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Preface

“The Use of Sources in Teaching and Learning History” is the result of
activities conducted by the Council of Europe in Cyprus in 2005 and 2006 in
close co-operation with the Association for Historical Dialogue and Research, a
unique multicommunial non-governmental body, and with the support of teacher
trade unions from all parts of Cyprus (OLTEK, POED, KTOEOS, KTOS,
OELMEK).

This is the second publication in the series to appear in three languages: the first
booklet, “Multiperspectivity in Teaching and Learning History”, was published
in English, Greek and Turkish in 2005. It reached almost all schools in Cyprus
and received positive feedback from practising teachers.

The main aims of both publications, prepared under the Council of Europe
bilateral co-operation programme with Cyprus, were to respond to the most
urgent methodological needs of practising teachers by collecting examples of
innovative teaching approaches and to share experiences between local
educators and their colleagues from various other European countries.

The work of the Council of Europe in Cyprus which led to these publications
has its own history. The initial programme was launched in 2004 on the
initiative of the Secretary General and comprised six activities including
seminars, workshops and expert meetings. This enabled about 600 participants
from different communities to work together, reflecting the fact that Cyprus has
been a multicultural environment throughout its long history.

Each activity had its own emphasis while building upon a common basis that
primarily addressed the multicultural Cypriot teaching community as a whole,
trying to create an atmosphere of confidence and trust. This was no matter of
chance: although the Council of Europe is well known as a European
intergovernmental organisation, it has always placed great importance on its
work with civil society and valued highly the input of all citizens, in particular
with regard to such issues as strengthening social cohesion and the
encouragement of a peaceful process of co-operation.

Our work in different countries clearly shows that teachers today play a crucial
role in society as, thanks to their efforts and professional competences, the
younger generation can acquire important skills and attitudes such as open-
mindedness, critical thinking, tolerance and an ability to communicate through
dialogue based on mutual respect. This comprises two equally important
components - self expression and willingness and ability to listen to others.



During recent years, Council of Europe programmes have paid special attention
to promoting the ideas of intercultural dialogue in all areas, including education
and history teaching. Our Organisation has always supported the view that
diversity and intercultural dialogue are essential tools for building mutual
understanding, trust and confidence in Europe. This is reflected in
Recommendation Rec (2001) 15 on teaching history in twenty-first-century
Europe, which has been adopted by all member states of the Council of Europe.
The text of the Recommendation also emphasises the idea that in the
21st Century, history teaching should encourage people to co-operate and,
therefore, contribute to creating appropriate conditions for stable peace.

The Third Summit of the Heads of State and Government, which took place in
Warsaw in 2005, identified intercultural dialogue as one of the key missions of
the Council of Europe, along with fostering democracy, human rights and the
rule of law. The ideas of intercultural dialogue are directly linked to cultural
diversity, which is rooted in Europe’s history and enhanced by the process of
globalisation. Living in today’s diverse world, we inevitably witness such
phenomena as the development of new worldwide communication technologies
and increased mobility (which, for example, has had a huge influence on student
exchange programmes). All this stimulates curiosity, inspiring people to acquire
additional knowledge about other cultures and traditions. But at the same time,
factors such as increasing migration might create certain fears and, as a result,
add to social tension.

Consequently, the Council of Europe has recently undertaken the challenging
task of summing up the experiences of its member-states in order to produce a
document which identifies ways and means of responding to the need for
intensified dialogue within and between European societies, and for structured
dialogue between Europe and its neighbours. This document, the White Paper
on Intercultural Dialogue ‘Living Together As Equals in Dignity’, was adopted
by all member-states and launched by the Committee of Ministers of the
Council of Europe on 7 May 2008.

One of the major aims of the White Paper is to provide policy makers at
international, national, regional and local levels, as well as civil society
organisations, with guidelines for the development and implementation of
intercultural dialogue, and with the analytical and methodological tools and
standards indispensable for successful practice.

In response to this major trend, recent history teaching activities have been
focused on an analysis of the ways in which intercultural dialogue could be
integrated into the teaching process. Thus, the ideas of diversity and teaching
about cultural interactions formed the basis for the first teaching pack on the
history of the Black Sea area, prepared by teams of authors from Bulgaria,



Georgia, Moldova, Romania, the Russian Federation, Turkey and Ukraine, and
the launch of a new three-year intergovernmental project “The Image of the
Other in History Teaching”, which involves educators from all 49 countries
Parties to the European Cultural Convention.

The activities conducted in Cyprus in recent years are an important contribution
to this collective work. The Secretariat hopes that this publication will provide
additional support for Cypriot teachers who are seeking efficient ways of
responding to the main challenges of a rapidly changing world and are helping
their pupils to find their deserved place in it. We also hope that the activities of
the Council of Europe, which have enabled educators from the whole of Cyprus
to meet on a regular basis and share their experiences and concerns, have made
an impact on strengthening mutual understanding, confidence and trust among
representatives of the different Cypriot communities. Certainly, the experience
gained by the Council of Europe will be of great help in preparing future co-
operation programmes.

The success of the activities that provide the basis for this publication is largely
due to the crucial and extensive preparatory carried out by the Association for
Historical Dialogue and Research with the support of all the Cypriot teacher
trade unions (OLTEK, POED, KTOEOS, KTOS, OELMEK). I would like to
take this opportunity to thank all of them for their ongoing help and
commitment to our work together.

Gabriele MAZZA
Director of Education and Languages
Council of Europe






Introduction
Short history of co-operation

The first seminar on “The Council of Europe and History Education” was
organised in co-operation with the Cyprus JW Fulbright Commission and with
the involvement of the Association for Historical Dialogue and Research. Held
in June 2004, it marked the start of a series of Council of Europe activities on
history teaching in Cyprus.

This seminar clearly showed the strong interest of local history educators in the
Council of Europe’s experience in this area. It brought together 100 participants
from different communities, among them teacher trainers, representatives of
non-governmental organisations, specialists in initial training and history
teachers, and provided a wide forum for discussion on new approaches to
teaching history in the 21st Century.

The seminar was particularly welcomed by Cypriot educators, as it was the first
opportunity specialists from the different communities had had to meet one
another and discuss key issues in history teaching. They expressed particular
interest in the Council of Europe’s expertise in how to develop regional co-
operation using multiperspectivity when teaching history, how to teach history
for reconciliation using different sources, how to teach pupils competences such
as critical thinking and open-mindedness, and how to assess their knowledge,
understanding and skills.

These discussions helped to identify the main areas in which, from the point of
view of Cypriot history educators, co-operation with the Council of Europe
would be the most efficient. Two areas identified by the majority of participants
became the main focus for follow-up activities:

- the lack of supplementary teaching materials that could be used in all
communities when teaching history on the basis of tolerance, mutual
understanding and reconciliation;

- the lack of methodological information on new interactive methods.

It 1s worth noting that from this time onwards, this approach became the rule:
the choice of topics and questions for discussion for every single activity was
based on suggestions made by Cypriot teachers and closely related to their
classroom practice.



A practice-oriented focus marked the next seminar and workshops on
“Multiperspectivity in teaching and learning history”, which had taken place in
Nicosia in November 2004, and was focused on the preparation of new teaching
materials as well as on teacher training issues. As one of the main challenges of
education in Europe today concerns the teaching of diversity, a primary goal
was to provide the participants with information on such practical approaches in
teaching history as multiperspectivity. This approach was reflected in
Recommendation Rec (2001) 15 on history teaching in twenty-first-century
Europe, adopted by the Council of Europe’s Committee of Ministers on
31 October 2001.

During the seminar, the participants once again highlighted the urgent need for
supplementary teaching materials that could be used by different communities
throughout Cyprus. They pointed out that the Council of Europe is a unique
international organisation which has built up considerable experience in
teaching history in regional contexts and developing new approaches in teaching
the history of neighbouring countries on the basis of mutual respect (reflected in
the Black Sea Teaching Pack). Cypriot teachers stressed that it would be useful
to have similar teaching materials for Cypriot schools and suggested preparing a
set of pedagogical materials on social, economic, cultural and everyday
historical issues, reflecting the past of Cyprus as a whole, under the auspices of
the Council of Europe. They were convinced that such supplementary teaching
tools would help to strengthen the reconciliation process and equip young
people with new competences for life in the current multicultural environment.

Following this request in June 2005, the first meeting of experts to discuss the
preparation of a pedagogical pack was held in Nicosia. Following discussion it
was decided that:

- the future publication should be a supplementary pedagogical tool aimed
at providing teachers with additional source materials and
methodological guidelines on how to use these sources in everyday
practice;

- the sources included in the pedagogical set should not overlap with
information reflected in national history textbooks;

- the pack should focus on Cypriot cultural, social and economic history,
and everyday history, and include such themes as urban and rural life,
family, food, housing, fashion and customs as well as foreign travellers’
impressions of Cyprus. The materials should reflect Cyprus as a
multicultural environment.
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One of the outcomes of these discussions was the publication on
Multiperspectivity in teaching and learning history in 2005. This booklet
contained practical methodological information which could be used by teachers
in their everyday classroom practice. It was published in English, Greek and
Turkish under the auspices of the Council of Europe and sent to schools all over
Cyprus.

In 2005 and 2006, the history teaching activities of the Council of Europe in
Cyprus focused mainly on practical methodological issues aimed primarily at
promoting intercultural dialogue through history education. During this period a
number of teacher training activities were held in Nicosia: workshops on “The
use of sources in teaching and learning history” (November 2005); workshops
on “The use of historical sources in teaching cultural and social history of
Cyprus” (June 2006); and a seminar and workshops on “Interactive methods for
promoting intercultural dialogue in teaching and learning history”

(December 2006).

History educators from Austria, Germany, Portugal, Serbia and the United
Kingdom shared their experience with Cypriot educators in discussions on how
different historical sources could be used when teaching history in schools, how
to apply interactive methods, how to teach pupils attitudes such as tolerance,
open-mindedness, respect for others and how to reflect cultural diversity so that
pupils may understand it as an enriching factor.

These activities were developed in accordance with the ideas reflected in the
Action Plan adopted at the Third Summit of the Heads of State and Government
(Warsaw, May 2005), which stated that ‘the Council of Europe will enhance all
opportunities for the training of educators, in the fields of education for
democratic citizenship, human rights, history and intercultural education’.

Main features of co-operation and the results achieved

As from autumn 2004, the Association for Historical Dialogue and Research
became the Council of Europe’s main partner. At the same time, the activities
received strong support from all Cypriot teacher trade unions (OLTEK, POED,
KTOEOQOS, KTOS, OELMEK), strengthening links with practising teachers,
which was crucial for the implementation of the activities. Their senior
representatives were constantly involved in the preparation of the seminars and
workshops.

A questionnaire distributed at each activity made it possible to evaluate the

efficiency of the work done during the seminars and provided a framework for
feedback from teachers on how they had applied what they had learned in their
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everyday practice. One indication of the success of these activities was their
increasing popularity among Cypriot history educators. An analysis of the
questionnaires showed that 87% of the participants considered that the activities
had provided them with valuable information that could be used in their
everyday work. A telling fact was that the organisers of the December 2006
seminar received more than 500 applications from representatives of all
communities willing to participate.

The main focus of the discussions held in 2005 and 2006 was on the use of
different historical sources when teaching history in schools: how to apply
interactive methods using different sources; how to select sources and teaching
materials for history lessons and help teachers to make their own research of
sources, how to prepare questions and tasks for pupils and how to assess the
skills and competences acquired during history lessons.

The Cypriot history educators drew attention to the fact that quite often,
historical sources accessible to teachers from one community are not familiar to
other colleagues. It was, therefore, proposed that themes of common interest be
selected and that participants be asked to bring their materials to the next series
of workshops so that they could be assembled with a view to their possible use
in a classroom.

In addition, it was suggested that in order to achieve maximum effectiveness, the
workshops should be conducted by mixed teams of trainers comprising European
educators invited by the Council of Europe as well as local trainers from the
different communities. These proposals were reflected in the programme of
workshops on “The use of historical sources in teaching cultural and social
history of Cyprus” that took place in Nicosia in November 2006.

The main aims of the final seminar on “Interactive methods for promoting
intercultural  dialogue in teaching and learning history” (Nicosia,
December 2006) were to discuss the use of interactive methods when teaching
history in schools; to look at how intercultural learning and communication can
help when teaching about cultural diversity through school history; to analyse
how to help pupils develop skills such as critical thinking, the ability to reach
independent conclusions and the capacity to understand cultural diversity as an
enriching factor; and to communicate with representatives of different cultures
on the basis of tolerance.

The participants considered that present-day education should play a crucial role
in conflict prevention, motivating young people to communicate peacefully with
representatives of different cultures, religions and linguistic groups on the basis
of dialogue.
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It had become a tradition that each activity should not only ensure continuity in
co-operation, but also have its own particular emphasis. Following suggestions
made at previous activities to involve pupils from upper-secondary schools in
seminars and workshops on history teaching, eight young people and their two
teachers from the two main Cypriot communities, representing the Dove
Olympic Movement, took part in the workshops, bringing an additional
dimension to the discussions.

The idea to publish the workshop materials on the use of sources in teaching and
learning history in three languages was suggested by Cypriot teachers as, from
their point of view, the practical outcomes would be useful for their every-day
classroom practice.

The publication consists of two parts. The first covers the 2005 seminar
discussions on the use of sources and contains the texts of presentations
reflecting the experience of different European countries in this area as well as
an overview of the workshop activities. The second is based on the examples
taken from the social and cultural history of Cyprus and presents not only the
results and outcomes of the discussions, but also textual and visual sources with
practical suggestions on how these sources could be used in the classroom,
including lesson plans and questions and tasks for pupils. In fact this publication
reflects the main philosophy and structure which in future could be used as a
basis for a supplementary pedagogical set of materials.

The Secretariat hopes that this example of recent creative work by Cypriot
teachers representing different communities will help to strengthen links
between them and, as a result, help their pupils understand and fully appreciate
the multicultural dimension of Cyprus.

Tatiana MINKINA-MILKO
Project Manager
History Education Division, Council of Europe
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PART I: PRESENTATIONS






INTRODUCTION

This report describes the activities and the outcomes of the workshops on “The
use of sources in teaching and learning history”, held on Saturday 12 and
Sunday 13 November 2005 in Nicosia. The plenary meeting took place at the
Ledra Palace and later the participants worked at three different venues: Ledra
Palace, JW Fulbright Centre and Goethe Institute. This event was organised by
the Council of Europe in co-operation with the Association for Historical
Dialogue and Research and brought together 120 participants, history teachers
and teacher trainers from all over Cyprus.

The aims of the Workshops were to:

e discuss how different historical sources could be used when teaching
history in schools;

e look at how history teachers could search for and prepare supplementary
sources for teaching history in schools;

e cexplore and analyse ways to prepare questions and tasks for pupils to
develop their skills, and to evaluate their knowledge and competences.

The working languages of the workshops were English, Greek and Turkish.
Simultaneous interpretation was provided.

SUMMARY OF PLENARY SESSION
Introductory Speeches

During the opening session, Ms Tatiana MINKINA-MILKO, Administrator,
History Education Division, Council of Europe, greeted all participants,
thanked the Association for Historical Dialogue and Research and referred to
the previous seminars and workshops organised by the Council of Europe since
June 2004 in Cyprus. She identified similarities in challenges regarding the
learning and teaching of history between Cyprus and other countries that the
Council of Europe works with, and listed a set of questions articulated by
educators in various places:

o “How to make history teaching more interesting?”

o “How to stimulate pupils to have a continuous interest in history in
their school life and later?”

e “How to adopt teaching methods in order to better address the needs
of present-day pupils and future citizens?”
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Ms Minkina-Milko also referred to an important issue which is usually raised
while pursuing answers to the aforementioned questions: how to find and use
sources in a way that will make history lessons more interesting and help pupils
develop their critical skills, while at the same time taking into account lessons’
time limitations. These challenges cannot be met, Ms Minkina-Milko said,
unless one first addresses a more profound question: “What is the goal of
teaching history?”’

Ms Minkina-Milko continued by pointing out the main principles on which the
work of the Council of Europe was based. She explained that the 49 countries
which signed the European Cultural Convention agreed to bring together
specialists from various countries to facilitate dialogue on sensitive,
controversial and non-controversial issues in order to build a common approach
in history teaching. A central issue which arose in those meetings was whether
history could be taught and learnt in the 21st Century using the same methods as
those in the previous Century. The main conclusion reached was that, in the
present global world, we have to find ways of uniting people by crossing the
dividing lines. Although people may still be linked through their national
identities, they should also learn how to live with others. A history lesson could
be a tool in teaching tolerance and mutual understanding.

Ms Minkina-Milko introduced the experts working with the Council of Europe,
who had come to Cyprus to share their experiences with the participants. She
then gave the floor to Ms Chara MAKRIYIANNI, President of the
Association for Historical Dialogue and Research, who invited the
Representatives of the Teachers’ Trade Unions and the Association to deliver
their introductory speeches.

The first speaker who greeted the participants was Mr Ulus IRKAD,
Representative of the Association for Historical Dialogue and Research.
Mr Irkad gave a short overview of the approaches used for historiography over
the past two centuries. He stressed that the current social context entails the
teaching of history, which can contribute to the creation of a culture of living
together without nationalistic prejudices. He expressed the thanks of the
Association to the Council of Europe, the Teachers’ Trade Unions across the
divide for supporting the event, as well as all the individuals and groups who
helped in the preparation of the workshops and the participants for their
presence.

The next speaker was Ms Niki MATHEOQOU, President of the Association of
Teachers of Technical Education of Cyprus, OLTEK. Ms Matheou
congratulated the organisers for choosing this particular subject. She pointed
out that history has suffered from a nationalistic approach; an approach which
has failed to help pupils acquire historical understanding. She expressed the
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view that history should not concentrate on wars and violence, but should
instead enhance the appreciation of life. Teachers, she said, could play an
important role in this regard.

Mr Dimitris MIKELLIDES, President of Cyprus Greek Teachers’
Organisation, POED, was the third speaker. After congratulating the Council
of Europe and the Association for Historical Dialogue and Research for their
initiatives, he argued that history is a continuous dialogue between the past and
the present. Consequently, history teaching is a dynamic process. Arguing that
the past should not be approached from a single perspective, Mr Mikellides
stressed that critical thinking should be promoted through interaction with
sources. Especially in the context of Cyprus, he explained, critical thinking is a
tool of the utmost importance in order to learn from our mistakes in the past.

Mr Tahir GOKCEBEL, Secretary General of Cyprus Turkish Secondary
Education Teachers’ Union, KTOEOS, was the next speaker to take the floor.
He welcomed all participants and said that KTOEOS, which has been working
for the unification of the island, always considered such events important. He
stressed that we need to approach history in a way that would improve relations
between all communities of Cyprus. Mr Gokgebel also expressed his Trade
Union’s readiness to be even more closely engaged with the organisation of
such events in the future.

Mr Kenan TUNCAY, Educational Secretary of Cyprus Turkish Teachers’
Trade Union, KTOS, who was the next speaker, stressed the importance of
such workshops which are related to history. According to Mr Tuncay,
educators have played a certain role in creating animosity between the two
communities in Cyprus and they should now assume new roles as initiators and
mediators of a reconciliation process. He said that another responsibility of
educators was the creation of new textbooks. Mr Tuncay concluded by
expressing his wish that meetings such as this would be more regularly
organised.

Mr Yiannos SOCRATOUS, Representative of the Organisation of
Secondary School Teachers of Cyprus, OELMEK, thanked the organisers for
the preparation of the event and underlined that the use of multiperspectivity in
history teaching is the most comprehensive method to help pupils gain historical
consciousness and critical thinking and prepare them to be active Cypriot and
European citizens. He explained that this approach, however, is not widely used
because of the existing system which focuses the attention of educators and
pupils on examinations; thus, changes need to be made to improve history
teaching.
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Ms Tatiana Minkina-Milko and Ms Chara Makriyianni expressed their
satisfaction that all Teachers’ Trade Unions had supported and addressed the
event. Speaking on behalf of the Association for Historical Dialogue and
Research, Ms Makriyianni assured participants that the Association, a multi-
communal non-governmental organisation that aims to promote the teaching and
learning of history via training, research and dialogue, is willing to coordinate
any joint efforts and is looking forward to further co-operation with all
Teachers’ Trade Unions across the divide with the support of the Council of
Europe. These and other similar educational events, she continued, are unique
opportunities for educators to come together to discuss various issues on history
teaching; thus, the more teachers participate in them, the more fruitful and
beneficial it will be for the successful accomplishment of our shared aims. To
this, Ms Minkina-Milko added that better trained teachers can help pupils to
gain critical thinking skills, even if there is a lack of teaching materials.

After the introductory speeches, the four experts and trainers of the Council of
Europe gave their presentations.

Introductory Presentations

The first presentation, entitled “The use of historical sources when teaching
history in schools - challenges and different perspectives: examples from
the United Kingdom”, was given by Dr Michael RILEY and Mr Jamie
BYROM, United Kingdom. The aim of their presentation was to help the
participants learn about the work done in the United Kingdom where, for
30 years, the use of historical sources has been a significant part of history
teaching. First, Dr Riley and Mr Byrom showed participants four sources
projected on the screen and asked them what they could make out about the area
they were related to. The sources included four images: a landscape, a stone axe,
a hunting scene from Roman times and an advertisement. Participants
interacted with the trainers. Then, the trainers first presented some excerpts from
the United Kingdom National Curriculum, which sets the basis for their work. It
included a short statement about what studying history should do for young
people’s knowledge, understanding, skills and values. As the excerpt showed,
the critical use of sources and the evaluation of different interpretations of
history are all essential elements of history education in the United Kingdom.

Moreover, Dr Riley and Mr Byrom informed participants about the context for
history textbook production in the United Kingdom, where textbooks are
published entirely on free market principles. They explained that each year
publishers produce a wide range of new history textbooks and teachers are free
to buy whichever they prefer. They also mentioned that, along with their
colleague Ms Christine Counsell, they write history textbooks that are carefully
structured to help teachers to teach pupils to learn. These textbooks are meant
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to build pupils’ knowledge, develop ideas and skills that make sense of history
and that take seriously different perspectives of people in the past and different
views about the past.

The trainers then showed some pages from a textbook used in many English
schools between 1966 and 1976. They were about the life of medieval peasants
and the author’s narrative was dominant. These pages were then compared to a
page from a more recent book full of historical sources, in which the author’s
narrative was very short and there were a lot of short quotations and extracts
from account books, court records, and poems. Mr Byrom explained that their
series of textbooks was the first to try to take the best from “old” and “new”
approaches to history texts. In their textbooks, they try to give pupils historical
challenges or enquiries that are shaped by a good historical question. A series
of questions which should be asked when planning historical enquiries was then
presented:

e [s this area of content significant?

e How can we turn this area of content into a rigorous and motivating
enquiry question?

e (Can we focus the enquiry on individual people?

How will pupils communicate their understanding through an engaging

end product?

How will we hook them in at the start of the enquiry?

How will we sequence the learning for maximum motivation?

How can we help pupils to choose and use information?

How can we create learning activities which appeal to different

intelligences?

e How will we create ‘mini-hooks’ to engage learners with particular
tasks?

e How will we create rich resources rather than unclear excerpts from
texts?

An example of an enquiry would ask pupils to work out exactly what different
types of historical sources can inform them about the specific subject. In their
textbooks, they always start the learning journey with a powerful “hook” —a
story or a picture that would attract the attention of the pupils and in the end
pupils use written sources. Mr Byrom and his co-authors show pupils how
original, written documents looked like and give them an extract to work on,
asking questions such as: “What exactly can these written sources tell us about
our subject?”, “How does this compare to artefacts and visual sources?”. In
principle, the building of an enquiry evolves from a ‘big’ question with a clear
direction, through gradual steps to a final activity that pulls together pupils’
ideas.
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The following presentation was on “The use of historical sources when
teaching history in schools - challenges and different perspectives: examples
from Austria”, by Dr Alois ECKER, Vienna University, Austria. Dr Ecker
explained that the social, economic and political changes which have taken
place in the world, and especially in Europe, over the last decades, are
challenging the educational institutions’ status quo. There is now the need to
invent new, complex and dynamic methods that could equip pupils with
knowledge and social skills to deal with everyday life. Dr Ecker also portrayed
the theoretical background of the work being done by him and his colleagues in
Austria, which showed that pupils should be helped to learn — beyond mere
historical facts — important skills which will help them select, analyse, interpret
and relate sources to other situations. He went on to state that a wide variety of
sources should be wused including: archives of authentic documents;
documentary and fictional films; information technology; museums and oral
history.

Dr Ecker presented the construct of the didactic triangle (figure 1), and then
described three main modes of learning organisation: the hierarchical model, the
team-oriented model and the process-oriented model. These are shown in
figures 2,3 and 4 below.
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Referring to the background which has led him to believe that the hierarchical
model of teaching is not always appropriate in teaching history, he described
some of his own teaching experience. He mentioned that nearly twenty years
ago when he was teaching history he realised that students were not so much
interested in the deeds of kings and dynasties of the past. They considered the
lives of kings boring since they all seemed to have the same pattern: it was all
about them getting married, fighting and dying. Considering the remarks made
by students he realised that there was something “wrong” with the lesson since
it did not reflect history’s real meaning. So he changed completely the setting
of the communication structure by inviting students to relate their everyday
stories. He, thus, managed to bring students to another level, that of the expert.
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In his concluding remarks Dr Ecker stressed that each model could and should
be used; therefore, teachers should be trained to use all three of them in the right
context. He also referred to the importance of the Recommendation prepared by
the Council of Europe in relation to history teaching in the 21st Century
(Recommendation Rec (2001) 15 on history teaching in twenty-first-century
Europe).

The last presentation given by Ms Luisa DE BIVAR BLACK, Portugal was
entitled “The use of historical sources when teaching history in schools -
challenges and different perspectives: examples from Portugal”.
Ms De Bivar Black claimed that there is a division between ‘hard’ subjects, like
for example mathematics, which are more codified, rigorous and scientific and
‘soft’ subjects, like for example philosophy, which are more subjective,
analytical and intuitive. Hard subjects have rules and are concerned with what
to think; there are answers to questions. Soft subjects are concerned with how
to think; there are questions to ask. She also claimed that history is a ‘hard’
subject, when one deals with facts, but becomes increasingly soft as one
progresses into interpretation. Ms De Bivar Black went on to present the
different types of skills history teaching deals with; namely interpretation, fact
and objectivity, causes and effects, change and continuity, empathy,
perspectivity and position-taking. She then elaborated on different teaching
methods, concluding that history teaching cannot achieve its aims and objectives
without active participation from pupils. The use of interactive methods
increases the average retention rate of learning compared to other methods.

Later, she focused on different types of sources, arguing that modern trends in
history education show that learning to interpret sources is of high educational
value, as it is a lifelong useful and transferable acquisition.

Ms De Bivar Black continued by presenting what should be, according to her,
the aims of using sources as well as some criteria and methods for selecting,
assessing and analysing them. She stated that sources should be accessible and
applicable, reliable, representative and useful. For use in a classroom, some
sources may be edited with a view to student’s understanding. In her
presentation she used visual sources for putting her points across. For example,
by presenting a still-life picture painted by Floris van Dijck depicting cheese,
she claimed that one can become familiar with the sort of food the bourgeois
families of Amsterdam merchants ate, simply by looking at pictures like that.
Also, by showing a picture of a box with spices, she stated that spices constitute
a major issue in Portuguese history and it is a subject which can easily motivate
pupils using everyday life methods. She went on to assert that pupils can “very
quickly grasp the importance of such merchandise in earlier days”.
Ms De Bivar Black explained that, consequently, the shift of the economy from
the Mediterranean towards the Atlantic and the strategic location of Lisbon in
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the spice trade become clear and logical for pupils. She then referred to the use
of films and documentaries in classroom teaching, putting emphasis on the skill
of ‘accurate’ description. She concluded her presentation, by saying that if
teachers become familiar with modern teaching methods, then they will tend to
develop a creative approach to organising their own lessons by using different
kinds of sources.

The presentations were followed by an open discussion with the participants.
Open discussion with the participants

Dr Riley, answering a question from a Greek Cypriot educator on how the team
of authors selects the key questions for the textbook chapters, said that choice is
driven by the concepts they wish to promote.

A Turkish Cypriot teacher asked how nationalism can be eliminated from
history teaching and how one can differentiate between politically-imposed
history and the actual facts. Ms De Bivar Black said that eliminating aggressive
nationalism is a noble cause, which should be pursued in all lessons. She went
on to argue that schools nowadays are made up of children from different ethnic
origins and this should be used to bring them closer. Dr Ecker argued that,
although the history lesson is not enough to change attitudes which have been
rooted in our societies (such as racism), history teachers can help to minimize
such behaviours by highlighting what happened in the past when intolerance and
racism prevailed.

A Greek Cypriot teacher commented that often when one refers to a group, then
notion of perspective may become misleading since different perspectives exist
within supposedly homogeneous groups.

A Turkish Cypriot teacher expressed his concern as it seemed to him that hatred
is still developed through education and suggested that measures should be
taken by educators and politicians to bring a speedy end to this process.

A Greek Cypriot teacher wondered how a teacher could distance him/herself
from the experience of the recent past so as to select and evaluate sources on
contradictory issues with clear-headedness.

Ms Minkina-Milko indicated that answers to such questions and concerns were

not easy and led to more fundamental questions such as “What values and what
goals are we pursuing when teaching history?”
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PART II: WORKSHOPS






SHORT DESCRIPTION OF THE FOUR WORKSHOPS

The plenary session was followed by four parallel workshops, animated by the
four trainers and experts of the Council of Europe. A Turkish Cypriot and a
Greek Cypriot Rapporteur were present at each workshop.

Workshop 1 on “Using textual historical sources (historical documents,
memoirs, travellers impressions, etc.) in teaching history”

Animator: Mr Jamie BYROM
Rapporteurs: Ms Mehves BEYIDOGLU
Mr Costas CONSTANDINOU

Mr Byrom began his workshop by asking three questions:

1. What textual sources could we use?

2. What historical issues and questions do we raise when we use textual
sources?

3. How can we support pupils to help them make the most of historical
sources?

Mr Byrom challenged participants to name several kinds of sources, which could
be used while teaching history. A large list of material emerged. The problem,
which was later discussed, was where these sources could be found.

Mr Byrom suggested that it is always better to show pupils a copy of an original
document, since it more readily attracts their attention and is at the same time a
better “illustration” of an epoch. He proposed Internet as a good source bank of
images. He later showed an appealing illustration related to Cyprus: the portrait
of a British explorer, Samuel W. Baker, showing his life while in Africa
(cf. Samuel W. Baker — “Cyprus as I saw it” the entire book can be found on
http://explorion.nets\s.w.baker-cyprus-1879\).

After a discussion where sources could be obtained, the trainer asked another
question: “What historical issues and questions can we raise when we use
textual sources?” An important principle which was proposed was to use
sources to find out about history’s real issues e.g. how people lived, diversity
and change of historical phenomena, causes, consequences and significance of
events.

According to Mr Byrom, two important points should guide teachers while using
sources. These are to use text (and other sources) to answer good historical
questions about interesting and important issues and to help pupils to think at
higher levels by carefully structuring activities.
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While using sources pupils should be helped to explore an historian’s real
challenges, which are:

« finding and selecting sources;

o understanding sources;

« evaluating usefulness of sources;

e communicating ideas from sources.

He used extracts from Samuel Baker’s book “Cyprus as I saw it” from 1879, to
illustrate various activities which could help pupils develop their skills in the
above-mentioned areas. After discussing the content of the extract, Mr Byrom
used the opportunity to point out that a teacher has to ask himself/herself how
misleading or biased information could be used in a positive manner. Such
sources are important, not so much for helping us understand what they actually
describe, but for helping us to understand the minds of the writers, he explained.

Later, participants discussed in groups on how they can make the best use of
sources, which should present events from the ‘“other’s” perspective. They
concluded that teachers could use sources that are contradictory. However, these
sources should not be “distractive”, in the sense that they are so shocking that
they block any discussion. Mr Byrom continued by proposing very interesting
activities which can help pupils working with historical sources.

These activities could be broken down into four areas:
1. Finding/selecting sources:

o provide one source but ask pupils to spot links to others. Carefully choose
a document i.e. newspaper (a column) and give pupils time to look at it.
Historians do this and it can be useful for pupils to do the same;

o give a list of sources and get pupils to suggest which ones may be worth
finding and why;

o play a game: give groups several different sources and pretend that you
are a researcher. (say “I need a source that will tell me about ...” (give
them a wide range of pictures and say to pupils “I am looking for the
image which depicts a young slave who lived in Roman times. Could you
please help me?”. After finding the right picture; give them another
picture and repeat the process);

o make a wall display with pupils to show the wide range of sources
available (labels, pictures, texts which you think might be interesting for

pupils).
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. Understanding sources:

« help pupils to get the sense before undertaking any detailed analysis of the
source;

« read sources aloud for pupils. What is the tone of the source? Negative,
serious, argumentative, persuasive, cynical, sarcastic, jocular, light-
hearted, positive, critical, angry, emotional, rational, balanced, respectful,
casual;

o get pupils to mime actions as you read through a source;

« block out details in a source showing how the main message is hidden in
the detail;

o get them to block out another source;

o help pupils to glean meanings from the source;

o use “word banks” for pupils to sum up the tone of a source;

« help pupils decipher what a source Says and Suggests using two columns;
o use charts that show layers of certainty;

» using a source, pupils could investigate what it says, what it infers, what it
does not say and finally what questions one wants to ask;

« pupils write inferences between lines or highlight them;

o link the sources to wider knowledge. Place a source at the centre of a
large sheet and surround it with facts about the time. Pupils draw lines
from facts to statements in the source and can then see how this source
relates to previous knowledge.

. Evaluating usefulness of sources:

o Train pupils to ask “handy” questions: What is this source? When was it

written? Who wrote it? Why was it written? How did the person who
wrote it get his information?
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Give some pupils a source in an envelope that tells them about the person
who wrote it. Can they guess what he or she may say? Give others the
source but with no information about who wrote it. Can they guess the
author?

Give pupils a list of statements. Ask them to decide which ones are
supported by the source and how.

Show a rubbish bin and ask pupils to say whether a source should be
thrown away because it is one-sided or ill-informed.

. Communicating ideas from sources:

Use a “Box” to capture ideas from sources before writing answers.
Use a grid of some sort to gather ideas from different sources e.g. about
themes or showing agreements or “weighing up” different sides of an

argument.

Give pupils a prepared answer that is too simple and tell them to improve
on it.

Place a conclusion statement at the centre of a large sheet and surround it
with sources. Pupils draw lines from sources to summary.

Use an Assertion Chart to make pupils find evidence for / against some
given ideas. Make sure their conclusions use good language.

Pupils place conclusions on a “Continuum’ line.

Pupils study and imitate a historian’s style.

Workshop 2 on “Using visual historical sources (illustrations, photos,
Internet, etc.)”

Animator: Ms Luisa DE BIVAR BLACK
Rapporteurs: Dr Dilek LATIF

Ms Zacharoula MALAS

Ms De Bivar Black introduced her workshop by asking the following questions
about visual historical sources: “Why do we need pictures? How reliable are
pictures as sources? What skills do pupils need? In what way can pictures
develop skills?” Ms De Bivar Black pointed out that pictures are powerful tools
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which provide insights to the past and they should be treated as sources of
information. They stimulate the interest of the pupils since they live in a world
of images. She showed an illustration from an American magazine published in
the 1940s and asked the participants to analyse it. The answers were wide-
ranging, although participants were looking at the same picture. Then she asked
the participants to look for something else: “What were the different expressions
on the faces of the women and men? What can we say about the emotions of the
people in the picture? What are they talking about?” She then asked the
participants to consider the purpose and usefulness of the picture and how much
information it provided and in which context.

Ms De Bivar Black also asked participants to choose one of the many pictures
and work with it. The pictures depicted the following events: the meeting of the
second World War vanquishers in Yalta; a little black girl going to school
guarded by two men; check-point Charlie and Berlin in 1969. After participants
chose a picture, she asked the following questions:

o What led to these situations?

o What followed on?

o Why did this event take place?

« What different perspectives could we have on the same event?

Later she asked for a description of the picture:

o Who are the persons in it?

o Isita landscape?

e Are there spaces, forms and lines, colour and luminous -effects,
movements in the picture?

o What is the position of the viewer?

o When was the picture taken?

e Who took it and why?

o Are there symbols, signs, expressions, movements?

o Is there a relation between the text and the picture?

o Does it give first or second-hand information/message?

o Does the picture convey bias, ideology, stereotype?

The animator stressed that pictures were not sufficient sources because they
could only depict a moment from one perspective. This could sometimes be
enough evidence in social history, but generally it is better to use a variety of
sources on the same theme. Through pictures one can differentiate better
between propaganda and reality. She showed various propaganda pictures from
the Stalin period in the Soviet Union. Two pictures from Bulgaria were also
shown and participants were asked to find similarities and differences between
them.
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Ms De Bivar Black argued that contradictory pictures could be a very good tool
in the teaching of history. Pupils can learn a lot from contradicting stories and
handling contradictory narratives or pictures could help them to develop critical
thinking. However, one should not forget that the teacher is the best source in a
classroom. Pupils cannot make the best use of sources if they constantly get help
from a teacher. Participants gave examples of pictures which were taken in
Cyprus and discussed how members of different communities can “see” different
meanings in them. A Turkish Cypriot teacher asked whether pictures could be
helpful if pupils are not guided or given further information by teachers.
Another opinion expressed was that pupils can interpret pictures better since they
are more “sincere” and are unlikely to have political inclinations.

Workshop 3 on “How to select different historical sources and provide
effective learning in history”

Animator:  Dr Michael }{ILEY
Rapporteurs: Mr Mete OGUZ
Dr Yiannis PAPADAKIS

Using “Beginnings of English Colonialism in America” as an example, Dr Riley
attempted to capture the attention of participants by distributing a colourful
portrait of Walter Raleigh and asked the question “Why might Queen Elizabeth I
be impressed by this portrait?” Dr Riley asked participants to look closely at
Raleigh’s portrait and to list the characteristics of it. Participants pointed out the
pearls on his ears and clothes (indicating wealth), his beautiful and manicured
hands and his white untanned face (indicating his aristocratic roots), his sword
(indicating power), etc. This activity was a “kick-off” point for the learning
process in relation to Raleigh’s failed attempt to establish England’s first North
American colony in 1585. This initial activity, the trainer said, could begin with
a photograph of the famous British football player, David Beckham, to analyse
and think about, and then move to the portrait of Raleigh. According to
Dr Riley, gaining pupils’ attention and stimulating their curiosity at the start of a
sequence of lessons are vital ingredients of successful history teaching.
Intriguing images, shocking stories, puzzling features of the past and other such
devices can all be used to hook pupils into history. Successful history teachers
plan for a range of stimulating “hooks”.

Later Dr Riley gave some information about Walter Raleigh: he had a vast
fortune, he loved seafaring and he was determined to make the Queen an
Empress by colonizing America. Dr Riley challenged participants to explain
why Raleigh’s first colony in America ended in failure. For this enquiry, he
gave the participants Arthur Barlowe’s account of the “First Voyage to Virginia”
in 1585. They were asked to collect ideas and information from this narrative
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and to explain what went wrong. At the end of the enquiry, the British pupils
would use their notes and write an article for the history magazine of the BBC,
on the enquiry question “What went wrong with England’s first colony?” In
order to make the lesson more appealing to pupils, a teacher could ask them to
underline some words in different colours so as to look for answers to questions
such as: “What did the writer see? What happened when the Englishmen met
the native Americans?” Enquiry questions provided a detailed and fascinating
exploration of the encounters between the first English colonists in North
America and the indigenous people of the east coast. At each stage in the
narrative, pupils were asked to make a judgement about what went wrong.

Dr Riley explained a range of engaging learning activities that would
systematically help pupils to construct a causal explanation. Pupils could take
part in a decision-making exercise about the preparations for the colony as they
tried to find the answers to the following questions:

o How will Raleigh pay for the colony?

o How can he persuade people to go?

o Who should lead the colony?

o What food and supplies will the colony need to get started?
o How should we treat the Native Americans?

The pupils could role-play different historical characters and analyse text and
pictures to explain what went wrong when the colonists first encountered the
indigenous people. An interesting learning activity was the participants acting
out the journey to the first colony using role-playing to look for the answers to
the following questions:

o What happened during the journey?
o Did they have some bad luck?

o Did they have some good luck?

o Did they make some bad decisions?

Later the participants were asked to analyse John White’s watercolour paintings
of the Native American villages around Roanoke. They were asked to analyse
the painter’s interest in and sensitivity towards the Native Americans. Then they
contrasted this with the belligerent attitude of Richard Grenville, commander of
the expedition. At the end of the workshop activities, Dr Riley stressed that
teachers in the United Kingdom try to explore the complexity, rather than
stereotyping for effective learning in history lessons.
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Workshop 4 on “How to use sources in a process oriented concept of history
teaching”

Animator: Dr Alois ECKER
Rapporteurs: Ms Yurtagul AKCANSOY
Ms Effie IOANNOU

Dr Ecker began with a brief overview of the work that he and his colleagues are
conducting in Austria in relation to history teaching. He then presented two basic
principles, which seemed to have helped his team reach better results:

o a mixed group consisting of historians, history teachers and professional
educationalists work together;

o an established co-operation between schools and Universities exists.

Elaborating further on the way they work, he explained that academics and
teachers work together on an equal footing to design a course. These courses are
implemented in 25 model schools in Austria. In this way the proposed course
can be checked and modified by the feedback from their implementation.
Dr Ecker’s group considers the involvement of the university and the school
administration crucial, so at each step the proper administrative bodies are
informed. The idea underlying the work is that history teaching theory is
dynamic so one has to always elaborate on it.

Dr Ecker asked participants to work in groups to discuss the following questions:

1. What was their professional situation?
2. What was their personal experience so far of the three learning models:
o hierarchic learning organisation;
« team-oriented learning organisation;
o process-oriented learning organisation.
3. What questions emerge concerning sources especially in relation to these
three models?

Participants were separated into groups to discuss the three questions. Each
group named a representative, who wrote down the main points coming out of
the discussion. Dr Ecker then asked each representative to present a short
summary to the other groups. With the first question, participants had the
opportunity to get better acquainted with each other.

With the second question, there was a general consensus that history teachers on

both sides have more experience on the hierarchic learning organisation.
Although history teachers know the importance of team and process-oriented
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learning, they pointed out a number of reasons for the predominant use of
hierarchic learning in their class:

» alarge number of pupils in classrooms;

o a lack of time for preparing the layout of the class, especially in upper
secondary schools;

o alack of equipment and history laboratories;

o a lack of experience in team and process learning among pupils,
especially in high schools;

« alack of skills in team and process-oriented teaching;
« enormous and fact-oriented content of the curriculum;

« selective use of sources and curriculum content determined by the official
narrative;

o great attention is given to other subjects such as language and
mathematics, especially in primary school, resulting in ‘borrowing’
teaching time from history lessons;

« history teachers’ great preoccupation with ancient and modern language
teaching in Greek-Cypriot schools;

o conservative, and sometimes nationalistic, attitudes in schools leave no
room for innovative methodology.

In particular, Turkish-Cypriot teachers pointed out that group work was applied
during the preparation of new textbooks introduced to their schools. A group of
historians, history teachers and academics took decisions on the structure and
content of the history books.

There was much discussion among groups about the concept of objectivity and
about the relation between politics and history. One of the Turkish-Cypriot
participants stressed that objectivity is not possible since the selection of sources
reflects the views of the politicians of the era. “Politicians select sources,
politicians shape the curriculum and politicians decide how it is taught”, he said.
Some of the participants put emphasis on the influence the school environment
has on history teaching and learning. A Turkish-Cypriot participant gave an
example: in a number of occasions, such as national celebrations, Turkish-
Cypriot children used to be taken to the “borders” or to national museums, where
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terrible stories were told and frightening photos displayed. This had a bad
influence on children. A Greek-Cypriot participant then gave an example of
social influences on children’s perceptions. His son was raised in Britain and
studied in a multicultural school. In fact, his son’s best friends were two Turkish
boys. When the whole family settled back in Cyprus his son’s perceptions
changed and he started considering Turkish people as “bad”. Greek-Cypriot
participants emphasised the influence that religion and the church had on
educational matters. Religious leaders’ influence is not officially legitimised but
they more or less act as unofficial consultants.

Dr Ecker commented by saying that these phenomena described by the groups,
namely the “preference” of teachers to use the hierarchical model of teaching
and the existence of political or other influence in the way history is taught, exist
not only in Cyprus but in Austria and other European countries too.

Concerning the third issue, questions emerging on the use of sources in relation
to the three models, most participants expressed a difficulty in finding them. A
great number of history teachers said that it takes a lot of time and effort to find
relevant sources because in Cyprus not much work has been done in this field.
One of the participants said that it was difficult not only to trace them but also to
evaluate them. “Selection and evaluation of sources is time-consuming,
therefore, history teachers cannot have the process- and team-oriented approach
all the time”, one teacher pointed out.

As a result, history teachers use a combination of hierarchic- and team-oriented
teaching. Greek-Cypriot teachers said that this combination is more possible in
primary schools. In secondary education, pupils are not used to teamwork and
when a teacher introduces this method they just “make fun of the teacher”.
Furthermore, as pupils grow older both them and their teachers are getting more
interested in acquiring “knowledge” passing exams and are reluctant to “waste
time” in developing skills.

A general comment coming out was that hierarchic-oriented teaching puts no
emphasis on the sources. Teachers use a basic textbook which includes specific
sources. Therefore, hierarchic teaching and learning may more easily promote
the embracing of a national narrative. A problem which seemed to be more
evident in Greek-Cypriot upper secondary schools was that history teachers are
usually not specialised in history teaching but give lessons simultaneously in
literature, psychology, ancient Greek and Latin.

The discussion was then transferred to textbooks. A Greek-Cypriot commented
that the books are narrative-centred, the sources are long and from one
perspective only and that, although there are some pictures, there is no activity
related to them. “These are books for teacher-oriented lessons” he pointed out.
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The participants were interested to find out how textbooks were selected in
Austria.

Dr Ecker explained that the curriculum in Austria is quite general so it gives a
broad area of activities. The Austrian Ministry of Education approves a number
of textbooks that could be used and later teachers in each school decide which
textbooks better suit their needs.

After the discussion, Dr Ecker pointed out the basic prerequisites for a process
oriented organisation:

e time;

o quality of sources;

o compilation of sources;

« finding support for additional material, teaching methods;
o organising the process-oriented lessons;

« integrating comparative approaches to national history.

Dr Ecker acknowledged that a lack of time is always an issue to be tackled. He
then described the situation in Europe in relation to the demand for more
efficient teaching methods and he explained that social systems are not so quick
in digesting new ideas. Currently in Europe, he said, there seems to be a
tendency to reform curricula by putting more emphasis on methods that promote
skills and competencies and less on content. However, he continued, this does
not mean that it is not important to deal with historical facts. At the same time, a
significant asset of our time is that sources are now available on the Internet. In
the 21st Century, getting information and sources is no longer such a problem;
the real issue though is the quality of the information one can get.

Regarding the compilation of sources, Dr Ecker made some specific suggestions.
He explained that historical science provides tools to tackle sources. In trying to
go beyond sources, which are dependent on political decisions, one should
search and establish co-operation with historians and academics, who may have
a database of a larger variety of sources. This could be one way to get additional
material.

With respect to organising a process-oriented approach, he said that what is very
important is to get the consensus of other colleagues and of the headmaster or
the agreement of families. Teachers should clarify to parents that any
information given to children in relation to an oral history project would remain
confidential. Process-oriented teaching involves a more complex group of
“actors”. It could make a teacher evaluate what his/her relationship is with other
teachers when teaching the same class, what is the relationship of pupils with the
other teachers; what is the relationship between a teacher and the headmaster.
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Dr Ecker later gave an example of using the process-oriented method for an oral
history project in relation to house management and historical evolution of roles
in a house.

On the issue of integrating comparative sources, Dr Ecker introduced an
Austrian project on the Internet that could be found at www.geschichte-online.at.
It represents a content pool for teachers to use. Among other written sources,
films are provided so any teacher can have access and download these films. The
topics selected were:

« manifestations of the May 1st of the working class;
o celebrations of the national day.

Through the material collected one can see the approach of those themes.
Teachers in Austria can show how habits have changed through time and, most
importantly, how fascist or authoritarian regimes have been misused.

Dr Ecker then presented two textbooks prepared by his team that are now used in
Austria. The first one was “Women at Work” and the second one was “Social
history of Family”. The last one, published in 1986, although approved by the
Ministry of Education of Austria, has been subject to criticism by the
Association of the Roman Catholic Church because of the way family was
depicted in them. After discussion with the book’s critics, Dr Ecker realised that
the book, which described the great changes in family life which took place in
the 1960s and 1970s, notably, the start of the decline of marriage, and the
subsequent increase in separations and divorces, was perceived in a way
different to his team’s aims and intentions. It was perceived as a political
attempt to manipulate people towards divorce. By mentioning this, he illustrated
that when sources are edited, one should ensure that they are put into context and
that suggestions are made as to how sources could be used.

CLOSING PLENARY SESSION

On 13 November 2005, workshop sessions continued in the morning and after
lunch the closing plenary session took place at Ledra Palace. The session was
chaired by Ms Tatiana Minkina-Milko, Administrator, History Education
Division, Council of Europe, and was attended by all trainers, workshop
participants, rapporteurs and general rapporteurs.

The general rapporteurs, Dr Ahmet Djavit and Mr Marios Epaminondas,
presented an overview of the four workshops. According to them, the
participants’ main demand was to be given opportunities to use the
methodological tools learned in the workshops for the teaching of local subjects.
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Ms Chara Makriyanni, President of the Association for Historical Dialogue and
Research, presented some preliminary results from the analysis of
questionnaires, which were completed by participants before the workshops
began. Dr Charis Psaltis, Research Director of the Association, conducted a
preliminary analysis of the questionnaires on the day of their completion so as to
generate some themes for discussion for the plenary session on Sunday — themes
that emerged from the participants themselves. These preliminary results
should, however, be read with caution and cannot be necessarily applied to the
larger population of history teachers in Cyprus. Questionnaires were divided
into three parts:

1. tools and methods for teaching history;
2. periods to be included in the history curricula;
3. aims of teaching history.

Regarding the tools and methods for teaching history, participants attributed
great importance to the use of primary sources. They also stressed the
importance of archaeological sites and museums to their teaching. Less
importance was given to the curriculum and school textbooks.

When asked to evaluate the importance of including particular periods in the
curriculum, participants attributed more importance to the teaching of recent
history and the EU accession of Cyprus, and less on ancient and medieval times.
The events of 1963, 1967 and 1974 deviated somewhat from this pattern
revealing, perhaps, an uncertainty as to how these events should be approached.

Finally, when asked to state their agreement or disagreement with some aims of
history teaching, most participants prioritised the preparation of democratic
citizens, the promotion of critical thinking and mutual understanding, the
promotion of more inclusive histories of different ethnic groups in Cyprus.
Relatively less importance was attributed to alternative histories like the history
of children or women.

Most participants relegated the promotion of identities (motherland, community)
to the bottom of their preferences, although there was considerable variability
regarding the status of promotion of identities as aims for history teaching.

In concluding the presentation of preliminary results, Ms Makriyanni presented
participants with three questions for discussion — questions that emerged from
their questionnaire responses and that seemed to organise their thinking and
create diversity in answers:
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1. Can there be objective historical knowledge?
2. Should history be used to promote identities or not?
3. Should there be discussion about the contested periods in history or not?

Then the floor was open to discussion.

A Greek-Cypriot teacher congratulated the Council of Europe and the
Association for Historical Dialogue and Research for the unique experiences and
work, which took place during the workshops. He made some suggestions
regarding sources: language was a barrier for the preparation of new teaching
materials. The web page of the Association could be used for storing sources
and it could also be used as a forum of communication. Thus it would be an
incredible experience to see what the others think. His second suggestion was to
confront each other with a burning issue and to try to reach a common agreed
way of looking at things. Academics with opposing views on a theme could also
come together for discussions.

Ms Makriyanni, on behalf of the Association for Historical Dialogue and
Research, informed participants that there are plans for an Internet forum and the
organisation of an academic debate on history.

A Turkish-Cypriot teacher referred to three emerging questions from the
questionnaires and said that the main aim was to make children aware of past
mistakes and to teach them to think critically, which would create an atmosphere
of communication between communities.

A Greek-Cypriot teacher expressed his satisfaction of seeing more people than in
the previous activities participating in the workshops and stated that for him this
was the best educational event so far.

A Turkish-Cypriot teacher commented on the three emerging questions as
follows: “If we cannot be objective enough, there can be problems in the future.
I am a Turk and my friend is a Greek by origin and we do not try to change the
national identity of each other. We come together with our existing differences,
not with our national views. We cannot get rid of the realities or contested
subjects. We have to digest them and talk about them.” He later made some
suggestions: “We have to establish a bank of sources and put all our knowledge
there. We should not stay at the same line, but go further on. The number of
participants should be raised more from both sides with the help of Teachers’
Trade Unions. The seminars could be done both in the north and in the south
instead of in the buffer zone and pupils should be participating in future seminars
and workshops.”
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A Greek-Cypriot teacher challenged others to respond, if they all actually knew
the history of the island, the history of the Turkish-Cypriots, especially before
the events of 1963 and also the history of other communities living on the island.

A Turkish-Cypriot teacher gave information about the new Turkish-Cypriot
history books for the secondary schools, which cannot be bought in the
bookshops, but could be read online. The team of Turkish-Cypriot authors have
collected a lot of rich sources and are ready to share them with their Greek-
Cypriot colleagues.

Another Turkish-Cypriot teacher said how happy he was to see smiling faces
during the seminars he attended. He proposed to establish a commission for the
translation of various sources into the Turkish and Greek languages.

A Greek-Cypriot participant thanked the organisers saying that with each
seminar participants learnt more and more about the methodology of history
teaching. He also claimed that it was the right time to start the preparation of
common supplementary teaching materials with the sources at hand, without
waiting for a resolution of the Cyprus problem.

A Turkish-Cypriot teacher told participants that the Turkish-Cypriot authors of
the new history textbooks also used material from the archives of the Public
Information Office and the House of Representatives of the Republic of Cyprus.

A Greek-Cypriot teacher proposed that teaching material on a certain event
could be written by a team consisting of members from all communities, by
bringing various sources together with different points of view. Then one could
see how this event was approached and commented upon by different authors.

Ms Tatiana Minkina-Milko supported this idea and suggested the participants
continue the already established communication and recommended that
educators exchange ideas via e-mails.

A Greek-Cypriot teacher suggested that for the next activity historic themes on
Cyprus should be tackled. The produced material could then later be used in
classrooms.

Ms Tatiana Minkina-Milko then gave the floor to the trainers. Dr Michael Riley
pointed out that they had learnt much more from participants than they
themselves had been able to give in return. He observed that a great deal of
common approaches existed and that the history curricula were narrowly
defined; it seemed to him that too much historical content should be covered in
a short time. However, he continued, there are ways of going forward by
working together on a particular subject, by focusing on a particular aspect of
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history and using multiperspectivity. He warned that it could be “dangerous” to
deal with very recent controversial issues, indicating that, equally, issues from
the past could still be “dangerously” controversial (e.g. teaching the crusades).

Mr Jamie Byrom revealed that he had found the workshops fascinating. In his
workshop, a tremendous amount of sources and ideas had come up; thus, he
suggested that it is more appropriate to use social history than political history in
a classroom. That was the reason he chose the account of Sir Samuel Baker’s
visit to Cyprus. Finally, he stressed that he felt that he had learnt a lot from his
interaction with the participants.

Dr Alois Ecker said that he had also learnt a lot from participants of his
workshop. According to him, differences should be discussed and sources
should be exchanged between teachers. He proposed that if sources are to be
exchanged through the Internet, this process should be monitored. If there is no
monitoring, motivation could quickly wane.

Ms Luisa De Bivar Black said that she, too, had enjoyed the workshops very
much and she had found a lot of similarities with her own country, Portugal. For
her, anything that helped her to solve a problem was a source. She was of the
opinion that the workshops, as a whole, would take a month to digest.

Ms Makriyanni summed up the discussion of the closing plenary session. She
stressed that the Association for Historical Dialogue and Research greatly values
co-operation with the Council of Europe. She added that the Association intends
—as its name suggests— to continue contributing to the advancement of research,
dialogue and historical understanding in Cyprus, and elsewhere, via the
organisation of conferences, seminars, debates, round-table meetings,
workshops, etc. Such educational events on the teaching and learning of history
are the result of common efforts and demands for the advancement of teachers’
professional training as reflected in the Council of Europe Recommendation
Rec (2001) 15 on history teaching in twenty-first-century Europe. It is hoped
that these aims will be achieved with the co-operation and support by the
Council of Europe and Teachers’ Trade Unions across the divide.

Ms Makriyanni continued by indicating that all the ideas presented in the
workshops and plenary sessions will be evaluated so as to devise future steps and
concrete proposals. She also noted that producing supplementary material
should not be seen as just an end in itself, but most importantly as a creative
process of co-operation, exchange of ideas and contact between members of the
different communities in Cyprus. We cannot stick to a monolithic sense of the
past, she indicated, we need to embrace multiperspectivity, multiculturalism and
diversity.
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Ms Makriyanni also urged participants to share all new ideas and proposals with
their colleagues at schools, educational groups and Teachers’ Trade Unions
across the divide. She also urged them to share classroom material, thoughts and
suggestions with the Association for Historical Dialogue and Research in order
to establish an online database and forum for communication and exchange of
ideas for history teachers across the divide.

Finally, she thanked participants for their presence and contribution, the Board
of the Association for Historical Dialogue and Research for their professionalism
in co-organising the event, the rapporteurs, all Teachers’ Trade Unions across
the divide, the trainers, and the Council of Europe for their support and
magnificent work.

Ms Tatiana Minkina-Milko closed the session by indicating that the workshops
were very successful and that the aims and goals were reached. She assuaged
any anxieties concerning preparation of supplementary pedagogical material by
quoting a saying of Confucius: “What comes quickly leaves quickly!” She
argued that we should all be patient, work gradually and steadily.
Ms Tatiana Minkina-Milko confirmed that one of the political priorities of the
Council of Europe for the coming years would be Cyprus and thanked all the
people involved for their contribution.
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CONCLUSIONS AND RECOMMENDATIONS

A complex picture concerning the teaching and learning of history in Cyprus
emerged from the preliminary questionnaire findings as well as the comments
and questions raised during the discussions and workshops between participants,
trainers, rapporteurs and organisers. Nevertheless, a consensus was reached
regarding the following:

o Educational events, such as the ones jointly organised by the Council of
Europe and the Association for Historical Dialogue and Research attract
the interest of teachers and respond to their practical needs. Official
representation of all Teachers’ Trade Unions across the divide is a very
encouraging sign for productive, future steps. A fruitful co-operation
involving all non-governmental actors in the field of history teaching and
learning on the island should be pursued, so that more teachers could be
involved and benefit from activities.

o A database should be created as soon as possible for developing history
materials, putting together archives of sources, oral/personal histories,
photographs and other materials that teachers could draw upon to use in a
classroom.

o An effort to produce supplementary teaching materials addressing the
needs of Cypriots teachers across the divide should be supported.

e A monitored virtual forum of discussion should be established. The
Association’s website could host such a forum.

o Further seminars, workshops and discussions should be organised which

could bring together Cypriots across the divide and other European and
international educators to discuss issues related to history teaching.
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PART III: APPENDICES






APPENDIX I

Workshops on

“The use of sources in teaching and learning history”

Ledra Palace,
Goethe Institute and JW Fulbright Centre, Nicosia

Saturday 12 — Sunday 13 November 2005

PROGRAMME







Saturday 12 November 2005

08.30 — 09h00
09.00 - 10.30
10.30-11.00
11.00 - 12.30

Registration of the participants
Plenary Session at Ledra Palace
Chair: Ms Tatiana MINKINA-MILKO, Council of Europe

Ms Tatiana MINKINA-MILKO, Administrator, History
Education Division, Council of Europe;

Mr Ulus IRKAD, Association for Historical Dialogue and
Research;

Ms Niki MATHEOU, President of the Association of
Teachers of Technical Education of Cyprus, OLTEK;

Mr Dimitris MIKELLIDES, President of Cyprus Greek
Teachers' Organisation, POED;

Mr Tahir GOKCEBEL, Secretary General of Cyprus
Turkish Secondary Education Teachers' Union, KTOEOS;

Mr Kenan TUNCAY, Educational Secretary of Cyprus
Turkish Teachers’ Trade Union, KTOS;

Mr Yiannos SOCRATOUS, Representative of the
Organisation of Secondary School Teachers of Cyprus,
OELMEK.

Introductory presentations on “The use of historical sources
when teaching history in schools — challenges and different
perspectives: examples from the United Kingdom”, by
Dr Michael RILEY and Mr Jamiec BYROM,
United Kingdom.

Break

Plenary session at Ledra Palace

Introductory presentation on “The use of historical sources
when teaching history in schools - challenges and different

perspectives: examples from Austria”, by Dr Alois ECKER,
Vienna University, Austria.
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12.30-13.30
13.30-15.30
15.30-16.00
16.00 — 18.00

Introductory presentation on “The use of historical sources
when teaching history in schools - challenges and different
perspectives: examples from Portugal”, by
Ms Luisa DE BIVAR BLACK, Portugal.

Discussion with all the participants

Lunch

Four parallel workshop sessions

A Turkish-Cypriot and Greek-Cypriot Rapporteur will be
present at each workshop.

Session I

Workshop 1 on “Using textual historical sources
(historical documents, memoirs, travellers impressions,
etc.) in teaching history”

Animator: Mr Jamie BYROM, United Kingdom

Workshop 2 on “Using visual historical sources
(illustrations, photos, Internet, etc.)

Animator: Ms Luisa DE BIVAR BLACK, Portugal
Workshop 3 on “How to select different historical
sources and provide effective learning in history”
Animator: Dr Michael RILEY, United Kingdom

Workshop 4 on “How to use sources in a process
oriented concept of history teaching”

Animator: Dr Alois ECKER, Austria

Coftee-break

Continuation of the workshop session

Session 11
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Sunday 13 November 2005

09.00-11.00
11.00-11.30
11.30-13.30
13.30-15.00
15.00 - 16.30

Continuation of the workshop session
Session 111

Break

Continuation of the workshop session
Session IV

Lunch

Plenary Session

Chair: Ms Tatiana MINKINA-MILKO, Administrator,
History Education Division, Council of Europe

Discussion with all the participants on the workshop
sessions.

Summing up of the results of the workshop discussions by
the rapporteurs.

Closing of the workshops.
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QUESTIONS FOR DISCUSSION IN THE WORKING GROUPS

Preparatory work — requirements

Participants are asked to bring with them different examples of source
materials, which they use in their everyday school practice.

Textual historical sources (historical documents, memoirs, travellers’
impressions etc.) on:

e Cyprus and World War II

e Childhood (from late 19th-20th Century)

e Cyprus through the eyes of ‘Foreigners’ (from 16th to 19th Centuries)
Visual historical sources (photos, pictures, paintings, films, etc.) about:

e Cyprus and World War II
e Childhood (from late 19th-20th Century)
e Cyprus through the eyes of ‘Foreigners’ (from 16th to 19th Century)

Workshop 1 on “Using textual historical sources (historical documents,
memoirs, travellers impressions, etc.) in teaching history”

1. What textual sources could we use in teaching history?

2. What historical issues and questions can we raise when we use textual
sources?

3. How can we support students to help them make the most of historical
sources?

Workshop 2 on “Using visual historical sources (illustrations, photos,
Internet, etc.)

Why do we need pictures in history lessons?

How reliable are pictures as sources?

What skills do students need to analyse pictures?

In what way could these skills be useful in the learning process?

D=

Workshop 3 on “How to select different historical sources and provide
effective learning in history”

1. What big questions can we use to focus pupils’ learning in history?

2. How can we structure learning activities to make the most of historical
sources?

3. What can we do to help learners access historical sources?
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Workshop 4 on "How to use sources in a process-oriented concept of history

teaching"

1. The selection of sources: which sources serve to which goal in history
teaching?

2. The analysis of sources: which questions for which kind of sources one
can use?

3. The communicative approach to sources: how to deal with fictional
aspects in historical narratives?

4. Reflective processes, feed back and assessment: how to review and how

to assess the results of learning process?
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APPENDIX II

EVALUATION OF WORKSHOPS
on
“THE USE OF SOURCES IN TEACHING AND LEARNING HISTORY”

Ledra Palace, JW Fulbright Centre and Goethe Institute, Nicosia,
Saturday 12-Sunday 13 November 2005

Analysed and reported by
Dr Stavroula Philippou
International Relations Administrator
Association for Historical Dialogue and Research

At the end of each workshop, participants were asked to evaluate the educational
activities that took place before rotating to the next workshop; participants were
thus asked to complete the same evaluation sheet-questionnaire for each of the
four workshops. In total, 174 questionnaires were completed for the four
workshops animated by Mr Jamie Byrom, Ms Luisa De Bivar Black,
Dr Michael Riley and Dr Alois Ecker. Participants could complete the
questionnaires in Greek, Turkish or English'.

GENERAL COMMENTS

As Table 1 below indicates, the majority of the questionnaires revealed a general
satisfaction on behalf of the participants with the workshops. The questionnaires
also indicated that participants would very much like to attend a follow-up of the
workshops and that they would recommend similar organised events by the
Association for Historical Dialogue and Research to their colleagues.

"It should be noted that comparisons made between the English, Greek and Turkish language
questionnaires should be read with caution due to the intervening translation process.
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Table 1: Descriptive statistics of the workshops’ evaluation — general comments

N Min. Max SD Mean
1. Recommend similar 174 3 5" 0.461 4.72
events by A.H.D.R.
to colleagues
2. Useful to attend a 174 1 5 0.627 4.68
follow-up of the
workshop
3. Satisfied with the 174 3 5 0.634 4.50
workshop
Valid N (listwise) 174

How satisfied are you with workshops?

Overall, participants were quite satisfied with all four workshops: A 57.5% of
the completed questionnaires (N=100) noted that participants were very satisfied
with workshops, 35.1% (N=61) moderately satisfied and 7.5 % (N=13) simply
satisfied.

Would you recommend similar events organised by the Association to your
colleagues?

The majority of the participants who completed the questionnaires (73%, N=129
wrote that they would recommend future events to their colleagues to a great
extent; 26.4% (N=46) that they would recommend them to a quite large extent
and 0.6% (N=1) to an average extent. The high means accumulated for this item
perhaps indicates the appreciation of the participants towards the work
conducted by the Council of Europe and the Association for Historical Dialogue
and Research and quality of teacher training they provide.

Would it be useful to attend a follow-up of the workshops?

Overall, the majority of the participants, who completed and returned the
evaluation questionnaires (74.1%, N=129), suggested that it would be very
useful to them if they attended a follow-up of the workshops; 21.3% (N=37)
participants noted that it would be quite useful; 3.4% (N=6) participants that it
would be simply useful; 0.6 (N=1) participant that it would be a little bit useful
and 0.6 (N=1) that it would not be at all useful.

One-way ANOVA analyses indicated that there were no significant differences
between the participants who completed the questionnaire in English, Turkish or
Greek regarding their general comments to the workshops presented above.

* The evaluation was based on a 1-5 Likert scale, where five is the highest possible score and one is the
lowest.
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SPECIFIC COMMENTS

As Table 2 indicates, overall participants, who completed the evaluation
questionnaire, were moderately satisfied with the workshops, with means
ranging around 4 on a 1-5 Likert scale, where five is the highest possible score
and one the lowest.

Table 2: Descriptive statistics of the workshops’ evaluation — specific comments

To which degree are you
satisfied with: N Min. Max. SD Mean

1. The way the workshops
were organised
2. The teaching materials 174

174 2 5 0.710 4.47

2 5 0.759 4.46

used

3. The tegc-hmg approach of 174 ) 5 0.756 4.44
the facilitators

4. The content of the 174 2 5 0.748 4.42
workshop

5. The.lr.lteractl.on between 174 2 5 0.793 4.42
participants in classroom

6. The practlcal ideas 174 1 5 0.866 4.40
provided

7. The clarlty,ofthe 174 1 5 0.801 438
workshops’ goals

8. The structure of the 174 ) 5 0.791 4.36
content presented
Valid N (listwise) 174

The way workshops were organised received the highest scores: 58.6% (N=102)
of the completed questionnaires indicated high satisfaction; 29.9% (N=52)
satisfaction; 10.9 (N=19) moderate satisfaction and 0.6% (N=1) little
satisfaction. Participants seemed to have liked the fact that they had the
opportunity to rotate, thus participating in all four workshops.

The structure of the content of the workshops received the least positive
evaluation: 53.4% (N=93) of the questionnaires indicated high satisfaction;
31.6% (N=55) indicated satisfaction; 12.6% (N=22) moderate satisfaction and
2.3% (N=4) little satisfaction.
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COMPARISON BETWEEN WORKSHOPS

A comparison of the general means® for each workshop revealed that participants
were satisfied with the workshop animated by Dr Michael Riley the most, by
Mr Jamie Byrom second, by Ms Luisa De Bivar Black third and by
Dr Alois Ecker fourth. Details of this comparison are shown in the table below:

Table 3: General evaluation of each workshop and the whole activity

N SD Mean
Workshop 3: Dr Michael Riley 49 0.34 4775
Workshop 1: Mr Jamie Byrom 43 0.40 4.66
Workshop 2: Ms Luisa de Bivar Black 44 0.50 4.44
Workshop 4: Dr Alois Ecker 38 0.53 3.93
General Means for Workshops 174 0.54 4.47

The November 2005 workshops as a whole received a means of M=4.47, which
shows that the event was highly evaluated.

Only 37 evaluation sheets were returned with the open-ended part completed.
The comments written in this open-ended item were generally positive
comments on particular workshops regarding the animators’ style of teaching
and interaction amongst participants; suggestions for the organisation of similar
workshops on topics relevant to the history of Cyprus; suggestions for paying
more emphasis on practicing workshops rather than theoretical presentations in
future activities; suggestions for allowing time during the workshops to produce
materials and find sources relevant to Cypriot curricula; suggestions for
allowing time for social interaction between representatives of the various
communities during the workshops; suggestions for continuation of some of the
workshops; feelings of disappointment for local history textbooks and for a lack
of sources; and feelings of excitement with regard to the practical ideas and
inspiration triggered by the workshops.

3 A single general mean was derived from all items.
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H ypfiion anyov yo t1 01006KaALG
KOl TV EKpadnon ¢ 1otoplog

O opaotnprotnteg Tov Zvppoviiov e Evpanng oty
Kvmpo

Mépog 1

"Ex0gon tov Epyaoctnpiov ko viko tov Epyaotnpiov pe 0épa:
«H ypnon my@v Yo T 018006KaAl0 Kol EKpdOnoen TS wotopiocy

Agvkooia, Kompog
12-13 Nogpppiov 2005



Ot andyelg mov ekppdloviar e avtd to PiPAio apopovv oTIg ATOYES TOV
CLYYPOPEDV KOL OEV OVTITPOGMOTEVOLY TNV EMIONUN ATOYN KOl TOAITIKY TOV
>vpupoviiov e Evponnc.




INEPIEXOMENA
[Iporoyog amd tov «. Gabricle MAZZA, Awevbuoving Exmaidevong wou
IMwecdv 100 ZUUPBOVMOV TNG EUPOIING..cvviiiiieiieiieeie ettt

Ewayoyn and v k. Tatiana MINKINA-MIAKO, Aevfovipio oto Tunua
Exnaidevong oty Iotopia tov Zopfoviiov TG EVPOTNG .evveeeeviieeiiieeiieeeieeeeeee,

EUY0UPUOTIES evveeeeeiiiiee et e e e e tae e e s eatbe e e e ssnsbaeeeennnaeeeeenneees
Epyoaotipuwa pe 0épa: «H ypfon anyov yio 11 01006KAAL0 KOL TNV
eKpaOnon ™ 1wotopiocy, 12-13 NoguPpiov 2005 ..o
MEPOZ [: TTAPOY ZTAZEIZ ...ttt ettt sttt sse e enae e
| ER o001 PRSP
[TepiAnym Zovedpilog TNG OAOLEAEIOG. .uvveeeereeeerieeeieeeeiieeeereeeeteeeeteeeeereeesereeesraeeeneneas
E100y@YUKEG TTOPOUGUAGELG. . eeeveiieeiiieeeiiie ettt ettt e et e e et e e eete e et e e e naeeennneas

Ap. Michael Riley kot k. Jamie Byrom, Hvouévo Baciielo

«H yprion TV 16T0pIK®OV TNY®V 01N O100KTIKY TG 10TOpiag 6Ta oYOAEin

— TPOKANGCEIS KOl OLOPOPETIKEG OVTIMNYELS: TOPOOElypaTo oamd To

Hvouévo Baciieion.

Ap. Alois Ecker, Avotpia

«H ypnon tov 16ToptkdV TNYOV 6TN S00KTIKN TNG 16TOPIag 6To GYOAEiN

— TMPOKANGEIS KOl OLPOPETIKES OVTIMYELS: TOopOdEiypato amd v

Avotpioy.

K. Luisa De Bivar Black, IToptoyaiia

«H yprion tov 16T0pIK®OV TNY®V 01N O100KTIKY TG 10TOPiag 6T oYOAEln

— TMPOKANGEIS KOl OLPOPETIKES OVTIMYELS: TOPOUOElyHaTo amd v
[Toptoyorioy.

AVOIKTY) GUCNTNOT LLE TOUG CULETENOVTES cevvveeervrreenrreeerreeessreeessseeessseesnsseesnseessssseeennns
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MEPOZ II: EPTAZTHPIA ...ttt s 95
Mikpn) TEPLYPAPT] TOV TEGTAPDV EPYOUCTIPUIDV..evvrreeririieeeerirreeeearrreeeeenerreeeensnnreeesennens 97

Epyaompt 1 pe 0épa: «H ypion tov ypamtodv 16TOPIKOV TNyOV
(1oT0pIKA EYYPOPA, ATOUVILLOVEDLATO, EVTVTIMCELS TASIOIOTAOV KOl GALNL)

o711 OOUKTIKN TNG 16TOPLUGY

Exmoidevtnc: k. Jamie Byrom, Hvopévo BaciAe10.....coocveeeveeiiiciieeeee, 97

Epyaompt 2 pe Oépa: «H ypnon tov ontik®v mnyodv (EKOVeEG,
QOTOYPOPIES, O1001KTLO Kol GAA) GTN SOOKTIKY TG 10TOPING»
Exnondedtpra: k. Luisa De Bivar Black, IToptoyoMoL......cceevveeeiiieeiiiiiieeeie, 101

Epyaoctmpt 3 pe 0pa: «I1dg va emAéyovpe SLOPOPETIKES IGTOPIKEG TTNYES
KOl TG VO, ETTVYYEAVOVUE TNV TOTEAEGHLOTIKT EKPAONON TG 10TOPLlaCH
Exnoudevtic: Ap. Michael Riley, Hvopévo Bacihe1o......coocvvveeiiiiiiiiiiiieee, 103

Epyaompt 4 pe 0éuo: «Ilog ypnowomotobvtor ot myég ywoo
dwackaiio TG 16TOopiog 6TO GLYKEIHEVO TNG SUOTKAGTIKNG OVTIANYNG»

Exmondevtng: Ap. Alois Ecker, AVGTPI0......ueiiiiiiiiiiieeiiieeeieeeeeee et 105
ANEN Epyoct®Vv - ZOVESPIOG OAOEAEIOG ..eeeuvveeeerieeeiiieeeiieeeieeeeiteeeireeesereeeenreeesnereeenens 110
ZOUTTEPOOLLOTO KO ELOTIYTIOELG . -vveenrrreeurreeaurreeatreesastteesasteesnseeesssaeesseeesassessssseessnseeesnnne 115
MEPOZ II: TIAPAPTHMATA ...ttt 117
TTpOYPOLLOL TV EPYUGTIIPIIV ceeeevrieeeeiiireeeeeiiieeeeeeiteeeeesiaeeeeesnrreeesssnsaeeessssseeeas 119
AZLOAOYTOT) TOV EPYOGTIIPUIV ..eveeeerreeiieeeriiieeeireeenereeesreeessreesssseesssseeesseessssseeans 127
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[Tporoyog

H éxdoon «H ypnon tov [Inydv ot Awdackaiio kot T MdaOnon g lotopiagy
elval To amoTéEAECUO TV dPACTNPOTTOV TOV XVvpPovAiov ™¢ Evpodmng otv
Kompo xatd ) ddpkewa tov etddv 2005 kar 2006. Ot 6pactnploTNTES QVTEG
npaypatoromdnkayv o€ cvvepyacio pe tov Optlo Istopukod AwoAdyov woi
‘Epevvag, pio povadikn 6to €i00¢ TG TOAVKOWVOTIKTY U1 KLBEPVNTIKY] OpyAvVmOOo
Kot ™) oTHPIEN TOV XUVOIKOMOTIKOV Opyovhce®mV EKTOOEVTIKOV amd OAO TO
népn g Kompov (KTOEOS, KTOS, OEAMEK, OATEK, TTOEA).

[Ipoxettar yioo ™ OedTeEpPn OTN OEPA £€KO0OM 1 Omoio, €KOIOETON GE TPELS
yAdooec. H mpdtn €kdoon, ota Ayyiikd, ta EAAnvikd kot ta Tovpkika, pe
titho  «IloAvmpiopatikétnta ot Awaockoiio kot Mabnon g Iotopioc»
wpaypatonomdnke to 2005, dwavepndnke oe O Ao ta. oyoreion oty Kdmpov ko
£yve amodékNg BeTikdv oYoM®mV amd Tovg EKTOdEVTIKOVS TG TPAENC.

210Y0¢ KOl TV 000 €KOOCEWMV, Ol OMOlEC ETOWACTNKOV OTA TAOIGLOL TOV
Oepoig mpoypdupotog pe v Kompo ftav vo cuykevipm®oouy mopadely Lot
OMNUIOVPYIKAOV EKTOOEVTIKAOV TPOGEYYICEDV OV aPeVOS Bo amavTohoaV GTIC
mo enetyovoeg HeBOSOAOYIKEG avdayKeg TV &V evepyeiol EKTOOEVTIKMOV Kol
apeTéEPOL O GLVEPAAAAY CTNV AVTOAAOYT EUTEPLOV avapesa 6tovg Kvmplovg
EKTTOOEVTIKOVE KOl TOVG GUVOOEAPOVS TOVS OO SIAPOPES EVPMTOIKES YDPES.

H epyacio Tov ZvppovAiov g Evpdnng n omoia 0dMynce o€ avTég TIg EK0OGELS
&et mm Oowm ¢ wortopia. To apywkd mpdypoupa Eekivinoe 1o 2004 e
npotofoviio. Tov N'evikod I'pappatéa kot apopovse €61 OPAGTNPLOTNTES OTIC
omoiec mepthapPdvovrov cepuvdpla, PLOUATIKA £PYOSTNPLOL KOl GLUVAVINGELS
ewwov. To mpoypappa avtd enétpeye oe 600 cuUUETEXOVTEG QO O18POPES
KowotnTEG VoL €pyacTovV pali, aviavakAdvtog to yeyovog 6t  Kdmpog vmmpée
éva moAvToMTIoUIKO TTEPIBEALOV oTN dtapKelo OANG TNG LoKPAG TNG 1oTopiog.

Kdabe dpaocmmpromra iye 1 ok g otoxevon. OKodopovce Tavem Ge Lo
Kown Paon €xoviag ®g oTOY0 MPAOTICT®G TNV TOAVTOMTICUIKY] OO0KTIKY|
kowomnta ¢ Kompov ¢ oAdmta evd mapdAinio  emyepodoe  vo
ONovpynoel o aTHOGPOIPE. EUmoTooHvNG. Avtd oev €ytve tuyaia. To
Svpupovio e Evpanng eival évag mold yvootodg StokvPeEpynTikoc opyaviouog
oV TAVTOTE £01vE PEYOAN oNUacior 6TO £pY0 TOL YVOTOV €VTOG TG KOWVOVIOG
TOV TOMTOV Kol ToV 0EOA0YEL MG GNUOVTIKY TN GLUPOAT| OAWV T®V TOATAOV,
€W0KOTEPA. 0 oyéomn pe Té€Tow BEpoTa OTMOC 1) EVOLVAUMGON TNG KOWVWOVIKNG
GLVOYNG Kol 1 EVOAPPLVOT LIS EIPNVIKTG S10dIKAGING CLUVEPYACTAG.

H epyacia pog oe d1dpopeg ydpeg deiyvel kabapd OTL 01 EKTOOEVTIKOL GTIUEPD
Stadpapatifovv Eva onUavTikd pOAO 6TV Kowvmvia. XApn oTi¢ TPOSTADELES Kot
TNV EMAYYEAUATIKNG TOVG KOVOTNTO, 1 VEOTEPN YEVIA WITOPEl VO OTOKTHOEL
ONUOVTIKEG OEEIOTNTEG KOl OTACEIS OMMC YOl TAPAOELYUA, VO £XEL OVOLYTO
HLOAO, VO OKEPTETOL KPITIKG, VO OMTOKTNOEL OVOYN Kol TNV 1KovotnTo vo

69



emkowvovel péco amd tov dthoyo mov otnpileton otov apotPaio cefacpd.
Av1t6 copmeprhapfavet dvo €£Icov CNUAVTIKE GLOTATIKE PEPT — TNV IKOVOTNTO
va, eKPpalelg Tov eavtd cov Kot TNV Tpobupic Kol TV IKAvOTNTA VO AKOVG TOVG
dAlovg.

2 ddpkeln twv teAevTaiov ypovov, 1o Xvupodito ¢ Evpodnng emédeiée
1010itEPT TPOGOYN TNV TPOMONCT TOV WOEDV TOV SUTOAITICUIKOD S1AAIYOL CE
oho. to medio, cLUTEPIAOUPOVOUEVOY KOL OVTOV TNG EKTOIOELONG KO TNG
OaxKTIKNG TG wotopiag. O Opyaviorog pog médvtote LVIOoTNPILE TNV AToY™n OTL
N TOKIAOLOPPI KOl O OUTOAMTIGHIKOG O18A0Y0G €ival 0VGLACTIKA EpYOAEia Yo
™V oodounon opotPaiog kKatovoénong Kot eumietoovvng oty Evponn. Avto
aviovakAdtor kot oto £yypaeo «Ewonynoeig vy t dwackaiio e 1otopiog
otv Evponn tov 21° awdvay (Recommendation Rec (2001) 15 on teaching
history in twenty-first-century Europe) to omoio vioOctiiOnke omd olo. to. kpoTn
Uéin tov XoupPoviiov s Evporns. To keiuevo twv Eiwonynoewv toviler emiong
mv 10éa o1t o 21° auddva nn didaockoldia ¢ 1otopiac Oo mpémer va evBoppiver
7006 AVOpWTOVS Vo GVVEPYALOVTOL KO, VIO TOVTO, VO, GOVELGYEPEL OTH ONUIOVPYIa.
TV KOTAAANAWY aovOnKov yio. uio atabspn eipnvn.

H Tpitn Zvvdvinon tov Emkepainc tov Kpatov kot KvBepvnoewv, mov £ytve
ot Bapoofia to 2005, avayvdpioe 10 S0TOMOTYUKO SLAAOYO MG UL OO TIG
amooToAEG KAEWLA Tov ZupPoviiov g Evponng, pali pe v evéuvdpmon g
onuokpatiog, TV avlporivoyv dSiKoaoudTov Kot TV Kuplapyio tov vopov. Ot
10€6eC TOV  SWMOMTICUIKOD  OlAdYoL €lval GUECO GLVOEOEUEVEG UE TNV
TOMTIOUIKY, TolKilopoppia, 1 omoio Ppioketon pillouévn omv otopion ™G
Evpdnng kot evioydetonr and T dadiKaocieg g moyKooUonoinong. Zmvtog
OTO ONUEPWVO TAOVPAAGTIKO KOCUO, YIWVOUOGTE, OVATOQEVKTO, UAPTUPES
TETOLOV  QOIVOUEVOV OMMG Ol VEEG TEYVOLOYIEC EMKOWMVIOG TOYKOGULOG
euPéretog kar n avEnpévn KivnTikotnta (1 omoia yio TapadElya, ETNPENCE OE
tepAoTo Pabud ta mpoypaupato aviailoyng eortntav). Ola avtd epebilovv
NV TEPEPYELD EUMVEOVTAG TOVS OVOPDOTOVS VO OTOKTI|COVV YVAGELS Y10 GALES
KOVATOUpEg kol mapaddoelc. Tnv i Spmg otyun, mopdyovieg OTMG 1
aLENUEVT HETOVAGTELGOT UTOPEL Vo ONUOVPYODV OPIoUEVOLS POPOVE Kal, G
ATOTEALEGLOL, VO EVICYVOVV TNV KOW®VIKT £VTOON.

"Etot, to Zuppodiio g Evponng €xel avardferl mpoceata Evo omontnTikd €pyo:
VO GUVOYIGEL TIG EUTEIPIEG TAOV YOPADV LEADY TOV, LE GKOTO VO ONUIOVPYNCEL
éva &yypoago, 10 omoio vo kKoabopiler TpOTOVG Kol péGH TO. Omoio. va
AVTOTOKPIVOVTOL GTNV aVAYKN Y10, EVOLVAUMOT TOL O10AOYOL HEGH Kot HeTalD
tov Evponaikov kowoviov, kot yioo dopunpévo odioyo petald g Evponng
Kol Tov yeudvov e Avtd to €yypago, m Aevkn Bifloc v tov
AwmoMtiopukd  Aldhoyo «Zovtag poli ¢ icotl, pe aflompémelon, £xel
viobeBel amd Olo Ta KPATN-HEAN Kol gykowvidotnke amd v Emitpomn
Ymovpydv tov Zupfoviiov g Evponng otig 7 Maiov 2008.
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"Evog amd toug peyardtepouvg 6todXovg T0v Agukod XAapTn ivor vo TapExEl, o€
O00LG JOUOPPDOVOLV TOMTIKY] o€ O1EOVEC, €BVIKO, TEPLPEPEIOKO KOl TOMIKO
EMMEd0 OTMOC KOl OTIG OPYOVMOELS TNG KOWMVIOG TV TOMTOV, 0dNYyies Yo TV
AVATTUEN Kol TNV EQOPUOYTN SUTOMTICUIKOD O10AdYO0V, OTMG KOl OVOALTIKE Kot
nebodoroyikd epyaleio kot oTabepEc OmMAPOITNTO, YO0 TNV ETTUYN TPOKTIKN

EQUPLLOYT TOVC.

Ye ambvinon outng TG UEYAANG TAoMG, ol TPOCEUTEG dPACTNPLOTNTEG OTN
dwackaiio TG 1oTopiog £YOVV EGTIOCTEL GTNV OVAALGT] TOV TPOT®V HE TOLG
0omoiovg 0 JAMOMTICUIKOG 01dA0yog Ba pmopovoe va evtoydel ot dndikacio
™G daockaAioc. 'Etotl, ot 10ée¢ TG mokiAopoppiag Kot TG ddacKaAiog yio Tig
TOMTICIKEG  OAANAETOpAcELS dpopewoay 11 Pdaon TOG0 TOL TPAOTOV
OWOKTIKOD TOKETOL Yoo TV Tepoyn ™S Mavpne Odraccag, to omoio
etoipocoy ouddec ovyypagémv omd v BovAyopia, 1 Moidafia, Vv
Povpavia, v Pocwn Opoonovdia, tnv Tovpkia kat t Ovkpavia, 0G0 kot TV
évapén tov véov tpiypovov dakvPepvntikod mpoyphupotog «H gwova tov
AMov ot owackoiio ¢ lotopiagy 10 omoio eUMTAEKEL EKTONOELTIKOVE OO
olec T1c 49 ydpeg Mépn ¢ Evpomnaiknc [ToMtiopuikng Zoppaocnc.

Ot dpactnpromteg mov Ehafav ydpa oty Kompo ta tehevtaia ypdvia eivon pia
ONUOVTIKY] GUVEICQOPE 6€ avTi T cLALoYkn epyacio. H I'poappoateio edmilet
ot avt M €ékdoon 0Oo mapéxer mpdobetn vmoompiEn otovg Kumprovg
EKTTOOEVTIKOVS Ol OTTO101 OVl TOVV OTOTEAEGLLATIKOVG TPOTOVS OTTAVTONG OTIS
KOPLEC TPOKANGELS EVOG TOYEMG HETARAALOIEVOL KOGHOV Kol ToL BonBovv Tovg
naOntég Toug va Bpovv ™ Béon mov tovg ailel oe avtdv. Emiong eAniovpe ot
dpaoctnpotrteg tov XvpPoviiov g Evpomng, ot omoiec emétpeyav o€
EKTTOOEVTIKOVG amd OAn v KOmpo va cuvavtidvtol ce taktiky Bdomn kot va
nopaloviol TIC EUmEPieg Kol TIS avnovyieg tovg, va £yovv cuuPdiel otnv
evouvapmon ¢ apotPoiog KoTtavonong Kol EUTIGTOGVUVNG OVAUEGOH GTOVG
AVTUTPOCHOTOVS TOV SLAPOP®V KowotNTeVv ¢ Kdmpov. dvciwkd, n epnepia v
omoia k€pdtoe to XvpuPovAto g Evpdnne Ba amotedéoet peydin Pondewa yio
TNV TPOETOAGTO LEALOVTIKMV TPOYPAUUATOV GUVEPYOCTOG.

H emruyia tov dpactnplot)tov ot omoiec mapéyovv tn Paon ywoo avt) v
€Kooom o@eidetor o€ peydAo Pabud oV OLCINCTIKN KOl  EKTETOUEVT
npoetoacio wov enédelée o Ouhog Iotopkod Ataddyov kot ‘Epevvog pe
opitn OA®V TOV KLTPOKOV EKTOOEVTIKMOV GUVOIKOAIGTIKOV OPYUVOGEMV
(OATEK, IIOEA, KTOEOS, KTOS, OEAMEK). ®a f0sha va AdPo ovtr| v
gukalpioe MOTE VO, EVYAPIGTHO® OAOLG GLTOVS Yoo TV ovveyn Pondeio Ko
a(poGimo™n 6To KOwod pog Epyo.

Gabriele MAZZA
AtevBuvtig Exnaidevong kot 'hwcscav
oL Xvppoviiov ¢ Evpdnng

71






Ewcayoyn
YOVTOHO LGTOPLKO TG GVVEPYAOLOG

To mpdTO cepvaplo pe Bépa «To Zvupfoviio s Evporng xar n Exmaidevon
oty lotopioy opyovodnke ce cvvepyacio pe to Topvpa JW Fulbright Konpov
Kot pe v ovauelEn tov Opidov Iotopikod Awwrdyov «at ‘Epevvag. To
ocepvaplo mov &ywve tov Iovvio tov 2004 amotédece TV évapin Lo oEPAg
dpaoctnplot)Tev 10V Xvpfoviiov g Evponng oty Kdmpo otov topéa g
dwaockariog ™ lotopiag.

Avtd 10 ogpvaplo avédelle kabopd TO 1oYLPO EVOIPEPOV TOV TOTIKMV
EKTTOOEVTIKAOV GTO OVTIKEILEVO TNG 10TOPIOG Yo TNV eUnelpio Tov ZvpPovAiiov
™G Evponne oto yopo. ‘Egepe pali 100 cvppetéyovieg amd O0POPETIKES
KOWOTNTEG, OVAUECH TOVG EKTMOLOEVTEG EKTOUOELTIKAV, OVIITPOGHOTOVS UN)-
KOBEPYNTIKOV  OpYaVAOCE®V, €WIKOVG OTNV  apyKy]  eKmoidgvon Kot
EKTOOEVTIKOVG 1oToplog, Kal mopeiye €va dtevpupévo eOpovp Yoo culntnon
TAVO OTIG VEEG TPOoEYYIoEIS 6T ddacKaAio TG otopiog Tov 210 aidva.

To cgpvépro £tvye Bepung vrodoyng ed1kd and tovg Kvmplovg eknaidevtikove,
kaOOC amoteAoboE TNV TPOTN evKaipio, TOL Elyov WOTE, €OWKOL oo
OLOLPOPETIKEG KOWWOTNTEC YL VO CLUVAVINGOLV O £voC TOV GAAOV Kol va
ocu(nToovy onuoavtika {ntnuato oxetikd pe ™ dwackoia g otopiog. Ot
GUUUETEYOVTEG EMESEIEAV EEYMPLOTO EVILUPEPOV Y10 TNV EUTEIPOYVOUOGVVT) TOV
Svpupoviiov g Evpdnng o010 oG Vo avamTOCCEL TEPLPEPELNKT) GLVEPYATIOL
YPNOCLOTOIDOVTIOG TNV TOALTPICUATIKY] Oedpnon katd Tn OdacKoAio NG
otopiog, oT0 MMOG Vo SOACKETAL 1 1oTOPiOt HE OTOYO TN CLUEAI®ON
YPNOLOTOLDOVTAG OLUPOPETIKEG TN YEG, OTO TAC VAL SLOACKETAL 1) 16TOPio MOTE TOL
ol vo  omokTnoovy  0egldtTeC OmMWG 1 KPUTIKN okEyrn, M EvupvuTnTo
TVELLATOC, KOl TAG VAL OTTOTLLOVV 1) YVAON.

Ot ov{nmoelg katd tn Oudpkeld TOV oceuvapiov ovvéPalav ®OCTE Vo
aVOYVOPLOTOUV Ol KUPLEC TEPLOYES, OTIS OMOIEG, OMO TNV ONTIKY YOVIio TOV
Konpuov ekmaidevtikov, n ovvepyosio pe 1o XZvppovio g Evponng Oa
uropovoe va ftov M Mo anotedecuotiky. H mieloynoeio tov coppeteydviov
AVOyVOPLeE OVO TETOLEC TEPLOYES O OTOIEC AMOTEAECAV TO EMIKEVTPO TEPULTEP®
dpboemv:

o 1M EMAEWYT) COUTANPOUOTIKOV JO0KTIKOV VAK®V To. 0moio B propodsayv va
ypnoporomBodv amd dAeg TIC KOwdTNTEG KT TN d1000KaAlN TG 16TOplag
o1 Baon g avoyngs, g apopaiog katavonong Kot TS GLUEIMMOONC.

« 1M éAdenym HeBOOOAOYIKAOV TANPOPOPLDV YOl VEESG O1AOPACTIKEC eBdOOVC.

A&iler va onueliwbel 6TL amd ekelvn TN OTIYUN KU €MELTO, QLT N TPOGEYYION

KOTEST] O KOVOVOG: M EMAOYNG TOV Ogpdtov Kol TV epOTNUATOV TPOG
ov{ton v kabe Eeympiom dpactnpotta Pacildétav e €ONYNGES TOV
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Konprov exmaidevtikdv kot oyeTilovioy oNUOVTIKA [E TNV TPAKTIKN TOVG TNV
TaEN.

To enduevo ocgpvaplo «llolvmpiouatiky Oéwpnon oty didockorio kar THv
ualnon g 1otopiogy mov Eaafe yopa otn Asvkwcio to Noéuppio tov 2004,
oppaylonKe amd TNV EMKEVIPMOON TOV OTNV TPAEN Kol EGTIACTNKE OTNV
TPOETOLUACTO VEOV SOOKTIKOV VAIKOV OTTw¢ Kot o€ OEuata ekmoaidevong tmv
exmodevTikay. Kabog o and tig peyaAdtepes mpoKANGELS NG EKTAIOELONG
ommv Evpdnn onuepa agopd ot dwackoAic g mokilopopeioc, €vog
TPOTAPYIKOC GTOYOG NTOV VO TOPEYEL GTOVG CLUUETEXOVTES TANPOPOpPieg o€
TETOEG OVLYKEKPIUEVEG TPOoeyyioelg oto udbnuo g otopiag OmMME 1
TOAVTPIGUATIKY OEpT oM. AVTH TNV TPOGEYYIOT] OVTAVOKAOVGE KOt TO £YYPAPO
«Recommendation Rec (2001) 15 on history teaching in twenty-first-century
Europey» (Eionynoeis oty oidackaiio. )G 10TOPIAS GTOV EIKOTTO TPMTO OIWDVO
oty Evpaonn), 10 omoio vioBetOnke amd v Ymovpywn Emurpomr tov
>vppoviriov e Evpanng otig 31 OktwPpiov 2001.

2 OdpKeE TOL GEHVAPIOV, Yo OKOUN Mo QOPd, Ol CUUUETEYOVTES
VIOYPAUUGAY TNV ETEIYOLGO OVAYKT Y10 CUUTANPOUATIKO SO0KTIKO DAMKO TO
omoio Ba pumopovoe va ypnotporombel and TG S1APOPES KOWATNTES GE OAN TNV
Kompo. YnéoeiEav 6t1 to ZvpPodito ™ Evpodnng eivar évag povadikoc oto
€ldog Tov, 01EBVNG OPYOVIGUOG O OmOl0g OMEKTNOE ONUOVTIKY gUmEpio. o
dwaokaiio TG 1oToplag o€ mEPLPEPEIOKE TAOICIO KOl OTNV avAmTLEn VE®MV
TPOGEYYIGEMV TN SOUCKAAIN TNG 16TOPlag OE YEITOVIKEG YMPES TN PAon Tov
apotfaiov cefacuod (eumepio mov avravoakidtol 6to Adaktikd [akéto yio
Mavpn Odracca). Ot Komprotr ekmondevtikol tovicav 6t Oa ftav ypnoipo va
&yovv, vO TV oryida tov XvuPoviiov ¢ Evpdrng, moapdpoln SOoKTIKA
EPYOAEID. OE KOWMVIKG, OIKOVOUK(O, TOATIOUIKA KOl OYETIKO e TNV
kafnuepwotmrta Bépota, to omoion Oa aviavakAovv 1o TOPEABOV OANG NG
Konpov. 'Hrov meneiopévol 0Tt T€To10 GUUTANPOUATIKA O0aKTIKG epyoieio Oa
oLVEBaAOY GTNV €VOLVAU®GON TNG d1dKaGinG cLUPAimwong kot Ba eEOmTAav
ToUg VEOLG avOpdmovg pe véeg wavotnteg ywo T {on ot0  TpEYOV
TOAVTOMTIGUIKO TTEPIPAALOV.

e ovvéyela oTov Tov autnuatog, tov lovvio tov 2005, mpayuatomomdnke N
TPOTN GLVAVINON EWIKOV ®OOCTE Vo cu{NTHGoVY TNV TPOETOAcior €VOG
TOOAYOYIKOD TAKETOV. L& GUVEXELN TNG GLLNTNOMG OTOPAGIGTNKE OTL:

H pelhovtikr €kdoom Oa émpeme va gival éva GUUTANPOUATIKO TOS0Y®YIKO

gpyoreio pe oTOYO Vo TOPEXEL GTOVG EKTTOOEVTIKOVG GUUTANPOUATIKEG TNYES

VMKOV Kot LEBOOOAOYIKES 00N YIEC GTO TG VO YPTCULOTOIOVV OVTEC TIG TTNYEG

oTNV KoONUEPIVI TPOKTIKT:

« ol myég mov Ba meptlapPdvovtay To TadAYWYIKd VAIKO o Ba Empeme va
OAANAOKOAVTTTOVTAL PE TIC TANPOPOPIEG TOV AVTAVAKAODVTOL GTO GYOAIKA
BPAia 1otopioc.
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« 10 mokéto Oo émpeme vo €0TIALEL OTNV KLTPLOKY TOMTICUIKY], KOWVOVIKY),
OIKOVOUIKT] KOl TN OYETIKN He TNV KaOnuepwvotnta 1otopio, kot vo
nmepriopPdvel tétota Oépata dnmg N aoTIKN Kot aypoTikn (o1, N otKoyEvela,
T0 QoyNTod, N €0TIOGN, 1| LOO KO TO, KOGTOOULN KOOMG KOl TIG EVTVTMOCELS
EEvov tasorwtav otnv Konpo.

« To vikd Ba émpeme to avrovakAid v Kompo ®¢ moAvmoMTiouiko
nepPaAiov.

‘Eva and ta amoteAéspato vtV Kol TV TPOoNYoOUEVOV GLINTNGE®Y NTaV 1
éxooon Ioivmpiouotikny Ocwpnon atyy Aidaockaiio kor ™ Mabnon s lotopiog,
10 2005. Avtog 0 TOUOG TEPIAAUPAVEL TPAKTIKEG LeBOOOAOYIKES TANPOPOPIES Ot
omoiec Oa  pmopovoav vo  ypnoiporomBodv  amd  EKTOOEVTIKOVS GTNV
Kabnueptvy tovg mpokTikny péoa otnv taén. ExdoOnke ota Ayylikd, to
EAMnvikd kot ta Tovpkikd vd v aryida tov ZvuPoviiov g Evponng kot
€0TAAN o€ OAa o oyoAeia oty Kompo.

To 2005 xou to 2006, ot dpactnpoTTEG TOL XVLUPOoVAioL g Evpdnng ot
owackaAio TG 10TOpiog €OTIAOTNKAV KUPIOC G TPAKTIKA pebodoloyikd
Oépota To omoior GTOXELOV TPOTOPYIKE GTNV TPOAY®YT] TOV SOTOMTIGUIKOD
OlAOYoL péco omd TNV EKTOUOELON GTNV 1oTOPio. XTN OAPKE OVTNG NG
EPLOOOV  €yvav TN AVK®OGIOL UL GEPA  PACTNPIOTATOV  EKTOUOELONG
EKTTAOEVTIKAOV: «H ypron twv 10t0pikdv Tnyav ot oidockoiio kol ) uddnon
¢ 1otopiogy (NosuPpng 2005), dtadpactikd epyactipla 6t «XpHon 1otopikov
TNYOV 0TH O10GTKOAL0, THS TOMTIGUIKNS KO THS KOIVWVIKNG 1otoplog s Kompovy
(Iovovng 2006) wor €vo oepvaplo kot OldPacTIKG €pyaocTnplo pe 0ua
«diodpaotikés uébodor yia v mpowlnon tov Jdlamoritiouikod 01040yov ot
o1vaoraiio kor ™ ualnon e iotopiocy (Askéuppng 2006).

Exnmoidevtikoi mov dwddokovv totopion oty Avortpia, ™ [eppovio, v
[Toptoyoria, t ZepPia kot 0 Hvopévo Baciielo popdommrayv v gumeipio
tovg pe Kumplovg exkmodentikovg oe cu{NTGoELg yio Tov TPOTo LE TOV OMOio
Swpopetikég 1otopikég mnyég Ba  pmopovcav vo  ypnowpomomBodv ot
dwaockaiio g otopiag ota oyorelo, Yo TO TAOC ePapPUOLOVTOL S1OOPAUCTIKES
1EB0J01, TMOG S10AGKOVTAL TA TOOLE GTACELS OTMC 1 VoYM, TO OVOLYTO TVELLAL,
0 ogfacudc vy Tovg GAAOLE KOl YL TO TTOG TO Ol pobaivouv va
TPOGAAUPAVOLV TV TOAMTIGUIKT TOIKIAOLOPPIO MG EUTAOVTIOTIKO TAPAYOVTO.

AvTtég o1 dpaoTnNPOTNTEG AVOTTOYONKOV GE CLUPOVIH HE TIG 106E TOV
avTOvVOKA®VTOL 6T0 XYE€010 Apdong 1o omoio vioBémoe n Tpitn Zvvdvinon
Kopvong tov Emwkepoinc tov Kpatov kot tov KuBepviicewv, m omoia
dtaknpuée 6TL «to ZvuPovio g Evponng Ba evioydoel OAeg T1g evkaipieg yia
NV  eKTaidgVoTn  EKTAOEVTIKMV, OTOLG TOUEIS Yoo TNV  eKmaidevon vy
ONUOKPATIKOVS TOMTEG, OVOPOTIVOL OIKOIMUOTO, 10TOPI0 KO OLOTTOALTIGUIKN
exmaidoevon» (Bapoofia, Mdiog 2005).
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Kvpuo otoyeio TG couvepyaosiog Kol To EXLTVY] OTOTELECHOTA

Ao 10 eOvorwpo tov 2004, o Outrhog Iotopucov Awaddyov kot Epgvvag éyve o
KOPLO¢ GLVETALPOG ToV XVUPovAiov ¢ Evponng. Tnv idwa ypovikn otiyun, ot
dpaotNpOTTeg 1oémpacoy TNV 1oyvpn vrootnpiEn OAwv tov Kvurplokov
Exmadevtikdv Xvvdikaiotikdv Opyovicsov (OATEK, TTOEA, KTOEOS,
KTOS, OEAMEK), evduvaudvovtac toug Oeopodc PE TOVG €V evepysia
EKTOOEVLTIKOVG KATL TO 0O{0 NTAV OVLCIACTIKNAG CNUACING YL TNV EQAPUOYN
Tov  Opactnpotntev. Ot eknpdcCONOL TV  EKTOOEVTIKOV OO  TIG
GUVOIKOMOTIKEC OPYOVAOCELS lyov oTabBepY] EUTAOKT OTNV TPOETOLOGIO TMV
cEPVAPI®MV KOl TOV S100PACTIKAOV EPYUSTNPI®V.

H dwvoun epotmuatorloyiov 6e kdbe dpaoctnplOTNTO KATEGTNGE OLVATH TNV
aEloAOYNON TG OMOTEAECUOTIKOTNTOG TOV £PYOV OV £YIVE KOTA TN OLAPKELL
TOV cepvopiov kol mopeiye €va TAoiclo Yoo ovaTpoPodoTNon omd TOLG
EKTTOOEVTIKOVG GTO KATA OGO €papuolav avtd mov Epobav oty Kadnuepvi
TOVG TPOKTIKY. Mia €VOEIEN TG EMTLYING AVTOV TOV OPAGTNPLOTHTOV NTAV TO
aLEAVOUEVO EVOLOPEPOV OVAIEGO GTOVE EKTOUOEVLTIKOVE TTOV S10GGKOVV 16TOpia
omv Kompo. Avdivon tov epotnupotoroyiov €oeie o0tt t0 87% TV
GLUUETEYOVTIOV Bewpodoay OTL 01 OpacTNPLOTNTES TOVE TOPEYOY TOAVTIUES
TANpoeopieg TIc omoiec B umopovoay Vo YPNGULOTOCOVY GTO KOOMUEPIVO
ToVg €pyo. 'Eva evdeiktikd yeyovag NTov To OTL 01 0PYOVOTES TOL CELVAPIOL TO
AgképPpro tov 2006 élapav mepiocodtepeg omd S00 INADGES CLUUETOYNG OO
EVOLLPEPOLEVOVG OA®MV TMV KOWVOTNTMV KOl EKTALOELTIKOV Paduidmv.

To enikevipo twv ocvinmoewv ot omoiec £ytvav 1o 2005 kot To 2006 Nrav 1
YPNOTN TOV SOLPOPETIKAOV 1GTOPIKAOV TNYDOV KOTA TN ddacKaAio TG 1oTopiog o€
oyoieia, ot0 TOG epapuolovtol ot ddpacTiKEG pEBodoL pe T ypron TV
SLPOPETIKAV TTNYDV, TMG YIVETOL 1] EMAOYY TNYDOV KOl SWOOKTIKOY DMK®V Y10
o podnuato wotopiag, wog mopéyxetar 1 Pondelo 6TOLVG EKTONOELTIKOVS Vol
Oegayouy TN 1K1 TOLG £PELVA TOV TNYADV, TMOC VO TPOETOUALOVY EPMTNGELS
KOl OOKNOEWS YlO. TO 7O KOU 7TMG VO OTOTIHOVV TIG 0e10TNTeg Kot TIG
KAVOTNTEG TOL MoK THONKAY 011 O1dpKeEln TOV pHodnudtoy 1otopioc.

O Kbmpiot ekmaidevtikol mov d104cKovy 1otopion TOVIGAY TO YEYOVOS OTL TOAD
oLYVA Ol IOTOPIKEG TNYES OTIC OTOieg £XOVV TPOGPUCT Ol EKTAOEVLTIKOL TNG HL0G
KOWOTNTAG 08V &lval OWKEIEC OTOVG GLVOOEAPOVG TNG GAANG KOWOTNTOG.
[IpotdOnke, yia tovrto, vo emAeyodv Bépota KOwoD EVOLLPEPOVTOS Kot Ol
OLUUETEXOVTEG VO, KANOOUV va. EPOVY TO. DAIKA TOVG OTNV EMOUEVY] GEPA
OL0OPACTIKMOV EPYOCTNPIOV LE TPOOTTIKY La havi] TOVG ¥pN o™ oTNV TAEN.

EmnpocOeta £ytve e1omynon 1o S100pacTIKd EPYACTPLO VO, YIVOUV OO UEIKTES
opndodeg exmadevtdv ot omoieg Oa meptlapuPavay Evpomaiovg ekmatdeutikone
KaAEGHEVOLG TOL ZupfovAiov tng Evpdnng kabdg Kot Tomikovs eKmaideuTikong
amd OPOPETIKEG KOWVOTNTEG, TPOKEWWEVOD vo emitevyBel 1 péytotn dvvorm
ATOTEAEGLOTIKOTNTA. AVTEG Ol EIGTYNOELS AVIOVOKAMDVTOL GTO TPOYPOLLO TOV
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SdpacTIK®V epyactnpiov «H yphon twv 16Topikdv Tnyav oty o1000K0ALI0. THS
TOMTIoUIKNG Kol KOWvVIKNG 1otoplog s Kdmpovy m omolo €hafe yopa o1
Agvkooio o Noéuppn tov 2006.

Ot k0p1otL 6TOYO1 TOV TEAIKOV Gepvapiov otig «Adiadpootikég uedooovg yio tpy
TPOaywYN OLATOMTIGUIKOD O10A0Y0D OTH O1000KOLI0, KO1 UGONoN THS 1oTOPTiocH
(Aevkowoia, AskéuPpng 2006) frav, n culnnon ddPAcSTIKOV UeBOd®V KoTd
T OwaokoAle NG 10Topiag ©TO OYoAEio, M JSlEPELYNON TOL TWMOG M
dlumoMTIcKn pdbnon kat emkovavia propovv va fondncovv t ddackoiio
YL TNV TOAITICUIKT] TOIKIAOUOPPio. GTN OYOAKT 16TOpia, 1 aVAAVOT TOL TG
vroompifovrot to Tadtd vo avamtuEovy 0eS10TNTEG OTTMOC 1 KPLTIKY OKEYM, N
KOVOTNTA VAL KOTAANYOUV G€ aveEApTnTo GCUUTEPAGLOTO KOl 1] TKAVOTNTA VO
KOTOVOOUV TNV TOMTIGHUKT TOIKIAOUOPPIo. G EUTAOVTIOTIKO TOPAyovTIa, Kot
TENOC TTMOC VO EMKOWVMOVOVV UHE EKTPOGAOTOVS SLOPOPETIKMYV KOVATOVPMV GTN

Baon g avoyng.

Ot ovppetéyovieg Bedpnoay OTL o1 onuepvy eknaidgvon o mpémel va mailet
éva Pactkd pOAo oV TPOANYN GLYKPOVGE®V, KIVITOTOIDOVTAG TOLG VEOLS
avOpdOTOVG VO EMKOWVOVOVV  EPNVIKE UE  EKTPOCMOTOVS  OLULPOPETIKDOV
KOLATOUP®V, BpNOKEIDV KOl YAOCGIK®OV ORAd®V 6T Baor Tov 01aAdyov.

‘Exer yiver mapdadoon o011 xabe Odpactnpotnra Oo Empeme Oyt poOVO va
oo Paiilel T cvvEYELD GTN GLVEPYAGTA OAAG VO EXEL KO T O1KT| TNG 1010iTEPT
énpaon.  Katdémwv  eionynoewv, o1 omoieg €£ywvav  GE  TPONYOVUEVEC
OpaoTNPOTNTEC Kol apOPOVSAV TN GULUUETOYN Tod®V NG OgvtepoPdoutog
EKTTOUOEVLONG GE GEUVAPLO KO OOOPACTIKA €PYOCTNPLO. OTN SOACKOAID NG
1otopiog, okTd veapd drtoua amd Tic 000 peyardtepec kowvotnteg g Kompov,
aviumpoownevovtoc 10 Olvumokd Kivnua Dove, poali pe 0o oamd tovug
EKTTOOEVLTIKOVG TOVG, EAafav HEPOG OTO SLOOPACTIKG EPYACTNPLN, ELGHYOVTOG
ma véa 0140TaoT 6T cLLNTNOELG.

H 18éa y1o v €k8001M TV VAIKOV TV S1a0pacTIKOV EPYacTnpiov 6T Ypnon
TOV TNYOV oty OdackoAo Kot palnon g totopiog, o€ TPES YAMOOES,
nmpotddnke and Kidmplovg ekmaidevtikovg, amd v dmoyn OTL To TPOUKTIKA
amoteléopota Oa propovoay vo, vt ypiole Yio TNV Kadnuepvy toug mpdén
otV T4éN.

H éxdoon ocvvictotar and dvo pépn. To TpdTO KOADTTEL TO GELVAPLO KoL TIG
ocv{ntmoelc tov 2005, ot ypnon TtV TNYOV, Kol TEPLEXEL TO KEIPEVA T®V
TOPOVGLAGEMY OOV avTAVOKAATOL M eumelpion amd Owopopetikés Evpomaikeg
YOPES OTO MedI0 OVTO, OTMG KOl UL EMOKOTNON TOV OPACTNPOTATOV GTO
ddpaoctikd epyactipua. To debtepo pépog, Paciletar ota mapadelypato mov
MoeOnkay amd TV KOW®VIK Kol TOMTIGHIKY 1otopia ¢ Kompov wat
mopovctalel Oyt puoévo to amoteAéopota TV cvintinoewv oAl emiong
KEWEVIKEG KOl OTTTIKEG TTNYES UE TPAKTIKES EIGNYNOELS Y10 TO TS QVTEG Ol TTNYEC
Bo pmopovoav va ypnoiponomBovv oy téEn cvumepthapfoavouévon oxediwv
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LOONIOTOG Kol EPOTNCEMV KOl OCGKNCEMV Y10 TO. Todld. XtV TPAsn oty 1M
€KOOOT OVTAVOKAQ TNV KEVTIPIKN @riocopio kot dour] mov Ba pmopovoe, va
ypnowonombei, oto péALOV, ¢ PAon €vOC CUUTANPOUOTIKOD TOO0Y®OYIKOD
GET VAIKOV.

H Tpappoateio eAniler 61t 0016 1O TOPAdEYHO TNG TPOGPATNG ONHOVPYIKNG
epyacioag Kumpiov ekmodevtikdv amd OAEC TIC OQOPETIKEG KOWVOTNTEG O
BonBnoel 6TV EVOLVAU®MOT TOV OEGUMOV OVAUESH TOVG KO, 0§ OmoTéAecua, Oa
Bonbnoer ta moudd Vo KOTOVONCOLV KOL VO EKTIUNGOLYV TANP®G TNV
TOAVTOMTIGUIKY] OldoTacT ¢ Kdmpov.

Tatiana MINKINA-MIAKO
ArevBdvtpra oto Tunua Exnaidevong oty Iotopia
oL XvpPoviiov e Evpanng
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Evyopiotieg

H T'pappateio tov ZopPoviiov g Evpodnng 0o mBere va gvyoapiomosl tov KOplo
etaipo ¢ tov Opro Iotopwcov Awrdyov kot ‘Epevvog, €va povoadikd unm
KuPepvNTIKO 0pyavIGud, 0 omoiog Pépvel pall exmadevtikovg and oAn v Kompo, yio
TNV TOAVTIUN TPOGPOPA TOV GTNV SOPYAVMOGT TOV GEUIVOPIOL KOl TOV EPYUCTNPIOV,
mov £ywvav otnv Kompo 1o 2005, kabdg Kot yio tnv TpoeToacio avtov tov topov. Ta
wEAN tov Atowkntikov XvuBoviiov tov Opilov: Ap Xapd Moakpoyidvvn, k. Mdaprog
Enapevovoag, k. Oviotg Ipxdvt, Ap Axuét TGoBit, k. Koplakog ITayovAiong, k.
Maopia XpvcdavOov, k. EAévn [Havayn, Ap Ztavpodra Orkinmov, k. Meté Oyoul kot Ap
Xapne Yartne, a&ilovv diaitepng pveiog yio TV TpOGEOPA TOVG,.

Eilpoote emiong evyvopoveg ot axdiovfeg XZvvowoaotikeg  Opyovmoelg
Exnodevtikdv yuo v vroompién touvg: v Opydvoon tov Agttovpymv Texvikng
Exnaidoevong Kompov, OATEK, v Ilaykonpia Opydvoon EAMvov Adoackdiov
I[TOEA, mv 'Evoon Tovpkoxvrpiov Exmadevtikov Agvtepofdduiag Exmaidevong
KTOEOZ, mv 'Evoorn Tovpkoxkvrpiov Awackaiwv KTOX xkor v Opydvoon
EXMMvov  Agitovpydrv Méong  Ekmaidevong Kompov OEAMEK. Eiwdwortepa
gvyopiotovpe v K. Nikn MatBaiov, mpoedpo ¢ Opydvwong Asttovpymv Teyvikng
Exnaidevong Kovmpov OATEK, tov k..Anuntpn Mucehdion, [1poedpo g Iaykidmpiog
Opybdvoong EAMvov Awdackdriov TIOEA, tov «.Tayip I'wdktoeumed, [evikod
Ipoppatéa g ‘Evoone Tovpkokvmpiov  Exmodevtikddv — Agvtepofdduog
Exnaidevong , KTOEOX, tov x. Kevdv Touvvt{a, Exmaidevtikd I'pappatéa tng
‘Evooncg Tovpkokvmpiov Awackdiov KTOZ, kot tov k. [Mdvvo Xwkpdtovg
Exnpocomo g Opydvoone EAMvov Asttovpyov Méong Ekmaidevong Kompov
OEAMEK.

Ou 0élaue emiong va gvyoplotiicovue tn owoiknon tov Andpa Ildrag, tov Kévrpov
®ovAnpart kot tov Ivotitovtov I'kaite mov dievkdAvvay kol vrooTHpiEav TNV
TPAYLOTOTOINGT TOL GEUVOPIOL KOl TOV EPYACTNPI®V.

Evyvopooivn  exkppdlovpe emiong oe  OAovg 6col  elyav  gumAakel otV
TPOYLOTOTOINGN TOL GEUWVOPIOL KOl TOV EPYACTNPIOV, To OToiol 0dNynoav otV
€KO0OTM 0OLTOL TOL TOUOVL. XvYKeKpéEva, Bo OEhape vo €VYOPLGTIIGOVUE TOLG
EKTTOUOEVTEG-EUYLYWOTES TOV epyacTnpiov: Tov K. MawA Pait, tov Ap. Ahoig ‘Exkep
Kot v K.Aovila vie MmBap Mrrdk.

Tic opetdueveg evyapiotieg amevbuvovpe ko otovg [N'evikovg [paktikoypdeovg: Tov
K. Mépro Emoapevovoa kot tov Ap Ayuét TCuwBit, ot omoiot mapakorobOnocav kot
KATEYPOYOV  AETTOUEPDOG TO OPMUEVO TOL GEUWVOPIOL Kol TOV gpyactnpiov
ovufPdAriovtog €161 oty £€KOoom avTov Tov TOpov. Evyapiotovue emiong kot tovg
TPOKTIKOYPAPOLS TOV EPYACTNPIOV, Ol OTOI0lL GLUVEIGEPEPAV GTO £PYO OVTO: TNV K.
MeyBéc Mmneyivtoyhlov, tov k. Koota Kovotavtivov, ) Ap. Ntikex Aoartiep, ™ K.
Zoyapovia Madd, tov k. Meté Oyoul, tov Ap. ['dvvn Tamadakn, v k. ['optakiovd
Axtldavoot kor v K’ Een Iodvvov.
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Téhog evyapiotovpe Vv K. 'Eon Iodvvov kar tov Ap. Ayuér TlwPit, ot omoiot
petéppocav tov topo amd v Ayyakn oty EAnvikn kot Tovpkikn yAdcca
AVTIOTOIYMG.. ZeYWPIOTEG €VYOPIOTIEC OomeLOHVOVTOL KOL OTOVG EMUEANTEG TV
Kewévav: v K.Oeliné Iok yia 1o épyo g pe 1o Tovpkikd keipevo katl tov K. Makn
Xémo, v K. Péva Xomiapov kot wwitepa ™ Ap Ztavpodia Oidinmov yia to £€pyo
TOVG e TO EAMNVIKO Kelpevo, Kabmg kot ™ Ap.Xapd Moakpoyldvvn yioo TV TEYVIKY
EMUELELL.
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Epyootipra pe 0épa:

«H ypfon Iny®OVv Yo 1) 01000KAAL0 KOl EKPAONon TG
16TOPLOC)

Agvkmoia, Kvmpog

12-13 Nogpppiov 2005

Avaeopd omod
K. Mdapo Enapevavoa, Aviurpoedpo Ouilov Iotopikov Ataddyov kat Epevvag
Apa Aypét TGaBit, YrevBuvo Tomov Opidov Iotopikov Awddyov kot Epevvag






MEPOX I: IIAPOYXIAXEIX






EIZAT'QT'H

Avt 1 avagopd mEPLYPAPEL TIG OPACTNPLOTNTES KOL TO. OTOTEAECUOTO TMV
epyaompiov pe Béuo «H ypnon myodv yoo ™ ddackaAio Kot eKpddnon mg
otopiogy, to omoio mpoypoatomomOnkoav to XdPPoato 13 kot Kvprokm
14 NoguBpiov 2005 ot Aevkwoio. H ocvvedpia g olouérelng €ytve oto
Andpa ITdAoc kot ot GUVEXELD Ol GUUUETEYOVIEG EPYAOTNKAV GE TPELS
dwpopetikong ymdpovg: Andpa IldAag, JW Fullbright Centre kot Ivotitovto
Goethe . Avtd 10 YeYOoVvdg dopyavabnke and 1o Xvpupovio e Evpanng oe
ovvepyaoia pe tov Opdo Iotopucov AwoAdyov kor ‘Epevvag wi €pepe pali
120 cvoppetéyovtes, eKTAdEVTIKOVG Kol EKTALOEVLTEC amd OAN v Kvmpo.

Ot 6tO)01 TOV EpyacTnPi®mV NTOV Ol EENG:

e No ovinmoovv 7TOG OJPOPETIKEG 10TOPIKEG TNYEG UTOPOLV VL
ypnoorombovv yua tn ddackaiio TG 1oTopiag 6Ta oYoAEia,

e Na e&etdoovv TPOTOVS LLE TOVG OO0V Ol EKTOOEVTIKOL TOV S10AGKOVV
wotopioc  pmopovv  va.  avalnTioovy KOl VO TTPOETOUAGOVV
CUUTANPOUOTIKEG TTNYEG Y10, T Sdackaiio TNG 16TOpiag 6TO OYOAELQ,

e Na dlEpeLVIGOLY KOl OVOADGOVV TPOTOVE LE TOVG OTOIOVE UITOPOLYV Vi
TPOETOUACOVY EPMTNGELS KOl OPUSTNPLOTITEG TOL VO, OVOTTOGGOVV TIC
o0egloTTec TV paONTOV Kol va 0EOAOYOLV TIC YVMOELS KOl TIG
KOVOTNTEG TOVC.

Ot YA®oogg epyaciog TV epyactnpiov TV 1 ayYAKT, ELANVIKY Kol TOUPKIKT).
Ympye toutOYpOovn LETAPPOOT).

ENAPEH EPI'AXIQON OAOMEAEIAX
INIEPIAHYH XYNEAPIAYX THX OAOMEAEIAX

Ewsayoyikéc ophieg

2 odpkela g evapktiplog cvvedpiog, n k. Tatidve MINKINA-MIAKO,
Arev@vvipuoe oto Tpnqpa Exmaidgvong oty Iotopia tov Xvpfoviiov g
Evponne, yopétice OA0vg TOUC OLUUETEYOVTEC, evyopiomnoe Tov Opio
Iotopucod Awaddyov kat ‘Epgvvag ki avoeépOnke oto mponyodueva cepvipilo
KOl €pyacTiplo. oV opyavadnkav and to Xvppfovito tg Evponng and tov
Iovvio tov 2004 otnv Kdmpo. Evidmice opotdTTeg 011G TPOKANCELS avapOPIKE
He TV ekpddnon kot ddackaAio e wotopiag oty Kompo ko 67 dAheg ydpeg
omov 10 Xuppodiio ¢ Evpdnng dpactnplonoteital, Kot mopovciace pio GEPQ
EPOTHCEMV SLUTLTIOUEVOV OO EKTAOEVTIKOVG GE 1APOPaL LEPN:

o «Ilo¢ va kdvoupe TN S100cKaAIN TNG 10TOPINC TTO EVOLUPEPOLTOL;)
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o «Ilocg va mopokvodpe TOLG MOONTEC VO OTNPOLV &V GUVEYEG
evolpépov otV 1otopion KaTd TN dapkeld oAAE Kot HETE TN GYOMKN
gumepios»

o «Iloc vioBetovpe peBdOOVE O100CKAAMOAS, OVTME MOTE VO, IKOVOTOLOVUE
TIG AVAYKES TOV CNUEPIVAOV HLOONTOV KO ALPLAVAV TOALTMOV;»

H k. Mivkwva-MiAko avaeépbnke emiong oe éva onuovtikd {Rtmuo, 1o omoio
avakOmTel 6tV avalnTodvTol OTOVINGCELS OTIC TPOoOvVOPEPDEices epmTNOEIS:
TOG vo. PPeg Kol va. YPNGIUOTOMGCES TNYEC HE TPOTO MOV VO, KAVOLV Ta
nafnuota wotopiag mo evolagépovta kot vo PBondnoovv tovg pabntéc va
AVOTTOEOLY KPITIKES OEEIOTNTEG Kol TNV 101 oTryun va Aaupdvoviol vmoyn ot
YPOVIKOl TTEPLOPIGHOL TOV HoONUATOG. AVTEG Ol TPOKANGCELS Oev Umopohv va
aviipetomcbodv, gine n k. Mivkiva-Mikko, ektdg €0V KATOL0C OVTILETOTIGEL
apywa pa o Pabvotdoyactn epatnon: «lIlotog ivat 0 6TdY0g ™S SOACKAAING
™G 1oTopiog:».

H k. Mivkiva-Mikko cuvéyioe avagEépovtog Tig KOPLEG apyEg TAvVM GTIC OTOieg
Baciletar o ZvuPodrio g Evpdnne. EEnynoe 611 49 ydpeg mov vréypoyov
v Evponaikny [MoMtiotiky XvvOnkn coppovncav va gépovv pali e1dkoie
and Owdpopeg yopeg Yy vo devkoAvvBel o ddloyog o€ evaicHnta,
AUPIAEYOIEVA KOl U1 OUPIAEYOUEVO CNTHLLOTO, OVTMG OCTE VA SUHOPPMOEL o
Kown mpocéyyon ot dwackaiio g otopiag. Eva kevipikd 0éua to omoio
TPOEKVYE GE EKEIVEG TIC CLVAVTICELG NTAV KATA TOGO LITOPOVLE Vo dtdayBovpe
Kot vo, pdbovpe otopio otov 21° audve ypnoipomoldviog Tig idieg pedddovg
OV YPNCUYLOTOIOVVTIAY TOV TPONYOVUEVO ouwva. To KOplo GuumEpaGLa NTAY OTL
GTO GUYYPOVO KOGHO TPEMEL VO VO TGOVUE TPOTOVS OV VO EVAOVOLV TOVG
avOpomovg Eemepvarvtag Tig Sy ploTikéS Ypapupes. [aporo mov ot avBpwmot
umopel vo EvvVovTol HEGH TOV €BVIKOV TOVG TOVTOTHTOV, TPEMEL EMIONG VO
udbovv mdg va Covv pe touvg dAAovc. ‘Eva pdOnuo otopiag pmopel va
amotehécel epyoieio yioo ™ SWWayn TG OVEKTIKOTNTOC Ko NG apoPaiog
KOTOVONoNG.

H x. Mivkiva-Mikko mapovcioce tovg €101ko0g mov gpyaloviolr pHe TO
>vpupovio e Evponng, ot omoiot Npbav oty Kompo yio va popactodv tig
EUTEIPIEC TOVC UE TOVC CUUUETEYOVTIEG. LT CLVEYEWNL TOPEIMOE TO PriLa o1V
K. Xapad MAKPYI'TANNH, IIp6gdpo tov Opilov Iotopikov Awoidyov kot
‘Epgovag, 1 omolo KOAEGE TOVUG EKMPOCAONTOVS TOV  ZUVOIKOAICTIKMOV
Opyavocenv tov Exmadevtikov kot tov Opilov Iotopikod AoAdyov ko
"Epevvag va Tpoympnoouy LE TIC EL00yOYIKEG TOVE OUIAES.

O mp®OTOG OMMANTAG TOL YOPETICE TOVG GUUUETEYOVTEG NTav 0 K. OQviovg
IPKANT, Exnpocomnog tov Opilov Ietopikov Aworidyov kor ‘Epgovag. O k.
Ipkdvt mapovciace pow GOLVOYN TOV TPOGEYYIGEMY TOV YPNCULOTOIOVVTIOL GTNV
1oTOploYpaPio TOLg TEAEVTAIOVG dVO aldVeS. TOVIoE OTL TO GUYYPOVO KOWVOVIKO
ovyKeipevo kabotd avaykaio po ddackoAio ™¢ 1oTtopiag, N omoio umopel va
ovuPdier omn onuovpyio g KovAtovpac ocvpPiowong yopig eBvikég
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npokatoAnyels. E&éppace Tig egvyaprotieg tov Opidov mpog 10 ZupfovAilo
Evponng, tig ZuvdikaMotikég Opyoavmoelg Tov Exmodentikdy kot omd Tig dvo
TAEVPEG TNG SO MPICTIKNG YPOUUNG Y10 TNV DITOGTNPIEN TOVS GTO YEYOVOGS, OGS
emiong mpog OAa Ta. AToLO Kol TIG OHAdES Tov Bordncav 6TV TPOETOLAGIia TV
€PYOOTNPI®V KO TOVS GUUUETEXOVTEG Y10l TV TOPOLGIN TOVG,.

O emduevog ountic Mrov 1 K. Nikn MATOAIOY, IIpégdopog g
Opyavoong Asrrovpyov Teyvikng Exmaidgsvong Kumpov (OATEK). H
K. MatBaiov cuveydpn tovg S10pyOvVOTEG Yol TNV EMAOYY] TOV GLYKEKPLUEVOL
Bépnatog. Tovioe 6T ) 1oTOpia £xel LOPEPEL ad €OVIKIOTIKEC TTposeyyicels. Ot
TPOGEYYIGELS OVTEC EXOVV AmOTVUYEL Vo fonBncovy Toug nabntés va amoKtoovy
wotopikn katavonon. EEEppace tv dmoyn o6t n 1otopion O Oa mpémer va
EMKEVTPAOVETAL GE TOAEUOLS Kol Plo, oAAd 0Tt B mpémer va. evioyvel TV
extipnon yw ) (o1. O ekmadevtikol, gine, Ba pmopodoav va maifovv éva
ONUAVTIKO pOAO GE ALTO TOV TOUEQ.

O k. Anuiqtpne MIKEAAIAHE, Ilpoégopog ¢ MMaykvnprog Opydveong
Elvov Aackaimv, ITIOEA, fitov o tpitog opAnme. Aeov cuveydpn Tto
>vppovio g Evpodnng kot tov Opho Iotopucod Ataddyov kot Epevvag yia tig
TPOTOROVAIEC TOVG, LVIooTPEe OTL M 1oTopia €lvor €vog ocvveyng OlaA0Yog
avdpecsa oto mapeABov kot 1o moapdv. Kotd ovvémewn, n OwdaockoAio g
otopiag eivar po duvapukn dwdikacio. Yrmootnpilovrog tm 6éom OTL TO
mapeABov o¢ Oa mpémetl va mpooeyyiletal amd pa kot povo oym, o K. MikeAAidng
ToVIoe OTL M KPLTIKN okéyn Oa mpémel va mpomBeiton HEG® aAANAETidOpaong pe
T1c TYEG. Ewdwd v v Kompo, e€nynoe, n kprtikn okéym eivar éva epyaieio
Vy1otng onuaciag, Yo va pdbovpe amd ta AdOn tov mapeAbovtoc.

O k. Toyip T'KIOKTZEIIEA, T'evikog I'pappoatéac g Evvrswig
Tovpkokdrpiov Exnadevtikdv Méong Exmaidcvong, KTOEOS, ftov o

emopevog opAntns. Kaiwoopioe OAovg TOVG GUUUETEYOVTEG KOl €lme OTL M
KTOEQS, n onoia epydletat yio THV £vOmoinon Tov vnotov, mdvta fswpoldos
tétolo. yeyovoto onuavtikd. Tovice OtL ypedletor vo mpooeyyicovpue tnv
otopia pe TpOmo mov Ba PEATIOCEL TIC GYEGEIS OVAUEGH GE OAES TIC KOWOTNTES
g Kbdmpov. O «. I'kioktoened eE€ppace TNV €TOLATNTA TS ZVVTEXVIOG TOL VO
EUTAOKEL TEPLOGOTEPO GTN SLOPYAVMOT) TOPOUOLDV EKONADGEDY GTO UEAAOV.

O k. Kevav TOYNTZIAH, I'poppotéog Exnaidgvong g Zovreyviag tov
Tovpkokvmpiov Aackdimv, KTOS, o omoiog ftav o emduevoc opnti,
TOVIcE TN onpacia TéTolwv epyactnpiov, To onoia oyetiCovrol pe v wotopia.
Xopupova pe tov k. Touviluam, ot ekmoudevtikol €yovv dwadpaparticer Eva
oNUovTiKd poOAO oTn dNUovPYio. HIGOVE OVAUESH GTIC OVO KOWOTNTEG GTNV
Konpo xow Oo mpémer va avaddBouvv véovg poAOLE ®G €loaymyeic Kot
necorapntéc pag owdikaciog ocvueiiioonc. Eime 6t g GAAn gubovn tov
EKTOOELTIKAOV  glvor 1 dnuovpyia vémv  eyyxepwdiov. O k. Tovvtlidm
olokAnpavovtoc e£Eppace TNV €uyN Vo SLOPYAVAOVOVTOL TO GLYVE TETOL0V
€100V GLVAVINGELC.
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O k. T'ibvwvog XQKPATOYXY, Exkmpécomog g Opyavoong Ervov
Agrrovpyov Méong Exmaidcvong Konpov (OEAMEK), svyopiotnoe tovg
Ol0PYOVOTEG Y10 TNV TPOETOILOACIN TOV EPYOCTNPIOV KOl LTOYPAUMCE OTL T
YPNON NG TOAVTPIGUATIKOTNTOC OTN Old0oKoAa TG totopiog eivor 1 Mo
meptekTikny néBodoc yoo va Pondnoel tovg pobntéc vo. amoKTGOLY 1GTOPIKT
GLVEIONON KO KPITIKN OKEYN KOl VO TOVS TPOETOUAGEL VO YIVOuV dpacTiplot
Kvnpior kot Evponaior moditeg. EENynoe 6t avty 1 Tpoc€yyion, meTt0c0, deV
ypnoonoteitar  gupéwg AOY® TOV VEIGTAUEVOVL GULGTHUOTOG, TO OMOI0
EMKEVTPAOVEL TNV TPOCOYT TOV EKTOOEVTIKAOV KO TOV HoONTOV 611G £EETAGELS.
‘Eto, eine, yperdleton va yivouov arlayéc yio vo PedtimBel n ddaockaAio g
etoplog.

H k. Tatidvo Mivkiva-Mikko kor 1 k. Xapd Mokpoylavvn eE€ppacav v
1KOVOTTOINGN TOVG S1OTL OAEG Ol GLVTEYVIEC TOV EKTOOEVTIKMY VITOGTNPIENY KO
yopétioayv tn dlopydveon Tov epyactnpiov. Milovtag ek pépovg tov Opilov
Iotopikod Awddyov kot ‘Epevvag, 1 k. Makpoyidvvn dwpePaiowce tovg
ovppetéyovieg Ot 0 Ouhog, évag mOAVKOWOTIKOG, un  kKuPepvntikdg
0pYOVIoUOG, 0 0TOi0¢ 6TOYEVEL Va. TpowONoeL TN ddackaAin Kot EKpdOnon g
wotopilog HEG® TNG EMUOPOMOONG, TNG €PELVAG KOl TOL OlAdYoL, &lval
owateBeévoc var cuvtoviocel kdbe kown mpoomdBelo kot emlntel mEPUITEP®
ovvepyaoia pe OAEG TIG ouVTEYViEG KOl amd TIC OLO TAEVPES TNG OLOYWPIOTIKNG
ypoppng pe v vrootpiEn tov XvuPoviiov ¢ Evponng. Avtd kot dAAa
TOPOLOL0L EKTTOLOEVTIKA YEYOVOTO, GUVEYLGE, ElvOl LOVAOTKEG EVKALPIES Y10 TOVG
EKTOOEVTIKOVS Vo Bpebovv pali kot va. cuintiioouvv dtdeopo {nTiuate yio
dwackaiio ¢ otopiag. 'Etol, 6601 TEPoGdTEPOL EKTAIOEVTIKOT GUUUETEYOVY
6€ aVTd, TOGO O YOVIUN Kot ETOPEANS Oa lvar 1 cuvepyacio Yo TNV emttuym
KOTAANEN TOV KOOV HOG 6TOY®V. & 0VTO TO onueio, 1 k. Mivkiva-Mikko
npdcbece OTL eKTOOEVTIKOL TOL €ivol KOADTEPO EKTOUOELUEVOL UTOPOVV VO,
BonBnocovv ToVg HAONTEC VO ATOKTNGOLV JEEIOTNTEG KPITIKNG OKEYNS, OKOUOL
KoL OToV VILAPYEL EAAELYT EKTOOEVTIKOV DAIKOV.

Metd 116 sloaymykég opMeg, ol téaaepig €101kol Tov ZupPoviiov g Evpodmng
TPOYWDPNOAV LE TIS TOPOVGLAGELS TOVC.

Ewayoyikéc napovordoselg

H mpdt mapovcioon pe titho «H ypfion 16TOPIKOV Ty@OV Yoo TN
O000KOALD, TNG 16TOPLOS GTO GYOAELD — TPOKANGES KOl OLOQPOPETIKES
avTiAMyels: mapoociypata ard To Hvopévo Baoilero» 660nke and tovg Apa
Mawd Pavu ko k. Ty Mrapop, Hvopévo Baoiiero. O otd)0g ¢
TOPOVGiooNg TOvg NTav vo fondncel Toug cvppetéyovieg vo pndbovv yioo
dovAeld mov yivetoan oto Hvopévo Baocilelo, émov ta televtaia 30 ypdvia, n
YPNON 1OTOPIKOV TNYDOV AmoTEAEl AvVOTOGTOGTO WEPOS TNG OB0CKAAMOG NG
wotopiog. Apywd, o Ap. Pt ko o k. TCéyu Mmbipop mpdParav oTovg
OLUUETEXOVTEG TEGGEPIS TNYES KO TOVG PMTNCAV T LWITOPOVGAV VO, KOTAAGBOLY
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Yoo v mepoyn Me v omoia oxetiCoviav. Ot mnyéc agopovcav TECGEPLS
ewdveg: €va tomio, éva MOvo ToeKOUpL, Hio GKNVI] KOVIYI00 OO TN POUOIKT
EP1000 Kot pol Stopnpion. Ympée 01dAoyog LeTalD TV EKTAIOELTMOV KOl TV
OUUUETEYOVIMV. XTI OUVEXEWD, Ol EKTOOEVTEC  TOPOLGINGAY  KOTOL0
anoonmiacpate ond 1o €0vikd avoivtikd mpoypaupa tov Hvopévov Baotreiov,
t0 omoio 0étel Tic PAoelg Yo T SOVAEE TOVG. ZVUTEPIAOUPAVOTOV L0 LUKPT
ONA®ON GYETIKA e TO TL Bo TPETEL VoL TPOSPEPEL 1] LEAETT TNG 1GTOPLOG Yo TN
yvoon, v Katavonon, tig 0e§idtnteg Ko 15 aieg tov véwv avlporwov. Me
Bdon 10 amécmacuo, M KPUTIKY ¥pNon TV TNYdvV Kot 1n agloAdynomn tov
OlPopwv epuNveldV G 1otopiog eivor €£iGOV oNUAVTIKA GTOLElD Yoo TNV
1oTop1Kn ekmaidevon oto Hvouévo Bacileto.

Emniéov, o Ap. Pl kot k. Mmdipop evnuEPOGOV TOVG GUUUETEYOVTES
OYETIKA LE TO TEPIEYOUEVO TNG TOPAYWOYNG LOTOPIK®V EYYEPOimV 6to Hvouévo
Baoiielo, 6mov ta eyyepida ekdidovion eEorokAnpov pe PBdon 11§ apyég e
elevBepng ayopds. EEnynoav 6t kéBe ypdvo o1 eK0OTEC TOPAYOLV Lo LEYOAN
VKOO 10TOPIKAOV EYYEPWOIOV KOl Ol EKTOOEVTIKOL &ivar €levBepol va
ayopdcovv 6moto €L ovv. Emiong avépepav Ot1, pall pe tm cuvadeApd Tovg K.
Kpotiv Kdovvoed, ypapovv 1ot0pikd eyyepidle mov givor mPOCEKTIKA
dounuéva yia vo fondncsovy tovg dAckaiovs va 0100E0VV TOVG LaBNTEG MG Vo
nabaivouv. Avtd Ta £yyePidte GTOXEVOLV VO KKTIGOVVY TN YVMOT TV Ladntdv,
va avortoEouy 10€eg Kot 0e&l0TNTEG Yoo VoL KOTOVOOUV TNV 10TOpiot Kol Vo
Aapfdvovv cofopd vIOYN TIC SAPOPETIKES OVIIANYELS TOV avOPOTOV TOL
TOPEADOVTOG Kol TIC SIOPOPETIKES ATOYELS Y10l TO TTAPEADOV.

2N GLVEYELN Ol EKTOOEVTEG £0E1EAV OPIoUEVEG GEMOEG amd Eval eyyepidlo mov
ypnowonominke o€ mOAALL oyoleion oty AyyAio petacd tov 1966 ko tov
1976. Avagepdtav ot (on TOV YOPIKOV KOTA T HECOIOVIKY TEPI0d0 KOl 1)
agnynon Ttov ovyypaeéo nrov Kuplapyn. Ot cvykekpiuéveg ocehideg o
GLVEYELD £TVYOV GUYKPIONG LE o GeAlda evOg o Tpocpatov PifAiov yepdtov
IGTOPIKEG TTNYEG, GTO OTOI0 1 OPT|YNOT TOL GLYYPOPEN NTAV TOAD LKPN Kot
omov vpyav TOAAG Tapadipata omd Aoylotikd PiPpAiic, dikaotikd apyeio Kot
momuata. O k. Mmdipop e€nynoe 0Tt 1 O1K1| TOLG GEPE €yyEPOiY NTav 1M
TPAOTN TOL TPOCTAONGE Vo TAPEL TIG KAAVTEPES OO TIC KTOAESH KOl AT TIG
«KOVOUPYIES) TPOGEYYIGEIS 0T 10TOPIKE Keipeva. Zta Skl TOLG €YyEpiola,
npoonafohly Vo EVOOUOTOVOLV 10TOPIKEG TPOKANGELS 1| KOAL OLOTVTOUEVA
EPMOTNUATO 6TO TAAIGIO NG evioyvong g €pevvag. Metd, mapovsiocay pua
oelpd epotudTOv mov o pmopovcav vo datvmwbdodv Otav coyedalovion
IGTOPIKEG EPEVVEC:

e Eival avt) 1 meployr] SNUAVTIKY GE TEPLEYOUEVO;

o [l®Oc pmopole vo LETATPEYOLLE QT TNV TEPLOYT TEPLEXOUEVOL GE Eval
EPEVVNTIKO EPAOTNHA TTOV VO, Elval Op1ud Kot vo Kevipilel To evolapEpov;

o  MmopoULE VO EGTIAGOVLE TNV EPEVVO GE GLYKEKPIUEVO ATONT;

o [ldg pmopodv ot padntég va KOvomomcouy autd Tov KatdAaBoy pHécm
€VOG BEAKTIKOD KATUAKTIKOD TPOIOVTOC;
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o Tlwg Ba Touc «ayKieTpOGOLHE) KATA TNV Evapin TS £PELVOG;

o [log Ba &povpe o ovvéyewr oty ekuddnon emtvyydvoviog va
Kevipicovpe 610 avdtoto Paburd To vOlapEPOV TOVG;

o Jlog pmopodue va Pondncovue tovg pantéc vo emréEovv Ko va,
YPNOLUOTOU|GOVV TAT|POPOPIES;

e Tlwg pumopovpe vo, SNoOVPYNcOLUE dpacTNPLOTNTEG LABNoNG, Ol 0Toieg
va arevfOVoVToL GE SLAPOPETIKES VONLOGUVES;

o Jlog Ba onovpynoovpe pkpa «oykioTpra» Yoo vo EUTAEEOVUIE TOVG
LLoONTEVOUEVOVS GE GUYKEKPILEVA £PYQL;

e Tlwg Ba dnovpyncove TAoVOLES TNYES AVTL ACOPY| ATOGTAGLOTO, OO
Keipeva,

‘Eva mapaderypa épevvag Ba {ntovoe amd tovg padntég va Ppovv akpiPag Tt
€100VG 16TOPIKES TNYEC UTOPOVV VO TOVS TTANPOPOPGOVV Y10, £V, GUYKEKPIUEVO
0épa. Ta eyyepido mavra apyilovv 1o Ta&idr g pdbnong pe éva dvvatd
«ayKioTpy - pa wotopia 1 po kdva Tov o TOVE ATOGTACEL TNV TPOCOYY|. 1N
oLVEYELD Ol LoONTEG xpNooTolovV Ypartés tnyés. O k. Mmdipop Kot ot GAAot
oLYYpaeic delyvouv 6Tovg Hontéc Tdco TpwTdTLTTA Efval TO YPATTA KEIEVA
KOl TOUG Otvouv €va, amOGTACHO VO EPYOGTOVV TOV® GE OVTO JLUTLITOVOVTOG
epOTAUATO OTTMOC: «T1 axpPdg UTopPovV AVTEG OL YPATTEG TNYEC VO LLOG TTOLV Y10l
10 0épa pogy, «llog avtd pmopel va cvuykpiBel pe épya T€YvNG Kol OTMTIKES
myéc». Katd kavova, n owkodounomn oG €PELVOS OVOTTOGGETOL OO Lol
«ueydAn epdon pe Eexabapn koatevhOvvor, HEcm oTadluk®V Pnudtmy Tpog
Lo TEAKT] OpasTNPLOTITO TOV CLUYKEVIPAOVEL TIG 10EEC TOV HLOONTOV.

H emopevn moapovsioon @épel tov titho «H ypfion 16Topik®@v Inyov yio ™)
O00OKOALD, TNG 16TOPLOS GTO GYOAELD — TPOKAGES KOl OLOQPOPETIKES
OVTIMYELS: Topadeiypota amdé tv Avoetpio» Ttov Apo Aloic 'Exkep,
Hoavemotiuio Biévvng, Avoetpio. O Ap. ‘Exkep eénynoe 6tt o1 kovoviKEG,
OIKOVOUIKEG KO TOAMTIKES oAAOyEC, o1 omoiec hafav ydpa GTOV KOGUO Kot
€01k otnv Evpodnn tig tedevtaieg dexaetieg amotehovv TPOKANOT GTO GTATOVG
kPo TV ekmadevTik®V Becu@v. Y eiotatal Topa 1 ovayKn Vo EPEVPOVIE VEEG,
TOAOTAOKEG Kol OLVAIKEG HeBdOOVE, o1 omoieg Bo umopovGAY Vo EQOIAGOVY
TOVG HOONTEG HE YVADON Kol KOWOVIKEG 0eEIOTNTEG Y10 VO OVTILETOTIGOVY TNV
kafnuepwvny oM. O Ap. 'Exxep mopovoiace 1o Bewpntikd vrodfabpo g
O0VAELIG OV £Yve amd TOV 1010 KO TOVG GUVAOEAPOLS TOL otV Avotpia, 1
omoia £0€1Ee OTL ot pabntég mpémel va Pfondnbovv va pdbovv — mépav TV
IGTOPIKAV YEYOVOT®OV HOVO — GNUOVTIKES deE10TNTEC TTOL B TOVg Bondncovy va
EMAEEOLV, VO AVOADGOLV, VO EPUNVEDGOVV KOl VO, GLGYETICOVLY TTNYEC LE GALES
KOTOOTAGES. Zuvéyloe Afyovtag 0Tt Ba mpémel va ypnoomombel po gvpeia
TOIKIAMOL TYOV OTT®C: opyela avbeVTIKOV €YYPAP®Y, VIOKIUAVTEP KO TOLVIES,
TANPOPOPIKY], LOVGEID KO TPOPOPIKN 1GTOPIaL.

O Ap. 'Exxep mopovcioce 10 oYed1dypoppo Tov O00KTIKOD TPLydvov (the

didactic triangle - ewova 1) Ko 6t cuvéyela Tepiéypaye Tpelg Kopleg pebodovg
opyavwong g pabnong: 1o epapyikd poviédo padnong (Hierarchic learning
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organisation), 10 oOpodwkO poviéAo pabnong (Team-oriented learning
organisation) kot To S10OKAOTIKO povtédo padnong (Process-oriented learning
organisation). AVt Tapovc1alovTol TAPUKAT® OTIC EIKOVES 2, 3 Kot 4.

Eixova 1 Eiwxova, 2

HIERARCHIC LEARNING
ORGANISATION

The didactic triangle (1)

Subject

;

—

Teacher Pupils

Eiwxova 3 Eiwxovo 4

PROCESS-ORIENTEND LEARNING
TEAMORIENTEND LEARNING
ORGANISATION ORGANISATION

L project-work

Information and Organisation Research planning Research

]
D) ) o)

BommeE—m<m ROOCE
ZOo—HrHZmummT

4
v

content planning practice

1. plenary meetings: - development of organisation -theoretical background

4th week

Avapepdpevog 610 vtoPadpo mov TOV 001 YNCE VO TIGTEVEL OTL TO EPAPYLIKO
Hovtéro dackaAiog 0ev eivan mhvta KaTdAANA0 ot dackKaiio TG 1oTopiag,
TEPLEYPOYE OPIOUEVEG AT TIG OIKES TOV OOUKTIKEG eUmEIpiec. AvEpepe OTL TPV
elkoot ypovia mepimov Otav didacke totopior avtiAnEdnke OtL o1 padntég dev
evolpépovtay TG0 Yoo To £pya TV PaciAMadwv kol TIG dVVOCTEIEG TOV
moapeAdovtog. Oswpovcay TG (WG TV PactAlddmv oaviapés, aeoh OAeg
napovctdloviav cav vao, akolovbovoav 1o 110 potifo: ot yauot, ot TOAepOL, 0
Bavartog. Aapupdvovtag vtoyn TiG EXCNUAVGELS TOV LaONTOV avTIANeONnKE OTL
ywotav KAtL «AdBoc» pe 10 pudOnua, a@ov 0eV OVTOVOKAOVCE TO TPOYUOTIKO
vonua ¢ wotopioc. 'Etol, dAaEE eVIEADS TO GKNVIKO TNG EMIKOWVMOVIOKNG
O0oUNG TPOCKOAMVTAG TOVG MHOONTEG VoL CLGYETIGOVV TNV 1oTopiol HE TIG
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KaBnuepwvéc toug 1otopieg. Me avtd TOV TPOTO, KATAPEPE VA PEPEL TOVG
nafntég og éva AALO eminedo, ALTO TOV ELOTKOV.

2T1I§ KOTOANKTIKEG Tov emonudvoels, o Ap. 'Exkep tovice 011 kdBe povtéro
uropel kot Ba wpémer va, ypnolonoteitat. g ek TOVTOV, Ol EKTOOEVTIKOL Ol
TPEMEL VA, TVYYAVOLV EKTOIOEVONG YL VO XPNGILOTO0VV Kol T TPio LOVTEAQ
010 6®oTO cvykeipevo. Emiong avagpépnke o onuacio Tov XveTtdcemv TOV
Yvpupoviiov g Evpdnng oe oyfon ue ™ didackarioo g otopiog tov 21°
awwva (Recommendation Rec (2001) 15 on history teaching in twenty-first-
century Europe).

H televtaia mapovcioon €ywe and v k.Aovica NTE MIIIBAP MITAAK,
Hoptoyario pe titho «H ypfion 16TOPIKOV TNYAOV Y100 T1] OWOUCKAAN TNG
16TOPlaC OTO OYOAEic — TPOKMGES KOl OLOQPOPETIKES OVTIM|YELS:
napadeiypato amxd tnv Hoproyorion. H k. Nte MmBdp Mrlok vrootmpi&e
OTL VITAPYEL OLACTACT] AVAUESO GE «OKANPAY BEpota, dmmg Yo mopdderypo o
nofnuotikd, to omoio €ivol TEPLGGOTEPO KMOOKOTOMUEVA, OLOTNPE Kot
EMOTNUOVIKA, KOl TO, «LOAoKA BEHaTOY, OTMG Yo TOUPASELY O 1) PIAOGO(i0 TTOV
glvol TePLGGOTEPO VIOKEEVIKE, avaAvTikd kot owoucOntikd. Ta ‘ocxinpd’
Oépota €govv KavOVEG Kol OGYOAOVVTOL L€ TO TL VO OKEPTELG, OMOL Ol
amoVINoElS 0ev aueiopnrovvrat. Ta ‘polakd OEpato aoyoloVVTIOL LLE TO TMOS VO
oKeQTeic, Omov voPdrAiovtal epotipata. YTootipiée, emiong, 0Tl N 10TOpin
glvar éva ‘oxkAnpd’ Bépa, Otav Kamolog acyoAeitat pe yeyovota, aAld yivetal
avéntikd ‘podokod’, 6tov Kamolog mpoywpel oty epunveia. H k. Nte MmiBdp
Mmhoax ot ouvvéyeln mopovciace  Odgopes  HOPPEC  OEEOTNTOV  TOV
KOAAEPYOUVTAL 6TO UAOMUO NG 1oTOpiag, Yoo TOPAdELYHO, T EPUNVEIR, TO
YEYOVOG KO 1) AVTIKEYEVIKOTNTO, OLTIEG KO GUVETELEG, | AANYT] KOL 1) GLUVEYELL,
N ovumdbela, N TPGHATIKOTNTO Kot 1 TomoBétnon. Tote emextdbnke oTIg
SLaPopeg dSaKTIKEG HeBBSOVG, KaTaAyovTag OTL 1 010a0KaAlN TG 1oTOopiog OV
umopel va TETHYEL TOVG GTOYOLG KOl GKOTOVS TNG XWPIG TNV EVEPYN GLUUETOYN
tov podntov. H ypnon owdpactikdv uebddov ovtdver 10 péGo Opo
ATOTOTMOOTG TNG YVAOONG 6€ oxéon e dALeg pebddoug.

2N CLVEYELD, EMIKEVIPOONKE GE SUPOPETIKOVG TOTTOVE TNYDV, LITOGTNPILoVTOg
OTL 01 GVYYPOVEG TAGELS OTNV 1OTOPIKN EKTTAIOEVOT OElYVOLV OTL TO Vo pobaivel
Kavelg va epunvedel TnyEg stvor vynAng ekmodevTikng a&iog, yoti eivor éva oo
Biov ypnouo kot peTaPePOEVO pyareio pabnong.

H x. Nte MmBdp Mrmrok cvvéyioe mopovctdloviag avtovs, Tov KoTd Tnv
dmoym g, Ba mpémel va glval ot gTOYOL TG XPNONG TNYDOV, OTMOS EMIONG Ko
oplopéva kputnpia kol pefddovg emAoyng, aloAdynong Kot aviAvons avTmy.
AAwce 0Tt ot mnyég Bo mpémer va eivonr mpooPaciueg Kt e@apUOGIUES,
a10moTeS, AVIWPOCMMELTIKEG Kol ypnowes. [ ™ ypnon oty 1déén,
opwopéveg myéc Bo pmopovcav va Tuyyavovy emeepyaciag, oVT®MG OCTE Vo
yivovtol Katavontés amd Tovg HodnTtés. TNy mopovsioen TG XPNOLOToince
OMTIKEG TNYEC Y. VO HETAOMOEL TS omdyel e [ mopddetypa,
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napovctdlovtog éva mivoka vekpng ¢vong tov Floris van Dijck, 10 omoio
anewovile éva tupi, vroompiEée OTL KAMOLOg pmopel vor Yvopicel tov TOTO
@OYNTOL TTOV Ol OIKOYEVEIEG EUTOp®V NG Umovplovaliog amd T0 AUCTEPVTIOU
£Tpoyay, amA®MG e TO va, dovV mivakec cov Kt avtov. Emiong, delyvovtag pia
EIKOVO EVOG KOVTIOV HE UTTAXOPIKA, ONAMGE OTL TO. UTOYOPIKA OTOTEAOVV Eval
onuovtikd {ntmua oty wotopia g [optoyaiiog Kot o BEpa avTd pmopet ToAD
€OKOADL VO KIVNTOTMOMGEL TOLG MoONTEC YpNoomoldvtac HeBddovg G
kafnuepwng Lomc. Xvvéyioe dwaPePardvovtag 6Tt ot pabntéc pmopohv «mwoly
ypnyopa vo kotaAdfouvv T onuocio TETOIWV EUTOPEVUATOV TPONYOVUUEVOV
emoyovy». H k. Nte MmBap Mrhok e&nynoe 01t pe avtdv tov TpOTO 1 Aoy
otV owovouio amd ™ Mecsdyeo BGhacoa TPog Tov ATAAVTIIKO WKENVO KOl 1
otpatnyikn Béon g Alccafovag 610 EUTOPLO UTOYOPIKAOV EYIVE KATOVONTY
Kol AOYKN vy toug pontés. Tote, avapépbnke oty ypnon TowidV Kol
VIOKIUOVTEP otV TAEN dldovtag £Ueacn oty KovOTNTo TS «oKPBove»
neprypagnc. Katéinée Aéyoviag OTL, €dv o1 eKmOdELTIKOL Yvpioovv TIC
ouYyxpoveg Hopeég Owaokaiiag, TOTE Oa  avamtuéovv o OMLOVPYIKT
TPOGEYYIOT KOTO TNV Opyavedon Tov UOOUOTOC TOVLG YPTCLUOTOUDVTIOG
OLOLPOPETIKEG LOPPES TTNYDV.

Tic mapovsidcelg akoAovOnce avolkty 6u{NTNoN UE TOVS GUUUETEXOVTEC.

AVOIKTI 6V{ITNG 1E TOVS CUUNETEYOVTES.

O Ap. Paim, anavtovioag o€ EpATNOTN EAANVOKOTPION EKTOLOEVTIKOD GYETIKA e
TO TG 1 OUAdN CLYYPOPEWV EMAEYEL TIC EPWTICEIC-KAELON Y10 TAL KEPAAOLOL
TV eyyxelpiov, e O6tL M emAoyn Koabodnyeitoaw amd TIC €Vvoleg OV
EMOIOKOVY Vo TPomOGovV.

‘Evag toupkokdmplog ekmondevtikdg pOTGOE TS 0 €OvVIKIoOHOS pmopel va
amoPAnOel and ™ dwwackaiia TG 1oTopiog Kot TAG Evag Umopel va avTiAneOel
1 S10Qopd avAapEeso og oL TOMTIKA emPBEPANUEVT 1GTOPIOL KOL TO TPOYLLATIKE
yveyovota. H k. Nte MmPdp Mmook eine 011 m mpoondBeio amofoing tov
embeTikov eBviKiopov eivar €vag eguyeving okomog, o omoiog Oa mpémer va
EMOIOKETAL OE OA TO pHoONUOTH. ZUVEXICE EMLYEPNUOTOAOYOVTOC OTL TO
oYoAelol OTIC MUEPES HOG OMOTEAOVVIOL OO TOdOLA SLUPOPETIKOV EBVIK®OV
KOTOYY®V Kot avtd Ba mpénet va ypnoiporombet pe 1€1o10 tpdmo, 00TMg OGTE
va, pEPVEL TTo KoVt 10 €va 6to dAlo. O Ap. 'Exkep vrootpiée 0t1, TapOAo TOL
10 padOnuo ¢ 1otopiag dev ivar apkeTod yio vo dAAAEEL AVTIMYELS TOV EYXOVV
Babiég pileg otig kowamvie pog (0nwg 0 PaTGIGUAOG), Ol EKTOOEVTIKOL TNG
1otopiog umopovv va fondncovy va ELAYIGTOTOMGOVY TETOEG GUUTEPLPOPES LE
T0 Vo Tovifouv 0Tt 0,T1 £yve 6T0 TTaPEABOV, Eyve Ady® TOL OTL LANPYE EAAEYT
OVEKTIKOTNTAG KO Y1OTL KLPLOPYOVGE O PATGIGHOG.

‘Evag  eAAvokOmplog  ekmodevTikoc oyoMace 0Tt ouyvd, Otav  KATO10G
aVOQPEPETOL GE 0L OpAdO, TOTE 1 €vvola NG ovTinyng, umopel va yivel
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TOPUTAOVITIKY], POV UTOPEl VO CUVLTTAPYOLV OLPOPETIKEG OVTIANYELS Kl
néoa og o, vrodetikd Be@PovLLEVT], OLOTOYEVT] OLADOL.

"Evag toupkokidmplog ekmaldevutikog eEEQPACE TNV OvNGUYioL TOV Y10 TO HIGOG
oL, KOTd TNV dmoyn tov, e£akoAovbel vo avanTOGGETOL LEGM TNG EKTOUOELONG
Kol swonynnke O6mmg AneBovv pETpa amd TOVG EKTAOELTIKOVS KOl TOVLG
TOMTIKOUC [ GTOYO VO ETLPEPOVY £VOL YPTYOPO TEAOG GE AVTY TNV KATAGTAOT).

‘Evag eAAnvokOmplog eKTOOEVTIKOS avopmTNONKe TAOC £vog EKTOOELTIKOG
uropel vo amootacionomdel amd v eumepio Tov TPOcEATOL TOPEADOVTOC,
o0TOC ®ote vo emAéel Ko va 0E0AOYNGEL TNYEG TOL AVAPEPOVIOL OE
avTikpovopeva {nmmuoata pe Eexdbopo Loaro.

H k. Mivkiva-MiAko védeiEe 0Tl amovinoel; o€ TETOWL EPMTLOTO KoL
avnovyieg oev elvar gdkoho va d0Bovv kot odnyovv oe mo OepeAidon
epotuata onwg «Ti ldovg aieg Kal 6TOYOVE EMOIOKOVUE, OTAV SOACKOVLE
1eTopia;».
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MEPOX II: EPT’AXTHPIA






IEPITPA®H TQN TEXXAPQN EPT'AXTHPIQN

Tnv olopéreta akorovOnGav T€6GEPA TOPAAANAL EPYACTNPLO LE TAPOVCIOGTEG
TOVG TEGGEPIS EKTMOOEVTEG KOl €O0KOVG amd to XvuPovAito g Evponng.
[Tapovieg oe xGbe epyaompro Mrav emiong €vag TovpkokOTPlog K €vag
EAAvokOmp1log mpaktikoypdeoc.

Epyoostipro 1 pe 0épo «Xpnowwomolwvros YpPomTéS LOTOPIKES TNYEG
(loTopIKA £YYPOPU, OTOUVILOVEVROTA, EVTVATMGELS TUEOIOTOV K. (.) Yo TN
010 0OKUALD TNG LOTOPLOG.

Exnodevtc: k. TCéyu MITAIPOM

[Tpaxtikoypdeot: k. MeyBég MITETTTOI'AOY
K. Kootog KOANXTANTINOY

O k. Mrdupop dpyioe to 01KO TOL EPYACTNPLO VITOPAALOVTAC TPELS EPMTNCELS:

1. Ti&idovg ypamtég mNyES LTOPOVLLE VOL YPTCLLOTOUGOVLLE;

2. Tv edovg 1otopikd CnmipaTo Kol EPOTAUATO  €Yeipovpe, OTOV
YPNOOTOLOVE YPOTTEG TNYEC;

3. llog pmopodue voa ompiovpe TOLG pHOONTEG, OVT®G OOCTE Vo
ENOEEANB0VV 6GO TO OHLVATOV TEPIGGOTEPO ATO TIG TTNYEG?

O k. Mrdupop KAAEGE TOVG GUUUETEYOVTEG VO OVOPEPOLY OAPOPO. E1OT TYDV,
o1 omoieg B pmopovoay va ypnoipomotnbovy katd 1 ddpkela TG 0100cKoAMag
™G wotopiag. IIpoékvye o peydin Alota mmycdv. To mwpdPAnua, 1o omoio
ov{ntOnKe 0T GLVEKELD, NTOV TOV UTOPEL KATO10G VoL BPEL ALTEG TIG TNYEG.

O k. Mrndpop eonyndnke ot elvor mdvra kaAdtepo vo delyvovue GTOLG
HoOntég éva aviiypa@o evOC TPOTOTLTOV EYYPAPOL, OPOV OVTO TPOCEAKVEL
APEGMG TNV TPOGOYN TOLS Kol TNV dto oTtypn gival pia KoAvTtepn ‘€ikdva’ g
enoyns. llpdteve 1o ddiktvo ¢ (o koA tpdmelo TNYOV Yoo IKOVEG. X1
ouvéyela £0e1ge Lo EAKLOTIKT €KOVOL oxeTikd pe v Kompo: 10 moptpéto evog
Bpetavov eEepeguvntn, Tov Zdpovel I'. Mraikep, n onoia amotdinwve ) (o1 TOV
otV Appi| (BA. Samuel W. Baker — “Cyprus as [ saw it”, oAdxAnpo 10 BipArio
vrdpyel otV 1otoceAida: http://explorion.nets\s.w.baker-cyprus-1879\).

Metd and cvl{nmon Katd v omoia ot T yEG dOONKAV GTOVG CUUUETEXOVTES, O
ekmodevtg vrEPare éva aAlo gpotnua: «Ti eldovg oTopkd (nrpoto Kot
EPOTNLOTO LTOPOVLE VO EYEIPOVUE, OTOV YPTCLUOTOLOVUE YPOTTEG TNYEC;».

2Ooppovo pe tov k. Mrdupop, d00 givol To GNUOVTIKO OMUEIR TOV TPETEL VoL
KO0 YOOV TOVG EKTOUOELTIKOVS, OTOV YPNGILOTOOVV TNYES. AVTA APOPOVV
o1 (PNOT TOL KEWEVOL (Ko GAA®V TNYdV) He oTdY0 Vo amavinodv «koid»
IOTOPIKA EPOTILLOTA Y10 EVOLAPEPOVTA KOl GNUOVTIKA (NTALOTO KOl GTHY 0pmYN
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TOV HoONTOV 6TV TPOoTAOELd TOVG VO CKEPTOVTIOL GE LYNAOTEPO EMIMESO LIE
TPOGEKTIKA OOUNUEVESG OPACTNPLOTNTEC.

Katd ) ypnon tov myov, ot padntéc o mpénet va vroPfondnbovv oto va
€EEPEVVIICOLVYV TIC TPOKANCELS LLE TIG OTOIES £PYOVTOL OVTILETMOTOL Ol IGTOPIKOL:

e TNV OVEVPECT KOl ETIAOYT TOV TNYDOV

o TNV KATOVONGON TOV TNYDOV

e TNV 0EOAGYNON TNG YPNOUOTNTAS TOV TNYDV
e TN UETAOOGT WOEDV OO TIC TNYEC

Xpnowonoinoce amoondopota and 1o Pipiio tov Zduoveh I'. Mraikep «H
Konpoc 6mwg v €ido» tov 1869 yia va deiEel ddpopeg dpactnploTTeS, Ot
omoiec Oa pmopovcay va, fondnocovv tovg padNTég va avartHEoVY TIG IKAVOTNTEG
TOVG OTIG TPOOVAPEPOUEVEG TPOKANGELS. MeTd T culfjtnon yio To TeEPEXOUEVO
TOL OMOGTAGHOTOS, O K. Mmbipopn ypnoonoince v evkopio y va
EMONUAVEL OTL €VOG EKTOOEVTIKOC TTPEMEL VO, POTAGEL TOV E0VTO TOV MG M0
TAnpoeopia, 1 omoia €ivol TOUPUTANVNTIKN 1 YEUATN TPOKATAANYN, UTOPEL Vo
ypnowonomBel pe Oetikd tpodmo. Téroleg mnyég eivar onuavtikeg, Oyt TOG0 YoTi
oG Ponbodv va kataAdPovpe T axplPdg mEPLYpA@oOvV, OAAL YTl MO
Bonbncovv va KataAdfovue T0 CKETTIKO TOV GUYYPAPE®Y, EENYNOE.

Apyotepa, Ol GULUUETEYOVTEG ovlntnoav o€ Opddeg TMOC UTOPOLV Vo
ENOPEANO0VV TEPIGGOTEPO QMO TN YPNON TOV TNYADV, 0l omoieg Ba mpémel va
mopovctalovv yeyovota amd 1n 0éom tov «dAAov». Koatéinéov o611 o1
EKTOOEVTIKOL Bl UmopovGAY Vo ¥PNGLUOTOIOVV TTNYEG TTOV VO EIVaL OVTIQATIKEC.
Evtovtoig, avtég ot mnyég de Ba mpémel va amoomovV TV TPOGoYT], e TNV £vvola
0Tl 0gv mpémel va €lvol TOCO GCLYKAOVIOTIKEG (MOTE Vo UTAOKApovv kaOe
oculitmon. O k. Mmndpop ovvéyloe mPOTEIVOVTAG TOAD  EVOLLPEPOVGES
dpaotnpldtTeg, o1 omoieg pmopovv vo Bonbnicovv tovg pabntég xatd v
EVOGYOANGY| TOVG LE TIC IOTOPIKES TINYEC.

AvTég 01 OpaoTnplOTNTEG B LITOPOVCAV VO YOPLGTOVV GE TEGCEPLS DENOTIKES:
1. Avevpeon/Emdoyn mnydv
e Amoce o myn, oaArd (tmoe amd TOoug MHOONTEC Vo evtomicovv
GLOYETIGUOVG pe dAlec myéc. Tlpooextikd emidele Eva Eyypapo m.y. o
epnuepida (o otAn) Kot 0dce 6TOVG HaNTEG XPOVO Vo, TV KortdEouv.
Ot 1otopikol T0 Kévovv avtd Kot umopel vo givor YPNGUO Yo TOVG

nafntég va Kavovv 1o id10.

e Anoe éva xatdAoyo my®dv kot {tnoe and Toug padntéc va eionynbovv
moteg and avtég a&ilel va Tpoomadncovy va Bpovv Kat yiati.
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o [TMai&te éva moryvidl: ddoe o€ OpAOEG SIUPOPETIKEG TTNYEG Ko TES TOVG OTL
eloan évag epguvng. Tlec: «yperdlopon pio Tyn mov Oa pov mEeL Yo ... ».
A®OCE TOVG O CEPA OPOPETIKMOY EIKOVOV KOl TEG GTOLG MOONTEC:
«Yhyvo yo po eiova ov va amekoviletl éva veapd okAdfo mov {ovoe
o1 popaikn emoyr. Mropeite va pe fondnocete;» Apov Bpovv ) 6o
€OV, 0DGE TOVG Lt AAAN elKOVa Kol eTavaAape T dadKacia.

o OTUAEE Evav Tivako pE TOVG HoONTEG TOL VO OElYVOUV TN HEYAAN VKA
Ty®v mov givol StofEoeg (emypapes, EIKOVES, KEILEVO TOV TMIGTEVELS
OTL UopEl VoL TPOKAAEGOVV TO EVILUPEPOV TOV LOONTOV).

. Katavonon nnyov

o Bonfnoe 100G pontéc, va avtiinebodv v mmyn mpwv apyicovv o
Aemtopepn avaivon g TnNymMG.

e AdPace myéc dvvatd otovg padntés. Ilowog eivar o tévog g TYNG;
Apvnrikds, coPapdc, emyelpnUOTIKOG, TEICTIKOS, KUVIKOG, GUPKOGTIKOG,
elappds, Betikdg, Kptikds, ooteiog, Ovpouévog, cvvosOnuaTIKOC,
opBoroyikds, 16oppomNUEVOC, GEPAGLLOC, OVELENOG;

o AvdéBece otovg pobntéc vo ppovvtor evépyeleg, Kabwg dwPalelg v
myn.

o Evtomioce Aemtopuépeleg oe pow Tmyn mov va Oglyvouv To TS KpvPetan
oW oo AVTEC TO KOPLO UIVULLLOL.

e AvdBece otovg HaONTEG VO EvToTicoVY pia GAAN TYN.
o BonOnoe toug pantéc va avtAncovy Voot omd Ty Tnyn.

o Xpnowomnoinoe ‘tpamelec AéEewv’ vy TOLvg MHOONTEC pE O©TOYO VO
GLVOYIGOLV TOV TOVO TNG TTNYNC.

o Bonfnoe 10ug pabntéc va amokpuvrToypaprcovy TL Aéer M Ty Kot Tt
Eionyeitor ypnoponoudvog 600 GTHAES.

o Xpnowomoinoe daypdppato mov va dsiyvouv enineda PefordotnTog.

o  XPNOOTOI®VTOG U0 TNYY), Ot Lontég o pmopovcay vo dSEPELVI|IGOVY
TL AE€L, TL oCLUTEPAIVEL, TL O AEEL KOl TOEC EPMOTNOELS OTO TEAOG BEAEL
Kamo10G va vIToPAAEL.

e Ot poONtéc 7ypheovv GCLUTEPAGUATO OVAUESH GE YPOUUES 1

vroypoappilouy auvtéc.
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o ZVVOEGE TIG TNYEG LE To TAATIY Yvoor). ToroBétnoe o myn oto k€vipo
€VOG HEYAAOL YOPTIOV Kot YOp® TG Tomobétnce yeyovota pe Pdon to
xpOvo. Ot padntég oyedidlovy yYpapupés omd To YyeYovOTo TPOG TIG PPAGELS
™G TNYNG Kol UTopovv va 00vV TG ovth 1 wnyn oxetifeton pe
TPONYOVLEVT] YVOOT).

. A&loAdynon ypnodTTog TYyOV

o Exknaidevoe toug pontéc va vrofdrrovy ‘Bolkés’ epotioeis: T eidovg
mmyn etvar avtn); [1ote ypaenke; [lowog v éypave; TNati ypdonke; Tlaog
TO GTOMO TTOL TNV EYPOYE TNPE TIC TANPOPOPIES;

e Awmoe og oplopévoug LabnTég pa YN o€ Eva PAKEAD TTOV VO, TOVG AEEL
Yot TO ATOUO 7OV Eypaye TNV TNYN. Mmopolhv va ElkAGOVY TL Umopel va
Mg, Adoe og GAAOVG TNV TNYN YOPIG OO TANPOPOPNCN YO TO TOL0G
mv &ypoye. MTopoLv va LovTEYOLV TOV/TNV GLYYPOUPED;

e Adoe otovg pobntég éva KaTahoyo SNAMGE®V. ZNTNoE amd avtovg Vo
ATOPAGIGOVY TOEG ONAMGELS LITOGTNPILOVTAL A0 TNV YT Kol TAC.

o Acite touc évav kdAabo ayprotmv kot (ntnoe omd Toug HabnTég va movv
Katd moco 1 mnynq Bo mpémel vo meTayTEl EMEWN €ivol HOVOTAELPN 1

TOPATATPOPOPT|UEVT.

. Metddoon 10emv and nnyég

o Xpnowomnoinoe éva «Kovt» yioo vao cuALEéEelg 10€eg amd myEC TPOoTov
KOTOYPOPOVV Ol ATOVINGELS.

o Xpnowomoinoe &va dikTvo GLALOYNG OEDV AmO SLAPOPES TNYES T.Y. VIO
dwapopa Bépata M delyvovrog cvuemvieg M ‘Luyilovtag’ SapOpPETIKES
TAEVPEG EVOG EMLYELPTLOTOG,.

e Amoce otovg poONTég o mpokaboplopévn omdvinon mwov vo  ival
VIEPPOAIKA ATAT] KO TTEG TOVS VOl TN PEATIOGOLV.

o TomobBétmoe o GLUTEPAGUATIK ONAMON OTO KEVIPO €VOC WEYAAOL
Y0PtV Ko BaAe yOpw amd avtiy tnyés. Ot padntéc oxeddlovv ypappés
amd TIG TNYEG TPOG T CUUTEPOGLOTIKT] ONAMOT).

o Xpnowomnoinoe éva Adypappa Ioyvpiopmv vy va fpovv ot uadntég

amodeIKTIKE  ototyelo  vmép/evaviiov  opoHEVOV  JOCUEVOV  1OEDV.
BeBauboov 011 6T00 GUUTEPAGLATE TOVG YPTCLOTOLOVV COGTH YADOGGA.
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e Ot pobntég Tomobetovv cvpnepdacpata oe pia «Ipoppn Zovéyelog.

o Ot paBntég peretov kot LIPOHVTOL TO GTLA VOGS 1GTOPIKOVD.

Epyootipo 2 pe 0fpa «Xpnopomoroviog OATIKEG 1OTOPIKES TNYEG
(amewkovicels, POTOYPUPIES, OLUIIKTVO K. (.)»

Epyovyotpia: k. Aovica NTE MITIBAP MITAAK
[Tpaktwoypdopot: Ap. Ntidék AATI® kot k. Zoyopodra MAAA

H k. Nte MaBdp Mniak mapovcioce 10 gpyastnpld g LIOBAALOVTOC TIG
akolovbeg epOTOEIS Yo TG omTikéS 1otopkég mnyés: «latl ypewaldpaote
myég; Iloco a&omioteg eivor or ewoveg g mnyég; Tiv eldovg de&rotnTeg
ypewdlovtor ot pontéc yuo vo dtfalovv ontikég 10TopIkéG mNyES; Me moto
TPOTO pmopel N avayvoon Tov ekévov va ovartdcel oeslotnteg;». H k. Nte
MmiBép Mmiok emeonuoave OtL o1 €kdveg givor woyvpd epyaleio, ta omoia
eotiCovv 10 TapeABOV Ko Oo mpémer va  avryetomilovior ®G TNYEG
mAnpoedpnonc. Kevipifovuv 10 evdlagpépov tov padntov, agod ot tehevtaiot
Covv og éva KOopo Tov eikdvov. Edeiée pia potoypaeio ond Eva apeptkoviko
TEPLOOIKO, T0 0moio ekdOONKe t0 1940, ko {NTNoE MO TOVG GLUUETEXOVTEG VL
™V ovoAvcovy. Ot amovincelg NToV TOKIAEG, TOPOAO TOV Ol GLUUETEXOVTEG
kottalav v it potoypaeic. Tote, pdnoe Toug cvppetéyovies: «Iloleg eivar
ol O014Qopeg EKPPAGEIS OTA TPOCHOTA TOV YUVOUIKOV KOl TOV ovipov; Tt
UTOPOVLLE VO TOVUE Y10 TO. CUVAICONUATO TOV avOpOTOV 61N PoToypapio; o
MO0 TPAYHO HIAOVV;». XN ovvéyewr (MTnoe omd TOVC CUUUETEYOVIES VO
OKEPTOLV TO AOYO Kot TN YPNOUOTNTO VTOPENG TG EIKOVAS, TOGES TANPOPOPIES
TOPELXE KOl LECO, GE TO10 GLYKEIUEVO.

H x. Nte MmBdp Mrrok {ntnoe akdun amd Toug CUUUETEXOVTEG VO ETAEEOVY
o and TG MWOAAEG QmToypoagieg Kol vo gpyactovv mhve oe avtr. Ot
QoToYpopieg anewoviiay ta akOAovbda yeEyovaTta: TN GLVAVTNCT TOV VIKNTOV
tov B’ Ilaykoopiov IToAéuov o [NdAta, éva pikpd povpo kopitot vo mnyaivet
070 GYOAEI0 GLVOOEVOUEVO ATO dVO VOPES, TO 0d0Ppayua Todpit 6to Beporivo
t0 1969. Apov o1 ocvupetéyovieg eméleCov o eOTOYpPAQia, LTEPAAE TIG
aKOAOLOEG EpMTNOELS:

o Tiodnynoe 6g OVTEC TIC KOTACTAGELS;

o Tt axorovOnog;

o Twtl éafe ydpa avtd TO YEYOVOC;

o [Iloleg dwpopetikéc aviiAnyelg Oo umopovoape vo €govpe yu To 1010
YEYOVOG;
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2 ovvéyeta (NTNoE Lo TEPLYPAPN TG POTOYPUPIOG:

o Ilow givon Ta dtopa 6t PoOTOYpOPIQ;

o Ilpoketton yua éva Tomio;

e Ymdpyovv Sl0GTNUOTA, POPLES, YPOLUES, YPOUATO KAl EPPE, OPACELS OTN
OOTOYPAQia;

o Tlotwa eivon  Béom tov TOPATNPNTN;

o [lote MeONKe N poTOYpOQiQ;

o Tlotwog éByare ™ poTOypOpia Kot yroTi;

o Ymdpyovv cvuPolra, onueio, ETypapés, EKPPACELS, KIVIOELGS;

e YTWApyeEL GUGYETION AVALECO GTO KEILEVO KO T POTOYPAPia,;

o Alver TpdING 1| 0£0TEPN S XPNIONG TANPOPOPies/ unvopaTa;

e H gpotoypapia ekppdlel mpoxatdAnyn, W0E0A0Yi0, GTEPEOTLTO,

H exnadedtpro tOvice OtL ot potoypapiec dev NTOV €MOPKEIS TNYEC, EMEON
UTOpPOVGAV VO OTEIKOVIGOVV ol GTIYUN omd o Kol HOvo omTikn yovio. Avto,
KOTOEC (QOPEC, UTOPEL VO €IVl IKOVOTOMTIKY HOPTLUPIC Yol TNV KOWVMVIKN
otopia, aAAG YEVIKA elval KOADTEPQ VO, YPTCILOTOLEITOL (10l TOIKIALD TNYDV Y10
10 1010 0épa. Méow tov eKOvmV, Kamolog umopel va dakpivel KoaALTEPA ™
dlpopd avdpeca oty mTpomaydvod Kol TNy mpaypatikotnta. ‘Edeie ot
oLVEYXELD O1BpOopeg EIKOVEG TPOTAYAVOOS Omd TN OTUAWVIKY TEPI0d0 o1
Yofetikn ‘Evoon. AxolobOncav dvo owtoypapiec and 1 Boviyopia ot
{nmOnke amd TOVG GUUUETEYOVTEG VO BPOVV OHOIOTNTES KO OLAPOPES OVAULEGH
TOVG.

H x. Nte MmBdp Mnloak vrmootipiEe OTL avIQOTIKES €KOVEC UTOPOLV Vol
amoTeEAEGOVV Eval TOAD KOAO epyareio ot ddackaiio TG wotopiag. Ot padntég
uropohv va. paBovv TOAAG OmO OVIIKPOLOUEVEC 10TOPIEC KOl O YEPLOUOG
AVTIKPOVOUEV®V dNYNCEMV 1] EIKOVOV UTOPEL va, Tovg Bondncet va avamtvéovv
Kkpitikn okéyn. Evrovtoig, dev mpémet va Eexvd kaveic 6Tt ot ekmadevtikoi ivat
N KaAvTEPN YN o€ pal TéEn. O pabntéc dev pmopovv va Kdvouv v KaAvTepn
YPNOT TV TNYOV, 6V BonBovvtal cuvéyeto and To dackaro. Ot GuUUETEXOVTEG
£dmoav mopadeiypota eotoypaeldv ard v Kdnpo kot culntnoav mog péAn
OLLPOPETIKAOV KOWOTNTOV ‘PAETOVY’ SPOPETIKA vonuate o€ ovtéc. Evag
TovpKOKVTPLOC EKTOUOEVTIKOG PAOTNOCE KOTE TOCO OVTEG Ol PMOTOYPOPieg lval
BonOntkég, v o/m pobng/tpro dev kaBodnynbel M dev mapaocyebodv oe
aVTOV/O TNV EMTALOV TANPOPOPIES Amd TOV/INV eKTadeLTIKO. Mia dAAN dmoyn,
N omoio EKPPACTNKE, NTOV OTL Ol HaONTEG/TPLEG UTOPOVV VO EPUNVEDGOVV TIG
QOTOYpOPieg KOADTEPA, 0poV gival mo ‘ellkpveic’ kot eivan amiBavo va &xouvv
TOMTIKEG AMOKAMOELG.
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Epyaotipro 3 pe 0épo «Ilog yivetor n €mAoyn] O10QOPETIKAOV 1GTOPIKAOV
TNYOV KOl TAG ETTVYYAVETOL 1] ATOTELECHATIKI] paON G 6TV IGTOPIOY

Exmoudevtic: Ap. MawAd PATAI
[Tpaxtikoypdopot: k. Méte OI'OYZ xon Ap. I'ivvng ITATIAAAKHXE

XpNOWomoldvTas O mopddetypo 10 «Amapyxés TG AyyAKNG Amotklokpotiog
otV Auepiknpy, o Ap. Pdum emyeipnoe va xevipicel 10 evolaQEépov TV
CUUUETEYOVIMOV OOVELOVTOG £vol TOADYpOUOo Toptpéto Tov I'ovoltep Pdiet.
YnéBare v epaotnom «lati n Boasidiooo Elcdfer A” 6o pmopovoe va
EVILTOGLOOTEL amd ovtd 10 TOoPTPETo». O Ap. P (qmmoe omd Tovg
OUUUETEYOVTEG VO KOLTAEOLV TPOGEKTIKA TO TOPTPETOL TOL PdAel ko va
dnNuovpynoovy €vay KatdAoyo HE To YOpaKINPoTIKG Tov. Ol GUHUETEXOVTES
EMECT|LLOVAY TOL LOPYOPLTAPLO GTA OLTIE TOL KOL TA POVYO TOV (TOPATEUTOVTOG
6€ MAOVTO), TO. OHOPPO KOL LE HOVIKIOUP YEPLL TOV KOl TO KOTAAELKO TOL
TPOGOTO (TOUPOUTEUTOVTOC CTNV OPIGTOKPATIKT TOV KOTAY®YN), TO omabi Tov
(mrapoméumovtac oe e€ovoin) K.6. Avti 1 OpacTNPOTNTA £dMCE TO EVOVCLO OTN
dwdkaocio padnone yopw oamd TV amotuynuévn omdémelpa tov Pdiel va
eykafidpvoel v TpoOT anokioo TG AyyAiag otn Bopewo Apepikn 1o 1585.
Avt N apyikn dpactnpidto, gime 0 ekmadevtg, 0o propovoe va apyicetl pe
o eotoypagio Tov dtdonuov Bpetavod modocpaipiot NtéBivt Mrékap, yo
avVAALON Kol GKEWYT, KOl LETA VO TPOYWPNCEL GTO TOPTPETO TOV PhAel. Topupmva
ue 1o Ap. Pdil, to va kepOIGEIC TNV TPOCOYN TOV HAONTOV Kol Vo, KEVIPIGELS
vV TEPLEPYEI TOLG OTNV &vapén MG oelpdg podnudtov sivar {otikd
OLOTOTIKO Yo o ETITUYNUEVT O1dacKaAlnG NG totopiag. Padiovpyec popeéc,
OVYKAOVIGTIKEG 1OTOPIES, OVIYLOTIKEG PUOIOYVOMIES TOV TaPEAOSOVTOC Kot GAAEG
TOPOUOLEG EMVONGCELS, OAQ LITOPOVV VAL XPNGHOTOH0VV Yo VA ‘ayKIGTPDOGOLV’
Tovg pnantég otny otopia. Emruynuévor ekmaidevtikol iotopiog eivor avtoi wov
oxe01AL0oVV o GEPA SLEYEPTIKDY ‘OYKIOTPLOV .

X ovvéyewa, o Ap. Pl édwace opiopéveg mAnpopopiec yio o I'ovdAtep Paut:
dlatnpovoe o tepdoTion mEPLOVGio, ayamovoe T Bolaccomopion Ko MrTav
ATOPACIGUEVOC Vo Kavel T BaciAiooa pio AVTokpAaTeEpO OOIKIOTOIOVTOS TV
Apepucny. O Ap. Péil kdAeoe Toug CUPUETEXOVTEG VO EENYHGOVY YTl 1| TPMOTN
anowkio Tov PaAel oty Apepikn anétvye. ['U avtd 10 gpwdTnUO, £dM0CE GTOVLG
ovppetéyoveg va amdomacua tov Apbovp Mrdproov and 1o «Ilpdto Taio
ot Bipyivian 10 1585. Tovg {ntOnke va cuAAEEovy 18€eg Kat TANPOPOPIeES amod
™ dmynon tov kot vo eEnynoovy Tt Tye Adbog. to t€Aog, or Bpetavol pabnrég
B ypnowomolohoav TIG ONUEIDGEIS TOVS Yo Vo Ypdwyovv éva dpBpo Yoo To
neP1od1kd 1otopiog tov BBC (British Broadcasting Co-operation) otn Bdon tov
epotuatog «Tt mye AdBog pe v TpodT amowkio g AyyAlag:». XToxedovTog
o€ £vo O EAKLOTIKO Y10 TOVG HonTég pabnua, o ekmondevtikdg Bo pmopovce
va, Toug {NTNHoEL Vo LTOYPAUUICOVV OPICUEVES AEEELS [LE OLOLPOPETIKA YPDLLOTAL,
00TOC OOTE V. BpoVV OmaVTNOEL 6€ EPpWTNOELS OTMG: «T1 €10e 0 cLyypaPLag;»,
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«Tuv éywve, 6tav ot Ayylor cuvdvinoov tovg 1Bayevelg Apepikavoic». Ta
OlepeELVNTIKG EPOTNUOTO TTOPELYOV oL AETTOUEPT] KOl HOYELTIKN €€epevvnon
YOP®W OO TN GLVAVTNOTN OVAUEGH GTOVS TPMOTOVS AYYAOVE OMOIKIOKPATEG OTN
Bépeia Apepicn ko toug avtdyfoveg TG avaTOAKNS aKTNG. e kKAOe 6TAd10 61N
dmynon, ot padntég vmofailoviay ce EPOTNOELS Yo Vo, EKPPALovV TNV Kpion
TOVG YOp® amd T0 epd@TNUA «T1 TYe AdBOC;».

O Ap. Pl avaeépOnke ce pia oelpd €uYOPIOTOV SPACTNPLOTATOV HABNOoNG
mov Ba Ponbodoe cuoTNUATIKE TOVG HLAONTEG VAL GLYKPOTIICOLV L0l OLLTIOAOYIKN
eEnynon. Ot podntéc Ba umopodoav va AdPovv HEPOG GE oL AGKNON ANYNG
ATOPACEMY OYETIKO HE TNV TPOETOWOCio Yoo TNV omoikia, kabmng 6Oa
npocmafodsav va fpovv Tig amavIoELS OTIG 0KOAOLOES EPMOTNCELS:

o Ildg Ba TAnpioetl o Paret yo v arowia;

o Ilog Ba meioel Tovg avBpdmovg va mdve eket;

o Tlowog mpémer va nynBel ¢ amokiag;

o Tieayntd kot epodia yperdletal 1 amotkia yio va apyicet;

o Tlog mpénel va cuumepipepBovpe otovg 1Bayeveic Apepikovoug;

Ot pantég Ba umopovcav vo maiEovy pOAOVE SAPOP®Y IGTOPIKMY TPOGHTMOV
Kol Vo ovoAOGoVY Kelpeva Kot E1KOVES Yo va, eEnynoovy Tt mye Adbog, 0tav ot
ATOKIOKPATEG  ocuvAvInoav Yoo 7TPOTN  @opd Tovg avtdyboves. M
evolpépovoa dpactnplotTTe Hadnong frov, OTaV Ol GUUUETEXOVTES KANONKaY
va, VTodVOOVV d18.POPOVE POAOVS KATA TN SLAPKELX TOV TAELO10D TPOG TV TPADTN
amolkio Kot va avalnTioouV amovINoELS OTIC OKOAOVOES EPMOTNOELS:

o Tt éywe ot ddpkela Tov Ta13100;

o Tlowa yeyovota detyvouv 0Tt iyov KOk TOYN;
o [Ilow yeyovota delyvouv Ot elyov KaAn TOM;
o IIMpav opiopévec AavBacuéveg anopdoels;

211 GUVEKELD, Ol CUUUETEXOVTEG KANONKOV VO avaADGOVVY TIC VOUTOYPAPIES TOV
Tlov T'ovdut mov amewoviLav QUEPIKOVIKA Y®PLE TV 1Bayevedv YOp® amd T0
Poavoovk. Tovg {ntOnke va avaAdcovv to evolapépov Tov {oypapov Kot TNV
evauctncio tov anévovtt Toug 1ayeveic Auepikovovs. Metd, chykpivay ovto e
™ EUOTOAEUN cvumeppopd tov Pitcapvt I'kpévpid, apynyod g ekotpateiag.
210 TéA0C TV dpactnpoTteV, o Ap. Pl tOvVice 0Tl Ol ekmaidevTikol 61O
Hvopévo Bacilelo mpoomabovv vo d1epeuvicovy TV TEPITAOKAITNTO, TOPd Vol
0.GYOAOVVTOL LE GTEPEOTLTA Y10, ATTOTEAEGHOTIKY LdOnon TS wotopiog.
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Epyoactipro 4 pe 0épa «Ilog yxpnoipomorovvrar ol anyEg Yo 1 100.0KaAio
NG L6TOPILOS 6TO GUYKEINEVO TG OLUOIKUOGTIKIG AVTIANYN S

Exnmadevtg:  Ap. Ahoic Exkep
[Tpaktkoypdopot: k. I'ovptakovk AKTEANZOI kot k. 'Een IQANNOY

O Ap. Exkep Gdpyloe TO €pYOCTNPLO LE L0 OVOPOPA GTO £PYO0 OV ALTOG Kol Ol
oLuvadeAPol Tov emteLOVV 6TV AvoTpio oYETIKA LE TN O10acKaAia TG 16TOpiaC.
[Tapovciace 600 Pacikéc apyéc, TOL EOIVETOL TS 0ONYNGOV TV OUdd0 TOL GE
KOADTEPOL AMOTEAEGLOLTOL:

o IO UEIKTN OUAOO OO 1GTOPIKOVS, EKTOLOEVTIKOVS 1GTOPING KO EO1KOVG
Today®yoH dovAghouy pall

o v@iotator pio Oecpobenuévn ovvepyoasio avapeco o€ oyoAleion Kot
TOVETLIG T LLLOL.

Avantocoovtog TeEPIGGOTEPO TOV TPOTO e TOV omoio gpyalovion e€Nynoe OTL o1
KOO UOTKOL KOt Ol EKTONOELTIKOL gpyalovTol amd Kooy GTO GYEOIUCUO TOV
nofnuotog ot faon oG 1eoTIung oyéons. Avtd ta podnuota epapudloviol oe
25 mpotvma oyoieion oty Avotpic. Me avtdév tov TpdmOo, TO TPOTEWVOUEVA
pofnuota pmopodv va Tuyxdvouv €AEYYOVL Kol Vo, TPOTOTOOVVTOL KATH TNV
EQUPUOYN TOVG, AVOAOGY®G e TNV avatpo@oddtnon. H opdda tov Ap. ‘Exkep
Bewpel ™V eumAok” TG O101KNOMNG TOL TOVETICTNUOV KOL TOL GYOAEIOVL
ONUOVTIKY), OVTMG OGTE Yo kdbe Pripa va givor eviuepa o approOdo SLOTKNTIKA
ocopata. H pacikn 1d0éa oty gpyacio avtr| eivon 0tL 1 Bewpio TG SIOAKTIKNG TNG
wotopiog eivor e duvaplkn Oladikacio Kot €T6L TPEMEL TAVTO Vo, 0/Mm
EKTTOOEVLTIKOG VAL TNV OVOTTOCGEL.

O Ap. Exkep {nmoe amd ToOvg GUUUETEYOVTEG VO EPYOCTOVV GE OUAOES KOl VOl
ocv{ntoovv ta akolovba epoTOTa:

1. THota MTov n EmTOyYEAUOTIKNY TOVS KOTAGTOON;

2. Tlowo vanp&e N TPOGOTIKY TOVE EUTEPIN AVAPOPIKA e T TPioL LOVTELQ
pabnong:

o 1EPOPYIKY OpYhvmo™ ™G nadnong (hierarchic learning organisation),

e OMOOIKY OpY&vwoT TG Labnong (team-oriented learning organisation),

o Ol0IKOOTIK Opybveoon TG WHabnong (process-oriented learning
organisation).

3. T €idovg gpoTHHOTA TPOKVTTOVY CYETIKA UE TIG TTNYEG EWOKA € O, Tl
apopd oTa Tpiot LOVTELQL

Ot ovppetéyovteg ympiomkav 6e opddec kol culnmoav to Tpio EPOTAUATA.
Kabe opdoa Opioe ekmpOcwmO, 0 0mMoiog £ypoaye To KOplo onueion amd

105



ocv{nmon péca og kabe opdda. O Ap. Exkep 1018 {fnoe and kdbe exnpdommo
VO TOPOVGLAGEL 0L LUKPT) TEPIANYT TOV GUUTEPAGUATMOV GTIG AAAEG OUAOEC.

IV TPOTN EPMTNGCT], Ol CUUUETEYOVIEG ElYov TNV €vKOPIO VO YVOPIGTOVV
KaAvTEpA PETAED TOVC.

Xe oyéon He TN OeVTEPN EPMTNON, VINPEE UL YEVIKN Topodoyn OTL M
EKTTOOELTIKOL 16TOPIaG KAl 0TI VO TAEVPEG £YOVV TEPIGGOTEPT| EUTELPIO GTNV
epapykn opyavoon g pddnong. Ilapdio mov ot ekmaidevtikol EEpovv
oNUOGIN TNEG OHOOIKNG KOt TNG O1ASIKAGTIKNG 0PYAVMOoNS TS LdOnong, evtovtolg
VIESEIEQY L GEPA OO aiTIoL TOV TOVG 0ONYOVV VO YPNGLOTO00V, ™G ENL TO
TAEIGTOV, TNV lEPAPYIKN OpYavmon TG Habnong:

e 0 UeYAAOG aplBuOS pobnToV oTIg TAEELg

n éMewyn xpovov yio mpoetolpacio ™G TAEng, Wwitepa ot péom
exkmaidevon

o 1 EAAEWYN KATAAANAOL EEOTAIGLOV KO EPYACTNPI®V Yo TNV 16TOPiN

e 1M &Adewym eumepiag oTNV OUAOIKY Kol SLOIKOCGTIKY OPYAvVMOOoT NG
nanong petasd pobntdv, Kupiog ota yopvascio

o 1 EAAEYN IKAVOTNTOV GTNV OUAOIKT] KOt O10OIKOGTIKY] O100GKOA0L

e TO TEPACTIO KOU TPOGOUVOTOMGUEVO OTTOKAEICTIKA GE  YEYovoTo
TEPLEYOUEVO TNG OOUKTENS VANG

e M EMAOYN OTN YPNON TNYDOV Kol TO TEPEXOUEVO TG SdaKTENG VANG
kaBopiletar amd v emionun aenynon

e M HeYOAN onuacio Tov diveTon o GAAN pobdnpaTo 0TS 1 YAMGSH Kot To
poOnuotikd, €0kd oto ONUOTIKA OYOoAein, €£Yel OC OMOTEAEGUO TO
‘Oavelsd’ mpmVv dAcKaAINS oo To pLobnpato 1etopiog

e 1 TWOAD®PY EVAGYOANON TOV S0CKAA®V TNG 10TOpilag HE TNV apyoio Kot
VEOTEPT YADGGO GTO, EAANVOKLTTPLOK(G GYOAELD

e Ol GUVINPNTIKEG KOl OPIOUEVEG POPEC EOVIKIOTIKEG GTAGEL OTO GYOAEl0
OEV 0PTVOLV YMDPO GTT VEOTEPIOTIKY| pebodoroyia.

Edwotepa, ot ToupkokOTPLol EKTOUOEVTIKOL EmESTIHOVAY OTL 1) OUOOIKT EpYACiol
EQOPUOOTNKE KOTA TN OWUPKELD TNG TPOEPYUSIOG Yoo To VEQ EyYEPIO TOV
glonydnkav ota oyoleio. Mo opddo 16TOpIKOV, OACKAA®V 10TOpiOC KO
aKoONUATKOV EAafav amo@dcelg yio T doun Kot To wePLEyOuevo twv Pifiiov
otoplog.
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Avantoydnke peydAn cvlnon avapeso 6T OUAOEG GYETIKA e TNV £VVOla TNG
OVTIKEWEVIKOTNTOC Kol Tr OYE0N TOATIKNG kol 1otopiag. 'Evag amd Ttoug
TovpKOKVTPLOVG GULUUETEYOVTEG TOVIGE OTL 1 OVIIKEWEVIKOTNTA OV €lval
EQIKTY), APOV M EMAOYTN KOl LOVO TOV TNYOV OVTIKATOTTPILEL TIG AMOYELS TV
moMTIKOV G  emoyns. «Otr moMtikol emAéyovv mnyég, Ol  TOALTIKOL
SlHOpPEOVOLY TN SWOKTEN VAN KOl Ot TOATIKol oamoacifovv Yoo 1
dwackoray, gine. OptoUEVoL Amd TOVG GUUUETEXOVTEG TOVIGOV TNV EMPPOT TOV
oyoAMkov mepPdiroviog otn dwackaiio kot ekpadnon g otopiag. Evag
TovpkokOTPlog €0wce €va. TOPAOELYHO: OE OPKETEC TEPUITMOGELS, OMMG Y10
TOPAOELY O OTIG EMETEIOVS TOV EOVIKOV €0pTOV, Ta TAdd TV TovproKLTPimY
ocuvvnOoav va myaivouv oto «chvopa» 1N ota e0vikd povceia, 6mov Aéyovtav
amaicleg 10Topieg Kol NTOV OVOPTNUEVEG TPOUOKTIKEG POTOYPOPieS. AVvTO €iye
doynuec emumtdoelg oto mwodld. ‘Evag EAAnvoximpilog £dwoe 1oHTE  €va
TOPAELY O TOV KOWMOVIKOV ETPPODV GTIS OVTIANYELS TV Tadimv. O y10¢ Tov
neydimoe otn Bpetavia kot wyove o€ £vo TOATOMTIGUIKO 6YoAeio. MdAoTa,
ol koAvtepol @ilot Tov ekel Nrav dvo Tovpkokvmprot. Otav OAN 1 oKoyEveLn
enéotpeye omv Kdmpo, ot avtikiyelg tov dilaéav kot apyroe va Bewpel Toug
Tovpkokvmplovg «kakoOey. EAAnvokOmplol cvppetéyovieg £0mcav  EUQAoT
otV emppon ¢ Opnokeiag kol g ekkAnciog ota ekmadevtikd {nmuato. H
EMPPON TOV BPNOKELTIKDOV apynYdV dev elval BecpuoBetnuévn, aAld amoteAodv
AMyo oAb Tovg avermionpovg cupPovriovg oe Bépata ekmaidevonc.

O Ap. Exkep oyoAiace Aéyovtag 0Tl avTd TO. QOVOUEVD, OT®G EmmOnKay and
TIC OudoES, €WIKA o€ 0,1t aeopd otnv ‘mpotiunon’ TV OdoKAIA®mV v
YPNOUYLOTOOVV TNV EPAPYIKT 0pYAvmo™ TG pabnong kot 1 vroapEn TOAMTIKAOV
KOl GAL®V ETPPODY GTOV TPOTO dOACKAAINS TNG 10Topiag, veioTavtol oyt pévo
otV Kompo aArd kot otnv Avotpio, KaOmg Kot 68 AALEC EVPOTATKES YDPEC.

['a 1o Tpito epdTNUO, O1 TEPICGOTEPOL GLUUETEXOVTES EEEPPACAYV SVCKOAID Vol
Bpouv epotnuaTo Yoo TIG TYEG 6€ oxéon e T Tpia povtédo pdbnong. ‘Evoag
neydhog oapluog daokdimv 1otopiog eime OTL maipvel mOAD ypdvo Kot
npoonadela va Ppet kavelc oyeticég mnyég 010t oty Kompo dev €xetl emtevybet
HeyaAn mpoodog otov touéa avtd. Evag and toug cvppetéyovteg gine 0t givan
d0oKoAO Oyl pOvo vo Tig evtomicel kavelg aAld kol vo Tig aflohoynoetl. «H
EMAOYN Kol 1 0E0AOYNON TOV TNY®V €lvarl ypovofopa Kol ®G €K TOLTOL Ol
EKTTOOEVTIKOL TNG 1oTopiog OEV UMOPOLV VO €PAPUOGOVYV TNV OUOOIKN 1)
OLOOTKOGTIKY TPOGEYYIGT OAN TV PO, £IE Evag amd TOVE EKTAOEVLTIKOVG,.

Q¢ amotéAeoo, Ol EKTOOEVTIKOL TNG 10TOPIOS YPNOLOTOLOVV EVO GUVOLOGLO
EPOPYIKNG KoL OUAOIKNG opydveong katd tn owackoaAio. EAlnvoxvmpiot
EKTTOOEVTIKOL gimav 0Tl avTdG 0 CLVOLACUOG Elvol TTO EPIKTOC GTO ONUOTIKA
oyolela. X péomn eknaidevon, ot padntég dev elval cuvnOIGUEVOL GTNV OUASTKY
gpyocia kol OTOV O EKTOUOELTIKOG TNV EPOPUOCEL OTANDG «KOPOIOELOVY TO
dackaro». Eniong, 6co peyaimvovv ot pabntés, 1060 avtoi 660 kat ot ddokarol
TOVG OVOTTOGGOLV EVOLOPEPOV GTO VO ATOKTHOOLVV “YvMdGT’ Y10l VO TEPAGOVV TIG
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eetdoelg ko elval O10TOKTIKOL VO ‘GTOTOANICOVYV YXPOVO' OTNV OvATTLEN
IKOVOTNTOV.

‘Eva yevik6 oyoMo, 10 omoio mpoékvuye, NTAV OTL TO 1EPAPYIKO UOVIEAO
dwackariog 0g divel Eupaon otig myEs. Ot eKTOOEVTIKOL ¥PNCIUOTOOVY £val
Baocikd eyyepidlo, 1o omoio meprhapPdvel cvykekpluéves mnyés. Emopévamg, to
1Epapykd pHovtélo OwaokoMMag kot uddnong mpowbel mio €dkola TOV
evaykoMopd mg eBvikng apnynong. 'Eva tpopAnua, 1o onoio gaiveror va gival
TEPLGGOTEPO EUPOVEG G€ GYOoAela péong exmaidevong twv EAlnvokunpiov, givat
0Tl o1 ekmodevTikol g 1otoplag Oev egivar ovvBmg efedkevpévol o
dwaockaiio ¢ 1otopioc, aAAd elval kabnyntég TavtdOYpOva NG AOYOTEYVIAG,
yoyoloyiog, apyaiog EAMANVIKNG Kot AATIVIKNG YAMDGGCOC.

H ovlnmon petagpéptnke 16te ota eyyepiown. 'Evag EAAnvokvnplog oyorioce
ot ta Bipiio elval TPOGAVATOAGUEVA TTPOG TNV APNYNOT), OL TNYEG Elval pHeYOAES
Kot ekepdlovy pio. povo,amoyn mtopOrlo Tov TEPIAAUPAVOVY OPIGUEVES EIKOVEC,
dev LVIAPYOVV OPACTNPIOTNTEG OYETIKEG UE OoVTES. «Avtd egivar Pipiia v
LoOMUOTO. TPOGUVUTOAMGUEVO OTN OOCKOAOKEVIPIKT O1000KAAIO, ETECTUAVE.
Ot ovppetéyovreg evolapEpOnkay va pdbouvv mmg eTAEyovVTaL To EYYEPIOR GTNV
Avotpia.

O Ap. Exkep e€nynoe 6t n ddaktén VAN oty Avoetpio eivor apKeTd yevikn Kot
MG €K TOVTOV TOPEYEL TN OLVATOTNTA Yo gvpeiag Hopeng opactnpottes. To
avotplokd Ymovpyeio Tladeiog eykpivel éva apBud eyyepdiov, ta omoio Oo
LITopovGay vo. xpnoiporonfoiv. Ltn cuvéyeln, ot ekmondevtikol kdbe oyoieiov
ano@acilovy ot eyyepidla OVTITPOGSMOTEVOVV KAADTEPA TIG OVAYKEG TOVC.

Metd ™ ovlnton, o Ap. 'Exkep emeonuove Tic facikéc mpodmobéoelg yio o
SdIKOOTIKN opydveon TG nddnong:

*  XPOvOC,

e TOLOTNTO TNYAV,

e GLALOYN TNYQV,

e aVEVPEST) LITOCTHPIENG Y10 CLUTANPOUATIKO VAIKO, EB0OO0L S100GKAAING,
e opybvmon padnuatwv otn Péomn Tov S0 dKaGTIKOD LOVTEAOD udbnong,
e  EVOOUAT®ON CLYKPITIKOV TPOCEYYicE®V TNV €BvViKY| 16TOpia.

O Ap. Exkep avayvopioe n EAdenymg xpdvov eival mdvtote Eva mpoOPANUa Tov
mpémel vo. avTipeTonotel. 'Edwoe tOTE pol Teptypoaer] TG KATAGTACNG OTNV
Evpdnn oe oyéon pe v avAykn yu MmO OmOTEAECUOTIKES HeBOdOVG
dwackariog Ko e€ynoe 0Tl 1o KOW®VIKE cuoTiate 0gv ivatl T0G0 ypryopa
oT0 Vo ‘yovedouv’ véec Wéeg. Xty Evpomn, eime, vmdpyer mn  thon
avadlaopemong g OaKtéag VANG dlvovtog Epeacrn otn pebodoroyia, 1
omoioe TpowBel TEPIGGOTEPO TIC IKOVOTNTEC KOl ALYOTEPO TO TEPLEXOUEVO.
Evtovtolg, cuvéyioe, avtd e onuoaivel 0Tl dev eival onUavTIKO Vo 0GYOAEiITOL
Kavelg pe wotopikd yeyovota. Tnv idwo otiypn, €va onuovtikd ototyeio g
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eEMOYNG Hog etvar Ot ot mnyég elvar mAéov dbBéoueg oto O1adikTvLO. XTOV
21°%1dvo, M aVEDPEST TANPOPOPIOV KoL TNYdV dev givar mAEov 1060 peydlo
TpOPANUa, To Tpaypatikd CRTnuo elval n mowdTNTO TG TANPOPOPING TOL
AopPavoue.

Avagopika pe T cvAAoYN TV TYdV, o Ap. ‘Exkep mpoéPn o€ cuykekpiuéveg
glonynoeic. E&ENynoe O0tL 1 10TOPIKN EMOTAUN TOPEYEL EPYALEID YEPICUOV TOV
TNYOV. TNV TPOCTADELN VO TPOYMPTCOVUE TEPAY TMV TNYDOV TOL EMALYOVTOL
ot Pdaon TOMTIKOV OmoQAcE®Y, UTOPEl KATOW0G vo ovoalntnosl kot vo
eyKaf1dpvoEl cuvePYNsio PE 1GTOPIKOVE KOl OKOOMNUOTKOVS, Ol omoiol £yovv
Baoelg dedopuévmv dopdpmv mymv. Avtd umopel va gival évag TpoOmog Yoo TV
amdkTNno”n TpOcHeTov LAKOYD.

e 0,TL aQopa o1 JdIKACTIKY] 0pYdvmwon TG puabnong, ime 0Tl T0 SNUOVTIKO
€00 €lvol VoL VTTAPYEL OLOPOVIO AVALESH GTOVG GUVASEAPOVG Kol TO d1ELOLVTA 1|
ocvpeovia pe TG owoyéveleg. Ot ekmandevtikol tpénel va Eexabapicovv 6Tovg
yoveic 0TL, n 0mota TANpoopia diveTon 6ta TOdOLE GE oYEom Ue Eva TPOYPOLLO
TPOoPOPIKNG totopiag Ba mapapeivel eumotevtiky). H dtadwkaotikny didoackaiio
nmepioppavel po o ToAOTAOKN opddo ‘TayTdV’. Go UTOPOVCE VA KAVEL £va
O0AGKOAO Vo aEL0AOYNOEL TN GYECT TOV HE AAAOVE EKTTAOEVTIKOVS, OTOV O10UCKEL
otV 010 TAEN pe oTOVG, TN GYE0N TOV LOONTOV e BAAOVE EKTOOEVTIKOVG, TN
oY£01 OVALESH GTO OAOKAAO Kol TO dlevduvn.

O Ap. 'Exxep €dwoe otn ocvvéyewn éva mapaoelypo OladtkaoTiknG Hedddov
naOnong yu Eva TpdYPOULO TPOPOPIKNG 10TOPIOC CYETIKA LE TN Ol0EIPION TOV
omTIo0 Kot TV €EEMEN TV pOA®V PG GE £VOL GTITL.

210 0&pa ™G EVOOUATOONG GLYKPITIKGOV Tny®v, o Ap. 'Exkep mapovsiace éva
aLoTPIOKO  TPOYpappe  oto  Jwwdiktvo  (www.geschichte-online.at).
Avtumpocomedel o IKOVOTOMTIKY  0€CApEVT] YL TOUG  EKTOLOEVTIKOVG.
Toavtoypova pe TiG YPArTES TNYEC, TEPIAOUPAVEL Kot TOVIEG TOV Vo UTOpEl O
eKTadeLTIKOG va det Ko va ‘katefaocel’. Ta Oépata etvon ta eENg:

o EKOMAMGELS TNG EPYATIKNG TAENS Yoo TNV [IpoTopayid,
o goptacpoi g eBvikng nuépag.

Méo® tov VMKOU 0vToV, KATO10¢ Uopel va. LEAETIGEL TNV TPOCEYYIOT] GE QLTA
o Bépata. Or exmodevtikoi oty Avotpia pmopodv vo deiEovv mdG ot
ovvifeteg €ovv aALGEEL pe TNV TAPOOO TOL YPOVOL KO, KLPImMG, MG T
(QOCIOTIKA KOl ATOALTOPYIKE KOOEGTMTO TO KOTAYPACTNKAY.

O Ap. Exxep mapovciace pHetd d00 eyyelpidla mov ypaye 1 Opdda ToL Kot Thpo
ypnoponolovvtor otnv Avotpia. To mpdto €pepe tov TitAo «l'vvaikeg otnv
Epyacio» kot to dedtepo «Kovovikn wotopia g Owoyéverocy. To tehevtado,
ékooomg 1986, mapdio mov eykpidnke amd to vovpyeio Iodeiog g Avotpiag,
&xet yiver avtikeipevo kptikng amd to ouvdeopo Popoatokaboiikng Exkinociog
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AOy® tov Tpdmov pe ToV omoio M owkoyéveln TopovotdleTonl o€ avtd. Metd amod
ocv{ftnon pe toug kpitég tov Piiiov, o Ap. ‘Exkep aviiinednke ot 1o Pifiio,
TO0 OTOi0 TEPEYPOPE TIC HEYAAES aAlayEG otn (o1 NG OKOYEVELNG KUPIMOE TO
1960 wor 1970, omotav Gpyloe M mopokun tov HBespov Tov Yapov Kot Kotd
ocuvémel vINPEE avENon TV YOPOHOV Kot TV dwlvyiov, ekAnednke
dpopetikd amd 6,T1 Tav o1 6TtdYoL Ko o1 Tpobécelg g opnddag tov. Eiye
eKAMNEOel o¢ Lo ToATIKN Tpoomdeila va, xnpedcel Tov KOGHO Yoo To B€ua Tov
dwlvyiov. Me v avagopd ce avtd, o Ap. Exkep 0éAnce va deiéel 611, dtav ot
my£g exdidovta, mpémetl va TomoHeTovvVTaL GE £vOL VONUOTIKO GLYKEILEVO KOl VOl
YivOovTal €161 YNGELS Y10 TOV TPOTO YPT|ONS OQLTOV.

AHZEH EPT'AXIOQN — XYNEAPIAY. OAOMEAEIAX

21g 13 NoegpPpiov 2005, to Tpovd epyostiplo. cLVEXICTNKAY KOl UETH TO
yeopo akoAovOnce 10 KAgioo ¢ cuvedpiog TG oAopérelnc 6to EEVodoyEio
Anodpa TTdrag. TIpdedpoc g oropéretag Ntav N k. Tatwava Mivkiva-Miiko,
ArevBovrpua, Tpfqpotog Iotopikng Exmaidogvong, oto Xovpfodio 1ng
Evponne. X ovtmv ovppeteiyov OAOL Ol EKTOMOELTEG KoL Ol YEVIKOL
mpaxtikoypapotl. Ot yevikol mpaxtikoypdpotr, o Ap. Ayxnét Tlwofit ko o k.
Maprog Emapeiv@voog mapovcioocov pio. yevikn Oedpnon tov TeECoUpOV
gpyaomnpiov. To KOplo aitnua TV GUUUETEXOVTOV, OTMG KOTAYPAPNKE, NTAV VO,
00000V gukarpieg, ovtwg ®ote To pebodoroyikd epyareion Tov SOAYTNKAYV GTO
EPYOOTNPLO VO, XPNGLULOTONO0VV 0N 0100GKAA0 TOTIK®V BEUATOV.

H k. Xapd Makpoyravvn, Ipogdpog tov Opirov Iotopikod Aweroyov ko
"Epegvvag, mapovcioce KAmolo, TpoKaTapKTIKE, AToTEAECUOTA OO TNV oVOALGN
TOV EPOTNUATOAOYIOV TOV GUUTANPOGOV Ol GLUUETEXOVTES TPLV TOL EPYACTHPLOL.
O Ap. Xapng Yartng, YmevOuvog 'Epgvvag tov Opilov, mpoegtoipoce o
TPATN OVAALOT TOV EPOTNUATOAOYI®V, 0VTMG MOTE Vo cu{ntndovv opiouéva
Oépota otnv olopérelnr — Bépota TOL TPOEKLYOAV OMO TOVLG 1O10LE TOLG
OUUUETEXOVTEG. AVTO TO TPOKATAPKTIKG OOTEAECUATO, MGTOCO, Oa TPEmeL va
perenBobv e TPOGOYN Kol OEV UTOPOLV OVOYKOOTIKG VO EPOPUOGTOVV GE
euputepo  Kowd daockdiwv totopiag otnv Kompo. Ta epommuatoroyo
YOPIGTNKAY GE TPio LEPN:

1. epyodreia ko péBodot yo T d1dackario TG 1oTOPiag,
2. mepiodol mov Ba mpémel vo cuumeptAneOovy ot daxktéa VAN Yoo TV
wotopia,

3. o10yol ¢ ddackaiiag TG 1oTopiog.
Avagopika pe to epyareia kot Tig peboddovg yia tn ddackaAio TG 1oTopiag, ot
OULUUETEYOVTEG €0MGAV ECAIPETIKY] ONUOGIOL GTN YPNOT TPOTOYEVAOV TIYDV.
Toévicav, eniong, T oNUAGIO TOV OPYOLOAOYIKOV YOP®V KOl TOV HOVCEIMV Yo
™ dwaockaiio. Arydtepn onuacio 6600nke ot SOAKTEN VAN KOl TO. GYOMKA
eyxepioa.
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Otav pomdnkav va aEloAoyNcovV T ONUAGI0 GUUTEPIANYNG CLYKEKPIUEVOV
TEPLOOMV GTN SOOKTEN VAT, Ol GUUUETEXOVTES £0MOGAY GNUAGia 6T ddacKaAia
™mg mpoceatne totopiog g Kodmpov wor v évraén e oty Evpomaikn
‘Evoon. Aryotepn onuocio £dmoav oty apyoio Kot HecOimviKy emoyn. Ta
yeyovota tov 1963, 1967 wor 1974 mapekkAivoov omd 10 TPOTLTO,
amoKOAOTTTOVTOC, 10m¢, o afePordtnTo ¢ TPOS TO TOG OVTA TO YeyovoTa Oa
TPEMEL VO, TPOGEYYIGTOVV.

Télog, Otav toug (ntdnke vo EKPPAGOLY TN GLUE®VIK N dlPOVia TOVG He
HePIKOVS OO TOVG GTOYOLG TNG OacKOMAG TG 1oTopiag, Ol MEPICCOTEPOL
ovUUETEYOVTEG €0ecavV ¢ TPOTEPAUATNTO TNV TPOETOUACIO ONUOKPOTIKAOV
TOMTOV, TNV TPpodOnom NG KPITIKNG okéyng, v apoaio kotovonomn Kot
OLUTEPIANYTN TEPIGGOTEPO TEPLEKTIKAV 10TOPIOV OO OQOPETIKEG €OVIKEG
ouddec ommv Kompo. Zyetikd Arydtepo onuovtikég Bempnnkoy evoallaKTikég
10TOpiES, OTMG 01 1I0TOPIES TOV TALIIDV KOl TV YOVOIKOV.

Or meprocdtepol ovupetéyovieg voPifacav v mTpom®ONGN TOV TOVTOTHTOV
(Untépeg matpidec, KOWWOTNTO) OTO TEAOG TMOV TPOTIUNCEDYV TOVS, TOPOAO TOV
vnpée aStoonpeiotn HeTAPANTOHTNTA OVOPOPIKA LE TO GTATOVG TS TPOM®ONGNG
TOV TOVTOTNTOV O GTOYWV Y10l TN O00GKAALN TNG 16TOpiaC.

OLOKANPOVOVTOG TNV TOPOVGIOCT) TOV TPOKATOPKTIKOV OTOTEAEGUATOV, 1 K.
Moxkpoyldvvn Tapovcioce OPICUEVE EPOTNUATO TMOV GULUUETEXOVTIOV Y10
ocv(ton — EPMTAUATO TOL TPOEKLYAYV Ond TS OTOVINGES TOVG OTO
EPOTNUATOAIYIL Kol TOV QaivovTav mmg Oa vrofonbovcav otnv opydvmon g
okéyng ko Bo TPOKAAOVCOV TOWKIALL ATOVTIGEDV:

1. Mmopel va vdpEet avTIKEIEVIKT] IGTOPIKN YVAOOT);

2. Oa mpémel N 16Topia. Vo Yp1CIULOTOLEITAL Yiot TNV TPOMONOT TOVTOTHTOV 1
oxL;

3. Oa mpémel va. yivetonr cvul{ntnom yuo opelofnTovpeveg meplOo0LE GTNV
otopia N OyL;

AxorovBmg, 0 AOYog d0ONKE GTOVG GLUUETEXOVTES V1oL LN TNON).

‘Evoc EAAvokdmplog exkmaidevtikdg cvveydpn 1o Xvppodio g Evponng kot
tov Opdo Iotopukcod Awoddyov kot ‘Epegvvog yio tn povadikn eumelpio Kot 1o
épyo, t0 omoio emteAéoOnke otn Odpkeln twv epyactnpiov. Ilpoéfn oe
OPIOUEVEG EICTYNOELS OVOPOPIKA LE TIG TTNYES: M YADOOH HTAV EUTOSI0 YLl TNV
TPOETOAGIO  KOvOUPYLoL OdaKTIkod VAKoD. H 1otocedida tov Opidov
Iotopikod Awddyov kot ‘Epevvag 0o pmopodoe vo ypnoipomombel yio
eOAaEN YDV kor g edpovp emkowvoviag. ‘Etol, o Mrav pia amictevtn
eumelpio vo 0el Kaveig Tt oxéptovtal dAlotl. H dedtepn €10myno1| 1oV 0popovoe
oto va £pbel 0 Kabévag avTipéTonog pe £va Kavtd {Nmuo Kot vo, Tpootadnoet
VO QTAGEL GE KOWO GUUEOVNUEVO TPOTO OVIUETMOTICNG TOV TPOYUATOV.
Axadnpaikoi mTov ekmpocomovy avtifeteg andyelg yio éva 0épa Bo pmopovoav
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va Bpebovv pall yio ocvlnmon. H k. Makpoyudvvn, ek pépovg tov Opidov
Iotopikod Awddyov ko ‘Epgvvog, TANpo@OPNGE TOLVG GULUUETEXOVTEC OTL
vhpyovv To. oY€dL Yy €va @OPOLUL GTO OLOIKTLO Kol TNV OpYAvMOM
KOO UATKOV GLENTNGE®Y Y10, TNV 1oToPiaL.

‘Evag Toupkokdmplog eKmodeuTikog avoeépinke oto tpio EPOTAUATO TOL
TPOEKLYAY Omd TO EPOTNUATOAOYIN Kot €lme OTL 0 KUPLOG GTOYOG MTAV VL
evnuepwbovv ta modd v ta. AdOn tov mapelBoviog kot va ddaybodv va
oKEPTOVTOL KPLTIKA, KATL TOL Oo pmopovce vor dNUOVPYNGEL O ATHOCPOLPOL
emkowvoviog avapesa otig kowvotntes. 'Evag EAAvoxOmplog ekmaidevtikdg
eEEPPACE TNV IKAVOTOINGCT TOV Yl TO YEYOVOS OTL TEPIGTOTEPOL AVOpmTOl amd
TPONYOVLEVEG dPACTNPLOTNTEG GUUUETELY OV GTO EPYOCTNPLO KAl ONAMOE OTL Yo
oV 1010 avTd NTAV TO KAAVTEPO EKMALOELTIKO YEYOVOS UEYPL oTyuns. ‘Evag
TovpkoKOTPLOC EKTAOEVTIKOC GYOAOGE T TPIOL EPOTHUOTO TOV TPOEKLYOV AT
To €pOTNUATOAOYIL ®G akolovOwe: «Edv dev pumopovpe vo elpacte apketd
AVTIKEWEVIKOL, TOTE o pmopovsav va vtapEovv tpofAnuata oto péAov. Eipat
Tobpkog kal 0 @idlog pov eivar ‘EAAnvac oty kotaywyn kot dev mpoomadodpe
va aAAdEove TV €8vikn TowTdTTO 0 £vag TOv AAAoL. Epyopacte Kovtd o Evag
GTOV GALO LE TIC VILAPYOVCES OOPOPES LG Kal Oyl LE TIG EOVIKEG LOG QTOWELC.
Agv pmopovpe vo amaAlayoOUE amd TIG TPOYUATIKOTNTEG 1 TA AUPIGPNTOVUEVA
fépnota. Oa mpémetl va o, “YOvEYOLUE’ Kol VO, LA|GOVUE YU dLTE». TN GLVEYELN
vréPare oplopéveg sonynoels: «Oa mpémel va gykabidpvoovpe po tpamelo
Tyov Ko vo farovpe OAEC pag Tig Yvaoels ekel. Ae Ba mpémel va petvoope otnyv
{010 ypopur, oAl vo mpoywpnoovpe mo wépa. Oa mpémel va avénbdet o aplBuog
TOV GUUUETEXOVTOV Kl o TIG dvo TAELPEG Le TN Ponbela Tov ZuvieyvVidy TV
Exnodevtikav. Ta ocepvapia Ba propodcav va yivovtal toco oto Boppd 660
KOl 0TO VOTO avti otnv ovdéteprn (®dvn kot ot pabntég vo CLUPETEYOLV GE
LEALOVTIKG GELVAPLOL KOL EPYOGTIPLON.

‘Evag  EAMvokOmplog ekmadeutikOg MPOKAAECE TOVS GUUUETEYOVIEG VO
ATOVINGOVY, €AV TPAYUOTIKA Yvopilovv TNV 10Topic. TOV VNGOV, TNV 1oTopin
tov Tovpkokvmpiov, Wwitepa mpv ta yeyovota tov 1963, dnwg emiong v
wotopio Tov dAAwV kowvotntewv mov (ovv oto vnoi. 'Evac Tovprkokdmplog
EKTTOOEVTIKOG €0m0e TANpoPopieg oyetikd pe to. véa Pipiia totopiog TV
Tovpkokvmpimv yia T pHéon ekmaidgvor, To 0moio dgv UTOPOHV VO yOpaGTOVV
oe PPpronwireia, aAld vrdpyovv oto dadiktvo. H opdda tov Tovprokidmpimv
oLYYPAPE®V EYEL GLALEEEL TOAAEG Kot TAOVGLEG TANPOPOPIES Kot Eivar ETotun vo
TIG po1pactel pe Toug EAANVOKOITPLoug cuvadEAPoLS TOVG.

‘Evag dAlog TovpkokOmplog ekmondevtikdg eEE@pace TN xopd Tov mov €ide
YOLOYEAQGTO TPOCOTO oTn  OpKew TV  oepvapiov. [Ipotewve  Odmmg
eyKkaf1pubel (o emtponn PETAPPOAONG OAPOPOV TNY®OV Omd TO TOVPKIKA GTO
eMnvikd kot ovtifeto. ‘Evag amd tovg EAANVOKOTPLOvg CLUUETEXOVTEG
gvyapiotnoe Tovg JSopyavetég Aéyovtog Ot pe 10 KABe ogpvdplo ot
ovppetéyovteg Epabav meplocotepa yio TN pebodoroyia otn ddackoiia TG
otopiag. Emiong, woyvpiotnke 01t elvonr n KatdAAnAn otiypr va opyicet m
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TPOETOLUACIO KOWWDOV GUUTANPOUATIKOV DAMK®OV HE TNYES GTO YEPL, YOPIg va
avapévetor M Abon tov  kumprokov mpoPAnuotos. ‘Evag Tovpxoxdmpilog
EKTOOEVTIKOG elme 6TOVE GLUpETEXOVTES OTL 01 TOoVPKOKVTPLOL GLYYPAPELS TV
VEOV gyyepdiov 1oTopiog ypnolonmoinocay akdun Kot VMKO and to apyeio Tov
I'pageiov Tomov kot [TAnpogopudv kot amd ™ BouAn tov Avtimpooconmv tng
Kvrpraxkng Anpokpartioc. 'Evag EAAnvokdnplog ekmondevtikdg npdteve tog Oa
UTOPOVGE TO OOOUKTIKO VAIKO Y1oL VO GUYKEKPIUEVO YEYOVOC VO YPOPEL oo
opdda pe pEAN amd OAeg TIc Kowotnteg mpocdiopilovtag moikideg mnyég e
dpopetikég anoyels. 'Etol, eine, unopel kdmolog va 0l TG ovTd TO YEYOVOG
TPOGEYYIGTNKE KOl GYOMACTNKE ATO S1APOPOVS GLYYPUPEIC.

H k. Tatdva Mivkiva-Milko vmoothpiée v 10éa Kal €omyndnke otovg
OGUUUETEYOVTEG VO GUVEYXICOLV TNV EMIKOWVMVIOL TOL (APYIoE UETOED TOVG Ko
glonynOnke Omm¢ ot madaymyol aviaAlAEouv 10€eC HEC® MAEKTPOVIKOD
tayvdpopeiov. ‘Evag EAANVoKOTplog ekmondentikdg mposPn o€ €161ynon yo v
enduevn opaoctnpotta. Eonyndnke va toyovv eneéepyaciag wotopikd Opata
v v Konpo. To mpoidv mov Ba mapaybei, eine, pmopodce ot cuvéyela va
ypnoonomBbel otig TaEelc.

H «. Tatidva Mivkiva-Midko €dmoe 101e TO Pripo 6tovg ekmaidevtéc. O Ap.
Mk Péil emeonpave 01t pabay Told TeptocdTeEP Omd TOVS GUUUETEXOVTEG
amd 0,Tt ot ot NTav wovol vo ddcovv oe avidAlayuo. [opatnpnoe o1
vpéav Koweég mpooeyyioels oe peyddo Pabuod kor 6t 1 ddaktén VAN oty
otopia dev kabBopiomke emakpimdc. Tov edvnke 611 éva vrepfoikd peydro
16TOPIKO TTEPIEXOUEVO TPEMEL Vo KOALPOel o€ TOAD pikpd ddotnua. Evrovrolg,
GLVEXLOE, VTLAPYOVY TPOTOL YL VO TTPOYWPTCEL KOVEIS «Ue TO va epyalONaocTe
and Kowov og €va GUYKEKPUEVO €U0, LE TO VO ETIKEVIPOVOUOCTE GE L0
GUYKEKPIUEV dmoyn TG 1oTopilog Kol HE TO VA YPNOLUOTOOVUE TNV
noAvmpicpatikétnToy. [Iposidonoince 41t Ba pmopovoe va ivor «emKivouvoy
va  kotamootel  Koavelg pe  mpdogota  dlapriovikovuevo  (ntipota,
VTOJOEIKVOOVTAG OTL aKOUN Kot CnTipato omd To HaKpwvotepo mapeABov Oa
LITOPOVGAY VO, £IvVOl aKOUT «ETKIVOLVAY, au@leyopeva (.. 1 S1docKaAio TV
GTAVPOPOPLADV).

O k. TCéyu Mrdupop amokdAvye Ot BpNKE TO EPYOCSTHPLO. CLVOPTACTIKA. XTO
EPYOOTAPLO TOV TPOEKLYE ML TEPACTIO TOGHTNTO TNYDOV Ko 10edv. Etot,
glonyninke OtL eivonl MO KATAAANAO va ¥pNGULOTOlEiTOl HEGO otV TAEN 1M
KOWVOVIKN 16T0pia Tapd 1 TOMTIKT. AVTOC TV Kot 0 AOYOG TOV PN CLOTOINGE
NV aeYNoN ¢ emiokeyng Tov Xep Zapoved Mraikep oty Kompo. Téhog,
tovice OTL éviwoe OTL pabe mOAAE amd TNV OAANAETIOpOCT UE TOVG
GUUUETEYOVTEG.

O Ap. Aloic 'Exxep eine, emiong, 6Tt épobe TOAAG amd TOVG GUUUETEXOVTES GTO

gpyaomplo. Katd v dmoyn tov, ot dapopés mpémetl vo cuinmbodv kot ot
ekmondevTiKol vor avtaAlacovv myéc. Ilpdteve Omwg, €bv yiver avtaiioym
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YOV o d1adktHov, avti 1 dtedikacio tpénel vo mapoakoiovdeitat. Edv dev
vrdpyel TopakoiovOnon, coviopa ta Kivntpa Ba petmBoiv.

H x. Aovica Nte MmiBdap Mmhak ime 0Tt K1 00T OTOANVGE TO EPYOGTHPLN TAPOL
oAV Katl Bprke TOAAEG opoldTNTEG PE TN OKN TG Y®pa, v [Hoptoyoiria. ['a
eketvn, otdnmote t Ponbd va Avoetl Eva tpdPfAnua eivar po myn. EEEppace
™V dmoyn 0TL 1 apopoimon TV epyactnpiov Oa tapel Eva uiva mepinov.

H x. Mokpuyuavvn cvvoyilovtag tovice 6Tt 0 Ophog Iotopikod Atadoyov kot
‘Epevvag Bempel eCapetikng onuaciog ™ ovvepyacio pe to XvuPovAlo g
Evponng. IIpodcHece 611 0 Outhog mpotibetar va cuveyicel va cupfaiiel otnyv
avATTTUEN TNG £PELVAG, TOV JIAOYOV KOl TNG IOTOPIKNG Katavonong otnv Kompo
Kol oAAOV, pécm NG opydvmong ocuvvedpiov, oceuvopiov, oculntnoewv,
CUVOVINCEMV OTPOYYVANS Tpoamélng, epyaotnpiov kot GAA®V eKONAMOEMV.
Této1eg eAIdEVTIKEG EKONADCELG Y10 TN O10aoKaAlL Kot ekpdOnomn g 1otopiog
glvol To amMOTELEG O KOOV TPOCTOOEIDV KOt QITUAT®V Yo TNV TpodOnomn g
EMAYYEAUOTIKNG EMUOPPMONG TOV OUCKAAW®V, OTMOC 0VTH avTiKatorTpiletol
otV €onynon tov Xvpupoviiov e Evpdnne (2001) 15 yia ) ddackaiio tng
otopiog otov 21° awdva otnv Evpodnn. Yrdpyet eknido 11 avtoi o1 6toy0t Oa
emrtevyBovv pe ™ ovvepyasio Kot vrootnpiEn tov XvuPovAiov g Evpanng,
aAAG Kol TV XovotkaAoTikdv Opyavdcemv Exmadevtikdv kot omd 115 dvo

TAEVPEG TNG OLYWPIOTIKNG YPOLUUNG.

H «x. Moxkpoyldvvn ovvéyloe vmodeikvoovtag Ott OAeg ot 10€eC  Tov
TOPOVGLAGTNKOY GTO EPYOSTNPLN Kot TV oAopéAELn Ba aEloloynBovv, mote va
oxedlooTovY  pEALOVTIKG PrpaTo Kol GLYKEKPEVESG Tpotdcels. Emiomg,
onueimoe OTL 1M TOPOY®YT] GLUTANPOUOTIKOD VAIKOD Ogv  TPEMEL  val
eKAouPaveTol oG T0 TEAOG NG TPpoomabelag, aAAd kvupiwg 0Tt Oa mpémel va
Bewpeitor po dnpovpykn Oadikacio cuvepyaciog, avToAAayng 10edV Kot
EMKOWVOVIOG OVAUESO GTO HEAT TV ddpopwv kowvotntwv g Kdmpov. «Agv
UTOPOVLE VO TOPOUEVOLUE OV HOVOALOkN aicOnomn tov moapeAddvtogy,
VIEdEEE, «MPEMEL VO EVOYKOAGTOOUE TNV — TOALTPIOUATIKOTNTO, TN
OLOTTOMTIGUKOTNTO, KO T1) TOIKIAOLLOPQIia.

H . Makpoyldvvn eniong mopdTpuve TOLG GUUUETEYOVTEG VO LOIPOGTOOV OAEG
TIG VEEC 10€€G KOl TPOTAGELS UE CLUVAOEAPOVS TOVG GTO. GYOAEID, EKTOOEVTIKES
opddec ko Xvvteyvieg Exnaideutikov Kot otig 600 TAEVPEG TNG OLO(WPIGTIKNG
ypopuunc. Emiong, toug kdhese va pHopacstodv DAMKO Yoo TV TAEN, GKEYELS Kot
glonynoelg pe tov Opro Iotopwcod Awidyov ko ‘Epgovag, ovtwg dote va
onovpynBel po faon dedoUEVAOV KL £V POPOVLL ETIKOVAOVING, KOl OVTOAAAYTG
0EMV Y10l TOVG EKTTOOEVTIKOVG 16TOPIOG KO OTIG OVO TAELPES TNG O WPIGTIKNG

YPOUPNG.
TéNoc, evyapioTNoe TOLG GUUUETEYOVTES Y10 TV TAPOVGIN Kol T GLUBOAY| TOLG,

10 Atoikntikd XvppovAito tov Opidov Iotopikovd Awaddyov kot ‘Epguvag yio tov
EMAYYEALOTIOUO TOVG OTNV 0PYAVMOOT TOV EPYUCTNPIMVY, TOVG TPUKTIKOYPAPOLG,
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OAeG TIC ovvTEVieG TV EKTAOELTIKAOV amd OAn v Kimpo, toug ekmondevtég
Kot To XupPovAto g Evpdnng yia tnv vtoostpién Kot to vTEPoYo EPYO TOVL.

H «. Tatidva Mivkiva-MiAko ékieloe To cuvéEdplo Tovilovtag OTL To EPYACTHPLN
Ntav moAy emruynuéva kot OTL ot 6TOYOL Kol Ol oKomol &iyav emitevydet.
KaOnobvyoce omoleconmote avnovyieg Yo TPOETOWAGIO, GUUTANPOUATIKOD
OOy YKo DAIKOV emidéyovtag Eva yvoukd and tov Kougpovkio: «Avtd mov
gpyeTon ypryopa @evyel ypryopal!». YmoomipiEe 0Tl OAoL mpémel vo elpocte
vropoveTikol, va gpyoalopacte otadokd kot otabepd. H k. Mivkiva-Miiko
emPefainoe 6Tl poL amd TIG TOMTIKEG TPOTEPUOTNTES TOL ZvuPovAiov NG
Evpdnng yia tov epyduevo ypovo givar n Kompog kot svyapiotmoe 6Aovg 6600g
Tpav LEPOG Yo TN GLUPOAN TOVC.

XYMIIEPAXMATA KAI EIXHI'HXEIX

Mo moAvchvOetn ewcdva avaeoptkd pe ™ ddacKoAio Kot TV ekudbnomn g
wotopiag omv  Kompo mpoékvye TOGO 0omd TO  OMOTEAEGUATO  TOV
EPOTNUATOAOYI®V 0G0 amd To. GYOA0 KO TIG EPMTNGELS KATA TN OAPKELL TNG
ov{TNoNG OTNV OAOUEAELD OAAL KOl GTN SIOPKELNL TOV EPYUCTNPIOV AVAUESO
OTOVG GULUUETEXOVTIEC, TOVG EKMOLOEVTEG, TOVG TPOKTIKOYPAPOVS KOl TOLG
opyovotés. Eviovtolg, O6Aot xoatéAnfav oe o yevikn ovpeovio, 1 omoio
apopovcE oTa EENG:

e Exmodevtikd ocepvapia, OTMC ovtd mov dopyoavoadnkay amd Kotvol ard
t0 Xvpfovio ¢ Evpomng kot tov Optho Iotopikod AwoAdyov Kot
"Epevvag mpocerkhouy To eVOLPEPOV TOV SACKALMY KOl IKOVOTOLOUV TIG
TPOKTIKEG TOVG ovaykes. H emionun moapovcia tov ZuvolkoMoTIK®V
Opyavocewv tov Exkmodevtikov kot oamd TG Sv0 TAELPEG NG
Ol WPIOTIKNG Ypapuns €lvar evOappuviikd onuddl yio TopoymYKd,
pueAlovtikd Prpoto. Moo ETOIKOOOUNTIKY) GUVEPYOGIO LE TNV EUTAOKN
OA®V TOV PN KUPEPYNTIKAOV OPYOVOGEMY GTOV TOUEN TNG O1000KAAING Ko
™G ekpdbnong g wotopiag oto vnot Ba mpénel va emodiwybel, ovtmg
MOOTE MEPIOCOTEPOL EKTOLOEVTIKOL VoL EUTAAKOVV Kol VO 0@EANBOVV od
TG OPOUCTNPLOTNTEGS.

o  Oa mwpémel va dnovpyndel o Pdon 6edopévav 10 GLVTOUOTEPO dLVATO
Yo TV avantuén 16toptkod VAIKOD, Yoo TN onuovpyio apyeiov mnymv,
TPOPOPIKMOV/TPOCHOTIKAOV 1GTOPLOV, POTOYPAPIOV Kol GALOL VAIKOD oo
TNV omoia ot ekmadeVTIKOl Ba LIropovoa vo avTAOLY TANPOPOPIES Y1 Va
TIC YPNOYLOTOOVV GTNV TAEN.

o H mpoondbeio mapaymyng cUTANPOUATIKOD SOAKTIKOD VAIKOV TOV Vol

wavomolel Tig avaykes Tov Kumpiov d0oKaAmv Kol 6T 00 TAEVPEG TNG
SO WPIOTIKNG YPOUUNS Ba Tpémet va TOYEL LVITOGTPIENG.
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Oo mpémer va onuiovpyndel €va EMONMTELUEVO OVLGLAGTIKO  (POPOLLL
ocv{nmonc. H 1otocerida tov Opilov Iotopikod AwaAddyov ki ‘Epgvvog,
oAb Kol Teov  ZuvowoAloTikov  Opyovoocewv 0o umopovcoe  va
QILOEEVIOEL £Val TETOLO POPOVLL.

Oa mpémel va dopyavmbBodv TEPIGGATEPU GELVAPLO, EPYOCTPLO KoL
ov{ntoelc, ta omoio O pmopovv va pépovv pali Kumpiovg kot omd tig
dvo TAELPEG NG OYWPICTIKNG YPOUUS Kot dAlovg Evpomaiovg kot
Oelvelg exmadevtéc ywoo va cvintioovv {ntnuoto GYETIKE HE TN
dwackaiio TG 1otopiog.
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MEPOX III : TAPAPTHMATA






ITAPAPTHMA 1

Epyootipuo pe 0épa

“H ypnon tnyov yuo 11 01000KoAio Kol eKpdonon g wotopios”

Andpa Tdhac,
Ivetitonuto Goethe kot JW Fulbright Centre, Asvkwoio

Xapparo 12 Noguppiov - Kuprokr 13 NogpPpiov 2005

IHPOI'PAMMA







Yappato 12 Noguppiov 2005

08.30—-09.00
09.00 - 10.30
10.30-11.00
11.00 —12.30

Eyypaon tov coppeteyoviov
"Evapén Epyocwov Olopéierog oto Afopa Iarag

[Tpoedpia: k. Tatidva MINKINA-MIAKO, Xvppovito g
Evponng

Ka Toatidva MINKINA-MIAKO, AwvBbvtpia, Topéag
Exnaidevong oty lotopia, Zvopfoviio g Evpodnng

Koc Oviovg IPKANT, Oupiloc Iotopikod AwAdyov kot

‘Epevvag

Ka Nikn MATOAIOY, Ilpdedpoc g Opydvmong
Agrtovpyawv Teyvikne Exnaidevong Konpov, OATEK

Kog Anuntpng MIKEAAIAHY, Ilpdedpog Iaykdmprog
Opydvoong EAMnvev Aackdrov, ITIOEA

Kog Tayip TI'KIOKTXZEIIEA, Tevikég Ipappatéog
Xvvteyvioag Tovproxvmpiov Exmodevtikaov
Agvtepofaduioc Exnaidevong, KTOEOS

Koc Kevay TOYNTZAI, T'poppotéoc Exrnaidevong g
Xvvrteyviog Tovprokdmpiwv Aackdiwv, KTOS

Kog T'dvvog ZOQKPATOYZX, Exmnpdécomog Opydvoong
EMnvov  Aswtovpyov Méong Exmaidevong Kompov,
OEAMEK

AldAreppo
Yovedpia Olopérerog oto Afopa Iarag

Ewayoyikm moapovcioon pe Oépo «H ypnon iotopikav
mmyov Yoo T OWacKoAio TG 10Topiag oTo GYOAEio —
TPOKANGCELS KOl OLPOPETIKEG OVTIMYELS: TOPOOETY LT
a6 v Avotpio» andé tov Apa Aloic 'EKKEP,
[Tavemotuio g Biévvng, Avotpia.

Ewayoyik moapovcioon pe 0épo «H ypnon 1otopikadv
YoV yuo. T OackaAio TG 1otopiag ota oyoieion —
TPOKANGCELS KOl OLPOPETIKES OVTIANYELG: TOPASELYHOTA
and Vv Iloptoyorion amd v k. Aovica NTE MIIIBAP
MITAAK, IToptoyahio.
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12.30-13.30
13.30-15.30
15.30-16.00
16.00 — 18.00

>vlnton pe GAOVG TOVG GUUUETEYOVTES
I'edpa

Téooegpo mapaiinla epyocTipro

‘Eva Tovpkoxvmplog Kl évolg EMnvoxidmpilog

TPOKTIKOYPAPOG Oa etvat Tapodvieg o€ KAOE epyactnplo.
Mépog 1

Epyoaotipwo 1 pe 0&épo «Xpnolpomorvros YPOmwTEg
myES (L6TOPIKA £YYPOUPA, OTOUVHOVEDRATO, EVIVTMGCELS
ToSOIOTOV K.(.) KOTA TN 01006KOALY TNG 16TOPLOS
Exmodevtc: k. TCEyu MITAIPOM, Hvopévo Baciielo
Epyactipro 2 pe 0<pa “Xpnoiponordvtog onTikES Tyég
(ewkOveg, @QoToypOoQics, OWOIKTVO K.(.) KOTA TN

oacKaAio TG 16TOPlOSH

Exmodevtig: k. Aovica NTE MIIIBAP MIIAAK,
[Toptoyohiia

Epyoostipwo 3 pe 0épo “Ilog yivetow m  emioyn)
OLIPOPETIKAOV LGTOPIKAV TNYDV KOl TAOG EMTVYYAVETAL
1| OTOTEAEGPATIKI] EKPAON OGNS TS 1oTOPLOCS)

Epyoymthg: Ap. Méuch PATAL Hvopévo Baciielo
Epyactipro 4 pe 0épa «Ilog va ypnopomonoels mnyég
CE N0, OLOOIKUGTIKI] TPOSEYYION TNG OWOUOKUAMAS TNG
16Toplac»

Epyoyomc: Ap. Ahoic’ EKKEP, Avotpia

AldAreppo

ovéyEln TV EPYaoTNPiov

Mépog 11
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Kvpuoxn 13 NogpBpiov 2005

09.00-11.00
11.00-11.30
11.30-13.30
13.30-15.00
15.00 - 16.30

Jovéyela TV gpyasTnpiov

Mépog I11

Avddeypo

Yovéyeln TV gpyacTnpiov

Mépog IV

I'edpa

Yovedpio Olopérerog

[Tpoedpia: k. Tatava MINKINA-MIAKO, Atevfovipuo,
Touéag Exmaidevone otmv Iotopia, ZvuPodAiio g
Evpdnng

>vlnton pe OAOVE TOLG CLUUETEYOVTEG Y10 TO EPYOGTHPLN,

2OVoyn TOV OMOTEAECUATOV TOV EPYOCTNPIOV OO TOVG
TPOKTIKOYPAPOVG

ANEn epyaoctnpiov
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EPQTHXEIX I'TA XYZHTHXH XTIX OMAAEXZ EPT'AXIAX

[TpomapacKELACTIKY| EPYOCIO — OTOUTNGELS

Ov ovppetéyovreg KaAOOVTOL Vo @EPOVY poli TOVS S1AQOpPa TAPAIEYRATA
NY OV TOL YPNCLUOTOLOVV TNV KON UEPIV] TPOUKTIKI] OTA GYOAELO.

I'pontéc woropikés mYES  (WOTOPIKG  €YYPO@U, CGTOUVI|HOVEDNOTO,
EVTVTTOGELS TASOIMTOV K. ¢.) Yo

e v Kbnpo ko 10 B” [aykdopo TToAepo
e v modikn nAkia (ard ta tén tov 19°° — 20° audvar)
e v Kunpo péoa and ta pata tov ‘Zévev’ (ard to 16° — 19° adva)

Ontikég wotopikéc mYES (QOTOYPOPieS, E1kOVES, LOYPaPLES, TOViES K.4.)
o

e v Kbmnpo ko 10 B” Taykdopo TIdAepo
e v modikn nAkia (and ta tékn tov 19°° — 20° audva)
e v Kunpo péca and ta pato tov ‘Zévav’ (ard to 16° — 19° adva)

Epyoctipro 1 pe 0épa «H ypfion ypomrtdV 0TOPIKAOV TYOV (LGTOPLKA
EYYPOPU, OTOUVI|LOVEDNOTO, EVIVTAGELS TOEWOIOTOV K.0.) KOTG TN
010 0OKUALY TG LOTOPLOCH

1. Tv €idovg ypomtéc mnyéc WmOPOVUE VO YPNCLOTOMGOVUE KOTA TN
dwaockaiio g 1otopiog;

2. T eidovg 1oT0p1Kd {nTNUHOTO KOl EPOTAUATO UTOPOVUE VA VITOPAAOVLLE,
OTOY YPNOCUYLOTOLOVLE YPOATTES TNYEC;

3. [Mwg pmopodpe va vroopiEovpe tovg ponTéc Yoo va tovg fondncovpe

va, et®@eANB00V 660 T0 dVVOTOHV TEPICTOTEPO AMO TIG IOTOPIKES TN YES;

Epyooctipro 2 pe 0épo «H ypfion oaATIKOV 16TOPIKOV TNYAOV (EIKOVES,
POTOYPUPIES, OLUOIKTVO K. (.) KOTA T1] O100CKAAL TS LOTOPLOS)

[Mati yperaldpaote ewodvec 6To Ldbnua g 1otopiog;

[16c0 a&idmioTeg givat o1 EKOVEC MG TNYEG;

T wkavomteg yperalovion o1 LobnTEC Y10 VoL aVOADGOVV TIG POTOYPOPIES;
Meg mo10 TpOTO UTOPOVV OVTEC Ol IKAVOTNTES VO, EIVOIL YPTCULES KATA TN
dwdkacio TG pabnong;

b NS
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Epyoctipro 3 pe 0épo «Ilog yiverar 1 €mAoyn] OL0QPOPETIKOV LGTOPIKMOV
TNYOV KOl TAOGS EMTUYYAVETUL 1] ATOTEAEGUATIKN EKPAONON TS 10TOPLOCH

1.

2.

3.

[Tolec peydheg epOTNCEIC UTOPOVUE VO YPTCULOTO|COVUE YO VO
€0TIACOVV TNV TPOCOYT TOLG GTNV EKUAON O™ TS 16TOoPiag;

[Tog pmopodue va douncovpe TG OpacTnPlOTTEG EKUAONONG Yoo va
a&lomomBovv 660 To SLVATO TEPIGGOTEPO O1 IOTOPIKES TNYEC;

Tv pmopovpe vo Kavovpe yoo va fondnocovpe tovg pobntevodpevovg va
&xovv TpOGPaon 6€ 16TOPIKEG TNYEG;

Epyoctipwo 4 pe 0épo «Ilog va ypnowpomomBoiv ov wnyég kotd TN
OLOOIKOOTIKT avVTIANYN TNG 01006KAALOS TG LGTOPLOSH

1.

2.

H emiloyn nnydv: moteg mnyég LVANPETOVY TOLOVG GTOYOVE GTN O1d0CKOADL
g 1eTopiag;

H avdivon tov mnyov: moleg epmTNGELS Y10 TOEG TNYEG Umopel KATO10G
Vo, (PN GUYLOTOGEL,

H emkowvoviokn mpocéyyion oTic mNyeES: MAOG Vo XEPLOTOVUE
LLOIGTOPNHOTIKEG TPOCEYYIGEIS GTNV IGTOPIKT AP YNON;
AVTOVOKAQGTIKEG O100TKAGIES, avaTPOPOOATNOT Kot 0EOAdYNoN: MG VoL
0EOAOYNOOLHE Kol VO avoOe®PNOOVUE TO OMOTEAEGUATO KOTO TN
drdkacio TG pabnong;
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IHAPAPTHMA 11

AEIOAOTI'HXZH TQN EPTAXTHPIQN
pe 0épa
«H XPHZH TQN IMTHI'QN I'TATH AIAAXKAAIA KAT EKMAGHXH THX
IXTOPIAYY

Andpa IdAag, JW Fulbright Centre kot Ivotitovto Goethe, Agvkwaia,
YapPato 12-Kvpraxn 13 Nogpppiov 2005

AvéAivon Kot avopopd
amd ™
Apa Ztavpovia OIAIITIOY
Yrehbvvn Aebvav Xyéoewv
Opirov Iotopikot Ataddyov kot Epevvog

210 1éA0G KGO epyactnpiov, o1 GLUUETEYOVTEG KANONKAV VO 0al0A0YGOVV TIG
EKTOLOEVTIKEG OPUGTNPLOTNTEG MOV TPUYUATOTOLOVVTIOV TPV VO TPOYMPTGOVV
010 enOpevo gpyaotnplo. 'Etol, o1 cuppetéyovreg kKANONKaY vo, COUTANPOGOLY
70 1010 EpOTNUATOAOYI0 aSl0AOYN oM Yo KAOE éva amd To TECGEPA EPYOGTNPLOL.
2uvoAikd 174 epotnuatoddylo GUUTANPOONKAY Yo TO TEGCEPQ EPYACTIPLOL TTOL
opyovodnkav ond tov k. TCEyu Mrdipop, v k. Aovica Nte MmBdp Mriox,
10 Apa Mdawh Pdilt ko 1o Apa Alolg Exkep. Ot ovppetéyovteg elyav
SVVOTOTNTO VO GUUTANPDOGOVY T EPMOTNUATOAOYIO GTV EAANVIKT], TOVPKIKT KOl
ayyAkh yAdooa'.

I'ENIKA XXOAIA

Onwg deiyver o mo kdto Ilivakag ap. 1, n mAeoyneio Tov epoTHUATOALOYIOV
OTOKAALYE L0 EDPVTEPT] IKOVOTTOINOT €K UEPOVG TOV GUUUETEYOVIWV OO TO
epyaompa. Ta epotmuatordyio €dei&av, emiong, OTL o1 cvppetéyovieg Oa
noeiav mapo TOAD VO GUUUETAGKOVV O EKONAMDGES oL Oo amotelovoOV
ouvEYEW TV gpyoctnpiov Kot 6Tt 6o GUVIGTOVCHY TV 0PYAVMGT] TOPOUOLDY
ekONAOoewv amd Tov Opio Iotopucod Atadldyov kot Epgvvoc.

* @o mpémet vo onpetmdel 611 oL GLYKPIOELS AVALESO OTA EPOTNHOTOAOYI GTNV OYYALKY], TOVPKIKT Kot
EMMVIKN YADOoO TPEMEL VO aVTILETOTILOVTOL PE TPOGoyN AOY® TNg d1odkaciog TG HETAPPOONG TOV
pecoAdpnoe.
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Iivakag 1: Ieprypo@ika 6TaTIOTIKA TNG AEL0A0YN6NG TOV EPYOSTNPIOV — YEVIKE GO 0

Ap. ELaytoto  Méyioto SD Méoog 6pog

TIpdTaon yio 174 3 5° 0.461 4.72
TOPOUOLEG

EKONADCELS aTO TOV

OIAE mpog tovg

GUVOUOEAPOVG

Xpnowo va 174 1 5 0.627 4.68
TapOKOAOVONCEL

KOTO10¢ EKONADGELS

nov Ba amoteAEGoVV

GUVEYELD TOV

gpyaotnpiov

Ikavomoinon and ta 174 3 5 0.634 4.50
gpyOoTPLOL

"Eyxvpog Ap1Ouoc 174

(ot Paon

KATAAOYOL)

11600 cvoyapiotnuévor eiote ue o epyacTipia,

JUVOMK(G Ol GUUUETEXOVTIEG NTOV OPKETA TKOVOTOMUEVOL KOl LE TO TECCEPO
epyootipw: ‘Eva 57.5% tov ocvuminpopévov epotnuatoroyiov (N=100)
ONUEI®OAY OTL Ol GUUUETEXOVTEC NTOV TOAD IKOVOTOIMUEVOL LE TO. EPYACTNPLO,
35.1% (N=61) apketd woavorompévor kot 7.5% (N=13) anid kavomompévot.

Oa GVVIETOVGES TTOVS TVVAIEAPOVS GOV TOPOUOLO. YEYOVOTA OPYOVWUEVO. OTTO TOV
Ouito;

H mieroynoio Tov GUUUETEYOVI®V TOL GLUTANPOCAY TO EpOTNUATOAGY (73%,
N=129 éypayav oO6t1 60o ovvieTOLGAV UEAAOVTIKEG EKONAMDGES GTOVG
SVVAOEAPOLVG TOVG 0€ UEYIOTO Pabuo, 26.4% (N=46) ce apketd peydro Baduo
katl 0.6% (N = 1) oe peydro Babud. O vymidg pEcog OPOG OV TPOEKLYE Yiol
aVTO EVOEYOUEVMC VAL OELYVEL TNV EKTIUNOT] TOV CLUUETEXOVIMOV TPOS TO EPYO TOV
>vppoviiov g Evpdnng kot tov Opidov Iotopucov Ataddyov kat 'Epgvvog, kot
TNV TOLOTNTO EKTOUOEVONG TOV EKTAOEVTIKMY TTOV TPOSPEPOLV.

Oa NTav wEELUN N COUUETOYT T EKONAMDTEIG-GOVEYELO TWV EPYO.TTHPIDV,
2VVOAIKA, 1 TAEIOYN QIO TOV GUUUETEXOVTI®V TOV CUUTANPOCOUV KOl ETECTPEYOV
T epoTratordyla (74.1%, N=129) eionyndnke 6t1 B Tov TOAD YPNGIUO Yo
avToVG €4V cLpUETElYOV GE EKONAMGEIS OV Oo OTOTEAOVGOV GUVEXELD TMOV
gpyootnpiov, 21.3% (N = 37) tov cvppeteydviov onueiocav 0t Ba MoV
apkeTd ypnoo, 3.4% (N = 6) 6t Ba Ntav andlog ypnowa, 0.6 (N= 1) o6t Ha
ntav Alyo yprioipo kot 0.6% (N = 1) 611 6¢ Ba Tav kaboAov yprciuo.

> H a&oidynon Paciotnke oty khipako Likert 1-5, 6mov 10 5 fitav o vymidtepog duvatdg Babudc ko
70 £€va. 0 LIKPOTEPOG.
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H avdivon g ANOVA €6e1&e 0Tt dgv vnpyov SNUOVTIKEG O10pOPESG AVALETOL
OTOVC GULUUETEXOVTEG TOV OAOKANPMOGOAV TO EPOTNUOTOAOYIN GTNV OyYAMKN,
TOVPKIKN 1 EAANVIKY] YADOGO OVOPOPIKA HE TO YEVIKA GYOAD GTO. EPYACTIPLO
oL TPOGPEPON KA.

YYI'KEKPIMENA XXOAIA
Onwg deiyver o Iivaxag 2, GLVOMKA 01 GUUUETEYOVTES, Ol OTOI01 GLUTANPOCAY
To, EPOTNUATOAGYIN aE10AOYNONG, NTOV IKOVOTOINUEVOL o€ UETPLO Pabud pe ta

gPYOOTNPLO, LE TO HECO OpO va Kupaivetal YOp® o1o 4 otn kiMpaxa Likert (1-5),
omov 10 5 givan To o YNAO Kat to 1 to younAdTEPO.

Mivaxog 2: [eprypagiki] 6TaTIOTIKY] 0E0LOY0N] TOV EPYASTNPILOV — EOIKE 66l

e moto Pabuo siote

IKOVOTIOINLEVOL LIE: Ap. EAdyoto  Méyioro. SD Mécog 6pog

1. tov tpdmo opyavasTs 174 2 5 0.710 4.47
TOV gpyacTnpioV

2. m xpiion S13aKTIKOD 174 ) 5 0.759 4.46
VAKOD

3. 11 OOKTIKN mMPOCEYYION 174 2 5 0.756 4.44
TOV EKTAUOEVTOV

4. 10 MEPIEYOUEVO TOV 174 2 5 0.748 4.42
gpyacTpimv

5. v aAlnlenidpoon 174
uetad Tov 2 5 0.793 4.42
GUUUETEYOVTOV TNV
gday|

6. TIC TPOKTIKES 10€ec TOL 174 1 5 0.866 4.40
TapocyEOKay

7. 1 copnvewn OV GTOYV 174 1 5 0.801 4.38
TOV gpyaoTnpinV

8. 1N doun Tov 174
TEPLEYOUEVOV TTOV 2 5 0.791 4.36
TOPOVCLAGTNKE

9. 'Eyxvpog apBuog 174

O tpdmog pe Tov omoio ta epyactiplo opyavodnkav Elape tov mo ynAo Paduo:
58.6% (N=102) tov OCLUUTANPOUEVOV EPOTNUATOAOYI®OV £0€1Eav  HEYAAN
wavoroinon, 29.9% (N=52) woavonoinon, 10.9% (N=19) pepwn tkavomoinon
kot 0.6% (N=1) Alyn wovomoinor. Ot GUUUETEXOVTEG EOEIEAV VO TOVG APECE TO
YEYOVOG OTL YOV T1 SOLVATOTNTO VO GULUETAGYOVY G OAQ TOL EPYOCTNPLN.

H doun tov mepieyopévov tov epyootnpiov €Aafe ™ Aryotepo Oetikm
agoddynon:  53.4% (N=93) 1ov epomuatoroyiov &del&av  peydin
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wavonoinon, 31.6% (N=55) wavonoinon, 12.6% (N=22) pepikn wovomnoinon
ko 2.3% (N=4) Alyn wavomoinon.

XYI'KPIXH ANAMEZXA XTA EPI'AXTHPIA

H 60ykpion avApEso 6TOVC YEVIKOUS HEsov Hpovc’ yio To kGbe epyaoThipto
amoKAALYE OTL Ol GLUUETEYOVIEC NTOV IKOVOTOUUEVOL TTEPIGGOTEPO OO TO
gPYOOTNPO OV Tpaypatonoinse o Ap. Mdikd Paudt. Agdtepog 6Tic mpoTUnGELg
npde o k. TCEyu Mrdupop, Tpitn n k. Aovica Nte Mmifdp kot t€taptog o Ap.
Aloilc 'Exkep. O mivakog mov axolovBel Oelyvel AemTopépeleg avtne g
GUYKPLONG.

Hivakag 3: I'evikn aEl10A0YN61) TOV GEPIVOPIOV KL YEVIKE TG OANG OpaoTnPLOTN TS

Ap. SD Mé€oog 0pog
Epyaotmpio 3: Ap Mduxkh Péinm 49 0.34 4.75
Epyactmpio 1: k. TCEyu Mrdupop 43 0.40 4.66
Epyootpio 2: x. Aovica vie MmiBdap Mriax 44 0.50 4.44
Epyaoctmpio 4: Ap Aroic Exkep 38 0.53 303
I'evikdg Mécsoc Opog yia ta Epyactipla 174 0.54 4.47

Ta gpyactpra Nogpuppiov 2005 cvvolikd éhapav péco 6po M = 4.47, 10 omoio deiyvel
011 10 YEYovog agloroynOnke pe vynAd Padud.

Movo 37 epoTNUOTOAOYIO EMGTPAPNKAY LUE GUUTANPOUEVO TO HEPOG YO TO GO
(avokTov ToOmov). Ta oydoMo mov YpAETNKAY GE OVTO TO UEPOG MTOV Yo
GLYKEKPLUEVO EPYOCTNPLN YEVIKA OETIKA KOl 0OpoVGAV TN LOPPT O100GKAAOG
KOl OAANAETTIOPOONG TOV EKTAOELTN UE TOVG GUUUETEXOVTEG, EICNYNGELS LVIEP
™G OPYAVMOOTNC TOPOUOI®Y EPYACTNPI®V Yo BEpaTO OYETIKA e TV 1oTOPia TNG
Kompov, etonynoeig 6mmg do0el mepiocdtepn EUEACT] TNV TPAKTIKY EPAUPLOYY
mopd o€ OePNTIKES TOPOVGIACELS GE PEAAOVTIKES dPACTNPLOTNTES, EICTYTOELG
Omm¢ Olvetol mePLoGOTEPOC YPOVOG TOPAYMYNG VAIKOD Kol OVEDPECTG TNYDV
OYETIKOV E TNV KLTPLOKN O0aKTEN VAN OTN OPKEW TOV EPYOOTNPIOV,
EIONYNOCEIS YO TEPLGGOTEPO YPOVO YA KOWMVIKY ETAPT] OVALEGOH GTOVG
EKTPOCHOTOVS  SOPOP®Y  KOWOTNT®V, EICNYNGES YO GLVEYIGT OPIGUEVOV
epyaoTnpiov, GLVUIGOMUATH ATOYONTELONG YO T TOMIKA 10ToptKd Pipiia Kot
™V EALEWYN YDV Kol cuVoLcOUATo EVOOVGLOGHOD GYETIKA UE TIC TPOUKTIKES
10€€C KO TNV EUTVEVCT] TOV TPOKAAEGAV T EPYOGTIPLOL.

% Mpoékuye évag yevikog péoog 6poc amd o to. oTotyela .
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Tarih 6gretim ve 6greniminde
kaynaklarin kullanilmasi

Avrupa Konseyi’nin Kibris’taki aktiviteleri

Bolim 1

“Tarih o6gretim ve 6greniminde kaynaklarin kullanilmas1”
konulu Cahistay Raporlari ve Cahistay Malzemesi

Lefkosa, Kibris
12-13 Kasim 2005



Bu caligmada dile getirilen goriisler, yazarlarma aittir ve Avrupa Konseyi’nin
resmi goriisleri ve politikasin1 mutlaka yansitmaz.
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Onsoz

“Tarih Ogretimi ve Ogreniminde Kaynaklarm Kullanim1” Avrupa Konseyi’nin
2005 ve 2006 yillarinda Kibris’ta ¢ok-toplumlu bir sivil toplum kurulusu olan
Tarihsel Diyalog ve Arastirma Dernegi ile siki igbirligi icinde ve Kibrisin biitiin
kesimlerinden Ogretmen Sendikalarimin destegiyle gerceklestirdigi etkinliklerin
bir sonucudur (OLTEK, POED, KTOEOS, KTOS, OELMEK).

Bu yaym, ii¢ dilde yaymlanacak olan serinin ikincisidir: “Tarih Ogretimi ve
Ogreniminde Cokperspektiflilik” 2005 yilinda Ingilizce, Yunanca ve Tiirkge
olarak yayinlandi. Bu yayin neredeyse Kibris’taki tiim okullara ulastirildi ve
calisan 6gretmenlerden ¢cok olumlu elestiriler aldi.

Avrupa Konseyi’nin Kibrisla iki-tarafli igbirligi programi kapsaminda
hazirlanan her iki yaymin da amaci yenilikci Ogretim yaklasimlarindan
ornekleme ve yerel egitimciler ve diger Avrupa iilkelerindeki meslektaslar ile
deneyimlerini paylasma yoluyla halihazirda okullarda gorev yapan
ogretmenlerin en acil metodolojik ihtiyaglarina yanit vermek idi.

Avrupa Konseyinin bu yayinlara yol agan Kibris’taki ¢alismalarinin bir gegmisi
vardir. Ik program 2004 yilinda Genel Sekreterin dnciiliigiinde baslamis ve
seminer, atolye calismalar1 ve uzman toplantilarindan olusan toplam alt1
etkinlikten olusmustu. Bu etkinlikler dizisi sonucunda farkli toplumlardan
600 katilimc1 birarada calisma firsati bularak Kibrisin uzun tarihi boyunca
stiregelmis bir ¢okkiiltiirliiliik ortami oldugu gercegini yansitmislardir.

Her etkinlik bir giiven atmosferi yaratmaya yonelik olarak Kibrisin ¢ok-kiiltiirlii
egitim toplulugunu bir biitiin olarak ilgilendiren ortak bir temel iizerine insa
edilmis fakat kendi i¢inde ayr1 bir konu vurgulamistir. Bu siiphesiz sans eseri
ortaya ¢ikan bir yaklagim degildir: Her ne kadar Avrupa Konseyi Avrupa’da
taninmis bir hiikiimetler arasi kurum olsa da, her zaman sivil toplum ile olan
iligkilerine biiylik 6nem vermis ve biitiin vatandaslarin, 6zellikle sosyal uyumun
saglamlagtirilmasi ve baris icinde bir isbirligi silirecinin tesvik edilmesi
konularinda katkilarini ¢ok degerli addedmistir.

Bizim farkli {lkelerde gerceklestirdigimiz calismalar agikca gostermektedir ki
bugiin 6gretmenlerin toplum igerisinde ¢ok onemli bir konum vardir, soyle ki
onlarin ¢abalar1 ve mesleki kapasiteleri sonucunda geng kusaklar agik fikirlilik,
elestirel diisiince, hosgorii ve karsilikli saygiya dayanan diyalog yoluyla iletisim
kurabilme gibi Onemli beceri ve tutumlar edinebilmektedirler. Ve bunu
yapabilmek esit derecede Onemli iki bilesen ile miimkiindiir: kendini ifade
edebilme ve digerlerini dinleme istegi ve yetenegi.
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Son yillarda, Avrupa Konseyi programlari aralarinda egitim ve tarih 6gretiminin
de bulundugu alanlarda kiiltiirler-aras1 diyaloga 06zel 6nem vermislerdir.
Kurumumuz, farklilik ve kiiltiirler-aras1 diyalogun Avrupa’da karsilikli anlayis
ve giiven ingsa etmede temel anahtarlar oldugu bakis agisin1 her zaman
desteklemistir. Bu durus, Avrupa Konseyinin biitlin iiye devletleri tarafindan da
kabul edilen Rec (2001) 15 sayilv Yirmibirinci Yiizyilda Avrupa’da Tarih
Ogretimi isimli Tavsiye Kararma da yansmmstir. Tavsiye Kararmin metni
ayrica, 21. yy da tarih egitiminin insanlar1 isbirligi yapmaya ve dolayisiyla kalici
bir barisa yonelik uygun kosullarin yaratilmasi icin katkida bulunmalar
konusunda tesvik etmesi gerektigini de vurgulamaktadir.

2005 de Varsovada gergeklesen Uciincii Devlet ve Hiikiimet Baskanlar1 Zirvesi
kiiltiirler-aras1 diyalogu hukukun istiinliigli, insan haklar1 ve demokrasinin
desteklenmesi ile birlikte en 6nemli misyonlarindan birisi olarak belirlemistir.
Kiiltiirler-aras1 diyalogu olusturan fikirler, Avrupa tarihinin temellerini olusturan
ve kiiresellesme ile daha da gelistirilen kiiltirel c¢esitlilik ile dogrudan
baglantilidir. Bugiiniin farkliliklarla dolu diinyasinda, ka¢inilmaz olarak biitiin
diinyay1 kapsayan yeni iletisim teknolojileri ve artan mobilite (ki bu 6zellikle
ogrenci degisim programlarini 6nemli Sl¢giide etkilemistir) gibi bazi olgulara
taniklik etmekteyiz. Biitiin bu olgular insanlarin merakini1 harekete gegirmekte
ve diger kiiltiirler ve gelenekler konusunda daha fazla bilgi edinmeleri yontinde
ilham kaynagi olmaktadir. Fakat ayn1 zamanda, artan go¢ gibi bazi etmenler
belli korkular yaratmakta ve sonug olarak da sosyal gerginligi artirmaktadirlar.

Bunun sonucunda, Avrupa Konseyi kisa bir slire 6nce Avrupali toplumlar i¢inde
yogunlastirilmis bir diyalog i¢in ihtiya¢ duyulan yontem ve yollar1 gosteren,
Avrupa ve komsular1 arasinda yapilandirilmis bir diyalog icin iiye devletlerin
tecriibelerini  Ozetleyen bir dokiiman olusturma gorevini istlenmistir. Bu
dokiiman, Kiltlirleraras1 Diyalog i¢in Beyaz Belge “Esitler olarak Onur iginde
Beraber Yasamak”, tiim {yelerce kabul edilip Avrupa Konseyi Bakanlar
Kurulunca 7 Mayis 2008°de yiirtirliige konmustur.

Beyaz Belgenin en onemli amaglarindan biri uluslararasi, ulusal, bolgesel ve
yerel diizeylerdeki politika belirleyicilerine ve sivil toplum kurumlarina,
kiiltiirler-aras1 diyalogun gelistirilmesi ve uygulanmasi igin ilkeler ve basarili
uygulama i¢in olmazsa olmaz analitik ve metodolojik yontem ve standartlar
saglamaktir.

Bu ana yonelise cevap olarak son 6gretim faaliyetleri, kiiltiirler-aras1 diyalogu
O0gretim silirecine entegre etmenin yollarma odaklandi. Boylece cesitlilik ve
kiiltiirler-aras1 etkilesime iliskin Ogretim fikirleri, Bulgaristan, Giircistan,
Moldova, Romanya, Rusya Federasyonu, Tiirkiye ve Ukrayna’dan yazarlarin
olusturdugu ekipler tarafindan Karadeniz’in tarihi {izerine hazirlanan ilk 6gretim
paketinin ve bununla birlikte Avrupa Kiiltiirel Konvansiyonu’na taraf 49 {ilkenin

136



tiimiinden egitimcileri kapsayan “Tarih Ogretiminde Otekinin Imaji” adl iic
yillik yeni bir hiikiimetler arasi projenin temelini olusturdu.

Son yillarda Kibris’ta yiiriitiilen faaliyetler, bu kollektif calismaya 6nemli bir
katki koymaktadir. Sekretaryamiz, hizla degisen diinyanin biiyiik zorluklarina
karsilik vermenin etkin yollarini arayan ve 6grencilerine bu diinyada hakettikleri
yeri bulmalarina yardimci olan Kibrish 6gretmenler ig¢in bu yaymin ek destek
saglayacagina inanmaktadir. Ayni zamanda, tim Kibris’tan egitimcilerin
diizenli olarak goriisiip deneyim ve kaygilarini paylasmalarini saglayan Avrupa
Konseyi’nin, Kibis’in farklt toplumlarindan gelen temsilciler arasindaki
karsilikli anlayis, inang ve giivenin giliclenmesine kolaylastirdigina inaniyoruz.
Kuskusuz, Avrupa Konseyi’'nin bu deneyiminin gelecekte de isbirligi
programlar1 hazirlamada biiyiik yardimi olacaktir.

Bu yayina temel olusturan faaliyetlerin basarisinin biiylik bir nedeni, Tarihi
Diyalog ve Arastirma Dernegi ve tiim Kibris 6gretmen sendikalarinin (OLTEK,
POED, KTOEOS, KTOS, OELMEK) destegi ile yiiriittiigii kritik ve kapsamli
hazirliktir. Bu vesileyle onlarin siirekli yardimi ve c¢aligmalarimiza olan
bagliliklar1 i¢in tiimiine tesekkiir etmek istiyorum.

Gabriele MAZZA
Egitim ve Dil Yoneticisi
Avrupa Konseyi
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Giris
Isbirligin Kisa Gecmisi

“Avrupa Konseyi ve Tarih Ogretimi” iizerine yapilan ilk seminer, Kibris JW
Fulbright Komisyonu’nun isbirligi ile Tarihi Diyalog ve Arastirma Dernegi
tarafindan organize edildi. Haziran 2004’te yapilan seminer, Kibris’ta tarih
ogretimi 1ile 1lgili Avrupa Konseyi’nin bir dizi faaliyetlerinin baslangici oldu.

Seminer, Kibrish tarih egitmenlerinin Avrupa Konseyi’nin deneyimine giiglii
ilgisini agikca gosterdi. Farkli toplumlardan gelen ve aralarinda egitmenlerin,
sivil toplum oOrgiitleri temsilcilerinin, baslangi¢ egitimi uzmanlarinin ve tarih
ogretmenlerinin oldugu 100 katilimciyr bir araya getiren seminer, 2Inci
ylizyilda tarih Ogretmenin yeni yaklagimlari konusunda genis bir tartisma
forumu yaratt.

Farkli toplumlarin uzmanlarmin karsi karsiya gelerek tarih ogretiminde kilit
konular1 goriismeleri i¢in ilk firsat olan bu seminer, 6zellikle Kibrish egitmenler
tarafindan ¢ok olumlu karsilandi. Uzmanlar, tarih ogretirken ¢oklu perspektif
kullanilarak bolgesel isbirligin nasil gelistirilecegi, farkli kaynaklar kullanilarak
uzlas1 i¢in nasil tarih Ggretilecegi, ogrencilere nasil kritik diistinme ve acik
fikirlilik Ogretilecegi ve onlarin bilgileri, kavramalar1 ve becerilerinin nasil
degerlendirilecegi konularinda Avrupa Konseyi’nin uzmanhifina o6zel ilgi
gosterdiler.

Yapilan tartigsmalar, Kibrish tarih egitmenlerinin bakis agistyla Avrupa Konseyi
ile isbirliginin en etkili olabilecegi ana alanlarin belirlenmesini sagladi.
Katilimeilarin biiylik ¢ogunlugu tarafindan belirlenen iki alan daha sonraki
etkinlikler i¢cin odak noktasi oldu:

- Hosgorii, karsilikli anlayis ve uzlasi temelinde tarih Ogretirken tiim
toplumlar tarafindan kullanilabilecek ek Ogretim materyallerinin
eksikligi;

- Yeni etkilesimli metotlar iizerine metodolojik bilgi eksikligi.

Bu noktadan ileriye su yaklasimin bir kural haline geldigini belirtmekte yarar
var: her faaliyet i¢in konularin ve tartisma sorularinin se¢imi, Kibrish
Ogretmenler tarafindan yapilan Onerilere dayanmaktadir ve onlarin smiftaki
tecriibeleri ile yakindan ilgilidir.

“Tarih Ogretiminde ve Ogreniminde Coklu Perspektif” iizerine Kasim 2004’te
Lefkosa’da yapilan ve yeni Ogretim materyallerinin hazirlanmast ile
ogretmenlerin egitimi konularina yogunlasan bir sonraki seminer ve atdlye
caligmalarini tecriibeye dayali odak noktasi belirledi. Giliniimiizde Avrupa’da
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egitimin en énemli zorluklarindan birinin farkliliklarin 6gretimi ile ilgili oldugu
dikkate alindiginda Oncelikli hedef, katilimcilar1 tarith Ogretiminde ¢oklu
perspektif gibi pratik yaklasimlar konusunda bilgilendirmekti. Bu yaklagim,
Avrupa Konseyi Bakanlar Kurulu tarafindan 31 Ekim 2001 tarihinde kabul
edilen Rec (2001) 15 sayih Yirmi Birinci Yiizyil Avrupasinda Tarih Ogretimi
Uzerine Tavsiye Karari’nda yansitilmistir,

Seminer sirasinda katilimcilar bir kez daha Kibris’taki farkli topluluklar
tarafindan kullanilabilecek tamamlayict 6gretim materyallerine acil ihtiyag
oldugunun altin1 c¢izdiler. Katilimecilar ayrica, Avrupa Konseyi'nin, bolgesel
baglamlarda tarih 6gretimi konusunda kayda deger bir deneyim birikimine sahip
olan ve komsu iilkelerde karsilikli saygi temeline dayali tarih 6gretiminde
(Karadeniz Ogretim Paketi’nde de yansitildig1 gibi) yeni yaklagimlar gelistiren
benzersiz bir uluslararast kurum oldugunu ifade ettiler. Kibrisli 6gretmenler,
Kibris okullarinda da buna benzer 6gretim materyallerinin olmasinin ¢ok yararl
olacagini vurguladilar ve Avrupa Konseyi’nin himayelerinde, sosyal, ekonomik,
kiiltiirel ve giinlikk tarihsel konularinda Kibris’in gegmisini biitiin olarak
yansitan pedagojik materyaller seti hazirlamayr Onerdiler. Katilimcilarin
kanisina gore, bunun gibi ek 6gretim araglar1 uzlasi silirecini giliclendirmeye
yardimc1 olacak ve genclerini giiniimiiz ¢ok-kiiltiirlii ortaminda yasam boyu
yeni niteliklerle donatacaktir.

Haziran 2005’te bu talebin ardindan, pedagojik bir paket hazirlama konusunun
goriigiildiigii uzmanlar toplantisi Lefkosa’da yapildi. Toplantida asagidaki
kararlar alindi:

- gelecekteki yayin, 6gretmenlere ek kaynaklar ve bu kaynaklarin giinliik
caligmalarda nasil kullanilacagini anlatan metodolojik kilavuz saglamay1
hedefleyen tamamlayici pedagojik ara¢ olmalidir;

- pedagojik setin icerdigi kaynaklar, ulusal tarih ders kitaplarindaki
bilgileri tekrarlamamalidir;

- paket, Kibris’in kiiltiirel, sosyal, ekonomik ve giinliikk tarihine
odaklanmali ve sehirle kdy yasamu, aile, yemek, iskan, moda, gelenekler
ve seyahate gelen yabancilarin Kibris hakkindaki izlenimleri gibi
konular1 igermelidir. Materyaller Kibris’1 ¢ok-kiiltiirlii bir ortam olarak
gostermelidir.

Yapilan tartismalarin sonuglarindan biri, Tarih Ogretimi ve Ogreniminde Coklu
Perspektif kitapcigmm 2005 yilinda yaymlanmas: oldu. Igerigi, 6gretmenlerin
giinlik olarak smifta kullanabilecekleri uygulamali metodolojik bilgilerden
olusmakta olan kitap, Avrupa Konseyi’nin himayelerinde Ingilizce, Yunanca ve
Tiirkce olarak yayinlandi ve tiim Kibris’taki okullara dagitildu.
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2005 ve 2006 yillarinda Avrupa Konseyi’nin Kibris’taki tarth 6gretim
faaliyetleri, oncelikli olarak tarih egitimi aracilifiyla kiiltiirler-aras1 diyalogu
tesvik etmeyi amaglayan baslica uygulamali metodolojik konulara yogunlasti.
Bu donemde Lefkosa’da biz dizi 6gretmen egitimi etkinlikleri yaptik: “Tarih
Osretimi Ve Ogreniminde Kaynaklarin Kullanimi” atdlye ¢alismalar (Kasim
2005), “Kibris'in Kiiltiirel ve Sosyal Tarihinin Ogretiminde Tarihsel
Kaynaklarin Kullanimi” atdlye galismalar1 (Haziran 2006), ve “Tarih Ogretimi
ve Ogreniminde Kiiltiirler-arasi Diyalogun Tesvik Edilmesi Icin Etkilesimli
Metotlar” konusunda seminer ve atdlye caligmalar1 (Aralik 2006).

Okullarda tarih Ogretirken farkli tarihsel kaynaklar nasil kullanilabilir,
etkilesimli metotlar nasil uygulanmali, 6grencilere hosgori, acgik fikirlilik,
digerlerine saygi gibi tutumlar nasil Ogretilmeli ve Ogrenciler tarafindan
zenginlik katan unsur olarak anlasilabilmesi icin kiiltiirel cestliligi nasil
yansitmali konularinda yaptiklari oturumlarda Avusturya, Almanya, Portekiz,
Sirbistan ve Ingiltere’den gelen tarih egitmenleri, Kibrishi egitmenlerle
deneyimlerini paylastilar.

Bu faaliyetler, Uciincii Devlet ve Hiikiimet Baskanlar1 Zirvesi’nde (Varsova,
Mayis 2005) kabul edilen ve “Avrupa Konseyi’'nin demokratik yurttashk, insan
haklari, tarih ve kiiltiirler-arast egitim alanlarinda egitimcilerin egitimi igin tiim
firsatlart artiracagini” beyan eden Aksiyon Plani’nda yer alan fikirlere uygun
olarak gelistirilmistir.

Isbirligin Temel Ozellikleri ve Varilan Sonuclar

2004 yilindan baslayarak Tarithsel Diyalog ve Arastirma Dernegi, Avrupa
Konseyi’nin ana partneri oldu. Bununla birlikte, tiim Kibris 6gretmen
sendikalar1 (OLTEK, POED, KTOEOS, KTOS, OELMEK) bu faaliyetleri giiclii
bir bicimde destekledi ve bdylece, faaliyetlerin uygulanmasi i¢in ¢ok Onemli
olan, calisan 0gretmenlerle baglar1 saglamlastiridi. Bu kuruluslarin st diizey
temsilcileri siirekli olarak seminer ve atdlye c¢alismalarinin hazirlanmasinda
gorev ald1.

Her etkinlikte dagitilan anket, seminerler sirasindaki calismalarin
degerlendirilmesine imkan verdi ve giinliik ¢alismalarindan 6grendiklerini nasil
uyguladiklar1 konusunda o6gretmenlerin geri bidirimlerine cerceve olusturdu.
Etkinliklerin basarisinin  bir gostergesi, bu etkinliklerin Kibrishh tarih
Ogretmenleri arasinda artan popiilerligi idi. Anketlerin analizi, katilimcilarin
% 87’sinin faaliyetlerin kendilerine giinliik ¢alismalarinda kullanabilecekleri
degerli  bilgiler sagladigmi  gosterdi.  Aralik  2006’daki  seminerin
organizatdrlerinin, tiim toplumlarin temsilcilerinden katilmak istedikleri
yoniinde 500 basvuru almalar1 da 6nemli bir olgudur.
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2005 ve 2006 yillarinda yapilan oturumlarin odak noktasi, okullarda tarih
ogretirken farkli tarihsel kaynaklarin kullanimi konusuydu: farkli kaynaklar
kullanarak etkilesimli metodlar nasil uygulanmali, tarih dersleri i¢in kaynaklar
ve Ogretim materyalleri nasil se¢ilmeli ve Ogretmene kendi kaynak
arastirmalarin1 yapmalar1 konsunda nasil yardim edilmeli, 6grenciler i¢in soru
ve 0devler nasil hazirlanmali ve tarih derslerinde istenen bilgi ve beceriler nasil
degerlendirilmelidir.

Kibrisht tarih egitmenleri, bir toplumdaki 6gretmenlerin erigebilecegi tarihsel
kaynaklarin diger toplumdaki meslektaglar1 tarafindan bilinmediginin ¢ok sik
rastlanan bir olgu olduguna dikkat c¢ektiler. Bunun i¢in, ortak menfaat
konularmin segilerek katilimcilardan, derslerde olas1 kullanima y6nelik bir araya
getirilebilmeleri amaciyla bir sonraki atolye calismalar dizisine materyallerini
getirmeleri Onerildi.

Ayrica, maksimum fayda saglanabilmesi i¢in atdlye c¢alismalarinin, Avrupa
Konseyi tarafindan davet edilen Avrupali egitmenler ile farkli toplumlardan yerli
egitmenlerden olusan karma egitici ekipleri tarafindan yiirtitiilmeleri de onerildi.
Bu o6neriler, Kasim 2006’da Lefkosa’da diizenlenen “Kibris'in Kiiltiirel ve
Sosyal Tarihinin Ogretiminde Tarihsel Kaynaklarim Kullanimi” konulu atdlye
caligmalar programina yansidi.

“Tarih Ogretimi ve Ogreniminde Kiiltiirler-arast Diyalogu Tesvik Etmek Igin
Etkilesimli Metotlar” konulu son seminerin (Lefkosa, Aralik 2006) temel
hedefleri, okullarda tarih 6gretirken kullanilan etkilesimli metotlar1 tartismak,
okuldaki tarih araciligryla kiiltiirel farklilik 6gretilirken kiiltiirler-aras1 6grenim
ve iletisimin nasil yardimci olabilecegini incelemek, dgrencilere kritik diisiinme,
bagimsiz sonuglar ¢ikarabilme ve kiiltiirel farklilig1 zenginlik katan bir faktor
olarak anlama kapasitesi gibi becerileri gelistirmelerinde nasil yardimci
olunacagini analiz etmek, ve farkl kiiltiirlerin temsilcileri ile hosgorii temelinde
iletisim kurmakti.

Katilimcilar, gilinlimiiz egitiminin geng¢ insanlar1 diyalog temelinde farkl
kiltiirler, dinler ve dil gruplarinin temsiclileri ile baris¢il bir bigimde temas
kurma yoniinde motive ederek ¢atismalarin 6nlenmesinde ¢ok Snemli bir rol
oynadigini dikkate aldilar.

Her faaliyetin sadece isbirliginde devamlilig1 saglamakla kalmayip, kendi 6zel
vurgusunun da olmasi gerektigi bir gelenek haline geldi. Tarith 6gretimi lizerine
yapilan seminer ve atdlye calismalarina lise Ogrencilerini de katma yoOniinde
daha onceki etkinliklerde yapilan Onerilerin devami olarak, Kibris’in iki ana
toplumundan Dove Olympic Movement’i (Giivercin Olimpik Hareketini) temsil
eden sekiz geng¢ ve iki 08retmenleri atdlye ¢alismalarina katilarak, tartismalara
farkl1 bir boyut getirdi.
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Tarih 6gretimi ve 6greniminde kaynaklarin kullanimi konusunda olan atdlye
caligmalariin materyallerini li¢ dilde yaymnlama fikri, uygulamaya yonelik
sonuclarin giinlilk ders ¢alismalarinda yararli olabilecegi gerekcesiyle Kibislt
ogretmenler tarafindan ortaya atildi.

Bu yayin iki boliimden olugmaktadir. Birinci boliim, kaynaklarin kullanimi
konusunda 2005 yilinda yapilan seminer tartigmalarini kapsamakta ve farkl
Avrupa tilkelerinin bu alandaki tecriibelerini de aktararak, sunum metinlerini ve
atdlye ¢alismalar1 hakkinda genel aciklamalari icermektedir. Ikinci boliim ise
Kibris’in sosyal ve Kkiiltiirel tarthinden oOrneklere dayanmakta ve sadece
tartismalarda ortaya ¢ikan sonuglari degil, ayn1 zamanda ders planlar1 ile
ogrenciler icin soru ve Odevler ile, bu kaynaklarin derste nasil kullanilacag:
konusunda pratik Onerileri iceren metinleri ve gorsel kaynaklari da sunmaktadir.
Gergekte bu yayin, gelecekte tamamlayict pedagojik materyaller setinin temeli
olarak kullanilabilecek ana felsefe ve yapiy1 yansitmaktadir.

Sekreteryamiz, farkli toplumlart temsil eden Kibrishi 6gretmenlerin yakin bir
gecmiste yaptigr yaratict calismanin  bu Orneginin, aralarindaki baglari
giiclendirecegi ve sonug olarak, 6grencilerinin Kibris’in ¢ok-kiiltiirlii boyutunu
anlamalaria ve biitiiniiyle takdir etmelerine yardimci olacagini iimit etmektedir.

Tatiana MINKINA-MILKO
Project Miidiirii
Tarih Egitimi Boliimii, Avrupa Konseyi
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Tesekkiirler

Avrupa Konseyi Sekreteryasi ana ortagi ve 6zgiin bir sivil toplum orgiitii olan,
Kibris’taki tiim tarih Ogretmenlerini bir araya getiren Tarihsel Diyalog ve
Arastirma  Dernegi'ne, 2005 yilindaki seminer ve  calistaylarin
diizenlenmesindeki degerli ¢calismalar1 ve bu sayinin baskiya hazirlanmasindaki
katkilarindan dolay1 tesekkiir eder. Dernegin Yonetim Kurulu tiyeleri Dr Chara
Makriyianni, Marios Epaminondas, Ulus Irkad, Dr Ahmet Djavit,
Kyriakos Pachoulides, Maria Chrysanthou, Eleni Panayi, Dr Stavroula
Philippou, Mete Oguz ve Dr Charis Psaltis, katkilar1 icin hepsi tesekkiirii
hakediyor.

Ayrica, Kibris Teknik Egitim Ogretmenleri Dernegi, OLTEK; Kibrislh Rum
Ogretmenler Kurumu, POED; Kibris Tiirk Orta Egitim Ogretmenler Sendikasi,
KTOEOS; Kibris Tiirk Ogretmenler Sendikasi, KTOS; Kibris Orta Okul
Ogretmenler Kurumu, OELMEK’e compelling/siirekli katkilarindan dolay1
minnettariz. Ozellikle Kibris Teknik Egitim Ogretmenleri Dernegi (OLTEK)
Baskan1 Niki Matheou, Kibrisli Rum Ogretmenler Kurumu (POED) Baskani
Dimitris Mikellides, Kibris Tiirk Orta Egitim Ogretmenler Sendikasi
(KTOEQOS) Genel Sekreteri Tahir Gokgebel, Kibris Tiirk Ogretmenler Sendikasi
(KTOS) Egitim Sekreteri Kenan Tuncay ve Kibris Orta Okul Ogretmenler
Kurumu (OELMEK) Temsilcisi Yiannos Sokratus’a tesekkiir ederiz.

Ledra Palace yonetimine, JW Fulbright Merkezi ve Goethe Enstitiisiine de
seminer ve calistaylarin diizenlenmesindeki yardim ve desteklerinden dolay1
tesekkiir ederiz.

Bu saymmn basilmasma yol agan seminer ve calistaylarda yer alan herkese
minnetimizi iletiriz. Ozellikle de egitmen- calistay canlandiricilart James
Byrom, Michael Riley, Dr Alois Ecker ve Louisa de Bivar Black’a ¢ok tesekkiir
ederiz.

Seminer ve calistaylarin detayli raporunu tutan ve bodylece bu saymin
basilmasina yardim eden Genel Raportorler, isimleriyle Marios Epaminondas ve
Dr Ahmet Djavit, ayrica diger raportdor ve yardimcilara: Mehves Beyidoglu,
Kostas Konstandinou, Dr Dilek Latif, Zaharoula Malas, Mete Oguz, Dr Yiannis
Papadakis, Yurtagiil Akcansoy ve Effie loannou siikranlarimizi sunariz.

Son olarak, bu say1y1 Ingilizce’den Yunanca ve Tiirkgeye ceviren Effie Ioannou
ve Dr Ahmet Djavit’e minnettarligimiz1 belirtiriz. Editorlerimiz Fezile Isik,
Dr Dilek Latif ve Kyriakos Kiliaris’e Tiirkge metindeki calismalari, Makis
Sepos ve Dr Stavroula Phlippou’ya Yunanca metindeki caligmalari icin, ve
ayrica teknik diizeltmeden sorumlu Dr Hara Makriyianni’ye 0zel
tesekkiirlerimizi sunariz.
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“Tarih ogretim ve 6@reniminde
kaynaklarin kullanilmas1”

konulu cahstaylar

Lefkosa, Kibris

12-13 Kasim 2005

Raporu Hazirlayanlar

Bay Marios EPAMINONDAS, Tarihsel Diyalog ve Arastirma Dernegi Baskan
Yardimcisi ve Dr Ahmet CAVIT, Tarihsel Diyalog ve Arastirma Dernegi






KISIM I: SUNUMLAR






GIRIS

Bu rapor, 12 Kasim Cumartesi ve 13 Kasim Pazar 2005 tarihlerinde Lefkosa’da
yapilan “Tarih Ogretim ve oOgreniminde kaynaklarin kullanilmasi” konulu
calistaylarda yapilan etkinlikleri ve varilan sonuglar1 anlatmaktadir. Toplu
oturum, Ledra Palas’ta yer almis ve katilimcilar daha sonra {i¢ farkli yerde
calismiglardir: Ledra Palas, JW Fullbright Merkezi ve Goethe Enstitiisii. Bu
calistay, Tarihsel Diyalog ve Arastirma Dernegi’nin isbirligi ile Avrupa Konseyi
tarafindan diizenlenmis olup, Kibris’in her tarafindan gelen 120 katilimei, tarih
Ogretmenleri ve 0gretmen egitmenleri bir araya getirmistir.

Calistaylarin hedefleri sunlardi:

e Okullarda tarth Ogretirken, farkli tarithsel kaynaklarin  nasil
kullanilabilecegini tartismak;

e Okullarda tarith 6gretmek i¢in yardimci kaynaklarin tarih 6gretmenleri
tarafindan nasil aranip, hazirlanabilecegine bakmak;

e Ogrencilerin becerilerini gelistirmeleri igin sorularn ve gorevlerin
hazirlanmas1 ve onlarin bilgi ve becerilerini degerlendirme yollarini
kesfetmek ve analiz etmek.

Calistaylarda kullanilan diller, Ingilizce, Yunanca ve Tiirkge idi. Eszamanl
ceviri saglanmstir.

TOPLU OTURUMUN OZETI
Baslangic konusmalari

Avrupa Konseyi, Tarih Egitimi Boliimii’nden Bayan Tatiana MINKINA-
MILKO, acilis oturumu sirasinda biitiin katilimcilar1 selamladi ve Tarihsel
Diyalog ve Arastirma Dernegi’ne tesekkiir ederek, Kibris’ta Haziran 2004’den
beri Avrupa Konseyi tarafindan orgiitlenmis olan daha Onceki seminer ve
calistaylara degindi. Tarih 68renim ve Ogretimindeki zorluklara iligkin olarak,
Kibris ile Avrupa Konseyi’nin birlikte calistign diger iilkeler arasindaki
benzerlikleri ortaya koydu ve cesitli yerlerde egitimciler tarafindan dile
getirilmis olan bir dizi sorunu siraladi:

o “Tarih 6gretimi nasil daha ilging kilinabilir?”

« “Ogrencilerin okul yasamlarinda ve daha sonra, tarihe siirekli bir ilgi
gostermeleri i¢in hangi ¢cabalarda bulunulabilir?”

o “Giiniimiiz 6grencileri ve gelecekteki yurttaglarin gereksinimlerine
daha iyi yamt vermek ic¢in hangi Ogretim  yOntemleri
benimsenmelidir?”
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Bayan Minkina-Milko, ayrica, yukaridaki sorulara yanit ararken, siklikla ortaya
cikan onemli bir konuya da degindi: Tarih derslerinin daha ilging hale
getirilmesi ve Ogrencilere, kendi elestirel becerilerini gelistirmelerine yardimci
olmak icin, ayn1 zamanda, derslerin zaman sinirlamalarin1 da dikkate alarak,
kaynaklar nasil bulunmali ve kullanilmali? Bayan Minkina-Milko, bu
zorluklarin, ilk 6nce, “Tarih 6gretiminin hedefi nedir?” seklindeki daha zor bir
soruya yanit bulmadan asilamayacagini soyledi.

Bayan Minkina-Milko, Avrupa Konseyi ¢aligmalarinin temelini olusturan ana
ilkelere isaret ederek sozlerine devam etti. Avrupa Kiiltiir Sozlesmesi’ni
imzalamis olan 49 {ilkenin, tarih 6§retiminde ortak bir yaklasimin olugturulmasi
icin, duyarli, tartismali ve tartismasiz konular iizerinde karsilikli konusmay1
kolaylastirmak i¢in, cesitli lilkelerden uzmanlar bir araya getirme karar1 aldigini
anlatti. Bu toplantilarda ortaya ¢ikan esas konu, tarihin, 21.ylizyilda, bir dnceki
ylizyildaki ayni yontemleri kullanarak ogretilip 6grenilebileceginin olasi olup
olmadig1 idi. Varilan esas sonug, giiniimiiziin kiiresellesmis diinyasinda, bdliicii
cizgileri ortadan kaldirarak halklar birlestirme yollarinm1 bulmamiz gerektigidir.
Her ne kadar halklar, kendi ulusal kimlikleri yoluyla hala daha birbirleriyle
baglantili olabilirlerse de, 6teki halklarla birlikte yasamanin nasil olabildigini de
ogrenmelidirler. Tarih dersi, hosgorii ve karsilikli anlayist 6gretmede bir arag
olabilir.

Bayan Minkina-Milko, kendi deneyimlerini katilimcilar ile paylasmak iizere
Kibris’a gelmis ve Avrupa Konseyi ile calismakta olan uzmanlar tanittiktan
sonra, sOzli Tarihsel Diyalog ve Arastirma Dernegi Baskani Bayan Hara
Makriyanni’ye verdi. O da, Ogretmen Sendikalar1 ile Dernegin temsilcilerini,
selamlama konusmalarii yapmak tizere kiirsiiye ¢agirdi.

Katilimcilar1 selamlamak iizere so6z alan ilk konusmaci, Tarihsel Diyalog ve
Arastirma Dernegi’nin temsilcisi olan Bay Ulus IRKAD idi. Bay Irkad, gecen
iki ytlizyilda, tarih yazimi konusunda kullanilan yaklasimlarin kisa bir 6zetini
verdi. Simdiki sosyal baglamda, milliyet¢i Onyargilar olmadan birlikte yasama
kiiltlirliniin  yaratilmasina katki koyabilecek bir tarih 6gretiminin gerekli
oldugunu vurguladi. Bu etkinligi destekleyen Avrupa Konseyi'ne, bdliicii
cizginin iki yanindaki Ogretmen Sendikalarina, Dernegin tesekkiirlerini ifade
ederek, ayrica calistaylarin hazirlanmasina yardim eden kisi ve gruplara ve
katilimcilarin da gelmis olmalarina tesekkiir etti.

Bir sonraki konusmaci, Kibris Teknik Egitim Ogretmenleri Dernegi
(OLTEK) Baskan1 Bayan Niki Matheu idi. Bayan Matheu, bu 6zel konuyu
sectikleri i¢in toplantiyr Orgiitleyenleri kutladi. Tarihin, Ogrencilerin tarihi
anlamalarina yardime1 olmada basarili olamayan bir yaklasim olan milliyetgi
yaklasimdan aci ¢ektigine isaret etti. Tarihin, savaslar ve siddet lizerinde
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yogunlagmasina degil, bunun yerine, yasamin takdir edilerek giizelligini
artirmas1 gerektigi seklindeki goriisiinii dile getirdi. Ogretmenlerin bu agidan
onemli bir rol oynayabileceklerini soyledi.

Kibris Rum Ogretmenler Orgiitii (POED)’niin Baskam1 Bay Dimitris
Mikellidis, tigiincii konusmaciydi. Avrupa Konseyi ile Tarihsel Diyalog ve
Arastirma Dernegi’ni bu girisimleri i¢in kutladiktan sonra, tarihin ge¢mis ile
glinlimiiz arasinda siirekli bir diyalog oldugu diisiincesini savundu. Bay
Mikellidis, gecmise tek bir acidan yaklasilmamasi gerektigini ileri siirerek,
elestire] diislinmenin kaynaklarla etkilesim igine girilerek ilerletilmesi
gerektigini vurguladi. Ozellikle Kibris séz konusu oldugunda, elestirel
diislincenin, ge¢cmisteki hatalarimizdan ders ¢ikarmamizda ¢ok 6nemli bir arag
olusturdugunu soyledi.

Kibris Tiirk Orta Egitim Ogretmenler Sendikas1 (KTOEOS) Baskam Bay
Tahir Gokgebel, kiirsiiye gelen bir sonraki konusmaciydi. Biitiin katilimcilara
hos geldiniz diyerek, adanin birlesmesi i¢in ¢alismakta olan KTOEOS’in, bu tiir
etkinliklere her zaman ¢ok 6nem verdiklerini sdyledi. Tarihe, Kibris’taki biitiin
toplumlar arasindaki iligkileri gelistirecek bir sekilde yaklasmamiz gerektigini
vurguladi. Bay Gokgebel, ayrica, kendi sendikasinin, gelecekte bu tiir
etkinlikleri orgiitlemede daha da yakindan mesgul olmaya hazir olduklarini
ifade etti.

Bir sonraki konusmaci olan Kibris Tiirk Ogretmenler Sendikas1 (KTOS)
Egitim Sekreteri Bay Kenan Tuncay, tarih ile ilgili bu tir ¢alistaylarin
onemini vurguladi. Bay Tuncay’a gore, egitimciler, Kibris’taki iki toplum
arasinda diismanlik yaratmada belli bir rol oynamis olup, simdi de barisma
stirecinin baslaticilar1 ve aracilar1 olarak yeni rollerini tstlenmeleri gerekir.
Egitimcilerin bir baska sorumlulugunun da, yeni ders kitaplarinin hazirlanmasi
oldugunu soyleyen Bay Tuncay, bu tiir toplantilarin daha diizenli olarak
orgiitlenmesi gerektigine iliskin istegini dile getirerek, konusmasina son verdi.

Kibris Ortaokul Ogretmenleri Orgiiti (OELMEK)’niin temsilcisi Bay
Yannos Sokratus, etkinligi hazirladiklar1 i¢in orgiitleyicilere tesekkiir ederek,
tarih 6gretiminde ¢ok yonliiliigiin kullanilmasinin, 6grencilere tarihsel biling ve
elestirel diistinme kazandirmada ve onlari, aktif Kibrishh ve Avrupali yurttaglar
olarak hazirlamada, en kapsamli bir yontem oldugunu vurguladi. Ne var ki, bu
yaklasimin yaygin olarak kullanilmadigini, ¢iinkii var olan sistemin egitimci ve
ogrencilerin dikkatini sinavlar iizerine odaklandirdigin1i ve bu yiizden, tarih
ogretimini gelistirmek i¢in degisiklikler yapma gereksinimi oldugunu belirtti.

Bayan Tatiana Minkina-Milko ve Bayan Hara Makriyanni, biitiin Ogretmen

Sendikalarinin etkinligi destekleyerek, burada hitapta bulunmalarindan memnun
olduklarini dile getirdiler. Tarihsel Diyalog ve Arastirma Dernegi adina konusan
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Bayan Makriyanni, Dernegin, egitim, arastirma ve diyalog yoluyla tarih 6gretim
ve 6grenimini tesvik etmekte olan, ¢ok toplumlu ve hiikiimet dis1 bir orgiit
oldugu konusunda katilimcilara giivence vererek, herhangi bir ortak c¢abay1
koordine etmeye hazir olduklarini ve Avrupa Konseyi’nin destegi ile boliicii
¢izginin her iki yanindaki biitiin 6gretmen sendikalari ile isbirliklerini daha da
ilerletmek istediklerini soyledi. Devamla, bu ve benzeri egitim konulu
etkinliklerin, egitimcilerin bir araya gelerek, tarih 6gretiminin ¢esitli konularini
tartismak i¢in bulunmaz olanaklar oldugunu ve boylece, bu etkinliklere katilan
Ogretmen sayis1 ne kadar fazla olursa, ortak hedeflerimizin basarili bir sekilde
yerine getirilmesinde daha verimli ve yararli olunacaktir dedi. Bayan Minkina-
Milko, buna ek olarak, daha iyi egitilmis 6gretmenlerin, 6gretim malzemesinde
eksiklik olsa bile, ogrencilere elestirel diisiinme becerilerini kazandirmada
yardimci olabileceklerini sdyledi.

Selamlama konusmalarindan sonra, Avrupa Konseyi’nin dort uzman ve
egitmeni kendi sunumlarini yaptilar.

Baslangic Sunumlan

[Ik sunumun bashg “Okullarda tarih ogretirken tarihsel kaynaklarmn
kullanilmasi: Birlesik Krallik’tan 6rnekler” olup, Birlesik Krallik’tan Dr
Michael RILEY ve Bay Jamie BYROM tarafindan sunulmustur. Sunumlarimin
amaci, tarihsel kaynaklarin, 30 yildan beridir, tarith 6gretiminin 6nemli bir
kismini olusturdugu Birlesik Krallik’ta yapilmis olan ¢aligmalar1 katilimcilarin
ogrenmesine yardimci olmakti. Dr Riley ile Bay Byrom, once katilimcilara
ekrana yansittiklar1 dort kaynagi gosterdiler ve bunlarin ilgili olduklar1 alanla
baglantili olarak ne yapabileceklerini sordular. Kaynaklarda dort goriintii vardi:
Bir manzara, bir tagtan yapilmis nacak, Roma doneminden bir av sahnesi ve bir
ilan. Katilimcilar, egitmenlerle birlikte karsilikli etkilesim i¢ine girdiler. Daha
sonra, egitimciler, kendi ¢alismalarinin temelini olusturan Birlesik Krallik’in
Ulusal Miifredati’ndan bazi béliimleri sundular. Bunlar arasinda, tarih okumanin
gen¢ insanlarin  bilgi, anlayis, beceriler ve degerleri agisindan ne
saglayabilecegine iliskin kisa bir agiklama da vardi. Alintinin da gosterdigi gibi,
kaynaklarin elestirel kullanimi1 ve tarihin farkli yorumlarinin degerlendirilmesi,
Birlesik Krallik’taki tarih egitiminin biitiin esas unsurlaridir.

Dr Riley ve Bay Byrom, ayrica, ders kitaplarinin tamamiyle serbest piyasa
ilkelerine gore yayimlandig1 Birlesik Krallik’taki tarih dersi kitaplarinin genel
durumu hakkinda katilimeilar1 bilgilendirdiler. Yayincilarin her yil ¢ok ¢esitli ve
yeni tarih dersi kitaplar1 yayimladiklarini ve 6gretmenlerin kendi tercih ettikleri
herhangi bir kitab1 satin almakta 6zgiir olduklarini anlattilar. Dr Riley ve Bay
Byrom yaninda, Bayan Christine Counsell’in de, 6gretmenlerin Ogrencilere
ogrenmelerine yardimer olacak sekilde dikkatlice yapilandirdiklar: tarih dersi
kitaplarin1 yazmis kisiler olduklarindan so6z ettiler. Bu ders kitaplari,
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ogrencilerin, bilgilerini artirmayi, fikirler olusturmalarini ve insanlarin gegmisle
ilgili olarak, farkli bakis agilarini ciddiye alan ve ge¢mis hakkindaki farkli
goriigleri ~ benimseyen  tarihi  algilama  becerilerini  gelistirmeyi
amaclamaktaydilar.

Egitmenler daha sonra, 1966 ve 1976 yillar1 arasinda birgok Ingiliz okulunda
kullanilmig olan bir ders kitabindan bazi sayfalar gosterdiler. Bunlar, orta
cagdaki koyliilerin yasam1 hakkinda olup, yazarin anlatis1 egemen durumdaydi.
Bu sayfalar, daha sonra, yazarin anlatisinin ¢ok kisa oldugu ve hesap defterleri,
mahkeme kayitlar1 ve siirlerden bir¢ok kisa alintilar ve boliimlerin aktarildigi,
tarihsel kaynaklarla dolu, yakin ge¢cmise ait bir kitaptan alinmis bir sayfa ile
kiyaslandi. Bay Byrom, kendilerinin hazirladiklar1 bir dizi ders kitaplarinin,
tarith dersi kitaplarina olan “eski” ve “yeni” yaklasimlardan en iyilerini almaya
calisan ilk kitaplar oldugunu anlattilar. Kendi ders kitaplarinda, 6grencilere iyi
bir tarihsel soru ile sekillendirilmis olan tarihe iliskin meydan okumalar veya
aragtirmalar vermeye c¢alismaktadirlar. Daha sonra, tarihsel sorusturmalar
planlanirken sorulmasi gereken bir dizi soru sdyle sunuldu:

e Icerigin su alan1 6nemli midir?

e Icerigin bu alanmi canli ve motive edici bir arastirma sorusu haline
nasil getirebiliriz?

e Arastirmayi tek tek insanlar iizerinde odaklandirabilir miyiz?

Ogrenciler, anlayislarini, ugrasla elde ettikleri bir sonuc iiriin ile nasil

iletebileceklerdir?

Sorusturmanin basinda 6grencileri nasil oltaya gecirecegiz?

Azami motivasyon i¢in 6grenme asamalarini nasil siralayacagiz?

Bilgiyi secme ve kullanmada 6grencilere nasil yardim edebiliriz?

Farkh zeka diizeylerine hitap eden Ogrenme etkinliklerini nasil

yaratabiliriz?

e Ogrenen kisilere ozel gorevler vererek ‘kiiciik oltalar’t nasil
yaratabiliriz?

e Metinlerden belirgin olmayan alintilar alma yerine, zengin kaynaklar:
nasil yaratabiliriz?

Bir sorusturma 6rneginde, belli bir konu hakkinda kendilerini bilgilendirebilmek
icin tam olarak hangi farkl tiplerdeki tarihsel kaynaklarin islenmesi gerektigi
ogrencilere sorulabilir. Yazarlarin ders kitaplarinda, daima 6grenim yolculugu,
giiclii bir “olta” ile baslamaktadir. Bu, 6grencilerin dikkatini ¢ekecek bir oykii
veya resim olabilir ve sonunda 6grenciler yazili kaynaklar kullanabilirler. Bay
Byrom ve kitabi birlikte hazirladig1 yazar arkadaslari, 6grencilere orijinal, yazili
belgelerin nasil goriindiiklerini gosterdiler ve onlara {izerinde calisacaklar1 bir
alint1 verdiler. Sorduklari sorular da soyle idi: “Bu yazili kaynaklar, konumuzla
ilgili olarak bize tam olarak ne anlatmaktadirlar?”, “Bu, eski esyalar ve gorsel
kaynaklarla nasil kiyaslanabilir?”. Ilke olarak bir sorusturmanin insasi, bir
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“bliylik” sorudan gelisir ve belirgin bir yon alarak, yavas atilan adimlarla
ogrencilerin fikirlerini bir araya getiren nihai bir etkinlige gider.

Bunu izleyen sunum, “Okullarda tarih ogretirken tarihsel kaynaklarin
kullanilmas1 — zorluklar ve farkhh yonler: Avusturya’dan ornekler”
konusunda olup, Avusturya, Viyana Universitesi’nden Dr Alois Ecker
tarafindan yapildi. Dr Ecker son on yilda, diinyada ve oOzellikle Avrupa’da
meydana gelmis olan sosyal, ekonomik ve siyasal degisikliklerin, egitim
kurumlarindaki statiikosuna meydan okuma olusturdugunu anlatti. Simdi
ogrencileri, giinliik yasamda kullanmak iizere bilgi ve sosyal becerilerle
donatabilecek yeni, karmasik ve dinamik yontemlerin bulunmasina gereksinim
duyulmaktadir. Dr Ecker ayrica, Avusturya’da kendisi ve meslektaglar
tarafindan yapilmakta olan ve 6grencilere, -sirf tarihsel olgularin da 6tesinde-,
onlarin se¢me, analiz etme, yorumlama ve kaynaklar1 baska durumlarla da
iliskilendirmede yardimc1 olabilecek 6nemli becerilerin 6grenilmesine yardimei
oldugunu gosteren calismalarinin teorik arka planini tanimladi. Devamla, otantik
belgeler arsivi, belgesel ve kurgusal filmler, bilgi teknolojisi, miizeler ve sozli
tarith de dahil, cok genis bir cesitlilikteki kaynaklarin kullanilmasi1 gerektigini
belirtti.

Dr Ecker, Ogretici bir iiggenin yapisint sundu (Sekil 1) ve daha sonra
o0grenmenin Orgiitlenmesindeki ii¢ ana sekli tanimladi: Hiyerarsik model,
takimdan kaynaklanan model ve siirecten kaynaklanan model. Bunlar agsagidaki
Sekil 2, 3 ve 4°de gosterilmektedir:
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Sekil 1 Sekil 2

HIERARCHIC LEARNING
ORGANISATION

The didactic triangle (1)

Subject

/\

Teacher Pupils

Sekil 3 Sekil 4

PROCESS-ORIENTEND LEARNING
TEAMORIENTEND LEARNING
ORGANISATION ORGANISATION

Information and Organisation

D) B o)

ZOo-HpHZDmOm=R T

A 4
v

Hiyerarsik 6gretim modelinin, tarih 6gretiminde her zaman uygun olmadigina
inanmasina yol acan arka plana deginerek, kendi 6gretim deneyimlerinden
bazilarin1 anlatti. Dr Ecker, yaklasik 20 yil once tarth dersi verirken,
ogrencilerin, geg¢misteki krallarin ve hanedanlarin yaptiklarina pek de ilgi
duymadiklarini gordiigiinden séz etti. Ogrenciler, krallarn hep ayni sekilde
gorlinen bir hayat yasadiklarimi diistinmekteydiler: Krallarin hepsi de evleniyor,
savas yapiyor ve Oliiyorlardi. Ogrencilerin sdylediklerini degerlendiren
Dr Ecker, derste birseylerin “yanlis” oldugunu anlamisti, ¢linkii tarihin gercek
anlamin1 yansitmiyordu. Bunun {izerine, iletisimin yapisini tamamiyle degistirdi
ve Ogrencilert kendi giinliik hikayeleri ile baglanti kurmaya cagirdi. Boylece,
ogrencileri bagka bir diizeye, bir uzmanin diizeyine getirmeyi basardi. Dr Ecker,
sOzlerinin sonunda, her bir modelin kullanilabilecegini ve kullanilmasi
gerektigini vurgulayarak, bu nedenle 6gretmenlerin, her iic modeli de dogru
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baglamlarda kullanmak ftizere egitilmeleri gerektigini vurguladi. Ayrica, 21.
ylizyilda tarith 6gretimi ile ilgili olarak Avrupa Konseyi’nin hazirlamis oldugu
Tavsiye Karari’nin 6nemine degindi. (Yirmi Birinci Yiizyi1l Avrupasinda Tarih
Ogretimi Ustiine Tavsiye Karar1 Rec (2001) 15)

Son sunum, Portekiz’den Bayan Luisa DE BIVAR BLACK tarafindan yapildi
ve baghgr soyle idi: “Okullarda tarih oOgretirken tarihsel kaynaklarin
kullanilmasi — zorluklar ve farkl yonler: Portekiz’den ornekler”. Bayan De
Bivar Black, 6rnegin matematik gibi fazla sifrelenmis, kati ve bilimsel olan
‘zor’ konular ile 6rnegin felsefe gibi fazla subjektif, analitik ve Onsezi ile
anlasilan ‘yumusak’ konular arasinda bir boliinme oldugunu 6ne siirdii. Zor
konularin kurallar1 vardir ve ne diisiiniilecek konusuyla ilgilidir ve sorulara
yanitlar vardir. Yumusak konularda ise, nasil diisiiniilecek konusuyla ilgilidir ve
sorulacak sorular vardir. Insanlarin olgularla ilgilendigi zaman tarihin ‘zor” bir
konu oldugunu, ama kisinin yorum yapmak {izere ilerlemesiyle, bunun gittikce
yumusak bir konuya doniistiigiinii ileri slirdii. Bayan De Bivar Black, tarih
Ogretiminin ilgilendigi farkli tiplerdeki becerileri anlatarak devam etti:
Yorumlama, olgu ve objektiflik, nedenler ve etkiler, degisim ve siireklilik,
empati, bakis agis1 ve tavir alma. Daha sonra, farkli 6gretim yontemlerini anlatti
ve sO0yle bagladi: Tarih 6gretimi, 68rencilerin aktif katilimi olmadan hedeflerine
ve amaglarina ulasamaz. Etkilesimli yontemlerin kullanilmasi, diger yontemlere
kiyasla, 6§renmenin ortalama hafizada kalma oranini artirmaktadir.

Bayan De Bivar Black, daha sonra, farkli kaynak tipleri iizerinde durdu ve tarih
egitimindeki ¢agdas egilimlerin, kaynaklar1 yorumlamay1 6grenmenin, yiiksek
bir egitim degeri oldugunu gosterdigini, ¢linkii bunun yagam boyu kullanilabilen
ve bagkalarina da aktarilabilen bir kazanim oldugunu belirtti.

Bayan De Bivar Black devamla, kendisine gore, kaynak kullaniminin amaclari
yaninda, kaynaklarin da se¢imi, degerlendirilmesi ve analizindeki bazi kriter ve
yontemlerin ne olmasi gerektigini anlatti. Ona gore, kaynaklar ulagilabilir ve
uygulanabilir, gilivenilebilir, temsiliyeti olan ve kullanilish olmalidir. Bazi
kaynaklar, smifta kullanilmas1 ve 6grencilerin anlamasi i¢in daha anlagilabilir
sekilde yazilabilir. Bayan De Bivar Black, kendi sunusunda, gorsel kaynaklar
kulland1 ve kendi goriislerini ortaya koydu. Ornegin Floris van Dijck tarafindan
yapilmis olan ve bir peyniri gosteren bir Olii-doga resmini sundu, sadece
resimlere bakarak, Amsterdam’daki burjuva tiiccar ailelerinin ne tiir yiyecek
yedikleri konusunda fikir sahibi olunabildigini ileri siirdii. Ayrica, bir baharat
kutusunun resmini gostererek, Portekiz tarihinde baharatin 6nemli bir konuyu
olusturdugunu ve bu konunun, giinliik yagsamdaki yontemlerin kullanilmasiyla
ogrencileri kolayca motive edilebilecegini sdyledi. Daha sonra, dgrencilerin
“eski giinlerdeki bu gibi ticari malin 6nemini daha erken kavrayabileceklerini”
vurguladi. Bayan De Bivar Black, bunun sonucunda, ekonominin Akdeniz’den
Atlantik’e dogru kaydigini ve Lizbon’un bahar ticaretindeki stratejik yerinin,
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ogrenciler i¢in daha belirgin ve mantiga yakin oldugunu anlatti. Ardindan,
smiftaki 6gretimde film ve belgesellerin kullanilmasina deginerek, ‘dogru’
tanimlama becerisi lizerine vurgu yapti. Sunumuna son verirken de,
ogretmenlerin c¢agdas Ogretim yontemlerine aligmalar1 ile, farkli cesitteki
kaynaklar1 kullanarak, kendi derslerini hazirlarken, yaratict bir yaklasimi
gelistirme egilimine gireceklerini sdyledi.

Sunumlarin ardindan, katilimcilarla birlikte acik bir tartisma yer aldi.

Katihmcilarla yapilan acik tartismanin ozeti

Dr Riley, bir Kibrishh Rum egitimcinin, kitabin yazarlarinin ders kitabindaki
boliimlerden anahtar sorulari nasil sectiklerine iliskin sorusunu yanitlarken,
tercihin, yazarlarin ilerletmek istedikleri kavrama gore sekillendigini sdyledi.

Bir Kibrisli Tiirk 6gretmen, tarih kitaplarindan milliyetciligin nasil yok
edilebilecegini ve siyasal olarak zorla 6gretilen tarih ile yasanmis olgularin nasil
ayirdedilebilecegini sordu. Bayan De Bivar Black, saldirgan milliyetciligin yok
edilmesinin, biitliin derslerde izlenmesi gereken, asil bir dava oldugunu sdyledi.
Ayrica, glinlimiizdeki okullarinin farkli etnik kokenden gelen ¢ocuklarla dolu
oldugunu ve bunun, onlar1 daha da yakinlagtirmada kullanilmasi1 gerektigini
sOyledi. Dr Ecker de, toplumlarimizda kok salmis olan (irkcilik gibi) tavirlar
degistirmek i¢in tarih derslerinin yeterli olmadigmi One siirerek, tarih
ogretmenlerinin, hosgorisiizlik ve irk¢iligin egemen oldugu gecmiste, neler
oldugunu anlatarak bu tiir davraniglart en aza indirmeye yardimci
olabileceklerini soyledi.

Bir Kibrish Rum 6gretmen yaptigi yorumda, bir gruba atifta bulunuldugu
zaman, bakis acisinda yer alan fikrin yanlis yone yonlendirici olabildigini,
¢linki homojen oldugu sanilan gruplarda farkli bakis acilarinin bulundugunu
belirtti.

Bir Kibrisli Tiirk 6gretmen, kendi goriisiine gore, egitim yoluyla hala daha
nefretin gelistirildigini soyleyerek, endiselerini dile getirdi ve bu siirecin tez
zamanda sona erdirilmesi i¢in egitimciler ve politikacilar tarafindan 6nlemler
alimmasini 6nerdi.

Bir Kibrish Rum 06gretmen, bir 6gretmenin nasil olup da kendisini, yakin

gecmise ait deneyimlerden uzak tutarak, acik fikirlilikle c¢atismali konularla
ilgili kaynaklar1 nasil se¢ip, degerlendirebilecegine dair hayretini dile getirdi.
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Bayan Minkina-Milko, bu tiir sorulara ve endiselere verilecek yanitlarin kolay
olmadigim1 ve “Tarih Ogretirken, hangi degerler ve hangi hedefler
giidiilmelidir?” gibi daha temel sorulara yol a¢ildigina isaret etti.
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KISIM II: CALISTAYLAR






DORT CALISTAYIN KISA TANIMLAMASI

Toplu oturumu, canlandiricilar1 dort egitmen ile Avrupa Konseyi’nin uzmanlari
olan ve birbirine paralel olarak yapilan dort calistay izledi. Her calistayda bir
Kibrish Tiirk ve bir Kibrisli Rum yazman yer almaktaydi.

“l. Cahstay’in konusu: Tarih ogretirken metin seklindeki tarihsel
kaynaklarin kullamlmasi (tarihsel belgeler, anilar, seyyahlarin izlenimleri
Vd)”

Canlandirict: Bay Jamie BYROM
Yazmanlar: Bayan Mehves BEYIDOGLU
Bay Kostas KONSTANDINU

Bay Byrom calistayina ii¢ soru sorarak basladi:

[E—

. Hangi metin seklindeki kaynaklar1 kullanabiliriz?

2. Metin seklindeki kaynaklar1 kullandigimiz zaman, hangi tarihsel konulari
ve sorular1 6ne ¢ikartabiliriz?

3. Ogrencilerin tarihsel kaynaklardan en fazla yararlanmalar1 i¢in onlara

yardim ederken, 6grencilere nasil destek verebiliriz?

Bay Byrom, tarih 6gretiminde kullanilabilecek bazi kaynak tiirlerini vermeleri
icin katilimcilara ¢agrida bulundu. Malzemeye iliskin uzun bir liste ortaya ¢ikti.
Daha sonra tartigilan sorun, bu kaynaklarin nereden bulunabilecegi idi.

Bay Byrom, 6grencilere belgenin aslinin bir kopyasinin gosterilmesinin daima
daha 1yi oldugunu, ciinkii onlarin dikkatini daha hizli ¢ektigini ve ayn1 zamanda
bir dénemin daha iyi bir “resim”i oldugunu sdyledi. Internet’in de goriintiiler
icin 1yi bir kaynak bankasi oldugunu 6nerdi. Daha sonra Kibris ile ilgili cazip bir
resim gosterdi: Bir Ingiliz kasifi olan Samuel W. Baker’in Afrika’daki yasamini
yansitan bir portresi. (Bkz. Samuel W. Baker — “Cyprus as I saw it” (Gordiigiim
gibi Kibris) Kitabin tamami surada bulunabilir: http://explorion.nets\s.w.baker-
cyprus-1879\).

Kaynaklarin nereden elde edilebilecegine iligskin bir tartismadan sonra, egitmen
bir baska soruyu sordu: “Metin seklindeki kaynaklar1 kullandigimiz zaman
hangi tarihsel konular1 ve sorular1 éne ¢ikartabiliriz?” Onerilen 6nemli bir
ilke, tarthin gercek konular1 hakkinda bilgi edinmek i¢in kaynaklarin
kullanilabilecegine iliskindi. Ornegin insanlar nasil yasiyordu, tarihsel olgularin
cesitliligi ve degismesi, olaylarin nedenleri, sonuglar1 ve 6nemi.

Bay Byrom’a gore, kaynaklar1 kullanirken 6gretmenlere iki 6nemli husus yol
gostericilik yapmaliydi. Bunlar, ilging ve onemli konular hakkinda iyi tarihsel
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sorular1 yanitlamak i¢in metin (ve diger kaynaklari) kullanmak ve etkinlikleri
dikkatlice yapilandirarak, ogrencilerin daha yiiksek diizeylerde diisiinmelerine
yardimct olmaktir.

Ogrencilere, kaynaklar1 kullanirken, bir tarih¢inin iistesinden gelmek durumunda
oldugu su gergek zorluklar kesfetmede yardimci olunmalidir:

o Kaynaklari bulma ve se¢me;

o Kaynaklar1 anlama;

o Kaynaklarin kullanilabilirligini degerlendirme;
o Kaynaklardan fikirler ¢ikarip iletme.

Bay Byrom, yukarida sozii edilen alanlarda ogrencilerin yeteneklerini
gelistirebilmek icin ¢esitli etkinlikleri resmetmek tizere, 1879 tarihli Samuel
Baker’in “Gordiigiim gibi Kibris” kitabindan alintilar kullandi. Alintinin
igerigini tartistiktan sonra, bu firsati kullanarak, 6gretmenin kendi kendisine su
soruyu sormasi gerektigine isaret etti: Yanlis yonlendirici veya taraf tutan bilgi,
olumlu bir sekilde nasil kullanilabilir? Agiklamasimi da soyle yapti: Boylesi
kaynaklar, aslinda neyi tasvir ettiklerini anlamamiza yardimci olduklarindan
degil, ama bunu yazanlarin fikir yapisinin ne oldugunu anlamaya yardimci
olabildiklerinden 6nemlidirler.

Daha sonra katilimcilar, olaylar1 “bagkasinin’ bakis ag¢isindan sunmalar1 gereken
kaynaklar1 en iyi sekilde nasil kullanabileceklerini gruplar halinde tartistilar.
Ogretmenlerin, tartismali kaynaklar1 da kullanabilecekleri sonucuna vardilar.
Bununla beraber, bu kaynaklar, herhangi bir tartismay1 6nleyecek kadar hayret
uyandirici, yani “dikkati bagka bir yone ¢eken” bir sekilde olmamalidirlar. Bay
Byrom, devamla, 6grencilerin tarihsel kaynaklarla calisirken onlara yardimci
olabilecek ¢ok ilging etkinliklerin yapilmasini1 6nerdi.

Bu etkinlikler dort alana ayrilabilir:
1. Kaynaklar1 bulma/se¢me:
« Bir kaynak saglama, ama 6grencilerden 6tekilerle bag kurmalarini isteme.
Bir belgeyi, ornegin bir gazeteyi (bir siitununu) dikkatlice se¢iniz ve
bakmalar1 i¢in 6grencilere veriniz. Tarihgiler bunu yapiyor ve 6grenciler

icin de aynisi yapilabilir.

o Kaynaklardan olusan bir liste veriniz ve Ogrencilerin hangilerinin
bulunmaya deger oldugunu ve nedenini sdylemelerini isteyiniz.

e Bir oyun oynaymiz: Gruplara 5-6 tane farkli kaynak veriniz ve bir
arastirmaci gibi imigsiniz gibi davranmiz. (“Bana su konu hakkinda bilgi
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verecek bir kaynak istiyorum” deyiniz ve 6grencilere “Roma doneminde
yasamis olan gen¢ bir kdleyi tasvir eden bir goriintii artyorum. Liitfen
bana yardim edebilir misiniz?” diye sorup, istenen resmi bulduktan sonra,
onlara bagka bir gorev veriniz ve ayni siireci tekrarlayiniz.)

Bulunabilen ¢ok ¢esitli kaynaklar1 6grencilere gostermek i¢in bir duvar
sergisi yapmiz (Ogrenciler i¢in ilging olabilecegini diislindiigiiniiz
etiketler, resimler vb)

. Kaynaklar1 anlama:

Kaynagin herhangi ayrintili bir analizini yapmadan Once, 6grencilerin
kaynagin ne oldugunu hissetmelerine yardim ediniz.

Kaynaklar1 yliksek sesle okuyunuz. Kaynagin tonu nasildir? Olumsuz,
ciddi, tartisma yaratici, inandirici, alayci, igneleyici, sakaci, bosverici,

olumlu, elestirel, 6fkeli, duygusal, mantiki, dengeli, saygili, siradan.

Siz kaynagi icinden okurken, oOgrencilerin eylemleri taklit etmelerini
saglayiniz.

Ana mesajin ayrintida nasil sakli oldugunu gostererek, bir kaynaktaki
ayrintilart oklarla disariya aliniz.

Ogrencilerin baska bir kaynaktan ayrintilar1 oklarla disartya almalarim
saglaymiz.

Ogrencilerin kaynaktan anlamlar ¢ikarmasini saglayiniz.
Bir kaynagin tonunu belirlemek i¢in “sézciik bankasi”n1 kullaniniz.

Iki siitun kullanarak, dgrencilerin, kaynagm ne dedigini ve neyi one
stirdiiglinii ortaya ¢ikarmalarina yardimci olunuz.

Kesinlik derecesine gore satirlar1 olan ¢izelgeler kullaniniz.

Ogrenciler bir kaynagi kullanarak su sorulari arastirabilir: Ne diyor?
Hangi yargiya variyor? Neyi demiyor? Ve son olarak, insan hangi sorulari
sormak istiyor?

Ogrenciler, varilan yargilar satirlar arasina yazar veya altini gizer.

Kaynaklar ile daha genis bilgiler arasinda bag kurunuz. Biiyiik bir kagitin
ortasina kaynagi koyunuz ve c¢evresine zamanla ilgili olgular
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yerlestiriniz. Ogrenciler, kaynaktaki aciklamalar ile olgular arasina ¢izgi
cizerler ve ondan sonra bu kaynagin onceki bilgi ile nasil bir iligkisi
oldugunu gorebilirler.

. Kaynaklarin kullanilabilirligini degerlendirme:

Ogrencileri “ise yarar” sorular sormalari i¢in egitiniz: Bu kaynak nedir?
Ne zaman yazilmistir? Kim yazmistir? Neden yazilmistir? Bunu yazan
kisi bu bilgiyi nasil elde etmistir?

Baz1 6grencilere zarf i¢inde, o kaynag1 yazan kisi hakkinda bilgi veren bir
kaynak veriniz. Yazarin ne sdyleyebilecegini tahmin edebilirler mi?
Kaynag1 baska 6grencilere de veriniz, ama kimin yazdigi hakkinda bilgi
vermeyiniz. Yazarin kim oldugunu tahmin edebilecekler mi?

Ogrencilere agiklamalar iceren bir liste veriniz ve hangi aciklamanin
kaynak tarafindan desteklendigini ve bunun nasil oldugunu sorunuz,
kararlarin1 versinler.

Bir ¢op tenekesi gosteriniz ve dgrencilere sorunuz: Tek yanl veya yanlis
bilgi verdigi i¢in bir kaynak ¢ope atilmalt midir?

Kaynaklardan fikirler ¢ikarip iletme:

Yanitlar1 vermeden once, kaynaklardan fikirler yakalamak i¢in bir “Kutu”
kullaniniz.

Farkli kaynaklardan fikirler toplamak i¢in bir cesit cetele kullanimz.
Ornegin konular veya anlagsma noktalarmi gostermek i¢in veya bir
tartigmanin farkli yonlerini “tartmak” igin.

Ogrencilere ¢ok basit olan dnceden hazirlanmis bir yanit veriniz ve onun
tizerinde konuyu gelistirmelerini isteyiniz.

Biiyiik bir kagidin ortasina bir sonug agiklamasi yerlestiriniz ve etrafina
kaynaklar1 koyunuz. Ogrenciler, kaynaklardan 6zet sonuca dogru oklar
¢izmeli.

Bir kesin ifadeler listesi yapiniz. Ogrenciler verilen baz fikirler hakkinda

onu destekleyen / ona kars1 olan kanitlar1 bulsunlar. ifadelerinde iyi bir dil
kullanmalarini saglayiniz.
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« Ogrenciler vardiklari sonuglar1 “siireklilik” arzeden bir ¢izgi halinde
yazsinlar.

« Ogrenciler bir ¢calisma yaparak, bir tarih¢inin iislubunu taklit etsinler.

2. Cahstay’in konusu: “Gorsel Kaynaklarin kullamilmasi (illustrasyonlar,
fotograflar, internet, vd)”

Canlandirici: Bayan Luisa DE BIVAR BLACK
Yazmanlar: Dr Dilek LATIF
Bayan Zaharula MALAS

Bayan De Bivar Black, calistayina gorsel tarihsel kaynaklarla ilgili su sorular
sorarak bagladi: “Neden resimlere ihtiya¢g vardir? Resimler, kaynak olarak ne
kadar giivenilebilirdir? Ogrencilerin hangi becerileri olmas1 gerekir? Resimler
becerileri hangi yolla gelistirebilir? Bayan De Bivar Black, ge¢misle ilgili bilgi
edinmemizi saglayan gii¢lii araglar olduguna ve resimlerin bilgi kaynagi olarak
goriismeleri gerektigine dikkat cekti. Ogrenciler, bir hayal diinyasinda
yasadiklarindan, resimler onlarin ilgisini uyarmaktadir. Bayan De Bivar Black,
1940’larda yayimlanmis olan bir Amerikan dergisinden bir illustrasyon gdsterdi
ve katilimcilarin bunu analiz etmelerini istedi. Katilimcilar ayni resme
bakmalarina karsin, alinan yanitlar ¢ok ¢esitliydi. Daha sonra katilimcilara bagka
bir seye bakmalarini istedi: “Kadin ve erkeklerin yiizlerindeki farkli ifadeler
nasildir? Resimdeki insanlarin duygular hakkinda bir sey sdyleyebilir miyiz?”
Ardindan, katilimcilarin, resmin amacini1 ve kullanilabilirligini sorarak, resmin
ne kadar bilgi sagladigini ve bu bilginin hangi baglamda oldugunu sordu. Bayan
De Bivar Black, ayrica katilimcilara, birgok resim arasindan bir tanesini alarak
onunla ¢alismalarini rica etti. Resimler su olaylar tasvir etmekteydi: Ikinci
Diinya Savasi’nin galiplerinin Yalta’daki toplantisi; iki adam tarafindan korunan
ve okula gitmekte olan bir kii¢iik zenci kiz; 1969 yilinda Charlie denetim noktasi
ve Berlin kenti. Katilimcilar bir resmi sectikten sonra, onlara su sorular1 yoneltti:

o Bu durumlara yol agan ne idi?

o Ondan sonra ne oldu?

e Bu olay neden meydana geldi?

o Ayni olayla ilgili olarak hangi farkli bakis acilarina sahip olabiliriz?

Daha sonra, resmin tasvir edilmesi i¢in sunlar1 sordu:
o Resimde yer alan kisiler kimlerdir?
o Bu bir manzara midir?

o Resimde bosluklar, sekiller ve ¢izgiler, renk ve 151k etkileri, hareketler var
midir?
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o Resme bakanin konumu nedir?

o Resim ne zaman ¢ekilmistir?

o Resmi kim ve neden ¢ekmistir?

o Semboller, isaretler, ifadeler, hareketler var midir?

e Metin ile resim arasinda bir iliski var midir?

o llk elden veya ikinci elden bilgi/mesaj veriyor mu?

o Resim taraf tutma, ideoloji, stereotip gibi seyleri aktariyor mu?

Canlandirici, resimlerin bir ani, tek bir yonden tasvir edemedigi i¢in, yeterli
kaynaklar olmadiklarimi vurguladi. Bu, bazen sosyal tarihte yeterli bir kanit
olabilir, ama genel olarak, ayni konu iizerine ¢esitli kaynaklarin kullanilmasi
daha iyidir. Insan propaganda ve gercek arasinda, resimler araciligiyla daha iyi
bir ayrim yapabilir. Bayan De Bivar Black, Sovyetler Birligi’'ndeki Stalin
doneminden ¢esitli propaganda resimleri gosterdi. Bulgaristan’dan da iki resim
gosterildi ve katilimcilarin, bunlar arasindaki benzerlik ve farklari bulmalari
istendi.

Bayan De Bivar Black, tartismali resimlerin tarih 6gretiminde ¢ok 1yi araclar
olabilecegini 6ne siirdii. Ogrenciler, celiskili dykiilerden ¢ok sey dgrenebilirler
ve celigkili anlatilar veya resimler onlara elestirel diisiinceyi gelistirmelerine
yardimci olabilir. Bununla beraber, sinifta en iyi kaynagin 6gretmen oldugunun
unutulmamasi1 gerektigini sdyledi. Ogrenciler siirekli olarak bir dgretmenden
yardim alirlarsa, kaynaklarin kullanimindan en iyi sekilde yararlanamazlar.
Katilimeilar, Kibris’ta ¢ekilmis resimlerden ornekler verdiler ve farkli toplum
tiyelerinin bu resimlerde nasil farkli anlamlar “gorebileceklerini” tartigtilar. Bir
Kibrishi Tiirk o6gretmen, Ogrencilerin yoOnlendirilmeyip veya oOgretmenler
tarafindan daha ayrintili bilgi verilmedikleri durumlarda, resimlerin yardimci
olup olamayacaklarin1 sordu. Dile getirilen bir bagka fikir, 6grencilerin daha
“igten” olduklar1 ve siyasal egilimlerinin olmasi olasilig1 diisiik oldugu i¢in,
resimleri daha iyi yorumlayabilecekleri seklinde idi.

3. Cahstay’in konusu: “Farkh tarihsel kaynaklar nasi Isecilmeli ve tarihte
etkin 6grenme nasil saglanmah?”

Canlandirici: Dr Michael RILEY
Yazmanlar: Bay Mete OGUZ
Dr Yiannis PAPADAKIS

Dr Riley, “Amerika’da Ingiliz Somiirgeciliginin Baslangici’ni kullanarak,
katilimcilarin  dikkatini cezbetmeyi denedi ve Walter Raleigh’nin renkli
portresini dagitarak, su soruyu sordu: “Kralige I. Elizabet bu portreden neden
etkilenmis olabilir?” Dr Riley, katilimcilara Raleigh’nin portresine yakindan
bakmalarim1 ve onun Ozelliklerini siralamalarimi istedi. Katilimcilar, onun
kulaklarindaki incilere ve elbiselerine (zenginligini anlatiyor), gilizel ve
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manikiirlii ellerine ve beyaz yanmamis tenine (aristokratik koklerini anlatiyor),
kilicina (iktidarini anlatiyor) dikkati cektiler. Bu ¢alisma, Ingiltere’nin 1585
yilinda Kuzey Amerika’daki ilk sOomiirgesini olusturmak icin, Raleigh’nin
yaptig1 basarisiz deneme ile ilgili 6grenme siireci i¢in “ilk vurus” noktas1 idi.
Egitmenin dedigine gore, bu baslangi¢c etkinligi, meshur Britanyali futbol
oyuncusu David Beckham’in bir resmi ile, analiz ve diisiinme siirecini
baslatabilir ve ondan sonra Raleigh’nin portresine gecilebilirdi. Dr Riley’e gore,
derslerin ardisira baslamasiyla birlikte, oOgrencilerin dikkati ¢ekilerek,
meraklarinin uyarilmasi, bagarili tarih 6gretiminin 6nemli bilesenlerindendir.
Gecmigle ilgili merak uyandiran goriintiiler, hayrete diistiren Oykiiler, olaylar ve
diger benzeri araglarin hepsi de, 6grencilerin tarih dersinin oltasina takilmasini
saglamada kullanilabilir. Basarili tarih 6gretmenleri, bir dizi uyarici “olta”larin
kullanilmasini planlarlar. Dr Riley daha sonra, Walter Raleigh hakkinda bazi
bilgiler verdi: Cok zengin biriydi. Denizlerde seyahat etmeyi severdi ve
Amerika’y1 somiirgelestirerek Kraliceyi bir imparatorice yapmakta kararliydi. Dr
Riley, katilimcilara, Raleigh’nin Amerika’daki ilk somiirgesinin basarisizlikla
sonuclanma nedenlerini diisiinmelerini istedi. Bu sorusturma i¢in katilimcilara,
Arthur Marlowe’un 1585°de kaleme aldigi “Vircinya’ya Ilk Seyahat” adh
yazisini verdi. Bu anlatidan fikirler ve bilgi toplamalarini ve neyin yanlis
gittigini agiklamalarimi istedi. Sorusturmanin sonunda, Britanyali Ogrenciler
kendi notlarmi kullanarak, BBC’nin tarih dergisi icin, “Ingiltere’nin ilk
somiirgesinde yanlis giden neydi?” sorusuna yanit bulmak {izere, bir makale
yazacaklardi. Ogretmen, 6grenciler agisindan dersin daha gekici olmasi igin,
“Yazar neleri gormiistii?” gibi sorular1 yanitlamak tizere, farkli renkli kalemlerle
altin1  ¢izecekleri bazi kelimeleri isaretlemelerini isteyecekti. Arastirma-
sorusturmaya yonlendiren sorular, Kuzey Amerika’daki ilk Ingiliz somiirgecileri
ile dogu kiyisindaki yerli halk arasinda yer alan karsilagsmalarin ayrintili ve
biiylileyici kesif yoniinii saglamaktaydi.

Dr Riley, Ogrencilerin nedene yonelik bir aciklama olusturmalarinda onlara
sistemik olarak yardimci olacak bir dizi mesgul edici 6grenme etkinligini anlatti.
Dr Riley, anlatidaki her asamada, 6grencilerden, neyin yanlis gittigini diisiiniip,
bir yargitya varmalari istedi. Ogrenciler, asagidaki sorulara yanitlar bulmaya
cabalarken, sOmiirge icin yapilan hazirliklar hakkinda bir karar verme
alistirmasinda yer alabilmekteydi:

o Raleigh somiirge i¢in nasil bir 6deme yapacakt1?

« Insanlarin oraya gitmesi i¢in onlar1 nasil ikna edecekti?

o SOmiirgeyi kim yonetmeliydi?

o SoOmiirge baslangi¢ icin hangi gida ve malzemelere ihtiya¢ duyacakt1?
o Yerli Amerikalilara karsi nasil davranmalrydik?

Ogrenciler, farkli tarihsel karakterleri canlandirmak iizere rol alabilir ve bunlari
oynayarak, metni ve resimleri analiz edip, somiirgecilerin yerli halkla ilk
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karsilasmalarinda neyin yanlhis gittigini acgiklayabilirdi. Katilimeilarin, ilk
sOmiirgeye yapilan seyahati, asagidaki sorulara yanit bulmak {izere, rol iistlenip,
bunu oynamalari, ilging bir 6grenme etkinligi idi:

o Seyahat sirasinda ne oldu?

o Sanslar1 biraz kotli mii gitti?

o Sanslar1 biraz daha m1 iyi idi?
o Baz koti kararlar mi aldilar?

Daha sonra katilimcilardan, John White tarafindan yapilmis ve Roanoke
cevresindeki yerli Amerikali koyliilerini gosteren sulu boya resimlerini analiz
etmeleri istendi. Ressamin, yerli Amerikalilara karsi olan 1ilgisi ve duyarliliginin
da analiz edilmesi istendi. Ardindan, bu durumun, yolculugun komutani Richard
Grenville’in savasg1 tavri ile olan zithgt degerlendirildi. Calistayin sonunda, Dr
Riley, Birlesik Krallik’taki 6gretmenlerin, tarih derslerindeki etkin 6grenme i¢in
kalip sekillerden ¢ok, karmasik siireglerin kesfedilmesi i¢in ¢caba gdsterdiklerini
vurguladi.

4. Cahstay’in konusu: “Siirece iliskin tarih o0gretimi kavramindaki
kaynaklar nasil kullamlmah?”

Canlandirict: Dr Alois ECKER
Yazmanlar: Bayan Yurdagil AKCANSOY
Bayan Effi YUANNU

Dr Ecker, kendisi ve meslektaglarinin Avusturya’da tarth ogretimi ile ilgili
olarak uygulamakta olduklar1 c¢alisma hakkinda kisa bir 06zet vererek
konusmasina basladi. Daha sonra, kendi takiminin daha iyi sonuglar almasina
yardimc1 olduguna inandigz iki temel ilkeyi sundu:

o Tarihgiler, tarih 6gretmenleri ve profesyonel egitimcilerden olusan karigik
bir grup birlikte ¢aligmaktadir;

« Okullar ve Universiteler arasinda kurulmus bir isbirligi vardir.

Nasil calismakta olduklarma dair ayrintili bilgiler vererek, akademisyen ve
ogretmenlerin, bir kursu hazirlamak icin esit temelde birlikte calistiklarini
anlatti. Bu kurslar, Avusturya’da 25 model okulda uygulanmaktadir. Bu sekilde
onerilmis herhangi bir kurs, denetlenmis olmakta ve uygulamadan gelen geri-
beslemelerle degistirilmektedir. Dr Ecker’in grubu, iniversite ve okul
yonetiminin katiliminin ¢ok 6nemli oldugunu diisiinmektedir. Bu sekilde, atilan
her adimda, ilgili organlar bilgilendirilmektedir. Bu c¢alismanin 6nemini
belirleyen fikre gore, tarih 0gretim teorisi, dinamiktir ve her zaman iizerinde
ayrintilari ile calisilmalidir.
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Dr Ecker, asagidaki sorular1 tartismak tizere katilimcilarin gruplar halinde
caligmalarini istedi:

1.
2.

Mesleksel durumlart nedir?

Ug 6grenme modeli hakkinda simdiye kadarki kisisel deneyimleriniz
nasildir:

« Hiyerarsik 6grenmenin Grgiitlenmesi;

o Takima yonelik 6grenmenin orgilitlenmesi;

o Siirece yonelik 6grenmenin rgiitlenmesi.

Kaynaklarla ilgili olarak, 6zellikle bu iic modelle ilgili hangi sorular 6ne
cikmaktadir?

Katilimcilar, ii¢ soruyu tartismak iizere gruplara ayrildilar. Her bir grup, bir
temsilci belirledi ve o kisi, tartigmada ortaya ¢ikan ana noktalar1 kaydetti.
Dr Ecker, daha sonra her bir temsilciye, kendi grubunda yapilan tartismalarin
kisa bir dzetini 6teki gruplara anlatmasini istedi. Ilk sorudan sonra, katilimcilar
birbirlerini daha iyi tanima olanagin1 buldular.

Ikinci soruya gelindiginde, her iki taraftaki tarih 6gretmenlerinin, hiyerarsik
o0grenmenin orglitlenmesi hakkinda daha fazla deneyim sahibi olduklar seklinde
genel bir uzlagma vardi. Tarih 6gretmenleri, takim ve siirece yonelik 6grenmenin
orgiitlenmesinin  6nemini bilmelerine karsin, kendi smiflarinda hiyerarsik
O0grenmenin yaygin olarak kullanilmasina yonelik bir dizi nedenlere isaret ettiler:

Smiflardaki 6grenci sayisi fazladir;

Ozellikle liselerde, sinifin 6nceden derse hazirlanmasi icin yeterli zaman
yoktur;

Malzeme ve tarih laboratuvarinin eksikligi;

Ozellikle liselerde, &grencilerin takim ve siirece yonelik 6grenmedeki
deneyim eksikligi;

Takim ve stirece yonelik 6gretimde beceri eksikligi;
Miifredatin muazzam ve olgulara yonelik bir icerikte olmas;

Resmi anlati tarafindan belirlenen kaynaklarin ve miifredatin iceriginin
secici bir sekilde kullanima;

Ozellikle ilk okullarda dil ve matematik gibi diger konulara biiyiik énem

verilmesi ve bunun sonucunda tarih derslerinin 6gretildigi zamandan
“0diin¢ alinmas1”;
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o Kibris Rum okullarindaki tarih 6gretmenleri, eski ve ¢cagdas dil 6gretimi
konulariyla asir1 derecede ilgilenmektedirler:

o Okullardaki tutucu ve bazen de milliyet¢i tavirlar, yenilik¢i yontemlerin
kullanilmas1 i¢in yer birakmamaktadir.

Ozellikle Kibrish Tiirk 6gretmenler, kendi okullarinda okutulmaya baslanan yeni
ders kitaplarinin hazirlanmasi sirasinda, grup ¢aligmasinin uygulandigina dikkat
cektiler. Bir grup tarih¢i, tarih 0gretmeni ve akademisyen, tarih kitaplarmin
yapist ve i¢erigi hakkinda kararlar aldilar.

Objektiflik kavrami ve siyaset ile tarih arasindaki iliski lizerine gruplar arasinda
fazla miktarda tartisma oldu. Bir Kibrish Tiirk katilimei, kaynaklarin se¢iminin,
donemin siyaset¢ilerinin goriislerini yansitacagindan objektifligin miimkiin
olamayacagini vurguladi ve sdyle dedi: “Kaynaklari siyasetciler seger, miifredati
siyasetciler sekillendirir ve miifredatin nasil okutulacagini yine siyasetciler
kararlastirir.” Bazi katilimcilar, tarih 6gretimi ve 6greniminde, okuldaki ortamin
da etkili oldugunu vurguladilar. Bir Kibrishi Tiirk katilimei, bir 6rnek verdi: Bazi
durumlarda, Ornegin ulusal kutlamalarda, Kibrishh Tiitk cocuklar alinip
“sinirlar”a veya ulusal miizelere gotiiriilmekte ve orada kendilerine ¢ok kot
Oykiiler anlatilarak, korkutucu resimler gosterilmektedir. Bu, ¢ocuklar iizerinde
kotii etkiler yapmustir. Daha sonra, bir Kibrish Rum katilimci, ¢ocuklarin
algilamalar1 iizerinde sosyal etkilerde bulunan bir 6rnek verdi. Oglu, Britanya’da
yetismis ve ¢ok kiiltiirlii bir okulda okumus. Aslinda oglunun en iyi arkadaslari
da iki Tirk oglan imis. Biitiin aile, geri Kibris’a doniip buraya yerlesince,
oglunun algilamalar1 degismis ve Tirk halkinin “kotii” oldugunu diisiinmeye
baslamis. Kibrisli Rum katilimcilar, din ve kilisenin egitim konular1 iizerindeki
etkisini de vurguladilar. Dini liderlerin etkisi, resmi olarak yasallagmamustir, ama
hemen hemen gayri resmi danismanlar olarak davranmaktadirlar.

Dr Ecker, gruplar tarafindan tanimlanan bu olgularin, yani 6gretmenlerin
o0gretim modeli olarak hiyerarsik modeli kullanmay1 “tercih etmeleri” ve tarihin
ogretilme seklinde siyasal ve bagka etkilerin var olmasi, sadece Kibris’ta degil,
Avusturya ve diger Avrupa iilkelerinde de goriilmektedir.

Ugiincii  konuyla ilgili olarak, yani ii¢ modelle ilgili kaynaklarin
kullanilmasindan dogan sorularda, katilimcilarin ¢ogu, yanit bulmada zorluk
cektiler. Tarih ogretmenlerinin biiytik bir kismi, ilgili kaynaklarin bulunmasinin
¢cok zaman ve caba gerektirdigini soylediler. Ciinkii Kibris’ta bu alanda fazla
calisma yapilmamistir. Bir katilimci, kaynaklarin aranmasinin zorlugu bir yana,
onlar1 degerlendirmenin de zor oldugunu sdyledi. Bir 6gretmen suna dikkati
cekti: “Kaynaklarin se¢imi ve degerlendirmesi, zaman kaybina yol agmaktadir.

172



O nedenle, tarih 6gretmenleri, siirece ve takima yonelik yaklasimi her zaman
kullanamaz.”

Bunun sonucunda, Tarih 6gretmenleri, hiyerarsik ve takima yonelik 6gretimin
bir karmasini kullanmaktadirlar. Kibrish Rum tarih 6gretmenleri, bu karma
ogretim seklinin ilkokullarda daha ¢ok miimkiin oldugunu sdylediler. Ogrenciler,
orta egitimde, takim c¢aligmasina alisik degiller ve 6§retmen bu yontemi sundugu
zaman, sadece “Ogretmenle dalga gecerler.” Dahasi, Ogrenciler yaslari
ilerledik¢e, hem kendileri, hem de Ogretmenleri, “bilgi” elde ederek, siavlari
gecmekle daha fazla ilgilenmektedirler ve becerilerini gelistirmek i¢in “zaman
harcamaya istekli degillerdir.

Ortaya ¢ikan genel yorum, hiyerarsik yonelimli 6gretimin, kaynaklar {izerinde
durmadig1 seklindeydi. Ogretmenler, belli kaynaklar1 igeren bir temel ders
kitabin1 kullanirlar. O nedenle, hiyerarsik 6gretim ve 6grenme, ulusal anlatiy1
kucaklamay1 daha kolay tesvik edebilir. Kibris Rum liselerinde daha belirgin
oldugu goriilen bir sorun, tarith Ogretmenlerinin ¢ogu kez tarih egitiminde
uzmanlagsmis olmamalari, ama ayni anda, edebiyat, psikoloji, eski Yunanca ve
Latince dersleri de vermeleridir.

Tartigma daha sonra ders kitaplarina kaydi. Bir Kibrisli Rum, kitaplarin anlati-
merkezli oldugunu, kaynaklarin uzun ve tek yonli oldugunu sdyledi. Bazi
resimler olmakla beraber, bunlara iliskin herhangi bir etkinligin olmadigi
yorumunu yapti. “Bunlar, 6gretmene hitap eden kitaplardir” dedi. Katilimcilar,
Avusturya’da, ders kitaplarinin nasil se¢ildigini 6grenme konusuna ilgi
gosterdiler.

Dr Ecker, Avusturya’da miifredatin oldukca genel oldugunu ve genis bir etkinlik
alan1 verdigini soyledi. Avusturya Egitim Bakanligi, kullanilabilecek bazi ders
kitaplarin1 onaylar ve daha sonra, her okuldaki 6gretmenler, kendi ihtiyag¢larina
daha iyi uyan ders kitaplarini secgerler.

Dr Ecker, tartismadan sonra, siirece yonelik orgiitlenme i¢in temelde gerekenleri
sOyle isaret etti:

e zaman;

o kaynaklarin niteligi;

o kaynaklarin derlenmesi;

o ¢k malzeme, 6gretim yontemleri i¢in destek bulma;

o slirece yonelik derslerin orgiitlenmesi;

o ulusal tarihe iliskin karsilagtirmali yaklasimlar1 biitiinlestirme.

Dr Ecker, zaman azligmin daima iistesinden gelinmesi gereken bir konu
oldugunu kabul etti. Daha sonra, daha etkin 6gretim yontemleri ile ilgili talepler
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konusunda Avrupa’daki durumu anlatarak, sosyal sistemlerin yeni fikirleri
sindirmede o kadar hizli olmadiklarin1 sdyledi. Halihazirda Avrupa’da, becerileri
ve yetenekleri tesvik eden, ama igerige daha az vurgu yapan yontemlere daha
fazla onem verilerek miifredatta reforma gitme egilimi bulundugunu séyledi.
Ayrica, bunun yine de, tarihsel olgularla ilgilenmenin énemli olmadig1 anlamina
gelmedigini belirtti. Ayn1 zamanda, gilinlimiiziin 6nemli bir niteligi de,
kaynaklarin simdi internet lizerinden elde edilebilmesidir. 21. yiizyilda bilgi ve
kaynaklara ulagma, artik bir sorun degildir; ama gercek sorun, kisinin alabilecegi
bilginin niteligidir.

Dr Ecker, kaynaklarin derlenmesiyle ilgili olarak bazi 6zel onerilerde bulundu.
Tarih biliminin, kaynaklarin {istesinden gelinmesinde gerekli araglar1 sagladigini
sOyledi. Siyasal kararlara bagimli olan kaynaklarin dtesine gitmeye cabalarken,
daha genis kaynaklardan olusmus bir bilgi temeline sahip olabilen tarih¢i ve
akademisyenlerle isbirligini aramak ve kurmak gerekmektedir. Bu, fazladan
malzeme bulmanin bir yolu olabilmektedir.

Stirece yonelik yaklasimi orgiitlemeyle ilgili olarak da, 6teki meslektaglarin ve
okul midiirliniin, ya da ailelerin onayimnin alinmasinin ¢ok 6nemli oldugunu
soyledi. Ogretmenler, bir sdzlii tarih projesi ile ilgili olarak cocuklara verilecek
herhangi bir bilginin gizli kalacagina dair velileri aydinlatmalidir. Stirece yonelik
o0gretim, daha karmasik bir “aktorler” grubunun katilimini gerektirmektedir. Bir
O0gretmen, ayni sinifta ders verirken, kendisinin 6teki 6gretmenle olan iliskisinin,
ogrencilerin Oteki Ogretmenlerle olan iligkisinin; O6gretmen ile okul mudiiri
arasindaki 1liskinin ne olacagini degerlendirmeye zorlanabilir. Dr Ecker,
ardindan, siirece yonelik yontemi kullanmaya bir 6rnek olarak, ev yonetimi ve
bir evde rollerin tarihsel evrimi ile ilgili s6zIii tarih projesini verdi.

Dr Ecker, karsilagtirmali kaynaklarin biitiinlestirilmesi konusunda da, internette
bulunabilecek olan (www.geschichte-online.at) bir Avusturya projesinden sz
etti. Burada 68retmenlerin kullanabilecegi iceriklerin bir havuzu bulunmaktadir.
Diger yazili kaynaklar arasinda, her 6gretmenin erigebilecegi filmler vardir ve bu
filmler internet tizerinden indirilebilir. Secilen konular sunlardi:

o Isci siifinin 1 Mayis giinii etkinlikleri;
o Ulusal giin kutlamalari.

Derlenen malzemeden, bu konulara yaklagimin nasil oldugu goriilebilir.
Avusturya’daki 6gretmenler, zaman i¢inde aligkanliklarin nasil degistigini, daha
da 6nemlisi, fasist veya otoriter rejimlerin nasil kétiiye kullanilmis olduklarini
gosterebilirler.

Dr Ecker, daha sonra, kendi takimi tarafindan hazirlanmis olan ve halen
Avusturya’da kullanilmakta olan iki ders kitabin1 gosterdi. Birinci Kkitap,
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“Calisan Kadin” baghkli olup, ikincisi “Ailenin Sosyal Tarihi” adini
tagimaktaydi. 1986°’da yayimlanan ikinci kitap, Avusturya Egitim Bakanligi
tarafindan onaylanmis oldugu halde, i¢inde ailenin tasvir edilme sekli yiiziinden,
Roma Katolik Kilisesi Dernegi tarafindan elestiri  konusu yapilmis
bulunmaktadir. Dr Ecker, kitab1 elestirenlerle yapti§1 tartismalardan sonra,
1960’11 ve 1970’11 yillarda yer almis olan aile yasamindaki biiylik degisiklikleri,
yani evlilik sayisinin azalmaya baslamasi ve bunu izleyen ayrilma ve
bosanmalarin artisin1 anlatan kitabin, kendi yazar takimmnin hedef ve
niyetlerinden farkli olarak algilandigint gormiistiir. Kitap, halki bosanma
dogrultusunda tesvik eden siyasal bir ¢aba olarak algilanmistir. Dr Ecker, buna
deginerek, kaynaklardan alman bilgiler yeniden yazilirken, bunlarin dogru
baglamda konulmasinin saglanmasi ve kaynaklarin nasil kullanmas1 gerektigine
iligkin 6nerilerde bulundu.

KAPANISTAKI TOPLU OTURUM

Calistay oturumlari, 13 Kasim 2005 giinii sabahleyin devam etti ve 0gle
yemeginden sonra, kapanis toplu oturumu, Ledra Palace’ta yapildi. Oturumun
baskanligin1 Avrupa Konseyi, Tarih Egitimi Boliimii Yoneticilerinden Bayan
Tatiana Minkina-Milko yapt1 ve oturuma biitlin egitmenler, calistay katilimcilari,
yazmanlar ve genel yazmanlar katildu.

Genel yazmanlar, Dr Ahmet Cavit ve Bay Marios Epaminondas, dort ¢alistayla
ilgili genel bir 6zet sundular. Yazmanlara gore, katilimcilarin ana talebi,
calistaylarda Ogrenilen yontemsel araclarin, yerli konularin 6gretilmesinde
kullanilmas1 i¢in olanaklarin verilmesi seklindeydi.

Tarihsel Diyalog ve Arastirma Dernegi Baskani Bayan Hara Makriyanni,
calistaylar bagslamadan 6nce katilimcilar tarafindan doldurulan anket formlarinin
analizi ile elde edilen ilk sonuglar1 sundu. Dernegin Arastirma Midiirti Dr Haris
Psaltis, formlarin dolduruldugu ilk giin yaptigr ilk analizde, Pazar giinii
yapilacak toplu oturumda tartismak {izere bazi konular1 belirledi. Bunlar,
katilimcilarin kendileri tarafindan ortaya konan konulardi. Ne var ki, bu ilk
sonuglar, dikkatle okunmali ve Kibris’ta sayilar1 daha fazla olan tarih
Ogretmenleri icin zorunlu olarak uygulanamazdi. Soru formlar1 {i¢ kisma
ayrilmisti:

1. Tarih 6gretimi i¢in araglar ve yontemler;
2. Tarih miifredati icine dahil edilmesi gereken donemler;

3. Tarih 6gretiminin amaglari.

Katilimcilar, tarih 6gretimi i¢in araclar ve yoOntemlerle ilgili olarak, birincil
kaynaklarin kullanilmasina ¢ok biiyiik 6nem atfettiler. Ayrica arkeolojik yerler
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ve miizelerin, 6gretimlerindeki 6nemini vurguladilar. Miifredat ve okul ders
kitaplarina daha az 6nem verildi.

Katilimcilar, miifredata belirli donemlerin dahil edilmesinin 6nemini
degerlendirmeleri istendigi zaman, yakin tarihin ve Kibris’in AB’ye iiyeligine
daha fazla, eski ve orta caglara ise daha az onem atfettiler. 1963, 1967 ve
1974°deki olaylar, belki de, bu olaylara nasil yaklasilmas1 gerektigi konusundaki
bir belirsizligi ortaya ¢ikararak, bu modelden bir miktar sapma gosterdi.

Son olarak, tarih Ogretiminin bazi amaglar1 ile uyusup uyusmadiklarini
belirtmeleri istendigi zaman, katilimcilarin ¢ogu, oncelik olarak su konulari
siraladilar: Demokratik yurttaglarin hazirlanmasi, elestirel diisiince ve karsilikli
anlayisin tesviki, Kibris’taki farkli etnik gruplarin tarihinin daha fazla
anlatilmasinin tesviki. Cocuklarin veya kadinlarin tarihi gibi alternatif tarihlere
nisbeten daha az 6nem atfedildi.

Katilimcilarin ¢ogu, tarih 6gretiminin amaglari olarak kimliklerin tesvik edilmesi
durumuyla 1ilgili olarak 6nemli Olgiide degiskenlik olmasina karsin, bazi
kimliklerin (anavatan, toplum) tesvikini tercihlerinin en altina ittiler.

IIk sonuglarin sunulmasinda son olarak, Bayan Makriyanni, tartismalari igin
katilimcilara ii¢ konu verdi. Bu sorular, anket formlarindaki sorulara verilen
yanitlardan ortaya ¢ikmis ve onlarin diisiincesini orgiitleyecek ve yanitlarda bir
cesitlilik yaratacak gibiydi:

1. Objektif tarih bilgisi olabilir mi?

2. Tarih, kimliklerin tesvik edilmesinde kullanilmali mi, yoksa
kullanilmamali mi?

3. Tarihteki ¢ekigsmeli donemlerle ilgili bir tartisma yapilmali mi, yoksa
yapilmamal1 m1?

Daha sonra tartigsma boliimiine gegildi.

Bir Kibrisli Rum 6gretmen, calistaylar sirasinda yer alan essiz deneyimler ve
calisma i¢in Avrupa Konseyi ile Tarihsel Diyalog ve Arastirma Dernegi’ni
kutladi. Kaynaklara iliskin olarak da bazi Onerilerde bulundu: Yeni 6gretim
malzemesi hazirlanmasinda dil bir engel olusturmaktadir. Dernegin internet
sayfasi, kaynaklar1 depolamada kullanilabilir ve ayrica iletisim icin bir kiirsii
olarak da kullanilabilir. Boylece, oOtekilerin ne dislindiigiinii goérmek igin
inanilmaz bir deneyim olabilir. ikinci &nerisi, tartismali bir konuda birbiriyle
ylzlesilmesi ve konulara ortak anlagilmis bir tarzda bakacak sekilde bir noktaya
varmaya calisilmast idi. Konuyla ilgili karsit goriisleri olan akademisyenler de,
tartismalar i¢in bir araya gelebilmeliydi.

176



Tarihsel Diyalog ve Arastirma Dernegi adina konusan Bayan Makriyanni,
katilimcilara, bir internet kiirslisii ve tarih iizerine akademik bir tartismanin
orgiitlenmesi i¢in planlarin oldugu bilgisini verdi.

Bir Kibrish Tiirk 6gretmen, anket formlarindan elde edilen {i¢ soruya degindi ve
ana amacin c¢ocuklarin, ge¢misteki yanliglarin farkina varmalar1 ve onlara,
toplumlararasi iletisim ortamini yaratacak olan elestirel diistinmenin 6gretilmesi
oldugunu soyledi.

Bir Kibrisli Rum 6gretmen, daha onceki etkinliklerdekinden daha fazla insanin
calistaylara katilmasini gormekten duydugu memnuniyeti dile getirdi ve bunun
kendisi i¢in simdiye kadar en 1yi egitim etkinligi oldugunu belirtti.

Bir Kibrish Tiirk 6gretmen, ortaya ¢ikan {i¢ soru ile ilgili olarak su yorumda
bulundu: “Yeterince objektif olamazsak, gelecekte sorunlar olabilir. Ben kdken
olarak bir Tiirkim ve arkadasim da Rum ve birbirimizin ulusal kimligini
degistirmeye  ¢alismiyoruz.  Ulusal  goriislerimizle degil, var olan
farkliliklarimizla bir araya geliyoruz. Gergeklerden veya ¢ekismeli konulardan
kurtulamayiz.” Ayni1 6gretmen daha sonra su onerileri yapti: “Bir kaynak bankasi
olusturmali ve biitiin bilgilerimizi oraya koymaliyiz. Ayni1 ¢izgide kalmamaliyiz,
daha da ileri gitmeliyiz. Her iki taraftan gelen katilimcilarin sayisini, 6gretmen
sendikalarinin yardimiyla artirmaliyiz. Seminerler ara bolge yerine, hem
kuzeyde, hem de giineyde yapilmali ve ogrenciler de gelecekte yapilacak
seminer ve ¢alistaylara katilmahidir.”

Bir Kibrish Rum 6gretmen, diger katilimcilarin yanitlamasini talep ederek,
aslinda adanin tarihini, Kibrish Tiirklerin tarihini ve 6zellikle de 1963°te olanlari
ve ayrica ada tzerinde yasamakta olan diger toplumlarin tarihini bilip
bilmediklerini sordu.

Bir Kibrish Tirk oOgretmen, kitapgilardan satin alinamayan, ama internet
tizerinden okunabilen ve Kibrish Tiirklerin ortaokullarindaki yeni tarih kitaplari
hakkinda bilgi verdi. Kibrish Tiirk yazarlardan olusan bir takimin, birgok zengin
kaynagi toplamis bulundugunu ve bunlart Kibrisli Rum meslektaslariyla
paylasmaya hazir olduklarini belirtti.

Bir bagka Kibrish Tiirk 68retmen, katildig1 seminerde giilen ylizler gérmekten ne
kadar mutlu oldugunu soyledi. Cesitli kaynaklarin Tiirkge ve Rumca dillerine
cevrilmesi i¢in bir komisyon olusturulmasini 6nerdi.

Bir Kibrishh Rum 6gretmen, calistayr Orgiitleyenlere tesekkiir ederek,

katilimcilarin her seminerde, tarih 6gretiminin metodolojisi hakkinda daha fazla
bilgilendiklerini sdyledi. Ayrica, Kibris sorununun ¢éziimlenmesini beklemeden,
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eldeki kaynaklarla ortak kullanilacak yardimci 6gretim malzemelerinin
hazirlanmasina baglamanin tam da zamani oldugunu 6ne siirdii.

Bir Kibrish Tiirk ogretmen, katilimcilara, yeni tarih dersi kitaplarini yazan
yazarlarin, Kibris Cumhuriyeti’nin Kamu Bilgilendirme Dairesi ve Temsilciler
Meclisi’nin arsivlerinden alinan malzemeyi de kullandiklarini séyledi.

Bir Kibrisli Rum 6gretmen, belli bir olay hakkindaki bir 6gretim malzemesinin,
farkli goriis noktalar ile birlikte cesitli kaynaklarini da bir araya getirerek, biitiin
toplumlardan gelen liyelerden olusan bir takim tarafindan yazilabilecegine iligkin
bir Oneri yapti. Ondan sonra bu olaya farkli yazarlar tarafindan nasil
yaklasilacagi ve bunun nasil yorumlanacagi goriilebilecektir.

Bayan Tatiana Minkina-Milko, bu fikri destekledi ve katilimcilarin, halihazirda
kurulmus olan iletisimi siirdiirmelerini ve egitimcilerin e-posta yoluyla fikir
degis-tokusu yapmalarini1 6nerdi.

Bir Kibrisli Rum ogretmen, bir sonraki etkinlikte, Kibris ile ilgili tarihsel
konularm ele alinmasii onerdi. Uretilecek malzemenin, daha sonra siniflarda
kullanilabilecegini sdyledi.

Bayan Tatiana Minkina-Milko, daha sonra sézii Dr Michael Riley’e verdi. O da,
kendilerinin katilimcilara verebildiklerindan fazlasini, onlardan 6grendiklerine
dikkat ¢ekti. Dr Riley’e gore, biiyiik miktarda ortak yaklasimlar bulunmaktadir
ve tarth dersinin miifredati, dar olarak tanimlanmistir. Cok fazla miktarda
tarihsel igerik, kisa bir siirede kapsanmak durumundadir. Yine de, tarihin belli
bir yonii iizerinde odaklanarak ve ¢ok yonlii bakis agilarini kullanip, belli bir
konu tizerinde birlikte ¢alisarak, ileriye dogru gitmenin yollar1 vardir.

Dr Riley, ¢ok yakin gecmisteki tartigmali konular1 islemenin “tehlikeli”
olabilecegi uyarisinda bulundu ve ayni sekilde gecmiste de hala daha “tehlikeli”
ve tartismali konularin da olabilecegine (6rnegin Hacli Seferlerini ogretirken)
dikkat ¢ekti.

Bay Jamie Byrom, c¢alistaylar1 c¢ok etkileyici buldugunu sdyledi. Kendi
calistayinda, muazzam miktarda kaynak ve fikir ortaya ¢ikmis ve bu nedenle,
smifta, siyasal tarih yerine, sosyal tarihin kullanilmasimnin daha uygun olacagin
onerdi. Sir Samuel Baker’in Kibris’a yaptig1 ziyaret ile ilgili yaziy1 segmesinin
nedeni de buydu. Son olarak da, katilimcilarla girdigi etkilesimden ¢ok seyler
o0grenmis oldugunu hissettigini vurguladi.

Dr Alois Ecker, kendisinin de c¢alistayindaki katilimcilardan ¢ok seyler

ogrendigini sdyledi. Ona gore, farkliliklar tartisilmali ve kaynaklar, 6gretmenler
arasinda degis-tokus edilmeliydi. Kaynaklarin internet iizerinden degis-tokus
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edilmesi halinde, bu siire¢ izlenebilecekti. Eger izleme olmazsa, motivasyon
hizla kaybolabilirdi.

Bayan Luisa De Bivar Black, kendisinin de ¢alistaylarda bulunmaktan ¢ok zevk
aldigimi ve kendi iilkesi olan Portekiz ile ¢ok benzerlikler buldugunu soyledi.
Ona gore, bir sorunu ¢dzmeye yarayan herhangi bir sey, bir kaynaktir. Bayan
Luisa De Bivar Black, calistaylarin bir biitiin olarak sindirilmesi i¢in, bir aylik
bir siireye gerek duyuldugu goriisiinde oldugunu belirtti.

Bayan Makriyanni, kapanistaki toplu oturumdaki tartigmalar1 Ozetledi ve
Tarihsel Diyalog ve Arastirma Dernegi’nin Avrupa Konseyi ile isbirligine ¢ok
deger verdigini vurguladi. Dernegin, adindan da anlasilacag gibi, Kibris’ta ve
baska yerlerde, konferanslar, seminerler, tartismalar, yuvarlak masa toplantilari,
calistaylar vd orgiitleyerek, arastirma, diyalog ve tarihsel anlayis alanlarinda
ilerlemeye katkida bulunmay1 siirdiirme niyetinde oldugunu sozlerine ekledi.
Tarihin O6gretilmesi ve Ogrenilmesi ile ilgili bu tiir egitim etkinlikleri, 21.
ylzyilda Avrupa’da tarith Ogretimi ile ilgili Rec 2001 15 sayili Avrupa
Konseyi’nin Tavsiye Karari’'nda da yansitildigi gibi, 0gretmenlerin mesleki
egitiminde ilerleme i¢in ortak ¢abalarin ve taleplerin sonucudur. Bu amaglarin,
Avrupa Konseyi ve ayirict ¢izginin her iki yanindaki 68retmen sendikalarinin
isbirligi ve destegi ile kazanilacagi iimidi vardir.

Bayan Makriyanni, devamla, calistaylarda ve toplu oturumda sunulan biitiin
fikirlerin, gelecekteki adimlar ve somut Onerilerin olusturulmasi igin
degerlendirilmeye tabi tutulacagina isaret etti. Ayrica, sadece yardimci malzeme
tiretilmesi olarak degil, daha da 6nemlisi, bunun, Kibris’taki farkli toplumlardan
gelen tiyeler arasinda isbirligi, fikirlerin alig-verisi ve temastan olusan yaratici
bir silire¢ olarak goriilmesi gerektiginin altini ¢izdi. Ge¢gmigin monolitik anlamina
takili  kalinmamasina ve ¢ok yonliilik, c¢ok kiltirlilik ve cesitliligi
kucaklamamiz gerektigine isaret etti.

Bayan Makriyanni ayrica, katilimcilarin biitiin yeni fikirlerini ve Onerilerini,
ayirict ¢izginin her iki yanindaki okullardaki meslektaslari, egitim gruplar1 ve
ogretmen sendikalari ile paylasmalarini istedi. Bunun yaninda, katilimcilarin,
ayirict ¢izginin her iki yanindaki tarih 6gretmenleri icin iletisim ve fikir degis-
tokusu amagh bir veri tabani ve kiirsii olusturmak i¢in Tarihsel Diyalog ve
Arastirma Dernegi ile smif malzemelerini, diisiincelerini ve Onerilerini
paylasmalarini talep etti.

Bayan Makriyanni son olarak, katilimcilara geldikleri ve katkida bulunduklar
icin, Tarihsel Diyalog ve Arastirma Dernegi’nin Yonetim Kurulu’na bu etkinligi
birlikte diizenlemede gosterdikleri profesyonellik icin, yazmanlara, ayirici
¢izginin her iki yanindaki biitliin 6gretmen sendikalarina, egitmenlere ve Avrupa
Konseyi’ne, destekleri ve miikemmel ¢alismalar1 i¢in tesekkiir etti.
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Bayan Tatiana Minkina-Milko, oturumu kapatirken, g¢alistaylarin ¢ok basaril
gectigine ve amag¢ ve hedeflere varildigina isaret etti. Yardimci pedagojik
malzemenin hazirlanmas: ile ilgili endiseleri gidermek i¢in de, Konfigyus’un
“Hizli gelen, hizli gider!” deyisini animsatti ve herkesin sabirli olmasini, yavas
yavas ve sebatli bir sekilde ¢alisilacagini belirtti. Bayan Tatiana Minkina-Milko,
Avrupa Konseyi’'nin gelecek yillardaki siyasal onceliklerinden birinin Kibris
olacagini dogrulayarak, katkilar1 i¢in herkese tesekkiirlerini iletti.

SONUCLAR VE ONERILER

Anket formunun ilk bulgularindan, Kibris’ta tarih 6gretimi ve 68renimi ile ilgili
olarak karmasik bir resim ¢iktig1 gibi, katilimcilar, egitmenler, yazmanlar ve
orgiitleyiciler arasindaki tartismalar ve ¢alistaylar sirasinda da baz1 yorumlar ve
sorular ortaya ¢cikmistir. Yine de, asagidaki konularla ilgili olarak bir uzlasi
saglanmistir:

o Egitim konulu etkinlikler, Avrupa Konseyi ve Tarihsel Diyalog ve
Arastirma Dernegi tarafindan ortaklasa orglitlenen diger etkinliklerde
oldugu gibi, 6gretmenlerin ilgisini ¢cekmekte ve pratik ihtiyaclara yanit
vermektedir. Ayirict ¢izginin her iki yanindaki biitin 6gretmen
sendikalarinin resmi diizeydeki temsiliyeti, gelecekteki iiretici adimlar
icin ¢ok cesaretlendiricidir. Adadaki tarih 6gretimi ve 68renimi alanindaki
biitiin hiikiimet dis1 oyuncularin katilimi ile saglanan verimli igbirligi,
daha fazla 6gretmenin katilabilmesi ve etkinliklerden yararlanabilmesi
i¢in sitirdiirtilmelidir.

o Kaynaklar, sozlii/kisisel tarihler, fotograflar ve diger malzemeden olusan
arsivlerin bir araya getirilerek, tarihsel malzemelerin en erken bir
zamanda gelistirilmesi i¢in bir veri tabani olusturulmali ve 6gretmenler
siifta bunlardan yararlanmalidir.

o Ayirict ¢izginin her iki yanindaki Kibrisli 6gretmenlerin ihtiyaclarina
hitap eden yardimci Ogretim malzemesini iiretmek amaciyla bir ¢aba
gosterilmelidir.

o lIzlenmesi saglanan bir sanal tartisma kiirsiisii olusturulmalidir. Dernegin
web sayfasi, boylesi bir kiirsiiye konuk olarak yer verebilir.

o Tarih 6gretimi ile ilgili konular tartismak {izere, ayirici ¢izginin her iki
yanindan Kibrishlar1 ve diger Avrupali ve uluslararasi egitimcileri bir
araya getirecek olan daha bagka seminerler, calistaylar ve tartismalar
orgiitlenmelidir.
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KISIM III: EKLER






EK1

“Tarih 6gretim ve 6greniminde kaynaklarin kullanilmas1”
konulu cahstaylar

Ledra Palace,
Goethe Enstitiisti ve JW Fulbright Merkezi, Letkosa

Cumartesi 12-Pazar 13 Kasim 2005

PROGRAM







Cumartesi 12 Kasim 2005

08.30 - 09.00
09.00 - 10.30
10.30-11.00
11.00 -12.30

Katilimecilarin kayit yaptirmast
Ledra Palace’ta Toplu Oturum

Baskan:  Bayan Tatiana MINKINA-MILKO, Avrupa
Konseyi

Bayan Tatiana MINKINA-MILKO, Yo6netici, Tarih Egtimi
Boliimii, Avrupa Konseyi,

Bay Ulus IRKAD, Tarihsel Diyalog ve Arastirma Dernegi,

Bayan Niki MATHEU, Kibris Teknik Egitim Ogretmenleri
Dernegi (OLTEK) Bagkant;

Bay Dimitris MIKELLIDIS, Kibris Rum Ogretmenlerinin
Orgiitii (POED) Bagkan;

Bay Tahir GOKCEBEL, Kibris Tiirk Orta Egitim
Ogretmenler Sendikas1 (KTOEOS) Genel Sekreteri;

Bay Kenan TUNCAY, Kibris Tiirk Ogretmenler Sendikasi
(KTOS) Egitim Sekreteri;

Bay Yannos SOKRATUS, Kibris Ortaokul Ogretmenleri
Orgiitii (OELMEK) Temsilcisi.

Birlesik Krallik’tan Dr Michael RILEY ve Bay Jamie
BYROM tarafindan sunulan “Okullarda tarih o6gretirken
tarihsel kaynaklarin kullanilmasi1 — zorluklar ve farkli bakis
acilart: Birlesik Krallik’tan o6rnekler” konulu baslangic
sunumlari.

Ara

Ledra Palace’ta toplu oturum

Avusturya, Viyana Universitesi'nden Dr Alois ECKER
tarafindan sunulan “Okullarda tarih Ogretirken tarihsel

kaynaklarin kullanilmasi — zorluklar ve farkli bakis agilari:
Avusturya’dan ornekler” konulu baslangi¢ sunumu
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12.30 -13.30
13.30-15.30
15.30-16.00
16.00 — 18.00

Portekiz’den Bayan Luisa DE BIVAR BLACK tarafindan
sunulan “Okullarda tarih O6gretirken tarihsel kaynaklarin
kullanilmasi — zorluklar ve farkli bakis acilari: Portekiz’den
ornekler” konulu baslangi¢ sunumu

Biitiin katilimcilarla birlikte tartisma
Ogle yemegi

Dort tane paralel calistayin oturumlari
Bir Kibrish Tiirk ve bir Kibrisli Rum yazman, her bir
calistayda yer alacaktir.

I. Oturum

1. Cahstayim konusu: “Tarih ogretirken metin
seklindeki tarihsel kaynaklarin kullanilmasi (tarihsel
belgeler, anilar, seyyahlarin izlenimleri vd”

Canlandirici: Bay Jamie BYROM, Birlesik Krallik

2. Cahstayin konusu: “Gorsel kaynaklarin kullanilmasi
(illustrasyonlar, fotograflar, internet vd

Canlandirici: Bayan Luisa DE BIVAR BLACK, Portekiz

3. Cahstayin konusu “Farkh tarihsel kaynaklar nasil
secilmeli ve tarihte etkin 6grenme nasil saglanmah?”
Canlandirict: Dr Michael RILEY, Birlesik Krallik

4. Calstayin konusu “Siirece iliskin tarih 6gretimi
kavraminda kaynaklar nasil kullanilmal”

Canlandirici: Dr Alois ECKER, Avusturya

Kahve arasi

Cahstay oturumunun devami

II. Oturum
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Pazar 13 Kasim 2005

09.00-11.00
11.00-11.30
11.30-13.30
13.30-15.00
15.00 - 16.30

Calistay oturumunun devami
III. Oturum

Ara

Cahstay oturumunun devami
IV. Oturum

Ogle yemegi

Toplu Oturum

Baskan: Bayan Tatiana MINKINA-MILKO, Y onetici, Tarih
Egitimi Boliimii, Avrupa Konseyi

Calistay oturumlart iizerine biitlin katilimcilarla birlikte
tartisma

Yazmanlar tarafindan ¢alistay tartismalarinin sonuglarinin
Ozetlenmesi.

Calistaylarin kapanmasi.
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CALISMA GRUPLARINDA TARTISMAK ICIN SORULAR

Hazirlik ¢alismasi — istenenler

Katihhmeilarin, giinliik okul uygulamalarinda kullandiklar1 farkh kaynak
malzemelerinden drnekleri beraberlerinde getirmeleri istendi.

Asagidaki konularla ilgili metin seklindeki tarihsel kaynaklar (tarihsel
belgeler, anilar, seyyahlarin izlenimleri vd):

e Kibris ve II. Diinya savasi
e Cocukluk (19. ylizyilin sonu ile 20. yiizy1l arasi)
e ‘“Yabancilar’in gozii ile Kibris (16. ylizyil ile 19. yiizy1l arast)

Asagidaki konularla ilgili gorsel tarihsel kaynaklar (fotograflar, resimler,
tablolar, filimler, vd):

e Kibris ve II. Diinya savasi
e Cocukluk (19. ylizyilin sonu ile 20. yiizy1l arasi)
e ‘Yabancilar’in gozii ile Kibris (16. ylizyil ile 19. ylizyil arasi)

“Tarih ogretirken metin seklindeki tarihsel kaynaklarin (tarihsel belgeler,
anilar, seyyahlarin izlenimleri vd) kullanilmas1” konulu 1. Calstay:

1. Tarih 6gretirken metin seklindeki hangi kaynaklar1 kullanabiliriz?

2. Metinsel kaynaklar1 kullanirken, hangi tarihsel konular1 ve sorulari 6ne
¢ikarabiliriz?

3. Tarihsel kaynaklardan en fazla yararlanabilmelerine yardimci olmak igin

ogrencileri nasil destekleyebiliriz?

“Gorsel kaynaklarin ( illustrasyonlar, fotograflar, internet vd) kullanilmasi
konulu 2. Cahstay”:

1. Tarih derslerinde neden resimlere ihtiyacimiz vardir?

2. Kaynak olarak resimlere ne kadar giivenilir?

3. Resimleri analiz etmeleri i¢in, Ogrencilerin hangi becerilere ihtiyaci
vardir?

4. Bu beceriler tarih 6grenirken ne sekilde yararl olabilirler?
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“Farkh tarihsel kaynaklar nasil secilmeli ve tarihte etkin 6grenme nasil
saglanmah?” konulu 3. Calstay:

1.

2.

3.

Tarihte 6grencinin 6grenmesini bir noktaya odaklayabilmesi i¢in hangi
biiylik sorular1 kullanabiliriz?

Tarihsel kaynaklardan en 1iyi sekilde yararlanmak i¢in Ogrenme
etkinliklerini nasil yapilandirabiliriz?

Ogrenen kisilerin tarihsel kaynaklara erismesine yardimci olmak igin ne
yapabiliriz?

“Siirece iliskin tarih 6gretimi kavraminda kaynaklar nasil kullanilmah?”
konulu 4. Calistay:

1.

2.

Kaynaklarin se¢imi: Hangi kaynaklar, tarith 6gretiminde hangi amaca
hizmet ederler?

Kaynaklarmm analizi: Hangi sorular, hangi ¢esit kaynaklar icin
kullanilabilir?

Kaynaklara iletisimsel yaklagim: Tarihsel anlatilardaki kurgusal yonlerle
nasil bas edilmelidir?

Yansimali siiregler, geri-besleme ve degerlendirme: Ogrenme siirecinin
sonuglar1 nasil gézden gegirilmeli, nasil degerlendirilmelidir?
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EK 11

“TARIH OGRETIMIi VE OGRENIMINDE
KAYNAKLARIN KULLANILMASI"
KONULU
CALISTAYLARIN DEGERLENDIRILMESI

Ledra Palace, JW Fulbright Merkezi ve Goethe Enstitiisii, Lefkosa,
Cumartesi 12-Pazar 13 Kasim 2005

Analiz edip raporu yazan:
Dr Stavrula Filippu
Tarihsel Diyalog ve Arastirma Dernegi’nin
Uluslararas: Iliskiler Yoneticisi

Her calistayin sonunda, bir sonraki ¢alistay grubuna gitmeden Once,
katilimcilarin  yaptiklar1 egitim etkinliklerini degerlendirmeleri istenmis ve
boylece katilimcilar, dort calistayin her birinde ayni anket formunu
doldurmuslardir. Canlandirici olarak Bay Jamie Byrom, Bayan Luisa De Bivar
Black, Dr Michael Riley ve Dr Alois Ecker’in yer aldig1 dort calistay grubu
i¢in, toplam 174 tane anket formu doldurulmustur. Katilimeilar anket formlarini
Rumca, Tiirk¢e veya ingilizce olarak doldurabilmislerdi’.

GENEL YORUMLAR

Asagidaki Tablo 1°de goriildiigii gibi, anket formlarinin ¢cogunda, katilimcilarin
calistaylardan genel bir memnuniyet belirttikleri ortaya c¢ikmustir. Anket
formlarmin gosterdigi bir baska nokta, katilimcilarin bundan sonraki
calistaylara katilmay1 cok istedikleridir ve Tarihsel Diyalog ve Arastirma
Dernegi’nin  diizenleyecegi benzeri etkinlikleri meslektaglarina tavsiye
edeceklerdir.

7 Ceviri sirasinda meydana gelen farklihiklar nedeniyle, ingilizce, Rumca ve Tiirkge dillerindeki anket
formlar1 arasinda karsilastirmalarin  yapildigi ibaresinin, dikkatle okunmasi gerektiginin alti
cizilmelidir.
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Tablo 1: Calistaylarin degerlendirmesinin tanimlayici istatistikleri — genel yorumlar

Say1 En az Encok  Standart Ortalama
Sapma
. TDAD’nin benzeri 174 3 5° 0.461 4.72
etkinliklerini
meslektaslarina
onerecekler
. Bundan sonraki 174 1 5 0.627 4.68
calistaylara katilmak
yararlt
. Calistaydan memnun 174 3 5 0.634 4.50
4. Gegerli Say1 (liste 174
olarak)

Calistaylardan ne kadar memnunsunuz?

Genelde, katilimcilar dort ¢alistaydan da olduk¢a memnundular: Anket formunu
dolduranlarin  (Say1=N=100) %57.5’1, katilimcilarin ¢alistaylardan c¢ok
memnun, %35.1°1 (N=61) orta derecede memnun ve %7.5’1 de (N=13) sadece
memnun olduklarini belirttiler.

Dernek tarafindan orgiitlenecek benzeri etkinlikleri meslektaglariniza tavsiye
eder miydiniz?

Anket formunu dolduran katilimcilarin ¢ogunlugu (%73, N=129), gelecekteki
etkinlikleri meslektaslarina biiyiik olciide Onereceklerini yazdilar. %26.4’i
(N=46), olduk¢a biiylik oOlclide Onereceklerini ve %0.6’s1 da orta derecede
onereceklerini yazdilar. Bu konu i¢in birikmis olan yiiksek derecedeki ortalama,
belki de, Avrupa Konseyi ve Tarihsel Diyalog ve Arastirma Dernegi’nin
yuriittiigli caligmaya ve sagladiklar1 6gretmen egitiminin niteligine ydnelik
takdirlerini gostermektedir.

Bundan sonra yapilacak ¢alistaylara katilmak yararli olur mu?

Genel olarak, degerlendirme formunu doldurup geri veren katilimecilarin
cogunlugu (%74.1, N=129), bu calistaylar izleyecek digerlerine katilmalarinin
kendileri i¢in ¢ok yararli olacagini belirttiler. Katilimcilarin %21.3°14 (N=37),
olduk¢a yararli olacagini belirtirken, %3.4 (N=6) katilimci da, sadece yararl
olacagmi belirtti. 0.6 (N=1) katilimc1, ¢ok az yararli olacak derken, 0.6 (N=1)
da hig¢ de yararli olmayacak dedi.

Tek yonlii ANOVA analizlerinin gosterdigine gore, anket formlarini Ingilizce,
Tiirkce veya Rumca olarak doldurmus olan katilimcilar arasinda, yukarida
sunulmus olan ¢alistaylara iligkin genel yorumlar agisindan herhangi bir 6nemli
fark yoktu.

¥ Degerlendirme, en yiiksek olasi puanin 5 ve en disiigiinin 1 oldugu, 1-5 Likert dlgegine gore
yapilmistir.
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OZEL YORUMLAR

Tablo 2’de goriildigii gibi, degerlendirme formlarim1 doldurmus olan
katilimcilarin  geneli, calistaylardan orta derecede memnundular. Ortalama
deger, olas1 en yiiksek degerin 5 ve en diisiik degerin de 1 oldugu, 1-5 Likert
Olcegine gore 4 civarinda idi.

Tablo 2: Calistaylarin degerlendirmesinin tanimlayici istatistikleri — genel yorumlar

Asagidakilerden ne dereceye
kadar memnun kaldiniz: Say1 Enaz En ¢ok SD Ortalama

1. Calistaylarin

S . 174 2 5 0.710 4.47
orgiitlenmesi
2. Kullanllag Ogretim 174 5 5 0.759 4.46
malzemesi
3. Kylaylastlrlcllarln 174 5 5 0756 4.44
Ogretime yaklasimi
4. Caligtaym igerigi 174 2 5 0.748 4.42
5. Smftaki 1.<at111.mc%lar 174 ’ 5 0.793 4.42
arasindaki etkilegim
6. Saglanan pratik fikirler 174 1 5 0.866 4.40
7. Calistaylardaki amaglarin 174
aciklig: 1 5 0.801 4.38
8. Sunulan igerigin yapis1 174 2 5 0.791 436

Gegerli Sayi (liste olarak) 174

Calistaylarin orgiitlenme sekli, en yiiksek puanlari aldi: Doldurulan formlarin
%58.6’s1  (N=102), yiiksek memnuniyet gosteritken; %29.9’'u (N=52)
memnuniyet; %10.9’u (N=19) orta derecede memnuniyet ve % 0.6’s1 (N=1) az
memnuniyet belirtti. Katilimeilarin, doniisiimlii olarak dort calistayin her
birine, yani hepsine de katilma olanagini elde etmis olmalarindan hoslandiklari
anlagilmaktadir.

Calistaylarin igerik yapisi, en az olumlu degerlendirmeyi aldi. Formlarin
%53.4°1 (N=93), yiiksek memnuniyet belirtirken, formlarin %31.6’s1 (N=55)
memnuniyet; %12.6 (N=22) orta derecede memnuniyet ve %2.3 (N=4) az
memnuniyet belirtti.

193



CALISTAYLAR ARASINDA KIYASLAMA

Her c¢alistay i¢in bulunan genel ortalamanin’  kargilagtirilmasina gore,
katilimcilar memnuniyet agisindan en ¢ok Dr Michael Riley tarafindan
canlandirmasi yapilani1 begendiler. Bay Jamie Byrom ikinci, Bayan Luisa De
Bivar Black t¢iincii ve Dr Alois Ecker dordiincii siray1 aldi. Bu karsilastirmanin
ayrintilari, asagidaki tabloda gosterilmistir.:

Tablo 3: Her calistayin ve biitiin etkinligin genel degerlendirmesi

N SD Ortalama
3. Calistay: Dr Michael Riley 49 0.34 4.75
1. Calistay: Bay Jamie Byrom 43 0.40 4.66
2. Calistay: Bayan Luisa de Bivar Black 44 0.50 4.44
4. Calistay: Dr Alois Ecker 38 0.53 3.03
Calistaylar icin Genel Ortalama 174 0.54 4.47

Kasim 2005°de yapilan calistaylar, bir biitiin olarak, M=4.47’lik bir ortalama
ald1 ki bu da etkinligin ¢ok 1yi olarak degerlendirildigini gostermektedir.

Yorumlar i¢in bos birakilmis yerin doldurularak geri verildigi degerlendirme formu
sayis1, sadece 37 idi. Bu bos yere yazilmis olan yorumlar, genelde belli ¢alistaylar igin
yazilmis olumlu yorumlardi. Bunlar canlandiricinin 6gretim tarzi ve katilimecilar
arasindaki etkilesim, Kibris tarihi ile ilgili konularda benzeri ¢alistaylarin
orgiitlenmesine iliskin Oneriler, gelecekteki etkinliklerde teorik sunumlar yerine,
uygulamali calistaylara daha ¢ok Onem verilmesini isteyen Oneriler, calistaylar
sirasinda malzemeler {iretme i¢in zaman ayirma ve Kibris miifredati ile ilgili kaynaklar
bulma, calistaylar sirasinda gesitli toplumlardan temsilciler arasinda sosyal yonden
etkilesim icin zaman ayirma isteyen Oneriler, calistaylarin bazilarinin siirdiiriilmesi
icin Oneriler, yerel tarih ders kitaplar1 ve kaynak yoklugu icin hayal kiriklig1 ve pratik
fikirlerle ilgili heyecan duygulari, ¢alistaylarin akla getirdigi diger diisiinceler id.

? Tek genel ortalama, biitiin konulardan elde edilmistir.
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