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l. PREFACE

In 2007, the Council of Europe in co-operationhwits main partner in the Russian Federation,
the Ministry of Education and Science, organisedeainar on ‘Teaching about cultural

diversity through history: present-day situationalkenges and future developments”, (Moscow,
April 2007) and another on “The use of sourcesmteaching about cultural diversity through

history” (Joshkar-Ola, Republic of Mari El, July @). Considerable practical assistance in
organising these two seminars was provided by Bwctic” Training and Consulting Centre

(Moscow) and the Ministry of Education of the Rejmubf MariEL

Both events were attended by about 100 historyadig from 15 regions of Russia. In addition
to ministry officiak, teacher trainers and histtegchers, teachers from rural areas were present
for the first time. Additional funds received frothe Council of Europe programme of co-
operation for the Chechen Republic enabled Chedfistory educators to take part in the
seminars which, in their view, nat only informe @ b about methodology but also helped them
on their path to integration into the overall Rass# ducational space.

The seminars were designed as a follow-up to thet Ryogramme Russia VIII and were,
therefore, primarily aimed at promoting culturavetisity through history teaching on the basis
of guidelines for the integration of the mechanisofsintercultural dialogue which had been
prepared by a group of Russian Federation and Earopxperts.

Both seminars were practice-oriented and the disons focused on contemporary urgent
issues, such as how to deal with migration wheaohieg history. The participants pointed out

that ideas of cultural diversity should be introgldcnot only through facts, but ako through
values, helping pupils to acquire such skills asremindedness and respect for different cultural
traditions. Particular attention was given to eotmaicular activities. Interactive educational

programmes introduced by the Museum of Decorativeid Moscow showed how museums

could help schools in promoting cultural diversity.

In order to experience the use of interactive méghwhen teaching about cultural diversity it
was decided that the workshops at the Mari EI samiarould be conducted by mixed teams of
trainers comprising experienced teacher traineam fRussia and European experts invited by
the Council of Europe. One of the outcomes waspthgaration of lesson plans showing how
cultural diversity could be introduced within exigt school curricula. The responses to the
guestionnaire distributed during the seminar shotihat most of the participants were ready to
use the experience gained in their everyday work.

When discussing the challenges still facing themtheir day-to-day work, the teachers
highlighted the following: the domination of contgpin teaching history that focus on
differences between cultures rather than on theteractions; the simplification of the
mechanisms of intercultural dialogue; a lack of enials which could help teachers to
incorporate information on cultural diversity intieeir lessons; a lack of information about the
competences teachers need to be able to work inlacaitural context. Proposals for future
developments included the establishment of an dWRBsian Website containing examples of
good practice; the organisation of workshops on ihmegration of the mechanisms of
intercultural dialogue in initial and in-serviceatdher-training systems; and the preparation of a
document on the competences required by teachersrdar to work in a multicultural
environment.
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These events showed that decision makers and yisthrcators in the Russian Federation see
the Council of Europe as a main partner in the ldgwvee nt of the next stages in this integration
process.

Tatiana MINKINA-MILKO
Administrator
responsible for bilateral and regional co-operation
History Education D ivision
Council of Europe
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INTRODUCTION

Seminar on “Teaching about cultural diversity thglotnistory: present-day situation, challe nges
and future developments” held on April 26 — 28, 200Moscow (Russia) was organised by the
Council of Europe, the Ministry of Education andeBce of the Russian Federation, the Training
and Consulting Centre “Practc” and the Federditute of E ducation Development.

The aims of the seminar were to:

- discuss how to teach about cultural diversityudio history in  present-day
schools;

- look at how to improve existing teacher traingygtem to enable history teachers
to acquire competences need w hen teaching abdutaduiversity;

- analyse how cultural diversity should be reflelcte school curricula.

Heads of educational authorities, representativescientific and pedagogic community from
nine regions of the Russian Federation (Astrakhagidh, Karachaevo-Cherkessia Republic,
Moscow, Mari El Republic, Rostov on Don Region, Btersburg, Stavropol Territory, Chechen
Republic, Chuvashiya Re public) took part in the &&am

The list of participants included representativels tile Russian Academy of Education,
specialists from regional in-service teacher tragniinstitutes and higher educational
establishments; representatives of museums invoivedhe development of educational
programmes; school teachers; representatives oMihistry of Education and Science of the
Russian Federation (Ms Larisa EFREMOVA, Deputy Hehthe Department for International
Relations), the Council of Europe (Ms Tatiana MIN®Q-MILKO, Administrator responsible
for bilateral and regional cooperation, History Edltion Division); and experts — Mr Michael
KOHRS (Germany), Mr Christopher ROWE (United Kinggo and Mr Arild
THORBJJRNSEN (Norway).

The total number of seminar participants was 50.

The seminar programme envisaged plenary sessiodsrawmnd table discussions, which
promoted extensive exchange of opinions and comrepsie presentation of different views of
the seminar participants.

26 April 2007: the seminar was opened in the Ministry of Educasiod Science of the Russian
Federation wih greetings of Ms Larisa EFREMOVA,pbiy Head of the Department for
International Relations, Ministry of Education aBdience of the Russian Federation, and Ms
Tatana MINKINA-MILKO, Administrator responsible fobilateral and regional cooperation,
History Education D ivision, Council of Europe.

Greeting the participants of the semindMs Larisa EFREMOVA emphasised practical

importance of the issues suggested for discus$ien.presentation briefly summarised fruitful
cooperation of the Russian Federation with the €ibwh Europe considering the decade-long
development by both cooperating parties.

It was noted, that in June 2006 the Conferencehedssin St. Petersburg dedicated to the decade
of cooperation between the Russian Federation @@ ouncil of Europe in history education.
Consideration of a complex issue related to theeldgwnent of intercultural and interfaith
dialogue through education within the frameworkhaf Joint Programmieussia-VIIl proved to

be equally important aspect.
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In addition, Ms Efremova informed the participaat®ut educational activities which have been
organised during the C hairmanship of the Russiadefagion in the Committee of Ministers of
the Council of Europe in 2006.

She pointed out that cooperation between RussiatlEndCouncil of Europe in education has
reached a fundamentally new level in its developmévolving into joint action not only
teachers and heads of educational institutions,alag scientists, representatives of cultural
institutions and experts in intercultural commutiaa.

In doing so, Ms Efremova laid emphasis on the pipnfily important role of teachers in the
increasingly globalised world, as present-day stleaiucation is expected to promote both
national consolidation of the Russian Federatioopfass and harmonisation of public interests
on a wider scale. It was ako pointed out that sppeenphasis in all joint projects were focused
on the issues related to the development of interal dialogue through education.

The new project “Teaching about cultural divershgough history” is a natural exte nsion of all
prior contacts between the Russian Federation ri@s® and teachers and international
organisations in the context of mutual advancementemocratic and tolerant educational
process, as well as to new trends in cooperatiomdan the Council of Europe and the Ministry
of Education and Science of the Russian Federatiad.M oscow seminar gave the start to the
imple mentation of this project.

In conclusion, Ms Efremova thanked the E ducatiore€torate of the Council of Europe and Ms
Minkina-Milko personally on behalf of the Ministrgf Education and Science of the Russian
Federation for the efforts invested during the @etade in the development of cooperation in
history education, and expressed hope that thiparation would carry on.

Presenting goals and objectives of the seminarhdan speech entitled ‘Teaching cultural
diversity through history: experience of the Courafi Europe”, Ms Tatiana MINKINA-
MILKO ,Administrator responsible for bilateraland regidre-operation in History Education
Division, Council of Europepointed out that this was the first event to bgaoised within the
framework of a biannual programme designed forRhbesian Federation. One of its main goals
is to promote ideas of intercultural dialogue antiural diversity through e ducation.

It was noted that the circle of projects’ partigifmwas growing steadily along with constant
search for fresh ideas and new methodological appes, which could be beneficial for
teachers from Russia as wellas for ther Europedeagues.

Ms Minkina-Milko also pointed out that it would Hegical to focus on issues related to the
development of standards, the preparation of a gemeration of textbooks and training of
highly skilled pedagogic personnel at the semiramted to teaching about cultural diversity, as
these are the factors vital for the implementatibane of the most important present-day trends
in the activities of the Council of Europe — thevelopment of intercultural and interfaith
dialogue.

In addition, she briefed the participants on thelémentation of the inttiatives and projects of
the Council of Europe related to cooperation irtdmigteaching. In this context she underlined
that the attention of history educators in a numiecountries was focused on the regional
projects of the Council of Europe, in particulan the preparation of regional textbooks of a
history of the Caucasus and the countries in tlaeiBSea area by the representatives of diverse,
oftentimes historically and politically fe uding crries.
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Participants of the seminar were informed thatpheélication on ten years of co-operation in
history teaching between the Russian Federation thedCouncil of Europe was highly
appreciated by specalists and public alike. Thiblipation was sent to ambassadors of all
member states of the Council of Europe. It will &0 available for the participants of the
Conference of the Ministers of E ducation of the Gulucf Europe scheduled for May 2007. All
this will help to make the experience of the R us$iaderation available to educators from other
countries.

The publication dedicated to another importantgmbpn “The promotion of intercultural and
interfaith dialogue through education” developedhwi the Joint Programme between the
European Commission and the Council of Europe her Russian Federation (Russia VIII)
should be finilised before the end of the year.

In addition, Ms Minkina-Miko informed the partiGgmts on the development of
intergovernmental projects carried out by the CduoicEurope, including the new one called
“The image of the Other”, which is to be implemehtey 2009. This project brings together all
countries signed the European Cultural Conventizth Russia among them.

Summing up, Ms Minkina-Milko once again stresseal ithportance to respect the principle of
continuity in the activities, which the Council Efurope adheres to in the implementation of
international cooperation programmes. She alsokdathe Ministry of E ducation and Science
of the Russian Federation and expressed hopeartbef fruitful cooperation.

SUMMARY OF PLENARY SESSION REPORTS

Experts of the Council of Europe and representatioé the Russian Federation education
research institutions (St.-Petersburg State Unitlyer&cademy of Post-Graduate Education and
Retraining of Teachers) introduced their preseomatat the plenary session.

The speakers aimed at demonstrating a number obagpiges to teaching about cultural diversity
through history, and to present the analysis ofemursituation in education systems of the
Russian Federation and European countries, asawelallenges and further development.

In his presentation didow to reflect such factors as cultural identityred cultural diversity in
school curricula” Mr Arild THORBJ@JRNSEN, Deputy Director General, Minigt of
Education and ResearctNorway, thanked the seminar organisers for invitationadipipate in
discussions of an important issue of keeping arsalan teaching about cultural identity and
cultural diversity in school curricula.

In his presentation, Mr Thorbjgrnsen tackled tHooing aspects:

- new reform of curricula in Norway — focusing on kriedge;
- demographic situation in Norway;

- globalisation, social and cultural changes in thaety;

- Norwegian school curriculum;

- practice.

The speaker touched upon the issue of strategyistbrii teaching and, particularly, the
fundamental goal of historical awareness, whichigmopinion, lies in understanding of the past,
comprehension of the present and anticipationefuture by an individual.
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With this in mind, historical awareness 5 a muat &ny human being, including its self-
consciousness and self-respect. Its expansion wenlthnce the capacity for planning and
sparing the time, extending the opportunities ®ing diverse reference works and, ultimately,
allowing the individual to acquire skills for assesent of events and articulating its opinion
about them. That is why historical awareness takegecial place in the context of current social
changes — emergence of new independent statesjemsobin ethnic policy, increasing
immigration and close attention to gender relatqns

In view of the above, one may suggest the followadgcation strategy:

- opportunity to organise and regulate one’s owming

- opportunity for a more efficient timing;

- capacity to solve problems, plan and perform te&gaassess, reflect and acquire
new knowlkdge and facts, and use the newly-acquirexlledge in emerging
stuations.

Tackling the issue of promoation of interculturabldigue through teaching about history, the
Norwegian expert also pointed out that historydsbasis for knowledge, but rather the basis for
understanding. That is why multiculturalism in bist should be tied to students’ experience,
and instructors should not insist on any partic blatorical concept.

Then speaker proceeded to description of skillggesgnce and main competencies, which
students should acquire while studying the coursésocial and humanitarian sciences
(specifically, history) on various educational lesve

Norwegian curricula provide for comprehensive ustdErding of interaction between peoples,
groups and various phases of history throughoutvidméd.

The purpose is to encourage young people for actigegnition of democratic values, human
rights, international solidarity, sustainable grbvahd respectful attitude toward various cultures.

As Mr Thorbjgrnsen noted, teaching about culturae ity requires inclusion of relevant
provisions in the social and humanitarian sciengei@ula, quality instruction and methodology
materials, as well as adequate training methods.

Meanwhile, one should keep in mind that the maltestimuld be comprehensible for students,
using texts of historical documents and other ssipresenting opposite points of view, as well
as using various types of exercises, audio-visudk,adiverse students’ activities and
interdisciplinary approaches.

Practical training, along with instructional andtmedological materials, plays an important role
in this process.

Summing up, Mr Thorbjgrnsen remarked that the tyuali study of history as academic subject
in Norway is sufficiently high. However, one of tineost pressing tasks today is to bring this
guality when teaching history in schools.

This would require creation of conditions for prama of the best pedagogic practices, model
creative courses and efficient teaching methodsat T why Norway actively encourages

cooperation between pedagogic higher educationadblshments and other education

institutions. One can see the first positive effexcte n today.
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Mr Michael KOHRS, History Educator, Germanyresented to the participants of the seminar
the analysis of intercultural education and upbriggn Germany.

Being a teacher in one of the gymnasia in suchléimational city as Frankfurt am Main one has
to deal with problems related to intercultural esdi@n every day. This gymnasium trains
students of 60 nationalities, with Germans hardigoainting for 30% of total number of
students. Due to social and demographic reasomsna®sy is turning into an immigrant state,
and this process is likely to carry on, since today impossible to face present-day challenges

in a most efficient manner without expanding thenigration.

One of the important aspects in upbringing the goanes in a world of mutltiple cultures is
studying of history, culture and traditions of atheeoples. This is happening, primarily, at
school during history classes.

The speaker singles out at least four basic tajgssrving special atte ntion w hile teaching about
history:

- contacts with neighbouring states;

- intercultural contacts wihin a mulkinational state

- immigration processes and their impact on the §@nan society;
- globalisation.

Using the statistical data, Mr Kohrs describeddbeent situation in Germany in the sphere of
intercultural interaction.

In addition, the spokesperson brought to the atie mif the seminar participants the principles of
intercultural education developed by Wolfgang Niekel Georg Auernheimer:

- recognition of one’s own inevitable ethnocentrism;

- communication with re prese ntatives of “other” greamd cultures;

- tolerant attitude and the basis for co-existence;

- recognition and respect of the right of the otherdelong to other ethnic group
and religion, and the right to speak some otheguage;

- the needto speak openly about the racism and fuitmas of discrimination.

The extent to which these principles have beeneémphted in German education system was
demonstrated by means of excerpts from the threkllelAges history textbooks for th& @nd

8" grades, issued in different years (1984, 20022008), which illustrated the evolution of the
textbooks authors’ views on Middle Ages eventsoirect interpretation of these events s able
to cause negative mpact on modern society (e.gddlel Ages conflicts between the
Christendom and the Islam, crusades, etc.). Razatits of the seminar were offered to discuss
several methods and techniques which could be wsed teaching history to school students in
the context of cultural and religious diversity.

Summing up, the speaker stressed the need to paiaspttention to work with historical and
lterary sources when teaching history; to formataf ethnic and cultural values in school
students; as well as to training teachers capablaplement these activities in a most efficient
way.
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Mr Chris ROWE, Education Consultant, United Kingdagmin his presentatiorfCultural
identity and cultural diversity and the ways to pent them in a classroom: an example of the
United Kingdom”, drew the attention of the participants to the few@tt teaching about the
history of cultural and religious conflicts to sdtstudents is a complex but very important task.
Teachers should find a way to streamline this gecetherwise it would happen unofficially,
someplace else outside the school, which ofteritsesuirreparable damage — both to the child
and the entire society.

To facilitate teaching about such problems, theeesaveral strategies and guidelines ensuring
the constructive dialogue between teachers and shadents. Many of these principles may
apply, in addition to multicultural problems, tdadpects of history teaching:

multiperspective approach;

- “the Big Picture”;

- use of the whole range of historical sources;

- matching against similar problems and situationstirer historical conditions;
- understanding the ‘History and ‘Memory.

During his presentation, Mr Rowe offered to consitd® application of this approach on the
example of teaching about problems related to tbetiidrn Ireland in the United Kingdom
schools.

The author provided an insight into the problem a@achonstrated several prime examplkes of the

entirely opposite approaches by the parties tcctmlict interpreting various cultural, religious
and historical traditions.

The speaker remarked that this conflict (same as/nathers) is not based solely on religion, as
it is also the conflict of cultures and dissimiféstorical memory.

To handke this problem, the students need to deeBig Picture” of historical events, not only

studying factual background of an historical evéit, also trying to comprehend the perception
thereof by various agents (e.g., parties to thdlicgnneighbouring states, geopolitical partners
andrivals, etc.). They are offered a table offiewing positions:

- historical events in chronological order,
- prospects for the parties to the conflict;
- prospects for the United Kingdom;

- global prospects;

- reference sources and situations.

Participants of the seminar had an opportunitydquaint themselves with a lesson scenario,
which can be used for the study of historical peots by the students aged 14-17.

This lesson is based on the work with sources, lwipicomotes understanding that there are
several points of view on the same problem, as a®lthe capacity to analyse, compare and
accept the opposite opinion. The work involved ehseurces: a publication in an independent
newspaper; a quote from the speech of an MP regiegeone of the parties; and position of an
individual, formerly an IRA member, who eventuadig nounced its terrorist methods, wrote a
book about it and died by the hand of his formdiofes.

In the end Mr Rowe expressed hope that the sef@sminars planned by the Council of Europe
and the Ministry of Education and Science of thesdan Federation would help teachers work
out their own creative approaches to teaching ahistiory and cultural diversity at schools.
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The presentation dfHow to reflect history of interactions in schoolairses” by Professor
Marianna SHAKHNOVICH, Head of the Chair of Philosopy of Religion and Religious
Studies, St. Petersburg State Universitythis context was of a special value.

It was pointed out that the most important methodical approach in teaching about
interactions is teaching about cultural interactiomhich implies a special kind of relationship
and bonds forming between at least two culturesyel as influences and mutual changes
resulting from this relationship. The change of ditians, properties, spheres of activity, values
of any particular culture, emergence of new forrhswitural activity, spiritual benchmarks and
ways of life influenced by a different culture 4 @i this appears to be of ultimate importance in
the process of cultural interaction.

Why should we study other cultures after all? Ohéhe reasons is purely practical: it is about
the need to understand each other so as to puditieg, trade, diplomatic and other objectives.
In addition to practical reasons, we recognise utalt ethical and intellectual value of other
cultures as such.

Perception of the cultural and historical process been evolving for the last century under the
sign of struggle of two alternative approaches towigs understanding. The first one has to do
with the concept implying that this is airigle-In€ process all countries and peoples are moving
albng the same highway of cultural development. $heond one asserts the idea wiulti-
linearity” of cukural and historical process, implying thie history of mankind s a history of
individual communities (countries, peoples) exgtinithin a limited period of time. Cultures of
these communities emerge and die together with tlard there s no universal development
process applicable to all communities.

The first approach is appealing due to its humanideéa of the unity of mankind and hope for the
better future for all countries and peoples.

The second approach emphasises the value of edigidiml culture and focuses on the study of
their singularity. The rhult-linearity™-“single-Iné alternative is not insurmountable. Deep down, at
the very bottom of cultures, there are always efdsna@entical for all cultures. They are called
cultural universak.

Cultural universals include the language, transitives, sexual taboo, hospitality customs, etc.
For instance, there is not a single culture inwioeld, which would not commemorate (no matter
how differently) three most important kndmarksanhuman life: birth, wedding and death.
Cultural universals reflect panhuman values andkdas well as commonly accepted standards and
rules of human behaviour.

Now, as never before, it is evident that culturetaoting no other cultures and feeling no impact
from the outside, is doomed to drag behind theucallide ve lopment throughout the world. Same
as a spirtually rich person who has perceived ghosi and feelings of other peoples does not
lose its identity and singularity, a rich culturesamilating the accomplishments of other

cultures stays unique and singular, and becomes ria/er.

It is not for the first time that the Ministry ofdtication of the Russian Federation and the
Directorate of Education of the Council of Europscdss the value of a multiperspective

approach in teaching about the formation of hisanivays of thinking, capacity to analyse and
interpret historical facts, and form on the bagith@ approach one’s own position, including in

terms of present-day issues.



-17-

Summing up, Professor Shakhnovich thanked the @egenof the seminar, noting that largely
due to the efforts of the Council of Europe and Mieistry of Education and Science of the
Russian Federation in the recent years on impleatient of several projects identical to the
project discussed at the Seminar, most of the ¢idned institutions of the Russian Federation
introduce the course “History and culture of warddigions”, which in turn creates conditions
for further promotion of intercultural and intetflaidialogue in the Russian society.

The presentation dhWhat teachers’ competencies and pedagogical stigds are needed to
teach about cultural diversity in schools”, by Driha MY SHINA, Associate Professor, Chair
of History, Social and Pdlitical Education and LawJeacher Training Academy of the
Russian Federationserved as the basis for discussion by the paatits of the seminar.

In this presentation the author focused on theessaf social and psychological adaptation of
immigrants and refugees to a new society, includhiygneans of education.

Having analysed the resuks of social studies edroiut in a number of regions in Russia, the
author endeavoured to give definition to the compees, which a teacher should acquire to be
able to tackle the principles of intercultural digie within education process, and which are
largely determined by social and cultural specifif she present and, primarily, by the growing
challenges from thenulticu lturalisme nvironment.

Outside this context, it is extremely hard to depeefficient strategies of positive attitude
toward the idea of intercultural dialogue in prlei and the strategy of resistance to various
negative tendencies.

Teachers are the important component of a predansociety. Vast majority of them never had
multicultural education within the initial trainingvhile the in-service training system for the
most part hardly tackles these issues. Therefanite gpften teachers carry stereotypes and
prejudice inherent in the society.

That is why the problem of teachers’ competencial or work within a multicultural
environment should be tied to the problem of tedsheentality on the whole.

The students, especially those who came from edgions and countries, may have developed
their own idea of certain historical facts and d@serspecially those dealing with interactions
between various peoples, cultures, representadivdéferent civilisations, religious and cultural
backgrounds. It can be influenced by the acquadetamith historical and historical-lterary
works, parents’ opinions, attitudes of the soci®tym former places of residence, with
interpretations given in regional textbooks, witformation from local TV channels, etc.

In this case a teacher should have a sufficie mglly ke vel of acquired humantties culture, as well
as historical thinking, multicukural competenc&sd extensive cultural creative abilities. The
termmulticu ltural competen ciesf an educator teaching humanities should impyfoflowing:

- theoretical and practical training and positiveitade of a teacher willing to
practice in a multicultural e nvironment;

- sufficient background for understanding ethnic-aralt and ethnic-confe ssional
characteristics of various peoples, including tlsin;

- abilty to reflect on the fundamentals of thinkingehaviour, communication,
actions of representatives of various ethnic andessional communities, as well
as ability to overcome one’s own stere otypes;

- availability of such professional competencies aspacty to communicate and
conduct a dialogue;

- ability to handle crises and conflicts arising imallticultural school e nvironment,
as well as to seek and find mutually acce ptablat®ois;

- abilty to create and use a multicultural educaioenvironment involving
students in its expansion and enrichment;
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- capacity to identify self-consistent formula of Bnewn identity and the urge to
teach this ability to students;

- abilty to create an environment for dialogue wheaching humanties taking
into account diverse historcal and cultural pecsppes of representatives of
various social and cultural communities in the pastwell as points of view of
present-day authors of textbooks, scientists aitel relprese ntatives of ethnic and
confessional communities, teachers, students adgarents;

- availability of project and research competencies.

The educational environment is a space which alléwgrompt the actors involved to the
direction required for accomplishment of e ducatiayeals.

Creation of educational environment is focused tmiming specific pedagogic goals and
objectives. Specifically organised educational eowwinent might have a serious impact on
human beings, dramatically changing their visiorthef world, system of values and behaviour.
Essentially, this is a reason and a purpose oftioggan education environment and entire
educational system.

The first day of seminar was concluded by exchasfgepinions regarding the presentations.
Twelve participants of the seminar made brief shegdn the course of the dispute.

ROUND TABLE DISCUSSIONS

The presentations made during the plenary sessidghebRussian Federation specalists and the
experts of the Council of Europe proved to be adsbésis for discussion of a wide range of
issues related to the enhancement of training stbhyi teachers for their work in a multicultural
environment and for teaching about cultural divgrgirough history. Round table discussions
took a most important part in the seminar programbeeause it was here that fundamental and
professional discussion between local and fore@igipants took place.

The second day of the seminar was held in LyceunbR3 under the Moscow State University
named after M.Lomonosov.

Mr Mikhail MOKRINSKY, the Principal of Lyceum N1535 under the Moscow Stadd niversity
named after M.Lomonosov,greeted the participants of the seminar and madeideo
presentation of this educational institution. Ins lépeech, he touched upon the future
development of the international relations of thgcdum with European countries; he also
introduced innovative training programmes implereentby the Lyceum, including the
promotion of intercultural and interfaith dalogwend presented main activities of the Lyceum
aming to harmonise the relationship between teaclhed students and to enhance quality
training.

Summing up, Mr Mokrinsky thanked the Council of Bpe and the Ministry of Education and
Science of the Russian Federation for choosind-tlaum as a phkce to hold such event, and
wished successful work to the seminar.

Round Table Nel. “Cultural identity and cultural dive rsity and th e ways to presentthem in
aclassroom’

Chair: Dr Alexey KRUGOV, Vice-Rector for InternationaleRtions, Stawropol
State University
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Topics for discussian

=

How history teaching should respond to suchepreday factors as migration?

2. How to create a balance when presenting cultusaitity and cultural diversity through
school history teaching?

3. What are the main challenges faced by teachetieir classrooms when tackling these

issues?

Round table hosted an interesting and profe ssi@muskion between history educators on the
cultural identity of the peoples of Russia, andhmv to reflect the idea of diversity and
interactions of cultures during history classedotof attention was paid to methods of teaching
above mentioned ssue$l partcipants of the seminar made their speedbeisg the Round
TableNel.

The ethnic revival process, which from the pointvisfw of the round table participants now
could be observed throughout the whole Russia,tbdos interest toward cultural values, native
tongues, national literature and arts. Howe ves, thindency proves to be progressive only when
it does not kad toward ethnic and cultural isolatind growing sense of national exclusiveness.

During the round table it was noted that studemsimmunities are getting increasingly

polyethnic year after year due to the growing immaimn rates and the increasing demand for
quality education. Long experience at school shinas the loss of cultural values, ignorance of
national traditions and historical roots promotgdarable environment for social, ethnic and
confessional problems and tensions. It is educdtian should bring people up in a spirit of

consolidation attitude, behaviour and way of life.

Ms Tatiana MINKINA-MILKO , Council of Europgpresented statistical data to demonstrate the
current situation on the youth migration in Europs, well as external and internal factors
driving young peopk to chose any particuar coquniir Michael KOHRS presented the
stuation with youth migration in Germany and L iaimia.

Participants of the discussion agreed that, orotlteehand, a teacher’s word during the class is
capable of consolidating young representatives nf particular nationality on the basis of
protection of their ethnic values (“motherland’ational relics”). On the other hand, this word
could unreasonably incite national consciousnestherbasis of competition with the “others”,
the “aliens”, thase who try to take away “our’ eithmalues. Regional mass media quite often
might play its negative role in this process pramgpthe ideas of intolerance within a polyethnic
region.

The problem of ethnic migrants and refugees oftecitda disputes among young people.
Participants of the round table believed this twbe of the hardest topics to handle in teaching
process.
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Sustainable results in the process of harmonisaffiante r-ethnical relations within a school can
be achieved through systematic and elaborate widheantire teachers’ staff, through the work
aimed at helping young people to develop skills dnée communicate peacefully with
representatives of other ethnic groups.

Ethnic and cultural competence implies:

- no bias in assessment of other people, incluthieg national and psychological
specifics;

- overcoming ethnocentristic prejudices;

- ability to respond, emotionally and tactfullg, the queries, interests and deeds of
peoples from other cultural background.

Considerable outcome of the exchange of opinionsguihe round table was the participants’
conclusion that one of the priority historical matés defining efficiency of a lesson is the
material dealing with history of culture of the pdas residing in a region and their neighbours.

The participants of the round table paid speciamion to the development of competencies by
the graduates of pedagogical higher educationabéshments for ther work in schools in a
polyethnic region. For example, the Stavropol Stateversity introduced an integral course in
its programme — “Present-day ethnic issues andreuldf interethnic communication”, and for
the students of a journalist faculty — “Mass meathal ethnic conflicts resolution studies”.

The participants’ conclusion was that initial peagigal training should include special courses
providing profound training of teachers for theionk in multicultural environment.

Round Table 2 on “What teachers’ compe tences and gegogical strategies are needed
teach about cultural diversity in schools”

Chair : Dr Irina MYSHINA, Associate Professor, Chair of ttisy, Social and
Political Education and Law, Academy of Post-Graedugducation and
Retraining of Teachers of the Russian Federatiomgddw.

Topics for discussion:

1. What teachers’ competencies are needed when tepalfiout cultural diversity in
schools?

2. How to help teachers acquire these competencies?

3. How to motivate teachers to improve their profesalskills and competencies?

The round table identified the set of problems gpe the items set for discussion. It also
spelled out two planes of discussion:

- cultural diversity of students in various regiorfstte country and its impact on
the formation of multicultural competencies of dears required for their
classroom work;

- presentation of peoples’ cultural diversity in bigt courses and impact of
historical education content on the developmenttedicher's multicultural
competencies.

In addition, round table participants addresseddéees of formation of teachers’ understanding
of goals and methods of work in multicultural schenvironment based on the conscious or
unconscious modek of social integration.
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It was noted that the model for priority formatioha common citizenship identity does not
negate cultural diversity, however, going no furtite declaration in real life.

The specifics of work with ethnic groups indigendas a particular territory in a multicultural
environment was also discussed.

Mr Sergey SVETCHNIKOV(Institute of Education of the Mari El Republitiktroduced the
issues of formation of multicultural e nvironmentsochook in the republic, remarking that many
decades of russification dramatically reduced thiucal heritage of the region inhabited maostly
by the Russians, Maris and Tartars. That is whythierlarge part teachers’ community sees its
mission in restoring the role and influence of khari language, traditions and customs of the
Finno-Ugric peoples, and in enhancement of inteeeard national history.

The issue of cultural diversity which exists insMari culture and appears, for example, in the
use of two variations of the national language,rt@muntain and the meadow Mari languages,
was ako discussed. The speaker introduced saedtibate s which stil take place among Mari,
Russian and Tatar scientists on the role of thei l#mos in the XVI th Century conflict
between the Russian State and the Kazan Khanatgarticular, he emphasised that the
discussions involve representatives from variowsad@nd ethnic groups: teachers, students of
pedagogical higher educational establishments apidsp However, no matter how acute these
problems are in the republic, for several yeary tiave been limited to scientific disputes only.

Ms Svetlana KRETOVA(Lyceum N° 1535 under the Moscow State Universiyned after
M.Lomonosovjn her presentation focused on the dialecticsootent and methods of history
teaching in a context of cultural identity and dsigy of cultures.

The notion of diversity of cultures in restrictetbhbroad sense is closely related to such notions
as interrelation, cooperation, mutual influenceityuiof particular and general, where general

saves the specificity of particular. It is undenstable why tolerance or tolerant approach in

history teaching becomes one of the main teacleerigpe te nces.

History is a multi-factor process, where peopldeas, processes, events interweave and co-exist
in the categories of objective and subjective fesgtoooperating and mutually influencing each
other. Such approach already has the notion ckrdifice and cooperation of differences inside
itself, and, what is the most important, their tifdr e xistence. Such approach does not expect
the use of stereotypes but rather denies it. Suiohiple allows integration of historical science
into school course s saving its specificity.

Cultivation of the use of direct and simplified @npretations when teaching history, when the
whole world is divided into “bad ones” and “good®se”, into “black” and “white”, into ‘mine”
and “incorrect’, leads to simplified perceptiontibtory as a whole. As a result, school courses
of history turn into “a picture book”. Such simpition influences negatively both pupils
socialisation in the present-day conditions and deeelopment of students’ and teacher’s
personal and professional competencies, decreasgortunities for individual self-
development.

A habit to get simple answers gradually leads tasa of motivation to think independently, to

make decisions, to be responsible for taken detssiovhile non-standard behaviour, opinion
leads to misunderstandings and quite often causgression as something incorrect, alien and,
if so, as something that has no right to exist.
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To be able to overcome stereotypes one needs kdgeje desire to obtain this knowledge and
to use it — a certain personal motivation for tleevedopment and the understanding of the
importance of such development for a personality.

It is hard to imagine a present-day lesson witteoptoblem approach. All depends on the age
group, existing pupils’ motives and competencias tiee methodical qualification of teachers,
i.e. on their professional competencies to buiksdns’ strategy, to make decisions, to set tactic
and strategic aims.

Ms Alina KAZIEVA (Ministry of Education and Science of the AstrakRasgion)spoke about
peculiarities of intercultural cooperation in thestfakhan Region, which has places where
Kazakhs, Kalmyks, Nogais and other ethnos besidisiBns live compactly. In her presentation
she showed the nature of the work in educationgdbdéshments which have the national
component, described expansion of cultural and &tibutal contacts with Kazakhstan, the
republic of Dagestan and the republic of Kalmykidjch native population re prese ntatives live
in the region, in the field of staff training, tipee paration of textbooks, holding of joint cultural
and educational events. In particular, she toualigah such issues as relative indifference of
parents regarding prospects for the intercultudilcation development. A special role in
training of specialists for their work in schoolsda pre-school children institutions with
intercultural component, is given to in-servicectasr training establishments.

Ms Natalia TCHERVEN-VODALI(Lyceum N° 1535 under the Moscow State Universityied
after M.Lomonosoviptroduced the lyceum’s activities related to tbpic of the seminar. In her
presentation she noted that Moscow is one of thet palyethnic and polyconfessional areas of
Russia. In recent years active migration procegsspecially due to migrants from CIS
countries) have led to creation of large natiormhmunities in the city (in Moscow a non-
Russian population is almost 30%), which fight floeir cultural identity. In such complicated
conditions the educational environment of the @mihould be an important instrument for the

simultaneous achievement of the two interrelatetsai

- strengthening of unified all-Russia political nattjo
- creation of conditions for national and culturalvellepment, development of
cultural identity in a context of growing diversity

Historical education plays the most important mlgen solving these tasks.

During this discussion the ssues of presence seade of ethnic and confessional conflicts
between pupils was raised. It was noted that tleeten of pupils motivated to diplomatic work
and other activities in a context of internatioralations in future has an important role. Such
motivation does not provide for occurrence of saasis situations in the school, although that is
not so in other schools of the same Maoscow distAtthe same time the speaker noted that the
everyday conflicts between one ethnos represeatmtiw conflicts based on the other reasons do
not leave the school, and the conflict betwee nersgntatives of various ethnos groups seldom
stay within one school and often have wider amgéitul he number of its participants is not
limited by pupils only, and the destructive infleenof various ethnic and politcal groups is
clearly seen behind such conflicts.

Mr Alexander ABALOV (Lyceum N° 1535 under the Moscow State Universiyned after
M.Lomonosov)aised the question of a dalogue com pete ncesvbryiteachers when discussing
sensitive and controversial history events inclgdiecent conflicts between various ethnos
representatives.
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Ms Nataliya BELJAEVA (Lyceum N° 1535 under the Moscow State Universitymad after
M.Lomonosovshowed creative works of pupils, which allowedatimalyse modern Russian
teenager’s notion of French, Swedish and Norwegiatory and culture. The participants of the
discussion came up to the conclusion that an inehgee or another country is determined by
sources which constitute a basis for studyingobantry’s culture.

At the end the round table participants made a mumdf suggestions for the further
improvement of a teacher training system to hedghéng about cultural diversity in schools.

Many of these suggestions were included into BS\athinar recommendations.

Round Table 3 on*“ How to reflect the history ofirteractions in school courses”

Chair: Professor Ludmila ALEKSASHKINA, Head of the Labagt of History
Education, Institute of Educational Content andiMds, Russian Academy of
Education.

Topics for discussian

1. What are the goals for teaching history of intdans in schools?

2. What & the pedagogical value of teaching histbripteractions?

3. What are the main difficulties met by teachers witeacthing history of interactions in
present-day schools?

The participants of the third round table noted tharopean approach to revision of ams in
history education orients authors of textbooks hisdory teachers to such selection of content
which faciltates reconciliation process, mutuapect and trust between peoples.

Many participants nated that the Council of Eurspeiaterials devoted to history education
issues in the former Soviet space helped them lgrgetheir work at regional and local kvels.
The ideas of the Council of Europe’s seminars fel®000-2006 served as a basis for the
development of pedagogical sets of materiak toskeel in schools during history lessons.

These ideas were as follows: fight with stereotypesercoming of simplified historical
interpretations and evaluation of facts; re-oridota of textbook didactic apparatus from
reproduction of educational materials to active rgioge pupils’ activities. For instance, some
ideas from Robert Stradling’s publication devoteddaching of the XX th Century European
history were taken as a basis for the developmemew approaches to selection of content and
evaluation of facts for regional history te xtbooks.

The process of introduction of new generationaining materials into pedagogical

practice revealed the problem of physiological adieess of some pupils and teachers for
intercultural dialogue. This became evident in sesgions, in particular, where new migrants
compactly live.

The second problem linked to teaching regional ohystwas connected with existing
contradictions at the level of formation of new uesl in democratic society. Sometimes
mediocre examples of mass culture promoting xenojhoational and cultural superiority
influence pupils’ minds and souls more effectividlgn lessons and textbooks.

Ancther problem is connected with the difficulty tonsition from the so-called “know ledge”
level to an “activity” level in history teachinghis problem lies in the field of training and post
graduate training of teachers.
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When ehkborating these ideads Olga VITYUK (Rostov-on-Don, the Institute for Post
Graduate Education)nformed the participants on their regional exgece in teaching about
cultural diversity in schook.

When working on the preparation of a regional congpa within the state standard for history
teaching (History of the Don Territory) the teamaatthors took into consideration the above-

mentioned renewed aims of history education. THewang objectives of a regional component
were set up:

- motivation of students’ interest to history ofeith own country, reveltion of
historical events’ and processes’ nature with wtdedable and attractive
materials;

- development of social and communication compete € pupils on the basis of
research and investigation activities, learning ubb@gion’s history through
various source materiak, acquiring the understandf social, spiritual, moral
experiences of the Don Region peoples in the pecsirathe present;

- acquiring of tolerant attitude towards historydagulture of peoples living in the
Don Territory in the past and in the present;

- formation of humanity culture of Don pupils, g their readiness for active
participation in the region’s life, developing thelemocratic and patriotic views
as Don Territory and new Russia citizens.

All these approaches the authors of the Don Teyihistory textbooks — historians and
teachers- tried to implement in their work.

Currently the process of setting up of a trainimgiplex in going on. This complex includes a
regional standard of history education, trainingpgpammes, training aids, programmes of
elective courses, sets of documental materials @on pPeoples’ history and culture as well as
multi-level tasks for pupils. Books on Don historgethodical recommendations for teachers
and education managers, sets of materials withnnewndations on the use of Don museums’
and archives’ funds have been prepared for publishi

Ms Natalia KRATOVA (Institute of Humanities Research of the RepubficKarachaevo-

Cherkessia)continued the analysis of this issue. In her spesle raised a question of
importance of studying religious and cultural dsigr, as well as a role of religious
organisations in decreasing tension within intemiethe lations in the republic.

In her presentation she noted that Karachaevo-@hksik, as well as the other North Caucasian
regions, is multinational and polyconfessional tdjgu According to the katest census 169,198
of Karachais (38.5%), 147,878 of Russians (33.65%)591 of Circassians (11.3%), 32,346 of

Abasins (7.36%) and 14,873 of Nogais (3.4%) lieréh The confessional range is rather wide,
the republic has about a dozen of different comdessand religious trends, however Sunni

(Madhhab Hanifah) and Russian Orthodox Church datein

The fact of existence of such a complicated etlamd confessional palette requires particular
attention from the state structures. The necegsitform in the public conscience a stable

positive attitude to representatives of diffe rethingc, cultural and religious communities is quite

obvious, as a lack of it makes almost impossilalertonious co-existence and development of a
multicultural society .

According to the decisions taken, the Ministry afuEation and Science of the Karachaevo-
Cherkessia Republic started to develop and impléraecnew educational course aimed at
helping pupils to acquire such skill as toleratitide towards other peoples which could result
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in making a considerable input in the process dfeewism prevention. A number of scientific
and training sets on this issue has been deweldpesas also noted that the Karachaevo
Cherkessia Republic has already gained certain riexpe in the use of multicultural
approaches in educational process. Certain resmltsipbringing of pupils’ tolerance to
representatives of other cultures as well as tlasipect to different opinions, views and values
have been already achieved. This experience carudmessfully used and developed in other
regions.

When touching upon issues related to teachingtefantions, the seminar participants noted that
one of the most important conditions for effectivetercultural dialogue is the use of
multiperspectivity when history, as this approadtws historical facts from various points of
view.

The speakers noted a growing interest to this ifiue representatives of pedagogical higher
educational establishments and supervisors of gratduate educational institutions. T he round
table participants stated that there was a negessiintegrate the materials and experience
accumulated during the implementation of the CdusfcEurope’s history teaching projects in
school practice as well as in initial and in-seevieacher training. This might also help to the
development by teachers’ and their pupils’ an ghitb form a special type of interactions based
on the recognition of universal values and targétéedhration of the mechanisms of these values
into daily models of pupils’ and students’ behaviou

At the end, the round tabke participants made abeunof suggestions for the improvement of
methods and technologies in teaching about intera in schools. Special attention was given
to the importance of the use of modern multimegEhtologies in teaching process.

The discussions of the third day of the seminar koplace in the Museum of Decorative Art
Before the beginning of work the seminar particisavere greeted by the children folk group.
When welcoming the seminar participamdy, Vladimir GULJAEV, Director of the Museum of
Decorative Artnoted that the museum was rather young. It wasbéshed in 1981 by the
Decree of the Governrment of the Russian Federasan main museum for decorative art and as
a training centre for collection, storing and stingyof Russian decorative artefacts.

For the 25 years passed (in 2006 the museum ctdelbits first jubilee), the employees have
collected rather large collection of traditionalkfaart, articles of folk crafts and art industry,
outstanding works of authorship made by decoradiveartists. Within the past years a huge
work on research and scientific classification e artefacts collected in the museum, has been
done. The museum has prepared qualified specjadisperts in the field of decorative art. This
unigue know kedge that the leading experts of theeum have, were the basis for creation of
various educational programmes.

Educational activities within the museum traditiofisst of all include the organisation of
excursions and lkectures, as well as scientific pradtical seminars, round tables, conferences,
publishing of catalogues, books, albums, etc. $ifieand educational aims of any museum are
closely interrelated in this direction. Active wookall museum sectors has led to search of new
fields of museum’s activities including expansidreduc ational training programmes.

At the end Mr Guljaev expressed a hope for continnaof such type of cooperation in future
and wished the seminar participants a successfikwidter this the seminar participants had an
opportunity to see museum’s expositions and to lfarise with children centre working in the

muse um.
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Round table 4 on “The educational role of museums lwen teaching and le arning about
cultural diversity”

Chair: Ms Tatiana MINKINA-MILKO,Council of Europe.

At the beginning of the round table five short prgations were introduced to the participants of
the seminar.

The presentation ofiThe role of museums when teaching and learning aibocultural
diversity”, prepared jointly byMs Elena DOLGY KH Deputy Director responsible for scienftific
work, and Ms Nataliya GAEVSKAYA Head of the Theory and Methodology Department,
Museum of Decorative Artaroused high interest.

The authors noted that the museum is a complexnragon, which scientific and educational
objectives are closely interrelated. Active work al museum’s sectors has led to the
development of new activities including educatidmaining programmes.

The specificity of this museum is that its mainitais are children for whom historical
knowledge, appeal to traditional culture, folk are of great importance. Therefore, it was
impossible to limit the work only by excursions wias necessary to familiarize children with
folk art, developing their understanding of beaimya deep and diverse way. That is how the
idea for establishing of museum’s children cenippeared, where children could be educated
with the help of interactive programmes. The maant pf the programmes, introduced to the
seminar participants, address to all children ageigs including upper-secondary schools.

In the process of development of educational pragnas long-term contractual relations have
been established between the museum and specidiighdr and secondary educational
establishments of Moscow, and later on with Moscwmnches of St.-Petersburg higher
educational establishments such as the Higher $adiobolk Arts, St.-Petersburg Pushkin

University, St.-Petersburg University of Trade Umsp the Institute of Art and Information

Technologies.

Gradually the interrelations between the museumhast ow general education and specialised
schools and colleges, where museum experts teashidtuhistory, history of art, history of
Moscow, design, have strengthened.

Along with this, the museum’s leading specialigtacth at the departments of world art history
in a number of well-known Mascow higher e ducatioesth blishme nts.

Profound know kedge and experience in studying thead culture of multinational R ussia and
peoples of the world lead to understanding thataxihs of artistic creativity, first of all those
that reflect the specificity of this museum (traadial art crafts, art industry, etc.) do not deyelo
separately. They are a part of world polyculturakesity. Actually, art and culture of
multinational Russia are the reflection of polyoudtl space’s integrity and make obvious
interrelations of domestic traditions with worldltcue.

The authors stressed that they were not plannirggdp their work, as in their understanding
educational programmes require constant renewakapdnsion. Currently the museum has a
necessity to create an educational centre, whitités should include multi-level interactive
programmes and a broad range of lecture programmes.

Another objective of the museum’s team is to pes&nowledge to the young generation and to
build up some kind of a research school. This shaubate a basis both for improvement of
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educational field in the museum’s work and for deeelopment of the museum as a whole

With great interest seminar participants discussethods and technologies for the development
of cooperation between schools and cultural edhiients which were introduced in the
presentation orffMuseums and schools: examples of creative co-ogmra and results
achieved”’,by Ms Sofia KOMAROVA Head of the Multimedia Projects Department in the
Museum of Decorative ArtandMs Tatiana SVJATNAY APrincipal of the Moscow School N°
1113

In ther presentation the authors informed the ippents that since 1988 the State School N°
1113 in Moscow has been functioning as a spec@lmesic and choreography school. It was
established for training of children for the chohasaded by Viktor Popov, as well as for other
well-known children’s and youth musical and dancgngups.

From the very first day of its establishment thelgggogical team had an important aim: to take
into account the specificity of their pupils andgmvide high teaching level not only of general
subjects, but also to introduce into educatiomat@ss a number of subjects linked directly to
art which would correspond to creative professgglected by their pupils in future. Thus, along
with classical mathematics and physics, such stdbjas ‘Introduction into Russian art”,
“History of theatre”, ‘History of music”, “Historyof world fine arts” appeared in the school
curriculum. Of course, such subjects can be tabghspecialists only, therefore, the school
administration turned to Moscow museums for helpatTis how the original programme was
born, under which pupils of the 8l rades learn art history not only in school, bt ad
lectures in Glinka Music Museum, Pushkin Museunkiogé Arts and Ermolova museum.

Howewer, itwas the Museum of Decorative Arts whiels established special relations with the
school N° 1113. Museum'’s specilists did nat lithikmselves by ordinary museum lectures,
but came to school and became teachers. Theydtargive lessons not only in the museum but
in class rooms as well, participating directly lnfarms of school life. D ue to this the school has
passed successfully from usual exams with tediisetalevelopment of creative projects.

At the certain moment the school and the muse urialjss realised that it became paossible to
move on to the new, higher level of cooperationtr€ntly museum experts teach in the school,
they also take pupis to excursions in Moscow ahe Moscow Region, as well as to
archaeological excavations. Pupils give concertbgnmuseum rooms, help museum specialists
to set up exhibitions, participate in the preparatof seminars and conferences. And what is
more important, with the help of pupils the musehas gained an opportunity to implement its
long-term dream — to expand museum exposition duthé use of multimedia information
materials.

The seminar participants expressed their interestthe presentation oMs Ekaterina
TERJUKOVA, Deputy Director, State Museum of History of Religio(St.Petersburg),in
which the information on school educational progreea prepared by the State Museum of
History of Religions was introduced.

In her presentation Ms Terjukova noted that regetiié interest to issues related to teaching
history of religions in schools started to increageich was reflected in a discussion on the
introduction of special courses on “Basics of theh@dox Culture” or ‘History and Culture of
World Religions” into secondary education curriculan till today this discussion has not led to
any practical results. No decision compulsory fthrsahools of the country has been taken,
however, in the author’s opinion this was not spantant for the museum, as the museum work
could be easily integrated already within existetool history teaching courses.



-28-

Topics which are directly connected with museuntsivities are studied in schools within
courses on national and world history. In additi@sues linked to the history of religions
emerge when teaching about world art history ad aselocal history. Besides that, unlimited
opportunities for the use of the museum’s potersti@l opened by the pre-profile and profile
education which provide a basis for teaching oftéle courses.

Taking into account the needs of secondary schaaleceiving competent information on the
history of religions, the museum experts have daped several scenarios for cooperation with

schools of various profiles:

- the museum carries on the work under the progranohegcondary education
schools;

- museum experts give lessons in schools with extdstledies of history and
literature for 9-11' grades pupils within the programme of the electivarse on
“History of Religions” or during lessons on genegalication courses;

- the museum cooperates actively with St.PetersbalgcE of Youth's Art and
imple ments educational projects jointly with it;

- seminars, meetings, round tables and training esuage held for school teachers
in the museum;

- museum experts participate actively in the workit@ Board for museums’
cooperation with state educational establishmelite. museum was also one of
the initiators for the creation of the City inteseum school subscription
programme and is a longstanding developer and near@idhis programme. One
of the main aims of this programme is to show r&tsnand diversity of the

Russian Federation culture;

- museum experts give interactive lessons for childiepre-school age as well as
for the first grade pupils.

A teaching material named ‘L ook into the world efigions. lllustrated book for children” was
published by the State Museum of History of Rehgian order to help pupils visiting the
museum. One of its advantages was that the présmniaf materials concerning history of
religions was accompanied by illustrations showtimegobgects from the museum’s collection.

In future the museum plans to strengthen its cositaith educational management bodies, with
the Academy of P ost-Graduate E ducation as wellids reigional scientific and methodological
centres. It is planed to prepare a new excursiariecfor pupils in the connection wih the
opening of new exposition rooms devoted to Eagteligions, as well as to solve a problem of
the creation of children museum centre.

The experience of the Mari EI Republic, Chuvashtyge, Chechen Republic in this field was
presented in the course of general discussioregpitbsentations.

The speakers noted that the current situation mties to look for alternatives to traditional
pedagogical activity in educational establishments.
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Our epoch is the time when the interest to histsrgrowing. Within the development of

globalisation process this interest will only irese. Teaching about cultural diversity through
history could help in joining peoples’ efforts ihet modern world which is undoubtedly an
important task of contemporary school.

As long as humankind exists, it will always beadted by mysteries, secrets, searches of ancient
civilizations. Creation of historical either lochistory or archaeological museums in schools as
well as availability of joint programmes with localuseums could allow children to understand
and to feel better the links between different &gsg peoples and generations. As a
consequence, this could help in the creation @fradtive to school environment cultural and
educational dimension which in its turn could faaie the development of harmonious, tolerant
personalities with their full respect for culturehlues and traditions of other peoples and
confessions.

In conclusion, the round table participants madeiaber of suggestions onthe improvement of

the forms and methods in cooperation between eiduedt scientific and cultural establishments
when teaching about diverse cultures.

RECOMMENDATIONS

According to the seminar participants, the issuelted to the development of tolerance,

prevention of various discrimination forms and eiade in regard to representatives of other
nationalities and confessions are acute in theepteday Russian Federation society as well as in
the whole world.

They noted a necessity to pass to a new educattrégy based on mutual respect to cultural
and religious differences, on the acknowledge mdéntudtural diversity, on strengthening of
intercultural dialogue.

At the same time the opportunities for wide corstaeihd cooperation between peoples,
representatives of different religions, nationaldalocal cultures improved considerably
providing a solid basis for creative interactions.

The seminar in general and the round table disomssiin particular, showed the urgency in
addressing issues concerning the inclusion of @lliversity into sets of teaching materials
within humanities subjects in schools, as well aghe initial and in-service history teacher
training programmes, motivating teachers for theark in polycultural and polyconfessional
environment.

In this regard the seminar participants proposedahlowing recommendations for the attention
of pedagogical community:

1. To support a suggestion of the Council of Europd #we Ministry of Education and
Science of the Russian Federation to hold the sextinar on the use of sources when
teaching about cultural diversity within schooltbiy courses in Yoshkar-Ol, the Mari
El Republic, on 5-7 July 2007.

2. To suggest the Ministry of Education and SciencehefRussian Federation to organise
competitions, possibly within already existing eller Russian pedagogical competitions,
on best lessons devoted to the development otinteral and interfaith dialogue.
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. To ask the Council of Europe and the Ministry ofuEation and Science of the Russian
Federation to proved assistance in the creatidgheofVeb site on the basis of the Federal
Institute of Education Development. It is expectédt this would provide favourable
conditions for collecting of pedagogical experiemmeEumulated in Russia and in other
countries including experience gained during thelémentation of the Council of
Europe’s activities on the issues related to tesgrhbout cultural diversity; it would also
incorporate a video library of the best lessonswadl as various methodical and
educational materials.

. To consider an opportunity to involve teachers’omsi and educational establishments’
associations, implementing innovative educatiomag@mmes, as well as the winners of
the Priority national programme “E ducation” to thgple mentation of this project.

. To recommend teachers to apply widely interactivethods such as discussions,
disputes, role games, project activites using B&pees accumulated by European
teachers, when teaching humanities disciplinea nmulticukural context.

It is mportant to motivate the development of aglhmuseum system, as well as
extension of cooperation with scientific and cudtwrganisations, civil society institutes
aimed at studying in depth of history and natidreadiitions of the world nations.

. To recommend regional educational management badig¢lse Russian Federation to
provide conditions for studying of history and aft neighbouring regions within a
regional component of the curriculum.
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APPENDIX |

PROGRAMME OF THE SEMINAR

Wednesday 25 April 2007

Arrival of the participants

Thursday 26 April 2007

Ministry of Education and Scie nce of the Russian e ration

9.30-10.00

10.00 - 11.30

11.30 - 12.00

12.00 - 13.30

Registration
Ple nary Session

Chair: Ms Larisa EFREMOVA, Ministry of Education @Science of the
Russian Federation.

Opening of the Seminar by:

I. Ms Larisa EFREMOVA, Deputy Head of the Departmeot f
International Rektions, Ministry of Education aBdience of the
Russian Federation;

il. Ms Tatiana MINKINA-MILKO, Administrator respaible for bi-
lateral and regional cooperation programmes inohjsteaching,
Council of Europe.

Introductory presentations on:

“Cultural diversity and history education: an ovew of the Council of
Europe’, Ms Tatiana MINKINA-MILKO, Administrator, @uncil of
Europe.

“Main priorities in the development of educatiopalicies in multicultural

environment”, by Ms Larisa EFREMOVA, Deputy Head the
Department for International Relations, MinistryExducation and Science
of the Russian Federation.

Break
Ple nary session

Chair: Ms Tatana MINKINA-MILKO, Administrator, Cancil of
Europe.



13.30 - 14.30

14.30 - 16.00

16.00 - 16.30

16.30 - 17.30

18.00 - 20.00
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Presentation on “How to reflect such factors agucal identity and
cultural diversity in school curricula” Mr Arid TORBJZJRNSEN,
Deputy Director General, Ministry of Education aResearch, Norway.

Presentation on: ‘How history textbooks can helptaaching about
cultural identity and cultural diversity in preserday-schools: an
experience of the Georg Eckert Institute for Inddional Textbook
Research’, Mr Michael KOHRS, History E ducator, Bany

Presentation on: “Cultural identity and culturavedsity and the ways to
present them in a classroom: an example of theediiingdom”, by
Mr Christopher ROWE, E ducation Consultant, Uniteidgdom.

Lunch

Ple nary Session

Chair: Ms Larisa EFREMOVA, Ministry of Educatiomé Science of the
Russian Federation.

Presentation on “How to reflect history of interans in school courses”
by Professor Marianna SHAKHNOVICH, PhD, Head of tGéair of

Philosophy of Religion and Religious Studies, ®tdPsburg State
University, St. Petersburg.

Presentation on “What teachers’ competences anagpegital strategies

are needed to teach about cultural diversity inostdi, by Dr Irina
MYSHINA, Associate Professor, Chair of History, Edtion and Law,

Academy of Post-Graduate Education and Retrainin§eachers of the
Russian Federation, Moscow.
Break
Ple nary session
Chair: Ms Tatiana MINKINA-MILKO, Administrator, Cacil of E urope.

Discussion of the presentations.

Official Dinner

Friday 27 April 2007

Lyce um N° 1535 under Moscow State University

All the participants are invited to introduce thexperience during round
table discussions (5-7 minute each) and leave téds of their

presentations to the Secretariat to be includéldarSeminar re port.



10.00 - 10.20

10.20 - 11.50

11.50 - 12.20

12.20 - 13.50

13.50 - 15.00

15.00 - 16.30

16.30 - 17.00

18.00
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Presentation of Lyceum N° 1535 uiMiescow State University, Mr
Mikhail MOKRINSKY, Head Master, Lyceum N° 1535 umddosc ow
State University.

Round Table Ne 1 on “Cultural identity and cultural dive rsity and the
ways to presentthem in aclassroom”.

Break

Round Table Ne 2 on “What teachers’ compe tences and pedagogical
strategies are needed to teach about cultural divsity in schools”.

Lunch

Round Table session 3 on “How to reflect historyfanteractions in
school courses”.

Break

Dinner

Saturday 28 April 2007

Museum of De corative Art

10.00 - 10.15
10.15-10.25
10.25 - 11.05
11.05 - 11.45
11.45-12.00
12.00 - 13.00

Reception. P erformance of ¢ hildregndaip.

Introductory presentation, Mr ViadiGULJAEV, Director, Museum of
Decorative Art.

Tour of the museum (all participants divided into two groups, group
N° 1 starts with the museum’s expaosition, group NStarts with the
Educational children centre).

Presentation of the Educational odriiccentre (group N° 1 proceeds to
the Educational children centre, group N° 2 proseexthe museum’s
exposition).

Coffee break

Round Table Ne 4 on “The educational ok of museums when
teaching and learning about cultural diversity”.

Chair: Ms Tatiana MINKINA-MILKO, Administrator, Cancil of E urope.

Presentations on:

. “The role of museums when teaching and lear@bgut cultural
diversity” by Ms Ekena DOLGYKH, Deputy Drector, dnMs

Nataliya GAEVSKAYA, Head of the Theory and Methoalgy
Department, Museum of Decorative Art;



13.00 - 14.00
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ii. “Museums and schools: examples of creative co-dperand
results achieved” by Ms Sofia KOMAROVA, Head of the
Multimedia Progcts Department, Museum of Decosa#t, and
Ms Tatiana SVJATNAYA, Head Master, Moscow School N°
1113;

iil. The annual “Masters” Festival as an example of dbeelopment
of cukural traditions in a multicultural societyby Ms Lina
GLUSHKOVA, Head of the Education and Research Diepeant,
Museum of Decorative Art;

V. “School-oriented educational programs at State Musdor the
History of Religion and their future developmeny Ms Ekaterina
TERJUKOVA, Deputy Director, State Museum for thestéry of
Religion.

All the participants are invited to share their exg@nces and concerns in
this area (short presentations 5-7 minute each).

Lunch

14.00 — 16.00 Closing of the Seminar.

17.00

Departure of the participants.
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LIST OF PARTICIPANTS
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Ms Leila LAZGIEVA
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Centre of International Relations in Education
Federal Institute of Education Development
9 C hernyakhovskogo str.

125319 MOSCOW
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Ms Elena DOLGIKH
Deputy Director

Museum of Decorative Art
3, Delegatskaya str.,
127473 MOSCOW
Tel:+7 495 60901 65

Mr Michael KOHRS

Education Consultant

Georg Eckert Institute for International Te xtbooddearch
Germany

E-mail: michael.kohrs@ googlemail.com

Mr Mikhail MOKRINSKY

Head Master

Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel:+ 7 495 24557 42

E-mail:sch_1535@ gor.educom.ru

Ms Irina MY SHINA

Associate Professor

Chair of Hstory, Socio-P olitical, Education andaLa

Academy of Post-Graduate Education and Retrainifigeachers
of the Russian Federation

Golovynskoe shosse, 8 building 2

125212 MOSCOW

Tel: + 7 495 452 48 75 (ext 117)

Fax: +7 495 452 19 81
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Mr Christopher ROWE

Education Consultant

Principle ‘A’ levelexaminer for A.Q.A. in Manchest
24 Station Road

Parbold

WIGAN, Lancashire WN8 7 NU

United Kingdom

Professor Marianna SHAKHNOVICH

Head, Chair of Philosophy of Religion and Religi&tsidies
Department of Philosophy

St. Petersburg State Universty

Professor, Doctor of Philosophy

5, Mendeleev line

199034 ST PETERSBURG

Fax:+ 7 812 328 44 08

E-mail:mmarsh@mail.ru

Mr Arild THORBJORNSEN

Deputy Director General

Ministry of Education and Research
Akersgt. 44 (Y-blokk)

0032 OSLO

Norway

Fax:+ 47 22 24 78 52

MOSCOW

Ms Larisa EFREMOVA

Deputy Head of the Department for Internationa ElRens
Ministry of Education and Science of the R ussiaddfation
101990 MOSCOW

11, Tverskaya str.

Tel: + 7 495 629 57 73

E-mail: EfremovaLl@mon.gov.ru

Professor Ludmila ALEKSASHKINA

Head of the Laboratory of History Education
Institute of Educational Content and Methods
Russian Academy of Education
Pogodinskaya pl., 8

19905 MOSCOW

Tel: + 7 495 245 37 33

Fax: +7 495 246 2111

E-mail: lunalex@ inbox.ru
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Mr Dmitry MALYUTIN

Deputy Director

Training & Consulting Centre Practic
23, Profsouznaya str.,

117997 MOSCOW

Tel:+ 7 495 234 36 63

E-mail: dmitry.malyutin@practic.ru

Ms Elena KALUGINA

Consultant

Training & Consulting Centre Practic
23, Profsouznaya str.,

117997 MOSCOW

Tel: + 7 495 234 36 63

E-mail:ele na. kalugina@practic.ru

Ms Natalia PETROVA

Interpreter

Training & Consulting Centre Practic
23, Profsouznaya str.,

117997 MOSCOW

Mr Sergey SAVCHENKO
Interpreter
Training & Consulting Centre Practic

23, Profsouznaya str.,
117997 MOSCOW

Ms Nataliya GAEVSKAYA

Head of the Theory and Methodology Department
Museum of Decorative Art

3, Delegatskaya str.,

127473 MOSCOW

Tel:+ 7 495 60901 65

Ms Sofia KOMAROVA

Head of the Multimedia Projects Department
Museum of Decorative Art

3, Delegatskaya str.,

127473 MOSCOW

Tel:+ 7 495 60901 65

Ms Tatiana SVJATNAYA
Head Master

Moscow School N° 1113
7, Degtjarniy per.,
103050 MOSCOW

Tel:+ 7 495 299-57-22
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Head of the Education and Research De partment
Museum of Decorative Art

3, Delegatskaya str.,

127473 MOSCOW

Tel: + 7 495 609 01 65

Ms Irina GUSAROVA

Deputy Head Master

Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel: + 7 495 24557 42

Ms Elena KHOTUNTZEVA

Deputy Head Master

Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel:+7 495 24557 42

Ms Galina TCHERNIKH

Teacher of Literature

Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel:+ 7 495 24557 42

Ms Nataliya BELJAEVA

History Teacher

Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel:+ 7 495 24557 42

Mr Alexander ABALOV

History Teacher

Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel:+ 7 495 24557 42

Ms Natalia TCHERVEN-VODALI

Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel:+ 7 495 24557 42
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Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,
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Lyceum N° 1535 under Moscow State U niversity
52, Usacheva str.,

119048 MOSCOW

Tel: + 7 495 24557 42

Dr Julia BABAEVA

Associate Professor

Chair of psychology at Moscow State University
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E-mail: Julia_babaeva@mail.ru

Mr Michail SHNEIDER
Head Master

Gymnasium N° 45

8, Grimau str.

117036 MOSCOW

Tel. +7 495 126 3382

Fax +7 495126 44 05
E-mail: sch45@mtu-net.ru
E-mail: mshneider@mail.ru

ST.PETERSBURG

Dr Ekaterina TERJUKOVA

Deputy Director

State Museum for the History of Religion
14/5, Potchtamskaya str.,

190000 ST PETERSBURG

Fax:+ 7812 312 76 69

E-mail: eaterioukova@yandex.ru
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Ms Natalia KRIVIKH
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Fax:+7 8512 39 5476

E-mail: de part@ astranet.ru

Ms Svethna EFREMOVA
History Teacher

CHUVASHIYA REPUBLIC

Mr Juriy LEBEDEV
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Republic Institute of Education

Ms Tatiana VIKTOROVA

History Teacher

Secondary School N° 8 Novoche boksar

Deputy Head of Republic Association of History Tiess

MARI EL REPUBLIC

Mr Sergey SVETCHNIKOV
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Chair of social-economic science
Institute of E ducation of Mariel
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Fax:+7 8362 72 13 14
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Medvedevskaya Secondary School N° 2
Tel.:+ 7 8362 58 15 30
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Bratskaya Secondary School
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Ms Kurzhan UMAROVA
Gymnasium N° 1 Gudermess
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Shelkovskaya Gymnasium N° 11
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Pobedinskaya Secondary School
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E-mail: kratov@mail.ru
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INTRODUCTION

Seminar onThe use of sources when teaching about culturadrdity through historyiwhich
was held in Joshkar-Ol, the Republic of Mari-Ei, ®— 7 July 2007 was organised by the
History Education D ivision of the Council of Eurgpée Ministry of E ducation and Science of
the Russian Federation, the Ministry of Educatiénhe Republic of Mari-El and the Training
and Consulting Centre ‘Practic”.

The objectives of the seminar were to:

- discuss different approaches in using historgalirces when teaching and learning
history in schools;

- look at how the use of historical sources cap lneteaching and learning about cultural
diversity;

- analyse how to help pupils to develop such sk#iscritical thinking, ability to come to
independent conclusions, capacity to understandrmlldiversity as an enriching factor
and communicate with representatives of differaitituces on the basis of tolerance.

Heads of educational authorities, representatifessientific and pedagogical community from
18 regions of the Russian Federation (Moscow, Absaa Region, Kirov Region, Orenburg
Region, Penza Region, Samara Region, Saratov Reglipanovsk Region, Perm and Stavropol
Territories, Republic of Bashkortostan, Republic Mdiri EI, Mordoviya, Tatarstan, Chechen
Republic, Udmurtiya Republic, Republic of Chuvashiyook part in the seminar.

The list of participants included representativeshe Russian Academy of Education, regional
institutes of post-graduate education and retrgimihteachers, extended education institutions,
higher educational establishments; school teacheuseum staff involved in the implementation
of educational programmes; representatives of tlesiy of Education and Science of the
Russian Federation (Ms Larisa Efremova, Deputy Heithe Department for International
Relations), of the Government of the Republic ofiM&a (Mr Leonid GARANIN, Deputy Head
of the Government of the Republic of Mari-El; Msli@a SHVETSOVA, Minister of Education;
Mr Vasilj USHAKOQV, Chairman of State Committee @&rofessional Education; Ms Larisa
POLUSHINA, representative of the Ministry of Foridffairs of the Russian Federation in
Joshkar-Ola) and the Council of Europe (Ms Tatisiakina-Milko, Administrator responsible
for bilateral and regional co-operation programni¢siory Education Division;, experts — Ms
Luisa De BIVAR BLACK (Portugal) and Mr John HAME R fiited K ingdom)).

Total number of the seminar participants was 47.

The seminar programme envisaged plenary sessi@hsoand table dscussions as well as three
workshops, which promoted extensive exchange afiaps and comprehensive presentation of
positions of the seminar participants.

The seminar was opened ®duly 2007 by Ms Galina Shvetsova, Minister of Education of the
Republic of Mari-El, who greeted the seminar participants and thartie dtganisers who made
a decision to hold such event in the Re public ofiMa

Ms Larisa Efremova, Deputy Head of the Departmentlfternational Relations, Mr Leonid
Garanin, Deputy Head of the Government of the Rbgpuid Mari-El responsible for social
issues and Ms Tatiana Minkina-Milko, Administratesponsible for bilateral and regional co-
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operation programmes, Hitory Education Divisioou@cil of Europe, also greeted the seminar
participants.

Greeting Russian Federation and foreign particgaintthe seminaiis Larisa EFREMOVA,
Deputy Head of the Department for International Relons, Ministry of Education and
Science of the Russian Federatipemphasised practical importance of the issuegesigd for
discussion.

Her report briefly summarised the main trends ¢famal educational policy imple mented by the

Russian Federation in terms of creation of uniBeldcational space taking into account ethnic,
national and confessional specificity of the countr

In her presentation, Ms Efremova emphasised aapade of teachers within this process, as
school education is primarily aimed at bringingafgyoung citizens, as well as at stre ngthe ning
national consolidation between peoples and harmtois of international relations.

A considerable input made by Mari El history teashénto main trends in educational
development, as well as into a number of intermafigorogrammes, including those of the
Council of Europe, was also noted.

In addition, Ms Efremova stated that during lasargecooperation in education between the
Russian Federation and the Council of Europe hadhesd a new level. She pointed out that
practically in all joint projects special attentibad been paid to the issues related to interalltur
dialogue in the field of education including creatiof a new generation of history textbooks;
integration of new information and communicatiorchrologies in teaching and learning
process; improvement of in-service teacher training

In 2007 the implementation of the new project —d@leing of cultural diversity through history"”
— has been launched. It became a logical contonadf previous co-operation programmes
between Russian Federation history educators aridftreign colleagues. The given seminar
was the essential part of this project.

In conclusion, Ms Efremova on behalf of the Minygstf Education and Science of the Russian
Federation thanked the Education Directorate of Glmuncil of Europe and personally Ms
Minkina-Milko for the efforts made for the developmt of cooperation in history teaching
during the last decade, and expressed hope tisat abperation would carry on.

Speaking to the seminar participari, Leonid GARANIN, Deputy Head of the Government
of the Republic of Mari-El responsible for sociaksues greeted them on behalf of the
Government and the President of the Republic ofi{ar

In his presentation he pointed out that the ReputiliMari El s located in the Volga Federal

District and s a moderately urbanised region. Tépublic’s population is 711,5 thousand
people, and 63.1% out of them live in urban setlpts.

Mari is one of the most ancient Finno-U gric peopdéshe Central Volga Region. According to
census of 2002, their number in the Russian Fedar&t 604,3 thousand people, and only a half
of this number lives in the Republic — 321,1 thowbpeople.

Representatives of the titular Mari nation in thepRblic of Mari El are 42,9% and prevalil
among rural population; 47,58% of Russians, 6% afafis, 0,9% of Chuvash. In total, the
number of different national groups living in fRe public is over 50.
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Regional educational system in the Republic of Maftiincludes 17 municipal bodies of
educational authorities, 14 of them are locatedual districts, and three represent urban areas.

The Republic has eight higher professional edunatiestablishments and 40 institutions of
secondary and primary professional education.

Over 15 thousand of students from 163 educatiorstitutions study Mari (local) language in
the Republic (that is 22% of students); 42% of lsuptudy Mari (state) language, including
lessons within integrated courses of Mari E | pesigiéstory and culture.

Educational and methodical complex in terms ofaml and regional training component has
also been renewed. Number and quality of publigb&tbooks and books in Mari language are
growing, that witnesses the steady interest t@redihistory and culture.

An independent system for evaluation of educati@tdlievements of graduates from general
educational establishments works in the Republfeceifely: beginning from 2003, final
examinations on 14 subjects have been conductedWsiform State Examination, including
examinations on Mari language and Mari literature.

In order to provide further development of repuklieducational system, cooperation with the
Russian Academy of Education, the Federal Instibtite ducation Development and educational
bodies of other regions of the Russian Fe deraisode ve loped.

The presentation also contained information on ®Republic’'s participation in the
implementation of the priority national project '&dtion”, as well as on the main trends in
modernisation of the republic’'s educational system.

In conclusion, Mr Garanin wished the seminar pgdiots a success in their work and expre ssed
his hope that joint work would help to find a sadat for complicated and urgent educational
issues, as wellas would facilitate exchange oeeigpce between specialists.

When introducing the aims of the seminds Tatiana MINKINA-MILKO, Administrator
responsible for bilateral and regional co-op eratiggrogrammes, History Education Division,
Council of Europe pointed out that the given event was the ne 8t the implementation of
the biannual programme specilly designed for thssin Federation. The programme was
aimed at promating intercultural dalogue and idheas of cultural diversity through history
education.

She thanked the Government of the Republic of Mhand personally Ms Galina Shvetsova,
Minister of Education, for the invitation to holdhanternational seminar in Mari-El, as well as
for their hospitality and effective work duringetipreparation of the seminar.

In the first part of her speech Ms Minkina-Milkovgaa brief characteristic of the Council of
Europe’s activities, introduced the member coustamd the structure of organisation and its
Headquarters in Strasbourg.

She stressed that the experience of the CounciEupbpe showed that in order to provide
effective and result - oriented work it is importtdn maintain continuity when developing
projects.

Ms Minkina-Milko informed the seminar participartsat they would receive a CD-Rom with
electronic version of all materials and documemesppred for the seminar, including the final
publication on ten years of co-operation in higteducation between the Russian Federation
and the Council of Europe, which was highly ap@td both by specialists and public and was
sent to ambassadors of all countries member e Council of Europe. As the booklet was
published in two languages: Russian and Englisth allawed to make Russian Federation
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experience available for specialists from otheurtites.

In addition, Ms Minkina-Milko informed the particamts about the new intergovernmental
project of the Council of Europe named “The imagetbe Other in history teaching”, which

should be implemented during 2008- 2009. Thiseatojs open for all 49 countries, including
Russia, which have signed the European Culturav€mation.

Coming back to the seminar topic, she noted thatidbue of cultural diversity and the use of
sources when teaching about it through historydeses recently seen as a priority not only by a

certain region or a country, but by the whole wodsd a respond to such factors as globalisation
and growth of migration.

In this connection the Council of Europe now is pareng aWhite Paper on Intercultural
Dialoguethat would identify ways and means to respondhi¢ateeds for intensified intercultural
dialogue within and between European socetesfarsiructured dialogue between Europe and
its neighbours.

In spite of the fact that many teachers are stithplaining that they do not have enough time to
teach anything else except material included irtbigoks, everybody understands that f
teachers are really motivated they would be abféintbtime for addtional topics. Therefore, one
of the most important factors in present-day edaoat process is a teacher’s personality,
his/her motivation to learn and use new technotogied methods. Teachers should be ready to

use diverse materials to arouse interest of thepilp Today young generation is more
motivated to perceive data offered by multimedisoreces rather than by textbooks. One of

teachers’ aims now is how to react adequatelyisoctiallenge of the time.

In her presentation Ms Minkina-Milko offered a vaggtual material which illustrated different
methods in the use of various kinds of sources vidaching history in schools and within out
of-school activities.

In conclusion, she thanked the Ministry of Educatand Science of the Russian Federation for
long-standing fruitful cooperation and expressedtugpe for its continuation in future.

SUMMARY OF THE PLENARY SESSION PRESENTATIONS

The experts of the Council of Europe and represmata of the Russian Federation education
research institutions (Academy of Education, Acaylenf Post-Graduate Education and
Retraining of Teachers, Stavropol State Univerditgri El Institute of Education) presented the
results of their work at the plenary session.

The speakers aimed at demonstrating various apipesain the use of sources when teaching
about cultural diversity through history, at prethegn an analysis of current situation in
educational systems in European countries, asasedit discussing challenges and prospects for
future development.

In her presentation oriThe use of sources when teaching about cultural efsity through
history”, Professor Ludmila ALEKSASHKINA, Head offte Laboratory of History Education,
Institute of Educational Content and Methods, Russi Academy of Educatignnoted that
sources are evidences of material and spiritualides of peoples, objectified in oral (legends,
myths, oralfolk art), writen (official documentsyoks providing a basis for spiritual doctrines)et
or material forms (pieces of art, architecturehtecal constructions, etc.).



-48-

An image of a group of peoples or an individuathia past and in the present consists of a totality
of such evidences.

The definitions of such nations as “a historicadl@nltural monument” and “a source” were also
given. According to the speaker, the first notiogams an item, creation, etc. that remained from
the past as an entity. A source is something thabimes an object of special research.

Within educational process pupils should pass tley Wwwom learning about historical and
cultural evidence to an ability to analyse souroesheir own. A teacher assists him/her in this

process. Teachers prepare sources for their paglgeting them and creating cognitive situation
with the help of questions and tasks.

It was noted that the main resource of sources ims@idtory kessons are still textbooks, during
last years the situation with inclusion of histadi@nd cultural sources into textbooks has
improved radically. Along with textbooks, an img@ont roke in supplying teachers and pupils
with additional historical and cultural sourceisid by school and urban museums.

When speaking about selection of methods and apipesafor the work wih historical sources

in school history courses, it was stressed thatiapattention in this respect should be paid to
the informative value of sources which can be diffé depending on authenticity of pieces of
art, or constructions, or texts or on their dedans and reconstructions. And this should be
taken into account when selecting and analysingces. The degree of participant’s or

witness’s knowledge of events, his/her prejudieesfigreat importance as well. Besides, it &
necessary to take into account the degree of s'slgoeialisation.

The presentation also provided a description ofntlaén approaches and methods which could
be used when working with historical and culturalkes at history kessons. They are as
follows:

— Active approach providing that after familiarisation with histoal sources students
gradually familiarise with the next stage: attribntand classification; observation and
description of sources; analysis and review of cegjrmodelling, reconstruction. For
this purpose, a system of questions and tasks dkgaand complicating from class to
class should be used.

- “From close to remote” principleproviding that the work with historical and cultura
materials usually starts with the immediate envirent and gradually expands
cognitive area. At the same time, contrast of caltgituations considerably raises
pupils’ cognitive interest.

— Complex and context consideration of sourceshich states that consideration of
sources’ evidences in comparison with other souasea part of broader information
space has a special role within school courses. ddmext approach provides a
comparison of a single source with a certain caltand ethic system. At the same time
both compliances and contradictions may be revealed

- Ethnic values are in the focus of attentioi.his approach provides that coming from
various degree of “longevity” of cultural eventsiivin school courses it is important to
pay special attention to their prevailing ele me+tsthic values that for centuries have
been helping peoples to arrange and save life wf generations, to live peacefully
with neighbours, to create material and spiritu@lgs important for contemporaries
and descendants, while showing the unique natucelaires.
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— “Unity in diversity”. Discovery of world's cultural diversity in a philophic sense &
impossible wihout a search for something mutualt thnites people. The events
reflected in sources could be viewed from theirobging to certain ethnic unities,
religious doctrines, ideological flows, systemsvafues, mutual influences and mutual

enrichment of cultures.

— Development of atitude to cultural monuments as asset of mankindthat provides
development of pupils’ interest and motivation $tudying historical sources;
acknowledgement of historical monuments’/sourceslue as the maost important
cultural asset and the necessity to safe them;opalsattitude to historical
monume nts/sources, to their spiritual conte nt atist| presentation.

In conclusion, professor Aleksashkina stre ssedtti@tvork with historical and cultural sources

in school history courses is aimed at facilitatioigdevelopment of educational and cognitive

activity of pupils, formation of their overall vada and acquring skills necessary to maintain
intercultural dialogue and cooperation.

In her presentation orThe use of historical sources when teaching abouttaral diversity
through history in schools - challenges and differeperspectives: examples from Portugal’,
Ms Luisa DE BIVAR BLACK (Portugal), expert of the Council of Europedrew the seminar
participants’ attention to the situation with tese of sources in interactive teaching and learning
of history.

The speaker said: “If you are a teacher and asktiuns in a class or in groups, give and check
homework, organse discussions, then you teachaictieely. So why do you need to use
sources? When answering this question, one shougdtfabout teaching and think of training.
What do we mean when speaking of training? All tat study we conceive independently,
some training processes take plce in our brathtleese process are related wih a teacher and
teaching only implicitly. At the same time all thaelps us to answer questions or to solve
problems is a source.

When a traditional method concentrated on a teacddeuwsed, there s usually no actual

cooperation in a clss. This is just teaching. H@weif the method of active teaching is used,
concentrated on pupils, we have collaboration tefag her and pupils, as well as between pupils.
This is training.

History offers answers to the basic questionspeaple usually ask:

- What happened?

- How did it happen?

- What did it mean?

— How does it relate to my experience now?

When talking of multiperspectivity, it should beted that pupils give different interpretations of
events in the past, while all interpretations afeimgportance and pupils should be taught to
respect others’ opinions. However, this would besjide only when their own position is of
value.

What types of sources can be used by a teacheseThey be: eye witness accounts, pictures,
cartoons, photos, documents, letters, advertisesneewspaper reports and databases.
So what does a teacher need for interactive usewtes?
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Enthusiasm - teacher’s enthusiasm when teaching a topickisyato success, while its lack &
dishonest in relation to pupils.

Lesser use of textbooKet a textbook guide a main topic of the coursét,tbaching should be
based on other sources as well and use initiatesias often as possible.

Use well-written sourcesteachers should prepare pupils to understandotiginal sources,
giving them the initial information necessary fostand offering various contexts.

To search for facts that are urgent today it is quite important to stop thinking of hisyoin
terms of battles and wars, kings and presidentstriptio replace the war culture with the peace
culture and pay more attention to positions of aasiethnos and social groups while basing on
modern context.

Use local historical context at teaching about Eyrean and world history -many historical
events may be more clear for pupils if the linkwléacal history is provided.

Use music and fims - music is able to influence our emations in tmdque way. When
beginning a discussion with a song, you can mest ite at the beginning of complicated or
guestionable topic offered for discussion in asiaem. In order to develop audition skills in
pupils, one can offer them printed words of a sdreachers should not be afraid to use several
versions of one and the same song, as this iliesta possibility of taking the song out of the
context, giving it a new form and use in differamns. The film may help to draw pupils’
attention to some or other events or historicatisfait may illustrate them but should not replace
teaching. At the same time one should explain f@lpuvhat should they search for in the film,
to pause the movie in the important moments ané deédback from the pupils, as well as use
the movie as any other source.

Use the Internet - it is necessary to search for the best wels-siéa/oted to taught topics and
offer their list to pupils, after this it is necasg to discuss information they learnt at thesessit

It is important to explain to pupils that data pdad in books or placed in the Internet are not
always true.”

In her presentation Ms Luisa de Bivar Black offesawlide illustrative material and a huge range
of sources that could provide a basis for develpmh interactive approaches. All the seminar
participants were involved in the discussion.

In conclusion, Ms Luisa de Bivar Black thanked thganisers of the event for their invitation to

participate in its work and expressed a hope thayde of seminars held by the Council of

Europe and the Ministry of Education and SciencRudsia would help teachers to develop their
own creative approaches to the use of sourcesahirg about cultural diversity though history

in schook.

At the beginning of his presentation bfihe use of historical sources when teaching about
cultural diversity through history in schoadls - clenges and different perspectives: examples
from the United Kingdom", Mr John HAMER (United Kimgdom), expert of the Council of
Europe, thanked the seminar organisers for their invitatio take part in the international
seminar and visit the Republic of MariEL
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In the presentation it was noted that all countpiess though four stages in teaching history:

— At the first stage they have two objectives: td sddout history of nation and to
educate morally.

— The second stage includes not only history of maltiot the history of sub-region as
well (for instance, West Europe), there is a cartiparture from moral compone nt
and the main attention is paid to narration, wéderces act as illustration of the text.

— The third stage gives understanding of the fact thgils should not only read
textbooks but work with a wide range of sourcesrd oomponent at the given stage
iS not urgent.

— Only the fourth stage gives understanding of theameducation’s importance that
leads to compilation of historical education witikilcone. This implies that pupils
should be equally able towork with sources antbigoks.

It is important to realise that the historical ealion studies not only the past but inculcated civi
values. The main objective of the given seminatoisinderstand how this can be reached in
modern conditions.

Pupils should be ready not only to receive knowdedd) other cultures but for constructive
dialogue with representatives of these culturesieteelop tolerant attitude to them, respect for
their traditions and customs. In this connectiopeems necessary to engage teachers of various
disciplines (psychologists, sociologists, philo&ig) in the given process.

When talking of teaching about cultural diversibrdugh history in the British educational
system, Mr Hamer touched the issues of strategtorical education in this country.

According to his opinion, historical knowledge op&s a special position in the context of
modern social changes in the world — creation of melepe ndent states, complications in ethnic
policy, growth of migration flows, terrorist threatall these ssues are urgent both for Britain
and other countries.

The presentation gave a description of skills, eégpee and main competences that pupils
should have to be able to work with sources wheughghg history. At the kessons teachers
should apply more often totexts of historical doeumts, other written and visual sources, which
present various viewpoints.

The speaker offered to talk on the issues, whialldchad been discussed with pupils when
considering migration in the history of the Greait&in. The main aims of the given discussion
is to form understanding of cultural diversity amggpupils; to study the reasons for arrival of
different people to Britain for many ce nturiesataalyse e xperience gained due to migration.

The presentation included wide range of ilustnadioand a variety of sources, which

demonstrated certain methodical techniques apgbeddiscussion of the given topic in a
classroom.

In conclusion, Mr Hamer expressed a hope that decefc seminars held by the Council of
Europe and the Ministry of Education of the Rusdt@deration would help teachers to develop
their ow n creative approaches to teaching aboutahdral diversity in schools.
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In the given context the presentation ‘Greachers’ competences need to introduce cultural
diversity through history in schools” made by Driflra MY SHINA, Associate Professaor, Chair

of History, Socio-padlitical Education and Law, Acaany of Post-Graduate Education and
Retraining of Teachersvas of high importance.

As it was noted in the presentation, many phiosophculture specialists and futurologists
consider cultural diversity as one of the challsnge modern civilisation. In present-day
conditions education has to respond to this chgderAlmost all schools have pupils and
teachers of various nationalities. Pupils - espici@ose who came from other regions and
countries — may have their own views on varioudsfaand historical events, in particular
concerning interactions between different cutpl®tween representatives of different ethnic
groups and religions. Their views may be formed tugdamiliarisation with historical and

fiction books, opinion of their parents, regionattbooks, printed and electronic mass-media.

Today one of the urgent problems is transformatbnpoly-cultural education ideas from
theoretical aspects to working practical instrummeintterms of teaching school subjects. This

problem mainly concerns the mentality of teachang] not only school teachers, but the whole
teaching community.

Until today the practice of teaching humanitieshintschool educational system does not take
into account ethnic and cultural peculiarities @hdhers and pupils, there is not formed set of
necessary teaching competencies, where skills abdshof acting in a conflicts situation shall
play an important role.

The speaker named the main teachers’ competeneesssary for teaching about cultural
diversity as follows:

— readiness towork in a mulkicultural environment;

—an ability to overcome crisis and conflict situasooccurring in multicultural school
environment through searching and finding mutuatigeptable solutions;

— a capacity to find out compatible formula of oveetity and teach pupils to do the
same;

—an ability to create dialogue environment at hutesiikessons, taking into account
historical and cultural positions of representativef various social and cultural
communities, teachers, pupils and their parents.

These competencies will allow teachers not onlyettg/the corresponding pupils’ skills, which
will help to adapt young people to complicated itgadf the modern world, but wil also
facilitate finding solutions of their own persowmeald professional problems.

The presentation ohHow the use of sources can help when teaching caversial and
sensitive issues through history in schools”, mabg Dr Alexey KRUGOV, Vice-Rector for
International Relations, Stavropol State Universithelped to build a basis for future discussions.
In his presentation it was noted that it 5 notento use sources in teaching about cultural
diversity and only well-trained history educatoehavork with them. Recently a huge amount
of unknow n and secret documents has been publi€hedto objective reasons data contained in
them, had negative nature w hich caused psycholodiseomfort in historians and teachers.

It should be taken into account that in practicedny teachers work with established system of
historical researches, reflected in textbooks aedagogical materials. Every source can be
presented in a textbook from different angles; wenecan be highlighted in a tendentious way,
with sympathy or antipathy, in a neutral or aggeesss/ays. That is why when discussing such
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issues, it & necessary to draw teachers’ and guattention to the necessity to avoid
overweighed positions when interpreting historalrces, to present fact as a complex event, to
take into account ts place in a historical contéatcompare interpretations of sources and to
explain ther ideological, political, ethic and ethmotives, to find similarities and differences.
There are no simplke answers to the question ontbaNscuss complex and delicate topics in a
classroom. O bjective consideration of interethminfticts at history lessons is a serious problem
for a teacher. These topics require great cautimah deliberateness. When talking of them,
teachers should always remember of their creatin@ destructive potential The main moral
criteria for a teacher should be objectivity anchimany of facts, tolerance and impartiality.

On the one hand, teacher’'s word at the lesson még the youngsters of one and the same
nationality onthe basis of their ethnic values theoland, national shrines); on the other hand it
could provoke nationalism due to competition widdi¢ns”, “others”, with those who try to
entrench “our” ethnic values.

Volga region is a unique area. For centuries pesopfevarious language groups, religions,
cultural traditions have been living here togethad interacting peacefully. This has been a
peculiar contact zone for ethnos. Today, accordinghe speaker, there is an acute issue to
determine the key moments of peoples ethno genesistudy in depth their history and
contribution to the world civilizations. But thisheuld be done in a civilized way, objectively
and without prejudices.

The experience in the use of sources when teaclamgut cultural diversity through history in
Mari El schools was presented by Dr Rodion CHUSAHEMead of the Department of Mari

philology and culture, Mari El Institute for Educaion.

As an illustration the speaker presented statlsdiata on ethnic and confessional structure of 5
110 grade pupils studying in educational establishsa@ntMari El, as well as main indices
characterising regional educational system.

He also pointed out that tlk&n ceptof national (national and regional) e ducationdigyoof the
Republic of Mari El has been developed. It is expddhat the implementation of tk&oncept
would facilitate the sustainable development ofymalhnical society by means of education;
preservation of national and cultural traditionsrnfiation of a balance in ethnical, cultural and
civil values in the education system.

At the same time it was noted that long-standiraggre allowed revelation of a serious problem.
Random selection and the use of historical soungesome teachers, emphasis of pupils' atte ntion
on individual aspects of historical memory somesiumks like phe nomenon which the ethnology
refers to ethnic instrumentalism or situationalnédiy. In this regard it seems necessary to
improve training of teachers in the use of hstdr&ources and modern educational technologies
in teaching process.

Within the st two years various competitions anag developing pupils’ project works devoted to
cultural diversity, development of inter-culturaldbinter-confessional dialogue were conducte den th
Republic and their results exceeded expectatiohe. drojects were of social importance, had
pedagogical value and were based on quie broaitechf sources.

In this context the development of cooperation betwschools and archaeological, ethnographic and
art museums seems to be crucial. Besides, almpstdutational establishment in Mari El has its
own museum or museum hall. All this allows expamsdd historical sources range used when
teaching history, and would make them more availéds pupils and teachers.
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The first day of the seminar ended with the exchaafgviews on the presentations made at the
plenary session. During the discussion which toakeat theound table "The use of sources

when teaching about cultural diversity through aigt in schools: present-day situation and
main challengeshrief presentations of 14 seminar participants tplake. Experts conducted a

test inquiry on the topic "What do we know abouttdiical source's(Appe ndixNe 3).

After the participants exchanged their views, YMerk shop on “Meeting people of Mari'held

by M Elvira KOCHERGINA, Teacher of History and Culture of the peopleMafi El andMs
Zinaida ARTUSHKINA, Republic of Mari El, was offered for the attemtiof the round table
participants. The Workshop was presented as an Iggeonn wih performance of folk songs,
traditional music and national instruments. Durihig session the participants received a lot of
information about folk crafts and Mari traditiorss well as linguistic peculiarites of peoples
living in the Re public of Mari-El.

ROUND TABLE AND WORKSHOP DISCUSSIONS

Presentations made at the plenary session by theieRuFe deration history educators and the

Council of Europe experts served a basis for tisg udsions on the use of sources when teaching
about cultural diversity through history. The dissions which took place at the workshops and

the round tables played an important role in thmisar programme, as they gave a possibility

for a wide exchange of views between local anddorg@articipants.

The seminar participants took part in the workhef two workshops.
Workshop |

Animators: Ms Luisa DE BIVAR BLACK, P ortugal
Dr Aleksey KRUGOV, Stavropol, Russian Federation

Sessionl on “The use of textual historical sources (histacal documents, me moirs,
trave lle r's impressions, etc.) whe n teaching abo wultural diversity”’

1. What textual sources could be used when teac hiagtatultural diversity through
history?

2. What historical issues and questions can be ralesweaching about cultural diversity
using textual sources?

3. How can teachers support pupils to help them miadeartost of historical sources, in
particular, when learning about controversial aembgive ssues?

Session dn “Using visual historical source s (illustrations photos, Inte met, etc.) when
teaching about cultural dive rsity’

1. How visual sources can help teachers introduceaiation of cultures when teaching
history in schools?

What pupils’ skills could be trained when usinguaissources?

How reliable are pictures as sources and how thekwath visual sources in a
classroom can help pupils to analyse informatiomiog from mass media and
Internet?

According to the opinions of the seminar particisgateachers should progress constantly in
their profession and raise the level of their cetepces to be able to work efficiently with
sources.

wn
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A number of the participants noted that a presentiistory teacher should be well informed
not only about the achievements in local histonieaéarch, but ako in the world historiography.
He/she should be also familiarsed with the latashievements in social and humanities
sciences, should know the evolution of the paradigthe Russian Federation history education
as well as in other countries, should study thécakand methodological basis of present-day
school history education systems. Unfortunate lynetimes teachers are not we ll-familiarised
with source studies of the recent national histomgd have poor knowledge of theory, methods
and practice of the given issue.

Special attention at the workshop was paid to @t@al, methodological and source studying
issues as well as at studying Russian FederatidrEamopean history in a context of teaching
about cultural diversity.

It was stated that nowadays teachers have freeddmmeir work, however, a question of their
responsibility for the selection of appropriate i£es for different topics was raised. D uring the
discussion it was noted that sometimes it is harddachers to single out original sources out of
fakes, which number is growing. The book by V.Pzle named "Misguided but triumphant
Clio. Fakification of written sources on Russiastdry in the XX Century" (Moscow, 2001)
was given as an example.

With numerous interpretations of historical sourdasts, events there is a danger that in pupils'
views the real facts of the past could be undisisitable from the interpretations created by

modern printed and electronic mass-media. That lig/ womparison of various historical
versions and interpretations of historical soursesection of the most persuasive ones is one of

the most important aims in teaching history in sito

Workshop participants came to the conclusion thaémwconsidering various interpretations of
historical sources in teaching about cultural divgr it is important to draw teachers' and pupils'
attention to the necessity:

- to avoid one-sided interpretation of historicalises, to present a fact as a complex
phenomenon taking into account its place in a ticabcontext;

— to compare various interpretations of sourcesinobgimilarities and diffe re nces;

— to perform critical analysis of versions and evéiuas of one or another historical
source;

- to show reasons for certain interpretations of mechmaterials, explaining what
ideological, political, ethical and other motivesutd serve as a basis for them.

At the second session of the Workshop | it was ahttat the majority of new history textbooks,

both federal and regional, are well-illustrate &ctBes inserted into authorial texts are not just
illustrations. They are an esserntial part of hiatts’ argumentation and in their pedagogical
value are often equal to written te xts.

The use of paintings, photographs, and cartoonsoases s not something new. However,
according to common opinion of the seminar paréoig, for the last ten years the essence of the
work with visual sources has become differenteltaime evident that visual sources can help to
arouse pupils’ interest when studying history, big important to train teachers for work with
them.

Today one of the challenges of teachers’ worknie@essity to select sources quite accurately, as
a huge amount of various documents published atret-sites sometimes contain inexact or
unreliable information. It was also noted that euatty the main role in the dissemination of
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electronic information on history among Russialerstific establishments belongs to the
Institute for Scientific Information on Social Soees of the Russian Academy of Science
(www.inion.ry.

The partcipants also stressed that whe n workirt wis ual sources it is necessary to help pupils
to form unprejudiced positions when speaking ahmples from other cultures, about their
national and psychological peculiarities. As a lepupils should learn to react delicately on
requests, interests and acts of peoplkes of varatienalities. The systematic and well thought
work with visual sources may be of a great helgramning pupils’ social skills helping them to
communicate creatively with representatives of othdtures.

Within the Workshop Ms de Bivar Black offered féetattention of the participants a practical
example of the work with visual sources, used whbe was teaching about the origin and
development of Slave Trade in Brazil. At the saimeetshe noted that many P ortuguese pupils
were shocked when they learnt that for many cesguslave trade had been prospering in their
country. In this moment the work of a teacher igegum portant, as he/she has to help pupils to
accept these historical facts and to make rightlogions.

In conclusion, Ms de Bivar Black proposed to perf@n exercise in which every participant
after a short preparation had to present his/har medel of the work with sources on the topic
offered by the animator (Appendix 4). The resultravanalysed in the course of the general
discussion.

Workshop Il

Animators  Ms Irina MYSHINA, Moscow, Russian Federation
Mr John HAMER, United Kingdom

Session lon “How to select different historical sources andorovide effective ke arning in
history”
How can we structure learning activities to maleerifost of historical sources?

2. How can teachers to help kearners to access lugtaources, in particular,
controversial and sensitive ones?

3. How the use of sources could help inteaching aaching history in a dialogue form?

Session dn"How to use sources in askils ore nted concepthistory teaching”

1. The selection of sources: which sources serve tolwgoal in history teaching and
which questions for which kind of sources one csefu

2. The communicative approach to sources: how to il fictional aspects in historical
narratives?

3. Reflective processes, feed back and assessmenttchogview and how to assess the
results of learning process?

Within the workgroup’s activity, the animators eslion the most important ideas, expressed
during the main presentations at the plenarysassamely:

— any historical source is valuable as potentiallyoihtains various data, however only
researchers who are professionally questioningcesuare able to make its value

understandable for the public;
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— researchers’ questions show his/her understandimg image of the world and the
history picture; in this sense he/she participatex idialogue wih a person who
created a source;

— historians who researched various epochs asked ¢lai questions to historical
sources, so one and the same document could leeceemie or not have become a
source of historical data for various researchers;

— whenworking with historical sources teachers sthaskist pupils in their move from
pure data to knowledge helping them to acquiretjporiented skills;

— any historical source should be perceived in aecdrdf the culture which created it,
within a system of ruling senses and moral valireshe totality of similar sources
linked to historical events of that period;

— historical sources might serve as means for petsmnaociety sef-cognition; the
selkection of documents and evidences also reffmrtonal features of researches.

During the Workshop it was stressed that althatngre is little time for careful and productive
work with documents when preparing pupils for Stateaminations because of the reduced
number of hours given to history lessons withinricuia, there are still opportunities provided
by the transfer to pre-profie preparation of peofstudying in schools. These are elective
courses, extracurricular project and researchigies of pupils.

In the course of the first sessiddr John Hamer offered for the attention of the Workshop
participants a wide range of written and visualrses. The participants were invited to
participate in various didactical and role gamebke Teliability of data contained in written
sources and evidences provided by witnesses ofteweas used as a bass of such activities.

As a result, the Workshop participants formulategimmprinciples which could be used for
analysis of historical data contained in mater@alrses, as well as participated in discussions on
the following questions:

- What data sources would you use in a classroom?

— How do you use delicate or controversial sourcesdfassroom?

— What questions would you offer your pupils to thadkout in a classroom when they
work with sources?

— Are literature sources useful when teaching hitory

— How should one evaluate the degree of efficienqyupils’ work with sources?

Within the second sessioByr Irina Myshina presented different text sources which reflected
various world models, cultural diversity and interktural interactions; they also showed steady
historical stereotypes of personal self -perceptional perception of neighbours, as well as
typical features of ethno- centrism.

Documents reflecting the history of Mari peopletie XV-XVI Centuries when the relations

between Russia and Kazan Khanate were escalated,affered for the work in groups. The

above-mentioned documents can be classified agiser@nd controversial, containing pote ntial
elements of conflicts and ethnic confrontation. pesial model for teaching of such issues
through the unity of historical destiny (in thisseathat is a Slavic-Turkic-Finno-Ugric unity of

peoples living at post-Horder historical space) wifsred.
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An interesting discussion on the attitude towardslitions and mentality of a society formed
under influence of certain historical, environmentg ographical, geopolitical, social, economic,

political and demographic factors took place witthi@ second session. The question of necessity
to analyse issues of society’s historical conssjaomparison of traditions with modern living

conditions, with formation of individual atttudes traditions was raised.

At the end of the session, a vide o fragment showitmstory lesson of Ms Shuvalova, a history
teacher in the i'igrade of humanities school in Kazan was showdemonstrated the results of
the project conducted by a group of gymnasium pugild aimed at creating of a mulimedia
product using diverse historical sources.

Methodical developments and regional experienceadnducting the work with written and
visual sources, as well as the sources themsedasdin teaching history in school courses were
presented during the Workshops. 12 seminar paatit§y who re presented various regions of the
Russian Federation, made their presentations.

The speakers noted that the current situation megdaeshers search for alternative educational
methods and technologies. Only wider use of var®agrces, including Internet, as well as
involvement of pupils in exploratory and archae @agjexpeditions, extension of cooperation
with museums and historical archives, may help thvth this.

The present time is a period when interest to tysi® high. With further development of

globalisation trends this interest would only grolieaching about cultural diversity though
history allows to unite peoples in the present-deyld that is without any doubts one of the

most important objectives of modern school eduaatio

All materials presented at the workshops were abfiea CD-Rom and distributed among the
seminar participants.

The third day of the seminarstarted from the round table where the resultsvafworkshops
were summarsed.

The animators introduced brief reports on the cotedliwork. The participants were suggested
to inform their education regional communities te tresults of the seminar during August
regional meetings of teachers.

All seminar participants were given an opporturitycomment on the seminar work. The
participants highly appreciated the work of the s@m and pointed out that methods and
technologies demonstrated during the workshopsdcbel used in their every-day work. They
also thanked the Ministry of Education of the Rdjgubf Mari-El and Ms Galina Shvetsova
personally for creation of excellent conditions tbe seminar’s fruitful work and hospitality.
The repporteurs emphasised that the given eveiittdéed the development of cooperation
between regions, including cooperation in the fiédtudying one ancther history.

The final comments were provided by timernational expertswho noted the high level of
presentations, teaching and methodical materialsepted by the Russian Federation specialists
within the seminar.

It was also noted that one of the seminar's ohjestivas to explore new ways in professional
improvement of teachers and trainers. It is quigpdrtant for teachers not only to conduct
lessons but also to mativate their pupils to gtadltural diversity through history. One of

teachers’ important tasks is to ask questions @oraect way and to get answers from their
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pupils, but not to answer instead of them. Thatvlsy teachers have to train themselves
everyday.

The general repporteurinformed the audience that 50 participants took pathe seminar,
representing 18 regions of the three federal adtnative districts of the Russian Federation.
Within three days of the seminar work 41 preséotstwere made, three workshops and two
round tables were conducted. In addition, a teguifly of the seminar participants was
organised.

Dr Alexey Krugovinformed the seminar participants on the resulth® conducted inquiry. It
involved history teachers, methodologists, reseassh university professors. 81% of the
respondents know precisely what a historical soigc&9% have insufficient knowledge of this
term and mix up material historical sources w itliti®n ones.

46% of the seminar participants work constantlywhistorical sources at their lessons, 49% use
them from time to time if necessary and 5% almastndt work with sources. 47% of the
respondents at their lessons on cultural diveraibgt often use legislative sources and regulative
acts, 43% work with personal sources, 8% use perwédss and 2% use Internet sources.

According to the results of the inquiry, 78% of tlespondents showed rather high level of
tolerance to peoples of other nationalities, cefiuaind religions.

22% had certain limits of ethnic tolerance. Thisnginly connected with a certain psychological
infantilism existing in a modern society with a pievailing tendency to show condescension or
indifference to representatives of other culturesd aeligions rather than respect and

understanding. The seminar participants were ofstmee opinion that this situation might be

changed only wih the help of educational meansvaittd united efforts of all interested parties,

frst of all teachers and representatives of sdie mtommunity.

The seminar participants approved recommendatisgaped within the seminar as the result
of its work.

Ms Larisa Polushing a representative of the Ministry of Foreign Affaiof the Russian
Federation in Joshkar-Ola, and Ms Galina Shvetslhmaister of Education of the Republic of
Mari El spoke at the closing session.

In her speeciMs Shvetsovahanked the Council of Europe and the MinistryEafucation and
Science of Russia for choosing the Republic asaeeplor the international seminar, as well as
mentioned that the Office of the Preside ntial Rleta ntiary Envoy in the Volga Federal District
is informed on the seminar’'s work. In conclusioninigter of Education presented the seminar
participants a commemorative Medal of the Presidétite Re public of Mari EI.

In her response speebts Tatiana Minkina-Milko, Admiistrator responsible for bilateral and
regional co-operation programmes, Council of Eurppated, that t was not by chance that the
Republic of Mari EIl has been chosen as a placédting of the seminar. This was caused by
the diversity of cultures and traditions of peofiesing centuries-long experiences of peaceful
interactions at Mari land. Besides, it was notédt Mari El has a vast experience of teaching
about cultural diversity in educational establishtse including rural schools which within the
given seminar have become the participates of AbohEurope project for the first time. The
participation of representatives of the MinistryFareign Affairs of the Russian Federation and
the Government of the Republic of Mari Elin thengear's work showed the particular attention
paid to educational issues in this region.



-60-

RECOMMENDATIONS

According to the seminar partcipants, the preskayt-society needs the development of new
educational strategies based on mutual respectuttural and religious differences, on

acknowledgement of cultural diversity as an ennghifactor and on strengthening of

intercultural dialogue.

At the same time the requirements for the use nbua sources in educational process increase
greatly. Discussions which took place within thenggar showed the relevancy of addressing the
issues of inclusion of cultural diversity into edtional and methodical sets for humanities
subjects, as well as in initial training programmeesd in post-graduate training of history
teachers mativating them for work in multicultueedd multiconfessional e nvironment.

In this regard the seminar participants considenepbrtant to introduce for the attention of
educational community the following recomme ndations

1. To ask organisers to devote one of the future samito the use of sources in teaching
sensitive and controversial historical topics (ulthg recent historical events) in a
muflticultural environment, as well as to invite regentatives of printed and electronic
mass-media to participate in discussions.

2. To consider an opportunity for holding of interaetiworkshops of the Council of
Europe, where Russian Federation and foreign slggsianay have an opportunity to
take part in discussions with teachers of variegions. The idea of master-classes on
teaching of cultural diversity in regions whichedocated along the historical water way
from the Vikings to the Greeks (Veliky Novgorod,kee, Nyzhny Novgorod, Samara,
Kazan, etc.) may serve as a basis for a such.even

3. To ask the Council of Europe and the Ministry ofugation and Science of the Russian
Federation to assist in creation of two pilot sitesmulticultural Russian Federation
regions in order to develop innovative methods teaching cultural diversity within
general and professional education on a basistaftiultural and interfaith dialogue.

4. The seminar participants stated the necessityestinig of a terms’ glossary to be used
within the implementation of the Council of Europeojects on history teaching and
when dewveloping an intercultural and interfaithlatie through education, as this is an
important condition for further strengthening ofoperation between representatives of
various countries and scientific schools.

5. To consider an opportunity to involve in the prejbdstory educators from Ukraine and
the Republic of Belarus who implement innovativeicational programmes which will
allow to discussion issues of common interestatrélyional level as well as to exchange
experience on a wider scale.

6. To recommend pedagogical universities, regiondtitines of post-graduate training of
teachers and methodical services to pay more aitetd the work with sources in initial
training, post-graduate training and retrainingeaic hers of humanities disciplines.

7. The seminar participants once again paid atterttiotmne necessity in providing help in
the development of school museum system, as wail astension of cooperation with
science and culture organisations, with civil stiestitutes for profound learning of
history and national traditions of peoples of tharid.
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APPENDIX |

PROGRAMME OF THE SEMINAR

Wednesday 4 July 2007
Preparatory Meeting with the Organisational C attem
Arrival of the participants

Thursday 5 July 2007
9.00-9.30 Registration
9.30. - 10.30 Plenary Session

Chair: Ms Galina SHVETSOVA, Minister of Educatiohtbe Republic of
Mari-El

Opening of the Seminar by:

! Ms Larisa EFREMOVA, Deputy Head of the Departmeot f
International Reltions, Ministry of Education aBdience of the
Russian Federation;

il. Mr Leonid GARANIN, Deputy Head of the Governmieof the
Republic of Mart-El;

il. Ms Tatiana MINKINA-MILKO, Administrator respuosible for bi-
lateral and regional cooperation programmes inohysteaching,
Council of Europe.

Introductory presentation on:

“The use of sources when teaching about cultuneérsity through
history”, by Professor Ludmila ALEKSASHKINA, Instite of Educational
Content and Methods, Russian Academy of Educatiboscow.

10.30 - 11.00 Break

11.00 - 12.30 Ple nary session
Chair: Ms Tatiana MINKINA-MILKO, Council of E urope
Presentation on “The use of historical sources wteathing about
cultural diversity through history in schools - d¢é&ages and different

perspectives: examples from Portugal’, by Ms Liné&aBIVAR BLACK,
Portugal.



12.30 - 13.30

13.30 - 15.30

15.30 - 16.00

16.00 - 17.30
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Presentation on “The use of historical sources wteathing about
cultural diversity through history in schools - téages and different

perspectives: examples from the United Kingdom”MyyJohn HAMER,
Education Consultant, United Kingdom.

Discussion with all participants.

Lunch
Ple nary Session

Chair: Ms Larisa EFREMOVA, Ministry of Education @&cience of the
Russian Federation;

Presentation on ‘Teachers’ competences needed ttodute cultural

diversity through history in schools”, by Dr IridfdY SHINA, Associate

Professor, Chair of History, Socio-political Educatand Law, Academy
of Post-Graduate Education and Retraining of Teaché the Russian
Federation, Moscow.

Presentation on ‘How the use of sources can hefenwteaching
controversial and sensitive issues through histiaryschools”, by Dr
Alexey KRUGOV, Candidate of historical science, écsite Professor,
Vice-Rector for International Relations, Stavrdpadte University.

Presentation on “The use of sources when teacliogtaultural diversity
through history in schools: example from Mari-Eby Dr Rodion
CHUSAEV, Associate Professor, Head of the Depatmefn Mari
philology and culture, Mari El Institute for Eduizat

Master-class on “Meeting people of Mari’, Ms EIViIKOCHERGINA,
Teacher of History and Cukure of peoples of MariaBd Ms Zinaida
ARTUSHKINA, Republic of Mari EL

Discussion
Break

Round Table session on “The use of sources when ¢hilg about
cultural diversity through history in schools: presnt-day situation
and main challenges”

Chair: Ms Tatiana MINKINA-MILKO, Council of Europe

1. Inquiry on “What dowe know about historical so@gé

2. Al the partcipants are invited to introduce theixperience on the
topic of the seminar during the round tabk disausg5 7 minute
each) using examples of sources which they brougtit them and
leave the texts of their presentations to the Sadat to be included in
the seminar report.
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18.00 — 20.00 Official Dinner

Friday 6 July 2007

9.30. - 11.00 Two paralle | Workshop sessions
11.00 - 11.30 Break
11.30 - 13.00 Two paralle | Workshop sessions
13.00 - 14.00 Lunch

Groups’ rotation
14.00 - 15.30 Two paralle | Workshop sessions

15.30 - 16.00 Break
16.00 — 17.30 Two paralle | Workshop sessions

18.00 Dinner

Saturday 7 July 2007

10.00 - 11.30 Round Table sessioito discuss the results or the workshops
11.30 - 12.00 Coffee break
12.00 - 14.00 Ple nary session

Chair: Ms Galina SHVETSOVA, Minister of Educatiof the Republic
of Mari-El

Presentation of the conclusions and recommendatbribe seminar by
the GeneralReporter.

Final comments of the participants.
Closing of the Seminarby:

. Ms Larisa POLUSHINA, a representative of the nidiry of
Foreign Affairs of the Russian Federation in Jost@éa;

i Ms Tatiana MINKINA-MILKO, Administrator respasible for bi-
lateral and regional cooperation programmes inohysteaching,
Council of Europe;

iii. Ms Galina SHVETSOVA, Minister of Education tfie Republic
of Mari-El.

14.00 — 15.30 Lunch

17.00 Departure of the partcipants
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APPENDIX [l

LIST OF PARTICIPANTS

GENERAL RAPPORTEUR

Ms Leila LAZGIEVA

Director

Centre of International Relations in Education
Federal Institute of Education Development
9 Chernyakhovskogo str.

125319 MOSCOW

E-malil :l.lazgieva@firo.ru

SPEAKERS

Professor Ludmila ALEKSASHKINA

Head of the Laboratory of History Education
Institute of Educational Content and Methods
Russian Academy of Education
Pogodinskaya pl., 8

19905 MOSCOW

E-mail: lunalex@ inbox.ru

Ms Luisa DE BIVAR BLACK
Education C onsultant

Att: ERAZAN

Praca da Carreira 32, loja esquerda
2765 S. JOAO DO ESTORIL
Portugal

E-mail: luisablack@ armalil. pt

Mr John HAMER

Education Consultant

The Banks

Bailing Hill

WARNHAM RH12 3RT

West Sussex

United Kingdom

Tel: + 44 1403 265088

Fax: + 44 1403 259988

E-mail: john.hamer@ thebanks-warnham.fsnet.co.uk



-65-

Dr Alexey KRUGOV

Vice-Rector for International Relations
Stawropol State University

1 P ushkin Str.

355009 STAVROPOL

Fax: + 7 865 235 70 23

E-mail: krugov@stavsu.ru

Ms Irina MY SHINA

Associate Professor

Chair of Hstory, Socio-P olitical, Education andiLa

Academy of Post-Graduate Education and Retrainfifigeachers
of the Russian Federation

Golovynskoe shosse, 8 building 2

125212 MOSCOW

Tel: + 7 495 452 48 75 (ext 117)

Fax: +7 495 452 19 81

E-mail: makmira.57@ mail.ru

MOSCOW

Ms Larisa EFREMOVA

Deputy Head of the Department for Internationa ElRens
Ministry of Education and Science of the R ussiadefation
101990 MOSCOW

11, Tverskaya str.

Tel: + 7 495 629 57 73

E-mail: EfremovaLl@mon.gov.ru

Mr Dmitry MALYUTIN

Deputy Director

Training and Consulting Centre “PRACTIC”
117997 MOSCOW

GSP-7, Profsoyuznaya St., 23, office 1218
Tel.: +7 495 234 36 63

E-mail: dmitry.malyutin@ practic.ru

Ms Eena KALUGINA

Consultant

Training and Consulting Centre “PRACTIC”
117997 MOSCOW

GSP-7, Profsoyuznaya St., 23, office 1218

Tel.: +7 495 234 36 63
E-mail: elena.kalugina@ practic.ru

ASTRAKHAN REGION

Ms Svetlhhna EFREMOVA
History Teacher

ColegeNe 14,

Astrakhan

E-mail: efremova.sv@mail.ru
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KIROV REGION

Ms Julia PERSHINA

Head of the Department of Social Science
Institute of Retraining of Teachers

Kirov

Tel.: +7 8332 53 04 65

Tel.: +7 83325312 34

E-mail: kirov-ipk@mail.ru

THE REPUBLIC OF CHUVASHIYA

Ms Galina TERENTIEVA

Head Teacher

History and Culture Department
Chuvash Republic Institute of Education
Cheboksary

Tel.: +7 9053413706

Russian Federation

THE CHECHEN REPUBLIC

Mr Sabm MAGOMADOV
History Teacher

Galdegansk secondary school
Kurchalojskij re gion

Mr Magomed T IP SUEV
History Teacher
Grozgny

PENZA REGION

Dr Elena FIRSOVA

Associate Professor

Penza Regional Institute of Retraining of Teachers
Penza

Tel.: +7 8412 347 481

E-mail:sofia.59@ Ist.ru

THE REPUBLIC OF MORDOVIYA

Mr Andrej KARTASHOV

Head of the Department of Social Science
Mordoviya Republic Institute of Education
Saransk
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ULIANOVSK REGION

Ms Antonina MARTINOVA

Methodologist of the Centre of Civil Education
Ulianovsk Institute of Retraining of Teachers
Ulianovsk

Tel.: +7 8422 3237 44

Tel.: +7 8422 3018 52

E-mail: uipkpro@ yandex.ru

SAMARA REGION

Mr Eugenij LEVITZKIJ

Associate Professor

Department of S ocio-Economic Education
Samara Institute of Retraining of Teachers
Samara

Tel.: +7 846 242 65 68

PERM REGION

Ms Elena ZAVAD SKAYA

Leading Methodologist

Department of P hilosophy and Civil Education
Perm Regional Institute of Retraining of Teachers
Perm

Tel.: +7 342 23677 02

E-mail: poipkro@perm-edu.ru

Mr Konstantin ZAKOVIRIN

Perm Regional Institute of Retraining of Teachers
Perm

SARATOVREGION

Ms Elena ARISTARKHOVA

Leading Methodologist

Department of the Arts Education

Saratov Institute of Retraining of Teachers
Saratov

ORENBOURG REGION

Mr Alexander KASPEROVITCH

Head of the Structural Department

Regional Centre for the Development of Education
Orenburg

Tel.: +7 3532 7707 15
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NIIJNIY NOVGOROD REGION

Ms Elena KALINKINA

Head Teacher

Department of History and Social Science
Nijniy Novgorod

Tel.: +7 8312 17-52-17

E-mail: ekalin2006@ rambler.ru

Ms Julia MOKHOVA
Journalist
Nijniy Novgorod

THE REPUBLIC OF TATARSTAN

Mr Faizulkhak ISLAEV

Head of the Department of History and Socal S@enc
Institute for Development of Education

Kazan

Tel.: +7 843 298 00 83

Tel.: +7 917 222 66 92

E-mail: irort@mail.ru

REPUBLIC OF BASHKORTOSTAN

Ms Oxana SHAMIGULOVA

Head Teacher

Department of the Arts Education

Bashkir Institute for Development of Education
Ufa

Tel.: +7 917 435 00 20

UDMURT REPUBLIC

Ms Natalia BORLUKOVA

Head Teacher

Department of Ethnic Studies
Institute of Retraining of Teachers
Izhevsk

Tel.: +7 3412 37 89 75

THE REPUBLIC OF MARIEL

Ms Galina SHVYETSOVA

Minister of Education of the Republic of Mari-E|
Sowetskaya str., 95

424004 IOSHKAR-OLA

Tel: + 7 8362 45 28 29

Fax:+ 7 8362 45 22 37

E-mail: minobr@ yande x.ru
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Mr Leonid GARANIN

Deputy Head of the Government of the Republic ofiNE
Leninskij pr., 29

424004 IOSHKAR-OLA

Tel: + 7 8362 64 19 11

E-malil: garanin@ gov.mari.ru

Ms Larisa POLUSHINA

A representative of the Ministry of Foreign Affaméthe Russian Federation in the Republic of
Mari El

Gagarina prosp., 8

IOSHKAR-OLA

Mr Vasilij USHAKOV

Chairman

State Committee on Professional Education of theuRkc of Mari El
424004 IOSHKAR-OLA

Tel.: + 7 8362 45-52-91

Mr Anatoly ISHALIN

Leading Specialist— expert on national education
Ministry of E ducation of the Republic of Mari E|
Lenina prosp., 25

424004 IOSHKAR-OLA

Tel.: + 78362 45 15 38

E-mail: minobr@yandex.ru

Mr Sergey SVETCHNIKOV
Associate Professor

Chair of the Social-Economic Science
Institute of E ducation of Mar El
Masinostroitelejstr., 59

424003 JOSHKAR-OLA

Tel.: + 7 8362 55 13 49

Fax:+7 8362 72 13 14

E-mail: svechnikov-sk@ mail.ru

Mr Igorj PANOV

History Teacher

Medvedevskaya Secondary School N° 2

Head of the Archaeological museum SchoolN° 3
Tel.: + 78362 58 15 30

Tel.: + 7 8362 58 57 65

E-mail: mshkola@ yandex.ru

Mr Serafim VOLKOV
History Teacher
Republic Centre of Educatioy 18

IOSHKAR-OLA
Tel.: + 7 8362 64 07 26
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Ms Elvira KOCHERGINA
Teacher of History and Culture of the peoples of Mk

Paranginskij region, Olorskaya secondary school
Tel.: + 7960 091 18 76

Mr Rodion CHUSAEV
Dean

Faculty of Culture and Art
Mari El State U niversity

IOSHKAR-OLA
Tel.: + 78362 72 92 49
Tel.: + 78362 44 94 00

Mr Alexei FOMINIKH

Head of the International De partment
Interpreter

Mari E| State U niversity

424004 JOSHKAR-OLA

Tel.: + 78362 72 07 05

Tel.: + 7 960 095 99 53
E-mail:alexfom@marsu.ru

Ms Alexandra LIPUNOVA
Department of Foreign Languages
Interpreter

Mari El State P edagogical Institute
424004 JOSHKAR-OLA

Tel.: + 7927 870 59 90

COUNCIL OF EUROPE

Ms Tatiana MINKINA-MILKO

Administrator re sponsible for bilateral and regioma operation programmes
History Education D ivision

Council of Europe

F-67075 STRASBOURG CEDEX

Tel: +33 388 41 36 97

Fax: +33388412750/56

E-mail: tatiana. milko@coe. int
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APPENDIX |lI

TEST INQUIRY

Inquiry

“What do we know about historical sources?”

1. Are the following definitions of historical s@&s correct?

A. Historical sources usually mean different evide,rcontaining data on
historical events or processes.

B. Historical sources mean a complex of objectsgctly reflecting historical processes and
giving an opportunity to study the past of a sggiéhat is everything created by peoples, as
well as results of human being's interaction vsithrounding e nvironment.

1) only A is correct;

2) only B is correct;

3) both variants are correct;
4) both variants are incorrect.

2. How often do you use historical sources in aszlaom when teaching history?
a) reguhrly;
b) when necessary;
c) almost never.

3. Various historical sources are listed belowagdeput numbers to each source:
«1» — material sources
«2» — graphic sources
«3» — written sources

a) photographs;

b) a birth certificate;

c) labour tools;

d) paintings;

e) a letter from the front line;
f) a college’s diploma,;

0) a field binocular;

h) diary notes;
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i) utensils;

j) a battle map of a partisan brigade;
k) a service record;

) slate board;

m) a school keaving certificate;

n) an antique sword and other arms.

4. What groups of historical sources do you useemftequently when teaching cultural
diversity in a classroom?

a) legishktive sources and regulatory acts;
b) extracts from periodicals;
c) sources of personal origin (memoirs, diariegeis);

d) Internet-documents (network document);
e) | usually teach this issue in class using

5. How do you personally rate historical data, givelnternet?
a) Internet is flooded with pseudo-historical te xtabious sources;

b) historical data given in Internet is not alwajgective and can not be characterised as
reliable;

B) Internet is just one of my sources of historitada

Questionnaire
Instruction

Please rate your approval or dsapproval with tegements, given below, by putting a number
from 1 to 7 infront of each statement:

«Absolutely disagree» — 1.

«Disagree» — 2.

«Rather disagree» — 3.

«Difficult to say» — 4.

«More or less agree» — 5.

«Agree» — 6.

«Completely agree» — 7.

Please try to use number 4 — «difficult to says-itde as possible.

Relations with others

1. Emotional warmth in peoples’ relations gives ar@easure.

2. | believe genuine spiritual closeness betweaples is impossible.
3. lalways try to help other people.

4. 1 want to trust people and enjoy their trusinie.

5. No one is obliged to help another.
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6. In spite of everything, people should seek miutspe ct.

7. |1 often feel indifferent, when other people geor offend each other.
8. | can trust another person.

9. My friends and | have our own rules for our tielas.

10. | have my own nation of the borders of peopilelations.

Other ethnic group

11. People of certain nationalities are not to ikmg.

12. | find it intere sting to learn ethnic tradit®of different people.

13. I can not behave in the same way with pe opédl afationalities.

14. | feel the urge to communicate with peopletbipethnic groups and nationalities.

15. People prefer to communicate closely with peegthin their own ethnic group.

16. It is important, that people, belonging to etiéfnt ethnic groups or nationalities manage to
understand each other.

17. | like to be in a multinational environment.

18. If lwant to, | can successfully co-operatelwge ople, belonging to any ethnic group.

19. My attitude towards other ethnic groups isddne as the attitude of the majority of people,
| have close relations with.

20. It s important for me to be conscious of mynagthnic belonging.

Other culture

21. It 5 good to communicate with people from oteuntries.

22. People, belonging to other cultures, do nagmeanything different.

23. When | find myself in a situation of a “cultlushock”, | prefer to clarify a situation, rather
than to explain i.

24. 1 do not feel a need to find out, what pe opderf other countries think or how they reason.
25. If 1 find myseflf in a different culture, | usliyaquickly adaptto it.

26. People should get used to living in multic dlwommunities.

27. Each culture is of high value.

28. In a different cultural environment a person pat be totally calm and tranquil.

29. | share the opinion of my group on the way sheuld behave with people of different
countries.

30. I regard myself as a real representative otuityre.

Other faith

31. I have warm feelings to all believers, irregpescof their religions.

32. Only people belonging to one religion can dgeplderstand each other.

33. I am quite tolerant to people of different casdions.

34. It would be very nice, if people of differemirde ssions do not clash with each other.

35.  usually distant myself from people of othekgions.

36. All religions have the same basis and thathy they should never conflict with each other.
37. It 5 of no great importance for me what rietigthe person | communicate with, professes.
38. One should never allow a person of other @rigo access the attributes of one’s own faith.
39. We often discuss religious issues among owse lv

40. | respect myself for my attitude to the religio
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47.
48.
49.
50.
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heroccupations

. | find people of certain professions unpleasant

. I believe, there is a special thrill in eacbfession.

While arguing with me, people of other professioften look ridiculous and unconvincing.
Other professions attract me.

I work most effectively in a team with pe opfeddferent professions.

It 5 important for people of different profass to find ways for co-operation.

An opinion of a person of a different professis dubious.

| try to follow the ideas of productive co-opon between people of different professions.
| am accepted by my professional community.

My profession is me.
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APPENDIX IV

EXERCISE FOR PARTICIPANTS OF THE WORKSHOP |

African Slave Trade

Grade level: 8" grade (13-14 yearolds)

Obg ctives: students will share their feelings about the erst@ant of Africans and they will
write a small article for a school magazine/newspap

Skills: empathy; postion taking; making an argument judget.

Warm up activity: using a rope or coloured tape, in an empty corfex olassroom draw a
square: one meter by one meter, with the heighisaf one meter.

Tell the students that they are going to try to ke many people can fit under the rope/tape.
After a sufficient number of students have cramimder the rope, to make it slightly cramped,
but not unbearable, ask them to describe what #neyfeeling, being so close together. The
students will probably complain about not havingegh room to move around or feeling closed
in. Allow the pupils to take their seats. Explalirattthis is how Africans who have been brought
to America from 1450 to 1850 travelled by slavepshi

Tell the students

1. Africans were often kidnapped by other Africaoplke and sold to skhve ship owners.

2. Only the healthiest Africans were taken on theps because the trip was so
hazardous. On some slave ships, half of the skdieesbefore reaching America.

3. The trip from Africa to America took several nilog and Africans were given little to
eat and forced to stay tightly packed together lke students’ experience under a
butcher paper.

4., When the slaves arrived in America, they wetero$e parated from any friends or family
they had.

Use the following sources:
Zurara, (chronicler, referring to the first arrival of aslave ship in the Algarve 1441)

(...) sailors started taking the slaves that they bemuight as ordered. Some had their faces
turned down with tears in their eyes; others weoaming painfully, (...) others were moaning in
asort of song (...). Butto increase their pain,dhes that were going to divide them arrived and
started separating them, to make even lots. Tdiddttwas necessary to separate children from
parents, wives from husbands and brothers fromarsi¢t..) mothers were holding their children
in their arms so that they would not be taken agvay
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Letter from Clenardo (humanist, 1535)

There are slaves everywhere. All services are tynelaves and captive moors. | am about to
believe that in Lisbon there are more shves (ma@éfemale) than free Portuguese!

Itis hardto find a house without at least onedé&nslave. It is she who goes to the market to by
the necessities, who washes the clothes, sweette Upuse, carries the water and deals with the
litter: in a word, she is a slave, and she is dififie from a beast only in the way she looks. The
rcher have slaves of both genders, and thereewpl@ who make a very nice profit by selling
children of slaves, born in the house.

Father Carli (Visite d Angolain 1668)

Men were piled at the bottom of the hold, chainedfear that they might revolt and kill all
whites on board. Women were put between-decks. grédgnant ones were put on the back
cabin. Children were put on the first deck, togetheh the barrelled herrings. If they wanted to
skep, they would fall on top of each other. Thieckte and urinate where they were, the heat
and the smell were unbearable.

This is your task:

Teachers should decide on the headngs of hislatiy asking specific questions and students
have to use the sources as evidence.

Suppose you were teaching a class with 40% blackests. What question (s) and/or activities
could you suggest that would help black stud ertisciamforiable about the task?

How would you organise students’ work?

What questions would you ask them?

Details of the end product (is there any freedoausgor students’ decision?)

Some topics forteachers to think of:

The legacy of slave trade has many repercussiolaytd he ideology of racism, set-up to justify
the enslavement of Africans, can still be seersjpeats of modern day racism.

The economic development of Africa was severelgrinipted and some people argue that
reparations should be made today.

The contribution of African Diaspora to areas swshagriculture, architecture, mining and
metalwork, as wellas to the visual arts, dancefagtion was/is inmense.






