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Monday 15 April 
Official opening 

Chair: Marina Bertiglia 

Antonio Moro, principal of the Pininfarina Institute, opened the seminar by 
welcoming the participants to Turin.  

****************************** 

The sub-secretary of State, Ms Siliquini, welcomed the European participants to the 
Seminar. She hoped they would enjoy their stay in Turin and stressed the commitment 
of the Italian Ministry for Education to the dissemination of modern languages 
teaching.  
 
She informed those present that the Parliament is currently in the process of approving  
a reform of the educational system and that the need for a European outlook is 
foremost in the Minister’s thoughts. 
 
The strenghtening of modern languages teaching is a priority. She congratulated the 
participants on their innovative work which she felt would better equip future 
generations of Europeans in making their professional choices in a ever-complex 
world.  

****************************** 

The Director General for International Relations of the Italian Ministry for Education, 
University and Research (M.I.U.R.), Ms Elisabetta Midena, expressed her gratitude to 
those who had worked on the organization of the seminar and emphasized that the 
seminar was supported by the Ministry for Education, University and Research and 
the Regional Directorate for the Piedmont region in collaboration with the Council of 
Europe. She then introduced the main goals of the seminar: 

1. to promote and enrich the debate on language teaching and learning with 
particular reference to the European Language Portfolio and the Common 
European Framework of Reference; 

2. to improve the use of new tools for the teaching and learning of languages. 

Underlining the relevance of the theme of the seminar for Italy at both national and 
international level, Ms Midena provided some data on the number of Italian students 
studying a foreign language in primary school, which had increased from 22.36% in 
1993 to 73% in 2000–2001. The Director General stressed that Italy has achieved 
significant results in this field. However, there is still scope for improvement. 

Ms Midena mentioned some of the positive and valuable aspects of language learning, 
pointing out that learning a foreign language represents an invaluable opportunity to 
foster mutual understanding between different cultures and peoples and thus enriches 
our spirit. She drew attention to the large number of recommendations and resolutions 
produced by the Council of Europe and the European Union with the aim of setting 
priorities and providing suggestions concerning the implementation of language 
policy within the member States. The Director General reminded everyone that the 
Livre blanc: Enseigner et apprendre vers la societé cognitive had already proposed 
the goal that every European citizen should be able to speak at least three languages. 
Moreover the conclusions of the European Council meeting in Barcelona on 15–16 
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March 2002 encouraged member states to launch initiatives to improve basic skills by 
introducing early foreign language teaching. 

Ms Midena then reminded the audience that the Italian Ministry for Education, 
University and Research has given full attention to the quality of language teaching 
and learning within the school system, placing special emphasis on the training of 
teachers and the use of Information and Communication Technologies. The following 
projects had been implemented: 

• Early language teaching at primary level 
• Pilot projects on teaching two languages in middle school (age range 11–14) 
• Pilot projects at secondary level (International Lyceums, ERICA project, 

IGEA project, Lingua 2000 project) 

Ms Midena concluded by emphasising that the European Language Portfolio and the 
Common European Framework are twin instruments. The ELP is an important 
teaching tool that has been conceived to enhance motivation by engaging the learner 
in reflection on all aspects of the learning process – objectives, planning, learning 
methods, and learning outcomes. At the same time it provides the teacher with an 
opportunity to reflect day by day on his/her teaching. Underpinning the ELP, the CEF 
provides a conceptual framework which those operating in the field of  language 
teaching – teachers, teacher trainers and decision makers – have to take into 
consideration.  

****************************** 

Mrs Bertiglia, chief of the Local Education Authority for Piedmont, welcomed the 
European participants and expressed her appreciation to the Council of Europe and to 
the Italian Ministry for Education in their choice of Turin as a city to host the ELP 
Seminar.  
She commented that the Piedmont region has historically been an international 
crossroads and that the interest in European languages has always been present in its 
culture. 
 
The schools of the region are very much involved in piloting the ELP. 
 
She reminded everyone that Piedmont is also a crossroads of European history: the 
castles of Monferrato, of Langhe, of the Ossola and of the Alps were witness of the 
meetings of intellectuals and of artists during their travels throughout Europe. 
The renaissance of a diverse and complex European culture, born of a common 
history and of national differences, can only have an influence upon the younger 
generation. It is in the light of this that an understanding of one’s others languages 
assume an increasing importance. 
 
The traditional Piedmont welcome is symbolic of the commitment being made in the 
field of education.  
 
Mrs Bertiglia ended by wishing the participants a nice stay and that everyone would 
return home  with good memories of Turin. 

****************************** 

Speaking on behalf of the Language Policy Division of the Council of Europe, Joseph 
Sheils said that it was a great pleasure to be in Italy to launch the medium-term ELP 
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project (2002–04). Italy had always been strongly engaged on behalf of the ELP, and 
among the 26 ELPs validated so far, two came from Italy, one of them from the 
Piedmont region. 

The success of the ELP depends crucially on the ministries of education of the 
Council of Europe’s member states: Joseph Sheils thanked the Italian Ministry of 
Education and the regional authorities for their strong support. He then outlined the 
framework within which the European ELP project operates: the Principles and 
Guidelines that define the ELP and its essential features, and the Validation 
Committee, comprising nine members and four consultants, which meets twice a year 
to validate and accredit the ELP models submitted to it. Joseph Sheils took this 
opportunity to pay tribute to the contributions of Christoph Flügel, a member of the 
Validation Committee, and Robin Davies, a consultant, both of whom had died in 
recent months.  

Joseph Sheils reminded participants that only accredited ELPs are entitled to call 
themselves “European Language Portfolio” and use the Council of Europe’s ELP 
logo; and he emphasized the importance of new projects making early contact with 
the secretariat so that they can be provided with appropriate assistance. 

The Council of Europe had requested all 48 states entitled to participate in the ELP 
project to name a national ELP contact person; 30 states had so far done so. It was 
essential to have efficient co-ordination of ELP projects at a national level, not least in 
order to ensure that translations of Council of Europe terminology and the self-
assessment grid (a summary of the common reference levels of the Common 
European Framework) were accurate and consistent. 

Joseph Sheils noted that the medium-term project was starting from a position of 
strength: in the evaluation of the European Year of Languages, 90% of countries had 
expressed an interest in pursuing ELP projects. The challenge facing us over the next 
three years will be to maintain quality and coherence as more and more ELP models 
are developed. He hoped that it would be possible to make copies of all validated 
ELPs readily available in order to help promote the ELP in countries where it was not 
yet known. He also hoped that it would be possible to organize workshops for ELP 
developers, interaction networks, and programmes of teacher training. The 
educational systems of Europe are very diverse, yet it seems appropriate that there 
should not be an endless proliferation of ELP models. To this end, the medium term 
project would look for ways of promoting convergence between models. The 
importance of intercultural competence is now widely recognized, and the ELP can do 
much to raise awareness of its importance, encouraging language learners to record 
and reflect on critical intercultural episodes in their own experience.  

Joseph Sheils concluded by expressing his hope that the Turin seminar would come to 
be seen as a major step forward in the development of an ELP culture for Europe. 

***************************************** 

Introduction to the programme and working methods of the seminar – David Little, 
seminar co-ordinator  

David Little explained that the plenary input sessions had been designed to provide 
information about the current situation of the ELP on a European level, give insights 
into ELP experience in Italy, Hungary, Ireland, Finland and Switzerland, and remind 
participants of the fundamental principles that underlie the ELP. The successive parts 
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of the programme would raise issues in ELP design, validation, implementation and 
dissemination; consider some of the implications of the ELP for language teaching 
and teacher training; and address procedures for monitoring and reporting on 
dissemination. Group work would afford an opportunity to share experience, 
understand success, and seek solutions to difficulties. As a whole the seminar would 
challenge participants to think together and form new networks.  

 

Plenary session 1 – Council of Europe perspectives 

Chair: Luigi Clavarino 
 

The European Language Portfolio: from piloting to implementation – Rolf 
Schärer, rapporteur général for the ELP project 

Rolf Schärer began by noting two positive features: the interest that the ELP continues 
to arouse and the expertise in designing and implementing ELPs that is beginning to 
accumulate around Europe. Journals for language teachers increasingly take account 
of the ELP, and in addition to the 26 accredited models, 7 were pending validation, 
there were 18 non-validated models in use, and 16 in preparation. It was a fact, 
however, that the pedagogical enthusiasm of ELP developers sometimes led them to 
disregard essential requirements laid down in the Principles and Guidelines, which 
gave rise to difficulties when they submitted their ELP for validation. It was also a 
fact that some of the validated ELPs had still to be published and disseminated. 

Rolf Schärer cautioned that the European Year of Languages may have aroused 
unrealistic expectations, especially at a political level: effective implementation takes 
time, as the instance of the Swiss ELP confirms. He also pointed out that there are 
many parts of Europe where the ELP is still not very well known, and in some places 
where it is known teachers have doubts. 

Turning to the difficulty of reporting on ELP implementation on a European level, 
Rolf Schärer pointed out that it is impossible to know precisely how many copies of 
particular ELPs (i) have been produced, (ii) have been distributed, (iii) are actually in 
use, and (iv) are in stock waiting to be distributed and used. Funding remains a key 
issue, as does the provision of teacher training to support implementation. If the ELP 
is ever to reach a critical mass, “top down” and “bottom up” approaches both have a 
role to play: the ELP must be strongly supported by ministries, but it must also be 
welcomed by teachers as making their task easier and more rewarding. 

Rolf Schärer then argued that much development work remains to be done on the 
proficiency descriptors that are central to the ELP. In particular, existing descriptors 
need to be adapted so that they are accessible to the learners for whom they are 
designed and yet relate the curriculum to the Common European Framework in an 
appropriate way. It is necessary to develop descriptors specific to the many different 
needs of adult language learners. He noted that there is already quite a lot of research 
published on the ELP and its use in pedagogical contexts, though much of it is not 
widely known because of linguistic barriers. Two recurrent findings are that learners 
using the ELP show increased initiative and that classes using the ELP develop a 
richer learning environment. 

In conclusion Rolf Schärer made the following points: 
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• gathering experience is good, but sharing that experience is better; 
• the ELP reaches beyond Council of Europe boundaries; for example, there 

have been strong expressions of interest in the concept of the ELP in North 
and South America and in China; 

• the ELP is both personal and cooperative: it is the property of the individual 
language learner, and yet its effective use depends on a variety of interactive 
processes, not least those involved in linguistic communication; 

• the European dimension of the ELP is its central driving force; 
• the handful of languages reported on in any individual’s ELP should not blind 

us to the fact that Europeans speak not a few but many languages. 

 

The Guide for ELP Developers – Peter Lenz 

Peter Lenz explained that the guide has two purposes: to support ELP developers and 
to inform relevant authorities. Essentially, the guide states and exemplifies the 
principles underlying the ELP, presents the options available to ELP developers, and 
gives practical advice designed to help developers to take appropriate decisions.  

Peter Lenz then made the following points: 
• The ELP is not a textbook, a curriculum, a standard test, or an exercise, though 

it may cause any of these things to change. 
• The ELP is a companion to learning and an information tool, based on a broad 

view of assessment linked to the Common European Framework. 
• The ELP needs to be embedded. Its success will always depend on  

o cooperation with relevant authorities 
o the adoption of the right kind of approach in pre- and in-service teacher 

training 
o the elaboration of transparent examination requirements (which may 

entail the updating of examinations and diplomas) 
o the provision of appropriate information and support material not only 

to teachers but to textbook publishers 
o publicity 
o a determination to shape ongoing innovations 

• The ELP can focus and support innovation and reform in a variety of ways: 
o authentic assessment  
o self-directed learning  
o self-assessment  
o revision of examinations  
o increasing the value attached to migrant languages  
o immersion teaching 

• The principle of learner ownership of the ELP means that 
o the learner has only one ELP at a time  
o the ELP is a tool for handling transitions in education and learning  
o the ELP is a stand-alone document  
o the ELP is open to all languages and every conceivable experience of 

language learning and language use  
o learners must be prepared for independent use of the ELP  
o other ELPs will arrive 
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• How many new ELPs should there be? Don’t reinvent the wheel. Bear the 
following points in mind: 

o every context is different 
o creation means development and organic growth 
o developers need to be competent and dedicated disseminators 
o take over what is good in other ELP models – always with due 

acknowledgement 
o small scale should not mean poor quality 

• Checklists may be used for various purposes: setting learning goals, selecting 
learning tasks, monitoring learning progress, analysing textbook content, etc. 

• Descriptors should be positively phrased (“can do” statements), concrete, clear 
and short, not jargon-ridden, and they should make sense in themselves. (Note 
that the guide contains the common reference levels from the Common 
European Framework.) 

 

Guidelines for submission of an ELP for validation– David Little 

David Little reminded participants that the key documents to consider when designing 
an ELP are: European Language Portfolio – Principles and Guidelines (DGIV/EDU/ 
LANG (2000) 33) and European Language Portfolio – Guide for Developers, by 
Günther Schneider and Peter Lenz. Validation and accreditation of ELP models is 
governed by three documents: European Language Portfolio – Principles and 
Guidelines; Rules for the Accreditation of ELP Models (DGIV/EDU/ LANG (2000) 
26 rev.); European Validation Committee (ELP) Terms of Reference. 

He also reminded participants that applications for validation/accreditation must be 
made on the official application form (downloadable from the Council of Europe’s 
ELP web site). In future they must also conform with the following six guidelines, 
approved by the Validation Committee in February 2002: 

Guideline 1 

According to the European Validation Committee (ELP) Terms of Reference, ELP 
models will normally be submitted by one of the following: national or regional 
authority; NGO or INGO; independent educational institution; private commercial or 
non-profit institution. The Rules for the Accreditation of ELP Models state (i) that 
“the committee will consider the advice of national committees or other relevant 
bodies” and (ii) that “the advice of national and regional educational authorities on 
ELP models for the school sectors is taken into account”.  

If possible and appropriate, please elicit this advice and enclose it with your 
submission.  

Guideline 2 

Paragraph 3.3 of the Principles and Guidelines requires ELP developers to “adhere to 
terminological conventions, standard headings and rubrics as specified by the Council 
of Europe in at least one of the official languages of the Council of Europe (English or 
French) in addition to any other languages”. This principle must be applied to the 
Language Passport without exception.  

For purposes of validation every part of your ELP must be translated into either 
French or English so that it is linguistically accessible to the Validation Committee.  
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ELP models are registered for validation only when every part of them has an 
accompanying translation into French or English. Failure to meet this requirement 
inevitably delays the validation process.  

Guideline 3 

The Rules for the Accreditation of ELP Models require that “the application should be 
accompanied by a mock-up of the ELP model proposed”. For practical reasons it is 
not always possible to present a model in exactly the form in which it will be 
disseminated once it has been validated. However, any ELP model submitted for 
validation should be presented in a form that indicates clearly what the finished ELP 
will look like.  

The form in which you submit your ELP for validation should be as close as possible 
to the form in which it will be disseminated after validation. If its final form will 
differ in any significant respect from the form in which it is submitted, you should 
describe and explain the difference in your covering letter (see guideline 5).  

Guideline 4 

Sections 1, 9 and 10 of the Application Form must be completed in full. The 
remainder of the form should be completed in a maximally informative way. The 
principle of self-declaration (see Rules for the Accreditation of ELP Models) implies 
that it is not enough simply to tick all the YES boxes: many of the questions on the 
form may also require some kind of comment. 

The Application Form has been designed to allow you to show in detail how your 
ELP model conforms to the Principles and Guidelines. It is in your own interest to 
provide as much information as possible on the form as well as in the covering letter 
(see 5 below).  

Guideline 5 

The validation process will be greatly assisted by a covering letter that explains in 
sufficient detail the relevance of your ELP model to its target audience, draws 
attention to any special features of content or design, and describes how the 
implementation of the ELP will be supported. 

Use a covering letter to – for example – (i) briefly describe the learner population at 
which your ELP model is aimed, (ii) explain the relevance of your ELP to this 
population, (iii) draw attention to any special features of content and design, (iv) 
describe the support that will be provided for teachers working with your ELP, and (v) 
outline what role (if any) will be played by national, regional and local educational 
authorities in the implementation of the ELP.  

Guideline 6 

Only ELP submissions that comply with the above requirements will be registered for 
validation. Submissions must be registered at least six weeks before the meeting of the 
Validation Committee at which they are to be considered. 
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“The European Language Portfolio in use: some examples from the pilot projects” 
– David Little 

David Little explained that this study, due for publication later in 2002, will illustrate 
the variety of ELP designs that emerged in the pilot projects, show how the three 
components of the ELP interact with one another, and illustrate the ELP’s reporting 
and pedagogical functions. Each contribution to the study will provide (i) ELP 
examples (a maximum of ten A4 pages illustrating various aspects of the ELP of one 
or more learners) and (ii) an accompanying text that briefly describes the ELP in 
question, comments on the selected examples, and includes the views of the ELP 
owner(s). Contributions to the publication have been received from:  

• Czech Republic – upper primary and lower secondary (examples from a learner 
of English) 

• Finland  – upper secondary (examples from a learner of English and Swedish) 
• France – collège (examples from learners of English) and lycée (examples 

from learners of English) 
• Greece – lower secondary (examples from learners of French) 
• Ireland – lower secondary (examples from learners of French) and adult 

immigrants learning English as a second language  
• Russia – lycée (examples from a learner of Ukrainian, German and English) 
• Switzerland – upper secondary and tertiary (examples from learners of English, 

French, German, Italian) 

 
Plenary session 2 – Italian ELP projects 

Chair: Antonio De Gasperis 
 

An ELP for primary school – Rosalia Ferrero 

Rosalia Ferrero reported on the ELP model developed for use in primary schools in 
Piedmont, which is based on the French primary ELP developed by CIEP, Sèvres, but 
adapted to the Italian context. It was promoted at the beginning of June 1999, 
launched on 1 March 2000 and validated on 9 March 2002. This ELP was piloted in 
48 classes in 2000 and in 43 classes in 2002. The languages being learnt were English, 
French, German, and Spanish. Shaped in part by the availability of teachers, the pilot 
project had sought to take account of sociocultural issues. Objectives were: 

• Intercultural – to encourage students to learn more than one language 
• Pedagogical – to make students aware of the learning process, helping them to 

develop self-assessment skills and to become more autonomous 
• Research – to test the practicability and extendability of the ELP 

In the Piedmont ELP for primary learners the Language Passport contains four tables 
of descriptors for self-assessment according to the five skills of the CEF; the language 
biography emphasizes intercultural experience and self-profiling; and the dossier 
allows students to collect evidence of their language learning. The monitoring of the 
pilot project had involved teachers, parents and children. The strong points to emerge 
were the learners’ emotional involvement, enhanced motivation, and the development 
of reflection and self-assessment skills. The principal weak point was lack of time. 
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An ELP for secondary school – Carmela Sergi-Lo Giudice 

Carmela Sergi-Lo Giudice introduced the Umbrian ELP for upper primary and lower 
secondary learners, which was the first Italian ELP to be validated. It was designed by 
fourteen teachers who followed a research-based approach. The need for learner-
centredness is widely recognized and teachers are expected to guide their students in 
learning how to learn and help them to understand that they can manage their own 
learning: finding your own way is always better than being told by others. Foreign 
languages play a central role in these processes, and quality control plays a central 
role in education. The Umbrian ELP was designed with these considerations in mind. 
It emphasizes that language is a tool for communication but also a badge of identity; it 
encourages students to learn more languages; and it opens up possibilities for various 
kinds of language learning. Now that the Umbrian ELP has been validated, a distance 
training programme has been launched for teachers. About 700 learners have declared 
an interest in working with the ELP. 

 

An ELP for university learners – Paola Evangelisti 

Paola Evangelisti introduced the Italian ELP for university students. It was designed, 
implemented and evaluated at the University of Calabria from 1998 to 2001. In the 
current academic year it was introduced to new groups of students, and from 2002 the 
Italian project will form part of a Europe-wide ELP project coordinated by CERCLES 
(Confédération Européenne des Centres de Langues de l’Education Supérieure). 

To begin with the ELP was used on a small scale: 100 students (learning English, 
French and German) in 1998–99 and 100 students (learning English and French) in 
1999–2000. But in 2000–01 it was used by 1,000 learners of English and French. In 
2001–02, with the formation of new groups, numbers were again smaller: 200 learners 
of English and French. Students of Economics were the first to use the ELP, followed 
by students of Political Science. The teachers involved had been one associate 
member of the university, two researchers, and two assistants. They had found that 
working with the ELP is a way of thinking about teaching. 

The results of the experimentation were: 
• Pedagogical – helping students to mobilize their linguistic knowledge, 

develop self-assessment skills, set their own learning goals, and gain insight 
into their own strategies 

• Affective/emotional – there was an increase in students’ self-awareness and 
their sense of relationship with their target language, and they reacted 
positively in interviews and responses to questionnaires 

Among the difficulties encountered, it proved difficult to manage large numbers of 
learners, self-assessment clearly needs careful guidance, and (according to 
questionnaire responses) students were much influenced by their previous learning 
experience and expectations and tended to implement strategies on an individual 
basis. At the same time, there was some correlation between teacher assessment and 
students’ self-assessment. 

As regards dissemination beyond the University of Calabria, between May 1999 and 
January 2002 eight seminars/conferences had been held in the Italian university sector 
and the ELP had gradually spread to other Italian universities. 
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A portfolio for Italian as a second language – Massimo Vedovelli 

Massimo Vedovelli reflected on the conditions that would have to be met by an ELP 
for use by learners of Italian as a second language. Pointing to the association of the 
Italian language with high intellectual aspirations and to the recent increase in the 
number of immigrants to Italy, he wondered where the limit should be set in providing 
for Italian as a second language. To begin with school had been at the forefront, then 
the focus shifted to immigrant workers and women at home. How can Italian as a 
second language compete with other languages in the global market place? Linguistic, 
socio-cultural and training conditions must be met. Our model of language must be 
practical as well as cultural. The last decades have seen a linguistic revolution, which 
has led to the spread of the use of Italian throughout the country, while in the past it 
was mainly a literary language. 
 

Plenary session 3 – Presentation of ELPs from other countries 

Chair: Antonio De Gasperis 
 

Ireland – Barbara Lazenby Simpson 

Barbara Lazenby Simpson explained that Ireland has six validated ELPs. The model 
designed for learners in post-primary schools had been presented at the Coimbra ELP 
seminar in June 2001, so she would focus on the three ELPs for adult immigrants and 
the two ELPs for non-English-speaking pupils in primary and post-primary schools. 

The ELPs for adult immigrants correspond to three learner levels:  
• Reception 1 – learners with little or no English, often with little or no formal 

education and no literacy skills either in their mother tongue or in the Roman 
alphabet 

• Reception 2 – learners with some English, including literacy 
• Pre-vocational – learners preparing to enter employment or take a mainstream 

vocational training course through English 

It was felt necessary to develop three ELP models because (i) many immigrants have 
not had the opportunity to develop their learning skills and (ii) the ELP must be 
mediated to them through their target language, English. 

The design and use of all five ELPs are underpinned by three principles, whether the 
learners in question are 4 or 76 years old: 

1. Learners set their own objectives 
2. All activities that focus on the ELP are calculated to prompt reflection on the 

why and the how of language learning 
3. Self-assessment plays a central role in the development of the learner’s 

reflective capacities 

The two ELPs aimed at immigrant pupils in primary and post-primary schools also 
draw on English language proficiency benchmarks that focus on curriculum needs and 
were elaborated on the basis of the CEF. 

All five ELPs made it possible to achieve more than had been expected as regards the 
development of learners’ reflective skills. 
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Hungary – Zsuzsa Darabos 

Between the ELP seminar held in Tampere (Finland) in May 1999 and September 
2001 the Hungarian ELP project went through a developmental process that posed 
various dilemmas, required sometimes difficult choices, and yielded ELPs for 
children, adolescents and adults. Zsuzsa Darabos demonstrated this by comparing the 
ELP for adolescents that was first presented at the ELP seminar held in Soest in 
November 1999 with the version that was validated in November 2001. At the end of 
the first phase of experimentation the Hungarian team came to the conclusion that 
they must develop a family of ELPs and an accompanying guide for teachers. Primary 
teachers were strongly attracted to the ELP, and especially to the fact that the 
language biography focuses on the development of the learner’s self-knowledge. 
Zsuzsa Darabos also outlined the characteristics of the adult ELP, where particular 
importance has been given to portability. She also described the checklists that are a 
central part of each of the Hungarian ELPs. She concluded by pointing out that in 
Hungary the development of the ELP was supporting a change in the approach to 
language teaching, less emphasis being place on grammar and more on 
communication. 

 
Workshop 1 

Question for discussion: 

What are the main challenges linked to the design, implementation and 
dissemination of the ELP in your environment? 

 

Tuesday 16 April 
Workshop 1: reports from the working groups 

Chair: Teresa Boella 
 
Group 1 (Co-ordinator: Gareth Hughes 

                 Rapporteur: Hans-Ulrich Bosshard) 

1. The challenge of the co-ordinator! 
The initial debate: 
Why not a standard ELP-grouped by age range- common to all countries? 

2. How to keep a “common” structure for the ELPs? (Validation Committee!) 
3. The various functions of the ELP: danger of overloading the ELP- “you can’t 

be all things for all men”. 
4. Is the ELP a subversive instrument? 

Can it be used to reform schools? 
5. Last question: 

Do/Can we integrate  the ELP with formal language certificates? 
Towards a new culture of evaluation: transparency and coherence. 
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Group 2 (Co-ordinator: Peter Brown 

                 Rapporteur: Kira Iriskhanova) 

The attention and focus of the group was on the ELP not only as a product but as a 
process. The members of the group were fully aware that the process cannot be 
validated, but it can be helped. The group emphasized a significant need for political 
and practical support on the part of the Council of Europe and the various national 
ELP projects. This might involve 

• raising general awareness of the ELP and other important documents of the 
Council of Europe; 

• organizing input workshops for those who have little or no experience of 
working with the ELP; 

• working out an on-line glossary of terminology and its accurate translation 
(particularly in less widely used languages); 

• relating the Framework scales to national syllabuses; 
• reporting not only challenges but positive achievements of ELP projects; 
• identifying the end-user. 

 

Group 3 (Co-ordinator: Gisella Langé 

                 Rapporteur: Günther Abuja) 

A – ELP design and general issues 
• The ELP should be considered as a learning tool and almost inevitably has to 

reflect the educational context of a country (e.g., reflect the syllabus, meet the 
demands of external assessment as opposed to learners’ self-assessment) 

• From a psychological point of view the roles of teacher and learner are 
exchanged; self-assessment with the help of an ELP is a strong motivational 
tool – ELP design should support this role 

• The ELP should be designed as a very operational tool, so that students can 
soon and easily see what their working efforts have led to. That again will 
support their motivation 

• It was also mentioned that the support of learner autonomy would also benefit 
the teaching of other (non-linguistic) subjects in the curriculum 

B – Implementation 
• One difficulty is to convince parents of the usefulness of the ELP (example of 

the junior Italian ELP) 
• The ELP has a strong impact on teaching methodology; teachers and/or 

students are often insecure about the new instrument that brings about a 
change of teaching/learning style. This point, however, was considered to be 
more relevant in some countries than in others (e.g. the problem does not exist 
in Denmark) 

• There is often a wide gap between self-assessment and the application of 
traditional assessment methods; in this context it was underlined that self-
assessment has to be gradually developed and is a process that needs guidance 
from the teacher 

• The question of the cost-effectiveness of the ELP in implementation was 
raised 

• Some countries would be reluctant to use a supra-national instrument like the 
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standard adult passport because to do so runs against the tradition of using 
instruments created in the country, region or individual school (due to 
decentralization and increasing school autonomy, as in Denmark) 

C – Dissemination 
• The group did not reach conclusions under this heading due to lack of time. 

 

Group 4 (Co-ordinator: Glória Fischer 

                 Rapporteur: Luigi Clavarino) 

The group, which embraced many different levels of ELP experience, identified the 
following challenges: 

• The need to convince the authorities that the ELP is a useful and desirable tool 
• The problem of collecting resources should be analysed and solved, insofar as 

an ELP can be a very expensive project 
• The need for a national committee to coordinate regional activity in those 

countries divided into regions 
• Minority languages must be taken into account 
• The national language can require special attention as far as immigrant 

communities are concerned 
• Classical languages 

 

Group 5 (Co-ordinator: Anna Butasova 

                 Rapporteur: Stefania Ressico) 

Favourable conditions and positive results 
• The creation of networks among different target audience (schools, head 

teachers, teachers, inspectors and decision makers); 
• dissemination of pertinent informations; 
• sharing of experience and ELP models already conceived; 
• involvement of all teachers and schools in the ELP project and philosophy; 
• continuity of programmes, of teachers’ in-service training and methods (which 

have to be adapted to the age of learners); 
• change in the methodology approach and attitude of teachers (self-evaluation); 
• matching the self-evaluation process and the formal competency certificates. 
• Revision of the curriculum. 

 
Weak points and difficulties 

• Additional work for teachers; 
• involvement of the school at all level ( difficulties in the Secondary schools); 
• use of the ELP for other subjects: 

o description of all competences; 
o find an agreement between language teachers (usually more ready to 

change) and the others; 
• change of teachers’ attitude and sharing of a new methodology; 
• adaptation and revision of initial and in-service training.  
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Group 6 (Co-ordinator: Dick Meijer 

                 Rapporteur: Lid King) 

This group, which embraced a wide range of experience, raised more questions than it 
found answers 

• Newcomers would have liked more hands-on analysis of actual ELPs 
• The group identified two major issues of implementation: 

o Motivation: the ELP will work only if it can be seen as the solution to a 
problem (“What’s in it for me?”). It may solve some of the problems 
that teachers have, but that raises the question: Whose ELP is it? 

o How can the ELP remain visibly European  and yet meet particular 
national, regional and local needs 

 

Plenary session 4 – The ELP and teacher training 

Chair: Teresa Boella 
 

The ELP’s pedagogical function – David Little 

David Little began by recalling that in its pedagogical function the ELP is designed to 
make the language learning process more transparent to learners, develop their 
capacity for reflection and self-assessment, enable them gradually to assume more and 
more responsibility for their own learning, and thus make them more autonomous.  

He went on to argue that self-assessment is central to the use of the ELP. Self-
assessment is (i) summative in the language passport, where the learner periodically 
reviews his/her proficiency in languages other than the mother tongue; (ii) formative 
in the language biography, where the learner regularly sets learning targets, monitors 
learning progress, and evaluates learning outcomes; and (iii) both formative and 
summative in the dossier, whose contents the learner regularly reviews with a view to 
maintaining an up-to-date overview of his/her proficiency and experience. 

David Little proposed that self-assessment is the basis of reflective learning. It 
underlies the setting of learning goals, the planning and monitoring of learning tasks, 
and the evaluation of learning outcomes. Learners become good at summative self-
assessment by becoming good at formative self-assessment; and they become good at 
formative self-assessment by sharing responsibility for setting learning goals and 
planning and monitoring learning tasks. David Little suggested that from the 
beginning reflection and evaluation should be carried out in the target language. 

David Little concluded by relating these arguments to some examples of the ELP in 
use. He showed pages from ELPs belonging to (i) a Czech lower secondary learner of 
English, (ii) two adult refugees learning English in Ireland, (iii) an Irish lower 
secondary beginner in French, and (iv) a Finnish upper secondary learner of English 
and his teacher. Finally he showed a selection of comments from Greek lower 
secondary learners of French working with the ELP: 

• The ELP helps me to become aware of my competences and to concentrate on 
improving those areas where I most need help. I like it because it is a very 
useful tool for learning foreign languages; 

• I like the ELP because it helps me to reflect on my learning process; 
• The most important thing to me is to complete the Dossier; 
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• The ELP helps me to develop my competences and to use my competences in 
a foreign language; 

• The most onerous task is when I have to reflect on my learning goals and to 
fill in the self-assessment checklist; 

• The ELP is for me a game which I like a lot. 
 

Experience of teacher training 

1. Italy – Flora Palamidesi  

Flora Palamidesi began by emphasizing (i) the large number of people who had been 
involved in the development of the Umbrian ELP, (ii) the central role played by the 
biography in the ELP process, and (iii) the pragmatic role of language as a way of 
launching the in-service training that accompanied the piloting of the ELP. She then 
outlined the successive steps that had been taken, noting that it had been necessary to 
adjust descriptors (from A1 to B2) to allow for the transition from primary to 
secondary school. The descriptors themselves had played an important role in the 
whole project, providing a central point of reference, and learner autonomy had 
developed out of the formative and summative self-assessment that was based on 
them. In the classroom the ELP provides the basis for an explicit, modular, flexible 
and transferable teaching-learning process. Given the centrality of the biography to 
this process, the language passport comes not at the beginning but at the end of the 
Umbrian ELP.  

 

2. Finland – Viljo Kohonen 

Viljo Kohonen began with a quotation: “The real voyage of discovery consists not of 
seeking new lands but of seeing with new eyes”. Pedagogical innovation has to do 
with the same classrooms, learners, materials and working environment. He went on 
to identify some of the principal concerns of experiential learning: 

• Who is the learner? Who am I as a learner? (These questions focus on beliefs 
about language learning and about the roles available to learners in the 
learning process) 

• How do we learn? (This question focuses on our orientation to the learning 
process.) 

• What are we learning? (This question focuses on task awareness and task 
competence as outcomes of learning.) 

Seeking answers to these questions provides a basis for interactive learning in which 
cooperation, collaboration and community all play a central role. 

The Finnish project adopted essentially the same approach to teacher training as to 
teaching. In other words, it began by examining teachers’ identities, roles, and beliefs. 
Inevitably this approach can lead to uncomfortable discoveries, but it is essential if 
teacher development is to be characterized by delegation of pedagogical expertise.  

In the Finnish project self-assessment in general terms (conducted independently of 
the CEF/ELP self-assessment grid) was the point of integration between the ELP and 
the curriculum; the Finnish curriculum is apt to emphasize the link between the ELP 
and learner reflection. 

Teacher development pursued along these lines leads to an enhanced, complex 
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professional identity in relation to (i) subject matter, (ii) pedagogical expertise, and 
(iii) school renewal. 

 

3. Switzerland – Pia Gilardi-Frech 

Pia Gilardi explained that the ELP was introduced generally in Ticino in 2001–02. 
Documents on teacher development had been circulated on 15 January and 30 June 
2001, and the ELP had been distributed to 4,500 learners in 318 classes. The learners 
were aged between 16 and 25 years and were either in full-time schooling or in 
vocational education. German and English were the languages most fully represented; 
French and Spanish were also involved. 

The objectives were (i) that the learners should document their second/foreign 
language as a way of becoming more aware of their potential for plurilingualism; (ii) 
that their motivation should be enhanced; (iii) that they should become more 
autonomous in their learning; (iv) that their mobility for further study or work should 
be facilitated; and (v) that they should use the ELP to meet their individual needs. 

The project was organized in such a way that one teacher was responsible for the ELP 
in each institution. Classes were visited, advice was provided for individual teachers, 
and teachers worked together on coordinated activities. Teacher development made 
use of 12 multipliers who provided five half-day seminars between February and 
August 2001. These focused on learning activities, the preparation and organization of 
work, and the exchange of experience and discussion of problems. A second series of 
seminars began in September 2001, with a focus on the structure of the ELP, self-
assessment, and learning activities. 

Pia Gilardi concluded her presentation by briefly summarizing the financial 
dimensions of the project and the results of internal and external evaluation. 

 

The European Centre for Modern Languages of the Council of Europe (Graz): the 
new medium-term programme – Josef Huber 

Josef Huber explained that as deputy director of ECML he had come to the seminar to 
look, listen and learn. The ECML had not so far been involved with the ELP, but it 
plans to support implementation and further development via teacher training. 

ECML was founded in 1994 on the basis of a partial agreement between eight 
member states of the Council of Europe. Its function is to support the implementation 
of change, training and information exchange by organizing international and regional 
workshops. The programme for 2003–04, currently under discussion, would include 
the ELP and its implementation in research-and-development projects, awareness-
raising events, and international and regional training events. 
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Workshop 2 

Questions for discussion: 

1. What issues does the ELP raise relating to language teaching and teacher 
training in your environment? 

2. How can ELP-related teacher training be organized at national and 
European levels? 
 

Reports from the working groups 

Chair: Johanna Panthier 
 

Group 1 (Co-ordinator: Gareth Hughes 

                Rapporteur: Hans-Ulrich Bosshard) 

Three “case studies”: Umbria, Switzerland and Finland. 
 

• Qualitative evaluations 
⇒ questionnaires: evaluation of the work done with the ELP 

o Users 
o Teachers 
o Multipliers 

⇒ to be done: the employers/the economy 
 
 

• Quantitative evaluation 
⇒ evaluation of competences according to the CEF (in Switzerland since 2004). 

 
Other topics: 
 

• Self-declaration for certificates from institutions → transparency; 
• diagnostic tests i.e. Dialang; 
• giving value/ “certification” of languages of migrants; 
      → how to find feasible solutions? 

 

Group 2 (Co-ordinator: Peter Brown 

                 Rapporteur: Kira Iriskhanova) 

Language teaching 
• Teachers should be open-minded towards change 
• Change is needed in perspective and content 
• There is a difference between the ostensible and the hidden curriculum 
• The ELP helps to make informal learning visible 

Teacher training demands 
• a lead-in timescale 
• training for the trainers 
• support strategies and materials for teachers 
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Organization 
• We need a three-tier organization that has appropriate infrastructure at local, 

national and European levels 
• It is necessary to take account of group diversity 
• We need to win hearts and minds 

 
Group 3 (Co-ordinator: Gisella Langé 

                 Rapporteur: Günther Abuja) 

1. “Teachers should learn (about) what they teach” 
• It was generally considered important that future teachers and users of the 

ELP should get acquainted with it by directly trying it out themselves. The 
CEF as the foundation of the ELP should be explained. The group could 
not decide, however, to what extent this should be done – whether 
superficially (teachers are sometimes put off by theoretical considerations) 
or to a greater extent. Both seemed possible, according to the different 
teacher training traditions of different countries. 

• By a kind of “exploratory approach” teachers should get the opportunity to 
familiarize themselves with the new instrument, especially starting from 
their own learning and former teaching experience. It has also been 
stressed on several occasions that collaborative and interactive methods 
should be used in teacher training (because we also expect this from our 
teachers when they are working with their students). The use of the ELP 
should be taught in an integrative approach, touching also on other aspects 
of modern language didactics or pedagogy in general. 

• Several possibilities were suggested: 
o Create an ELP for use in teacher training 
o Let teachers reflect together with the trainer on the purpose of the CEF 

and the ELP 
o Start with activities which would introduce teachers to the concept of 

learner autonomy and self-assessment before introducing the ELP as a 
pedagogical instrument 

• In preparation it would also be helpful 
o To clearly distinguish the ELP from other forms of portfolio (e.g. as 

used in North America) 
o To reconsider the term “portfolio”: in some countries (e.g. Denmark) it 

cannot be used because it is already familiar in other contexts, and in 
other countries (e.g. Iceland) the word does not exist in the local 
language 

2. Organizational/motivational aspects 
• We shouldn’t underrate the opportunity given by using the ELP in pre-

service training because the student is still a language learner 
• It would be a good idea to link pre- and in-service activities, possibly 

combined with university activities exploring different aspects of teacher 
training in doctoral dissertations and the like 

• As the ELP is a complex instrument, continuity of training should be 
considered from the beginning (e.g. by planning a series of courses or 
course modules, or other follow-up activities) 

• Special value should be attributed to the instrument itself and to the new 
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teaching methods that it supports 
• Credit should be given to teachers who are willing to invest themselves in 

the application of this innovative tool 
• Incentives should be created so as to stimulate teachers to engage in the 

implementation of the ELP 
• Private funding and sponsorship should be considered for teacher training 

courses 

At a national level: 
• Create a website/forum on which teacher trainers get the opportunity to share 

experiences (e.g. in the form of case studies) 
• Teachers from different parts of a country could have regular meetings for the 

exchange of ideas and experiences 

At an international level: 
• Also create a website and promote the dissemination of case studies 
• Use LINGUA or SOCRATES programmes for student exchange – the task of 

these students would then be to shadow a teacher who is already using the 
ELP in his/her classroom (this would also be possible at a national level) 

• The Council of Europe could collect a series of international case studies in 
order to show the variety of teacher training approaches. These case studies 
should follow a common format and be accessible from the Council of Europe 
home page and/or be available as a printed document. 

 

Group 4 (Co-ordinator: Glória Fischer 

                 Rapporteur: Luigi Clavarino) 

Issues raised by ELP implementation for language teaching and teacher training: 
• International coordination 
• National school policy 
• Regional curricula 
• Municipal and school: teacher training (initial and in-service) and financial 

support 
• Individual teacher: materials 
• Individual learner: time 

Related issues: a new school culture is required that includes: 
• Cross-curricular cooperation and a reflective approach (for all languages and 

all subjects) 
• Open-ended materials: a new conception of textbooks and other materials used 
• An atmosphere conducive to sharing experiences and evaluation practices and 

creativity 
• Coordination between different levels of participation 
• The ELP as an instrument for change 

Think big, act small! 

ELP teacher training at a European level: 
• Develop the structure, principles, philosophy and guidelines 
• Inform multipliers (national delegates) 



 21 

• Collect examples of good practice and disseminate (maintain an accessible 
database) 

• Update the CEF and develop the concept of the ELP 

ELP teacher training at a national level: 
• Inform multipliers (regional delegates, teacher trainers, training institutions, 

head teachers, teachers, media, parents) 
• Disseminate examples of good practice at a national level 
• Create space and atmosphere for exchange of ideas, practices 
• Curriculum work 

Focus on sharing, rely on creativity 

 

Group 5 (Co-ordinator: Anna Butasova 

                 Rapporteur: Stefania Ressico) 

Language teachers training: 
 

1. Different training models (i.e. bottom-up in Italy; top-down in Portugal); 
2. what is the teacher’s profile? What is the predominant function- the 

pedagogical one or the documental one? 
3. Sensibilisation of all sujects concerned (head teachers, families, decision 

makers); 
4. indispensable initial training ( which has to be solid but not imposed); 
5. to follow and monitor the practice in classes taking into consideration the ELP 

philosophy; 
6. for the dissemination: action-research, guidance and support of experts; 
7. give training to all teachers in order for them to be able to use the ELP. 

 
European training: 

1. Stocking regional centres with reference documents on the ELP; 
2. using EU programmes (i.e. Socrates etc.) in order to spread the ELP 

philosophy; 
3. setting up an exchange forum for ideas and fostering of the debate at an 

international level;  
4. asking Graz to deal with the in-service training of teacher trainers’ trainers; 
5. content of the European training: exchange of practices, comparisons of 

models. 
 

Group 6 (Co-ordinator: Dick Meijer 

                 Rapporteur: Lid King) 

In order to convince teachers we must overcome three kinds of obstacles: time and 
resources; credibility (What’s in it for them?); and the systems into which the ELP 
must be integrated (Is the ELP always appropriate? What about the democracy of the 
ELP?). We must also justify the ELP by pointing to results that are supported by 
appropriate research, integrate the ELP into our educational systems, and include it in 
pre-service teacher training. 

Successful INSET must  
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• show the benefits of the ELP and give teachers something tangible 
• address the problems that we know teachers have 
• give teachers money or responsibility 
• develop and pursue and action research model 
• at a European level, promote the Council of Europe’s ELP-related publications, 

develop multipliers, and promote international exchange 

 

Plenary session 5 

Chair: Johanna Panthier 
 

How can the results of ELP experiences be monitored and disseminated? – Rolf 
Schärer 

Rolf Schärer identified two tasks: to monitor experimentation with the ELP and to 
disseminate results. In this process some of the key issues are pedagogical and others 
are not: 

Pedagogical issues: 
Effects on learners, teachers, class work, learning institutions, lifelong learning.  We 
have information on the pilot projects but we do not know much about what happens 
with individual learners on a large scale. 

Non-pedagogical issues: 
Relevance, achievement of goals, added value, cost-effectiveness, impact on society. 
These issues have to do with such Council of Europe goals as: communication; 
mutual understanding, respect and tolerance; helping Europeans to respond positively 
to international mobility and cooperation. They also have to do with the principles of 
transparency, coherence, and comparability. 

Rolf Schärer reminded participants of the principles that underpin the ELP: it is the 
property of the learner; it has pedagogical and reporting functions; it values all 
learning positively; it promotes language learning in and out of school; and it views 
language learning in a lifelong perspective. He suggested that it may now be 
appropriate to consider whether the ELP’s common core should be strengthened and 
whether the various models might be capable of convergence. 

Rolf Schärer concluded by suggesting that if we don’t try for long-term benefits we 
may lose a lot, and he posed these two questions: 

1. In terms of the information to be collected, what is the minimum, what is the 
optimum, and what is too much? 

2. How are we to gather information on short-term results, which are important 
for the continuation of the ELP project? 
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Wednesday 17 April 
 

Workshop 3 

Questions for discussion: 

1. How can ELP dissemination be monitored? 

2. How can short- and long-term ELP evaluation projects be set up? 
 

Reports from the working groups 

Chair: Antonio De Gasperis 
 

Group 1 (Co-ordinator: Gareth Hughes 

                Rapporteur: Hans-Ulrich Bosshard) 

 

A. Problems 
o A ELP for L1- same or other descriptors? 
o the ELP and its environment: large classes, programmes, exams etc. 
o motivation: authorities, teachers and students. 
o  
B. Training 
International programme: 

o For developers: how to sell it; 
o For trainers: expert visits and networking 

 
National plan 

o For teachers: information, concrete examples, own experiences, resource 
centres, initial and in-service training; 

 
 

C. and moreover the external lever 
at national, regional and local level 

• the economy 
• parents 
• the press 
• society 

 

Group 2 (Co-ordinator: Peter Brown 

                 Rapporteur: Kira Iriskhanova) 

Group 2’s discussion was reported graphically, using the image of a clock. This was 
chosen to emphasize (i) that all ELP projects must proceed according to a 
predetermined sequence, in which planning, piloting, reflection, and dissemination all 
play an essential role; (ii) that some of the processes involved are cyclical in nature; 
(iii) that decisions must be taken at regular intervals; and (iv) that time and ELP 
projects never stand still. 
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Group 3 (Co-ordinator: Gisella Langé 

                 Rapporteur: Günther Abuja) 

This was a very difficult discussion: the group came up with more difficulties and 
questions than it found answers. 

• Although this was an international seminar and the group had to consider 
dissemination and monitoring as well as evaluation strategies on a more 
general, international level, it was also felt that some hands-on experience 
would have been useful 

• Copies available possibly through the Council of Europe 

It was generally felt that there was more need for national development, monitoring 
of dissemination and evaluation before thinking at an international level. International 
monitoring and exchange of evaluation schemes and results may be a next stage in 
this process. 

In this context it was mentioned that the seminar did not cater adequately for the 
heterogeneity of the developmental stages of different countries as far as the 
conception, piloting, implementation and evaluation of the ELP is concerned. Groups 
could have been formed according to previous experience: 

• When you are preoccupied with developing a project you are less concerned 
with monitoring processes that still lie in the future. 

• Although the group was aware that this was one of a series of seminars, it is a 
fact that the same people do not always attend and some countries do not yet 
have a national ELP contact person or institution. 

As to monitoring dissemination at a national level (as mentioned previously, this was 
a preoccupation of most members of the group), several questions were raised as to 
how and by whom that could be done. The group agreed however on the following 
points: 

• Inform everyone involved in or affected by the use of ELPs (teachers, 
students, headmasters, etc.) 

• Strong official support should be given to the teachers actually introducing the 
ELP, otherwise it will not be regarded as important enough to be successful. 
Financial support is also necessary. 

Finally, the group would like to stress again that there was some unease about the lack 
of differentiation in the focus of the seminar. Different stages of ELP development 
were represented, but also a positive mix of practitioners, developers and teacher 
trainers. This situation should be taken into account at future seminars. 

 

Group 4 (Co-ordinator: Glória Fischer 

                 Rapporteur: Luigi Clavarino) 

• How do we monitor the dissemination of the ELP? How can we set up short 
and long-term ELP evaluation projects? 

• Instruments of evaluation: not only quantitative but also qualitative: 
interviews, questionnaires, video surveys (also useful as a form of advertising) 

• In the monitoring process we should involve all the different levels of 
intervention: 
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Internal monitors: 
• Universities (initial training resources, in-service training and research) 
• Inspectors, head teachers, teacher trainers, expert teachers, teachers’ 

associations, parents, students 

External monitors: 
• Industrial associations, chambers of commerce (take advantage of the 

multiplier effect: each of these categories is a potential multiplier) 

Dissemination through networking: 
• All of the above-mentioned stakeholders can be involved in this 

The main ideas of the ELP must always be reinforced: 
• Philosophy: social responsibility, learner autonomy 
• Principles: self-assessment, learning how to learn 
• Possibilities: motivation, discovery and creativity 
• Challenges: education for citizenship, personal growth 

Internalization of principles and professional understanding: teachers as lifelong 
learners. 

Peter Bichsel, “Des Schweizers Schweiz”: I’m a Swiss citizen because I have a red 
Swiss passport. 

Future development: “I’m a European citizen: here is my European Language 
Portfolio.” 

 

Group 5 (Co-ordinator: Anna Butasova 

                 Rapporteur: Stefania Ressico) 

Problems 
• evaluation of the process and of the product 
• how to match competences at European level; 
• evaluation of the ELP as pedagogical and self-assessment tool; 
• evaluation of the ELP at the CoE level and at local level; 
• how to monitor the dissemination of the ELP? 
• how to realise projects for the evaluation of the ELP in the medium and in the 

long term. 
 

A. Local level 
• Sample of schools at national level; 
• to have a national committee whose members represent the 

ELP projects; 
 

B. European level 
• Create networks of experts responsible for the ELP projects and 

make available copies of the validated ELP models; 
• to organise at European level meetings for local experts responsible 

for the validated models; 
• provide rules for the evaluation process (on the CoE side); 
• CoE tutoring for the evaluation of the validated ELPs. 
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Co-ordinator’s summing-up of the seminar: towards Luxembourg 2002 –  
David Little 

David Little began his summing-up by reiterating the twofold importance of the Turin 
seminar: it was the first European seminar on the ELP since the European Year of 
Languages; and it was also the first European seminar of the new medium-term 
project (2002–04). The aims of the programme were to inform ourselves of the 
current situation at a European level; to gain insight into the Italian ELP experience; 
to remind ourselves of fundamental principles; to share experience, understand 
success, and seek solutions to difficulties; and to think together and form new 
networks.  

Our stocktaking reviewed developments since the first European ELP seminar in 
Coimbra in June 2001, and we had presentations of ELP projects in Italy, Ireland and 
Hungary. Working in groups, we explored some of the challenges posed by the 
pedagogical implementation of the ELP, giving particular attention to our task of 
persuading teachers to adopt and use the ELP and the need to provide them with 
appropriate training and support. And we considered some of the issues generated by 
the need to report on ELP implementation in the short but also in the longer term. 

David Little suggested that perhaps the first thing we learned was that the ELP is still 
not as widely known and understood as we might wish. Clearly, at the Luxembourg 
seminar we must provide appropriate hands-on induction for newcomers to the ELP. 
We were also able to confirm that there is a strong consensus on how we should 
respond to the pedagogical challenges posed by the ELP (here the European Centre 
for Modern Languages in Graz clearly has an important role to play) and on the 
difficulty of monitoring and evaluating the implementation of the ELP on a European 
level.  

David Little concluded by arguing that our task for the medium-term project is to 
build a consensus on a long-term strategy for the ELP and to make the experience we 
have gathered so far available to newcomers. This latter goal might best be achieved 
by developing ELP templates for the various domains of learning we are concerned 
with (primary, lower secondary, upper secondary, university/adult) and building up a 
bank of descriptors appropriate to these domains. Besides providing a hands-on 
induction for newcomers and an exchange of experience based on actual ELPs, the 
Luxembourg seminar will devote time to (i) exploring the desirability and feasibility 
of developing ELP templates, (ii) working on descriptors, and (iii) reconsidering the 
question of the ELP’s common core. Each of these topics will inevitably involve us in 
larger strategic issues. 

 

Closing of the seminar 

On behalf of the Council of Europe, Johanna Panthier thanked the Italian authorities 
and the organizers of the seminar for their hospitality and support and the participants 
for their hard work; on behalf of the Italian organizers, Antonio De Gasperis thanked 
everyone involved in the seminar for their help and participation. 
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ul. Zakharova 21 
220662 MINSK e-mail: mslu@user.unibel.by 
Private address / Adresse privée: 
Yesenina str. 16, apt. 247, Mailbox 170 
220025 MINSK e-mail: tpleont@tut.by 
 
Belgium / Belgique 
Flemish Community / Communauté flamande 
Ms Chris Van WOENSEL 
Advisor Department for  
Educational Development Tel: 32 2/ 553 88 14 
Koning Albert-II laan 15 Fax: 32 2 553 88 35 
1210 BRUSSEL e-mail: 
chris.vanwoensel@ond.vlaanderen.be 

mailto:fjunyent.gov@andorra.ad
mailto:inspec.gov@a
mailto:irextl@arminco.com
mailto:dlkarm@xar.am
mailto:abuja@sprachen.ac.at
mailto:mslu@user.unibel.by
mailto:tpleont@tut.by
mailto:chris.vanwoensel@ond.vlaanderen.be
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French Community / Communauté française 
M. Gilbert De SAMBLANC 
Inspecteur de l’enseignement 
Coordinateur du projet Portfolio 
communauté française 
53, Rue au Bois Tel/Fax: 32 2 331 32 37 
B-1620 DROGENBOS e-mail: gilbert.desamblanc@cfwb.be 
 
Bosnia-Herzegovina / Bosnie-Herzégovine 
Mme Naida SUŠIĆ MEHMEDAGIĆ 
Professeur 
Faculté des Lettres 
Université de Sarajevo 
Rackog 1 Tel: 387 71 444 805 
71000 SARAJEVO 
or 
Federal Ministry of Education, Science,  
Culture and Sports 
Obala Maka Dizdara 2  Tel: 387 33 269 6110 
71000 SARAJEVO Fax: 387 33 442 672 
Private address / Adresse privée: Mobile: 387 61 100 348 
Bjelave 68/II Tel/Fax: 387 71 442 672 
71000 SARAJEVO e-mail: susic@smartnet.ba 
 
Bulgaria / Bulgarie 
Ms. Lilia DULGEROVA 
Chief expert in charge of English language teaching 
Regional Inspectorate of Education 
Ministry of Education 
2A, boulevard Kniaz Dondoukov 
1000 SOFIA 
Private Address / Adresse privée: Tel/Fax 359 2 9800025 
17, Antim I str. e-mail: cookiez4me@hotmail.com 
1303 SOFIA 
 
Croatia / Croatie 
Mrs Anera ADAMIK 
Institute for Education Development 
Branch Office Rijeka Tel: 385 51 213 644 / 385 51 
421778 
Trpimirova 6 Fax: 385 51 335 182 / 385 51 
216339 
HR-5100 RIJEKA e-mail: anera.adamik@ri.hinet.hr 
 
Cyprus / Chypre 
M. Charalambos TIMOTHEOU                           (Apologized for absence / Excusé) 
Ministère de l’Education et de la Culture Tel: 357 99 46 77 23 
Thoukidides and Kimonos Corner Fax: 357 22 80 08 62 
1434 NICOSIE / CHYPRE e-mail: 
timotheou.ch@cytanet.com.cy 
Private address / Adresse privée: 
12, Parthenonos Street 
2101 AGLANDKIA /CHYPRE 
 

mailto:gilbert.desamblanc@cfwb.be
mailto:susic@smastnet.ba
mailto:cookiez4me@hotmail.com
mailto:anera.adamik@ri.hinet.hr
mailto:timotheou.ch@cytanet.com.cy
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Czech Republic / République tchèque 
Ms Vera ŠPRUNGLOVÀ 
Pedagogical Faculty of  Tel: 420 38 7773236 
South Bohemian University Fax: 420 38 635 4927 
In Ceske Budejovice e-mail: vera@pf.jcu.cz 
Private address / Adresse privée: 
Tochovice 4 
26281 CZECH REPUBLIC Tel home: 420 306 684039 
 
Denmark / Danemark 
Mrs Christine HØSTBO 
Ministry of Education 
International Relations Division Tel: 45 3392 5399 
H.C. Andersens Boulevard 43 Fax: 45 3395 5411 
DK - 1553 KØBENHAVN V e-mail chhos2@uvm.dk 
 
Mrs Eva KAMBSKARD 
Pedagogical Advisor for Foreign Languages 
Amtscentret for Undervisning Tel: 45 43 22 33 24 / 45 32 95 113 
Postbox 15  
Stationsparken 27 Fax: 45 43 22 33 70 / 45 32 95 1163 
DK – 2600 GLOSTRUP e-mail: eva@ackbh.dk 
 
Estonia / Estonie 
Ms Ülle TÜRK 
Lecturer Tel (office) 372 7 375 218 
University of Tartu Tel (home) 372 7 388 318 
Ülikooli 18 
50090 TARTU e-mail: uturk@ut.ee 
 
State of Serbia and Montenegro 
 
Republic of Serbia / République de Serbie 
Ms Biljana LAJOVIĆ 
Councellor to the Minister for Primary Education 
Ministry for Education and Sport 
Section for Development of Education and  
International Educational Co-operation 
Department for Teacher Professional Training 
Nemanjina 22-24 
11000 BELGRADE Tel: 381 11 643 064/363 15 40 
REPUBLIC OF SERBIA e-mail: 
biljana.lajovic@uzzpro.sr.gov.yu 
 
Republic of Montenegro / République du Monténégro 
Mr Dragan BOGOJEVIĆ 
Councellor for the French language teaching 
Ministry for Education and Science 
REPUBLIC OF MONTENEGRO 
Private address / Adresse privée: 
13 rue Blaza Jovanovica Tel: 381 81 25 63 66 
81000 PODGORICA Mobile: 381 69 01 73 25 
MONTENEGRO/RFY e-mail: d.bogojevic@cg.yu 
 

mailto:chhos2@uvm.dk
mailto:eva@ackbh.dk
mailto:uturk@ut.ee
mailto:biljana.lajovic@uzzpro.sr.gov.yu
mailto:d.bogojevic@cg.yu
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Finland / Finlande 
Mr Viljo KOHONEN 
Professor of Foreign Language Education 
Department of Teacher Education Tel: 358 3 215 6847 
University of Tampere Fax: 358 3 215 75 37 
FIN - 33014 TAMPERE e-mail: kohonen@uta.fi 
 
France 
M. Francis GOULLIER (Apologised for absence / 
Excusé) 
Inspecteur Général d'Allemand 
107 Rue de Grenelle Tel: 33 (0)1 55 55 31 45 
F - 75005 PARIS 
Private Address / Adresse privée: 
(pour toute correspondance) 
50 rue Amelot  Tel/Fax: 33 (0)1 43 38 49 99 
75011 PARIS e-mail: francis.goullier@education.gouv.fr 
 
Germany / Allemagne 
Mr Eike THÜRMANN 
Landesinstitüt für Schule  
und Weiterbildung Tel: 49 2921 683 256 
Paradieserweg, 64 Fax: 49 2921 683 326 
D - 59494 SOEST e-mail: 
eike.thuermann@mail.lsw.nrw.de 
 
Georgia / Géorgie 
Ms Marika ODZELI 
Tbilisi State University Tel: 995 32 23 37 96 
Apt. 2 - Iakob Nikoladze Str. 5A Fax: 995 32 93 43 66 
380079 TBILISI / GEORGIA e-mail: 
odzeli_marika@hotmail.com 
 
Greece / Grèce 
Mme Roy CHOURDAKI 
Chef de la Section des Organisations Internationales 
Ministère de l’Education et des Cultes Tel: 30 10 3239376 
15, Mitropoleos St. Fax: 30 10 3210669 
GR - 101 85 ATHENS e-mail: des-c@ypepth.gr 
 
Mme Evangelia KAGA-GKIOVOUSOGLOU 
Institut Pédagogique d’Athènes  Tel: 30 16016382/30 18064437 
396, av. Mesogion Fax: 30 1 6016388 
GR – 15341 AGIA PARASKEVI/ ATHENES e-mail: ekaga@pi-schools.gr 
Private address / Adresse privée: 
13, rue Nasvarinou 
15122 MAROUSI - ATHENS 

mailto:kohonen@uta.fi
mailto:francis.goullier@education.gouv.fr
mailto:eike.thuermann@mail.lsw.nrw.de
mailto:odzeli_marika@hotmail.com
mailto:des-c@ypepth.gr
mailto:ekaga@pi-schools.gr
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Hungary / Hongrie 
Mme Zsuzsa DARABOS 
Coordinatrice nationale de 
l'enseignement du français Tel/Fax: 36 1 311 66 50 
Centre National de l'Education Publique Fax: 36 1 332 88 30 
Pf: 701/432 e-mail: mail@okzsi.hu or 
okszi@mail.integra.hu 
H - BUDAPEST 1399 e-mail (home)zsuzsanna.darabos@okszi.hu 
  
Iceland / Islande 
Ms. Oddný SVERRISDÓTTIR 
Associate professor 
Faculty of Humanities Tel (work): 354 525 4717/4400 
Nýi Garður Tel ( home): 354 18 54 
University of Iceland Fax: 354 525 4410 
101 REYKJAVIK e-mail: oddny@hi.is 
 
Ireland / Irlande 
Ms Barbara SIMPSON 
Centre for Language and Communication Studies Tel: 353 1 6082615 
Trinity College Fax: 353 1 677 26 94 
IRL - DUBLIN 2 e-mail: bsimpson@tcd.ie 
 
Latvia / Lettonie 
Ms Evija PAPULE 
Head of the Department of Integration 
Ministry of Education and Science Tel: 371 9218937 
2, Valnu str. Fax: 371 7221195 
LV - 1098 RIGA e-mail: epapule@izm.lv 
 
Liechstenstein 
Mr Wilfried MÜLLER 
Berufsmittelschule Liechtenstein Tel: 423 236 06 03 
Marianumstrasse 45 Fax: 423 236 06 12 
FL - 9490 VADUZ e-mail: wmueller@schulen.li 
 
Lithuania / Lituanie 
Mrs Zita MAZUOLIENE 
Head of Department of English for Sciences Tel: 370 2 61 19 72 
Foreign Languages Institute Fax: 370 2 68 72 65 
Vilnius University 
University Street 5 e-mail: zmaz@kada.lt 
LT – 2001 VILNIUS 
Private address / Adresse privée: Tel/fax: 370 2 61 19 72 
J. Tumo-Vaizganto 9/1-21 
LT - 2001 VILNIUS / LITHUANIA 
 
Luxembourg 
Mme Gaby KUNSCH 
Professeur, chargée de mission 
Ministère de l'Education Nationale, 
de la Formation Professionnelle et des Sports (MNFPS) 
Service de Coordination de la Recherche et  
de l'Innovation Pédagogique et 
Technologique (SCRIPT) Tel: 352 478-5269 

mailto:mail@okzsi.hu
mailto:okszi@mail.integra.hu
mailto:zsuzsanna.darabos@okszi.hu
mailto:oddny@hi.is
mailto:bsimpson@tcd.ie
mailto:wmueller@szm.li
mailto:zmaz@kada.lt
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29, rue Aldringen Fax: 352 478 5137 
L-2926 LUXEMBOURG e-mail: kunsch@men.lu 
 
Malta / Malte 
Mr Raymond CAMILLERI 
Education Officer (English) 
English Language Resource Centre Tel: 356 21224707/5521 
89 Archbishop Street Fax: 356 212 43366 
VALLETTA / MALTA e-mail: raymond.j.camilleri@magnet.mt 
Moldova 
Mme Eugenie BRINZĂ 
Ministère de l'Education Tel: 373 2 51 4090 
Piaţa Marii Adunări Naţionale 1 Fax: 373 2 23 23 45 
2033 CHISINAU / MOLDOVA e-mail: ebrinza@yahoo.com 
Private address / Adresse privée: 
Ap. 19, Nà. 206, rue Alba Iulia 
CHISINAU / MOLDOVA Tel/Fax: 373 2 514090 
 
Netherlands / Pays-Bas 
Mr Dick MEIJER Tel: 31 53 4840 840/53 4840 285 
SLO Tel pr: 31 521 591609 
Postbus 2041 Fax: 31 53 4307 692 
NL - 7500 CA ENSCHEDE e-mail: d.meijer@slo.nl 
  
Norway / Norvège 
Mr Kjell GULBRANDSEN 
Adviser 
Norwegian Board of Education 
Room 514 Tel: 47 23 30 12 26/23 30 12 00 
P.O. Box 2924 Tøyen Fax: 47 23 30 13 84 
N – 0608 OSLO e-mail: kgu@ls.no 
 
Poland / Pologne 
Mme Barbara GLOWACKA Tel: 85 7 41 11 15 
Vice- Présidant de L'Association des  Fax: 85 7 45 75 16 
Professeurs de Français en Pologne Tel/Fax. 85/7457516 ou 7457526 
Directrice adjointe Chaire de Néophilologie e-mail: glowacka@fll.uwb.edu.pl 
ou 
Université de Bialystok barbara@piasta.pl 
Ul. Liniarskiego 3 
PL - 15-420 BIALYSTOK 
 
Portugal 
Mrs Gloria FISCHER 
Departamento da Educação Básica Tel: 351 196 609 06 26/351 21 393 4646 
Ministério da Educação Fax: 351 21 395 87 59/ 351 21 393 

4694 
Av. 24 de Julho 140 - 4° e-mail gloria.fischer@deb.min-edu.pt 
P - 1391 LISBOA Codex ou gloria.fischer@clix.pt 

  

mailto:kunsch@men.lu
mailto:raymond.j.camilleri@magnet.mt
mailto:ebrinza@yahoo.com
mailto:d.meijer@slo.nl
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Mme Maria Helena CORREIA 
Ministère de l’Education 
Département de l'Enseignement Secondaire Tel: 351 1 3938078 
Av. 24 de Julho, 138 – 5° Fax: 351 1 3938108 
P – 1391 LISBOA Codex e-mail: des@des.min-edu.pt 
 
Romania / Roumanie 
M. Dan Ion NASTA 
Directeur de Recherche en Didactiques 
des Langues Vivantes 
Institut des Sciences de l'Education Tel: 40 1 313 64 91 
Str. Stirbei Voda nr. 37 Fax: 401 312 14 47 
70732 BUCAREST / ROUMANIE   e-mail: danion_na@yahoo.fr 
Private address / Adresse privée : 
str. Ion Câmpineanu ur. 31 ap. 34 
70707 BUCAREST 
 
Russian Federation / Fédération de Russie 
Ms Kira IRISKHANOVA 
Moscow Linguistic University Tel: 7 095 245 13 60 
Ostozhenka str. 38 Fax: 7 095 246 28 07 
MOSCOW 119992 / RUSSIAN FEDERATION e-mail: culture@linguanet.ru 
Private address / Adresse privée: 
Novatorov Str. 14-2-142 
117421 MOSCOW 
 
Slovakia / Slovaquie 
Mme Anna BUTASOVA 
Chef du Département de Langues Romanes Tel: 421 905 399 134/421 2 
43424034 
Faculté de Pédagogie, Université Coménius Portable: 421 905 399 134 
Racianska 59 Fax: 421 2 44 254 956 
813 34 BRATISLAVA e-mail: butasova@fedu.uniba.sk 
Private address / Adresse privée: 
Hnilecka 15 
821 07 BRATISLAVA Tel: 421 7 45 24 13 51 
 
Slovenia / Slovénie 
Ms Zdravka GODUNC (Apologized for absence / Excusée) 
Counsellor to the Government 
Ministry of Education, Science and Sport 
Education Development Unit Tel: 386 01 252 81 88 
Trubarjeva 5 Fax: 386 01 42 54 760 
SLO – 1000 LJUBLJANA e-mail: 
zdravka.godunc@mss.edus.si 
 
Spain / Espagne 
Ms Gisela CONDE MORENCIA 
Education Adviser 
Ministry of Education, Culture and Sports 
Directorate General for International Cooperation Tel: 34 91 506 5596 
P°. Del Prado, 28, 2° planta Fax: 34 91 506 5704 
28014 MADRID e-mail: gisela.conde@educ.mec.es 

mailto:des@des.min-edu.pt
mailto:danion_na@yahoo.fr
mailto:culture@linguanet.ru
mailto:butasova@fedu.uniba.sk
mailto:zdravka.godunc@mss.edus.si
mailto:gisela.conde@educ.mec.es
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Sweden / Suède 
Ms Ingela NYMAN Tel: 46-8 52 733200 
The National Agency for Education  Fax: 46-8-24 44 20 
S-106 20 STOCKHOLM e-mail: 
ingela.nyman@skolverket.se 
 
Switzerland / Suisse 
M. Hans Ulrich BOSSHARD 
Dienst für Schulentwicklung Tel: 41 71 858 71 20 
Müller-Frieedberg-Strasse 34 Fax: 41 71 858 71 21 
Postfach e-mail: hans-ulrich.bosshard@ed-
se.sg.ch 
CH – 9401 RORSCHACH 
 
Turkey / Turquie 
Prof. Dr Özcan DEMIREL 
Hacettepe University - Faculty of Education Tel: 90 312 413 17 09 
BEYTEPE Fax: 90 312 299 20 27/ 90 312 417 53 
65 
TR-06532 ANKARA e-mail: demirel@hacettepe.edu.tr 
 
Private address / Adresse privée: 
8 Cadde N° 24/6 
TR-06510 EMEK / ANKARA Tel: 90 312 223 83 20 
 
Ukraine 
Ms Oksana KOVALENKO 
Leading Specialist 
Ministry of Education and Science Tel: 380 44 216 24 81 
Social Humanity Division Fax: 380 44 216 24 81 
10, Peremohy Pr. e-mail: vvv@minosvit.niiit.kiev.ua 
01135 KYIV /  UKRAINE  or/ou gioc@niiit.kiev.ua 

  
United Kingdom / Royaume-Uni 
Mr Lid KING 
Director 
The Centre for Information on 
Language Teaching and Research (CILT) 
20 Bedfordbury Tel: 44 20 7379 5101 Ext. 233 
Covent Garden Fax: 44 20 7379 5082 
UK - LONDON WC2N 4LB e-mail: lid.king@cilt.org.uk 
 
EAQUALS/ALTE 
Mr Peter BROWN 
Chair 
Trieste HQ EAQUALS 
The British School Tel: 39 040 369.369 
Via Torrebianca, 18 Fax: 39 040 76 000 75 
I - 34132 TRIESTE e-mail: 
peter.brown@EAQUALS.org 
 
ICC 
Mr Gareth HUGHES 
MGB - Coordination Office of the Club School 
International Certificate Conference Tel: 41 1 277 2035 

mailto:ingela.nyman@skolverket.se
mailto:hans-ulrich.bosshard@ed-se.sg.ch
mailto:hans-ulrich.bosshard@ed-se.sg.ch
mailto:demirel@hun.edu.tr
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Postfach 266 Fax: 41 1 277 2014 
CH - 8031 ZÜRICH e-mail: gareth.hughes@mgb.ch 
 
General Rapporteur / Rapporteur Général 
Mr Rolf SCHÄRER 
General rapporteur / Rapporteur général Tel: 41 1 715 32 90 
Gottlieb Binderstrasse 45 Fax: 41 1 715 32 72 
CH - 8802 KILCHBERG e-mail: info@rolfschaerer.ch 
 
Seminar Co-ordinator / Coordinateur du Séminaire 
Mr David LITTLE 
Centre for Language and Communication Studies Tel: 353 1 608 15 05 
Trinity College Fax: 353 1 677 26 94 
DUBLIN 2 / IRELAND e-mail: dlittle@tcd.ie 
  
Experts 
Mr Peter LENZ 
Lern- und Forschungszentrum Fremdsprachen 
Universität Freiburg Tel: 41 26 300 7961 / 41 31 761 13 
85 
Criblet 13 Fax: 41 26 300 9717 
CH-1700 FREIBURG e-mail: Peter.lenz@unifr.ch 
Mme Pia GILARDI FRECH 
c/o Repubblica e Cantone Ticino 
Dipartimento dell'istruzione e della cultura Tel: 4191 815 31 00 
Divisione della formazione professionale Fax: 4191 815 31 09 
Via Vergiò 18 
CH 6932 BREGANZONA 
Private address / Adresse privée: 
Vicolo Ombroso 3 Tel: 41 91 972 75 26 
CH- 6977 RUVIGLIANA/LUGANO e-mail: pgilardi@swissonline.ch 
 
 
Italian participants 
 

SURNAME NAME ORGANISATION 

ALAMPRESE DONATELLA DIR. REGIONALE TOSCANA 
ANOE' RENATO DIR. GENERALE VENETO 
ANZALONE ROSALBA U.S.R. SICILIA 
BARBERO  TERESINA Direzione Generale Piemonte 
BERTOCCHI  DANIELA IRRE LOMBARDIA 
BOSELLI GABRIELE DIR. REGIONALE EMILIA ROMAGNA 
BOUTEGEGE REGINE DIR.REG.TOSCANA 
BOZZI LAMBERTO DIR. GENERALE MARCHE 
CARLUCCIO MARIA ANTONIETTA DIR. REGIONALE MOLISE 
CARUNCHIO CLOTILDE ITCGT "GALIANI" CHIETI 
CASTELLANI MARIA CRISTINA DIR. GENERALE LIGURIA 
CASTIGLIONE ANGELO U.S.R. SICILIA 
CIVEGNA KLAUS Ist. Ped.gruppo linguistico tedesco- TRENTINO 
CORNAVIERA  DANIELA IRRE VENETO 

mailto:gareth.hughes@mgb.ch
mailto:info@rolfschaerer.ch
mailto:dlittle@tcd.ie
mailto:Peter.lenz@unifr.ch
mailto:pgilardi@swissonline.ch
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COSTANTINO VINCENZA DIR. GENERALE LAZIO 
DE MEO MICHELA DIR. GENERALE MARCHE 
DI NICUOLO GIULIA DIR. GENERALE LAZIO 
EVANGELISTI PAOLA MIUR 
FARNETI MARIA ELISA DIR. GENERALE LOMBARDIA 
FERRARINI LEONELLA DIR.GEN. MARCHE 
FERRERO ROSALIA Direzione Generale Piemonte  
FORNAI GIANCARLO DIR. REGIONALE TOSCANA 
FOURNIER JANINE DIR. GENERALE UMBRIA 
GIALDINO GIUSEPPE DIR.GENERALE CALABRIA 
GIANNANDREA ANTONIO IRRE MOLISE 
GRANTE VINCENZA DIR. GENERALE ABRUZZO 
IDILI MARCO DIR. GENERALE PUGLIA 
IMBRIACO MARIO IRRE BASILICATA 
IZZI ADRIANA DIR. REGIONALE MOLISE 
LANGE' GISELLA DIR. GENERALE LOMBARDIA 
LE MOLI SOCCORSA MIUR 
LO GIUDICE SERGI CARMELA DIR. GENERALE UMBRIA 
LODDO ANTONIO DIR. GENERALE SARDEGNA 
LOMBARDI ALFONSO DIR. GENERALE CAMPANIA 
LUSTRI SANTE DIR. GENERALE ABRUZZO 
MACRI' LUIGI ANTONIO DIR.GENERALE CALABRIA 
MALANDRINO  DIONISIO IRRE CAMPANIA 
MALVA PASQUALE DIR. GENERALE CAMPANIA 
MARANGON  CLAUDIO IRRE VENETO 
MARRONE VIRGILIO DIR. GENERALE PUGLIA 
MARTINI ELISABETTA IRRE TOSCANA 
MASTROLIA VITO Ist. Ped.gruppo linguistico italiano - TRENTINO 
MAZZUCHIN ENRICA DIR. GENERALE FRIULI VENEZIA GIULIA 
MELONI ROSA DIR.GENERALE MARCHE 
MIRABILE ANTONIETTA DIR.GENERALE CALABRIA 
NALESSO MARILENA IRRE FRIULI -VENEZIA GIULIA 
NESPOLO IGNAZIA DIR. GENERALE VENETO 
OCCHIPINTI  GIOVANNA MIUR 
OLMI ROBERTO DIR. GENERALE LIGURIA 

PALAMIDESI FLORA DIR. GENERALE UMBRIA 
PASQUALI  GABRIELLA Sovrintendenza Scolastica Trentino 
PEDRIZZI TIZIANA IRRE LOMBARDIA 
PERINI ROSALBA IRRE FRIULI -VENEZIA GIULIA 
PIPERNO ANNA MIUR 
PONZIANO ANGIOLINA MIUR 
RAMPOLLA IDA U.S.R. SICILIA 
RESSICO STEFANIA Direzione Generale Piemonte 
RICCI GAROTTI FEDERICA IPRSAE TRENTINO 
SEMINARA MARIA DIR. GENERALE LAZIO 
SENONER MARGHERITA Ist. Pedagogico Ladino- TRENTINO 
SIVIERO  CARMEN Ist. Ped.gruppo linguistico tedesco- TRENTINO 
SOLETTI SERGIO DIR. GENERALE VENETO 
TORCHIO LUIGI DIR. GENERALE FRIULI VENEZIA GIULIA 
URSINO LILIANA DIR. GENERALE LIGURIA 
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VEDOVELLI MASSIMO Università di Siena 
VERNETTO  GABRIELLA Sovrintendenza Scolastica-VALLE D'AOSTA 
 
 
National organisers 
 
Ministry for Education, University and Research (MIUR) 
Directorate General for International Relations 
Viale Trastevere, 76/A 
00153 ROMA 
Italy 
 
 
Ms Elisabetta MIDENA 
Director General                                                       tel: +39 06 58492275/3380 
                                                                                   e-mail: elisabetta.midena@istruzione.it  
 
Mr Antonio DE GASPERIS                                                  tel : +39 06 58493429 
Head of Division IV                                                         e-mail : adegasperis@istruzione.it  
 
 
Inspector Luigi CLAVARINO                                                tel: +39 06 58493378 
                                                                                         e-mail: lstclavarino@libero.it  
 
 
Ms Rita RENDA 
                                                                                         tel: +39 06 58493431/2097  
                                                                                          e-mail: dgcult.div3@istruzione.it  
 
 
Ms Alessandra di AICHELBURG                      tel : +39 06 58493434       
                                                                            E-mail : alessandra.diaichelburg@istruzione.it  
 
 
Inspector Teresa BOELLA RUGGIERO                  tel :+39011 5163 604    
Direzione Generale Regionale Piemonte –  
MIUR                                                               email : teresa.boella@scuole.piemonte.it 
via Pietro Micca, 20 
10122 Torino   
 Italy                                               
 

 
COUNCIL OF EUROPE / CONSEIL DE L’EUROPE 

 
Language Policy Division / Division des Politiques Linguistiques 
F - 67075 STRASBOURG 
Mr Joseph SHEILS  Tel: 33 (0)3 88 41 20 79 
Head of the Language Policy Division / Fax: 33 (0)3 88 41 27 88 / 06 
Chef de la Division des Politiques Linguistiques  e-mail: joseph.sheils@coe.int 
 
Mme Johanna PANTHIER Tel: 33 (0) 3 88 41 23 84 
Administrative Assistant /  Fax: 33 (0)3 88 41 27 88 / 06 
Assistante administrative e-mail: johanna.panthier@coe.int 

mailto:elisabetta.midena@istruzione.it
mailto:adegasperis@istruzione.it
mailto:lstclavarino@libero.it
mailto:dgcult.div3@istruzione.it
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European Centre for Modern Languages / Centre européen pour les Langues vivantes 
Nikolaiplatz 4 
A – 8020 GRAZ 
Mr Joseph HUBER 
Deputy Executif Director / 
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