COUNCIL OF EUROPE

A

EUROPEAN LANDSCAPE CONVENTION
CONVENTION EUROPEENNE DU PAYSAGE CONSEIL DE L'EUROPE

Strasbourg, 20 February 2015

CEP-CDCPP (2015) 14-BE

EUROPEAN LANDSCAPE CONVENTION

CEP-CDCPP

8th COUNCIL OF EUROPE CONFERENCE ON

THE EUROPEAN LANDSCAPE CONVENTION

Conference organised under the auspices of the Belgian Chairmanship of
the Committee of Ministers of the Council of Europe

LANDSCAPE CULTURE:

HIGHER EDUCATION

Council of Europe
Palais de I'Europe, Strasbourg
18-20 March 2015

Document of the Secretariat General of the Courfcifurope
Directorate of Democratic Governance



CEP-CDCPP (2015) 14-BE

Summary

The European Landscape Convention and the Reconatm@mdCM/Rec(2008)3 of the Committee
Ministers to member States on the guidelines ferithplementation of the European Landsc
Convention states:

European Landscape Convention

“B. ... and education

Each Party undertakes to promote: ...
c. school and university courses which, in thevate subject areas, address the values attachin
landscapes and the issues raised by their protectisanagement and planning.” (Article 6 of t
European Landscape Convention — Specific measures)

Recommendation CM/Rec(2008)3 of the Committee of Ministers to member states on the guidelines
for the implementation of the European Landscape Convention

“D. Education

While schools in certain states already offer layagee training, such training should be strengthe
so as to develop children’s sensitivity to questiamich they are likely to experience when lookin
the quality of their surroundings. Furthermore,ghg a way of reaching a population through {
family.
This can come about through education in sevesdigiines, whether geography, history, the natd
sciences, economics, literature, arts, architecturengineering disciplines, or civics education.
School curricula at various levels should fosteraavareness of landscape themes through learnir
read landscapes and through sensitisation to refeti between cadre de vie and landscape
relations between ecology and landscape problerdg@social and economic questions.
Landscape constitutes a teaching resource becausen reading it, pupils are brought face to fe
with visible signs of their surroundings that radb spatial-planning issues. Landscape reading
makes it possible to understand current and histdrapproaches to landscape production as
expression of a community’s identity.”
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The Conference is invited to:

— consider the draft Recommendation on promotingdaape in higher education, prepared by

the

Secretariat of the Council of Europe on the basis @roposal of Mr Juan Manuel Palerm

Salazar, Professor of architecture, President ofSMAPE and Director of the Landsca
Observatory of the Canary Islands;

— decide to continue the work.

pe



CEP-CDCPP (2015) 14-BE

Draft Recommendation CM/Rec(2015)...
of the Committee of Ministers to member States
on promoting landscape education in higher educatio

(Adopted by the Committee of Ministers on ...
at the ...th meeting of the Ministers’ Deputies)

The Committee of Ministers of the Council of Eurppeder the terms of Article 150f the Statute of the
Council of Europe,

Considering that the aim of the Council of Eurap#iachieve greater unity between its memberthéor
purpose of safeguarding and realising the idealpeanciples which are their common heritage;

Having regard to the European Landscape Conve(idis No. 176), adopted by the Committee of
Ministers of the Council of Europe on 19 July 2000ened to member States for signature in Florence
20 October 2000 and entered into force on 1 Mad€i 2

Concerned to achieve sustainable development losisadalanced and harmonious relationship between
environment, social needs, culture and economidgtgcfor a better quality of life;

Noting that landscape has an important public @sterole in the cultural, ecological, environmerztadl
social fields, and that it constitutes a resouraeodirable to economic activity whose protection,
management and planning can contribute to jobioreat

Aware that landscape contributes to the formatibiocal and regional cultures and that it is a dasi
component of European natural and cultural herjtegetributing to human well-being and consolidatio
of the European identity;

Acknowledging that landscape is an important pathe quality of life for people everywhere: both i
urban and rural areas, in high quality or in degdadreas, in areas recognised as being of outsgandi
beauty and in everyday areas;

Noting that developments in agriculture, forestindustrial and mineral production techniques, the
expansion of urban areas and of infrastructure avisy the increase in transport, tourism and réiorea
activities and, at a more general level, changdlsarworld economy are in many cases accelerdtmg t
transformation of landscapes;

Wishing to respond to the public’s demand to etijmh-quality landscapes and to play an active part
in the management of landscapes;

Believing that the landscape is a key element dlividual and social well-being and that its
protection, management and planning entail rightsrasponsibilities for everyone;

Acknowledging that the quality and diversity of Bpean landscapes constitute a common resource, and
that it is important to co-operate towards its @cobn, management and planning;

Considering the aims of the European Landscape &iom and wishing to encourage its
implementation;
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Referring to Article 6.B of the European Landsc&mmvention on specific measures for training and
education, which states that “Each Party undertaigsromote: [...Jschool and university courses

which, in the relevant subject areas, address dhees attaching to landscapes and the issues taysed
their protection, management and planning”;

Recalling the principles laid out in the RecommeiodaCM/Rec(2008)3 of the Committee of Ministers
to member States on the guidelines for the impleatiam of the European Landscape Convention,
regarding how school curricula should foster awassrof and sensitivity to landscape;

Recommends that the governments of member StatéssP@ the European Landscape Convention
adopt legislative, regulatory, administrative, fic&l and other appropriate measures to promote
landscape in higher education, in accordance with drinciples set out in the appendix to this
recommendation.

Appendix to Recommendation CM/Rec(2015)...
Preamble

Landscape is a living space characterised by a tivgesity of cultural and natural heritage valués.

is constantly evolving, assimilating new societahm@nds into the inherited tangible and intangible
patterns, structures and functions. The increagymamics in our globalised world and the associated
impact of societal developments on the landscagaine a well-focussed knowledge management.
Higher education has a key role in translating thailable knowledge into capacities and
competences for the future managers and desighéne tandscape to translate this requirement into
transdisciplinary approaches to analysis, diagndsisign and management of the landscape.

Article 6B of the European Landscape Conventiongelsl the signatory parties to pay due attention to
training and educationEach Party undertakes to promote:

a. training for specialists in landscape appraisal amgerations;

b. multidisciplinary training programmes in landscapeolicy, protection, management and
planning, for professionals in the private and palslectors and for associations concerned;

c. school and university courses which, in the reléwsabject areas, address the values attaching to
landscapes and the issues raised by their protectimnagement and planning.”

The importance of landscape education is evidem the following observations:

1. Territorial (natural and artificial) rural and urb&velihoods and well-being are closely connected
to the status and trends in landscape functionvales;

2. The current state of landscape diversity in Eungseilts from the combination of historical and
on-going environmental and land use processesuhdal heritage;

3. As it assimilates economic, social, cultural andimmmental processes in time and space, the
European landscape is predominantly a multifunelié@andscape. As such, it provides a crucial
and effective space for integration of various fiores for human wellbeing, including in the
context of rural territories;

4. Temporary, semi-permanent and permanent migratargnan movements and associated
exchange of skills, knowledge and goods betweemtand countryside have in many cases
shaped the local landscape diversity and still jpigample opportunities for its enhancement;

5. The involvement of local communities, and recognitof and respect for their cultural heritage,
traditional knowledge, innovations and practices easist in more effective management and
governance of multifunctional landscapes, and dmurte to their resilience and adaptability;
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6. To better understand the dynamic interplay betwlensocietal demands at the landscape level
and its implications for livelihoods and well-bejnipere is need for enhanced interdisciplinary
and transdisciplinary landscape research incluiéngeographical and historical background;

7. Public awareness of the links between landscapactes and political action that considers these
links in policy and decision-making processes isdegl to effectively implement international and
national commitments dealing with environmentatialband economic sustainability and human
well-being at different scales.

Basic principles of landscape education
Three basic principles are fundamental for higluercation in landscape:

A. Transdisciplinarity To understand the transversal quality of knowdedthe indispensable
disciplinary methods and instruments should be ¢emented with interdisciplinary and people
based approaches in order to make clear this iinpdéiationship in landscape, and offer a new
culture (education) for the protection, managenagit planning of the landscape.

B. Integration of deductive and normative approachBased on a commitment to the ethics of
conscience, participation, design, concept anchatiss, there is an urgent need to enhance the
best resources, taking on sustainable developmedélsiand encouraging a more democratic use
of governance in landscape and urban planning.

C. Collective identity.The cultural dimension of landscape should enti#ecoexistence of diverse
cultures and creeds characteristic of contempaagciety.

Landscape education programmes should refer tpatedoxal tendency of our societies which prefer
measures to enhance visually appealing landscagrenoeasures for ordinary or degraded landscapes,
allowing them to function sustainably.

At this stage we must concede that landscape ddndatinherently complex in a way that does not
depend on historical circumstances. A landscapeesepts beauty or the aesthetic (un) interest of a
territory. But, at the same time and for that vexgson, it also points out a characteristic — talagir
intangible — of that same territory which is likely be assessed from a specific point of view. A
landscape is a representation and at the samdtiamining being represented (taking into account at
all times that the thing being depicted is nottéreitory but a specific way of seeing it). Thisviéy
from the origins of the term there have been twsidaossibilities of “making” landscape: either
working on it “in situ” or altering the way in whicit is perceived or regarded; that is, workingiton

“in visu”.

Basic requirements for Landscape Education
Basic requirements of landscape curricula in higitercation are:

1. A joint comprehension among the teaching staffhef thallenges of teaching landscape in an
integrated way is a first prerequisite of propetidressing the challenges of future landscapes.

2. Landscape education should be based on propervaktiser of the natural and cultural landscape
features in the field, and study of the perceivaldi@s. This should preferably be practiced in real-
life examples of concrete landscape projects, dioly analysis, diagnosis, vision development,
design and management guidelines.

3. Landscape education implies putting forward a peiee, sensorial and existential interpretation
of territory along with geographical, ecologicaldahistoric-cultural landscape analysis, and
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synthesising the results of these approaches istatably managed project to protect, transform
or manage it.

4. Landscape courses in higher education should fstant the premise that the landscape is a basic
element contributing to the sense of belongingpdople’s identity. The pursuit of this identity
concept allows identification of the competenceade the cultural dimension of the landscape as
a key element in the construction of a collectiigon of landscape futures.

5. Landscape education should enhance the requirerokatstainable development and ecological
soundness, integrating abiotic, biotic and cultfwaktions for the sake of biological and cultural
diversity, both in the rural and in the urban spatcethe land and along the coasts.

6. The education in assessing “intangible” landscaglaes is crucial to define the identity of the
landscape. The perception of these values playsu@at role in emotions provoked by the
landscape, both in personal commitment and in &itoné of cultural expressions

7. Landscape education should pay due attention toétien of public space, and to the debate
about landscape as a common good, accommodatihgpodlic and private ownership of the
land. Methods and work forms should be promotedrmte landscapes allowing a sense of
“living together”.



