre (NSC)

While celebrating its 20 anniversary, the North-South Centre has been dpive
global education activities within the Council otifepe Member States. During its 20 years’
work, the NSC introduced and gave visibility to @dpgogy which strives for an active global
citizenship, aware of and responsive to contemgonarid issues. However, introducing new
pedagogies means facing educational and institaiticimallenges.

Within the sphere of pedagogy, the first step veasdnceptualise GE. The GE Charter
published in 1997 served that purpose. Then a nktwas established so that educators, experts
and NGOs could share their expertise and experenthis networking mechanism first
concentrated on GE awareness raising and the ghafingood practices through specific
activities such as the Global Education Week, treltiVAware Education Awards and through
the means of tools such as the Global Educatiorsietter and a specific Global Education
website. Gradually the purpose of the networkingcma@ism was to transfer non-formal
education methods into the formal education as.wWeils approach has been reinforced with the
introduction of a capacity-building strategy offegi educators a Global Education Guidelines
and a Global Education on-line training course.

The institutional challenge was to make the variBuropean institutions understand and
recognise the significance of GE. In that regalhs first very important milestone was the
Maastricht Congress in 2002, which issued a Dettaran the promotion of GE containing the



principles of global education and giving guide$irfer implementing national plans of action or
strategies for the support of GE.

Based on these principles NSC launched their pioject in the Visegrad countries, and
later started working with a wider range of cowsgrithrough a Peer Review process. This
format was later used for the Joint Management &gent signed in 2009 between the NSC and
the European Commission for the promotion of GEnew EU Member States and which
resulted in national and regional seminars.

In parallel, a process leading to a Global Edecatecommendation was initiated in
2008 and it should be adopted in 2011 by the Coteenidf Ministers of the Council of Europe,
giving an official recognition to global educatipractice.

In Hungary there have been promising first stadgdND’s comprehensive mapping
study and the 2009 roundtable and consequent reeodations) but Miguel Silva is aware of
the fact that since then the process has slowea dblis is exactly why the participation of all
stakeholders is very important because only togetlgecould overcome the obstacles slowing
the process.

Peter Davis independent consultant of development education, UK

He’s been working in development education (DE) 30r years. He describes how DE has

become the integral part of formal education ingbEritain and how it has come to the sight of

legislators.

In Great Britain they use the namdevelopment educatioinstead of global education
since at first the aim was to draw the attentioBitish people to the questions raised by global
development.

The goal of DE is a more just and sustainable witntdugh a kind of education that develops

learners’ values and attitudes, skills and commeterknowledge and understanding.

How?

» The various tasks of DE, the elaboration of scimalerials are carried out by teachers, youth
helpers and volunteers having returned from forenggsions who are familiar with the needs
and rights of young people; in addition governmamd other institutions’ officials retaining
their independence are involved as well.

* Changes in policy, practice, communications andvoits all have their influence on the
work in DE. Networking is very important since wend have all the knowledge individually
therefore it is inevitable to share our own experes with others.

» The most active actors of policy making in DE ar@®& in Great Britain. They invest the
most time and energy in it, they collect the sosiraed integrate their own field experiences
into their materials as a good practice. These maddebased on firsthand experience are sent
to as many schools, teachers and decision makegrseszible. They reflect on the materials
and in this way it is a mutual process of develgpinaterials. School curriculum is never
perfect and complete. There should be a continaadsopen debate about it in order to have
guality education.



DE is a general concept which consists of sevear@rdependent fields of education e.g.
peace education, multiethnic education, educatiosustainable development etc.

» There should be long term and predictable fundetyised for DE activities.

The process of developing DE practice started énli®70-80’s. It is still an ongoing process of
building a body of professionally respected practiwith a focus on direct youth/pupil contact,
teachers’ classroom skills and knowledge, trainiqmto date inter-active learning materials, and
an ongoing debate on ethical, political and phiidscal base for development education.
Milestones of the process:

1993 Formation of DEA (Development Education Associaji membership organisation to
support local practice, advocate and coordinatemaity in UK

1997 the new Labour Party government establish DflDeg8tment for International
Development), which means institutional and finahaupport for DE. Cooperation with
Ministry of Education.

1997 Publication of Oxfam GB’€urriculum for Global Citizenshifupdated 2006)

1999 Ministries of Education and Development co-pudtiion: The global dimension in the
school curriculumupdated 2005 )

200Q citizenship education becomes core part of sesgyncurriculum

2003 DfID initiative of Enabling Effective Suppora strategic approach to support provision
of DE/GE in schools

2004 Ministries of Education and Employment co-pubtiiea: Putting the world into world
class education

2007 National Curriculum Review: global dimension rgngsed as cross curricular, relevant
for inclusion in all subjects

The Every Child Mattergpolicy is a radical reform programme. The aimas évery child,
whatever their background or circumstances argivi@the support they need since they learn
and thrive when they are healthy, safe and engaged ;the evidence shows clearly that
educational achievement is the most effective routeof poverty.

Success story from Wales: the Welsh umbrella osgdion (Cyfanfyd) managed to persuade
the Welsh Assembly Government to integrate educatts sustainable development and
global citizenship as cross-subject into the nali@urriculum®

8 Further information:

Website for recommended quality global educatioteni@s for classroom practice, many materials are
copyright freewww.globaldimension.org.uk

Oxfam GB’sTeachers’ Guide to Education for Global Citizenshiytp://www.oxfam.org.uk/education
Ministries of Education and Development co-publmatThe global dimension in the school curricul(@®05
updated from 1999www.dfid.gov.uk/Documents/publications/dev-globatadpdf

The global dimension in action : A curriculum plamy guide for school@ualifications and Curriculum
Authority 2007) www.gca.org.uk

Welsh Assembly GovernmemACCAC (Qualifications, Curriculum and Assessment Auttydior Waleg
http://new.wales.gov.uk/topics/education




Urszula Markowska-Manista, PhD, Maria GrzegorzewskaAcademy of Special Education,

Poland

In her presentation she gives an introduction tial education in Polish teacher education and

training. Similar to the UK NGOs are the most aetin GE. Besides the individual NGOs their

umbrella organisation (Grupa Zagranica) and itskingr group on global education are among
the most important initiators in the field.

On the government's side the MFA’'s Dept. of Devetent Education, the Ministry of

Education and centres of educational developmenth& main actors and supporters.

Global Education holds an important position in tiew national curriculum. It was
introduced in 2009, however, this does not guamanie presence of GE neither in school
practice nor in teacher education at the momernkt.nbw there have been only short term
courses, happening usually only once, and thesefewoin number though the demand is
constantly increasing for them. Teachers hardlyelthe access to the necessary information and
useful documents. The interchanging terms of Gldidlication and Development Education
creates ambiguity, especially in calls for propsshl spite of all this the positive development is
that the educational offer is becoming increasiniglieresting and covers an ever-growing
number of areas.

Examples:

.Knowledge — Understanding — Action: Developmentdudation in Polish schodls
project: website Wwww.edukacjaglobalna-codr),pe-learning training course and trainings
for teachers, educational materials, lesson plargagisers: Institute for Teacher Training
and Grupa Zagranica)

» E-learning Global Education course for teachexefinitions, prospects of GE in the
curriculum, feature films and documentaries in QEsson plans, useful links etc.
(organisers: Centre for Civic Education, CentreHducation Development)

* ,Watch and chandeproject: aspects of global education through $lgorganiser: Centre
for Civic Education)

» ,Increasing the importance of global education ie flormal education systénproject:
seminars for teachers, experts, textbook publisfeganiser: Centre for Civic Education,
supporter: MFA)

* ‘An introduction to Global Educatior- Global Education for students of pedagogical an
teaching faculties

Katalin Czippan, deputy head of Strategy and Scieree Department, Office of the
Parliamentary Commissioner for Future Generations

She wishes to show the possible points for breaktyit in GE in relation to the central
government’s and other official (international dtdngarian) institutions’ work and initiatives.

It is a recurrent question that which of the vasidields of education incorporates all the others
or how they relate to each other (e.g. educatiosdstainable development, global education or
citizenship education etc.). In her view they wamtevelop 99% the same competencies. The



different approaches and paradigms are originateétde professional background of the various

experts looking at the problem even though theetbffit aspects of the globalised world cannot
be treated separately. The sum of the differerg@spmpproximates the education for sustainable
development and if we look at it from a global pexsive then global education could be the

right frame.

Central initiatives, possibilities for engagemenrternationally:

* UN Decadefor Education for Sustainable Development 2005-20ddordinated by the
UNESCO, based on an action plan. Not binding. $tiat brought real novelty but makes the
already existing initiatives visible. Regular refsoHalfway it was evaluated by a conference
in Bonn (Bonn Declaration, 2009).

e United Nations Economic Commission for Europe (URIEGtrategy for education for
sustainable developmento time limit, it had to be signed (2005) sositmore binding and
means greater chance for civil engagement. It amiglobal and environmental education.
Currently the competencies are elaborated. MinisfriRural Development as national focal
point. Report in every 2 years, due to be made now!

e European Parliament Committee on Culture & EduaatMotion 5/5/2010it contains the
actual terms of Global Education and Developmenicaton, which it recommends to be
integrated in all sort of education activities.

* Commission Conclusion on Education for Sustain&l#gelopmentit is being elaborated at
the moment. It has a focus on practice and mostlgrovironmental education. It is expected
to be ready in November and hopefully this issualctde carried along the Hungarian
presidency. It will be a good reference point.

Hungary
* Ministry of National Resources

0 The review of theNational Curriculumis under way nowwe could inpuinformally
that education for sustainability should be thet fdrit. Till now education for
environmental sustainability was a cross-cuttingeas in it. She hopes that it
remains in the new curriculum as well.

o Review of thePublic Education Actit is rather a formal regulation than related to
content. Till now there has been a recommendatioit about environmental and
health education. It might remain in the new versas well gaining some global
dimension too.

o The preamble of theligher Education Actefers to sustainable development. This
too is a formal regulation not referring to contbut it is under review as well.

o 2011 is theinternational year of volunteeringnd theHungarian EU presidency,
focusing on active citizenship; these could bedilwith global dimension too.



o The previous ministries of environment, educatiomd aulture had cooperation
agreements on how to introduce the environmentakdsion into education. Now
there is search for place and partners in the ngustres, they could be contacted.

* There was a strategy elaborated for the same paiipasieMinistry of Rural Development
as well.

* The MFA has been supporting global education projectarfany years now. There have
been initiatives in the higher education as well these somehow failed. Teachers and
experts are easily approached mostly through theirersities. They should be involved in
the process.

* In the Parliamentthe National Council for Sustainable Developmerdiuding members
from MPs, NGOs, the private sector, political pestiwas established in 2008. It has a
subcommittee on awareness raising.

The previous Environment Committee has become tlmnmiittee for Sustainable
Development. This clearly shows a new approach.

The possible contacts and points for breakthrowgghirftegrating the global dimension into
education should be mapped and the current andcefdicision makers should be provided with
relevant background materials. Global education’iMm® given a separate subject but could be
introduced in education only as a horizontal, cassicular concept.

The Office of the Parliamentary Commissioner fotufe Generations as a catalyst is ready to
cooperate but implementation is not among its tasks

Il. Roundtable, debate

Rita Galambos, director of strategy and development~oundation for Democratic Youth

She reflects upon the fact that this is the seaouehdtable of this kind but, as she has also
described in her study, even if almost every caowlits given from government openness to the
abundance of relevant experts in Hungary, therstiis no real breakthrough in any of the
professional areas of global education. Somehovptbeess gets always stuck. One of the most
important goals of the event would be to find soway out of this, may be through the
formation of a network.

Beéata Szentvari, Dept. of InternationalDevelopment Cooperation, MFA
The 2000 Millennium Declaration gave new impetusgiternational development cooperation. It
is the moral duty for every country to take parthe elimination of global problems but at the
same time it is our own interest too. Global praidecan be viewed from security aspect as well
if we take for example international terrorism irdocount. We can keep away from global
problems neither at personal nor at state level.

Skills and competencies organised around the cahees of solidarity and tolerance
should be integrated in the education system frarty €hildhood since today’s children have to
live and thrive in a global world.



Hungary takes part in multilateral and bilateraémational development cooperation. As
the other members of the EU we have made a commitoreincreasing the funding for ODA.
In bilateral cooperation we are present in the ViBadkan and various Asian countries with for
example education development and school buildiogepts. In future we plan to turn towards
Africa.

The last document outlining a strategy for Hungai@DA is dated back 2001. A new
strategy is being elaborated at present. In spithe previous positive history the cooperation
with civil society needs to be further strengthenBaey plan to work on that and on awareness
raising. Funding for the later is still in questianthe moment.

Benedek Javor, chairman of the Committee for Sustaable Development of the

Parliament, LMP (Politics Can be Different)

As a start for the debate he points out questiomadlems related global education. Though there

are many definitions for GE it means basically edung people to be able to reflect upon global

problems. For this end we have to first understhede problems. The various crises are closely

interlinked and they cannot be solved separatehis Tomplex set of issues needs to be

addressed by a complex educational approach. Battunately there’s problem with the basic

conditions for GE in Hungary:

» According to surveys the Hungarian society is amersg those that show the least solidarity
even in local context, not to mention the global.

* In many cases there is no solution for local pneisiein this situation it is difficult to draw
the attention of the public to global issues.

* In GE it is necessary to introduce the dimensiosystemic interdependencies but most of
the Hungarian teachers are not in the possessioongbetencies for such an approach

» The whole public education is in crisis. It is mbbbal education what is missing but a total
structural renewal of the system.

Beyond education it is also a question what we tstded under development, what interests are
served by international development. Few projecgspaoved to be really useful from the point
of view of the locals.

Reacting to the question Rita Galambos rose abmutdasons why the process of the
promotion of GE gets stuck though mainly therefav@urable conditions, he points out that in
Hungary strategy writing and implementation of thgategy/decision making completely
diverge.

The powers of the Committee he represents areelthbut it tries to enforce its concepts
and approach during consultations on legislatiog. (eublic education act), it tries to network
with ministries and they plan to establish a submeuttee on environmental education or
education for sustainability.



Erzsébet Cs Czachesz Department of Intercultural Psychology and Education, E6tvos
Lorand University of Sciences

There is crisis in the whole education system imdgury from the elementary school to the
university level. It is a question at the momerattthe new administration responsible for
education is willing to strengthen the global disien in the education or not.

GE should be present already in nurseries. In ehéany schools it is too late to start
because the kind of sensitivity necessary for éipigears in the personality development rather
early.

For the success of GE the institutionalisationnevitable. Criteria, requirements and
related background documents, sources should appesr nursery up at every level of
education. Even more important than this is thecatlon of teachers. In this regard the situation
is not so bad. Thanked to the Bologna process rmaivwersity departments started courses with
content of inter- and multicultural education refleg upon globalisation, sustainability,
tolerance etc.

The problem is that all the time new terms comefarpdescribing almost the same
content and approach (e.g. multicultural, intexgalt, global education etc.). This is a real
obstacle in institutionalisation and it would bettbe to use an already existing term and
paradigm.

The aspect of the global is very important but ifn’t linked to a specific subject or area
of erudition then it is lost. It can be the part atizenship education and we should define
exactly what and how should be taught within itt Brst of all the professionals dealing with
GE should be unified in order to outline the ainigylmbal education, or whatever it may be
called.

Laszl6 Trencsényi, E6tvos Lorand University of Scieces

He is critical about the current policy line of tagministration responsible for education. In his
view the already enforced and the still planned sueaments are indicative of the possibility
that the global aspects will disappear from the levlrtungarian education system from the level
of nursery to higher education. The appearanceeapticit support of segregation in the new
principles of education is a serious problem taarttkermore the national curriculum might not
contain competency development in future.

Katalin Falus, Educational Research and Developmennhstitute

According to her global issues are included inrdguirements of secondary level graduation at
every level. Citizenship education is chosen by eanand more students as a subject at
graduation. The national strategy for active ciisd@p has been elaborated too, though the future
of all these is a question at the moment.

Gyula Simonyi, president, BOCS Foundation



Beyond poverty it is a far more serious problent tha world is going completely in a wrong
direction. GE should not address our solidaritesiit results only in charity but should have to
point out that it is in our own interest to chamge attitude otherwise we would also fall prey to
global poverty. There is a need for a much morecehdcommunication about the problems,
which politicians and the general public in thisyweould pay more attention to as well.

BOCS Foundation has a broad mailing list to whickergone is free to join through

www.bocs.hu

Agnes Osztolykan, deputy chair of the Committee ofEducation of the Parliament, LMP
(Politics Can be Different)

She points out two problems. First the governmémiost never consult the civil society and
even among its own institutions there is real latlcooperation. Till the situation is like this,
real improvement cannot take place even in GE msatteMP is keen on introducing civil
approaches in the Parliament.

Secondly she doesn’t see how the global dimenssoilddoe properly interpreted in schools of
backward areas, where the kids face serious prablbemselves.

Andras Nyiri, Tinta Tanacsado Kift.

He calls the attention of the seminar participaothe possible role of private suppliers (serving
the public education) could play in the promotidnGE. They could cooperate with NGOs,
participate together in tenders, like what his camypis already doing in rural areas.

Mircea Cernov, managing director, Haver Foundation

They work with elementary, secondary and univergiyups of students. As they observe young
people lack the culture of debating, and the skdlvoe emphatic and sympathetic. First these
attitudes and skills should be developed then oissible to step further to encourage solidarity
and participation.

At the same time there is a general crisis in aiti¢y (e.g. the issue of romas deported from

France, a Hungarian political party sitting in tRarliament freely abuses a minority in his

campaign). Till we are not authentic in the socigdelf the issues the public education pleads
for cannot be either.

LaszI6 Foldi, Mobilitas

For the last 15 years they have initiated severagnams about education for democracy or
human rights education to get them integrated iblipueducation. They are only partially
successful. They like to work with NGOs since trarg flexible, efficient and to the point.
Mobilitas is partner in the promotion of GE offagiits professional background to be used.

Benedek Javor, LMP



The current political scene well reflects the abgsup of the Hungarian society and how it turns
to the past. He hopes that it is only a tempordugsp; global trends seem to work against it at
least. At the same time in this actual social canggobal education is opposed to the present
Hungarian social norms.

Dr. Klara Hajnal, Department of Human Geography and Urban Studies, University of
Pécs

She’s been teaching global education for 22 yeadeudifferent names. There is crisis in the
public education, the Bologna process had negaifects, certain things are taught multiple
times. It is necessary to introduce the compleritysystems to the students but the teachers
themselves don’t have the time for real scientiéisearch. In this way the students don’t learn to
think. The system of accreditation works badly a&l.w

She offers materials for free use on the webpadeotiepartment under her name:
http://foldrajz.ttk.pte.hu/index.php?d=tarsadalordéx.html

Moénika Kovacsné Németh, University of West Hungary

Besides the negative aspects we should note thivpatevelopments as well. There are courses
dealing with global issues, we have renowned ssiesrand experts of the field.

Her university offers forest education program &odn 2005 they have post gradual course on
environment education.

They would welcome children with disadvantageouskgeound for 5 days of forest school
programs.

Péter Varga, Educational Research and Developmennstitute

We should mention the wide network of eco-schouwlkich is a positive example of good
practice.

GE should be the part of adult education as wellesithey are in the position of decision makers
today.

Erzsébet Kdkény, secondary school teacher, BerzexicGergely Technical College

As a teacher she feels that GE is a time consuhobdy but at least her school supports it. They
hardly have the access to information and relatatenals. She cannot find a comprehensive
webpage with a good selection of links and sourGsbEdu is positive development but only
few people know about it.

Bereczki Agnes, E6tvos Lorand University of Sciense

We cannot have results without institutional depetent. There are many good initiatives but
they are not part of any kind of system. The sclsystem itself is diversified as well. Some of

the schools enter into a kind of transnational llekieough exchange trips, language programs
etc., which can be a good base.



Viktoria Mihalké |, vice-president, Anthropolis Association

She introduces the GlobEdu programwiv.globedu.hy and its main development: the Global
Education Centre in the library of the E6tvos Latdsniversity of Sciences. The centre can be
used freely for everyone. Anthropolis provides pagd consultation till April 2011.

[ll. The European context

Rilli Lappalainen, co-chair of the European Multi-Stakeholder Steering Group on
Development Education

Related to the so called “European Consen3issie introduces how the national process could
be strengthened. The national seminar is part sérees of events, which was initiated by the
North-South Centre to examine the current staigaifal education in the various countries and
to give opportunity for creating or deepening caapien among the different sectors.

In Europe there is a complex system with manyradto place to support development
education with guiding principles adapted from Wid. The actors are the EU, the Council of
Europe, CONCORD, OECD, GENE, political foundatiotssal authorities and influencing
from outside the media and the private sector.

According to the Eurobarometer survey 89% of thputation of the EU thinks that Europe
should have a role in solving the problem of glgalerty.

The “Consensus

It provides a framework for the development oftetgg at local, regional, national and European
level for the promotion of development education. imcludes a number of policy
recommendations towards the Member State goversméntropean Commission, European
Parliament, media and civil society actors.

The process of the elaboration of the Consensugdtian 2006 in Helsinki with a conference on
DE. The various stakeholders formed a steering @rfou writing the text of the Consensus,
which was finalised and accepted as a common Earogecument in 2007.

The Consensus outlines a common understanding pitDives clear reference points to
the member states in their work, it promotes mualkisholder approach, it facilitates political
discussions and provides frame for concrete cotiperée.g. European Development Days).

A monitoring system has been established as welfdeiewing the DE results of the
member states. The first monitoring report was ighked in 2010 giving an overview and
analysis of policies, practices and funding of BEHe 27 EU MS and Norwaf’

The report shows that DE easily falls prey to tba@uction of public spending. In several
countries it is not easy to cooperate with mingstyiDE gets little political support. In many
cases DE is not recognised as tool for activearnship and is considered less important than
»S0uth action”.

% The European Consensus on Development: The cotitribof Development Education & Awareness Raising,
2007,http://ec.europa.eu/development/icenter/publicdtiescript/pub99 _fr.cfm

19 European Development Education Monitoring RepbiE Watch”, 2010,
http://www.deeep.org/fileadmin/user_upload/downk&/dSH_group/DE_Watch.pdf




The most important tasks of the future are deeyethie dialogue, the formation of an
effective communication network, finding a permaneolution for financing, continuous
exchange of good practice. It is very difficultfeeasure the effectiveness of DE. This will be
the main topic of the 2011 Development Educatiom®er School**

IV. Global Education in school practice — two exam|es

Through Others’ Doors

A school project calledT,hrough Others’ Doorsof Anthropolis Association was introduced by
Agnes Kokény trainer. The workshop instead of direwthods leads the student through
creative exercises to critical thinking and empathiie lesson introduces the differences in
habitation and customs so that students get clmséine life of 5 children from completely
different cultures.

Dancing Waters

Florian Amon (IKU) and Julia Vincz (HVSF) presentagchool exchange projemlled Young
Leaners Discovering the Worldt involves three primary schools from three does and the
exchange takes place through a web platform. Stadese their creativity to present to their
partners certain topics that relate to their celt@nce they receive the partners' results they are
invited to actively work with them. The project wstarted and is facilitated by multipliers of the
Global Education Network of Young Europeans (GLEN). autumn 2009, schools from
Hungary, Ethiopia and Germany took part in the gebjUnder the title "Dancing Waters", the
pupils exchanged about cultural representationsatér. For further details visitvww.young-
learners.org

V. Closing discussion

Peter Davis He was glad to see that politicians did alsoipgdte in the seminar.

Balazs Nagy Yes, but only from one of the opposition partidhie other parties and the
government offices could hardly be contacted simeare in a transitional period thanked to the
change of government and trends are still not clear

Rita Galambos Moreover in Hungary the field of education is wenuch political therefore a
very sensitive issue.

Miguel Silva: After all today we could see the result of a wet&rted in 2007. Till now the lack
of constant communication has meant a problem, wattay’'s event that obstacle has been
removed as well and a new channel of communicdtasbeen created.

Galambos Rita The possibility of such a channel has truly beerated but HAND lacks at the
moment the ability to operate that channel.

Peter Davis Since 2011 is such a good moment to promote excitizenship this is crucial to
be strong for the Association. The problem mightdsolved by applying a rotating presidency
in the network.

1) d. See for more detailsitp://www.deeep.org/summerschool.html




Miguel Silva: The regional seminars of the North-South Cerdtar{ing from the end of 2010)
could create good momentum as well for communigayiour recommendations and questions
towards the government. The work shouldn’t finigineh

VI. General questions, observations

1. Several remarks pointed to the importance of nmtaksholder approach. The need for
creating a network is tangible but some other olzgems referred to the fact that without a
focal point or initiator in the network the proceg#l always have the chance of coming to a
halt. At the moment this problem has not been wesbl

2. Another question is that what term, field of edimratand related paradigm could be in the
centre of the lobby work and institutionalisatidlany comments were made about the
counter effectiveness of the parallel initiative®wW and new terms with almost the same
content and methodology). In this regard a broadasensus needs to be reached among the
actors.

3. Several times it was stated that the public edonatystem of Hungary is in deep crisis. This
might not favour the integration of a new dimensidrGE into the education. The intentions
of the new administration responsible for educatimmalso not clear at the moment.

4. Lack of sufficient funding is a general problem.eSifically that the previous sources have
narrowed down as well.

5. Apparently the level of activity of individual telaers, certain institutions of education and
NGOs is almost constant. The number of initiatigeisicreasing and the spectrum widening.

6. Several possibilities for policy and advocacy emgagnt have been introduced by the
speakers. For this too it is inevitable to haveirad kof unity and consensus among the
stakeholders. 2011 offers good opportunity for lplaetions (Hungarian EU presidency,
international year of volunteering) in the interoaal context but the legislative and strategy
development work of the Hungarian government presigood chances for involvement too.



