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PREFACE

A look at our past is a supplementary interactive teaching pack on non-political aspects
of the history of Cyprus. It has been prepared within the framework of teacher training activities
conducted by the Council of Europe in Cyprus in co-operation with the Association for Historical
Dialogue and Research, a unique non-governmental body which brings together history educators
from all Cypriot communities, and with the strong support of teacher trade unions from all parts of
Cyprus. Although the Council of Europe is well known as a European intergovernmental organisation,
it has always placed great importance on its work with civil society. We value highly the input of all
citizens, particularly with regard to such issues as strengthening social cohesion and encouraging a
peaceful process of co-operation.

This is the third publication to appear in English, Greek and Turkish. The first, Multiperspectivity in Teach-
ing and Learning History, was published in 2005 and the second The use of sources in teaching and
learning history appeared in 2009. The main aim of all these publications is to respond to the most
urgent methodological needs of practising teachers by collecting examples of innovative teaching
approaches and sharing experiences between local educators and their colleagues from various other
European countries.

In recent years, Council of Europe programmes conducted in different countries have paid special
attention to promoting the ideas of intercultural dialogue in all areas, including education and history
teaching, as a basis for building a culture of living together. Our organisation has always supported
the view that diversity and intercultural dialogue are essential tools for building mutual understand-
ing, trust and confidence in Europe. This is reflected in Recommendation (2001)15 on Teaching history
in twenty-first-century Furope, and the White Paper on Intercultural dialogue ‘Living together as equals in
dignity, both adopted by all member states of the Council of Europe.

These documents emphasise the idea that history teaching in the new millennium should:

unite people rather than divide them;

reflect the historical picture in its full complexity, without creating images of an enemy;
use multiperspectivity and present different points of view;

eliminate prejudices and stereotypes;

use innovative methods based on dialogue;

encourage people to co-operate and thereby contribute to creating appropriate conditions
for a stable peace.

The Third Summit of the Heads of State and Government (Warsaw, 2005) identified intercultural dia-
logue as one of the key missions of the Council of Europe, along with fostering democracy, human
rights and the rule of law.

The activities conducted in Cyprus are an important contribution to this collective work. The experi-
ence gained has been reflected in Recommendation (1880) on History teaching in conflict and post-
conflict areas adopted by the Council's Parliamentary Assembly in 2009. This affirmed that history
teaching can be a tool to support peace and reconciliation in conflict and post-conflict areas, as well
as tolerance and understanding when dealing with such phenomena as migration and immigration.
Further that, in this increasingly globalised world, there is validity in adopting a multiple perspective



A LOOK AT OUR PAST

approach in teaching — one that assists and encourages students to respect diversity and cultural
difference rather than one which may serve only to reinforce the more negative aspects of national-
ism. And, finally, that history teaching which adopts a multiperspective standpoint will give students
analytical skills as well as subject knowledge. This in turn will help them to develop the kind of critical
mind that is resistant to manipulation.

Teaching and learning history in today’s ever changing world is a challenging task. If the challenge is
to be met, it requires the development of new teaching methods and approaches capable of respond-
ing to the demands of multicultural societies. It needs initiatives in initial and in-service teacher train-
ing that are designed to enable teachers to acquire intercultural communication skills. It calls for the
creation of partnerships of all the actors involved: schools, families, NGO's, museums, libraries and
archives.

If young people are to find their place in the multicultural societies of the 21st century, they have to
be helped to develop an in depth understanding of the present-day world and an ability to evaluate
political, social, economic and cultural processes. The Council of Europe has embarked on the chal-
lenging task of finding a basis for consolidation and joint action in a situation of growing diversity in
its new inter-governmental project on Shared histories for a Europe without dividing lines launched in
2010.

The activities developed in Cyprus will provide a valuable input to the development of this project.
We are convinced that present-day education should play a crucial role in conflict transformation and
processes of violence prevention. It should promote a culture of living together and seek to motivate
young people to communicate peacefully with representatives of different cultures, religions and
linguistic groups on the basis of dialogue.

Olsf OLAFSDOTTIR
Director of Education and Languages
Council of Europe
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To Mia [.laTld oT10 nape/\Gév MAC civat éva cugminpwpatikd SladpacTiko TTOKETO
OIOAKTIKOU Kal HaBNoIakoU VAIKOU O€ [N TTOMTIKEC TITUXEC TNC loTopiag Tng Kummpou. AvamtuxOnke
OTO TAQIOI0 TWV EKMTAIOEUTIKWV SPACTNEIOTATWY TTOU 0pYAVWOE TO 2UpBoVAIo TNG Eupwing otnv
Kumpo og cuvepyaoia pe Tov Opiho lotopikol Alahdyou kat Epeuvag, Jia uovadikr un-KuBepvnTIKA
0PYAVWON N OTTOIAl PEPVEL KOVTA EKTTAOEUTIKOUE 01 011001 SIOACKOULV I0TOPIA ATTO OAEC TIC KOIVOTNTES
TN KOTTpoU, Kal e TNV I0XUEN UTTOOTAPIEN TWV CUVOIKAMOTIKWY OQYAVWOEWY TWV EKTTAISEUTIKWY AT
ohokAnEnN TV Kumpo. To Zupouiio Tng Eupwng mapd To yeyovoc OTl eival yWwoTd wg €Vag eVpw-
TIAKOC S10-KUBEPVNTIKOG 0PYAVIOUOC, BEWPOVTE TTAVTOTE TTOAU CNUAVTIKH TNV CUVEQYAOIA TOU LE TNV
Kolvwvia Twv moArTwy. Arodidoupe MOAU peydAn agia otn cupPBoAr GAwV Twv TTOAITWY, 1dlaitepa o
O,TL apopd BEpaTa OmwC ival n vioxuon TNS KOIVWVIKAG CLVOXAG KAl N evBApPLVON HIAC EIPNVIKAG
dladikaoiag ouvepyaoiac.

MpokKermal yia TNV Teitn €kdoon mou aPoUCIAeTal oTa AyYAIKE, EMNVIKA KAl TOVPKIKA. H mowTn, Ue
Titho MoAumpiouartikr Oswpnon otn AibaokaAia kai Ekudbnon tne lotopiag, ekddOnke 1o 2005 Kal n
deuTepn, WE TiTho H xprjon mywv otn Sibackalia kai ekudbnon g iotopiag, mapouoidotnke To 2009,
KUplog 0TéX0¢ OAWV AUTWVY TWV EKOOCEWV Elval n avTamoKpIion OTIC TTO EMEyOUTEC UEBOOONOYIKES
QAVAYKEC TWV eKTTAOEVUTIKWY, UEOQ aTTd Tn GUANOYH TTAPASEYLATWY Kal KAVOTOHWY SISAKTIKWY TTPO-
OgyYIoEWV Kal TNV AvTaAayr] EUTTEIDILV HETALY EKTTAIOEUTIKWY OTO TOTIKS €TMESO UE CLVASEAPOUC
TOUG amtd SIAPOPEC AMEC EUPWTTAIKES XWPEC.

Ta teheuTala xpovia, Ta POoYEAMATA TOU ZUUBouAiou TNG Eupwrng oe SIAPOPEC XWPEC ETTIKEVTOW-
Onkav dlaitepa otV MPowBNoN Twv ISeWV Tou SIATTOMTICUIKOU SIaAGYOU O OAOUC TOUC TOLE,
niepnapPBavopévng kal tne ekmaideuong kat Tng didaokahiag tTng lotoplag, we BAcng yia TNV otkodo-
INoN UIAg KOLATOUPACS cuvuTtapénc. O opyavioudg Lag MpowboUoe TAVTOTE TNV Armoyn OTL N TTOAU-
op®ia kat 0 SIamoATIOHIKOS SIGAOYOC ArOTEAOUV Ta amapaitnta epyaieia yia t dnuioupyia aupolBaiag
Katavonong Kal eumotoouvng otny Eupwrn. Auté avtikatontpiletal otn 2uotaon Rec(2001)15 oxetika
e ™ Sibaokalia TG 1oTopiag oTnV EUpWITn Tou EIKOOTOU TTPWTOU aiwva, Kat otn Acukr] BiBo yia to Aia-
roAmioLkd AidAoyo, Zwvrag Madi oavloot ue Aélompéneia’. Kaita Suo autd éyypaga uloBetrBnkay and
ONA TA KPATN-UEAN TOU SupBouAiou TNG Eupwrng.

Autd Ta éyypaga Toviouv Tnv 16¢a 0Tt N SIAoKaAa TNG IoTopiac KaTtd T véa XINETIA Ba mpémet:

VAl EVWVEL TOUC avBpWIToUE Kal X1 va Toug OIaIPE],

va avtikatomnTpilel TNV I0TOPIKA EIKOVA E TNV TTAREN TTOAUCUVOETN HOP®N TN, XWPIC va
ONUIOUPYEL EIKOVEC £XBpO0V,

VA XPNOILOTIOLEL TNV TTOAUTTPICHATIKY BEWENON KAl vVa TTAPoUCIAlel SIAPOPES OTTTIKEC YWVIEC,
val ECONEIPEL TIC TTPOKATAAAWEIC KAl TA OTEPEGTUTIA,

va evBappUvel TN ouvepyaoia HETACY Twv avBpWTwy CUUBAMOVTAC £TOL OTN SNUIoUEYIA TWY
KATAMNAWY CLVENKWV YIa UIa OTABEET E1PRVN.

H Tpitn 2uvodoc Kopupric Twv Apxnywv Kpatwv kat KuBepvrioewy (BapooBia, 2005) mpoodioplioe
NV evBdappuvon Tou SIAmOATIOUIKOU SIaAOYoU WE Hia armd TIC BACIKEC ATOOTOAEC TOU ZUHPBOUAIOU
¢ Eupwrng padi pe tnv evBdppuvon tng Snuokpatiag, Twv avBpwrivwy SIKAIWUATWY Kal ToU KPA-
Toug Sikaiou.



O16paoTnNEIOTNTEC TTOU Eylvay oTnv KUTTPO AImOTEAOUV LI ONAVTIKY CUUBOAR G AUTO TO CUAOYIKO
¢pyo. H eumelpia mou amoktrBnke avtikatonteiletal otn 2uotaon (1880) yia tn Aibackahia tne lotopiag
O€ JUYKPOUOIAKEG Kal METa-2UYKOOUOIAKEG TTEPIONEC, N OTTolal LIOBETHBNKE ammd TNV KOIVOBOUAEUTIKN
2UVENELON TOL ZupPBoLAioL TO 2009. MpdKelTal yia pla eMPBeBaiwon Tou yeyovoTtog oTi n Sidackaiia
NG IoTOPIAG PTOPEL va amoTEAEDEL éva €QYANEID yia TN OTAPIEN TNG EIPAVNG KAl TNG CUMQINIWONG o8
OUYKPOUGIAKEC KAl UETA-OUYKPOUGCIAKECG TTEPIOXEC, KABWC Kal vVa vBappUVEL TNV avoyr Kal Katavonon
OTO XEIPIOUO QAVOUEVWY OTIWG N UETAVACTEUON. EMITAE0V, G QUTO TOV OAO KAl TTIO TTAYKOOLIOTIOINEVO
KOO0 Jag, £ival TOAD OnUAvTIKr N LIOBETNON UIAG TTOAUTTPICUATIKAC TTPOCEYYIoNg oTn SIGackahia, n
ornola Ba BonBrioel kal Ba evBappUvel TOUG/TIC LABNTEY/TPIEC va oéBovTal TN SIAPOPETIKOTNTA Kal
TNV TTOAITIOUIKY) TTOAULIOP®IQ, TTAPA A TTOOTEYYIoN N oTTo{a Ba €XEl W ATTOTEAECHIA TNV EVIOXUON TWV
TTO APVNTIKWY TITUXWY Tou €BvIKIopoU. Kal TEAOG, ekeivn n SidaokaAia Tng 1oTopiag n omoia vIoBeTe!
LA TTOAUTTPICUATIKY Bewpnon TG lotopiag Ba SWoel 0TOU/OTIC LaBNTEY/TPIEC O UOVO YVWOELG
TIEPIEXOUEVOU YIA TO LABNUQ, AAAA KAl AVAAUTIKEG SECIGTNTEC. AUTO, LE TN OElpd Tou, Ba Toug Bonon-
O€1 VA avanmtuEOLV TO 100G KPITIKAG OKEPNG TTOU SUOKOAQ UTTOPET va TIECEL BUA XElpaywynonG.

H Sidaokaiia kat ekpdbnon tng 10Toplag 0ToV CLVEXWC LETARAANOUEVO KOCUO TOU ONUEPA Elval
OUOKOAO Kall TIPOKANTIKS €pVO0. 10 Va UMTOPETOUE VA avTATTOKPIBOUUE oTnV TTPOKANON, Ba mpénetva
avamnTuEoUE VEeg SIOAKTIKEG ueBOOOUC Kal TTPOCEYYIOEIC Ol oTToleC Bal glval IKAVEC va avTATTOKPIBoUV
OTIC ATAITAOEIC TWV TTOAUTTOAITIOUIKWY KOIVWVIWY. Oa anaitnBouv mpwToBOoUAEC oTnv apxIKr Kal
evOOUTINPECIAKK KATAPTION TWV EKTTAIOEUTIKWY OXESIAOUEVEC WOTE VA EMITPEMOUV GTOUG/OTIC EKTIAI-
SeuTIkoUC va amokTroowy Se€IOTNTEC DIATTOAITIOUIKAG EMIKOIVWVIAC. ATtalteital n dnpiovpyia cuvep-
YAOIWV HETAEY OAWV TWV EUTTAEKOLEVWY: OXOAEIWY, OIKOYEVEIWV, UN-KUBEQVNTIKWY OPYAVWOEWY,
Houoeiwv, BIBAOBNKWY Kat apxeiwv.

Ma va Urmopéoouv ol VEOVEC va Bpouv Tn B€0n TOUG OTIG TTOAUTTONTIOUIKES KOIVWVIEG TOU EIKOOTOU
TIPWTOL alwva, Ba mpémetva BonBnbolv va avamtuouy uia Babid Katavonon Tou KOCHOU TOU OrERA
Kal TNV IKavotnta va a&loAoyouV TIC TTOAITIKEC, KOIVWVIKES Kal TTOATIOUIKES Sladikaotec. To ZUpBoUAo
¢ Eupwring Eekivnoe To SUOKOAO Kal TTPOKANTIKG €0y0 TNG avadritnong piag Bdong yia tnv edpaiw-
LEVN Kall amd Kovou Opdon OE JIal KATAoTaon AuEAVOUEVNC TTOAUUOP®IAS OTO VEO Ola-KUBEEVNTIKO
TOU TTPOYPAULA e Béua Kovéc 1oTopieg yia uia Eupwn xwpic AlaxwploTIKEG [pajuég, TO omoio ekivnoe
10 2010.

O1 §paoctnploTnTeC TToU avamntuxBnkav otn Kumpo 6a cupBAarouy ouCIaoTIKA OTNY AvATTTuén auTtou
TOU TPOYPAUUATOC. EluaoTe memeiopévol Tt n ekmaideuon orjuepa Ba mpénet va Sladpauatiosl podAo
KplolNC onuaciac otn LETAUOPPWON TWY CUYKPOUOEWY Kal oTIC Slepyacieg mpdAnPNne Tne Riac. Oa
TIETTEL VA TIPOWDOEL I KOUATOUPA EIPNVIKAC CUVUTIAPENG E EKTTOOOWTTOUE OIAPOPWY TIOATIOUIKWY,
BPNOKEVTIKWY Kal YAWOCIKWY opadwy, e Bdon to Sidhoyo.

OMNO@ ONAQZINTOTTIP
AtevBuvtric Ekmaidevonc kal Nwoowy
JupBoUAI0 TN Eupwring
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ONSOZ

Gegm:;:mlze bir bak:;, Kibris tarihinin politik olmayan yonlerini kapsayan etkilesimli bir
destek 6gretim paketidir. Bu paket, Kibris'in tim toplumlarindan tarih egitimcilerini biraraya getiren
ve 6zgun bir sivil orgut olan Tarihsel Diyalog ve Arastirma Dernegi'nin isbirligi ve Kibris'in tim kesim-
lerinden 6gretmen sendikalarinin guclt destegiyle, Kibris'ta Avrupa Konseyi tarafindan ydratdlen
o6gretmenlerin hizmetici egitimi programi cercevesinde hazirlanmistir. Avrupa Konseyi, her ne kadar
Avrupa'nin hikimetlerarasi bir kurumu olarak taninmis olsa da, sivil toplum érgutleriyle yaptigr ¢alis-
malara da her zaman ¢cok &nem vermistir. Biz, tim yurttaslarin katim ve katkisina, -6zellikle de sosyal
uyumun guclendirilmesi ve bariscil birisbirligi strecinin desteklenmesi gibi konular s6z konusu olunca-
blyUk deger veririz.

Bu calisma Ingilizce, Rumca ve Turkge olarak ¢ikan tictinct yayinimizdir. Tarih Ogretimive Ogreniminde
Coklu Bakis Acilar adliilk yayin 2005'de yayinlanmis ve ikinci yayin olan Tarih Ogretimi ve Ogreniminde
Kaynaklarin Kullanimi 2009 yilinda ¢ikmistir. Tim bu yayinlarin temel amaci, yaratici 6gretme yontem-
leri 6rneklerini toparlayip, yerel egitimciler ile diger cesitli Avrupa Ulkelerindeki meslektaslari arasinda
deneyim paylasimi saglayarak, calisan 6gretmenlerin en acil yontemsel ihtiyaclarina cevap vermektir.

Son yillarda, cesitli Glkelerde uygulanan Avrupa Konseyi programlari, birlikte yasama kaltard gelistiril-
mesine yonelik bir temel olarak egitim ve tarih 6gretimi de dahil olmak Uzere her alanda kiltUrlerarasi
diyalog gérislerini desteklemeye 6zel gayret gdstermistir. Kurumumuz, Avrupada karsilikli anlayis ile
glvenin gelistirilmesinde, cesitlilik ve kiltUrlerarasi diyalogun gerekli araclar oldugu goértstund her
zaman desteklemistir. Bu yaklasim, her ikisi de Avrupa Konseyi tye devletlerinin tim tarafindan kabul
edilmis olan Yirmi birinci Yizyil Avrupa’sinda Tarih Odretimi Gstiine Tavsiye Karari (2001)15 ve Kiltirleraras
Diyalog Onurlu bir Sekilde Esit Olarak Yasamak’ lzerine Beyaz Kitapa, yansitilmistir.

Bu belgeler yeni milenyumda tarih 6gretiminin asagidaki gibi olmasi gerektigi fikrini vurgular:

halklar bolmek yerine birlestirmek;

tarihin resmini tim karmasikligiyla yansitmak ve diisman imgeleri yaratmamak;

coklu bakis acilar kullanmak ve farkli gorusleri sunmak;

onyargi ve kliselere yer vermemek;

diyaloga dayali yaratici yontemler kullanmak;

halklarrisbirligine tesvik etmek ve bdylece kalici bir baris icin gerekli uygun sartlari olusturmak.

Devlet ve Hukimet Baskanlari Ucinci Zirvesi (Varsova, 2005), Avrupa Konseyi'nin demokrasi, insan
haklari ve hukukun Ustinlugu ilkelerini korumanin yaninda anahtar misyonlarindan birinin kulttrle-
rarasi diyalog oldugunu belirtmistir.

Kibris'ta yapilan faaliyetler bu toplu calismaya dnemli bir katki olusturur. Buradan kazanilan deneyim,
Konsey'in 2009 yilindaki Parlamento Toplantisinda kabul edilen (1880) sayili Catisma ve Catisma Sonrasi
Bolgelerde Tarih Ogretimi Onerisi'ne yansitiimistir. Bu &neri, catisma ve catisma sonrasi bolgelerde baris
ve uzlasmayi ve aynizamanda go¢ ve iltica gibi olaylarla basederken hosgoru ve anlayisi desteklemek
icin tarih 6gretiminin bir arac olabilecegini beyan etti. Buna ek olarak, gittikce kiresellesen bir diinyada,
milliyetciligin daha olumsuz yanlarini vurgulamaya hizmet eden yaklasimlar yerine, 6grencilerin ¢esit-
lilik ve kaltarel farkliliklara saygi duymasina yardimci olan ve destekleyen 6gretimde ¢oklu bakis acilari
yaklagimini kullanmak gecerlidir. Ve son olarak, coklu bakis acilariiceren bir tarih 6gretimi, 6grencilere,
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konu hakkinda bilginin yanisira analiz yapma becerileri de kazandiracaktir. Bu ise manipulasyon ve
suistimale direncli elestirel zihinler gelistirmelerine yardimci olacaktir.

BugUniin gittikce degisen diinyasinda tarih 6gretimi ve 6grenimi zorlu bir istir. Bu zorluk asilacaksa,

cok kultdrla toplumlarin taleplerine cevap verebilecek yeni 6gretim yontemleri ve yaklasimlarinin
gelistirilmesi gerekir. Ogretmenlerin kultdrlerarasi iletisim becerileri kazanmasini saglayacak sekilde
gelistiriimis baslangi¢ ve hizmetici egitim girisimlerine inhtiyac vardir. Bu konuda okullar, aileler, sivil
toplum 6rgutleri, mUzeler, kiitiphaneler ve arsivler gibi tim paydaslar arasinda ortaklik gelistirilmesi
gereklidir.

Eger genginsanlar 21. ylzyilin cok kalturlt toplumlarr icinde yerlerini bulacaklarsa, gtinimtz diinya-
siylailgili derin bir anlayis ve politik, sosyal, kiltUrel stiregleri anlama yetenegi gelistirmelerine yardimci
olmak gerekir. Avrupa Konseyi, 2010 yilinda baslattigi Sinirlari olmayan bir Avrupa icin Paylasilan Tarih-
ler konulu yeni devletlerarasi projesiyle gittikge gelisen cesitlilik ortaminda birlik ve ortak eylem icin
bir temel olusturmak adina zorlu bir goreve girismistir.

Kibris'ta yapilan aktiviteler bu projenin gelistirilmesine degerli bir katki koyacaktir. Gindmz egitiminin,
catismalarin dontsiminde ve siddet sdreclerinin 6nlenmesinde dnemli bir role sahip olmasi gerek-
tigine inaniyoruz. Bu egitim, birlikte yasama kiltirint desteklemeli ve gencleri farkl kdltdr, din, dil
gruplarini temsil eden insanlarla diyaloga dayali, barisci bir sekilde iletisim kurmaya tesvik etmelidir.

Oloéf OLAFSDOTTIR
Egitim ve Diller BolUmU Baskani
Avrupa Konseyi

Vil



INTRODUCTION 1

This teaching pack is a result of the collective work of Cypriot practising teachers from
all communities developed in the framework of the Council of Europe activities held in Cyprus. Start-
ing in 2004, activities based on multicultural interactions have provided training for about 700 educa-
tors across the divide. Each activity had its own emphasis, while building upon a common basis that
primarily addressed the multicultural Cypriot teaching community as a whole. History educators from
Austria, Germany, Norway, Portugal, Serbia, Spain and the United Kingdom shared their experiences
with Cypriot colleagues on how to reflect cultural diversity so that pupils might understand it as an
enriching factor helping them to live in a multicultural environment.

The idea for this teaching tool came from Cypriot educators who appreciated the Council of Europe’s
experience within regional projects, such as the Black Sea Initiative, and stressed that it would be
useful to have similar supplementary teaching materials for Cypriot schools. They suggested an empha-
sis on social, economic, cultural and everyday historical issues, reflecting the past of Cyprus as a whole
and highlighting its multicultural nature. The CoE supported the initiative and this publication is the
result of the joint work that has taken place. When developing the project, the CoE was concerned to
meet its commitments by providing: continuity in the work; an equal standing for all the participants;
full transparency of co-operation; and a wide forum for discussion using multiperspectivity. In these
ways the CoE sought to ensure a strong basis for mutual confidence and trust.

The materials consist of a variety of sources collected by the participants in the seminars, suggestions
for teachers and activities for pupils developed in the framework of these activities . They aim to:

develop interactive methods when teaching about cultural diversity through school history;

enable pupils to acquire skills such as critical thinking and the ability to reach independent
conclusions;

present diversity as an enriching factor communicating with representatives of different
cultures on the basis of tolerance and mutual respect.

[t was not by chance that the main focus of the Council of Europe’s activities in Cyprus was on teacher
training activities. Our work in different regions has clearly shown that nowadays teachers can play a
crucial role in processes of reconciliation and conflict-transformation. A history teacher today is not
just a professional who is well-versed in history and child psychology but also one who is responsible
for harmonising human relationships. Therefore, there is a growing need to give history teachers sup-
port, supplying them with efficient training and innovative pedagogical instruments and, as a result,
helping them to acquire competences of intercultural communication.

The packis not a course or a book but rather a series of snapshots of Cyprus's multicultural past: a col-
lection of interactive cards which can be used creatively by teachers and their pupils. It is an open
model which seeks to arouse the curiosity of teachers and pupils alike, motivating them to reflect and
to carry out further independent research. In addressing pupils of different age groups - primary, secon-
dary and upper-secondary schools - our hope is that this will be an invitation to lifelong learning.

These teaching materials offer teachers and their pupils what might be termed ‘a dialogue approach’
to work. What does dialogue mean in this context? It is a multi-faceted notion which combines:



the level of knowledge: that is an exchange of information through which one acquires
knowledge about others;

the level of understanding: at this level knowledge transforms into understanding through
the ability to analyse differences on the basis of open-mindedness and the acceptance of
differences as positive factors;

the level of evaluation: the stage of determining how far one is in agreement or disagreement
with the standpoint of others. And finally

the level of action: responding accordingly in a society and building relationships with differ-
ent peoples of diverse cultural backgrounds.

This analysis of the mechanisms of a dialogue brings us to the question of values and attitudes. One
of the main conditions for the development of a dialogue is an understanding of global human values
and, most of all, the value of a human life. Therefore, the teaching pack is based on topics from every-
day life, illustrating meeting points which brought together different peoples of diverse cultural
backgrounds from Cyprus and the outside world, so that pupils may better understand the role of
civil society. Other important elements are open-mindedness and tolerance. They help us to perceive
the world in ways that are not narrowly constrained and underpin the ability to respect differences.
A further crucial element which constitutes a basis for dialogue is mutual respect. It consists of two
components: self-respect and respect for others. These two components correspond to the two stages
in a dialogue: self-expression and the ability to listen to others - including those who have different
perspectives on the world. Curiosity too plays an important role both in the education process and
in aiding dialogue. The teaching pack therefore includes a lot of visual materials designed to be attrac-
tive to young people and motivating them towards further learning and research.

The Secretariat hopes that this example of recent creative work by Cypriot teachers representing dif-
ferent communities will help to strengthen links between them and, as a result, help their pupils to
understand and fully appreciate the multicultural dimension of Cyprus.

Tatiana MINKINA-MILKO
Deputy Head History Education Division
Council of Europe



EI2ATQIH 1

AUTO 10 makéto S16aKTIKOU ka LaBnatakol LAIKOU €ival TO AmOTENECHA TNG OUANO-
YIKAC €pyaciag KUmmplwv ekmaldeuTIKWY amd OAEC TIC KOIVOTNTEG N omoia avamtuxBnke oTo MAAIcIo
Twv 5pacTNEIOTATWY TOou 2UupBouAiou TN Eupwng otnv Kumpo. Ard 1o 2004, 5pacTtnelidTnTES Ol
omnoiec BaciCovtal ot SlamoATIoIK cuvepyacia Kat aANAeTIGpacn Eixav WG ATTOTEAECGHA TNV ETTI-
Hépewon mepimou 700 ekmadeuTikwy €vOev Kal évBev TG SIaXWPIOTIKAC YPAUMNC. Kabe Spaotnpr-
otnTa eiye TN SIKr TNS €UPaon, olkodopwvTag avw o€ Hia Kovr) facn n omola gixe wg onueio oTi-
aoNG TNV TOAUTTOATIO UK OIOAKTIKK KolvaTNTa TS KUmmpou 6To 6UvoAd Tne. EkmaideuTikol TG loToplag
amnd v AuoTtpla, lepuavia, NopBnyla, Moptoyahia, 2epPia, lomavia kal to Hvwuévo Baciielo polpd-
oTNKAV TIC EUTTEIPieC TOUC e KUTTploug cuvadéAPOUC YIa TO TWG TTapouatddeTal Kat avtikatomtpileTal
N TTOAITIOUIKT) TTOAUHOP®{A UE TETOLO TPOTTO, WOTE Ol HABNTEG/TPIEC VA TNV AVTIANPBOUY WG ELTTAOUTI-
OTIKO oTolElo TO omolo Ba Touy/TIC FonBrioel va (oouv Oe éva TTOAUTTOATIOHIKO TIEQIBAAOV.

H 10¢a yia autod to SI0akTIKO pyaieio mponABe amd Kumploug ekmalGEUTIKOUC Ol OTTOIOI, EKTIUWVTAG
TN OUVEICPOPA TOU 2ZUPBOoUAIOU TNS ELpWTng Kal TNV TIEIRA TTOU ATTOKTHBNKE OE TIEPIPEPEIAKA TIPO-
ypdupata ornwe n MpwtofBouAia yia T Mavpn ©dhacoa, aloBdvBnkav 6Tl 6a RTav xprioiuo va
UTTAPEEL TIAPOUOIO CUPTTANPWHATIKSG OIOAKTIKO UAIKS Kal oTa oXoAeia Tng Kummpou. MpodTeivav émwe n
gupaon O0Bel 0Ta KOWWVIKA, OIKOVOUIKA, TIONTIOUIKA Kal KaBnuepva 1oTtopikd (nTripata ta omola
avtikatonte{louvv To MapeABov TS KUmpou GTo GUVOAD TNG Kal ToVI(ouV TNV TTOAUTTOAITIOMIKT) TNG
@uon. To ZupBouMio oTrpIEe TNV MPWTOBOUAID Kal AUTH N €kS00oN Eival TO ATTOTEAEGHA TNG CUVEPYQ-
olag mou emrtevxONnKe. Katd tn SIdpKEIa TNS avATTTUENC TOU TTROYRALUATOC, TO 2UHBOVAI0 Bewpoloe
OTLATAV TTOAU ONPAvVTIKO va avtanokplBe! oTic Seouevoelg Tou Slac@aiilovtag ta akdhouba oTolxela:
TN OUVEXELD OTO €PY0, TNV IOOTIHIC TWV CUMETEXOVTWY, TNV AN PN Slapdvela Tng cuvepyaaoiag, Kal
éva VPV POPOL CUCATNONC LIOBETWVTAC TNV TTOAUTTPIOLATIKY BeWpnon. Me 3don ta mo ndvw, To
> UpBoUAo TIPooTIABNOE va SlacPaNCEL Ia Yepr) BACN YIA VA UTTOREDEL VA ETIIKPATNOEL TO aicBnua
NG apolBalag epmaoToouvng.

To UAIKO armoTeAEfTal ammd pia TTOIKIAQ TTNYWV Ol OTTO{EC CUYKEVTPWONKAV Ao TOUC/TIC CUUUETEXOVTEY
OUCEC OTNV TIOPEI TWV CEUIVAPIWY, KABWE Kal €l0NYACELC Yia SpATTNEIOTNTEG UABNTWV/TPIWY, Ol
onole¢ avamtuxBnkav 0To MAQICIO TWV £pYACTNEIWY. 2KOTTOC TOUG ATAV:

H avamtuén d1adpaotikwy Hebddwv otav SIOACKETAIL N TTOATIOUIKH TTOAUOP(IQ 0T OXOAIKN
loToPpIQ,

H avantuén amd Toud/Ti¢ HabnTéd/Tplec OeCIOTATWY OTTWCE N KELTIKY OKEPN Kal N KavoTNTaA
VAl KATAAAYOULV OE QveCApTNTA CUUMEPACUATA,

H mapouciaon Tng moAupop®iag we EUMAOUTIOTIKOU TTAapAyovTa LEcA amnd TNV EMKOVWVIA e
EKTTPOOWTTOUC SIAPOPWY TTOATIOUIKWY OPASWVY HE BAcn TNV avoxr Kal Tov apolBaio oeBacpo.

Agv iTav Tuxaio Tou To KUPLo oNnEio 0Tiaonc Twv 6pacTNEIOTATWY Tou YUHBOUAIOL TNG Eupwring
otV Kurmpo rtav ol pactnplotnTeg ekmaideuong ekmatdeutikwy. Ot Epyacieg pag o€ OIAQOPEC TTEQI-
0Xé¢ NG Eupwmng pdg édeiéav oagpwe 0Tt orjpepa ot ekmaldeuTIKo! Umopouy va dladpapatioouy éva
Kplong onpaociag pdAo oTig SladIkac{eC CUMPINWONG Kal LETAROPGWONG cuykpouoewy. O/H ekmal-
OEVTIKOC TNG 1oTopiag orjuepa Sev eival amwe évac/ula emayyeAuatiac o/n omolog/a €xel KaAEG
YVWOEIG TNG 10TOPIAG Kal TNG avarTudlakng Puxoloyiag, arld Kat kAmolog/a o/n omolog/a €xel TNV
€uBuVN yla TNV EVAPUOVION TwV avBPWTTIVWY OYECEWV. Y UVETIWG, UTTAPXEL AUEAVOUEVN avayKn va SODE
UTTOOTAPIEN OTOUC/OTIC EKTTAISEUTIKOUC IO0TOPIAC, TTAPEXOVTAG TOUC AMOTEAECUATIKN eKMTaideuon Kal
KaVOTOWA TTASAYWYIKA UECA IE OKOTTO VA QITOKTHOOLY TIC AMAITOUMEVEC IKAVOTNTEC KAl SEEIGTNTEC
Y10 TN SIATTONITIOUIKT ETTIKOIVWVIA.
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AUTO TO TTAKETO OEV EIVAI TOCO UIA GEIPA UABNUATWY 1 £va OXOAIKO £YXEIRIOI0, AANA TTEQICTATEQO LA
OE1PA amd OTIYIGTUTIA TOU TTOAUTTOATIGHIKOU TTAREABOVTOC TNE KUTTpou: ia cuihoyr and S1adpaoTi-
KEC KAPTEC Ol OTTOIEC UTTOPOUV VA XPNGCILOTTOINBOUY SNUIOUPEYIKA armd eKmaldEUTIKOUG Kal pabnTéd/
TpleC. Eival éva avolkTd oVTENO TO OTTO[0 €XEl OKOTIO VA KEVIPIOEL TO eVOIAPEPOV EKTTAIOEUTIKWY KAl
HOBNTWV/TELWY, TTAPAKIVWVTAG TOUG VA CUANOYIOTOUV KAl VA TIPOXWEMO0LV OE TIEPAITEPW aAVEEAPTNTN
¢peuva. AreuBuvopEevol o HabnTEY/TEIEC DIAPOPWY NAIKIOKWY OUAdWY — TOU SNUOTIKOU, YUVAGCIOU
Kal Aukelou — n eArTidal pa¢ eival 0Tt autd To TTAKETO Ba amoTeNEDEL Lia TTPOOKANoN ot Sia Biou pdbnon.

AUTO TO OIOAKTIKS Kal aBnaolakd LAIKO TTPOOPEREL 08 eKTTAIGEUTIKOUC Kal MaBNTE/TPLEC KATL TTOU Ba
UITOPOUCE va TTEQIYPAPE! WC i 'SIaNOYIKH TTPoCEyyIlon oTn SOLAEIA Toud. Tt onuaivel o Sidhoyog o
auTo To MAaiiolo; Efval pia moAUTAeupn évvola n omoia cuvSLACEL Ta THO KATW:

10 eminedo yvwonc dSnAadr| tia avtaiiayr) TANEOQOPIWY UECA aTTd TIC OTTOIEC KATTOIOC ATTo-
KT& YWWOELC Y1 TOUG AAOUL,

10 eminedo KaTavoNnong: o€ AuTo TO EIMed0 N YVWON UETATRETETAL O KATAVONON HECQ amd
TNV IKavOTNTA QVAAUONE TwV SIAPOPWY EXOVTAC AVOIKTO LUAAS Kal AToSEXOUEVOL TIC SlaPO-
PEC WE BETIKOUE TTAPAYOVTEC,

10 eninedo agloAdynong: To oTadlo KaTd To omoio kabBopileTal To KAT TOCO CUUPWVOULE
OIAPWVOUE UE TNV TTIPOOTTTIKA-OTTTIKY ywvia Twv aAwv. Kat Téog,

10 enimedo Spdonc: n avaAoyn avTanoKPIon O [ KOWVWVIa Kal N OIKOOOUNON OXECEWV LE
OlAPOPETIKOUE, WE TTPOC TO TTOAITIOUIKO UTTORABPO, avBPWITOUC.

AuTr N avahuon TWV PNXAVIOPWY evog SIAAGYOU LAG PEPVEL 0TO Béua Twv adlv Kal oTaoswy. Mia
and TIC Bacikég mpoUMmoBETelC yia TNV avamtuén Tou SIaAdyou gival n Katavonon Twy MAYKOOIWY
avBpwnivwy adlwv kal, Tavw amd OAa, TG aglag pag avBpwmvng (wnc. Q¢ ek TOUTOU, AUTO TO TTAKETO
OIOAKTIKOU Kal Habnotakol UAIKOU avTAel Béuata amd Tnv kadnuepivry (wr, amelkoviCovtag onueia
OuVAVTNONC TA OTTOlA €PEPVAV KOVTA SIAPOPETIKWY, WG TTPOC TO TTOAMTIOUIKS LTTéRabpo, avBpwwy
amod Kat ekToC TN KUTTpou, €101 WOTE Ol ABNTEY/TPIEC VA ATTOKTACOLY WA KAAUTEPN Katavonon yia
TO POAO TNC KOVWVIAG TV TTONTWV. ANNA ONUAVTIKE OTOIXE(D £ival TO avOIKTO JUahO Kall n avoyr). Auté
hag FonBouv va avtiAngBoUue Tov KOOLO [E TPATTOUC TTou Oev Eival GTEVA TTEQIOPIOUEVOL KAl TIOU
EVIOXVOLV TNV IKAVOTNTA Jag va ogBouaoTe TN SlapopeTikdTnTa. Eva dAO onuavTikOTato oTolxEio
T0 omolo amoTeAel TN Bdon yia to Sidhoyo ival o apolBaiog oeBacuog. Anoteleital and duo cuoTa-
TIKG PéPN: TOV AUTOOERAOUS Kal TO OeBACUO Yia TOUG AAOUG AUTA Ta OUO GTOIKEIQ AVTIOTOIXOUV UE
Ta SU0 OTAdIA EVEC OIANGYOU: TNV AUTO-EKPEAC KAl TNV IKAVOTNTA VA A@OLYKPALOLAOTE TOUG AAOUC
— OUMTTEPIAAUBAVOUEVWY Kal AUTWY TTOU BAEMOUV ToV KOO0 SIa@OoPEeTIKA and uac. H mepiépyela
eriong dtadpapartiCel éva onuavtikod oMo TOo0 oTnv ekmaldeuTikn Sladikaoia 6co Kat oTny umoRo-
nBnon tou Slahodyou. MNa autd To Adyo, AuTd TO TTAKETO SISAKTIKOU KAl LABNCIaKOU UAIKOU TIEPIAA-
Bavel Kal Peyain moodTNTA OTTTIKOU LAIKOU €I8IKA OXeSIO0UEVO YIa VA lval EAKUCTIKS YIa TOUC/TIC
VEOUC/EC KAl VA TOU/TIC TTAPAKIVEL TTPOC TNV TTERAITEPW UABNON Kal épeuva.

H Foaupateia eueNmoTel 0Tt auTtd To MAPASELYUA TNG TTROGOPATNS SNUIOUPYIKAG £pyaciag amd Kumpl-
ou¢ ekmalGeUTIKOUG amtd SIAPOPEC KOIVOTNTES Ba CUUBAAEL OTNV evioxuon TwV LETAEY TOUG SEGLWY,
Kal, WG amoTéAeoua, Ba FonBrioel TOLY/TIC HABNTEG/TPIEC TOUC VA KATAVONCOUV KAl VA EKTIACOUV
TIARPWE TNV TTOAUTTOATIOMIKT S1doTacn Tne Kumpou.

Tatidva MINKINA-MIAKO
Avaminpwtpla Emke@ainc Tou Tunuatog lotopikng Exmaidsuong
JUHBOUAI0 TN Eupwring
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GIRIS 1

Bu 6§retim paketi, Avrupa Konseyi'nin Kibris'ta destekledigi aktivitelerin cercevesinde
gelistirilmis olup, Kibris'taki tim toplumlardan 6gretmenlerin ortak calismasinin bir sonucudur. 2004
yilindan baslayarak, Adanin timdinde yaklasik 700 egitimciye kulturlerarasi iletisim konusunda egitim
verildi. Cok kaltrlU bir Kibrisli egitimci topluluguna hitap eden ve ortak bir temele dayandirilan akti-
vitelerin her birinde ayri bir konu vurgulandi. Avusturya, Almanya, Norveg, Portekiz, Sirbistan, Ispanya
ve Birlesik Krallik'tan tarih egitimcileri, Kibrish meslektaslariyla, 6grencilerin kultUrel cesitliligi cok kltdrld
bir toplumda yasamalarina yardimci olan bir zenginlik unsuru olarak algilamalarina yardimci olacak
sekilde nasil yansitilabilecedi konusundaki tecriibelerini paylastilar.

Bu 6gretim araci fikri, Avrupa Konseyi'nin Karadeniz Girisimi gibi bolgesel projelerindeki deneyimini
takdir eden ve Kibris'taki okullar icin de benzeri destekleyici materyallerin yararli olacagini vurgulayan
Kibrisli egitimcilerden geldi. Egitimciler, Kibrisn ge¢misini buttnsel olarak yansitan sosyal, ekonomik,
kultUrel ve guinluk tarihsel konularin vurgulanmasini ve Kibris'in cok kulttrl dogasina dikkat ¢ekilme-
sini dnerdiler. Konsey bu girisimi destekledi. Bdylece, bu yayin, s6z konusu ortak calismanin bir GrinG
olarak ortaya cikti. Projeyi gelistirirken, Konsey sunlari saglayarak taahhtlerini yerine getirmeye 6nem
verdi: calismalarda devamlilik; tim katilimcilar icin esit statd; isbirligi konusunda tam seffaflik; ve coklu
bakis acilarini kullanarak genis bir tartisma alani yaratmak. Konsey bu sekilde karsilikli glven ve inanca
dayali guclu bir temel saglamaya ¢alismistir.

Materyaller, katiimcilarin seminerlerde toparladiklar cesitli kaynaklar ile 6gretmenlerin, bu cercevede
gelistirilmis olan, 6grencileriyle kullanabilecekleri aktivite dnerilerinden olusmaktadir. Bu materyallerin
amaci:

okullardaki tarih dersleri araciligiyla kilttrel cesitliligi ogretirken, etkilesimli yontemler gelistirmek;
ogrencilerin elestirel distinme ve bagimsiz sonuclara ulasma becerilerinin gelismesini saglamak;

farkl kalttrleri temsil eden kisilerle hosgoru ve karsilikli saygiya dayali iletisimde, ¢esitliligi
zenginlik unsuru olarak vurgulamak.

Avrupa Konseyi'nin Kibris'taki aktivitelerinin temel odaginin 6gretmen egitimi olmus olmasi tesaduif
degildir. Farkli bolgelerdeki calismalarimiz bize glinimizde dgretmenlerin uzlasma ve catismanin
donustirdlmesinde cok dGnemli bir rol oynayabilecegini net olarak gdstermistir. Bugn bir tarih 6gret-
meni yalnizca tarih ve cocuk psikolojisi konusunda adzi iyi laf yapan bir profesyonel degil, ayni zamanda
insan iliskilerini uyumlu hale getirmekle de sorumlu kisidir. Bu nedenle, tarih 6gretmenlerine destek
vermek, onlara etkin egitim ve yaratici pedagojik araclar sunmak ve sonug olarak kultUrlerarasi iletisim
icin gerekli becerileri gelistirmelerine yardimci olmak konusunda artan bir ihtiyag vardr.

Bu paket bir ders veya kitap degil, Kibris'n cok kdltdrlt gegmisinden kesitlerdir: 6gretmenler ve 6gren-
cilerinin yaratici bir sekilde kullanabilecekleri interaktif kartlar kolleksiyonudur. Bu, 6gretmenlerin ve
dgrencilerin merakini uyandirmayi hedefleyen, dustinmeleri ve daha fazla arastirma yapmalari igin
motive eden bir acik modeldir. Farkli yaslardan égrenciler g6z dntinde bulundurulunca - ilkokul, orta-
okul ve lise — imit ediyoruz ki bu model, yasamboyu 6grenmeye bir davet olusturur.

Bu dgretim materyalleri 6gretmenler ve 6grencilerine ¢alismada “diyalog yaklasimi” diyebilecegimiz
bir yaklasim saglar. Diyalog bu baglamda ne anlama geliyor? Diyalog, asagidakilerin bilesiminden
olusan ¢ok yonlU bir kavramdir:
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GECMISIMIZE BIR BAKIS

bilgi seviyesi: birisinin baskalar hakkinda bilgiye sahip olmasini saglayan enformasyon alisverisi;

anlama seviyesi: bu seviyede, acik gorusliltk ve farkliliklar olumlu unsurlar olarak kabul etmek
temeline dayanarak, farkliliklar analiz edebilme becerisi yoluyla bilginin anlayisa dontsmesi
gerceklesir;

degerlendirme seviyesi: birisinin bir baska kisiyle ne oranda fikir birligi veya fikir catismasi icinde
oldugunu degerlendirme seviyesi. Ve son olarak -

eylem seviyesi: toplum icinde uygun davranmak ve farkli kisilerle iliskiler gelistirmek.

Bu sekilde bir diyalogun mekanizmalarinin analizi, bizi degerler ve tutumlar konusuna getirir. Bir diya-
logun gelismesi icin ana sartlardan bir tanesi, evrensel insani degerleri ve daha da dnemlisi insan
yasaminin degerini anlamaktir. Bu ylzden, bu 6gretim paketi glinlik yasamdan konulara deginerek,
Kibris'tan ve dis dinyadan farkli halklari biraraya getiren bulusma noktalarini gosterip, 6grencilerin sivil
toplumun rolinU daha iyi anlamalarina yardimci olur. Diger dnemli unsurlar ise agik gortslulik ve
hosgortdar. Dinyayi dar olmayan sekillerde algilamamiza yardimci olurlar ve farkliliklara saygiy des-
teklerler. Diyalog icin temel olusturan bir baska dnemli unsur ise karsilikli saygidir. Iki bilesenden olusur:
kendine saygi ve baskalarina saygl. Bu iki bilesen bir diyalogdaki iki asamaya denk gelir: 6z ifade ve
dinyaya dair farkl gorusleri olan insanlar da dahil olmak tzere, baskalarini dinleyebilme becerisi. Merak
da egitim sureci ve diyalogu saglamakta 6nemli bir role sahiptir. Bu ylzden, 6gretim paketi genclere
cekici gelecek sekilde tasarlanmis olup, onlari daha ¢cok 6grenme ve arastirmaya tesvik edecek pek
cok gorsel materyalden olusmaktadir.

Baskanligimiz, farkli toplumlari temsil eden Kibrisl dgretmenler tarafindan yapilmis bu en yeni ve yara-
tici calisma drneginin, aralarindaki bagi glglendirecedini ve bunun sonucunda égrencilerinin de Kibris'in
cok kaltarlt boyutunu anlamalarina ve tam olarak takdir etmelerine yardimci olacagini Umit eder.

Tatiana MINKINA-MILKO
Tarih Egitimi Birimi Baskan Yardimcisi
Avrupa Konseyi
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INTRODUCTION 2

A look at our P ast represents one of the tangible outcomes of the much valued and long-
standing cooperation with the Council of Europe, as well as the collective work and inspirational
initiatives taken by educators in Cyprus, under the aegis of the Council of Europe, to enrich the teach-
ing and learning of history across the existing divide.

The'dialogue approach’that this publication follows, is the same approach that the Council of Europe,
the Association for Historical Dialogue and Research (AHDR), and the teacher trade unions of Cyprus
followed throughout their seven-year cooperation; from the organisation of the first interactive work-
shop to the editing of the first draft of this publication, dialogue and cooperation remained the key
concepts and core principles of the whole process.

Recognising the values of the Universal Declaration of Human Rights, the European Convention for the
Protection of Human Rights and Fundamental Freedoms, the UNESCO aims on education, and the
Council of Europe’s recommendations relevant to history teaching, the Association for Historical
Dialogue and Research envisions a society where dialogue on issues of history, historiography, history
teaching and history learning is welcomed as an integral part of democracy and is considered as a
means for the advancement of historical understanding and critical thinking. Unavoidably then, the
idea for creating an educational material that encourages further learning and research as the present
teaching pack does, could only be saluted and embraced by AHDR as part of its contribution to the
advancement of historical understanding amongst the public and more specifically amongst children,
youth and educators.

2011, the publication year, also coincides with a turning point in the history of the Association: the
awaited completion of the Home for Cooperation. Located in the buffer zone Nicosia, Cyprus, the
Home for Cooperation will function as a shared space for inter-communal and international coope-
ration and dialogue, hosting a library and archive, conference and exhibition spaces, and working
space for other organisations. AHDR greatly appreciates the long-standing support shown by the
Council of Furope towards this very special project, which will serve, together with publications such
as Alookatourpast, as a flagship for the potential and achievements for all civil society working towards
dialogue in Cyprus.

The Board of AHDR would like to thank the Council of Europe for entrusting the Association as its
main partner, as well as teacher trade unions and teachers of Cyprus for strengthening research on
history education.

Dr Chara Makriyianni Dr Meltem Onurkan Samani
President of the Association Secretary of the Association
for Historical Dialogue and Research for Historical Dialogue and Research
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EI2ATQIH 2

H exsoon Mia [.laTld oton apsAGév MAC avtimpoowneel éva amod Ta arTal AmoTeAE-
OLATa TNG EEAIPETIKA TTOAUTIUNG KAl LOKPOXPOVNG CUVEPYAOIAG LAG LE TO ZUHBOUAI0 TNG Eupwrng,
KaBw¢ Kal TN CUAOYIKAG Epyaciag Kat Twv UTTOSEYLATIKWY TTPWTOBOUAIWY TWV EKTTAIOEUTIKWY TNG
Kumpou, umé tnv atyida Tou 2ZupBouiiou Tng Eupwrng, mou okomd eixav Tov eUmouTiopd tng Sida-
oKaAlaG Kal pabnong Tng Iotopiag évBev kal £vBev TN eAeyxduevnc amd Ta Hvwpéva EBvn meployic.

H Slahoyikr| mpocéyylon mou akoAouBeil autr) n ékdoon, eival n (Sla mpocéyylon mou akoAoUBNoE TO
>UpBoUAI0 TNC Eupwring o Ouihocg lotopikol Atlardyou kal Epeuvag (OIAE) kat ol cUVOIKAOMOTIKEC
OPYAVWOEIG TWV eKTTAIOEUTIKWVY KAB' OAN TN SIdPKELa TNS ENTAETOUE CLVEPYATIag Toug - and TNV
0PYAVWON TOU TTPWTOU SIAdPACTIKOU £0YA0TNPIOU UEXOL TNV EMIEAELD TOU TIPWTOU TTROCXESIOL AUTAC
NG €kdoong, 0 SIANOYOC Kal N CLVEPYATIa amoTEAECAV TIC BACIKEC EVWOIEC Kal ApXEC TNG OANG Siadt-
Kaoiag.

AvayvwpiCovtac Tic a&iec Tng OkouPEVIKAC AlakrpuEng AvBpwriviwy AKalwUATwy, TNV Eupwmnaikn
> UpBaon yiatnv Mpootacia Twv AvBpwivwy AlKalwPdaTtwy Kal OgpeNwdwy EAeUBEPIWY, TOUC OTAXOUG
™ OYNEZKO yia tnv Exkmaidsuon kat TI¢ ZUoTATEIC Tou XUHBoUAiou TNS Eupwring yia Tn SidackaAia
NC loTopiag, o Ouocg lotopikol AlaAdyou kal Epeuvag opapatiCetal pia kovwvia omou o SIAAOYog
oe B¢pata lotoplag, IoToploypagiag, Sidackaiiag kal pédbnong Tne Iotoplag kKahwaoopiletal we Uéco
yla TNV TTPowWwBNon TNE I0TOPIKAC KATAVONOoNG KAl KPITIKAC OKEYNG. AvamogeuKTa Aotmov, N 10éa yia
™ SnuIoupyia ekmadEUTIKOU UAMKOU TO OTT0[0 eVOappUVEL TNV TTEQAITEPW LABNON Kal EpELVa — OTTWE
KAVEL AUTO TO TTAKETO SIOAKTIKOU Kal pabnaolakol UAIKOU — eV UmopoUoE TTapd va ayKaAlaoTel and
Tov Ouho lotopikol AlaAdyou kal Epguvag we uépog TS CUMBOAAC TOL yia TNy Tpowlnon TN loTo-
PIKNC KATAVONONC METAEY TWV TTOMTWY KAl TTIO CUYKEKPILEVA UETAEY TWV TTASIWY, TWV VEWVY KAl TwV
EKTTAUOEUTIKWV.

To 2011, T0 €10¢ €kdooNG AUTOU ToU SISAKTIKOU TTAKETOU, CUMTTITTTEL KAl [E [Ia AAAN IOTOPIKR OTIYUN
oTnVv lotopia Tou Opihou: TNV avapevopEevn OAOKANpwon Twv pyactwy yia To Home for Cooperation
(it tng Yuvepyaoiag). To 21t Tng Zuvepyaoiag Bpioketal otnv eheyxdpevn amod ta Hvwpéva Elvn
(wvn otn Acukwola, kat Ba amoTeNETEL Kovo XWPEO Yia TN OIAKOIVOTIKN Kal Slebvr) cuvepyacia kal To
diadhoyo. To ktrplo Ba @hofevel BIBAIOBNAKN Kal apxeio, xwpeoug Yia cuvédpla Kal EKBECEIS, Kal XWPO
epyaoiag yla aMeg opyavwoelc. O OIAE ektiud iSlarépw Tnv €6W Kal xpovia urmooTrieIEn mou emoel-
KVUELTO 2 UMBOUAIO TNG ELpWNgG TROC auTO TO TIOAU EEXWPICTO £0YO TO OTTOI0, Hadi e eKSOTEIC OTIWG
T0 «Mia paTId 0TO TIAPEABOV AC, Ba amOTEAETEL Sty A TWV TIPOOTTTIKWY KAl ETTITUXIWY TIOU UMOPE( va
EXEL N KOWVWVIA TWV TTOAITWV YEVIKOTEQA OTOV EUMAOUTIOLO VOC 0UCIAOTIKOU SlaAdyou oTny Kumpo.

To YupBoLAio Tou Ouihou lotopikou Alahdyou kat Epsuvag Ba rnBeie va euxaploTroel TO ZURBOUAIO
™S EupWrng mou eumoTtelTnKe Tov OUIAO WE TOV KUPIO £TAIPO TOU, TIC CUVOIKANIOTIKEG OPYAVWOEIG
TWV EKTTAIOEUTIKWY KABWC KAl TOUG iB10UC TOUC eKTAIOEUTIKOUE TNG KUTTPOU YEVIKE, YIOTI EVIOXVOULV TNV
¢peuva yla Tn Sidaokahia Tng loTopiac.

Ap Xapd Makpuytdvvn Ap MeAtép Ovoupkdv Zapavi
Mpdedpog Tou Ouihou loTopikov Moaupatéac Tou Opidou lotopikou
Alahoyou kat Epguvag Alahoyou kat Epguvag
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GIRIS 2

Gegm:;:mlze Bir Ble.f, Avrupa Konseyi'yle gerceklestirilen oldukca degerli ve uzun soluklu
ishirliginin somut sonuglarindan birini temsil etmekte olup, Kibris'taki mevcut bolunmusligun her iki
tarafinda Tarih 6gretimi ile 6grenimini zenginlestirmek amaciyla Kibrisli egitimcilerin - Avrupa Konseyinin
gozetiminde- kolektif calismasi ile ilham veren girisimlerinin bir sonucudur.

Bu yayinin dayandigl’ diyalog yaklasimi’Avrupa Konseyi, Tarihsel Diyalog ve Arastirma Dernegi (AHDR)
ile Kibris'taki Ogretmen Sendikalarinin yedi yillik isbirlikleri boyunca benimsedikleri yaklasimla aynidir;
diyalog ve isbirlid, ilk etkilesimli atdlye calismasindan bu yayininilk taslaginin ortaya ¢ikmasina kadarki
tdm surecin anahtar kavramlari ile temel ilkeleri olmustur.

Evrensel Insan Haklar Bildirgesi, Avrupa Insan Haklari ile Temel Ozgdrlikleri Koruma Konvansiyonu,
UNESCO Egitim Amacglari ve Avrupa Konseyi'nin tarih 6gretimiyle ilgili tavsiyelerini benimseyen Tarih-
sel Diyalog ve Arastirma Dernegi tarih, tarihcilik, tarih 6gretimi ve 6grenimiyle ilgili konularda diyalogun
demokratik bir toplumun gerekli unsuru oldugu ve tarihsel anlayis ile elestirel dlstincenin gelistiril-
mesinde bir ara¢ oldugunun dusinuldiga bir toplum hedeflemektedir. Kacinilmaz olarak, bu 6gretim
paketinin hedefledigi gibi daha ileri 6grenme ve arastirmayi cesaretlendiren bir egitim materyali
yaratma fikri, genelde tim toplumda ve 6zelde cocuklar, gencler ve egitimciler arasinda tarihsel anla-
yisin ileri goturdlmesine bir nebze olsun katkida bulunmak isteyen Tarihsel Diyalog ve Arastirma
Dernegi tarafindan selamlanabilir ve kucaklanabilirdi.

Bu yayinin basim yili olan 2011, ayni zamanda Dernegimizin tarihinde bir ddnim noktasi olup, heye-
canla bekledigimiz Home for Cooperation (Dayanisma ve Isbirligi Evi)nin acilis yilina denk dtismekte-
dir. Kibris-Lefkosadaki ara bolgede yer alan Home for Cooperation, toplumlararasi ve uluslararasi
ishirligiile diyalog icin ortak bir mekan olarak gérev yapacak ve binyesinde kittphane, arsiv, konferans
salonu ile diger érgUtlere calisma alanlar barindiracaktir. Tarihsel Diyalog ve Arastirma Dernegi, Geg-
misimize Bir Bakis' gibi yayinlarla birlikte, Kibris'ta diyalog icin calisan ttm sivil toplum orgutlerine
gelecekte basari drnegi olabilecek bu cok 6zel projeye Avrupa Konseyi'nin vermis oldugu uzun soluklu
destege minnettardir.

Tarihsel Diyalog ve Arastirma Dernegdi Yonetim Kurulu, ana ortak olarak Dernegimize gosterdigi gliven
icin Avrupa Konseyi'ne ve tarih egitiminde arastirmanin gelistirilmesine verdikleri destek icin Kibris'taki
dgretmen sendikalari ile tim 6gretmenlere tesekkUr eder.

Dr Chara Makriyianni Dr Meltem Onurkan Samani
Baskan Genel Sekreter
Tarihsel Diyalog ve Arastirma Dernegi Tarihsel Diyalog ve Arastirma Dernegi
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EYXAPIZTIE2

H lpappateia tou YupBouiiou T¢ Eupwmnng Ba nBee va euxaploToel Tov KUPLOo Taipo TNE, Tov Opiho
loTopikou Alahdyou kat Epguvag (OIAE), yia TNV TOAUTIUN GUUBOAR TOU 0TNY 0pYyAvWon TwWY CEUIVa-
piwv Kal TNV eToIpacia avtng e ékdoong. Ta péAN Tou ZupBouiiou Tou OIAE, cuykekpluéva: Ap Xapd
Makpuylavvn (Mpodedpog), k. DeCAe Toik (AvTimpdedpoq), Ap Mertéu Ovoupkav 2 apav( (Tpappatéaq),
Ap Xapnc WYartne (AleuBuvtnc Epeuvac), Ap Kuptdkog MNaxouhidng (Tapiag), k. Mdplog Emapeivivdag
(YmevBuvoc AleBvwv Y xéoewv), k. NTépBIC Tolopiovvoyhou (YriebBuvog Apdoewvy), K. Péva Xémhapou
(YmrewBuvn Tumou), k. Aoukag MepikAéoug (OpyavwTiKO Mpaupatéad) Kat Ap Xtavpouia OIAmou
(Méhoq), a&iCouv elOIKNG pveiag yia tn Oikr) Toug CUMPBOAR Kal CUVEXH OTHPIEN TWV TTPOOTIADEIWY TOU
> upPouAiou TNG Eupwrng. Euxaplotoupe emniong tnv opdda tou Mpoypdupatog Apdocwy «IoAumpt-
opaTIKn Oswpnon Kat AlamoAMTIoHIHOS Aldhoyog otny Exmaideuon» Tou OIAE: k. AN TOUYKUTTEPK, K.
Ylpiv TCéta NtdykoeBev, K. TouAlv AkEp, K. Adpvn Aammd kat Ap EAévn AUTpa.

EluaoTe emiong euyvwoVe OTIC akOAoLBEC 2uvAIKaAloTikéC Opyavwoelg Ekmaideutikwy €vBev kal
évBev TNC SIAXWPIOTIKAC YPAUUNAC VIO TN CUCTNHATIKY OTHPIEH TOUC KAl CUYKEKQIUEVA ToV [Tpdedpo
Kal AloliknTikd ZupBoviio tne Opydvwong Astoupywv Texvikng Exkmaideuong (OATEK), Tov Mpdedpo
Kal To AlolknTIkS 2upBouAio TG MNMaykumpiag Opydvwong EMAvwy Aackdhwy (NMOEA), To levikd Fpap-
uatéa kat AloiknTikd XupBouiio e Evwong Toupkokumpiwv Ekmaibeutikwy Asutepodduiac Exmai-
devonc (KTOEOY), To Mevikd MNoapuatéa kat AlolknTiké 2upBouAio g Evwong Toupkokumpiwy Ekmal-
SeuTikWV MpwTtoPabulag Exkmaideuong (KTOZ), Tov Mpdedpo kat AloiknTikd ZupBouAio TN Opydvwaong
EMAvwv Asitoupywv Méonc Exmaideuon Kumpou (OEAMEK).

Euxaplotoupe tn AlevBuvon tou Andpa Méiag, Tou JW Fulbright Centre, Tou IvoTitouTou lkaite Kal
Tou Kévtpou Kowotikwv Méowv Emkovwviag Kompou (CCMC) mou Sleukodiuvay tn Sleaywyr| Twv
OEUIVapiwyY Kal pyactneiwyv. AUTd Ta oepvapla Kal BIwUATIKA EpyacTripla ETuXav miong oThPLENS
kat aré 1o Mpoypdupa Apdoswy «[oAumpiouatikr) Oswpnon Kal AIAMOATICUIMOS AIGAOYOS OTNV
Ekmai®evon» Tou OIAE, To omolo eivar ia dixpovn epeuvnTikr Kal eKMAIOEUTIK TTPWTOBOUAIA TTOU
enmyopnyeital amd 1o Avantuélako Mpdypaupa Twv Hvwuévwy EBvmv — Apdon yia Xuvepyaoia kal
Eumotoouvn.

IS1aitepeg euxaploTieq og GAQ Ta ATOUA Kal 0PYAVICHOUC ol orolol £édwaav TNV AdEla Toug yia TNV
QAVATIAPAYWYH PWTOYPAPIWY, EIKOVOYPAPHOEWY, KAl AAMOU UAIKOU TO OTToI0 TTPOoTATEVETAL Amd TO
VOO TIVEUUATIKAG I810KTNCIAC 0 auTr| TNV €kdoon.

OEPUEC ELXAPIOTIEC OTOUC/OTIC EPPUXWTEY WTPIEC TWV EQPYAOTNPIWY, TTOU rTAV ETTIONC Ol OUYYPAPEIC
TWV OEUATWY Kall, 08 KATTOIEC TIEPIMTWOELC (D€uata 5, 6 Kal 9) Tapeixav pWTOYPAPIES, Yia TN CUKPBOAN
Toug oTnV ékdoon auth: k. Aouila Nte MmBap Mmiak (©éua 2 kal 6), K. TCov Xaupep (©éua 1 kal 8),
K. Mmpdiiav K&pReA (@¢ua 3 kat 5), Ap >taupoUia Oinmou (Oéua 3), k. Meté Oyoul (©éua 3), K. Itoiu
OCevAi OCpaylatii (©ua 3), k. Zaxapouha MaAd (Oéua 1 kat 7), K. NTépfic Kopouvoyhou (@éua 1), k.
Mapto Emapeivwvoa (©¢ua 2), Ap NTIAék Aatiep (Oéua 2), Ap Xaodv Zapavi (O¢ua 6 kat 8), K. EAévn
ABpadp-Avtwviou (O¢ua 6), k. Mapia Mavpadd (Q¢ua 5 kat 9), k. AN TouykumépK (O€ua 5 kat 9), K.
Oel\e lok (©¢ua4), k. Aéomowva MNaold (O€pa 4), Ap KaBpwv Téumoov (©¢ua 7), Ap Mertéu Ovoupkdav
Yapavi (©¢ua 7), k. Péva Xomhapou (©O¢ua 8), k. Kpic Péou (Oéua 9).

Opeihoupe 1I81aiTEPEG ELXAPIOTIES KA OTO PEYANO apIBUS Kumtpiwy eKTAISEUTIKWY, EKTTAIGEUTWV EKTTAI-
OEVTIKWV Kal CLULPBOVAWY TTOL EAABaV EPOC OTA CELIVAQIA T OTTola 0drynoayv 0NV ETOLACIA AUTAG
NG €kOOONC. H CUMHETOXT KAl OL I6EEC TOUC CUVERAAAY O ONUAVTIKO BaBud 0TO TEAIKO ATTOTEAECLAL.
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Eipaote euyvwpoveg otov k. Mmpdiav KapReh, o omoiog mapeixe Tn yevikOTepn eMpENEId KABWE Kal
ToV oXeSIAoHO Kal ETOIUACIA TWV KEWEVWY yia €kdoon.

Autn n ékboon &€ Ba umopoUoe va TIpayUaToroinBel xwpig Tn yewalddwpn OIKOVOUIK OTAEIEN TOU
NopBnyikou Ymoupyeiou MNaideiag kat Epsuvac,
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TESEKKUR

Avrupa Konseyi Sekreterligi, egitim seminerlerinin dizenlenmesinde ve bu yayinin hazirlanmasinda
koydugu degerli katkilardan dolayi ana ortagi olan toplumlararasi Tarihsel Diyalog ve Arastirma Dernegi
(AHDR)'ne tesekkir eder. AHDR Yonetim Kurulu Gyeleri Dr Chara Makriyianni (Baskan), Sn. Fezile Isik
(Baskan Yardimcisi), Dr Meltem Onurkan Samani (Genel Sekreter), Dr Charis Psaltis (Arastirma Direktord),
Dr. Kyriakos Pachoulides (Sayman), Sn. Dervis Comunodglu (Proje Direktort), Sn. Marios Epaminondas
(Uluslararasi lliskiler Sorumlusu), Sn. Rena Hoplarou (Basin Danismani), Sn. Loukas Perikleous (Org(it-
lenme Sekreteri) ve Dr. Stavroula Phillippou (Yénetim Kurulu Uyesi)nin, Avrupa Konseyi cabalarina
vermekte olduklari destek ve katkilarindan 6zellikle bahsetmek gerekir. Ayrica Dernegin MIDE porojesi
danismanlari Sn. Alev Tugberk, Sn. Shirin Jetha Dagseven, Sn. Tulin Aker, Sn. Daphne Lappa ve Dr Eleni
Lytra'ya tesekkir ederiz.

Ayrica Adanin her iki tarafindan Ogretmen Sendikalarina - Kibris Teknik Ogretim Ogretmenleri Birligi,
OLTEK'e; Kibris Rum Ogretmenler Orgiitt, POEDe; Kibris Tirk Orta Egitim Ogretmenler Sendikasi
KTOEOS'; Kibris Turk Ogretmenler Sendikasi, KTOS'e; ve Kibris Ortadgretim Ogretmenler Orgitd,
OELMEK'e gliclU desteklerinden dolayi minnettariz.

Ledra Palace, JW Fulbright Merkezi ve Goethe EnstitlsU yonetimlerine, seminerler ile calistaylarin
yapilmasina olanak saglayan UNDP-ACT a tesekkir ederiz. Bu yayinda kullanilan fotograflarin, ¢izim-
lerin ve diger telif hakki sakli materyallerin kopyalanmasina izin veren tim sahis ve kuruluslara tesek-
kurlerimizi 6zellikle bildirmek isteriz.

Bu calismada yer alan ve ayni zamanda konularin yazarlari da olan calistay yoneticileri ve bazi durum-
larda (6rnegdin Konu 5, 6, ve 9) yayimda kullaniimak Gzere fotograflari saglayan: Sn. Luisa de Bivar Black
(Konu 2 ve 6), Sn. John Hamer (Konu 1 ve 8), Sn. Brian Carvell (Konu 3 ve 5), Dr Stavroula Philippou
(Konu 3), Sn. Mete Oguz (Konu 3), Sn. icim Ozenli (Konu 3), Sn. Zacharoula Malas (Konu 1 ve 7),
Sn. Dervis Comunoglu (Konu 1), Sn. Marios Epaminondas (Konu 2), Dr Dilek Latif (Konu 2), Dr Hasan
Samani (Konu 6 ve 8), Sn. Eleni Avraam-Antoniou (Konu 6), Sn. Maria Mavrada (Konu 5 ve 9), Sn. Alev
Tugberk (Konu 5 ve 9), Sn. Fezile Isik (Konu 4), Sn. Despina Pasia (Konu 4) , Dr Catherine Thompson
(Konu 7), Dr Meltem Onurkan Samani (Konu 7), Sn. Rena Choplarou (Konu 8) ve Sn. Chris Rowe (Konu 9)a
minnettarligimizi belirtmek isteriz.

Ayrica, bu yayinin hazirlanmasina yol acan seminerlere katilan ¢cok sayida Kibrish 6gretmen, 6gretmen
egitmenleri ve danismanlara 6zel tesekkirt borg biliriz. Onlarin katkilar ve fikirleri bu ¢alismanin son
halinin dnemli bir kismini olusturur.

Brian Carvell'e genel yazim tavsiyeleri, yayin tasarimi ve basima hazirlidr igin minnetle tesekkir ederiz.

Norvec Egitim ve Arastirma Bakanhidi'nin comert finansal destedi olmadan bu yayin mtmkin olma-
yacakt,
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GENERAL NOTES FOR THE TEACHER

Introduction

A Look at our Past is a set of supplementary teaching and learning materials for school history pre-
pared by teachers and teacher trainers in Cyprus with the help of Council of Furope experts. The
writing team combines expertise in materials preparation, teacher training, classroom practice and
assessment of learning and teaching. Writing has been undertaken after in-depth seminars with
Cypriot teachers on the relevant topics. The whole set of materials has been peer reviewed and tested
by a further group of Cypriot teachers, representative of all communities in Cyprus.

The learning materials are topic based and are intended to be used alongside other learning materials
and textbooks for history. There are nine topics; each topic is presented as a set of Source Cards and
Activity Cards for pupils along with additional Teacher Notes. For ease of use each topic is colour
coded.'A Look at our Past’does not constitute a whole course; it provides insights into some chosen
topics at chosen times. The learning materials have been written in such a way as to encourage tea-
chers to adapt them and extend them. They may be used as a model for teachers to construct further
materials on other topics. The overall design and construction of the materials has been undertaken
with a view to both pupils and teachers enjoying engaging with the past.

Overall scheme

The nine topics have been carefully chosen to represent various facets of the social history of Cyprus
and have some internal links. They are all relevant to the curricula currently in force in Cypriot schools.
Although mainly conceived for the teaching of history, certain topics will be of interest to teachers of
geography, citizenship and perhaps languages. It is up to teachers to use these learning materials in
the way each thinks best.

Each topic provides a range of opportunities for developing historical skills and concepts in pupils.
Groups of topics also provide different pedagogical foci. Pupils and teachers are encouraged to
approach each topic by considering an overarching enquiry question. The main learning intentions
are set out in relation to this enquiry question and key methodologies, activities and assessment are
also linked. The scheme as a whole is progressive in the sense that methodologies are introduced
sequentially and exploited cumulatively: thus Topics 1-3 explore the use of sources and the concept
of multiperspectivity; Topics 4-6 add interactive methods and the concept of interculturality (or
development of intercultural competences) while continuing to afford opportunities for developing
skills in using sources and appreciating multiperspectivity; Topics 7-9 add integrating the assessment
of pupils'progress to all the foregoing. Table 1 shows the overall scheme development.

The Source Cards

Each topic has four or five photocopiable Source Cards. The sources are both visual and written. Some
sources are used for only one activity while others may be used in several activities. The Source Cards
are intimately linked to the Activity Cards although teachers may also like to use the Source Cards in
the context of lessons and schemes they are already teaching. Where appropriate the original sources
have been adapted so that they can be used in schools.
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The Activity Cards

Each topic has two or three photocopiable Activity Cards. The activities on the Activity Cards are
progressive. In the main it is likely that Activity Card 1 of each set will be used in Primary Schools, while
Activity Cards 2 and 3 will be used in Lower Secondary and Upper Secondary schools respectively.
Thisis not a hard and fast rule: some primary pupils may want to try the activities on the more advanced
cards and some secondary pupils may enjoy the enquiries on the earlier cards. The Activity Cards
contain a mixture of: discrete activities which can be completed in one sitting; investigations where
pupils gradually build up understanding; and more in-depth enquiries and suggestions for extension
work. All the work suggested on the Activity Cards is linked to the overarching enquiry question of
the topic.

The Teacher Notes

The Teacher Notes:

give a brief introduction to the topic;
expand a little on the enquiry question and learning intentions;
suggest some pedagogical approaches; and give a list of all the sources used, with references.

Where appropriate, links to other topics are indicated. The pedagogical approaches are in some cases
transferable to other topics in the set and to the teaching and learning of history in general. The
learning intentions should not be seen as restricted to a certain age group. Primary pupils will often
prove capable of asking questions and understanding issues at a deeper level. Older pupils may well
benefit from, and greatly enjoy, activities designed with younger pupils in mind. Teachers should be
flexible in responding to the learning process.

Table 1: Unifying scheme for A Look at our Past

Ke . . . . L . iviti
y Topic Enquiry question Main learning intentions Methods/activities/
focus assessment focus
1 Wedding How do our wedding Understanding Investigations using
traditions and ceremonies reflect similarities and sources; group work;
the role of changing attitudes to differences in wedding presentations

women in Cyprus | women over time? ceremonies in Cyprus
over time and in

different cultures

The use of sources and multiperspectivity

Children in the
mines in Cyprus

Bazaars in Cyprus
as seen by
travellers

Why do we no longer accept
that children should work in
mines?

How did travellers in the past
see Cypriots?

Understanding the past
of all Cypriot children;
understanding change

Understanding the
viewpoints of others

Source analysis; group
work; debate

Making observations
from sources;
co-operative work;
presentations
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Interactive methods and developing intercultural
competences

Topic

Life in bazaars in
Cyprus

Buildings in
walled Nicosia

GENERAL NOTES FOR THE TEACHER

Enquiry question

What can we learn about the
multicultural nature of
Cypriot society by studying
the activities that take place
in bazaars at different times
in history?

Can you discover the
multicultural character of the
walled city of Nicosia
through the study of its
architectural monuments?

Main learning intentions

How we use sources
to demonstrate that
diversity isa
characteristic of public
places

Developing historical
concepts such as
chronology, continuity
and change, similarity
and difference

Methods/activities/
assessment focus

Using visual sources;
group work;
presentations

Making observations;
co-operative work;
presentations

Coffee shop How do our coffee shop Developing Analysing visual
traditions in traditions help us to multicultural awareness | sources and preparing
Cyprus understand our neighbours? presentations

Fashion in Cyprus

What does what we wear
teach us about ourselves?

Developing empathy

Active learning;
teacher observation
and pupil

A

)]

S self-assessment

o

o

» Education in How have schools and Carrying out an enquiry; = Gathering evidence

S Cyprus attitudes to our young developing empathy; from sources;

% people changed during critical thinking formative assessment

£ the last 100 ?

a years?

g

< Housing What do our homes tell us Understanding changes = Learning outside the
traditions in about our past? through time classroom; summative
Cyprus assessment

Time required for the activities and classroom organisation

The activities are designed so that a teacher can integrate them with other lessons relating to a simi-
lar part of the curriculum. Therefore each card could form the basis of a short scheme of work lasting
two or three lessons if used stand alone; or up to a whole term when used in conjunction with other
materials. Children can work at their own speed and therefore individual children or whole groups
can be working on different activities during the same period. The activities often lend themselves
well to group work in which children co-operate to get to the best outcomes; they also lend them-
selves well to children making presentations to the rest of the class about their findings. When group
work is suggested, very often each of the groups will use the same set of sources. One of the reasons
for this is to help pupils understand that any one source may provide evidence in a variety of ways
and can be helpful in answering many different questions.

Assessment of pupils’ learning

The nature of the topics and the sources puts an emphasis on assessment of pupil responses through
teacher observation. In many of the suggested activities, the main focus is on involvement and awa-
reness, not formal learning and the acquisition of knowledge. Each Activity Card has suggestions for
the type of assessment relevant to the enquiries or activities followed.



A LOOK AT OUR PAST

Pupil self-assessment

Assessment can be by a combination of teacher observation and professional judgement, and pupil
self-assessment. As the focus of the topics is as much on cultural understanding and empathy as well
as more 'traditional’ historical skills, assessment must also explore the extent to which the pupil is
aware of, or sensitive to, the ideas of others and accepts the validity of different perspectives.

As pupils progress through each topic, they are invited to create more lengthy responses. Pupils can
be evaluated according to criteria which they help establish. The following principles should act as a
guide:

1. Learning intentions are shared with the pupils:

Explicit links are made between new learning and prior learning

Effective questioning is related to the learning intentions and is used to promote thinking,
discussion, understanding and learning

Learning intentions are shared at the start of the lesson, where appropriate; during the lesson
in language that the pupils understand; and at the end of the lesson. A plenary session is used
to revisit learning intentions and consolidate learning.

2. Pupils know what they are trying to achieve:
Success criteria (related to the learning intentions) are negotiated and shared with the pupils
Good responses/answers are modelled by the teacher.
3. Pupils are involved in assessing their own work and that of others:
Marking is done against the agreed success criteria
Opportunities are provided for pupils to reflect and talk about their progress and set personal
targets.
4, Pupils and teachers work together to assess the learning:
Pupils are given feedback on how to improve their work
Pupils are given time and opportunities to respond to the feedback
Together, pupils and teacher set appropriate targets for improvement

Success is celebrated.

Formative assessment

The Activity Cards are constructed in ways that will help teachers make formative assessments or
assessment for learning. In formative assessment teaching, learning and assessment combine in order
to help pupils make progress, and to identify and help pupils to overcome any barriers that may be
hindering such progress.

You may find that a useful starting point is to consider the various ways in which a pupil might find
a question or activity in history difficult. For example, it might be because:

the sources presented are complicated in terms of language or underlying concepts;

the way the task is presented gives pupils only limited guidance: for example, the tasks could
be made more difficult by not giving the pupils ‘Things to think about’ on certain Activity
Cards;
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pupils need a body of knowledge and the ability to relate that to the sources in order to make
sense of them; see, for example, the final task on ‘Thinking about the chronology’on Topic 8,
Activity Card 2;

pupils find the way in which they have to communicate their answers more or less demanding;
for example if they have to produce an extended piece of writing rather than a short answer.

Considering the different dimensions of difficulty and determining how successfully a pupil is achie-
ving in each of them is an important aspect of assessment for learning. A further consideration is
establishing progression within a specific concept or skill. The example given below relates to the skill
of investigating a given set of sources - a skill that is central to most topics in this set.

Questions on many of the first Activity Cards for each topic ask pupils to extract relevant information
from sources; pupils are at the base of the progression pyramid. Later questions — for example in Topic
8 'Education”:'How old do you think the students are?"and ‘Do you think the students are pleased to
be in school and having their photograph taken?' — require pupils to go beyond what is given in the
sources and to make inferences from them. The final three questions on Activity Card 1 in Topic 8, for
example, introduce pupils to the notion of putting forward hypotheses and matching them to the
available evidence.

For most topics, the questions on Activity Cards 2 and 3 follow a similar hierarchy in terms of the
particular skill, but in the context of a wider variety of more complicated sources, with more limited
guidance and in ways that require pupils to apply recalled knowledge. In addition, pupils are asked
to produce arguments both for and against a given hypothesis. In other words, for these pupils, the
various dimensions of difficulty have all been extended.

Formative assessment may focus upon progress within a specific concept or skill or may be concerned
with the broader development of pupils’historical knowledge and understanding. In addition to
investigation, undertaking an historical enquiry also requires, as a minimum, an understanding of the
nature of evidence — including, for example, assessing issues of reliability and utility and the ability to
communicate the findings.

Figure 1: Dimensions of difficulty Figure 2: Progression in an investigation

Dimensions of difficulty Investigation

Nature of the source(s) /

material Progression

Can put forward explanations
or suggest hypotheses and
provide supporting evidence

Nature of How the task
response required is presented Can malfe valid inferences from
sources (ie go beyond the given)
AND/OR
Can compare and cross-refer between sources
of the same and different type

Can extract relevant information from sources
AND/OR
Can distinguish between description and explanation

Extent / complexity of
knowledge to be recalled
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As a way of extending the activities on Activity Card 1 in Topic 8, in order to address other elements
of historical enquiry, teachers could ask pupils to consider, for example, whether the photographs are
a reliable representation of how young people at the time looked; or, more generally, how true is it
that The camera never lies?’ Similar examples can be constructed for other topics.

Findings, at all levels, can be communicated in a variety of ways and provide a range of evidence for
assessing pupils' progress. For example:

Short pieces of writing

Pictorial presentation

PowerPoint presentation

Contribution to class discussion

Drama activities.

Figure 3: Elements of an historical enquiry

[ Historical enquiry ]

4[ Investigation ]
—[ Assessing evidence J
4[ Communicating findings ]

Summative assessment

In addition to the responses required by each Activity Card, for a summative assessment of the learning
that has taken place in each topic, primary pupils might be asked to give a brief oral presentation,
possibly on behalf of a pair or group; lower secondary pupils might be set the task of writing a short
essay; upper secondary pupils might be required, for example, either by writing or an oral presentation,
to present an evaluation of the degree of change and continuity over the past hundred years.
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Ewcaywyn

To Mia Matid oto mapeA@ov pag cival éva makéTo CUPMANPWUATIKOU SIGAKTIKOU Kal UaBnolakou
UAIKOU yla TN S1dackaAia TNG I0TOPIAC OTO OXOAE(D TTOU €TO{UACAY EKTTAIOEUTIKO! KAl EKTTAUOEUTEC
ekmaldeuTIKWY oTnV Kummpo e tn BorBela epmelpoyvwudvwy Tou 2upBouiiov Tne Evpwrnng H
ouyypa@ikry oudada cuvSudalel MpayuaTOYVWHOOUVN OTNV avATTUEN VAIKOU, TNV ekmaideuon
EKTTAUOEUTIKWY, TNV EUTEIQIA OE OXOMKEC TALEIG KAl TNV a&loAdyNnon TNG uabnong kat ¢ didbaokahiac.
H ouyypaen éyive petd amd tn die€aywyr) SladpacTIKWY EpYAcTNPIWY Kal EVTATIKWY OeUvVapiwy anod
ekmalOeUTIKOUC TNG KUmmpou. To cUVoAO Tou UAIKOU €xel emtiong aglohoynBel kal eheyxBel amd oudda
eKTAISEUTIKWY, TA PEAN TNG oTtolag mpogpyovTal amd SIAPOoPES KOVOTNTEC TN Kurpou.

To pabnolakd UAIKO eival Bepatiko kat oxeSIA0TNKE WOTE Va XPNOIOTIOIETal 0 GUVOUACHO UE AANa
Habnolakd LAIKG Kal eyxelpidla iotopiac. MephapPavel evvéa Oéuata. To kabe Oéua mapouatdletal
W¢ éva ouVoAo amod Kapteg MNnywv kat KApTeC ApaoTtnpIoTTWV YIa aBnTéY/TPIEC O CUVOUACUO e
KATTOLEG EMIMPOCOETEC ZNUEIWTELC Yia EkmaideuTikoUc. MNa tnv o EUKOAN XPrion TOU UAIKOU, TO KABE
Oéua eival kKwoikomolnuévo xpwuatikd. To Mia MaTid oto lMNMapeA8dv pag dev amoTelel pia
OANOKANPWLHEVN CEIPA LABNUATWY, AANG TIAPEXEL KATTOLEG TIEPAITEPW YVWOEIG OE OXEON LE OPIOUEVA
EMAeYUEVA DEUATA, O CUYKEKPIUEVN XPOVIKK TTER(060. To LaBnaolakd LAIKO €xel YOAPTE! Ue TPOTIO
TIOU VA €VOAPPUVEL TOUY/TIC EKTTAIOEUTIKOUC VA TO VIOBETOUV Kal va TO emeKTelvoLY. Mmopel va
xpnotuomoinBel kat we apetnpla yia tn dnuioupyia UAIKoL yia dAa Béuata. O oxedlaoudc kal n
O1APBPWON TOU UAIKOU EYIVE UE OTOXO TNV EUXAPIOTN EVACYOANCN TWV HABNTWV/TPIWV MG Kal Twv
EKTTAUOEVTIKWV JUE TO TTAPENDOV.

Fevikog Zxediaopog

Ta ewéa OLUATA £XOLV ETIINEYEI TIPOCEKTIKE (WOTE VA AVTITPOCWITEVOLV SIAPOPEC TTTUXEC TNE KOIVWVIKNAG
loTopIag TNS KUTTPOU Kal va €XOUV I OXETIKH CUVAPELD LETAC) TOUC. 2XETICOVTAl OAA LIE TA AVOAUTIKA
TpoyPAUUaTa TToU £@appodlovtal oTa oxoAsia Tne Kumpou. MapdAo mou ta Béuata agpopolv KUpiwg
N S10ACKAAA TNG I0TOPIAC, APKETE EVOIAPEPOLV Kal OGOUC OIOACKOUV YEWYPAPIA, AywYr| TOU TTOATN
[OWC aKOUA Kal YAWOOoEC. EmagieTal 0Touq/oTIC KMAIGEUTIKOUC VA XPNOILOTTOICOUV TO EKTTAIOEUTIKO
QAUTO UAIKG LIE TOV TPOTTO TTOU TIIOTEVOLVY Ot {Slol &TI £lval 0 KAAUTEPOC.

KaBe ©¢ua mapéxel pia oglpd SUVATOTATWY Y TNV AVANTTUEN I0TOPIKWY SECIOTATWY KAl EVWOLWV OTa
nadid. Yrdpyouy emiong opddeg Bepdtwy mou eotidlouy o€ dlapopeTIKA maidaywyikd onpeia. Ot
HaBNTE/TPIEC Kal ekmalOEUTIKOL evBappUvovTal va mpooeyyiCouv To kdBe O&ua PEAETWVTAG éva
€UPUTEPO €pWTNHA TTPOG Slepelvnaon. Ot KUPIOTEPEG LABNOIaKES TTPOBEOEIC kKaBopilovTal oe oxéon
LLE QUTO TO £pWTNHA TTPOC SlepeVVNON Kal ouvdEovTal e T Bactkr peBodoloyia, TIc OpacTnEIOTNTES
Kat tnVv agloAdynon. To UAIKO 0To GUVOAO ToU lval TTPOOSEUTIKO UTTO TNV éwold OTL ol eBodoAoYIieg
elodyovtal SladoxIKA Kal XpNolUomolovvTal aBpoloTikd: €10l Ta Oéuata 1-3 Slgpeuvoly Tn Xerion
TINYWV Kal TNV éwvola TNS TOAUTTPICLATIKAC Bewpnond. Ta Oéuata 4-6 mpocBétouv SIadpaoTIKEC
LeBdOoUC Kal TNV €vvola TNES SIAMONTICHIKATNTAC (1) TNV AVATTTUEN SIAMOATIOUIKWY KAVOTATWY), EVW
ouveyxiCouv va Sivouv gukalpleg yia TNV avantuén Oe€IOTATWY OXETIKA HE TN XProN TNYWVY Kal TNV
EKTIUNON TNC TOAUTTPICUATIKAC Bewpnong. Ta ©éuata 7-9 mpocBeTouv TNV agloAdynon TnS mpoddou
Twv madlwy o€ OAa Ta poavapepBévta. 2Tov MNivaka 1 @aivetal tia CUVOAIKT EIKOVA TOU UAIKOU.
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Kapteg Mnywv

Ma k&b O¢ua umdpyouv TECOEPIC 1 TTEVTE KAPTEC INNywy, ot 0omoieg umopolv va ewtoturnBouv. Ol
TINYEG €lval Kal YPATTTEG KAl OTTTIKEG. KATTOIEC TTNYEC XPNOIMOTIOIOUVTAL OVO Via pia dpactneldtnTa,
EVW AMNEC UITOPOUV va XpNoloTToiNBoVy o TOMATAEC SpacTtnplotntec. Ot KdpTteg MNMnywy cuvdéovTal
oTeVA e TIC KAPTEC ApAoTNPIOTATWY, TTAPOAO TTOU Ol EKTTAIGEUTIKOL UTTOPOUV VA XENOCIOTIOCoUY
TI¢ KapTeg MNMnywv Kal péoa ota mAaiota AAMwWY Labnudtwy kat evotritwy mou nén Siddokouy. Omou
BewpnBnke amapaitnTo, éyIvVe TPOCAPHOYH TWY TTPWTOTUTIWY TTNYWY, WOTE VA ival KATAMNAEC yla
Xpron o€ oxoA&io.

Kapteg Apactnplotitwyv

Ma kaBe O¢ua umapxouv dUO 1) TEEIC KAPTEC ApacTNEIOTATWY TTOU UMTOPOUV va GpwTtoTurnBouy. H
OElpa Twv SpaotnploTATWY OTIC K&APTEC APaoTnEIoTATWY Eival TpoodeuTIKr. To mMBavaTePO elval OTl
n Kapta 1, amé kdBe ocuvolo kapTtwy, Ba xpnoluomnoinBel o oxoAeia MpowtoBabuiac Exkmaidevong
(AnuoTikd), n K&pta 2 oe oyxoleia Katwtepng Asutepofdbpiag Ekmaideuvong (Mupvdoio) kai n Kapta
3 o€ oxoAela Avwtepng Asutepoabuiag Exmaideuvong (Aukelo). O kavovag autdg Sev eival Befaiwg
anapdRatog: KAMoloVeg HaBNTEY/TPIEG TNG TPwToRABUIaG ekmaideuong urmopel va emBupoly va
OoKIAGooLY TIC 6PACTNPIGTNTES TTOU TTEQINABEVOVTAL OTIC TTIO TTROXWPENHEVES KAPTEC KAl OPICUEVOL/
€C HOBNTE/TPIEC TNC SeUTEPORABUIAC eKTTAiOELONC UTTOPE! VA ATOAAVOOUVY TIC SPATTNPIOTNTEC TWV
mponyoupevwy kapTtwv. Ot Képteg Apaotnplotitwy mepMapBavouy éva LElyua amd EEXWPIOTEC
OPACTNPIOTNTEC, Ol OTTOIEC UIMOPOLV Va OAOKANPwBOLY € éva udbnua-Slepebivnon Katd To oroio
olkodopeltal otadlakd n Katavonon Twv UABNTWV/TEIWY, KABWE Kal 08 eyaAUITEPNG EKTaonC SlEpelvnon
LE €loNYNOEIC Yia eméktaon. OAec ot 6paoTnEIOTNTES OTIC KAPTEC AUTEC OUVEEOVTAL LIE TO EVPUTEPO
€pWTNUA Eo¢ SlEPeVVNON TOU OEUATOC.

Inpaiwoelg yia Exkmaideutikoug

Ol ONUEIWTELC YIA TOUG/TIC EKTTAIGEUTIKOUC TTEQINABAVOULV [IA CUVTOLN EICAYWYH OTO OEla, TNV LEPIKK
QAVATTTUEN TOU EQWTHLIATOC TTPOC SIEPEVVNON KAl TWV UABNOIAKWY TTPOBECEWVY, KATIOIEC EIONYNOELS YIa
TTAdAYWYIKEC TIPOOEYYIOELC KAl éva KATAAOYO TTAPATTOUTTWY O OAEC TIC TINYEC TTOU XPNOIUOTTOIoUVTAL
Omou eival duvatd, LTTOOEIKVUOVTAL Ol CUCXETIOLO! e AMa O¢uata. Ot madaywylKES TTPOOEYYIOELG
€lvall & QPKETEC TIEQITTWOELC EPAPUOOILES KAl O AANA OEUATA TOU LAIKOU KABWG Kal 0 AMEC SIOAKTIKEG
Kal UaBnOIaKEG TTTUXEC TOU aBraTog TG loTopiag yevikdTepa. Ot pabnaotakol atoxol dev replopiCovtal
OE OLUYKEKPIUEVN NAIKIOKT opdda. MabnTéq/TpleC Tou SNUOTIKOU CuXVA amodEIKVUOVTAL IKAVOI/EC va
pWTOLV BabUTepa epwWTrATA Kal va avTidapBavovtal SuokoAdTepa (NTAPATA amd HaBNTEY/TEIEG
TOoL yupvaci{ou. ATd TNV AAAN, HeYAAUTEPOV/EC HABNTEG/TPLEG PTTOPEL va emw@eAnBoUv amd, aAAd Kal
va amohavoouy 1dlaitepa, 6paoTNPEIGTNTES TOU OXESIACTNKAV VIO UIKPOTEPOUC/EC LabnTéC/TplEC. Ol
eKMaIOEUTIKOL Ba TTREMEL A val elvall EVENIKTOL/EC GTOV TRATTO HE TOV 0OT10{0 POV Kal AvVTaoKpivovTal
otn Sldpkela TS pabnotaknc diadikaociag.
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Mivakag 1: Evomoinuévo oxéd1o yia 1o Mia Matid oto MapeA06v uag

Baoikn
Eotiaon

H xprion Tnywv Kat n ToAUTTPIoATIKY Bepnon

MéBodol pe/yia aMnAemidpaon kat avantuén SIaMONTIOUIKWY
IKAVOTATWY

A&loNOYNON TNG TTPOOO0U TWV PadnTwv

Oépa

Ot yapnNieg
TapaddoElC Kal O
PONOG TWV
YUVAIKWY OTNV
Kurpo

Ta madié ota
HeTaMEla TNG
Kumpou

Ta maldpla otnv
Kurpo péoa amnod
Ta pdtia twy
TIEPINYNTWV

H (wry ota
naddpla TG
Kumpou

Ktripla otnv
EVTOC TWV TEIKWV
Aevkwola

Mapaddoelc Twv
Kageveiwy TNG
Kumpou

H poda otnv
Kumpo

H exmaibeuvon
otnv Kumpo

OIKIOTIKEG
TopadOCEIC OTNV
Kumpo

Kopio Epwtnpua mpog
Siepevvnon

MWE Ol YAUAMES UAC TENETEC
avTavakhoUv TNy aAhayr Tng
OTAONG TTPOG TIG YUVAIKEG e
TNV 1podo Tou Xpovou;

Nati Sev amodexduacte
mAéov va epydlovtal maidid
OTa PETAME(Q;

Mw¢ éBAemav ol TIEPINYNTEC
OTO TIAPENBOV TOUC
Kumploug

Tt urmopoULE va AaBoupe yia
TNV MOAUTTOATICUIKOTNTA TNG
KUTTPIOKNAG Kolvwviag
UEAETWVTAC TIC
SpaotnEIdTNTEG TTOU
AapBdavouy xwpa ota
naldpla og OIAPOPETIKES
IOTOPIKEC TTEPIOOOUG;

Mrmopeite va avakaAOpeTe
TOV TTOAUTTOATIOUIKO
XOPAKTAPA TNG EVIOG TWV
TEKWY TTOANG TN Asukwaiag
péoa amd TN HEAETN TwV
QPXITEKTOVIKWV TNG
pvNUEiwy;

Mw¢ ot mapadodoelc ota
Kageveia uég Bonbouvv va
KATAVOrOOUE TOUG YEITOVEG
Hag

Tt pag S16A0KEL yia Tov autd
Hag O TPOTTIOG HE TOV OTTo{o
VTUVOLQOTE;

MW¢ éxouv aMAEeL Ta
OYOAEla Kal N 0TAoN TIPOC
TOUG VEOUG [ag KaTa Ta
Teheutaia 100 xpovia;

Tt paptupoLy Ta omiTia pag
Y10 TO TTAPEADOV LG

Kupiétepol Mabnaotakoi

X1d)01

Katavéonon twv
OHOLOTHTWV Kal
SIAPOPWV OTIC YAUANIES
TEAETEC TNC KUTTpou o€
OIAPOPETIKES XPOVIKES
TIEPIGOOUC KAl O
OlAPOPETIKEC
KOUATOUPEG

Katavénon tou
TIAPENDOVTOC OAWVY TWV
naidlwv Tng Kumpou,
KaTtavonon tTng aAayng

Katavénon g
TIPOOTITIKAG TwV AAWV

Xprion OTTTIKWV TTNYWY
VIO TNV HEAETN TNG
TIOIKINOHOPPIAC WG
XAPAKTNEIOTIKOU TwV
OAUOCIWV XDPWV

AVATTUEN 1I0TOPIKWY
EVWOLWV OTTWG
XpovoAoyia, CuvExela
Kal adayr, opolotnTa
kal Slapopd

Yuveldntornoinon
TIOAUTTONTIOIKOTNTAG

Avamtuén
evouvaioBnong

Aie€aywyry Slepebvnong,
avamtuén
evouvaioBnong, KpITikr
oKEPN

Katavénon twv
aNayWV péoa amo To
XPOVO

MéBobol/
Apaotnplotnreg/
Eotiaon A§lohéynong

Epeuva pe ™ xprion
TINYWV, OHadIKA
€pYaoia, TaPOUOIATEI

Avahuon Tnywy,
opadikr epyaoia,
ougAtnon

AlaTunwon
IapaTnENoswyY amno
TIG TINYEG, Ouvepyaoia,
TIOPOUOIAOELG

Xprjon orTkwv
TINYWY, OHadIKn
€pYaoia, TapOUOIAOELG

Mapatnpenoelg,
ouvepPYaoia,
TIOPOUOIAOELG

AvAahuon oTTTIKWY
TINYWV Kal eTolpacia
miapouoiaong

Evepydg pdbnon:
napaTrpnon
EKTTAIOEUTIKOU Kal
autoaglohdynon
pabnTv

JUYKEVTPWON
oToIXelwv amod TNyEg,
SlAHUOPPWTIKN
aglohoynon

MdaBnon ektog TG
aiBovoac dibaokahiac,
TENIKT| 1] CUVOAIKH
afloAéynon
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Avaykaiog xpovog yla Ti¢ §pactnplotTnTEG Kal opyavwaon TG Tagng

O1 5paoctnploTNTEC OXEOIACTNKAV WOTE Ol EKMAIGEUTIKOL VA UITOPOUV VA TIG EVOWHATWOOLY O AAA
HaBdruata mou oxetiCovtal pe mapoduola BEUATA TWY AQVAAUTIKWY TTROYRAUATWY. [ auTd Kdbe k&pta
Ba umopoUoe va amoTEAETEL TN BACN VO CUVTOUOU TTROYRAULATOC TTou Slapkel amd dvo 1 Tpla
LaBruata, os TEPIMTWon OV XENOIUOTIOIETAL WS QUTOVOUO UVAIKO, 1 YIa éva OAOKANPO TEiUNvo, O
TIEQITTTWON TTOL XENOIOTTOLETAl O CUVOUACHO UE AANO LAIKO. Ot LaBNTEY/TPIEC UTTOPOVV VA SOUAEUOLY
e To SIKO TOUg PUBLO Kal YU AUTO PEUOVWHEVOY/EC UABNTEY/TPLEG 1) OAOKANPEG OUASES UTTOPE! va
OoUAeVUOLY TTAVW O DIAPOPETIKEC SPATTNEIOTNTEC KaTA TN SldpKela TNG (Blag XPOVIKAC TEpIOdoU.
Juxvd, ol §paoctnploTNTEC eivarl IGAVIKES yia opadikr epyacia Katd tTnv omoia ol abnTé/Tpleg
ouvepyalovTal yia va KaTaAngouv oTa KaAuTepa Suvatd amoTteAéopata. Eival emiong TETOIEC WOTE Ol
LOBNTE/TPIEC VA TTOPO UV VA TTAPouotdlouy aTny LTTOAOITN TAEN Ta eupriuatd Toud. Otav mpoTeiveTal
opadikr OOUAELE, TTOAU cuxvd N K&Be opdda Ba XpNCILOTTOINOEL TIC IDI1EC OPAOEC TTNYWV. AUTO YiveTal
yla va FonBnBolv ot uabnTéy/Tpleg va avTiAng@Bouy GTL Jia TNy UMTOPEL va TIAPEXEL OTOIXElD e
TTIOAATTACUC TPOTTOUC KAl VA BonBd aTny amdavtnon MOAMWY SIAQOPETIKWY EQWTNUATWV.

A&1oAéynon tng pabnong

H @Uon Twv Ogpdtwy Kal Twv YWV S{Vel Eppacn oTnv agloAdynon TG avIanmdkplong Twv Labntwv/
TPIWV PECA amd TIC TTAPATNPNOEIC TWVY EKTTAIOEUTIKWV. 2.€ TTOANEC Ao TIC TIPOTEIVOLEVEC SPACTNEIOTNTES
N €oTiaon BEIOKETAL OTN CUETOXI KAl 0TNV KAANEQYELQ ETTEYVWONG, OXL OTNV ETTIONUN-TUTTOTTOINUEVN
HAaBnon r tnv anoktnon oteipag yvwonc. Kabe Kapta ApactnplotiTtwy mepIMauBAvel El0NYHOEIS YIa
T0 €100¢ NG agloAdynong mmou oxeTiCetal pe T Slepelivnon 1 TIc SpactnEIGTNTEG TTou SleCAyovTal.

AutoadloAéynon padnti/tplag

H agloAdynon umopel va mpokUEl uéoa amd To cLVOUACUO TWV TTAPATNENTEWY TWV EKTTAIOEUTIKWV
Kal TNG EMAYYEAUATIKNAG TOUG KPIONG e TNV auTtoa&lohdynon Tou/Tng nabntri/tplac. Kabwe ta Oéuata
€0TIACOLV TOOO OTNV KAAIEQYEIQ TIOATIOUIKAC ETTEYVWONC KAl I0TOPIKNAE VouvaioBnong 0o Kal OTIC
TIO «TTAPAOOCIOKES I0TOPIKEG OECIOTNTEC, N A&IOAOGYNON TTPETEL £TTiong va Slepeuvd TO Babud oTov
onolo o/n padnTi¢/Tpia avtihapBavetal ry deixvel euaioONnoia TEOC TIC IGEEC TWV AAAWY Kal armodExETal
NV eyKLPOTNTA SIAPOPETIKWY TTPOOTTTIKWV.

KaBw¢ ot pabnTéq/TpIeg TPoXWPEOLY TIPOOAEVTIKA OTO KABE QEua, KaAouvTal va SnUIoUpYOULV TIIO
aKPOOKEAE(C amavTAoelC. Ot LaBnTéy/TPIEC UTTOPOUV VA agloAoynBouv Bacel Kpitnpiwv mou ot {dlol/
€¢ Ba BonBrioouv va kabopiotoLv. Ot €€RAC apxEC XpeIddeTal va XpnoIoTolouVTal WS 0dNyoC:

1. O1 paOnolakég mMPoOBECEIG KOIVOTIOIOUVTAL OTOUG/OTIG HaONTEG/TPIEG:
Aniovpyla capwv SeouWY HETAEY TNE TPEXOUOAC KAl TNG TTOONYOUUEVNC LABNong
ATIOTENEGLIATIKA EQPWTHUATA TTOU CUVEEOVTAL HIE TIG LABNOIAKES TTOOBECELC KAl XN CIUOTTOIOUVTAl
yla TNV KAAIEPYELQ TNG IOTOPIKNAG OKEPNG, Yia culrtnon, kKatavonon kat pédnon
O1 HaBNoIaKEC TTPOBETEIC KOIVOTTIOIOUVTAL OTNV AEX TOU LaBruaTog, Ommou auTo sival duvatd,
KaTd TN OIAPKEIQ TOU JABRUATOC O YAWOOA KATAVONTH YA TOUY/TIC HaBNTEC/TPIEC Kal OTO
TEAOC TOU pabrjpatoc. H oulrtnon oTtnv OAopEAEI TNG TAENS XPNOIUOTIOLETAL YIA TNV ETTAVAPOPA
TWV HaBNOIaKWY TTPOBETEWY Kal TNV euméSwaon TNG HABnong.

2. O1 paOntég/Tpieg yvwpifouv Tt mpoomadoulv va ETUXOoUV:
Ta kpithpla emruyiag (oxetiCovtal pe TIC pabnolakég mpobéoelg) culnTouvTal Ue Kal
KOIVOTTOIOUVTAl OTOUC/OTIC HABNTEG/TPIEC.

O1 KaAég avTIOPACEI/AmavTAOEIS XPNOIUOTTOIoUVTAL WG OElya ATTd TOUG/TIC EKTTAIOEUTIKOUG,



[ENIKE2 2HMEIQ2ER. TTA EKIATAEYTIKOY2

3. O1 poOntég/Tpieg epmAékovtal oTnv a§loAdynon tng SIKRG Toug SOVAELAG Kat TNG SOUAEIAG TwV AN wv:
H BaBuoidynon eival og oxéon e Ta KPITAPIA ETTITUXIAC
> képTtovral kal cu{nTouy TNV MPoodd Toug Kal kabop{{ouv TTPOOWTTIKOUES OTOXOUC.
4. O paOnTég/Tpieg Kat ol ekmaldevuTiKoi cuvepydadovtal yia Tnv a§loAdynon tng pdbnong:

Ol paBnTé/TpIEC TaipVOLY AVATPOPOSATNON YIA TO TIWE UITOPOVY VA BEATIWCOUY TN SOUAEI
TOUC

Ol aBNTEYTPIEG EXOULV XPOVO Kal EVKAIPIEC VA QVTATTOKPIBOUY OTNV avatpopoddTnon
Madi, paBnté/Tpleg kat ekmaideuTikol, kaBopilouv Ta KATAMNAQ onuEia TTPo¢ BeATiwaon
H emtuyia emdokipaleTal.

Awapop@wTiKn afloAéynon

O1 KapTeg ApaoTtnplothTwy ival SlapBpwpéved Ue TpdTo Tou va BonBolv TOUG/TIC eKmaIGEUTIKOUG
va SleCAyouy Slapop@wTikr afloAdynon 1 a&lohdynon yia udbnon. tn Slapop@wTikr aloAdynaon,
n S1daokaAia, n pabnon kat n agloAdynon cuvdudalovtal pe okorod va BontnBolv ol abntéc/Tpleg
oTNV PGSO TOUC KAl VA EVTOTTIIOTOUV LaBNTEG/TPIEC ot omoiol/e¢ xpetalovTtal oThPIEN WOoTE va
Eenepaoouy omoladnmote epnddia mou pnopel va mapeumodiCouy Ty mpododo auth.

Fva xprolpo onueio ekkivnong eival n e€¢taon Twv Slapopwy TPOTIWVY LE TOUG OTT0IoUC o1 LabnTéd/
TPIEC Ummopel va Bewpricouy OUOKOAN Hia epwTnon 1 6pacTNEIOTNTA OTO PABNUA TNG loTopiac. Mmopet
yia mapddetypa va eivat emeidn:

O1 minyé¢ mou mapouactalovtal ivat TTOATTAOKEC O MTimeO0 YAWOOAC 1) EVVOIWV

O tpdmog mou napouaidletal n dpaoctniotnTa Sivel TTEPIOPIoUEVN KABOSHyNon OTOUC

HaBNTEY/TPIEC YIa TTAPASELY A Ol OPACTNEIOTNTEC UITOPEL VA AITOKTHCOUV EYAAUTEPO Babuo

duokohiag étav dev 6oBolv ota madid Ta «Xnuela yia ZkéPn» mou mepapBavovtal os

oplopeveg Kapteg Apaotnplotritwy

O1 paBnTé/TpIEC XpetalovTal éva CUVONO YWWOEWY Kal TNV IKAvOTNTA Va CUCXETICOUV TIG

YVWOEIG AUTEC LE TIC TTNYEC WOTE VA IMOPECOLY VA TIC KATAVOR ooV (BAETTE yia Tapddelyua

NV TeheuTaia SpacTnEIOTNTA KATW artd Tov TITAO «KAVoVTaC OKEWEIC Yia TN Xpovohdynon»

070 @¢ua 8, Kadpta Apactnplotitwy 2)

O uaBnTé/TPIEC BpioKouv TTEPICCOTEPO ) AlYOTEPO ATTAITNTIKS TOV TROTIO LIE TOV OTTOI0 TTPETTEL

Va KOWVOTTOINOOWVY TIG AMTAVTHCEIC TOUG, AVAAOYA LIE TO €AV TL.X. £XOLV VA CUYYPAPOULV UL

EKTETAPEVN €kBeon avTi va SWOooLY UId CUVTOUN AlavTnon.
O1 dlapopeTikéC SlaoTtdoelg SUOKOAQC Kal TO TTOCO KAAG Ol LABNTEY/TPIEC EMTLUYXAVOUV O€ KADE Lia
amd AUTEC AMOTEAOUV CNUAVTIKN TITUXT TNS a&lohdynong TS pabnong. Katt dAo mou xpetddetal va
An@Bel erionc umdPn eival 0 KABOPICUOS TNE TTPOOAOU EVTOC UIAG CUYKEKPIUEVNG évvolag i SeCloTnTac.
To mapdadetyua mou Oivetat mmo KaTtw oxeTiCetal pe tn Se€10TNTa TG SlEPELYNONG HIAC GUYKEKPIEVNG
opddag mnywy, pa Bacikrc onuaciag Se€idtnta yia Ta mAeloTa amd Ta Oéuata mou mepNapBavovTal
OTO TTAPAV UAIKO.

Ta epWTNAATA OE TTOAEC amd TIC TTPWTEG KAPTEC ApacTnEIOTATWY YIa KaBe @¢ua (nTouv and Touy/
TIC HOBNTEY/TPIEC Va BPOUV OXETIKEC TANPOPOPIEC amd TIC TTNyEC. Ot uabnTé/TpleC BpiokovTtal oTn
Baon TN MEOOSEUTIKAG TTUpAIdac. EpwTroelg mou akohouBoly, yia mapddelyua oto O¢ua 8: «Méco
XPovwv Voui(eTe &TI €ival ol JabnTé/TlEG» Kal «MOTEVETE OTI Ol HaBNTEG/TPIEC XaipovTal TTou elval
0TO OXOA€(o Kal Toug wToypaiCouv,» {NToLV armd TOUG/TIC MABNTEC/TPIEC VA TTOOXWPEHOOLY TIEPA
amd autd mou SivovTal OTIC TTNYEC Kalt va Bydhouv cuumepdouata and auTéc. Ot TEAEUTAIEC TECOEPIC
EPWTAOEIC TNV KapTa ApaotnplotiTwy 1 0To O¢ua 8, lodyouy TOUY/TIC MaBNTé/Tpleg oTn Sladikacia
Onuiovpylag umoBEécewy Kal 0To cUVOUAOHS AUTWY LE Ta Slabéaotua oTolxEla.
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Ot 5paoTNEIOTNTEC OTIC KAPTEC ApacTnPIOTATWY 2 KAl 3 0TA TIEPICTOTEPA OEuata akoAouBouv
TIAPOLOIA LEPAPXIa OO0V APOPA TN CUYKEKPILEVN SECIOTNTA, OUWG ECA OTO TAQUOLO IAG UEYAAUTEPNG
TIOIKIAIQG TTIO TTOAUTTAOKWY TINYWY, LIE TTIO TIEPIOPIoUEVN KaBodrynon Kal e TPOTTOUG TTOU amaltouV
amod TOU/TIC MaBNTE/TPIEC va EQapUOCOLY TN yvwaon mou Ba avakahéoouy. Emmpdobeta, ol
OpaoTNPEIOTNTEC {NTOUV ard TOUC/TIC MABNTEY/ TPIEC VA XPNOIUOTIOICOLV ETTIXEIQNLOTA UTTIEQ KAl KATA
tiag dedopgvng umdBeonc. Me AAAa AdyIa, yla AuTOU/EC TOUC/TIC HaBNTEG/TPLEG N OUOKOAIQ, OTIC
O1ApopeC SIA0TACEIC TNG, £XEl auEnDel.

H StapopewTikr) a&loAdYNoN UITOPEl va EMKEVIPWVETAL OTNY TTPO0O0 EVTOC LIAC CUYKEKQIUEVNC
éwolag 1 SeCIOTNTAC | IMOPEl va apopd TNV EUPUTEPN AVATTTUEN TNG IOTOPIKAC YVWONG KAl KATAVONOoNG
TwV TAdIWV. EKTOC amd ) Siepeivnon, N avaAnn WIAC I0TORIKAG EPEVVAC amalTel eMmEoOcBeTa uia
Katavonon TNG eUoNG Twv TEKUNPIWV OTOIXEIWV TNG I0TOPIKAC SlEPEUVNONG, CUMITEPIAAUPBAVOUEVNG,
yla mapddetypa, TnG agloAdynong TNG aglommioTiag Kal XpnoudTnTag kabwe Kal Tng SuvatdtnTag
KOIVOTTO(NONC TWV EVPNUATWV.

Evag tpomnoc eméktaonc Twv 6pacTnEIOTATWY oTnv KdpTa Apactnelotitwy 1 Tou OEuaTog 8, yia va
LITOPECOLV Ol eKMTAIGEVUTIKO! VA aoxoAnBoUVKal e AAa OTolXEla TN IOTOPIKNAG Slepelivnong, elval, yia
TTAPASEIYLQ, VA PWTACOLY, TOUC/TIC MABNTEC/TPIEC TOUC KATA TTOGOV Ol PWTOYPAP{EC ATTOTEAOUV
alomoTn avanapdcTacn Tou WG éuotalav EKeivn TNV emoxn ot vVéol. H 1110 yevikd, TOoo aAnBevel To
OTL «0 paKOC O Aéel TOTE PepaTa;» MNapopola mapadelyuaTa Umopouv va dnuioupynBoly Kat yia Ta
AMa Oéuara.

Ta evpriuara, o€ OAa ta emnineda, UMoPEOLV va KovoToinBouv e SIAPopoug TPOTTOUE KAl VA OWO0ULV
a TToIKIAia oTolkelwv yia Ty aglohdynon TN mpoodou Twy tabntwv/Tplwv. MNa mapddetyua:

> UvTopA yparTd Kelpeva

MNapouoiaon He eIKOVEC

MNapouoiaon os PowerPoint

YuppeToxn og culnTnon

Apapatonoinuéveg OpacTnPIdTNTES

Ixnua 1: Alaotdoeig AuckoAiag Txnua 2: MpoodeutikdTNTA 0T SlEpelivnon

Awactaoelg Avokoliag ‘Epeuva

®uon Tou UNKOU TNG TNyAG /

TWV TTNYWV Mpdodoc
Mmopei va mapouotdoel e§nynoeig
1 va elonynBei umoBéoelg Kal va Swaoel
UTTOOTNPIKTIKA OTOLXEI
®von g Mg Mropeiva Bydhet Baotua
amartovpevng mapovaoldletal OUMITEQGOIATA OO pual Ty ’
amévTnong n 8paoTNE-OTNTA (6nAadr, va agL mépa amo TIG TANPOYOpPIES

mou éxouv SoBei otnV TiNyn) .

Mrmopei va OUyKpIVEL Kal va KAVEL TTAPATTOUTTES
peTa&L ywV Tou 18iou Kat S1aPOoPETIKOV TUTTIOU.

: ) Mmopei va avTA Ol OXETIKEG TTANPOPOPIES OTTO TINYEG
EUpoc/ molumhokaTnTa TNG KAI/H

yvwong mou Ba avakinBet va Siakpivel peTagl Tne meptypa®ng Kat tne e€ynong.
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ZxAMa 3: ZTolxeia I0TOPIKAG EpEuvag

[ lotopikn épeuva J

Alepelvnon ]

A&loAoynon Ztolxeiwv

-

I

Koiwvomoinon Evpnudtwv

Tehkn R Zuvoliki A§loAéynon

EmmpooBeta mpog TIC anavTriosic Tou anarrouvTal anod kabe Kapta ApacTnpIoTATWY, YIa TNV TTEPAITEQW
OUVOAIKH a&loAdynon TNG ABnong mou éhafe xwpa os kaBe O¢ua, umopel va {ntndel and Touy/Tig
HaBNTEC/TPIEC TOU ONUOTIKOU VA KAVOUV A CUVTOWN TTPOQOPIKY TTapouaciacn, mBavév ek UEPOUG
evog (elyoug 1 piag opadag uabnTwv/Tplwv. Ao Touy/TIG HaBNTEY/TPIEG TOU YupvVaoiou Umopetl va
({NTnBel va ypdwouv uia pikper ékBeon kat armd Touy/TIC HabnTég/Tpleg Tou Aukeiou va (ntnBsi, yia
TAPASELYHQ, E(TE e YOATTTH EITE E TOOPOPIKT TTAEOUGCIAoN, Va a&lohoyrioouy Tov Babuo otov omoio
UTTAPXEL AAAQYH KQl CUVEXELQ KOTA TA TEAEUTAIA EKATO XPOVIAL.






OGRETMENLERE GENEL NOTLAR

Giris

"Gecmisimize bir bakis’, okullardaki tarih derslerinde yardimci ve 6gretim ve 6grenim materyal seti
olup, Avrupa Konseyi uzmanlarinin yardimiyla Kibris'ta 6gretmenler ve 6gretmen egitmenleri tarafindan
hazirlanmistir. Yazi ekibi blinyesinde, 6gretim-6grenimde 6lcme ve degerlendirme, sinif uygulamalari,
dgretmen egitimi ve materyal hazirlanmasi gibi uzmanlik alanlari bir araya getirilmistir. Yazim calismalari,
ilgili konular Gzerine Kibrish 6gretmenlerle yapilan derinlikli seminerlerin ardindan gerceklestirilmistir.
Hazirlanan materyal setinin batind, Kibris'taki tim toplumlari temsil niteligine sahip Kibrish bir bagka
ogretmen grubu tarafindan es uzman degerlendirmesine tabi tutulmus ve denenmistir.

Hazirlanan dgrenim materyalleri konu temelli olup, tarih egitimiyle ilgili ders kitaplari ile diger mater-
yallerin yaninda kullaniimaya yoneliktir. Materyallerde dokuz konu bulunmaktadir; her baslik grenciler
icin bir dizi Kaynak Kartlari ve Aktivite Kartlari ile sunulmakta ve 6gretmenler icin de bazi ek Ogretmen
Notlar bulunmaktadir. Kolay kullanim agisindan her konu ayri bir renkle simgelenmistir.“Ge¢cmisimize
bir bakis” butlnlUkIU bir ders dizisi olusturmamakta; esas olarak, belirlenmis tarihsel dénemlerde bazi
secilmis konu basliklaryla ilgili anlayis kazandirmaktadir. Ogrenim materyalleri, 5gretmenlerin onlari
uyarlamasina ve gelistirmesine tesvik edecek sekilde hazirlanmistir. Bunlar, 6§retmenlerin baska konu-
larda da materyaller hazirlamalari icin model olarak kullanilabilirler. Materyallerin genel tasarimi ve
yapisi, hem ¢grencilerin hem de égretmenlerin ge¢misle muhatap olurken bundan keyif almalarini
saglamayi da hedeflemektedir.

Genel plan

Bu dokuz konu bashgi, Kibris'in sosyal tarihinin ¢esitli yonlerini yansitmak amaciyla dikkatlice secilmis
olup, aralarinda bazi i¢ baglantilar bulunmaktadir. Tiumda, Kibris okullarinda ydrdrltkte olan mifredatla
ilgilidir. Esasen tarih 6gretimine yonelik olarak tasarlanmigs olsalar da, belirli bazi konular cografya,
vatandaslk ve belki dil 6gretmenlerinin de ilgisini cekecektir. Bu 6grenim materyallerini kendilerine
gore en iyi sekilde kullanmak, 6gretmenlerin insiyatifine birakilmistir.

Her bir konu, 6grencilerin tarih becerileri ile kavramlarini gelistirmek icin bir dizi olanak saglamaktadir.
Konu gruplar, ayni zamanda farkli pedagojik odaklar da olusturmaktadir. Ogrenciler ve 6gretmenler,
her bir bashiga genel bir arastirma sorusunu ele alarak yaklasmaya tesvik edilmektedir. Ana 6grenme
amaclari bu arastirma sorusuna gore dizenlenmis olup, anahtar yontemler, aktiviteler ve élgme-
degerlendirme de bununla baglantilidir. Bir bitdn olarak plan; asamali olarak ilerlemekte, yontemler
belirli bir sirayla sunulmakta ve timuU toplu olarak kullaniimaktadir. Séyle ki; 1-3 arasi Konu basliklari
kaynaklarin kullanimini ve ¢oklu bakis agisi kavramini ele almakta; 4-6 arasi konular kaynaklari kulla-
narak ve coklu bakis acilarini takdir ederek beceriler gelistirme olanagini saglamaya devam ederken,
etkilesimli (interaktif) yontemler ve kiltdrlerarasilik kavramini (veya kultUrlerarasi becerilerin gelisimini)
de eklemekte; 7-9 arasi konular 6grencilerin dnceki basliklardaki ilerlemesinin degerlendirilmesini ve
bitlnlestirilmesini eklemektedir. Tablo T genel sema gelisimini gdstermektedir.

Kaynak Kartlari

Her konu bashginin, fotokopisi yapilabilecek sekilde hazirlanmis dort veya bes Kaynak Karti vardir.
Kaynaklar hem gorsel hem de yazili olarak hazirlanmistir. Bazi kaynaklar sadece bir aktivite icin kullanilirken
bazilariise birden fazla aktivite icin kullanilabilir. Kaynak Kartlari Aktivite Kartlariyla cok yakindan iliskilidir;
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ancak 6gretmenler yine de Kaynak Kartlarini halihazirda 6grettikleri dersler ve semalar kapsaminda da
kullanabilirler. Orijinal kaynaklar okullarda kullanilmak amaciyla uygun goriilen yerlerde adapte edilmistir

Aktivite Kartlan

Her basligin fotokopisi yapilabilecek sekilde hazirlanmis iki veya U¢ Aktivite Karti vardir. Aktivite
Kartlarindaki etkinlikler asamali olarak ilerlemektedir. Genel olarak, her dizideki 1. Kart ilkokullarin
kullanimina uygunken, 2. ve 3. Kartlar sirasiyla Ortaokul ve Liselerde kullanilacaktr. Bu kati bir kural
degildir: bazi ilkokul 6grencileri daha ileri kartlardaki aktiviteleri de denemek isteyebilirler ve bazi
ortaokul-lise 6grencileri de daha onceki kartlardaki arastirma sorularindan keyif alabilirler. Aktivite
Kartlari, bir seferde tamamlanabilecek munferit aktiviteler; 6grencilerin kademeli olarak bir anlayis
gelistirdigi incelemeler; ve calismanin genisletilmesi icin gerekli detayli sorgulama ve énerilerin bir
karisimini icermektedir. Aktivite Kartlarinda onerilen tim calismalar, konu bashd altindaki arastirma
sorusuyla baglantihidir.

Ogretmenlere Notlar

Ogretmenlere notlar, konuyla ilgili kisa bir giris yapar; arastirma sorusunu ve dgrenme amaclarini biraz
acar; bazi pedagojik yaklasimlar énerir; ve referanslariyla birlikte, kullanilan kaynaklarin bir listesini verir.
Uygun oldugu durumlarda diger konularla olan baglantilar belirtilir. Pedagojik yaklasimlar, bazi durum-
larda materyal setindeki diger konu basliklarina ve genel tarih dgretimi ile dgrenimine de aktarilarak
kullanilabilir. Ogrenme amaclari belirli bir yas grubuyla sinirl gérilmemelidir. Ilkokul 6grencileri siklikla
daha Ust duzeyde sorular sorma ve konulari anlama kapasitesi gosterebilirler. Daha blyUk 6grenciler
ise daha kicUk 6grenciler icin hazirlanmis aktivitelerden faydalanabilir ve bundan cok keyif alabilirler.
Ogretmenler, 6grenme slrecini diizenlemekte esnek olmalidirlar,

Tablo1: “Ge¢misimize bir bakis” icin biitlinleyici sema

Ana Metodlar/Aktiviteler/

Odak Bashk Temel Arastirma Sorusu Ana Ogrenme Amaci  Gl¢me-Degerlendirme
odagdi
1 Kibristaevlilik Kadina yonelik olarak zaman ' Zaman igerisinde ve Kaynaklari kullanarak
gelenekleri ve icerisinde degisen tutumlari farkl kalturlerde Kibris yapilan arastirmalar;

z kadinlarin rold ddgunlerimiz nasil yansitir? dugun térenlerindeki grup calismas;

o benzerlikler ile sunumlar

= farkliliklari anlamak

e}

=

‘é Kibris'ta Gocuklarin madenlerde Tum Kibrisli cocuklarin Kaynak analizleri; grup

v madenlerdeki calismasini neden artik kabul  gegmisini anlamak; calismas; tartisma

g cocuklar etmiyoruz? degisimi anlamak

5

E

c

g 3 Gezginlerin Gegmiste gezginler Bagskalarinin bakis Kaynaklardan

® gozlyle Kibris'ta  Kibrishilari nasil gértiyorlardi? | acilarini anlamak gozlemler yapmak;

§ Pazar yerleri ishirligi calismasy;
sunumlar



Ana
Odak

Bashk

Kibris'taki Pazar
yerlerinde yasam

OGRETMENLERE GENEL NOTLAR

Temel Arastirma Sorusu

Tarihin farkli dénemlerinde
Pazar yerlerinde gerceklesen
aktiviteleri inceleyerek Kibris
toplumunun cok kaltdrli

Ana Ogrenme Amaci

Cesitliligin kamu

alanlarinin bir ¢zelligi
oldugunu gostermek
icin gorsel kaynaklari

Metodlar/Aktiviteler/
Olgme-Degerlendirme
odagi

Gorsel kaynaklarin
kullanimi; grup
calismasi; sunumlar

g dogasuyla ilgili ne nasil kullaninz?
b biliriz?
S dgrenebiliriz
S E
—?) = Lefkosa Surlari- Mimari anitlarini inceleyerek | Devamlilik ve degisim, Gozlemler yapmak;
Z 5 cindeki binalar Lefkosa Surlaricinin cok benzerlik ve fark, ortak calisma;
= g kaltarla ozelliklerini kronoloji gibi tarihsel sunumlar
% = kesfedebilir misiniz? kavramlar gelistirmek
(0]
v
- @
= Q0
_;CU
3 6 Kbrs'ta Kahvehane geleneklerimiz Gok kulturld farkindalik Gorsel kaynaklari
£ kahvehane komsularimizi anlamamiza yaratmak incelemek ve sunum
gelenekleri nasil yardimci olur? hazirlamak
7 Kibris'ta moda Giydiklerimiz bize kendimizle = Empati gelistirme Aktif 6grenme;
ilgili ne 6gretir? ogretmen godzlemi ve
ogrencinin

6z- degerlendirmesi

8  Kibnis'ta egitim Gectigimiz 100 yil icinde
okullar ve genglere yonelik

yaklasimlar nasil degisti?

Sorular sorma; empati
gelistirme; elestirel
distinme

Kaynaklardan kanit
toplama;
bicimlendirici
degerlendirme

9  Kibris'ta konut
gelenekleri

Evlerimiz bize gegmisimizle
ilgili ne anlatiyor?

Zaman icindeki
degisiklikleri anlamak

Sinif disinda 6grenme;
Ozetleyici
degerlendirme

Ogrencilerin gelisiminin degerlendiriimesi

Aktiviteler ve sinif diizenlemesi icin gereken siire

Aktiviteler, 6gretmenler tarafindan mdifredatin benzer alanlarindakiilgili diger derslerle bittnlestirilebilecek
sekilde tasarlanmistir. Dolayisiyla her kart, tek basina kullanildigi zaman iki veya Ug ders strebilecek
kisa bir planin; diger materyallerle birlikte kullanildigi zaman ise bitdn bir donem kullanilabilecek bir
planin temelini olusturabilir. Cocuklar kendi stratlerine gore calisabilirler ve dolayisiyla da bireysel
olarak her cocuk veya gruplarin battnd ayni stre icinde farkli aktiviteler Gstinde calisabilir. Aktiviteler
genellikle cocuklarin en iyi sonuclari elde edebilmek icin isbirligi yaptiklar grup ¢alismalarina uygun-
dur; ayni zamanda, ¢ocuklarin bulgulari hakkinda sinifin geriye kalanina sunum yapmalarina da
elverislidir. Grup ¢alismalar onerildigi zamanlarda, siklikla tim gruplar aynr kaynak dizisini kullanacaktir.
Bunun bir nedeni de, 6grencilerin tek bir kaynagdin cesitli sekillerde ifade edilebilecedini ve bircok farkli
soruyu cevaplamaya yarayabilecedini anlamalarina yardimci olmaktir.

Ogrencilerin 6grenme siireclerinin degerlendirilmesi

Kaynaklar ile konu bagliklarinin dogdasi, 6gretmenlerin gozlem yoluyla, 6grencilerin tepkileri ile yanitlarini
degerlendirmelerine vurgu yapmaktadir. Onerilen aktivitelerin cogunlugunda temel odak noktasi,
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drgtin egitim yoluyla 6grenme ve bilgi kazanimi degil, 6grencilerin katilimi ve farkindaligidir. Her bir
Aktivite karti, izlenen aktiviteler veya arastirma sorularina uyumlu dlgme-degerlendirmenin tdrd Gze-
rine Oneriler icermektedir.

Ogrencinin Oz Degerlendirmesi

Degerlendirme, gretmenin gdzlemi ve profesyonel muhakemesiile 6grencinin 6z-degerlendirmesinin
bir birlesimi olabilir. Konu basliklarinin odaklandigi nokta, “geleneksel” tarih becerileri oldugu kadar
empati ve kilttrel anlayis oldugundan, degerlendirme, 6grencinin baskalarinin fikirlerine yonelik
farkindahgi veya duyarliigini ve farkli bakis acilarinin gecerliligini ne kadar kabul ettigini 6lgmelidir.

Ogrenciler her bir konuda ilerlerken onlardan daha uzun cevaplar vermeleri istenir. Ogrenciler,
olusturulmasina yardimci olduklari kriterlere gore degerlendirilebilirler. Asagida yer alan esaslar bir
kilavuz olarak kullaniimalidir:

1. Bgrenme amaclar 6grencilerle paylasilir:
Yeni bilgi ile dnceden 6grenilenler arasinda agik baglantilar kurulur.

Etkili sorgulama, 6grenme amaclanyla iliskili olup disinme, tartisma, anlama ve 6grenmeyi
gelistirmek icin kullanilir.

Ogrenme amaclari, dgrencinin anlayabilecedi bir dilde dersin basinda, uygun oldugunda ders
sirasinda ve dersin sonunda paylasilir. Ogrenme amaclarini yeniden gozden gecirmek ve
ogrenilenleri pekistirmek amaciyla ders sonunda bir degerlendirme stresi ayrilabilir.

2. Ogrenciler neyi basarmaya calistiklarini bilirler:
Basar kriterleri (6grenme amaclariyla ilgili) 6grencilerle tartisilir ve paylasilir.

Ogretmen tarafindan iyi yanitlar érnek olarak verilir.

3. Ogrenciler hem kendilerinin hem de digerlerinin calismalarinin degerlendirilmesine dahil olurlar:
Not verme basari kriterlerine aykiridir.
Ogrencilere distnmeleri, kendi gelisimleriyle ilgili konusmalari ve kisisel hedefler koymalari
icin firsat verilir.

4. Ogrenciler ve 6gretmenler 6grenme siirecini degerlendirmek icin birlikte calisirlar:
Ogrencilere calismalarini nasil iyilestirebilecekleri konusunda geribildirim yapilir.
Ogrencilere geribildirime yanit verecek zaman ve firsat taninir.
Ogretmen ve 6grenciler, iyilestirme icin birlikte uygun hedefler belirler.

Basar kutlanir.

Bicimlendirici degerlendirme

Aktivite kartlari, 6gretmenlerin bicimlendirici degerlendirme yapmalarina veya 6gretici/dgrenme icin
degerlendirme yapmalarina yardimci olacak sekilde hazirlanmistir. Bicimlendirici degerlendirme,
ogrencilerin, ilerleme kaydetmesine ve bu ilerlemeye mani olabilecek engelleri belirleyip bunlari
asmalarina yardimci olmak amaciyla 6gretim, 6grenim ve degerlendirmeyi birlestirir.

Yararli bir baslangi¢ noktasinin, tarihle ilgili bir soru veya aktivitenin 6grenciye zor gelecegi ¢esitli
sekillerini distinmek oldugunu goérebilirsiniz. Bunun nedenleri drnedin sunlar olabilir:

Sunulan kaynaklar, kullanilan dil veya altinda yatan kavramlar agisindan karmasiktir.
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Yerine getirecekleri gorevin 6grencilere anlatilis bicimi onlar icin yeterince aciklayici degildir.
Ornegin, belirli Aktivite Kartlar Gizerindeki “dustintlmesi gerekenler” kismi égrencilere veril-
mezse, cocuklar icin gorevler daha zor hale gelebilir.

Ogrencilerin bir bilgi temeline ve bir anlam cikarabilmek icin bu temeli kaynaklarla iliskilendirme
becerisine ihtiyaclar vardir. Ornegin, Sekizinci baslik altindaki 2. Aktivite kartinda“Kronolojiyle
ilgili ddstnmek”konusundaki son 6deve bakiniz.

Ogrenciler cevap vermeleri gereken sekli biraz zorlu bulabilirler; 6rnegin, kendilerinden kisa
bir cevap vermeleri yerine uzun bir yazi yazmalari istenirse.

Zorlugun farkli boyutlarini g6z 6ntinde bulundurmak ve 6grencinin bu zorluklarin herbirini asmada
ne kadar basarili oldugunu belirlemek, 6grenimin degerlendiriimesi acisindan énemlidir. Diger bir
nokta ise, belirli bir kavram veya beceri konusunda ilerleme kaydedilmesidir. Asagidaki 6rnek, bu
materyal setindeki konu basliklarinin cogu icin esas olusturan, sunulmus kaynaklarin incelenmesi ve
sorgulanmasi becerisiyle ilgilidir.

Her bir baslik altindaki ilk Aktivite Kartlarinin cogundaki sorular, 6grencilerin kaynaklardan ilgili bilgileri
ayirmalarini talep ediyor; burada, dgrenciler ilerleme piramidinin tabanindadirlar. Daha sonraki sorular,
ornegin sekizinci baslik altindakiler: Egitim:'Sizce 6grenciler kag yasindadir?’ve‘Sizce 6grenciler okulda
olmaktan ve fotograflarinin ¢ekilmesinden memnun mudurlar?; 8grencilerin kaynaklarda verilenin
Otesine gitmelerini ve onlardan ¢ikarimlar yapmalariniister. Sekizinci bashgin 1. Aktivite kartindaki son
Uc¢ soru, 6grencilere varsayimlar dne sirme kavramini tanitir ve bunlari var olan kanitlarla iliskilendirmeyi
ogretir.

Bircok konu altinda 2. ve 3. Aktivite Kartlarindaki gorevler, belirli beceriler konusunda benzer bir hiyerarsi
takip eder. Ancak bu gorevler, gitgide daha genis ve karmasik kaynak cesitliligine sahip olup, dgrencilere
daha sinirli bir rehberlik verir ve onlardan gegmiste 6grendikleri bilgileri hatirlayip kullanmalar istenir.
Bunun yaninda 6grencilerden belli bir varsayimin lehinde ve aleyhinde argiimanlar Gretmeleri istenir.
Boylece, 6grenciler igin zorlugun gesitli boyutlari ele alinmis olur.

Bicimlendirici degerlendirme belirli bir kavram veya beceriile ilgili ilerleme Uzerine odaklanabilir veya
daha genis anlamda, 6grencilerin tarih bilgisi ve anlayisinin gelisimiyle birlikte ele alinabilir. Inceleme/
sorgulamanin yanisira bir tarih arastirmasi yapmak, asgari olarak, kaynaklarin gtvenirligiile yararlihgimi
degerlendirebilmek ve bulgularr iliskilendirebilmek gibi beceriler de dahil olmak Uzere, kanitin dogasin
anlamayi da gerektirir.

8. basliktaki 1. Aktivite kartinda yer alan aktiviteleri gelistirmenin bir yolu olarak, tarihsel arastirma/
sorgulamanin diger unsurlarini ele almak amaciyla 6grencilerden, 6rnedin, fotograflarin, o zamanlarda
genclerin nasil gérinduklerini gtvenilir bir sekilde yansitip yansitmadigini distiinmelerini isteyebilir-
siniz; veya daha genel anlamda, ‘Fotograf makinesi hicbir zaman yalan sdylemez?’ séziintn ne kadar
dogru oldugunu sorabilirsiniz. Baska konu basliklari altinda da buna benzer érnekler gelistirilebilir.

Bulgular, her dizeyde, cesitli sekillerde kullanilarak 6grencilerin gelisimlerini degerlendirebilmek icin
bir dizi ipucu saglayabilir. Ornegin:

Kisa yazilar

Resimli sunum

Power point sunumlar

Siniftaki tartismalara katilma

Drama aktiviteleri
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Sekil 1: Zorluk boyutlan

Zorluk boyutlari

Kaynagin (veya kaynaklarin)/
materyalin yapisi

Istenen Gorevin
cevaplarin nasil anlatildigi
yapisi

Hatirlanmasi gereken bilginin
boyutu/karmasikhig

Sekil 2: Bir sorgulama/incelemede ilerleme

Sorgulama/inceleme

ilerleme

Aciklamalar ileri stirlilebiliyor veya
varsayimlarda bulunabiliyor ve
destekleyici kanitlar verebiliyor

Kaynaklardan gegerli cikarimlar yapabiliyor
(6r. verilenin otesini dustinebiliyor)
VE/VEY A
Ayni ve farkli tiirdeki kaynaklari karsilastirabiliyor
ve bunlar arasinda baglanti kurabilivor

Kaynaklar icindeki ilgili bilgileri ayirt edebiliyor
VE/VEY A
Tanim/tasvir ile aciklama arasinda ayirim yapabiliyor

Sekil 3: Tarihsel sorgulamanin unsurlan

[ Tarihsel sorgulama

4[

inceleme ]

4[ Kanitlarin degerlendirilmesi J

4[ Bulgularin aktarilmasi/iletisimi ]

Bicimlendirici Degerlendirme: Her Aktivite kartinda istenen cevaplarin yaninda, her baslk altinda
gerceklesen 6grenmenin daha 6zetleyici bir degerlendirmesi icin, ilkokul 6grencilerinden, belki ikili
gruplar halinde, s6zI0 olarak kisa bir sunum yapmalari; ortaokul 6grencilerinden kisa bir kompozisyon
yazmalari; lise 6grencilerinden de, 6rnegin, yazili ya da sozIU olarak gectigimiz yUz yil boyunca yasanan
degisiklikler ile strekliliklerin bir degerlendirmesini yapmalari istenebilir.
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Introduction to the topic

The focus of this topic is to enable pupils to explore issues of continuity and
change, similarity and difference, source interpretation and empathetic
understanding by investigating wedding ceremonies and the light they
throw on the role of women during the past 150 years. The key aspects of
the investigation are:

*  The ways in which the customs, rituals and symbols associated with
weddings have (a) changed; and (b) remained the same and the
reasons for this;

° How to account for the similarities and differences both within and
between Greek and Turkish Cypriot wedding ceremonies;

*  How wedding ceremonies and the traditions associated with them
provide evidence about the position of and attitudes towards women
in Cypriot society, and how these have changed over time.

Learning intentions

The enquiry question for this topic is:'How do our wedding ceremonies
reflect changing attitudes to women over time?' Specific learning intentions
for each age group are:

Level One Activity Card (Primary): Pupils will:
* describe and begin to interpret visual sources;
* appreciate similarity and difference;
° respond to a source;
* empathise with others;

* consider an aspect of their family history.

Level Two Activity Card (Lower Secondary): Pupils will:

* interpret and begin to put forward hypotheses to explain visual
and documentary sources;

* assess the utility of sources;

* understand the social and cultural significance of aspects of wed-
ding customs and symbols;

* empathise with others.

Level Three Activity Card (Upper Secondary): Pupils will:

* use their knowledge and understanding of contemporary society
to make valid comparisons with the past;

° assess the relative reliability and adequacy of sources;
* explore the nature of societies past and present;

* consider issues of stereotyping.

A LOOK AT OUR PAST

TEACHER NOTES

Pedagogical approaches

Pupil learning will be guided by the questions and activities on the cards.
However, as pupils learn best when they are actively and emotionally
engaged with the stimulus material, teachers should adopt active learning
strategies to encourage critical and creative thinking and discussion by the
pupils. Among the strategies that can be used are:

1. Use Source C as part of an initial warm-up activity. If possible, project
the photograph on to a screen and, without giving the pupils any clues (e.q.
without providing a caption, and no mention of weddings!), ask them to
discuss and explain their responses to questions such as:

*  When do you think this photograph was taken: recently;
50 years; 80 years; or 100 years ago?

*  What do you think the two people in the photograph are doing?
* What do you think they are feeling/thinking?
(Then add the caption to the photograph)

¢ Now the photograph has a caption, do you want to alter any of
your earlier responses?

2. Introduce practical activities, for example:

* Henna demonstration: Pupils are informed that brides (both
Greek-Cypriots and Turkish-Cypriots) used henna to decorate their
hands. Demonstrate how henna was/is used.

* Preparing and serving herse/ressi: This played an important
part in both Greek and Turkish Cypriot wedding ceremonies.

* Role play: In addition to the visual and documentary sources
provided here, use other kinds of material (e.g. tapes of wedding
songs, videos of wedding dances, family memorabilia and recol-
lections) to enable groups of pupils to simulate both a traditional
and a modern wedding. Ask the pupils to ‘freeze the action’ at
points where they think the ceremony reflects a significant aspect
of attitudes towards women.

3. Avoidance of stereotyping: using contemporary sources (including
newspaper and TV reports) consider how significant ethnicity is in explaining
differences, as opposed, for example, to economic, social or personal factors.

4. Interpreting rituals and symbols: the meaning of rituals and symbols is
often difficult to determine, and they commonly have more than one
interpretation. For example, with reference to the painting reproduced as
Source C (Source Card 2):



WEDDING TRADITIONS AND THE ROLE OF WOMEN IN CYPRUS

Slaughter of chicken/ = Cock’s blood indicates both the consolidation
cockerel under bride’s = of man's power over his wife and the solid
feet foundations of the new house itself.

Also: According to tradition a building would
collapse if its foundations did not contain a
living being.

Throwing of pomegra-
nate against the house

The bursting of a pomegranate in front of the
new house symbolises wealth, happiness and
fertility.

Also: this is supposed to avert evil; that is why
the phrase ‘let our enemies burst like the
pomegranate’is sometimes told.

Alternatively: the custom is sometimes asso-
ciated with the myth of Persephone who was
made by Pluto, god of the underworld, to eat
a seed of pomegranate in order to forget her
mother (and proper marriage) and marry
Pluto.

Discuss the significance of ritual and symbols in other contexts (e.g. religion,
sport, festivals).

A LOOK AT OUR PAST

Sources available for this topic on pupil Source Cards:

A Photograph of a Greek-Cypriot bride wearing Amalia dress,
Costas and Rita Severis Collection.

B Photograph of a Turkish-Cypriot bride wearing Bindali dress,
Costas and Rita Severis Collection.

C Michael Kassalos (Askeia 1885, Larnaka 1974) The Wedding, oil
painting on canvas. © Folk Art
Museum of the Society of Cypriot Studies, Lefkosia.

D Kutlu Adali (1963) Dagarcik (Rucksack —Notes from the villages |
visited), Nicosia. pp. 208-212. (Translated).

E Lia Mylona (1980) The Cypriot Woman, Nicosia p. 29.

Links to curriculum

The curriculum area of history is ‘Social history of Cyprus. The theme can
also be linked to the curriculum subjects of social studies, civics and citizen-
ship.

Links to other topics in the pack

The role of women is explored in most topics and particularly in Topic 6
‘Coffee shop traditions in Cyprus’; Topic 9°Housing traditions in Cyprus’; and
Topic 7 ‘Fashion in Cyprus.



Eicaywyn oto Oépa

To O&Ua auTO ETIKEVTPWVETAL OTO VA KATAOTHOEL TOUG LABNTE/TPIEC IKavOU/
£Cva €pELVOLY (NTAATA CUVEXELAC Kal AMAYNAE, OHOIOTNTAG Kat SIapopdc,
€PUNVEING TWV TINYWV Kal Katavonong de evouvaiotnon, péoa amd tn Ole-
PELVNON TWV YAUARNWY TEAETWV KAl TOU TPOTIOU LE TOV OTTOI0V QUTEC PWTi-
Couv To PONO TWV YLVAIKWV Ta TEAeuTaia 150 xpdvia. Ta Bacikd onueia Tg
Slepevivnong eivat:

°  Tldg éxouv aMNAel Ta €A, Ol TEAETOUPYIEG Kal Ta cUPBoA TTou
oxetiCovTal e TO YAUO, AANA Kl TTWG €xouv TTapapeivel Ta idla (kat ot
AOYOL YIa QUTH TN CUVEXELQ KAl alayr)

. H amapiBunon opolotiTwy Kat S1apopwv OTIG ENNVOKUTTPIAKES Kall
TOUPKOKUTIPIAKEG YOUNMEG TEAETEG EEXWPIOTA ANAA KA ETAEY TOUG

° MWE Ol YaAIEC TEAETEC Kal Ol TTAPASOTEIC TTOU OXETICOVTAL LIE AUTEG
Oivouv aTolkEla yia TN B€0n TwV YUVAIKWY KAl T 0TAoN TTPOC TIC Yuvai-
Keg oTnv Kummplakr kolvwvia Kal Tiig auTég AMadav Jéoa ata Xpovia;

Ma@noakég MpoBioeig

To gpwtnua mEog dlepelivnon yia autod To O¢ua eivat: «wg ot yapriAleg Tehe-
TECQVTAVAKAOUV TNV aM\ayr| TNG 0TAONG TTROE TIG YUVAIKEG HE TV TTAPOS0 Tou
XPOVoU;» Ol GUYKEKPILEVOL LaBnolaKko! 0TOXO!L yia KABe NAIKiakr) opdda eivat:

Kapta mpwtou emumédou (AnpoTikd) Ot pabntég/tpieg va:
°  TEPYPAPOLV KAl VA aPXIOOLV VA EPUNVEVOUV OTTTIKEG TINYEG
°  aflohoyolv opOoIOTNTEG Kal SIAPOPEC
° avtanmokpivovtal o pa myn

° avamtuéouy evouvaioBnon

®  PENETOVV MO TTTUXH TNG OIKOYEVEIAKNG TOUG lOTOPIAG.

Kapta deutepou emmédou (Mupvdaoto) Ot pabntég/Tpieg va:
®  gpunvelouy Kal va apxioouv va Slatumwvouv UMoBETELS yia va
EMEENYAOOULV OTTTIKEG KAl £YYPAPEG TINYEG
* aflohoyolv TN XPNOIUOTATA TWV TTNYWV

®  KATAVOOUV TNV KOIVWVIKH KAl TTOAMTIOUIKY) ONpacia Twv yauiAlwy
€Bipwv Kal oupBoAwY Kal TIC SIAPOPES TITUXEC TOUG

° avamtuéouy evouvaiobnon.

Kdapta tpitov emmédou (AUkelo) Ot padntég va:
®  XPNOWOTIOIOVV TN YVWOon Kal Katavonaor) Toug yla TN ouyxpovn
Kolvwvia yla va kavouv BACIES CUYKPITEIC UE TO TTAPENDOVY
*  aflohoyolv TN OXETIKN A&lomoT(a Kal EMAPKELD TWV TINYWV

°  SIEPELVOLV TN GUON TWV KOIVWVIWV ToU TTAPENBAVTOC Kal TOU
TIAPOVTOG

®  peleToVv (NTAUATA OTEPESTUTIWV.

MIA MATIA 2T0 MAPEAOON MAX

XHMEIQZEIZ TIA
EKMAIAEYTIKOYX

Nawdaywyikéc Mpooeyyiosig

H pabnon 6a kabodnyeital and Ti¢ epwTAOELS Kal pA0TNPIGTNTEC TTOU
TIpOTEiVOVTAl OTIC KEPTEC. OpwG apou ot LabnTEéY/TpIES abaivouv kahUTepa
OTaV A0XOAOUVTAL EVEQYA HE UAKO TTOU TOUG TTAREXEL KIVvNTPQ, Ot EKTTAIOEU-
TIKoi Ba mpémel va uloBeTOLY, KABE POoPd, OTPATNYIKES EVEQYOUC UABNOoNG
yla va evBappUvouy TNV KPITIKK Kal SNUIOUPYIKK OKEPN Kat culrtnon
QAVAEDA OTOUC HABNTEY/TPIEC. METAEY TWV OTPATNYIKWY TTOU UITOPOUV va
XpnoluomoinBouv eivat:

1. A&omoinote TNy Mnyn I we PEPOC IAC APXIKNAC TTPOTIAPACKEUAOTIKAG
Spaotnpiotntag Edv eival Suvatd, mpoAalete Tn pwToypagia o pia 08ovn
Kal Xwpi¢ va SWOETE 0TOUG HABNTEC OTTOIASHTIOTE EVOEIKTIKA OTOIXEA (TT.Y.
xwpic va toug dwoete AeAvta Kal Xwpic va avagepbeite o€ yauoud!) (ntn-
OTE TOUG VA CLNTACOULY KAl VA EENYRO0LV TIC AIAVTHTELS TOUG OE EPWTATEIG
OTWG

°  Mote motevete Tl \AEBNKe auTr N wToypaeia — mpdopata,
TIpWV TTEVAVTA, oydovTa 1 ekaTo Xpovia;

°  TUMOTEVETE OTI KAVOLV Ta OUO TIPOCWTTA TG PWTOYPAPIAC
*  TimoteleTe 6TI aloBavovTay/okEéPTovTay
(Emreita mpooBéote T Ae(avta otn pwrtoypapia)

°  Twparmou BAémete T AeCavTa, BéNeTe va aMEEeTe kamola amd TiG
TTPONYOUMEVEG AMAVTAOELG 0aG;

2. E€oikelwon e xprion MaKTIKWY §paaTNPIOTATWY OTIWE Y10 TOPASELYUA:

°  Emidei€n Xéva: ol pabntéq/Tpleg MANPOoQOPOUVTAL OTL Ol VUUPES
(Kal EN\nvoKkUTTpLEG Kal TOUPKOKUTIPIEC) XPNOIOTIooUoaV T
OUYKEKPIEVN XPOVIKH TEPI0OO Xéva yia va SIaKoCHOoUY Td Xépla
TouG. Agi€Te WG XpNnolomolovvTay / XPNOIUOTOLETal N Xéva.

*  Mwgpayeipeuav kat oépPipav To pEot: AUTO ANMOTEAOUCE ONua-
VTIKO KOUUATL KAl TV EAMANVOKUTTOIAKWY KAl TWV TOUPKOKUTTPIAKWV
YAUAALWY TEAETWV.

°  Oeatpiko mayvidi: EKTOC armd TIC OMTIKES KAl EYYPAPES TTNYEC TIOU
XpnolpomolouvTal €0, XPNOILOTIOINOTE AAA (0N LAKWY (TT.X.
NXNTIKSO UAIKO e yauriAa tpayoudia, BIVTEo pe yapnMoug Xopoug,
OIKOYEVEIAKA QVARVNOTIKE QVTIKEIEVA KAl QVAUVAOELS) WOTE Va
Swoete TN SuvatdTNTA OE OUASEG LAONTWV/TPLWY VA avarapa-
OTrooLV TOCO WA TTAPASOCIAKr GCO Kal Jia oUYXEovN YA
TENET. ZNTAOTE amd TOUY/TPIG HABNTEY/TPIEG VA «TTAYWOOULV TN
Opdon» og oneia ota omoia TMOTEVOLV OTL N TEAETH AVTAVOKAG
MO ONUAVTIKR TITUXR TNG OTAONG TTEOG TIG YUVAIKEC,

3. ATTOQUYI OTEPEOTUTIWV: LIE TN XPHON CLUYXPOVWV TINYWV (CUHTTEPINA-
Bavopévwy Kal pemopTal og epnUEPIOEC Kal TNAEOPAON) LEAETAOTE €AV Kall
TG0 CNUAVTIKY Elval n Kataywyr) Katd TV enegriynon Twv Slapopwy, o
avTiBeon, yla TapASELYHA HE TOUG OIKOVOUIKOUG, KOWWVIKOUG 1 TIPOCWTTIKOUG
TTaPAYOVTEC.



Ol TAMHAIEZ TTAPAAO2EL KATO POAO2 TON TYNAIKQN 2THN KYTIPO

4. Epunveia TeheToupylwv Kal cUPBOAwY: gival cuxvé SUOKOAO va Kabo- AaBéoipeg mnyég otig Kapteg Mnywv yia Mabntég/tpieg
PIOTEl TO VONUA TWV TEAETOUPYIWY Kal CUPBOAWY Kal cuvrBwe Sivovtal
mépav anod pla epunveiec. MNa mapadelypa, avaeopikd e Tov mivaka n
avanapaywyrj Tou omofou amoteAel TV MNnyn A (Kapta Mnywv 2):

OwToypagia Hag ENNVoKUTIPIAE VUPNG TTOU POPAEL VUPIKO OE
OoTUA Apaia, ZulMoyr Kwota kai Pitag XeBépn.

B OwTtoypagia pag TOUPKOKUTIPLAG VUPNG TTOU POPAEL VUPIKO O

. . . . . ) oTUA Bindali, ZuMoyr| Kwota kat Pitag ZeBépn.
H oeayni tn¢ kotag/  ToaipaTou Kokopa oUpBoAIlel TN Tayiwon

KOKOPA UIMPOOTA 0T NG I0XVOC TOU AVTPEA TTAVW 0T yuvaika Tou r MixarA Kédoahog (Aoketa 1885 - Adpvaka 1974), O [duog, Aadi og
T6SIa TNC VOPNC Kal Ta loXUPA Bepéia Tou véou orTiov. &0Mo, © Mouoeio Aaikrig Téxvng g Etaipeiac Kumpiakwy 2mouduy,
Aeukwoia.

Emiong: cupewva pe Ty mapddoon To KTrplo
Ba katéppee av ota Bepéhid Tou Oev umripxe
gva (wvTavo ov.

A Kutlu Adali (1963), Dagarcik (oaxibio) — Znuegiwuata amé ta xwpld
10U EMOKEPTNKA, NeuKkwo{a o¢. 208-12.

E Ala Muhwva (1980), H Kbmpia luvaika, Aeukwaoia o. 29.

TUVO£OEIC HE TO AVAAUTIKO TIPOYPAHRMA

Métaypa podlol mévw  To OTACIUO evog podlol UMPooTd amd To

oto onlit Katvouplo oritt cupBoAilel MoUTo, euTuxia
Katyovipotnta.

JUVOEETAL [E TO TIEPIEXOUEVO TOU QVANUTIKOU TTPOYPAUIATOC EKEl OTTOU
napouctdletal n Kowwvikr lotopia tg Kumpou. To ©¢ua pmopet emfong va
OUOXETIOTE( e Habrjpata Omwe Ta KOVWVIKA BEUATA Kal N aywyr] TOU TIOATN.
Emiong: amotpémel To kakd. Ma 1o Adyo autod

Neybtav Kariote n gpAan «ag oKAEOLY ol Tuvbéoeig pe aAla Oépata mov mepiAapfdavovtal oTo
exBpol pag émwe autod to podw. Tap6v UAIKS

EvaA\aKTIKA: 1O €010 auTo ouoyetidetal
OPIOUEVEC POPEC LE TO LUB0 TNC MNepaepdvng
110V E€aVayKAOTNKE amd Tov Adn, To 66 Tou
Katw Kdéopov, va edel éva omupi amd podt
YlaVa EEXACEL TN UNTEPA TNG (KAl TO Y& TTou
Ba ékave) kal va mavTpeuTel Tov Adn.

O pdhog Twv yuvalkwv Siepeuvatal ota mielota Oéuata kat 1dlaitepa oTo
O¢ua 6: "Mapaddoelc Twv Kageveiwv Tng Kumpou', 1o O¢ua 9: “OIKIoTIKEG

MNapadocelc Tng Kumpou', kat To Oéua 7:"H Méda atnv Kumpo”.

>UNTAOTE TN ONUACIA TWV TEAETOUPYIWY Kal OUUPBONWY o€ AAa TTEQIBAN-
hovta (m.y. Bpnokeia, aBAApaATa, YIOPTEQ).
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Konuya giris

Bu konunun amaci, 6grencilerin, diguin térenlerini ve bunlarin gectigimiz 150
yil boyunca kadinin temsil ettigi rol Uzerine tuttuklari 151§ arastirarak streklilik
ile degisim, benzerlik ile farklilik, yorumlama ile empatik anlama konularini
sorgulamalarini saglamaktir. Sorgulamanin dnemli noktalari sunlardir:

. Dugunlerle ilgili adet, gelenek ve sembollerin ne sekilde (a) degistigi;
(b) ayni kaldigi ve bunun nedenleri;

°  Kibris Rum ve Tark digun térenlerinin kendi icindeki ve birbirleri
arasindaki benzerlikler ile farkliliklari;

*  Dugin torenleri ve ilgili geleneklerin, Kibris toplumunda kadinlarin
konumuiile kadinlara yonelik tutumlar konusunda nasil kanitlar sundugu

ve zaman i¢inde bunlarin nasil degistigi.

Ogrenme amaclari

Bu konunun arastirma sorusu soyledir: “Dugun toérenlerimiz zaman icinde
kadinlara yonelik degisen tutumlari nasil yansitir?”Her yas grubu icin belirli
ogrenme amaclar soyledir:

Birinci diizey karti (ilkokul): Ogrenciler:
*  Gorsel kaynaklari tarif edebilecek ve yorumlamaya baslayacak;
*  Benzerlik ve farkliligi anlayisla karsilayacak;
* Kaynaklara tepki verecek;
*  Bagkalaryla empati kuracak;

*  Kendi aile tarihlerinin bir kesitini dustinecek.

ikinci diizey karti (ortaokul): Ogrenciler:

*  Gorsel ve yazili kaynaklarr agiklayabilmek icin yorumlama yapabi-
lecek ve varsayimlar 6ne strecek;

*  Kaynaklarin yarar derecesini degerlendirecek;

* Dugun gelenekleri ile sembollerinin sosyal ve kiltlrel dnemini
anlayacak;

*  Baskalaryla empati kuracak.

Ugiincii diizey karti (lise): Ogrenciler:

*  GUnUmuz toplumuyla ilgili bilgi ve anlayislarini, ge¢cmisle gegerli
kiyaslamalar yapmak icin kullanacak;

*  Kaynaklarin izafi gtvenilirligi ile yeterliligini degerlendirecek;

*  Toplumlarin gecmisi ile simdiki halinin dogasini inceleyecek;

e Tektiplestirme konulari Gzerinde dustnecek.

Pedagojik Yaklasimlar

Ogrenme strecinde, dgrenciler, kartlardaki sorular ve aktivitelerle yonlendi-
rileceklerdir. Ancak, 6grenciler, uyarici materyallere duygusal olarak ilgi
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OGRETMENLERE NOTLAR

duyduklarinda ve aktif bir sekilde katilim gosterebildiklerinde en iyi 6gren-
diklerinden, 6gretmenler 6grencilerin elestirel ve yaratici distinmeleri ile
tartismalarini destekleyecek aktif 6grenme stratejileri benimsemelidir.
Kullanilabilecek stratejiler arasinda sunlar vardir:

1. Kaynak Cyi baslangicta isinma aktivitesi olarak kullanin. Mimkin oldugu
durumlarda, fotografi bir ekrana yansitip 6grencilere herhangi bir ipucu
vermeden (Or. bir altyazi-baslik vermeden ve diginlerden bahsetmeden!)
asagidaki gibi sorulara verilebilecek cevaplari tartismalarini ve anlatmalarini
isteyin:

¢ Sizce bu fotograf ne zaman ¢ekilmistir — yakin zamanlarda mi;
50yil; 80 yil; veya 100 yil dnce mi?

*  Sizce fotograftaki iki kisi ne yapiyor?

*  Sizce ne hissediyor/dustnuyorlar?
(Ardindan resmin basligini gsterin)

®  Resmin altyazi bashgini gérdikten sonra, daha once verdiginiz
cevaplari degistirmek ister misiniz?

2. Uygulamali aktiviteler ekleyin, drnegin:

°  Kinanin gosterilmesi: Ogrenciler gelinlerin (Kibrisl Rumlar ve Ttirkler)
ellerini kinayla suslediklerini 6grenirler. Kinanin ge¢miste/
glnumuzde nasil kullanildigini gosterin.

* Herse hazirlamak ve ikram etmek: Bunun hem Kibrisli Rum hem
de Kibrish Turk dugun torenlerinde dnemli bir yeri vardi.

* Rol yapma oyunu: Burada verilen gorsel ve yazili kaynaklara ek
olarak, 6grencilerin gruplar halinde hem geleneksel hem de
modern bir digiin gosterisi yapmalarini saglamak icin farkl tirde
materyaller (6r. digin sarki kasetleri, digin oyunlari videolar,
ailelerden hatirlanmaya deger seyler ve anilar) de kullanin.
Ogrencilerden, digin téreninin kadinlara yonelik olarak dnemli
bir boyutunu yansittigini distinduikleri boltimlerinde “sahneyi
dondurmalarini”isteyin.

3. Tektiplestirmekten kacinmak: Cagdas kaynaklar kullanarak (gazete ve
televizyon haberleri dahil) farkliliklari anlatirken, érnegin ekonomik, sosyal
ve kisisel faktorlerle karsilastirldiginda etnik kdkenin ne kadar onemli yer
tuttugunu gosterin.

4. Torensel adetlerin ve sembollerin yorumlanmasi: Torensel adetlerin ve
sembollerin anlamini belirlemek oldukca zor olup, genellikle birden fazla
sekilde yorumlanirlar. Ornegin Kaynak D (Kaynak karti 2) olarak verilen resimle

ilgili:



KIBRIS'TA DUGUN GELENEKLERI VE KADININ ROLU

Gelinin ayaklari altinda
tavuk/horoz kesilmesi

Eve nar atilmasi

Torensel adetler ile sembollerin Gnemini baska baglamlarda tartisin (6r. din,

spor, festivaller).

Horozun kani, erkegin esi tzerindeki glictiniin
pekistirilmesini ve yeni evin saglam temelle-
rini ifade eder.

Ayrica: Gelenege gore bir binanin temelle-
rinde canlibir varlik bulunmazsa o bina ¢coke-
cektir.

Yeni evin onlinde nar patlatiimasi zenginlik,
mutluluk ve dogurganhidi simgeler.

Ayrica: Nazari uzaklastirdigina inanilir; bu
ylzden bazen ‘dismanlarimiz nar gibi catlasin”
denir.

Bundan baska: Bu gelenek bazen, annesini
(ve kurallara uygun bir evliligi) unutup, onunla
evlenmesiicin yeralti tanrisi Pluton tarafindan
nar tanesi yedirilen Persefon’un efsanesi ile
iliskilendirilir.
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Ogrenci kaynak kartlarinda bulunan kaynaklar

A Amalia giyen bir Kibrish Rum gelinin fotografi, Costas ve Rita
Severis Koleksiyonu'ndan.

B Bindalli giyen bir Kibrish Turk gelinin fotografi, Costas ve Rita
Severis Koleksiyonu'ndan.

C Michael Kassalos (Askeia, 1885, Larnaka 1974) Diigiin, Tual Uizerine
yagliboya tablo, Kibris Arastirmalari Dernedji, Halk Sanat Miizesi.

D Kutlu Adali (1963), Dagarcik — Gittigim kéylerden notlar, Lefkosa. S.
208-212.

E Lia Mylona (1980), Kibrisl Kadin, Lefkosa s.29.

Miifredatla iliski

Tarih ders mufredatindaki yeri “Kibris'in sosyal tarihi"dir. Bu tema sosyal bil-
giler, yurttaslik ve vatandaslik derslerinin mufredatlariyla da iliskilendirilebilir.

Paketteki diger konularla iliski

Kadinin rolU bircok baslikta, 6zellikle altinci baslkta: Kibris'ta kahvehane
gelenekleri; dokuzuncu baslikta: Kibris'ta konut gelenekleri; ve yedinci baslikta:

Kibris'ta moda bolimlerinde de ele alinmaktadir.
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Source A/Mnyn A/ Kaynak A Source B/ MNnyn B/ Kaynak B
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SOURCE CARD 2/ KAPTA MHITQN 2 KAYNAK KARTI 2

Source C/Mnyn I' / Kaynak C
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TOPIC1/OEMA1/KONU 1

Source D

On the third day, the ressi is cooked at the groom’s house together
with other meals until midday. The bride is brought to the fore in
her own home with ornamented head and wedding dress. Her
family members put money or jewels on her dress as the wedding
musicians play inside and the drum and the pipe outside. After
the bride is decorated with money and jewels, she goes to a visit
of the streets of the village, the [.. .] flag being in front, the villag-
ers and the drum-piper players following the bride. Then, the
parade goes to the groom’s house. As they approach the house,
a pomegranate is given to the bride that she throws on the door
of the groom. The groom opens the door and they all watch
someone dancing with a jug in his hand. The family members
donate money to the musicians and finally the jug is thrown on
the ground and it will be broken. The groom throws coins to the
air and as the villagers collect the money, he gets the bride and
they enter together into his house. The bride stays at home until
the evening and the groom goes outside the home. He comes
in the evening and goes to the mosque in the arms of his two
friends and with the other villagers. After the evening prayers,
they return home. The hodja recites the wedding-prayer. The
groom kisses the hand of the hodja and later the hands of his
father and his father-in-law. After the groom performs the evening
prayer, the aunt gives the bride to him for the first night to be
together.

SOURCE CARD 3 / KAPTA NHTQN 3 //KAYNAK KARTI 3

MnyQ A

Tnv TpITN H€PQ, HAYEIPEVETAL TO PECL OTO OTT(TI TOU YAUTTPOU pad
JE AAN @ayNTA LEXPLTO HECN EPL H vOpN €pXETAI OTO UIMPOCTIVO
OWHATIO TOU OTITIOV TNE UE OTONOHEVO TO KEPAAL KAl POPWVTAG
VUPIKO. Ta EAN TNG OIKOYEVEIAC TNG OTEPEWVOUV XPHHATA 1
KOOUAHOTA TTAVW OTO POPEUA TNE, KABWG ol pouaiko{ mailouv
LEDQ, VW TO TUMITAVO Kall 0 AUASGE TTaiCouv 6w amod To oTtitl. AQoU
OTOANOOUV TN VUEN HE XPrHATA KAl KOOUALATA, autr| Byaivel
0Toug 6PBGUOUE Tou XwpEloy, [...] N onuaia umpooTd, ol xwpeikol
Kl Ol LOUGCIKOL UE TO TUTTAVO Kal TOV AUAG akoAoUBoUY TN vUen.
Enertan mapéhaon mdel oTo omiti Tou yapmeo. Kabwe minotdlouy
1o onit, Sivouv 6T VUEN éva pddL TO OTToIo TTETAEL TTAVW OTNV
TIOETA TOL YaLTEoU. O Yaumpdg avolyel Thv mopTa Kat OAOL TTapa-
KOAOUBOUV KATTOLOV TTOU XOPEVEL HE A KAVATA OTO XEPL Ta HEAN
NG OIKoyEVelag Givouv XpruaTa 0TOUG HOUCIKOUG Kal, TEAOG,
TIETOUV TNV KaVATA 0TO £€6aPOC YIa va oTIACEL O YaUTPOG TTETAEL
vopliopata otov aépa Kal Kabwe ol XwPIKol padevouy Ta Ae@Td
auTog Talpvel TN vUEn Kat praivouv padf oto omitt tou. H voen
HEVEL OTO OTI(TL EXPLTO BPAdU KAl © YaUTTpOG GeUYeL armd TO OTITL.
EmoTtpépel o Bpadu kal méel 0To TCapl e Toug AAOUG XWPEIKOUG,
EVW TOV KOUPBaAOUV OTa XépLa Toug SUO @iNol Tou. MeTd amo TG
EOTTEPIVEC TTDOOELXEC EMOTPEPOLY OTO OTTiTl. O XOT(ag AéEL TNV
TIPOCELXT TOU YApou. O yaumpog GINIEL TO XEpL Tou xotda Kal
HETA TO X€PL TOU TIATEPQ TOU KAl Tou TIEBepoU Tou. AQoU TEL TV
EOTTEQIVH TIPOCEUXH O YAUTTPOGC, N Bela Tou Sivel Tn vuen yia Tnv
TTOWTN VUXTA TOU YAROU TOUG,.
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Kaynak D

Uciincl giin damadin evinde 6gle vaktine kadar diger yemeklerle
birlikte herse pisirilir. Gelin, gelinligiyle ve basi stslenmis bir sekilde
kendi evinin 6n tarafina getirilir. Aile Uyeleri, iceride digin calgi-
cllar muziklerini yaparken ve disarida davul zurna calinirken,
gelinin elbisesine para veya mucevher takarlar. Gelin, para ve
micevherle donatildiktan sonra, kdytn sokaklarini gezmeye
baslar; koylulerile 6nde (...) bayragi davulcu-zurnacilar onu takip
eder. Bunun ardindan digun alayr damadin evine dogru devam
eder. Eve yaklasirlarken geline bir nar verilir ve gelin bunu dama-
din odasinin kapisina atar. Damat kapiyi acar ve hep birlikte, elinde
bir testiyle dans eden kisiyi izlerler. Aile Gyeleri mizisyenlere para
takarlar ve son olarak da testi yere atilip kirilir. Damat havaya bozuk
para atar ve koylller paralari toplarken gelini alir ve birlikte eve
girerler. Gelin gece oluncaya kadar evde kalir; damatise evin disina
¢ikar. Gece olunca gelir ve iki arkadasinin kolunda, diger koylUlerle
birlikte camiye gider. Aksam namazindan sonra eve donerler. Hoca
didgun ezanini okur. Damat hocanin, ve ardindan da kendi baba-
sinin ve kayinpederinin elini dper. Damat aksam duasini okuduk-
tan sonra, yenge, birlikte gecirecekleri ilk gece icin gelini damada
verir.



TOPIC1/OEMA1/KONU 1

Source E

Dowry Agreement

In the name of the Holy Trinity, the Virgin Mary, The Apostle Barnabas and
of Madam Mariannou

Dowry agreement of our eldest girl, daughter of me, Constantis, son of
Marikkou, and of my late wife Maritsou, to take as her lawful husband Geor-
katzi son of Paskali, with all the blessings of our heart.

Second, 4 icons, the first in wood full of knots two fingers thick, the other
three of pine wood dripping resin on the unpainted side. Three shirts, two
short and one long to the ground. Two bodices completely without holes
and very strong, two petticoats clean washed in the Pedianos river, one half
pair of stockings (the other she has time to knit before the wedding), a dress
of homespun cloth double-width and striped and another coloured home-
spun cloth which Constantis of Marikkou bought myself the year before last
from the Olive Fair, two pieces of cloth (one has a few holes but they can be
mended) for good luck, two pairs of shoes (one of them was resoled not a
month ago), 45 pikkes of wick waistband, three balls of thread 167 4 pikkes,
25 coins, 22 paraes and 3 aspra, two saucepans scoured and a frying pan
unscoured, two glasses with a flower pattern, four soup plates, one slightly
cracked, one metal jug of my late grandmother, a cup, a colander and a sieve,
asmall saucepan without alid, a dolly-stick of new wood, a clay lamp, a straw
mattress and three reels of thread in case they want to sew a better one, a
piece of land big enough for a donkey to roll over once, two hens with a
cockerel, half an oke of hand-made macaroni (and if we have time we'll make
them some more), 2 litres of oil and 12 V> drams of goat cheese, 40 strings
of garlic and two large jars of dried pulses for them to soften enough to eat,
drink and be merry all day today and tomorrow, bridegroom, bride and all
the relatives and the closest neighbours, such as Madam Mariannou our
teacher, who is writing this dowry agreement. Amen.

The father-in-law, Constantis son of Marikkou
and their late lamented Maritsou

Witnessed by..........cooooeiinnn.

SOURCE CARD 4 / KAPTA MHTQN 4 /'KAYNAK KARTI 4

Mnyn E
[pokooLuewvo

«Ev ovopati e Aylag Toiddog, Tng Mapbévou Mapiag, Tou ATootohou
BapvaBa kat T Kokwvag Maptavwouecy.

MPOIKOCUHPWVOV TNG TTPWTNG KOPNG HAG TNG HEYAANG, Buyatpdg epéva Tou
Kwotavtr tTng MapikkoUg Kat TG HakapiTiooag Tng yevaikag pou tng
MapitooUg, va mapel VOOV Avpa TnG Tov MNwpekdatdny tou MaokdAn kat
NG KAPASIEG pag OANV TNV VXNV Hag. AsUTEPOV 4 KOVIOHATA TO TTPWTOV O€
€UNov oUov {apKa Kal XovTEdY SKUo SAKTUAG, Kal Ta Tpial dAa o TEUKOEUAOV
TIOU OTACOEL THOOQV TTOU TNV AV LEPKAV TNV AmoyIATioTnv. Tpia moukauloa,
Ta SKUO JITOLd Kal TOVAV EAAOV WG Xapal, OKLO TTOPESIavVA TEAEIQ ATPUTTNTA
Kal OAOYEPQ, OKUO HECOPOPKA TIAOTPIKA OAMOLVIOUEVA OToV [NEKIAY, éva
AUIOL Ceuydpv KAATOEC (TNv AANV €wg va yivn 0 YAUOG EXEL Kalpov val TV
TINEEED, €vav POUCTAVIV ahatCévov SiunTov Kal pLwTov Kal AANoV éva Tiou
oAatdlav XPOUHATIOTHV TIOL TNV EPOUMVIOA EYIW 0 KWoTavTAG TS MapikkoUg
TIPOTIEPCL TTOU TO TTavalplv TNG EANAc, Skuo mawid (To évav €xel Nyeg TOUTIEG
aMa pdapkouval) yia to kahopilikov, Skuo (eukdpka mamoutola (To éva
LLOOCOANIAOUEVOV €V EXEL Urvav), 45 TIXEC Bpakolwviv Tou QUTINLY, TPEIC
KoUBapPoUC vApa 167 ¥4 TAXEC, 25 pldhia, 22 TMAPAES Kal AoTpd, OKUO
HQEIPIOOEG KAAAWEVEG Kal évav TNAVIV ayavwTov, SKUO KAVTAAEG UE
QKI0PoUOKIA, TéooEPA TATA Babould To évav Aiov paiouévov, évav
HaoTEANTIAY TG LAKAPITIOOAG TG OTETEC OV, Evav GETAAVLY, Vav KOOGINVOV
Kal Yav TaToldy, évay JItoiv daiptocolty xwpic kammatdly, évav xaptlicuhov
miou VAoV CwvTavdy, évav AuxVApL XWHATEVOV, VAV OTPWHA HE OTOUTTIEC
Kall TREIG UTaKAPNSEC yia va pagouv av BENouv ¢ MoV KaMTepov, évav
KOPHATOUV XWPAPLV {o1a He Idy KUANOTPAV EVOC Yadpou, 2 OpVIBEC W' évay
TIETEVAPIV KAVWAOUPOV, UIOHY OKKAV UAKAPOAUVIA TOU GlEPKOU (Kal av
TIPOYTACOUUEV KAUVOUREV TOUC TC AMAQ), 2 ATpeg Aawv Kat 12 %2 Spéuia
XOANOU LY, 40 KAWOTEC OKOPTOUG Kal OKVO BACOUG KOUTPOURIV va T LAAAEOUY
KAUmoooL Kal va Ta K&pouv dAa BAaAaooay va Tpwv, va TTivouy, va YAEVTOUV
OOV TO OMHEPOV Kal TO AUPIOV, YAUTTPOE, VUGN Kal OAA TA CUMITEDEPIKY, Ot
TIO KOVTA YEITOVOL, OTIwG Kal N Kokwva n Mapiavwol n Saokdha pag, mou
YPAPEL QUTIV TNV TTPOIKOOUHGWVAV. AUrV.

O nevBepdc Kwotavtrc tng Mapikkoug
Kau n mevBepd Tou n ouyxwpepévn

MapTUPAG ..o
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Kaynak E

Ceyiz Anlasmasi

Baba, Ogul ve Kutsal Ruh, Meryem Ana, Havari Barnabas ve Madam
Mariannou adina

Ben Marikkou oglu Constantis ve merhum esim Maritsou'nun kizi olan en
buylk ¢cocugumuzun, Paskali oglu Georkatzi'yi yasal esi olarak almasi icin
yapilan ceyiz anlasmasi. Ikinci, bir tanesi, iki parmak kalinliginda budak yer-
leriyle dolu bir ahsaptan yapiimis, diger ¢l ise boyanmamis tarafindan regine
damlatan cam odunundan 4 ikon. Ikisi kisa ve biri yere kadar uzun olan (g
gomlek. Deliksiz ve cok siki iki korse, Pedianos Nehri'nde yikanip temizlenmis
iki jupon, bir uzun corap teki (diger tekini digunden &nce drecek vakti var),
evde dokunmus cifte enli ¢izgili kumastan bir elbise, benim, Marikkou'nun
Constantisiinin, son Zeytin Festivali'nden iki sene 6nce kendime aldigim evde
dokunmus renkli kumas, iyi sans getirmesi icin iki parca kumas (bir tanesinin
birkag deligi var ama tamir edilebilir), iki cift ayakkabi (bir ¢iftine bir aydan az
bir stre dnce pence yapilmig), 45 pikke uzunlugunda 6rgl kusak, G¢ adet
167 V> pikke uzunlugunda iplik yumag, 25 sikke, 22 paraes ve 3 aspro, 2
dekape edilmis tencere, dekape edilmemis bir tava, cicek desenli iki bardak,
biri biraz catlak olmak Uzere dort corba kasesi, merhum buyikannemden
kalan bir metal strahi, bir fincan, bir kevgir, bir elek, kapaksiz kiictk bir tencere,
yeni ahsaptan bir camasir sopasi, bir toprak lamba, samandan bir ddsek ve
daha iyisini dikmek isterlerse diye G¢ makara iplik, bir esedin bir kere déne-
bilmesine yetecek blyuklikte bir arazi, bir kérpe horoz ve iki tavuk, yarim
okka ev yapimi makarna (vaktimiz olursa onlar icin daha fazlasini da yapacagiz),
iki litre yag ve 12 %4 dirhem keci peyniri, 40 dizi sarimsak, yenilebilecek kadar
yumusamasi iki buyk kavanoz de kuru baklagil; bdylece damat ve gelin, tim
akrabalari ve bu ¢eyiz anlasmasini yazan 6gretmenimiz Madam Marioannou
gibien yakin komsulariyla birlikte bugtin ve yarin yiyip icip mutlu olacaklardir.
Amin.

Kayinpeder, Marikkou oglu Constantis ve
yokluguyla aci veren Maritsou

Sahitler................oo



TOPIC1/0OEMA1/KONU 1

How do our wedding ceremonies reflect
changing attitudes to women over time?

Before starting this enquiry you need to bring some
photographs of weddings from your house.

Work with a partner and describe the photographs
you have brought. What is special about the wedding
clothes?

Next, look at Source Card 1.

Working with your partner, describe what you see in
Sources A and B.

Things to think about:

« Which things about these photographs are
similar? Which things are different?

« Think about the women's dresses. What are
they made of?

« What do you think the women are thinking?
«  When were these photographs taken?

+ Why do you think the women are not smiling?

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 1/ XEAIAA 1/ SAYFA T

Nw¢ ot yapRAeg TEAETEC avTavakAoUV ThV
aAAayr TG 6TAoNG MPOG TIG YUVAIKEG UE TNV
mapodo Touv xpovou;

MPOTOU EEKIVAOETE QUTH TNV EPELVA TTPETTEL VA PEPETE
KATTOIEC PWTOYPAPIES YAUWY aro TO OTI(TL 0aC.

Y UVEPYQOTE(TE HE KATTIOIOV AANO KAl TTEQIYPAPTE TIC
pwToypagiec mou eépate. Tt To 1blaitepo €xouv autd
Ta yaunAia evouuata;

>Tn ouvexela, deite Tnv K&pta Mnywv 1.

> € ouvepyaoia pe To/Tn ouppadNTH/TEIG oag TEPI-
YPAWTE TI BAémeTe oTIC Mriyeg A kal B.

Inueia yla ZKEPn:

« [lola mpdypuata oTiC pwTtoypagieC ival mapo-
ola; Mola mpdyuata sivat SIapoPETIKG;

* MEANETNOTE TA VUPIKA TWV Yuvalkwy. ATid T elval
QTIayUEVQ;

o TimoTevEeTE OTI OKEPTOVTAL Ol YUVAIKES;
« [1oTe €Byalav aQUTEC TIC PWTOYPAPIES

« Tativopilete dev xapoyehoLV AUTEC Ol YUVAIKEG

A LOOK AT OUR PAST / MIA MATIA 270 MAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Duglin torenlerimiz, zaman icinde kadinlara
yonelik degisen tutumlari nasil yansitir?

Bu arastirmaya baslamadan &nce evinizden baz digun
fotograflari getirmeniz gerekiyor.

Bir arkadasinizla birlikte ¢alisin ve getirdiginiz fotograf-
larr anlatin. DUgun kiyafetlerinin ne gibi 6zellikleri var?

Daha sonra, kaynak karti 1'e bakin.

Arkadasinizla birlikte calisarak, A ve B kaynaklarinda ne
gordiginizu anlatin.

Uzerinde diisiiniilecekler:

« Fotograflarda neler birbirine benziyor? Neler
birbirinden farklidir?

« Kadinlarin kiyafetlerini disinin. Hangi malze-
meden yapilmislardir?

« Sizce kadinlar ne dtstntyor?
« Bufotograflar ne zaman cekilmistir?

« Sizce kadinlar neden gulimsemiyorlar
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Sources A and B are both photographs taken about
140 years ago. Photograph A is of a Greek Cypriot
wearing an Amalia style dress and photograph B is of
a Turkish Cypriot wearing a Bindali dress.

Now compare the women'’s dresses in these photo-
graphs with the dresses in your own wedding photo-
graphs. How are the older dresses similar to or differ-
ent from the wedding dresses of today?

Things to think about:

« What colours are wedding dresses then and
now?

«  What are the women wearing on their heads?
«  What other differences in style can you see?
+ What do you think the women are thinking?

To complete your enquiry, think about the role of
women 140 years ago and now. Do you think it has
changed? If so how do the wedding dresses show that
the role of women has changed?

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 2/ SEAIAA 2/ SAYFA 2

Kat ol SUo pwtoypagieg Ajpbnkav mplv and mepinou
140 xpovia. H pwrtoypagia A mapouctdlet pia EN\nvo-
KUTTPIA TTOU POPAEL éva VUPIKO O OTUA ALIOAID Kal N
pwrtoypaia B pia TovpkokUTpla TTOU QOPAEL Eva
VUQIKO o€ OTUA Bindali,

2 UYKPIVETE TWPA TA VUPIKA TWV YUVAIKWY OTIG WTO-
YPAPIEC LE TA VUPIKA OTIC SIKEC 0AC PwToyPAPieC. MoleC
OMOIOTNTEC 1| DIAPOPEC EXOLV TA TTAAAOTEPA VUPIKA
lE Ta oUYXPOoVQ;

Inueia yia ZKEPn

o TixpwpuataiTav ta VUEIKA TOTE KAl Tl XpWHATA
elval tTwpa;

« Ti@opoLV ol yuvaikeg oTa KEPAAIA TOUG
o TIAMEC BlapopEC OTO OTUA Uropeite va SelTe;
o TimoTeveTE OTI OKEPTOVTAL Ol YUVAIKEC QUTEG;

Ma va OAOKANPWOETE TNV €PEUVA OAC OKEPTE(TE TO
PONO TWV Yuvalkwy 1otV améd 140 xpovia Kal CrUEPQ.
MoTEVETE OTL €XEl ANNAEEL Av val, TTwg Seixvouv Ta
VUPIKA OTL O POAOC TWV YUVAIKWY EXEL AAAEEL

A LOOK AT OUR PAST / MIA MATIA 270 MAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Her iki resim de 140 yil kadar 6nce cekilmistir. Resim
Ada, Amalia tarzi bir elbise giyen Kibrisli Rum, Resim
B'de Bindalli giyen bir Kibrish Ttrk géraltyor.

Simdi kendi getirdiginiz digun fotograflarindaki gelin-
liklerle, kartta verilen fotograflardaki gelinlikleri kiyas-
layin. Eski gelinliklerin, ginimzin gelinlikleriyle ne
gibi benzerlikleri veya farkliliklari var?

Uzerinde diisiiniilecekler:

«  Gegmisteki ve ginumuzdeki gelinliklerin renk-
leri nasildir?

« Kadinlar baslarina ne takiyorlar?

- Tarzlarinda baska ne gibi farkliliklar gérebiliyor-
sunuz?

« Sizce kadinlar ne dtstntyorlar?

Galismanizi tamamlamak icin 140 yil dncesinde ve
gundmuzde kadinlarin roldnd distnin. Bu roltin degis-
tigini dustndyor musunuz? Eger oyleyse, gelinlikler
kadinlarin roltinin degistigini nasil gosteriyor?
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How do our wedding ceremonies reflect
changing attitudes to women over time?

For this enquiry you will start with Source Card 2.
Source C is a painting of a Greek Cypriot wedding
scene. Look at the drawing and describe what you see.

Things to think about:

« The appearance and expression of the bride
and groom

+ The setting of the picture

« Theinvolvement of people other than the bride
and groom.

Next look at all the symbols in the picture.

Draw a table with two columns and in the left-hand
column make a list of all the symbols you can see. In
the right-hand column write what you think each
symbol means.

ACTIVITY CARD 2 / KAPTA APALTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 1/ XEAIAA 1/ SAYFA T

MNw¢ o1 YapRAIeG TEAETEC AVTAVAKAOUV TV
aAlayn TNG OTAGNG PO TIG YUVAIKEG E TNV
mapodo Tou Xpoévou;

Ma autr TV épeuva Ba EekivriioeTe pe Tnv Kdpta Mnywv
2. H Mnyn T eivat évag mivakag mou mapouctadel pia

EN\NVOKUTTIPIAKH YaunAla oknvry. Agite Tov mivaka kat
TEPIYPAWTE Tt PAETIETE.

Inueia yia ZKEPn:
* Heppavion kal n ékppaocn tng vOPNE Kal Tou
\elVufelelV]
« To govto Tou Tivaka

+ H mapouocia dMwv avBpwnwv ektdg amd To
yaurmpo Kal t voen.

Enerra deite GAa Ta cVPBOAA OTNV EIKOVA.
Ouaéte évav nivaka pe SVo OTANEG Kal ypaWTe éva
KATAAOYO UE OAa Ta cUPBOAQ TTou Unopeite va Seite

oTNV MEWTN OTAAN. TN OeUTEPN OTAAN YPAUTE TI
TIOTEVETE OTI ONUAiVEL TO KABE GUPBOAO.

A LOOK AT OUR PAST / MIA MATIA 270 MAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Duglinlerimiz zaman icinde kadinlara
yonelik degisen tutumlari nasil yansitir?

Bu arastirmaya kaynak karti 2 ile baslayacaksiniz. Kaynak
C bir Kibris Rum dtgintnden bir sahnenin ¢izimidir.
Cizime bakin ve ne gordiginizu anlatin.

Uzerinde diisiiniilecekler:
« Gelin ve damadin gértnusleri ve ifadeleri
« Resmin dekoru

« Gelin ve damat disindaki insanlarin ne sekilde
dahil olduklari

Ardindan resimdeki sembollere bakin.

ki stitunlu bir tablo cizin ve ilk stitunda, gorebildiginiz
tam sembollerin bir listesini yapin. Ikinci sGtunda her
semboliin, size gore ne anlama geldigini yazin.
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Next look at Source D which is a description of part of
the Turkish Cypriot wedding customs.

Make a list of the similarities and differences between
the account in Source D and the picture (Source C).

Things to think about:
« What s the role of the religious men?
« Think about the symbols you identified.

«  What differences are there between the things
that men and women are described or shown
as doing?

To complete your enquiry describe the sort of person
you think the bride was expected to be. Is a bride today
expected to be like this? Explain your answer.

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2 / Ak

IVITE KARTI 2

PAGE 2/ 2ENIAA 2 / SAYFA 2

>1n ouvéxela Sefte Tnv Mnyr| A, n omola givat meptypagr
KATTOLWV TOUPKOKUTTPIAKWY YaUAAwY €0iwV.

DTIGETE Eva KATANOYO LE TIG OUOLOTNTES KAl TIG Slagpo-
PEC LETACL TN TTEPLYPAPNC OTNV TNyn A Kait Tou TTivaka
(MinyA 1.

Inueia yia ZKEPn:

+ T[lolog gival o poAo¢ Twv avBpwnwy NG Bpn-
okelag

+  YKEQTE(TE T OUKPBOAA TTOU EVTOTTIOATE.

+ [ola gival Ta S1apOPETIKA TTPAYUATA TIOU TIEPL-
ypdagovTal i paiveTal va KAvouv ot AvOPEC Kal
Ol yuvalkeg

a va OAOKANPWOETE TNV €PELVA 0AC YPAPTE TNV
amory 0ag yia to €l60¢ Tou avBPWTTOU TTOU AVEUEVAV
va givat n voen ToTe. Avapévetat ano T voen onuepa
va glval €1ol; AITloAOYHOTE TNV ATévTnor| 0ag.

A LOOK AT OUR PAST / MIA MATIA 270 MAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Kibris Turk dagun geleneklerinin bir kisminin tarifini
yapan Kaynak D'ye bakiniz.

Kaynak D'deki anlatim ve resim (Kaynak C) arasindaki
benzerlikler ve farkliliklarin bir listesini yapin.

Uzerinde diisiiniilecekler:
« Din adamlarinin roll nedir?
« Tanimladiginiz semboller hakkinda ddstnadn.

 Erkek ve kadinlarin yaptigi séylenen veya gos-
terilen farkli seyler nelerdir?

Calismanizi tamamlamak icin, bir gelinin nasil olmasi-
nin beklendigini anlatin. GUndmdzdn gelinlerinin de
oyle olmalari bekleniyor mu? Cevabinizi agiklayin.



WEDDING TRADITIONS AND THE ROLE OF WOMEN IN CYPRUS / Ol TAMHAIEYX TTAPAAOXEIX KAl O POAOX TON I'YNAIKQN XTHN KYTIPO /
KIBRIS'TA DUGUN GELENEKLERI VE KADININ ROLU

How do our wedding ceremonies reflect
changing attitudes to women over time?

Look at all the sources (A-E) to help you with this
investigation. Make a table with two columns. The
left-hand column should be headed 'Past customs and
rituals’and the right-hand column ‘Present-day customs
and rituals’

Using the table you have made:

Write down past customs of the nineteenth to
the early twentieth century that are mentioned
or seen in the sources (or that you have heard
of during your investigation).

Write present customs (and those of the late
twentieth century) that you know of, in order
to compare.

Next, choose up to 10 customs and rituals that you
think have a special meaning and try to explain them.
Recall previous knowledge to help you with this task.

You can make another table to present this informa-
tion.

ACTIVITY CARD 3 / KAPTA APAZTHPIOTHTQN 3 / AKTIVITE KARTI 3
PAGE 1/ ZENIAA 1/ SAYFA 1

Nw¢ ot yapnAieg TeAeTéG avtavakAouv Tnv
aAAayn TnNG oTACNG MPOG TIG YUVAIKEG UE TNV
mapodo Tou Xpoévou;

Acite OAecTIC MNYEC (A — E) yia va BonBnBeite o autr
TN Siepelvnon. Ouidte evav miivaka pe duo othAeC. H
APIOTEPH OTAAN VA €XEL TITAO: KEBILA Kal TEAETOVPYIECG
ToU TTAPENBOVTOC». H €18 oTrANn va éxel TitAo: <EBiua
Kal TEAETOVPYIEC TOU TTAPOVTOG.

XpnoluomolwvTag Tov Tivaka mou eTiaéaTe:

Kataypdayte 1a €01ua Tou 6ékatou évatou
alwvVa We TIG APXEC TOU EIKOOTOU AIWVA TTOU
avagépovtal fj mapovoldalovtal oTic mnyeg (n
Yla Ta OTT0ia aKOVOoATE KATA TNV €PELVA 0AK).

Kataypate Ta €0iua Tou mapdvTog (kat autd
TOU TENOUC TOU EIKOOTOU alWva) TTou ywpilete
WOTE VA KAVETE TN OUYKPLON.

2N OLVEXELQ, ETTIAECTE PEXPL 10 €B1Ua Kal TEAETOUPYIEC
TIOU THOTEVETE OTL £XOULV VAl IOIAITEPO VONUA Kall TTPO-
onaBrioTe va Ta eEnyroeTe. AVAKAAEOTE OTN JvAUN
0QC TTPONYOUEVN YVWON TTOU €XETE yla va BonBnBeite
LIE QuTr) TNV Aoknon.

Mmopeite va @TIdéeTe AMNOoV évav TTivaka yia va TTapou-
OlAOETE TIC TTANPOPOPIEC AUTEC.

A LOOK AT OUR PAST / MIA MATIA XTO MTAPEAOON MAX / GECMISIMIZE BIR BAKIS

Diigtinlerimiz zaman icinde kadinlara
yonelik degisen tutumlari nasil yansitir?

Bu incelemede size yardimci olmasi icin tiim kaynaklara
(A-E) bakin. Iki situndan olusan bir tablo yapin. Sol
taraftaki situnun bashgdi “Gecmis gelenekler ve toren-
sel adetler’, sag taraftaki situnun bashg“Guntmuzdeki
gelenek ve torensel adetler” olmalidr.

Yapmis oldugunuz tabloyu kullanarak:

Kaynaklarda belirtilen veya gorilen (ya da aras-
tirmanizi yaparken duydugunuz) on dokuzuncu
yUzyildan yirminci yUzyilin baslarina kadar olan
gecmis torensel adetleri yazin.

Kiyaslayabilmek icin, bildiginiz ginimuz (ve
yirminci yUzyilin sonlarina ait) torensel adetlerini
yazin.

Adet ve geleneklerden, &zel bir anlami oldugunu
dustnduklerinizden en fazla 10 tanesini secerek,
aciklamaya calisin. Bu gorevi yaparken 6nceden edin-
diginiz bilgileri hatirlamaya calisin.

Bu bilgileri sunmakicin baska bir tablo da yapabilirsiniz.
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Next, discuss the following with your classmates:

« Why do you think customs and rituals have
changed or remained the same?

+ What do you think is the importance of tradi-
tions in a society?

Write an essay about both these ideas.

How useful were the sources you were given in help-
ing with all the activities in this investigation?

What other sources would be helpful? Where might
you find other sources?

Lastly, you can complete your investigation by explain-
ing how reliable you think wedding ceremonies are as
an indicator of the position of women in society.

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQN 3 / Ak

IVITE KARTI 3

PAGE 2/ 2ENIAA 2 / SAYFA 2

2Tn ouvexela ou(NTAOTE e TOUG/TIG CUUUABNTEC/TPIES
oag ta €NG

« [atimoTeveTe OTI Ta €01A KAl Ol TEAETOUPYIEG
aMacav n éuevav Ta idia;

« [lola motevete OT1 elval n onuaoia Twv mapa-
OOOEWV O€ UIa Kovwvia;

FoATe pia ékBeon mavw o€ auTéG TIC OO 16€€C.

600 BonBnTikéC ATav ot TTyEG TTou oag SéBnKav yia
TI¢ 5pA0TNPIOTNTEC OE QUTH TNV £PELVA;

Molec ANeG TINYEC Ba iTav BonBnTikég Mou umopeite
Va BPEITE QUTEC TIC ANNEC TTNYEG;

TENOC, UTTOPEITE VA OAOKANPWOETE TNV £PEUVA 0AG
€ENYWVTAG TOCO ACIOTIIOTEG TIIOTEVETE OTI Eival O yaur|-
AEC TEAETEC WC OElKTEC TNS BEONC TWV YUVAIKWY OTNV
Kolvwvia.

A LOOK AT OUR PAST / MIA MATIA 270 TAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Sinif arkadaslarinizla tartisin:

 Sizce, neden adet ve gelenekler degisti veya
ayni kaldi?

« Sizce bir toplumda geleneklerin &nemi nedir?
Bu iki fikirle ilgili bir kompozisyon yazin.

Bu arastirmadaki aktivitelere yardimcr olmasi icin size
verilen kaynaklar ne kadar yararli oldu?

Baska ne gibi kaynaklar yararl olurdu? Baska kaynaklari
nerede bulabilirdiniz?

Son olarak, size gore, kadinlarin toplumdaki konumu-
nun bir géstergesi olarak dugun térenlerinin ne kadar
guveniliroldugunu agiklayarak calismanizi tamamlayin.



Introduction to the topic

During the British period in Cyprus, children from all communities were
working in Cypriot mines facing difficult and dangerous working conditions:
very long working hours; low wages; lack of protection; accidents that caused
severe disabilities, etc. Many of these children related their experiences and
there are many photographs of their work and their struggle for a better
life. Child labour occurred in other countries at different times in history;
Cyprus is not alone in these experiences. Child labour is still a concern in
the world especially in the less developed countries. Children'’s rights are
not universally accepted and respected in all countries.

This topic is important because, while learning about the specific situation
of Cyprus'working children in the mid-twentieth century, it is possible to
explore the issues of child labour, focusing on the questions of money
versus education and the role of children in the family.

Through a consideration of the sources suggested, pupils can explore
several important historical and social concepts, namely: social dynamics;
making comparisons; continuity and change; and multiperspectivity. His-
torical skills can also be developed through this topic: skills such as distin-
guishing fact from opinion; empathy with the working children; the value
of different sources; usefulness and reliability of the sources; historical enquiry
leading to the need for other sources to help understanding.

Social dynamics, the changing role of children and women in Cyprus society,
improvements in living conditions: all these issues can be explored and
deepened when studying the situation of Cypriot working children. A
scheme of work based on the cards in this pack could end with the teacher
and pupils reflecting on child labour today.

Learning intentions

The enquiry question for this topic is:‘Why do we no longer accept that
children should work in mines?” All activities are designed to give children
an insight into this question and to form their own views about a general
answer to it. The main learning intention linked to this broad enquiry is for
the pupils to understand that the present consensus on the value of edu-
cation rather than work for young children is the result of a shared past.
Included in the activities are several other learning intentions such as:

*  considering the different concepts and values of other generations;

* understanding what changes over time and what remains the
same;

* understanding how law is involved in the changing conditions
and life style of the working class;

* understanding the multicultural nature of Cypriot society;

® appreciating cultural diversity.

A LOOK AT OUR PAST

TEACHER NOTES

Pedagogical approaches

Pupil learning will be guided by the questions and activities on the cards.
However, as pupils learn best when they are actively and emotionally
engaged with the stimulus material, teachers should adopt active learning
strategies to encourage critical and creative thinking and discussion by the
pupils. Among the strategies that can be used are:

®  Use Source Basawarm up. Ask pupils to talk about the photograph
addressing questions such as: Why are these girls together? Why
are they holding pickets? Then give the pupils the author’s expla-
nation (‘Children are showing solidarity to their striking parents
at Mavrovouni Lefka 1948. They are complaining because the
company has stopped giving them a daily glass of milk, as a means
of pressure towards the striking workers’) or ask pupils to read the
Turkish on the placards. Ask pupils whether they have changed
their opinion now.

* Discuss the author’s captions to the other pictures (see below in
references)

¢ The sources in this topic can be used in group work effectively.
Give each group a set of all sources, and then ask different ques-
tions of each group. The pupils then have to say which sources
they needed to answer their question. Examples of questions
could be: What were the legal aspects of child labour? What was
the life of working children like?

Sources available for this topic on pupil Source Cards:

All the photographs on these Source Cards are courtesy of the Pan Cyprian
Federation of Labour (PEO) and all copyrights belong to the Federation. All
the written sources, courtesy Mr Loukas Antoniou, are adapted from his
book. (See references below).

A A young miner carrying a wagon with unwrought asbestos for
processing at the mills, 1956: Pan Cyprian Federation of Labour.
(2004) 50 years PEO, cited in Antoniou, L. (2004). Mikra heria: H
sinisfora ton pedion sta metallia tis Kuprou ton 200 aiona [Little hands:
The contribution of children in the mines of Cyprus in the 20th Century].
Nicosia: The Centre for the Study of Childhood and Adolescence,
p.44.

B Children complaining because they have stopped their daily glass
of milk, as a means to pressure their striking parents: Compare us
with the children of the directors of the Cyprus Mining Company,
1948, strike at Mavrorouni Lefka Mine: Pan Cyprian Federation of
Labour. (2004) 50 years PEQ, cited in Antoniou L. op. cit. p. 90.

C We will fight with our parents, 1948, strike at Mavrorouni Lefka Mine:
Pan Cyprian Federation of Labour. (2004) 50 years PEO, cited in
Antoniou, L. op. cit, p. 82.



CHILDREN IN THE MINES IN CYPRUS

D Antoniou, L. (2004). Mikra heria: H sinisfora ton pedion sta metallia
tis Kuprou ton 200 aiona [Little hands: The contribution of children
in the mines of Cyprus in the 20th Century]. Nicosia: The Centre for
the Study of Childhood and Adolescence. pp.22-3.

= Antoniou, op. cit. pp. 41-2.
F Antoniou, op. cit. pp. 56-7.
G Antoniou, op. cit. p. 26.

H Antoniou, op. cit. pp. 31-2.
J Antoniou, op. cit. pp. 28-9.

Historical period

All the sources in this topic relate to the post-war period of the twentieth
century. However, historically, child labour has been in evidence for a long
period before this. Teachers may want to make links with other historical
periods in presenting the topic.

A LOOK AT OUR PAST

Links to curriculum

These questions could be integrated into history topics such as The Indus-
trial Revolution and Modern History of Cyprus; geography topics such as
Cyprus and Europe or Child Labour; citizenship education (the change in
perceptions and legislation in reference to child labour over the last century);
and language, when discussing about different professions and their trans-
formation over time.

Links to other topics in the pack

Many of the sources in this topic could be valuable for Topic 8 ‘Education in
Cyprus.



Eicaywyn oto Oépa

Katd t Bpetavikr) mepiodo atnv Kumpo, maidid and OAeG TIC KOWVOTNTES
epydlovtav ota KUMPIaKA PeTAMEa avTipeTwrmidovtag OUOKOAEC Kal Mi-
KivOUVEG OLUVONKEG pyaciag TOMEC WPEC epyaciag, XapnAd nuepopiodia,
EMEIPN TTPOOTAGIAC, ATUXAATA TTOU TIPOKAAOUCaY 0oBapéC avannpieg,
KATT. oM amd auté ta madid a@nyriBnkav Tic EUTeIPieC TOUG Kal UMTAPXOLV
TIOMEC PWTOYPAPEC ATTO TN SOUAEIA TOUC KA TOV AYWVA TOUG YIA A KAAU-
Tepn (wn.

H naidikr epyaoia umdpyet oe SIAPOPEC XWPES O SIAPOPETIKES IOTOPIKEG
mieplddouc, H Kumpog Sev givat n pévn xwpa Ue auTtég TG epmelpiec, H maidikry
€pyaoia amoteel akopa cofapr Ty avnouxiag otov kooo, 1dlaitepa
OTIG \lYOTEPO QVATTTUYHEVES XWPEC. Ta Sikatwpata Twv madiiv Oev gival
KaBOAIKWC armodeKTA OUTE TUYXAVOULV TOU (B10V GEBACOU 08 OAEG TIC XWPEG,

To ©¢ua autd eival onuavtiké ylati, evi) HabaivoupE yia TN CUYKEKPIUEVN
katdoTaon Twv epyalopévwy madiwv TS KUpou oTa Léoa ToU EIKOOTOU
alva, givat epiktéd va SlEPEVVHOOVUE TAUTOXPOVA Ta Bépata TS MaISIKAG
epyaciac eoTIAlovTac oTa OIKOVOUIKA (NTrpaTa évavTl Tng ekmaidevong kal
TOU PONOU TWV TTAIOIWDV OTNV OIKOYEVELQ.

Méaoa amd T LEAETN TWV TINYWV TTOU TIPOTEVOVTAL, Ol LABNTEY/TPIEG UTTOPOUV
VA EEEPEVVIATOUV APKETEC ONUAVTIKES IOTOPIKES KAl KOIVWVIKEC EVVOLEC OTIWG;
Ol KOIVWVIKEG OXETELG, Ol OUYKPITELG, N CUVEXELQ Kal N aAayr) KA N TTOAUTTPL-
opatikr Bewpnon. Ot HaBNTEY/TPIEC UTOPOUV ETTIONG WECA aTTd AUTO TO
O¢ua va avantugouy 10TOPIKEC SeCIOTNTEC SeIOTNTEC OTTWE N OIAKEIoN
HETAGY yeyovaTog Kat dmong, n evouvaioBnon mpog ta epyaldpeva maidid,
N MEAETN TNE alag, TN XPNOIMOTNTAC KAl A&IomMOTIAS TwV TTNYWV, N I0TOPIKN
¢peuva mou 0SNyel 0TNV avAyKN YL GANEG TTNYEC WOTE Va eVIOXUBE( n kata-
vonon.

H KoWwVIKr) OUVAUIKR, O LETABAMOUEVOC POAOG TWV TTAUSIWV KAl YUVAIKWY
TNV KUTTPLaKH Kovwvia, n BeAtiwon twv ocuvinkwv SlaBiwong, ival dha
(ntuaTa Ta omoia ol HaBNTEY/TPIEG UImoPOoLV va OIEPELVIICOLY Kal 0Ta
omoia Umopouv va euBabUvouy eV IEAETOUV TNV KATACTAON TwV £pyald-
pevwy madlwv otnv Kumpo, yevikdtepa. Eva oxédlo evétntag Baciopévo
OTIC KAPTEG AUTOU TOU UAIKOU Ba UmopoUoe val OANOKANPWOE! UE TOUG/TIG
EKTTAIOEVTIKOUC KAl TOUY/TIC HaBNTE/TPIEC va e€eTdlouv TNV Tpéxouaa
KatdoTaon tnG mMadIKAG Epyaciag.

MaOnoiakég MpoBioeig

To epwtnua mPO¢ Slepelivnon yia auTd To Oua eivat: «Mati dev amodexo-
paote méov va epyalovtal maidld ota PeTareia ONeg o1 6paoTnEIOTNTEG
efvat oxedlaopéveg WoTe va Sivouv pid EIKOVA OTOUG HaBNTEG/ TPLEG VI QUTO
10 (ATNUA, £T0L WOTE va oxNUaTiCouy TIC SIKEC TOUC YEVIKEC AMOYEIG Y1 QUTO.
H KuploTePN HaBNolakr PoOBeon ou oxeTiCeTal e autd To EVPU EPELVN-
TIKO B€pa ival ol LaBNTEY/TPIEC va KATAVOR GOV OTL N CNUEPIVH OLOPWVIA
yla Ty agia tng ekmaideuong évavTi T pyaciag yla ta pikpd maidid ival

MIA MATIA 2T0 MAPEAOON MAX

YHMEIQZEIX TIA
EKMAIAEYTIKOYX

AmoTéNEOA eVOG Kovou TTapeh8dvTog, Ot 5pactnplotnTeC CULTTEPINAUBA-
VOULV QPKETEC ANEC UaBNOIaKES TIPOBETEIC OTTWGC:

°  LENETN TV SIAQOPETIKWY avTINAPEWY Kal A&V AWV TIEPIOS WY

°  avTiAnyn Tou TLEXel AMAEEL HEGQ OTO XPOVO KAl TOU Tl EXEL TTAPA-
pével to {610

° avtiAnn Tou TWE ol vopoBeaieg cuvéRalav otnv alayr Twv
ouvBnkwv Slafiwong kat Tou TPOToL (WG TNG EPYATIKAG TAENS

® ouveldntomoinon T MOAUTTONTICIKAG PUONG TNG KUTTPLAKAG
Kolvwviac

®  KTiUNON TN TOMTIOUIKNAC TIOIKINOHOP®IAC.

Nadaywyikég mpooeyyiosig

H pabnon Ba kabodnyeital amd TiC epwTAOEI Kal SpaoTNEIGTNTEC OTIC
KAPTeG. Opwe apou ot Habntéy/Tpleg pabaivouv kahUTepa dtav aoxoAouvTal
EVEPYA JUE LAIKO TIOU TOUC TTaPEXEL £pebiopata, ot ekmaldeuTikol Ba mpémel
Va UI0BETOUV OTPATNYIKEG EVEQYOUG HABNoNG yia va evBappluvouv Tnv
KQITIKA Kal SNIIOVPYIKK OKEPN Kal oulrTnon avAPUEsa OTOUG/OTIC LaBNTéS/
TPIEC. TETOLEC OTPATNYIKEG Elval:

*  Xpnowororote TnV Nnyn B yia apdpunon. Zntiote and toud/
TIG HABNTEY/TPIEG VA oLINTHCOLV YIa TN PWTOYPAYIa YUpw amd
£pWTNOEIC OTWC Matt efvat autd ta kopltola padf; Nnati kpatouv
TVAKISEG 2T oLVEXEID BWOTE TNV £€rjynan Tou ouyypagea («Ta
niadid Seixvouv TNV aMNAEYYUN TOUG OTOUC AMEPYOUE YOVEIC TOUG
ota petaMeia Mauvpofouviou — AcUkac To 1948, MaparmoviovvTal
emeldr| N ETAIPEIC OTAPATNOE VA TOUG TAPAXWPEL KaBNUEPIVA éval
TIOTAPL YAAQ, WC HETPO TIECNC EVaVTI TWVY ATTEQYWV EQYATWV»)
(ntote amod TouG/TIC HaBNTEY/TPIEG va SlaBEcouY Ta TOUPKIKA
OTIC TIVAKISEC. PWwTAOTE TOUC LABNTEC av €xOuv AANAEEL YWWLN
TWEA.

e YulntioTe TIC AeAVTEC OTIC AMNEC WTOYPAYIES (S40TE TTIO KATW
OTIC AVAPOPEQ)

°  Ournyéc og autd To Oéua Urmopouv va XPnoIUoToinBovy amoTe-
Aeopatiké o€ opadIkéS epyacie. AWOTE O kABe ouada éva oeT
amo ONEC TIC TTNYEG KAl PETA pWTOTE SIAPOPETIKES EPWTATEIG OE
KaBe opdda. Ot pabNTE/TPIEC UETA TTRETTEL VA AVAPEQOULV TTOLEG
TINYEC XPEAOTNKAV YIa VA ATavTroowy TNV €pWTNor) Toug. Mapa-
Oelyuata epwtroewy givat: MNoleg ATav oL VOUIKES TITUXEG TNG TTall-
SIkn¢ epyaoiag; Mwe ftav n wn Twv epyalopevwy maidliy;

AaBéopeg mnyég otig Kapteg Mnywv twv Mabntwv/tpuiv

ONeC 0l pwTOYPAPIEG O AUTEC TIC KAPTEC MNywv TapaxwprBnKav UyEVHG
arno tnv Maykurpla Epyatikr) Opoomovdia (MEO) kal OAa Ta MVeELPATIKA
Sikaiwpata avrkouvy otnv Opoomovdia. ONeC ol YparTég TNYEC TTapaxwEn



TA TTATATA 2 TA METAAAEIA TH2 KYTIPOY

Onkav euyevig amd Tov K. Aoukd Avtwviou amo To BiBAo Tou Kal mpooap-
HOOTNKAV YAWOOIKA (BAETTE TTAPATTOUTTES TTIO KATW).

A Fvag veapog LETAMWPUXOG TTOU HETAPEPEL Eva Baydvi Ue aKa-
TépyaoTo apiavTo yia emeepyaoia ota epyootdola, 1956: Mayku-
nipla Epyatikry Opoomovdia. (2004) 50 xpovia MEO, Avtwviou, A.
(2004). Mikpdxépta: H ouveiopopd Twv maibikdv ota UETAMEIa TG
Kbmpou tov 200 aiiva. Aeukwaoia: Kévtpo Meétng Maidiknc kat
EonPixnc HAkiag, o. 44.

B MNaudid mou SiapapTupovTal eMeldr Toug SiEkopav TNV KaBnuepvA
TIAPOYH) EVOC TOTNPIOV YANAKTOC WG PECO AOKNONG TTieong Katd
TWV ATTEPYOUVTWY YOVIWV TOUG JUYKOIVETE pag ue Ta maidid Twv
AievBuvtv e Kumpiakric MetaMeutikric Etaipiac, 1948, amepyia
o010 MetaMeio MaupoBouviou otn Aguka: Maykumpla Epyatikn
Opoomovdia (2004) 50 xpdvia EO, Avtwviou, A. ¢.a.,0. 90.

r JuvexiCoupe va aywvi{OUaoTE UE TOUG YoVeE(G pag, 1948 amepyia 0To
MeTtaMeio MavpoBouviou otn Aéuka: Maykumpla Epyatikr) Opo-
omovdia. (2004) 50 xpdvia lEO, Avtwviov, A. é.a,, 6. 82.

A Avtwviou, A. (2004). Mikpdxépia: H ouveiopopd Twv maidiiv ota
uetaMeia ¢ Komoou tov 200 aidva. Aeukwaia: Kévtpo Merétng
MNaidiknc kat EpnBiknc HAkiag, oo. 22-3.

E Avtwviou, 6.a., 00. 41-2.
>T Avtwviou, 6.a., 00.56-7.
Z Avtwviou, 0.a., 0.26.

Avtwviou, 6.0, 00.31-2.

(C] Avtwviou, 6.a., 00.28-9.
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lotopikn Mepiodog

OAeg oL TTNYEG OE QUTO TO O£LA GUOXETICOVTAL IE TNV PETATTOAELIKT TTEPIOS0
TOU €lkooToU alwva. Opwg, amd 10TopIKAG amdPews N madIKn epyacia
KaTapapTupeital yia peyahitepn xpovikr mepiodo amd autr. Ot ekmaideuv-
TiKo{ {ow¢ emBUPOVLY va CUCXETIOOLV AUTO TO OEUa e AANEG IGTOPIKEG
nieplodouc.

TuvS£0EIG HE TO AVAAUTIKO TIPOYPAHRMA

Ta epwtripata autd Ba prmopouoav va evowpatwBouv e B¢pata lotoplag
OTIWG N BloPNXAVIKY €MavacTacn Kat n olyxpovn lotopia Tng Kumpou, oe
Béuata yewypapiag omwe n Kummpog, n Eupwrn kat n maidikr| epyacia, otnv
aywyr] Tou TTOALTN (Tnv aAayr| oTIC avTIAYELG Kat T vopoBeoia og oxéon
e TV aldIkn €pyacia Katd Tov TEAEUTAIO alwva) Kat TN YAWooa, 6tav
oulNToLVTAL TA SIAPOPA ETTAYYEAUATA KA TIWE AUTA UETAPOP@WONKaAV Léoa
OTO XPOVO.

Tuvdéoelg pe aAANa Bépata mov nepIAaupdavovtal oTo
mapov UAIKO

MoMég amd Tig inyEg oe autd 1o Oépa Ba prmopovoav va XpnOIUEUCGOUV Kal
yla 1o ©¢ua 8:"H Exkmaidevon otnv Kompo”.



Konuya giris

Kibris'ta ingiliz ddneminde tiim toplumlarin cocuklari uzun ¢alisma saatleri,
dustk yevmiyeler, korunma yoksunlugu ve ciddi sakatlanmalara neden olan
kazalar gibi zor ve tehlikeli calisma sartlariyla karsi karsiya kalarak Kibris
madenlerinde calisiyordu. Bu cocuklarin bir cogu tecribelerini anlattilar.
Ayrica, yaptiklari isin ve daha iyi bir hayat icin verdikleri micadelenin bircok
fotografi bulunuyor. Cocuk isciligi, tarihin farkl dénemlerinde diger tlkelerde
de yasanmis bir olgudur. Kibris, bu tip tecribeler yasamis tek tlke degildir.
Gocuk isciligi dunyada, 6zellikle az gelismis tlkelerde halen endise konusu-
dur. Cocuk haklari hentiz evrensel olarak her yerde kabul edilmemistir ve
cocuk haklarina tum Ulkelerde ayni saygi gosteriimemektedir.

Aslinda bu konu dnemli bir konudur; ¢linkd, yirminci ylzyilin ortalarinda
Kibris'ta calisan cocuklarla ilgili durumu 6grenirken, egitim karsisinda para
konusuna ve cocuklarin aile igindeki roltine daha yakindan bakarak, cocuk
isciligi sorunlarini da irdelemek mumkandur.

Onerilen kaynaklarn gz dntinde bulundurarak, dgrenciler, sosyal dinamikler,
karsilastirma yapma, stireklilik ve degisim, coklu bakis acisi gibi 5Snemli bircok
tarihi ve sosyal kavrami kesfedebilirler. Ayrica, bu konunun calisiimasi yoluyla
tarihsel beceriler gelistirilebilir: gorus ile gercegi birbirinden ayirt etmek,
calisan cocuklarla empati kurmak, farkli kaynaklarin degeri, kaynaklarin
kullanilirhgr ve gtvenilirligi, anlamaya yardimci olmasi icin farkli kaynaklara
duyulan ihtiyaci takiben yapilacak tarih incelemesi gibi.

Sosyal dinamikler, Kibris toplumunda ¢ocuk ve kadinlarin degisen rolG, yagam
kosullarininiyiye gitmesi : Tim bu konular, Kibrisli calisan cocuklarin durumu
calisilirken detayli bir sekilde ele alinabilir. Bu paketteki kartlara dayali calisma
plani, 6gretmen ve 6grencilerin glinimiizdeki cocukisciligi Gzerine konusma
ve degerlendirmeleriyle sonlandirilabilir.

Ogrenme Amaglan

Bu konunun arastirma sorusu sudur: “Cocuklarin madenlerde calismasi
gerektigi fikrini neden artik kabul etmiyoruz?' Bitin aktiviteler, cocuklarin,
bu sorunun i¢ ylzunl anlamalari ve sorunun genel cevabinin yaninda kendi
goruslerini de olusturmalari hedefiyle tasarlanmistir. Bu genis soruya bagli
olan temel 6grenme amaci, grencilerin, su anda kiictik cocuklar igin isten
cokegitimin onemli olduguna dair fikir birliginin, gecmiste yasanan paylasiimis
tarihin sonucu oldugunu anlamalaridir. Aktiviteler arasinda, asagidaki gibi
bircok baska 6grenme amaci da bulunmaktadir:

e diger nesillerin farkli kavramlarini ve degerlerini gz 6niinde bulun-
durmak;
* zamanicinde nelerin degistigini ve nelerin ayni kaldigini anlamak;

® vyasalarin, isci sinifinin yasam tarzi ile kosullarinin degisimini nasil
etkiledigini anlamak;

GECMISIMIZE BIR BAKIS

OGRETMENLERE NOTLAR

*  Kibris toplumunun ¢ok kultdrlt dogasini anlamak;

e kultdrel cesitliligi takdir etmek.

Pedagojik Yaklagimlar

Ogrenme surecinde, dgrenciler, kartlardaki sorular ve aktivitelerle
yonlendirileceklerdir. Ancak, 6grenciler, uyarici materyallere duygusal olarak
ilgi duyduklarinda ve aktif bir sekilde katilim gosterebildiklerinde en iyi
ogrendiklerinden, 6gretmenler dgrencilerin elestirel ve yaratici dustinmeleri
ile tartismalarini destekleyecek aktif 6grenme stratejileri benimsemelidir.
Kullanilabilecek stratejiler arasinda sunlar vardir:

e Kaynak BYiisinma aktivitesi olarak kullanin. Ogrencilere, fotograflar
Uzerine konusmalarini saglayacak séyle sorular yoneltin : Bu kiz
cocuklari niye birlikteler? Niye pankart tutuyorlar? Daha sonra
ogrencilere, yazarin agiklamalarini sunun (‘Cocuklar, Mavrovouni
Lefke'deki 1948 grevinde ailelerine destek olup dayanisma
sergiliyorlardi. Sikayet ediyorlardi; ¢linku sirket, grevdeki iscilere
baski olmasi amaciyla, cocuklarina verdigi gtnlik bir bardak sutd
kesmisti’) veya pankartlardaki Turkge yazilar okumalarini isteyin.
Simdi, fikirlerini degistirip degistirmediklerini sorun.

®  Yazarin diger resimlere koydugu etiketleri tartisin.

*  Bu konunun kaynaklari, etkili bir sekilde grup ¢alismasi icin
kullanilabilir. Her bir gruba, ttim kaynaklari iceren birer set dagitin
ve her bir gruba farkli sorular sorun. Sorular, 6rnegin soyle olabilir:
Gocukisciliginin yasal boyutlari nelerdi? Calisan cocuklarin hayati.

Ogrenci kaynak kartlarinda bulunan kaynaklar

Kaynak kartlarda bulunan fotograflar Pan Kibris Isci Federasyonu (Pan Cyprian
Federation of Labour [PEQ]) tarafindan nezaketen saglanmis olup, ttim haklari
federasyona aittir. Buttin yazil kaynaklar, Loukas Antoniou'nun kitabindan
alinmustir. (Asagidaki referanslara bakiniz).

A Geng birmadenci yik arabaslyla ham asbestiislenmesiicin tesise
gétirirken, 1956: Pan Kibris Isci Federasyonu. (2004) 50 yif PEO,
Antoniou, L. alinti (2004). Mikra heria: Hsinisfora ton pedion sta
metallia tis Kuprou ton 20 aiona [KucgUk eller: 20. ytizyilda Kibris
madenine cocuklarn katkisi] Lefkosa: Cocukluk ve Ergenlik Inceleme
Merkezi, s.44.

B Grevdeki ebeveynlerine baski yaratmasi amaciyla giinltik bir bardak
stitlerinin kesilmesinden sikayet eden ¢cocuklar: Bizi Kibris Maden Sirketi
mudeirlerinin cocuklanyla kiyaslayin, 1948, Mavrorouni Lefke Made-
ni'ndeki grev: Pan Kibris Is¢i Federasyonu. (2004) 50 yil PEO, Anto-
niou, L. alinti, s.90.



KIBRIS'TA MADENLERDEKI COCUKLAR

C Ailelerimizle birlikte savasacagiz, 1948, Mavrorouni Lefke Made-
ni'ndeki grev: Pan Kibris Isci Federasyonu. (2004) 50 yil PEO, Anto-
niou, L. alinti, s.82.

D Antoniou, L. (2004). Mikra heria: H sinisfora ton pedion sta metallia
tis Kuprou ton 200 aiona [KligUk eller: 20. ylizyilda Kibris madenlerine
cocuklarin katkisi]. Lefkosa: Cocukluk ve Ergenlik inceleme Merkezi,

$.22-23.
E Antoniou, yukarida belirtilen kitap s.41-42
F Antoniou, yukarida belirtilen kitap 5.56-57
G Antoniou, yukarida belirtilen kitap s.26
H Antoniou, yukarida belirtilen kitap 5.31-32
J Antoniou, yukarida belirtilen kitap 5.28-29
Tarihi donem

Bu konu altindaki tim kaynaklar yirminci ytzyilin savas sonrasi dénemiyle
ilgilidir. Ancak, tarihsel olarak ¢ocuk isciliginin bu dénemden énce de var
oldugu bilinmektedir. Ogretmenler bu konuyu égrencilerine anlatirken diger
tarihi donemlere de géndermeler yapabilirler.
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Miifredatla iliskisi

Buradaki arastirma sorulari, Sanayi Devrimi ve Kibris'in yakin donem tarihi
gibi Tarih dersi konularinda; Kibris, Avrupa ve Cocuk isciligi gibi Cografya
konularinda; Yurttaslik egitimi (gectigimiz yuzyildan bu yana cocuk isciligiyle
ilgili yasalarin ve algilarin deg@ismesi); ve farkli meslekler ile zaman icinde
gegirdikleri degisim-dontsim tartisilirken Dil derslerinde kullanilabilir.

Paketteki diger konularla iligkisi

Bu konu altindaki cogu kaynak, sekizinci baslik olan Kibris'ta Egitim konusu
icin de dnemli olabilir.
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Source D: Poverty

Ahmet Hasanbuli who started working in mines when he was 14
says: ... | decided to come because we were poor | could not
make it in the village' and his wife continues, "We did not eat
enough bread to our heart’s content; we were drying figs to eat’

Source E: Task distribution

Children who went with their parents to stay and work in the
Amiantos Mine worked with their parents in the section of the
mine (the so-called minia) that was assigned to them. After the
father[...] had dug out the minerals, the mother and the children
collected them with spades and big buckets, loaded the wagons
that were on the tracks and forwarded them to the next crew.

Source F: Difficulties in mines

Pantelis Varnava who had been a miner says:"... it was very hot
- 30, 35,40 degrees — we were working in our underwear, naked.
When someone was about to get the shovel, the wagon or the
spade, he had to use a wet cloth to stand the heat. The water we
drunk was hot. Because of the fact that the pyrites were causing
fires [...] every now and then, the smoke was going up from the
opening of the mine, making it look like a volcano. .

Ahmet Latif states:'Some people were dying (from accidents) or
becoming crippled. Like my father who damaged his leg, his toes.
He tried to pull the bucket and a sharp metal cut his toes!

SOURCE CARD 2/ KAPTA MHTQN 2

Mnyn A: Otwyea

O AxuéT Xaoavumouli, o omoiog &ekivnoe va SoUAevel oTta
petaleia otav ATav 14 Mt «...amoedotoa va épbw emeldr)
AUaoTaV ETWYOI Kal Ogv Umopovoa va Ta ByaAw épa OTo XwEIo»,
€VW N yuvaika tou ouvexiel, «Gev euxapIoTIOUACTAV TO YW,
amoénpaivape oUKa yia va QAUE.

Mnyn E: Katavoun kadnkoviwv

Tamaidid mou Tryavav e Toug YOVEIG TOUG yia va PEivVouY Kalva
OouAéPouv oTo MeTareio Apiavtou, bovhevav padi Toug oTo
TUNHa Tou PETaMEiou (ta emovopaldueva Hivia) mou Toug
avéBetav. Otav o matépag (...) E6afe Ta 0puKTd, Ta CLVEAEYQV
n UNTépa Kal Ta madld pe eTudpla Kat Heyarouc KouBAadeg,
PépTWVAVY Ta Bayodvia TS popTapadac kal ta petaBiBalav otoug
EMOUEVOUC EQYATEC.

Mnyn XT: AvuokoAieg ota petalAeia

O Mavtehic Bapvafa, 0 ommoiog 1Tav HETAMWPEUXOG, AEEL «...EKQAVE
TTOAMT) (€0Tn, OOUAEVAE YUUVOI, UE TA E0WPOLXA HaAC, O
Bepuokpaoteg 30, 35, 40 Babuwy. Otav eMPOKEITO va TACOULE
10 @TUdpPL, To Baydvl 1 TN okamdvn, avaykalopaotav va
XPNOWLOTTOIOUHE BpeyHéva TavId Yia va avTECOUE TN BepudTnTa.
To vepd mou mivape ATav kauto. Emeidr| ot mupiteg mpokaiovoav
PWTIEC (...) KABE Aiyo kat Atydki, 0 Kamvog EQEVYE TTPOG TA TTAVW
amd To Avolypa Tou PETAAEiou, kdvovTag To va poladel Je
neaiotelo..»

O Axuét Aatip dnhwvel: «Oplopévol mEBaivav (o€ atuxriuaTa) n
gpevav avamnnpol. Omwg o TaTePag Uou, O OTTOI0G TPaLHATIOTNKE
oto 6oL, ota dayTula. MNMpoomaboloe va Tpafriéel Tov KouRd Kal
€va KOPTEPO LETANO TOU €koe Ta SAXTUACY.

A LOOK AT OUR PAST / MIA MATIA XT0 TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

KAYNAK KARTI 2

Kaynak D: Yoksulluk

14 yasindayken madende ¢alismaya baslayan Ahmet Hasanbulli:
".Gelmeye karar verdim ¢linku fakirdik ve kdyde yapamadim’diyor
ve karisi devam ediyor: ‘Dogru dizgiin karnimiz doyacak kadar
ekmek yemedik, incir kurutup yerdik’

Kaynak E: Gorev dagilimi

Amyant (Amiyando) Madenine aileleriyle birlikte ¢alismaya ve
orada yasamaya giden cocuklar, onlara ayrilan maden boliminde
(0 zaman minia denirdi) ailelerinin yaninda ¢alisirdi. Baba [...]
madenleri kazip ¢ikardiktan sonra, anne ve cocuklar kiireklerle ve
biylk kovalarla toplayip tren hatti Uzerindeki yuk arabalarina
yUklerler ve bir sonraki ekibe génderirlerdi.

Kaynak F: Madendeki zorluklar

Eski madencilerden Pantelis Varnava:'..cok sicakti, 30, 35,40 derece,
biz sadece i¢c camasirlarimizla calisirdik. Biri kiredi, el arabasini
veya farasl tutacaginda sicaga dayanabilmek icin islak kumas
parcasi kullanirdt. Ictigimiz su sicakti. Piritlerin strekli yangina yol
acmasindan dolayi [...], duman, madenin agizindan disariya
yUkselir, bir volkan gibi gérinmesine neden olurdu..”

Ahmet Latif anlatiyor: ‘Bazi insanlar (kazalar sebebiyle) élUyor ya
da sakatlaniyordu. Tipki bacagini ve ayak parmaklarini sakatlayan
babam gibi. Kovayl cekmeye calisti ve keskin bir metal ayak
parmaklarini kesti’
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Source G: Why working in the mines was preferred

The mines which were opened during the British colonial period
were attractive to adults and minors who were seeking a job,
because they were offering regular income to the workers. The
workers in farms were waiting for a landlord or a widow to call
them for work for a few days or weeks every year. In contrast, the
mines were offering regular'daily allowances to the workers. Many
children chose to work in mines, instead of becoming carpenters
or tailors or shoemakers, because during the two-year period of
their apprenticeship [for these crafts] they were not paid. In addi-
tion, they had to do other works for their master. [l was like] a
slave’says Mr Andreas, I had to wash dishes, mop the floor, and
then go to the shop!

Source H: How a young miner saw his job

Mr Xenis Louca tells us how he considered himself:'l considered
working in a mine to be a great accomplishment for myself,
because | could work with people five and ten years older than
me ... At that time you had to work to support yourself and your
family and to be able to buy clothes, it was a shame to be dressed
in old and torn clothes. Young people of those times were well-
dressed and | had to be like that too ...

Mr Costas Rigas tells us that:'[...] it was the feeling; it was a period
when we should consider ourselves capable of working in order
to live, because we did not have anything else, no education, no
nothing, we only went to primary school.

SOURCE CARD 3 / KAPTA MHTQN 3

Mnyn Z: Mati ATav npoTindtepn N Epyacia ota peta-
Agia

Ta petaMeia mou avoixBnkav katd T SIAPKEId TNES BPETAVIKAG
ATOIKIAKAC TIEPIGO0UL AMOTEAOUOAV TTONO EAENG YIa EVANIKEC KAl
avnAikoug mou avadntoloav SOUAELY, KABWE TROTEPEPAY GTOUC
EPYATEC TAKTIKO £1008Na. Ot EpYATEC OTIC PAPUES TTEPIEVAY TOV
OTITOVOIKOKUPN 1 KATTOLA X1 PA VA TOUG PWVAEEL YIa OOUAEIA Mywv
nuepwv i eRSouadwy Tov Xpovo. 2 e avtiBeon, Ta HETAME(D TTpo-
OEPEPQV OTOUG EPYATEC KTAKTIKEG NUEPHOLEC AMOlNUIWTEIS, MOMG
nadla eméleyav TN SOUAELA O€ LETAME(Q, avTi va yivouv Euloup-
Yol rj pdeTec 1) Toaykdpndeg, Kabwe dev mnpwvovTav (OTIC eV
Noyw Téxveq) katd tn Sidpkela tng SieTolg pabnteiag touc. Emmiéoy,
glyav va kavouv Kat GAES SOUAEIEC Y10 TOUE KUpioug Toug. «[Huouv
oav] okAABOG, Aéel 0 K. Avtpéac. «Empeme va mAévw mata, va
o@ouyyapiCw To MATWHA Kal ETA va TiNyaivw oTo payadf.

Mnyn H: Nwg é¢BAene tn douleld Tou évag MIKPOG pe-
TaAwpUx0G

O k. Zévnc AoUka pag Aéel g avtidauBavotay Tov eautd Tou:
«@ewpovoa TN SOUAEIA O ETANEIO PEYANO ETTITEUYA Vi TOV
€QUTO OU, AOYW TOU OTL UImopouca VA SOVAEPW [E avBpWTTOUC
TIEVTE KAl OEKA XPOVIA PEYAAITEPOUG ou. .. Exkelvn TNV emoxn
¢mpere va SOUAEVEIG YIa VA CUVTNPEIC TOV EQUTO KAl TNV OIKOYE-
VEIG 00U Kal va ioal og B€on va ayopdaelc pouxa. Htav viporm)
va POPAC TTOAIA KAl OKIopéva pouxa. Ot VEOL EKEVNG TNG ETTOXNG
TaV KAAOVTULEVOL KAl €YW ETTRETTE VA glal avTA&IOC TOUG..»

O k. Kwotag Pryag pag Aéet: «.. itav n aiobnon, n nepiodog émou
émpere va BewPNO0UE TOUG EQUTOUC HAC IKAVOUE YA OOUAEIA
TIPOKEIUEVOU Va {NOOULE, EpOOOV OeV eixaple Timota aAo. Kapia
Héppwon, Timota. Movo SNUOTIKO TTHAYAE.
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KAYNAK KARTI 3

Kaynak G: Maden isciligi neden tercih ediliyordu?

Ingiliz sémirge déneminde agilan madenler, dizenli bir gelir
sagladigr icin is arayan yetiskinlere ve cocuklara cazip gelirdi.
Ciftlik iscileri, arazi sahiplerinin veya bir dulun yilda birka¢ gln
veya birkag haftaligina onlari cagirmalarini beklerlerdi. Buna kar-
sin madenler, isciye duzenli"yevmiye sagliyordu. Bircok cocuk, iki
yil yil ciraklik donemi gerektiren ve bu dénemde yevmiye 6den-
meyen marangoz, terzi veya kunduraci olmak yerine madende
calismay secerdi. Ustelik, ciraklik déneminde cocuklar, ustalari
icin digerisleri de yapmak zorundaydi. Bay Andreas'Kéle gibiydim’
diyor ve ekliyor ‘bulasiklari yikamak, yerleri silmek ve sonra da
dikkana gitmek zorundaydim’

Kaynak H: Gen¢ madenci isini nasil goriirdii?

Xenis Louca bize kendini nasil gordigini anlatiyor: ‘Madende
calismanin kendim igin blyudk bir basari oldugunu dtsdndrdim;
¢unku, kendimden bes-on yas buytk kisilerle ¢alisabilirdim... O
zamanlarda kendiniz ve aileniz i¢in ¢alismak zorundaydiniz. Eski
ve yipranmis kiyafetler giymek utang vericiydi; kiyafet alabilmek
icinise calismak zorundaydik. Gengler o zamanlarda cok iyi giyinirdi;
ve ben de dyle olmak zorundaydim...

Costas Rigas bizlere sunu sdyltyor :".. . hissedilen suydu; dyle bir
dénemdi ki kendimizi yasayabilmek icin calismak zorunda hisse-
derdik, baska higbir seyimiz yoktu, egitim yok, hicbir sey yok,
sadece ilkokula gittik’
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Source J: By-passing the law

The number of under-aged children working in Cypriot mines is
not easily defined due to various reasons, one of which is the
concealment of the actual age of teenage boys. The teenagers
were registered as being 18 years old — older than their actual
age —in order to secure a job at the mines. This happened because
there was a British law prohibiting juveniles from working. That
is why the adolescent boys went to the authorities of their village
(muktaris) and, as Pantelis Varnava states, the muktari gave them
a document stating that they were older than their actual age!
He was paid to do this. Mehmet Bayraktou, a miner who got a
job when he was under age at the Mavrovouniou-Xerou mines,
told us that the amount paid to get the aforementioned document
was two pounds. If this amount is compared to the average daily
salary that was about two to three shillings at mines and much
less elsewhere, it was extremely high.

Securing this document does not appear to have been the case
in all mines, and not even in the ones where the document was
necessary or not everyone paid to get it. Mr Hasan Haloushi, who
decided to work for the mine when he was 16, got the document
from the president of his village but he was not asked to pay,
probably because the president was a friend of his family as he
himself states, but this possibly happened with others as well.
After the end of World War Il, the companies did not accept the
documents coming from village presidents. Documents certifying
one’s age could only be obtained from the British Administrative
Authority in Nicosia, something that was very difficult to achieve.

SOURCE CARD 4 / KAPTA NHIQN 4/

Mnyn ©: Napakduntovtag 1o vopo

O apBLOC Twv avihikwy maidlwy o GOVAEUAV OTA LETAMEIQ
¢ Kumpou dev kabopiletal elkoha e€artiag moikihwy Adywy, évag
€K TWV OTTOlWV ATAV N AmMOKEUYPN TNGS TTEAYUATIKAC NAIKIAC Twv
£onpwv ayoptwv. Ot épnol Kataypdeovtay we GEKAOKTAXPOVOL
- HEYAAUTEPOL QTTO TNV TTPAYHATIKY TOUC NAIKIA - TTPOKEIUEVOU VA
eCaopahioouvy pia Béon ota peTareia. Autd cuvéRatve AOyw TNG
Umapéng evog BPeTavikoU VOUOU, 0 OTIo{0¢ araydpeUe TNV epyacia
avnAikwv. MNa auto ta épnPa ayodpla Katépeuyav oTiG APKEC TOU
XWPLoU TOUC (LouxTapt) kat omwe dnAwvel o Mavtehi Bapvdpa,
«TO HOUXTAPL TOUC €8lve éva xapTi mou drAwve mwg eival
HEYOAUTEPOL ATTO O,TL TIPAYHATIKA ATav». [AnpwvoTay yia va 1o
Kdvel. Evacg epydTng petareiou, o Mexuét Mmaipaktou, Tav
avriAikog étav €maoce GoUAELd oTa peTalMeia MaupoBouviou-
=npou. Mag elre mw¢ To Toad Tou EMPeTTe va KataAnBel yia tnv
TIapaAar) Tou mpoavagePBEVToC eyypdpou ntav uo Aipec. To
mood autd fTav 1dlaitepa LPNAS, eGv CUYKPIBE! UE TOV PECO
nUEPROIO LIoBS oL oTa pETaMEia riTav SVo e Tpia oeAivia, Kal
TTOAD AlyOTEPO OTTOUSHTTOTE AANOU.

H e€aopdhion autoL Tou eyypdgou Sev (OXUE yia OAA Ta LETAME(Q,
KAl LAALOTa OUTE Kav Og QUTE OTTOU amattouvTay, 1 Sev AR pwvay
oMot yla va 1o mépouv. O K. Xaodv Xahoual, 0 omoiog oe nAikia 16
ETWV ATOPACIOE Va OOLAEEL OE UETANEID, TIFPE TO €yYPAPO aATTO
TOV TPGEOPO TOL XWPEIOU Tou, AAA Ogv Tou {NTrBNKE VA TTANPWOEL,
Katamaoa mavotnTta Adyw Tou OTLO TTPOESPOG TAV OIKOYEVEIAKAG
@ihog, owe SnAwvel o {B1o¢. BEBata, KATI TAPOUOIO0 CUVERN Kal
0& AMEG TIEQITTWOEIC. MeTdA TO TENOG Tou B'Tlaykoopiou MNMoAépov,
ol eTalpelec Oev G€xoVTaV TA £yYPAPA TTOU TTPOEPXOVTAV ATTd TOUG
TIPOESPOUC TWV XwpPIwv. Eyypapa ta omoia moTtomoovcay TV
nAkia pmopouoav va amoktnBouv pévo amnd Ty Bpetavikn
AlolknTikr) Apxr) 0Tn Agukwoia, Tpdya Tou fTav oAU SUOKONO
Val EMMTeLYOEL.
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KAYNAK KARTI 4

Kaynak J: Yasalari devre digi birakmak

Kibris madenlerinde ¢alisan yasi kigik cocuklarin sayisinin belir-
lenmesi, cesitli nedenlerden dolayi kolay degildir. Bu nedenlerden
biri, onlu yaslardaki erkek cocuklarinin gercek yasinin gizienmesiydi.
Gocuklar madendeki islerini garantiye almak icin — kendi
yaslarindan daha bilyk — 18 yasinda olarak kaydedilirdi. ingiliz
yasalarina gore cocuklarin calismasi yasak oldugu icin cocuklarin
yasi gizlenirdi. Ergen erkekler, kdylerinin muhtarina giderler ve
Pantelis Varnava'nin dedigine gdre, muhtar onlara “gercek
yaslarindan daha buyuk olduklarina dair bir belge”verirdi. Belgeyi
almakicin muhtara para 6denirdi. Yasi tutmazken Mavrovouniou-
Xerou madeninde is alan madenci Mehmet Bayraktar, yukarida
bahsedilen belgeyi almanin iki sterlin oldugunu soyledi. Bu mik-
tar, maden iscisinin ortalama gunltk yevmiyesi olan iki-Ug silinle
ve baska yerlerde cok daha dustk olan yevmiye ile kiyaslandiginda
cok yuksekti.

Bu belgeye sahip olunmasi gerekliligi bitiin madenlerde dikkat
edilen bir durum degildi. Hatta bu belgenin gerekli oldugu maden-
lerde bile bu belgeye sahip olmayan isciler vardi. Belgeyi almak
icin herkes para vermezdi. 16 yasinda madende calismaya karar
veren Hasan Halusi, belgeyi kdy muhtarindan aldigini, muhteme-
len muhtarin, —kendisinin de soyledigi Gzere- ailesinin arkadas
olmasindan dolayi para istemedigini belirtiyor. Ancak, muhteme-
len bu gibi seyleri baskalari icin de yapiyordu. ikinci Diinya Savasi
sonrasinda, sirketler, kdy muhtarlarindan gelen belgeleri kabul
etmedi. Artik birinin yasini belgeleyen dokimanlar sadece
Lefkosa'daki ingiliz idari Makamlarindan alinabiliyordu; ki bu
oldukga zordu.
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Why do we no longer accept that children
should work in mines?

To begin this enquiry you need to look at Source A on
Source Card 1.

First describe what you see and give the photograph
a title.

Things to think about:

» Does the person look happy?

» Does the work he is doing look dangerous?
Next, try to answer these questions:

« What s the age of the person?

« Whereis he?

« What s he doing?

+  What questions would you like to ask this person?

» How can we learn more about what he is doing?

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTQN 1/ Ak

TIVITE KARTI 1

PAGE 1/ 2EAIAA T/ SAYFA'1

Nati dev amodexopaote mAéov va epyalovral
maidid ota peTarAeia;

Ma va &ekivioete autr ™ SlEpelvnon, TIPETTIEL VAl
kottdéete tnv MNnyn A otnv Kdpta Mnywv 1.

Apxikd eptypdyte Tt BAEMETE Kal SWoTe évav TITAo
oTnV €lKovVA.

Mpdypata mov xpelaleral va GKEPTEITE:

¢ OQaivetal eutuXIOPEVO TO TTPOCWTIO TTOU
amelkoviletal;

+  OQaivetal emkivbuvn n GOUAEIA TTOU KAVEL;

2T OUVEXELQ, TTPOOTIABOTE VA ATIAVINOETE OTIC
TTAPAKATW EPWTHNOEIC:

« [lola gival n nAikia Tov TPOCWTTOU;

+ [lou Bploketay

o Tikavel

« Tiepwtnoelg Ba k&vate og autd TO TTEOOWTIO;

o [lW¢ umopoUpe va ABOULE TTEPIOOOTEPA YIA!
TO Tl KAVEL
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Neden artik cocuklarin madende calismasi
fikrini kabul etmiyoruz?

Bu soruyla baslamak icin kaynak karti 1'deki Kaynak
Aya bakmalisiniz.

Once ne gordugundza tarif edin ve resme bir bashik
koyun.
Diisiiniilecekler:
+ Resimdeki kisi mutlu gériintyor mu?
« Yaptigi is tehlikeli goruntyor mu?
Ardindan, su sorulari yanitlamayi deneyin:
 Bu kisi kag yasinda?
» Nerede?
» Neyapiyor?
 Bu kisiye neler sormak isterdiniz?

» Neyaptigiylailgilinasil daha cok sey 6grenebiliriz
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Source A shows a young miner carrying a wagon with
asbestos for processing in the mills. It was taken in
1956.

Now read Sources D, E and F on Source Card 2. These
sources are all adapted from a book by Mr Loukas
Antoniou called The contribution of children in the
mines of Cyprus in the 20th Century.

Answer these questions:

« Why did some families end up working in the
mines?

 In what ways did children help their parents?
»  What kind of difficulties did miners face?

«  What were the benefits of working in mines?

To complete your work, draw a picture of children
working in the mines in the twentieth century and
give it a title.

Tip: Use the sources you have read to get inspiration.

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTQN 1/ Ak

IVITE KARTI 1

PAGE 2/ 2ENIAA 2 / SAYFA 2

H Mnyry A ameikoviCel éva veapd JETAMWPUXO VA UETA-
PEPEL éva Bayovl Ue AoBeoTo yia emeCepyacia os epyo-
ataola. H pwtoypaoia eival tou 1956.

Twpa dlaBaoTe TICTNYEC A, E kal 2T otnv Kapta lNnywyv
2. O1TINyEC auTéC elval Mpooapoouéveg amd éva BiBAo
Tou K. Aoukd AvTwviou Pe TiTho «H cuvelopopd Twv
nadlwy ota peTareia tng Kumpou otov 200 alwvay.

ATIQVTAOTE TIC TTAPAKATW EQPWTNOEIC

 [aTi oplouéveg olkoyéveleg katean&av va dou-
AeUOLV OTA PETAME(Q;

»  Memoloug tpdmouc BonBovoav ta maidid Toug
YOVE(C TOUG;
+  Tieiboug duokohieg avtipetwmday ol LETAMW-
puxoL;
+ [oa Atav Ta 0péAN TNG epyaciac os YETAME(Q;
la va oOAoKANPWOETE TNV pyacia oag, (wypapl(oTe uia

elkéva Twv madlwy mou SOUAELaV OE LETANEIQ ToV
20 0 alwva kal SWoTe TNG évay TiTAo.

Y upBouAn: XpnoluomolnoTe TIG TTnyéG mou Sladoarte
Y10l Va EUTTVEVOTEITE.
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Kaynak Ada, genc madenci yik arabasiyla islenmesi
icin tesise asbest tasiyor. Bu fotograf 1956'da gekilmis-
tir.

Simdi Kaynak Karti 2deki D, E ve F Kaynaklarini okuyun.
Bu kaynaklarin hepsi Loukas Antoniou'nun‘20.ylzyilda
Kibris'taki madenlere cocuklarin katkisi'adlr kitabindan
uyarlanmustir.

Su sorulart yanitlayin:

 Baziaileler neden madende calismak durumun-
daydi?

« Cocuklar ailelerine ne sekilde yardimci olu-
yordu?

« Madenciler ne gibi zorluklarla karsilasryordu?
« Madende calismanin faydalari nelerdi?

Galismanizi tamamlamak igin, yirminci ytzyilda
madende calisan cocuklarin resmini ¢izin ve resme bir
baslik koyun.

ipucu: ilham almak icin okudugunuz kaynaklari kullanin.
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Why do we no longer accept that children
should work in mines?

To begin this investigation, choose one of the photo-
graphs on Source Card 1. Look closely at the photo-
graph and describe what you see.

Write a caption for the photograph and then write a
few sentences to say what you feel about the photo-
graph and why.

To continue the investigation you will need to look at
Source Cards 2, 3 and 4 (all are extracts from a book
by Mr Loukas Antoniou called The contribution of
children in the mines of Cyprus in the 20th Century)
as well as Source Card 1. Consider the following ques-
tions about children in mines in the early twentieth
century:

« What activities did children do in mines?

« What was the position of children in a family
in those days?

« Whatwas positive and what was negative about
child labour in that period?

+  Whathas changed and what has remained the
same?

Write down which sources helped you answer each
of these questions.

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2 / Ak

IVITE KARTI 2

PAGE 1/ 2EAIAA T/ SAYFA'1

Nati dev amodexopaote mAéov va epyalovral
maidid ota peTarAeia;

Ma va &ekivnoete T Slepebivnon auTr, EMAEETE pia
amd TIq ekOVES TN Kaptag Mnywv 1. Kortééte mpooe-
KTIKA TNV EIKOVA KAl TIEPIYPAWTE QUTO TTOU BAETTETE.

Fodte pa AeCavTa Kal oTn OUVEXELQ AYEC TTOOTAOEIC
OXETIKA E TA cLVAICOXUATA TTOU GAC TTPOKAAE! AUTH
N €lova Kat ylati,

Ma va ouveyioete TV €peuva, Ba TPETEL va KOITAEETE
TI¢ KapTeg Mnywv 2, 3 ka4 (elval OAEC TTPOCAPUOCUE-
veg amo 1o BiBAIo Tou k. Aoukd Avtwviou pe Titho «H
OLVEIOPOPA TwV TTAISIWY OTA PETAAEI TNG KuTmpou
Tov 200 alwvay), kabwc emiong kat tnv Kdpta Mnywv
1. E€eTA0TE TIPOOEKTIKA TIC AKOAOUBEC EPWTNCEICS yia
Ta naidlé oTig apxeg Tou 200U alwva:

« [lole¢tav ot 5pacTtnNEIOTNTES TwV TTAIdIWY OTA
LETAMEIQ;

ol ftav n 6éon Twv madiwy oTNV OIKOYEVEIQ
ekelvn v emoxn;

« [lola Atav Ta BeTikd Kal Tola Ta apvnTIKA
oTolxeia NS matdIkn ¢ epyaciac katd tn SlapKela
€kelvng TG EPLOdOV;

«  TidMNae kal T mapépelve 01o;

Kataypdte moleg mnyéc oag Boribnoav va anavtrosTe
TNV KABE pia amd auTég TIC EPWTNOEIC.
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Neden artik cocuklarin madende calismasini
kabul etmiyoruz?

Arastirmaya baslamak icin Kaynak Karti 1'deki resimler-
den birini secin. Resme yakindan bakip ne gérdtgu-
nUzd tarif edin.

Resim icin bir baslik yazin ve resme bakarken ne his-
settiginiz ve neden boyle hissettiginizle ilgili birkag
cimle yazin.

Arastirmaya devam etmek icin kaynak kartlar 2, 3 ve
4'e (timU Loukas Antoniou'nun 20. yizyilda Kibris'ta
madenlere cocuklarin katkisi'adlr kitabindan alinmistir)
ve Kaynak Karti 1'e bakmalisiniz. Yirminci ylzyilin bas-
larinda madenlerdeki cocuklarla ilgili asagidaki sorulari
ddsdnun:

« Madendeki cocuklar neler yapardi?
« O gunlerde cocuklarin aile icindeki yeri neydi?

« O donemde cocuk isciligiyle ilgili neler olumlu
neler olumsuzdu?

« Ne degisti ve ne ayni kaldi?

Bu sorularin her birini yanitlarken hangi kaynaklarin
size yardimci oldugunu yaziniz.
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Look again at the sources to help you answer the fol-
lowing questions:

« Explain the child labour system under British
Law.

« How was the British Colonial Law by-passed?
« Why was it by-passed?
« Do you think it was right to by-pass the law?

Explain which sources you selected to help you with
these questions.

To complete the investigation prepare a short Power-
Point presentation explaining how you have used
sources to find out about child labour. Say whether all
the sources agreed about whether child labour was a
good thing or a bad thing. And finally say why you
think we no longer thinkit is a good idea to have child
labour.

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2 / Ak

IVITE KARTI 2

PAGE 2/ 2ENIAA 2 / SAYFA 2

E€etdoTe Kal TEAL TIC TTNYEC YIa VAl ATTAVTA OETE TA TTAEA-
KATW EpWTrpaTa:

« E&nyriote To cuotnua maldIkAC pyaciac oup-
Pwva Pe Tov Bpetavikd Nopo.

«  Tw¢ mapakduednke o Bpetavikdg ATTOIKIAKOS
Nopog

ot mapakduednke;

[MOoTEVETE MWE ATAV OWOTO VA TTAPAKAUPOE! 0
Nouog

EEnyroTe oleC TTNYEC EMMAECQTE TTPOKEIUEVOU VA UTTO-
QECETE VA AMAVTHOETE AUTEC TIG EPWTHOELG.

Ma va cupmAnpewoete TN Slepelvnon, ETOILACTE Wil
ouvtoun napouciaon o€ Power Point, emeénywvtag
TIWG XPNOIUOTIOINCATE TIC TTNYEC YIA VAl LABETE yla TNV
madIkr pyacia. Avagépate av UM pXe CUPPWVIa GAWV
TWV TINYWV OXETIKA e To €dv N Taldikr) epyacia ftav
KA&TL KAAO 1) OXL. TEAOC, TIElTE pag ylaTi TMIOTEVETE WG N
nadikr| epyaocia dev Bewpeital mMéov kaAr 16a.
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Asagidaki sorulari yanitlamak icin yine kaynaklara
bakiniz:

« Ingiliz yasalarina gére cocuk isciligi sistemini
aciklayimn.

« IngilizKoloniYasalari nasil devre disi birakilird?
« Bunun nedeni neydi?

« Sizce yasalarin bu sekilde devre disi birakilmasi
dogru muydu?

Bu sorulari yanitlamada size yardimci olmasiicin hangi
kaynaklari sectiginizi agiklayin.

Arastirmayi tamamlamakicin, cocuk isciligini incelerken,
kaynaklari nasil kullandiginizi anlatan kisa bir power
point sunumu hazirlayin. Kaynaklarin, cocuk isciliginin
kot mU yoksa iyi mi oldugu konusunda ayni fikirde
olup olmadigini sdyleyin. Son olarak da, artik neden
cocuk isciligi fikrinin iyi bir fikir olmadigini disuindigu-
mUzU anlatin.



TOPIC2/0OEMA 2/KONU 2

Why do we no longer accept that children
should work in mines?

Using any of the sources write brief answers to each of
these questions:

1. What were the negative aspects of children working
in the mines?

2. What were the positive aspects of children working
in the mines?

Read carefully Sources D, E, F, G, H and J (on Source Cards
3 and 4); then write a paragraph in answer to each of
these questions:

3. Isit possible to know exactly how many children under
18 were working in the mines in the period before
World War II? Give your reasons.

4. Why is a law prohibiting solely child labour not a
guarantee that children will not work?

5. Explain why Cypriot families by-passed the law and
encouraged their children to work in the mines.

Looking at Sources A, B and C, consider the following:
«  Where do you think the children are?
«  What are they asking for?

What can be inferred from the fact that the pickets are
written in Greek and Turkish?

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQN 3 / Ak

IVITE KARTI 3
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Narti 6ev anodexopaote mAéov va epydlovtal
maidid ota peTarAeia;

Xpnoluomolwvtag omoladnmoTe and AuTEC TIC TTNYEC,
YPAYTE CUVTOUEC AMAVTAOEIC O KADE uia armd Ti¢ mapa-
KATW EPWTNOEIS:

1. TlolEg ATav ol apvNTIKES TTTUXEG TNG Epyaciag Twv
TadlwV o€ UETONNEID;

2. TolécATav ol BETIKEC TTTUXEC TNG EpYATiag TwV TTAOIV
O€ UETaME(q;

AladoTte mpooekTKA TIG [Mnyéc A, E, 2T, Z, H ka1 © (otnv

Kdpta lnywv 3 kat4). 21n OLVEXELD, YOAWTE pia Tapdypago

YIC VA OMTOVTIOETE KABEWIA O AUTEC TIC EQWTHOELG:

3. Eivat duvatdv va yvwpiloupe moéoa akpiPwe maidid
KA&TW Twv 18 SoUAevav ota PETAAElQ KT TNV TEPI-
0o mpiv Tov B'TMaykoopio MoéAepo; MapouoidoTe ta
ETXELPNLATA Oag.

4. TNarti évag vopog mou amayopeel pntd Tnv maidIkA
epyaoia Sev amoteAel eyyunon nmwe ta maidié Sev Ba
SOUAEVOLV;

5. E&nynoTe yiati ol KUTTPIOKEC OIKOYEVELEC TIAREKAUTTTAV
ToV VOO Kal evBdppuvay Ta maidid Toug va SOUAED-
OUV OTA UETANNELQL.

Kortdlovtag Tic Mnyég A, B kat I, A\aBete umoyn oag ta
TIOPAKATW:

 [lov moTeveTe o1 Bpiokovrtal Ta madid;

o TidnTouy;
Tt ouvumepaivete amd To yeyovog OTL Ol TIVakIOeC gival
YPAULEVEC 0 ENNVIKA Kal TOUPKIKE;
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Neden artik cocuklarin madende calismasi

fikrini kabul etmiyoruz?

Kaynaklardan herhangi birini kullanarak asagidaki soru-

larin her biri icin kisa cevaplar yazin:

1. Madenlerde calisan cocuklar icin olumsuz olan seyler
nelerdi?

2. Madenlerde calisan ¢ocuklar icin olumlu olan seyler
nelerdi?

Kaynaklar D,E,FGH ve Jyi (Kaynak kartlari 3 ve 4'teki )

dikkatle okuyun; sonra da asagidaki sorular cevaplamak

icin birer paragraf yazi yazin.

3. Il. DUnya Savasi dncesi donemde, madenlerde, 18 yas
altikac cocugun calistigini tam olarak bilmek mtmkun
mudur? Gerekgelerle agiklayiniz.

4. Neden ¢ocuk isciligini yasaklayan bir yasa tek basina,
cocuklarin calismayacaginin bir garantisi degildir?

5. Kibrisli ailelerin neden yasalari dikkate almayarak
cocuklarini madenlerde calisma konusunda destek-
lediklerini agiklayin.

Kaynaklar A, B ve C'ye bakarak asagidakiler Uzerine disu-

ndn:

 Sizce cocuklar nerededir?
 Sizce neistiyorlar?

Pankartlarin Rumca ve Turkge yazilmis olmasindan ne
gibi bir anlam ¢ikarilabilir?



TOPIC2/0OEMA 2/KONU 2

Looking again at the written sources (they are all by the
same author, Mr Loukas Antoniou from a book called The
contribution of children in the mines of Cyprus in the
20th Century) consider the following questions:

*  When was the author writing?

« What can you say about the perspective adopted
by the author?

» Who do you think the author was writing for?

How reliable do you think the information is? Give reasons
for your answer.

Explain how these sources are useful to an historian who
is investigating:

« Social conditions in the early twentieth century
¢ Industrialisation in Cyprus

 Therelationship between Cypriots and the British
administrators

« The advent of education for all Cypriots

« Therelationship between different communities
in Cyprus.

Imagine you were living in 1950. Write a letter to a news-
paper advocating that all children should attend school
rather than work in the mines.

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQN 3 / Ak

IVITE KARTI 3
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Korrwvtag pia akopn popad TIC YOATTTES TINYEC (TTPOEPXO-
EVEC ONEC TTPOOAPOOUEVEG aTTd ToV (510 CUYYPAPEQ, K.
Aoukd Avtwviou, amd éva BIBAO ue Titho «H cuvelopopd
Twv naldlwv ota PeTareia Tn¢ Kummpou tov 200 alwva),
€EETAOTE TIPOOEKTIKA TIG AKOAOUBEG EPWTNOELG;
« ol mepiodo ypdetnKe TO €pyo AUTS;
* TiL pmopelte va Tefte yla v onmTiKr ywvia Tou
OLYYPAPEQ;
» [l moloug r molov TIOTEVETE OTL £YYPAPE O OLY-
Ypageag,
Méoo a&lomoTEC MOTEVETE OTL €lval Ol TTANPOPOPIEC
AIKQIOAOYNOTE TIC AMAVTAOELC OAC.
EENyNoTe TN XenOoIOTNTA QUTWY TWV TINYWV YIa &vav
lOTOPIKO, 0/n omofo¢/a Slepeuva:
*  TIC KOIVWVIKEG OUVONKEG OTIC APXEG TOU EIKOOTOU
alwva
« TN Blopnyavornoinon otnv Kumpo
*  TIC OXEOEIC peTadL Kumplwy kal Bpetavwy Sloikn-
TIKWV UTTAAAAAWY
* TNV €loaywyr| TN ekmaideuonc yla OAOUC TOUG
Kumploug
*  TIGOXEOEIG METACL TwV KOVOTrTwY otnv KUmpo.
Oavrtaoteite o1 (eite 0N dekaetia Tou 1950. Tpdayte éva
ypduua og uia epnuepida umootnpifovtag TNV amoyn
Mw¢ 6Aa ta matdid Ba mMEETEL va TTNyaivouy 0To OXOAEID
avTi va SoLAEVOUV O€ LETAMEIQ.
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Yazili kaynaklara (hepsi ayni yazar tarafindan yazilmis olup,
Loukas Antoniou’nun ‘20. yUzyilda Kibris'ta madenlere
cocuklarin katkisi” kitabindan alinmistir) tekrar bakarak
asagidaki sorular Gzerinde dustndin:

 Yazar bunlari ne zaman yazdi?

« Yazarin benimsedigi bakis acisiyla ilgili ne dUsU-
nuyorsunuz?

« Sizce yazar bunlar kimler icin yazmistir?

Sizce verilen bu bilgiler ne kadar gtvenilirdir? Cevabinizin
nedenlerini yaziniz.

Asagidaki konular arastiran bir tarihgiicin, bu kaynaklarin
ne kadar yararli oldugunu aciklayiniz:

« Yirminci yUzyilin baslarindaki sosyal kosullar.

* Kibris'ta sanayilesme.

« Kibnishlar ile ingiliz idareciler arasindaki iliskiler
o Tdm Kibrislilar igin egitimin gelismesi
 Kibris'taki farkli toplumlarin birbirleriyle iliskileri

1950de yasadiginizi hayal edin ve bir gazeteye ¢ocukla-
rin madende calismak yerine okula gitmeleri gerektigini
anlatan bir mektup yazin.



BAZAARS IN CYPRUS AS SEEN BY TRAVELLERS

Introduction to the topic

During the second half of the nineteenth century several travellers visited
Cyprus and left important records of their visits in diaries, journals, letters
and books. Writing about their experiences and reactions to the bazaars in
Cyprus were a popular part of the travellers’accounts. There are also some
historic photographs and engravings which faithfully record scenes in Cyprus
at the time. Many of these sources are accessible to pupils through careful
selection by teachers. Several sources are available on the internet for private
exploration.

This topic is interesting because, through the eyes of travellers, Cypriots
were seen as one people with diversity; their interactions in places such as
markets and bazaars were observed by several travellers and these travellers
accounts are valuable historical sources. Through a consideration of the
sources suggested, pupils can explore several important historical and social
concepts including: continuity and change; interdependency of peoples;
the importance of place; the meanings people attach to place; and multi-
perspectivity. Historical skills can also be developed through this topic: skills
such as distinguishing fact from opinion; empathy with the writers'viewpoint;
the value of different sources; usefulness and reliability of the source; his-
torical enquiry leading to the need for other sources to help understanding.

’

The study of bazaars can lead on to lessons about trade and economics;
about social position; about the role of women. Lessons in all these areas
can provide good examples of multicultural interactions and the use of
sources in general.

Learning intentions

The enquiry question for this topic is:'How did travellers in the past see
Cypriots?' All activities are designed to give pupils an insight into this ques-
tion and to form their own views about a general answer to it. Also included
in the activities are the following learning intentions:

Describing and interpreting visual sources

Asking relevant questions to help understand the source

Learning to work co-operatively

Considering the different meanings that different groups invest
in the same place

Understanding what changes over time and what remains the
same

Understanding the interdependency of different groups of people
Understanding the multicultural nature of Cypriot society

Appreciating cultural diversity.

TEACHER NOTES

Pedagogical approaches

This topic and Topic 4 'Life in bazaars in Cyprus'introduce pupils to the idea
of bazaars as they were in the nineteenth century onwards. It may be
worthwhile before starting work on bazaars to establish that bazaars were
first and foremost places where people shop. For primary pupils it would
then be a good idea to ensure that they had an understanding that we now
commonly call such places markets. The idea of a shopping mall could also
be discussed.

Pupil learning will be guided by the questions and activities on the cards.
However, as pupils learn best when they are actively and emotionally
engaged with the stimulus material, teachers should adopt active learning
strategies to encourage critical and creative thinking and discussion by the
pupils. Among the strategies that can be used are:

Use one of the photographic sources as a warming-up activity. If
possible, project the photograph onto a screen and ask the pupils,
working in pairs, to play‘hide and seek’ This is an instant warm-up
activity that motivates pupils to look at the source. Pupils take
turns to hide somewhere in the picture; their partner has to find
out where they are by asking questions which describe what they
see in the source.

Using a photograph source of an old bazaar, but without mention-
ing bazaars, ask the pupils to describe what the people in the
picture are doing, what they are thinking, and what they are feel-
ing. Ask the pupils to add a caption to the picture.

Ask pupils to construct a scene of a TV drama which could be
taking place in one of the photograph sources. Other forms of
role play are also useful.

In order to develop empathy, encourage discussion stimulated
by the number of different ‘groups’ of people that go to a bazaar.
These could be different ethnic groups; different jobs that people
do; or simply different reasons to go to the bazaar.

Sources available for this topic on pupil Source Cards:

A Photograph of Nicosia bazaar in the early 1920s. Image found on
a postcard.

B Modern Nicosia market.

C Photograph of market place by J. P Foskolo, the official photog-

rapher of the British forces at the time (c. 1878). Cited in Malecos
A. (Ed.) Cyprus of J.P. Foscolo (photo album) By permission of Laiki
Group Cultural Centre of Marfin Popular Bank.

D Engraving of bazaar in front of St Sophia-Selimiye Mosque 1878.
lllustrated London News, 1878.



BAZAARS IN CYPRUS AS SEEN BY TRAVELLERS

E Archduke Louis Salvator of Austria (1881) Lefkosia, the capital of
Cyprus, Kegan Paul and Co. London. Reprinted 1983 by Trigraph,
pp. 49-54.

F Samuel Baker (1879) Cyprus as | saw it in 1879. Accessed 28 April

2006 from http://explorion.net/s.w.baker-cyprus-1879/indexhtml

Historical period

The sources available that relate to this theme are from the latter period of
the Ottoman Empire and the beginning of British Rule: the period from 1870
through to about 1920.

A LOOK AT OUR PAST

Links to curriculum

The curriculum area of history is“Social history of Cyprus during the Ottoman
and British periods”. The theme can also be linked to the curriculum subjects
of social studies, civics, citizenship, geography, economics, language and art.

Links to other topics in the pack

There is a natural link to Topic 4 Life in bazaars in Cyprus. Many of the sources
in this topic could be valuable in studying Topic 5'Buildings in walled Nico-
sia’and Topic 6 'Coffee shop traditions in Cyprus.



TA MAZAPIA XTHN KYTNPQ
MEXA ANO TA MATIA TQON NEPIHTHTQN

Eicaywyn oto Oépa

Katd 1o 6eUtepo iod Tou EKaTtou €vaTtou albva apkeTol TaéISInTec-
TIEQINYNTEC EMOKEPONKaY TNV KUTTO, AprivovTag OnUAVTIKEG UAPTUPIEC TWVY
ETIOKEPEWY TOUC OE NUEPONOYIQ, XPOVIKGE, Yodupuata kat BiBAia. H kataypaer
TWV EUTTEIRIWV Kal TwV avTI®pdoewy Toug mpog Ta MNaddpia tng Kumpou rftav
OUXVA OTIC APNYNOELC TWV TAEISIWTWV. YTIAPXOULV ETTIONG OPIOHEVEC I0TOPI-
KEC pWTOYPAPIEG Kal YKPARBOUPEG OTTOU KATAYPAPOVTAL TOTA OKNVEG amd
NV KUmmpo ekeivng tng emoxiic. MOMEC amd auTég TIC TINYEC ival TpooRaot-
HEC OTOUG/OTIC HaBNTEY/TPIEC AOYW TNG TTPOTEKTIKAC ETIAOYHG TTOU EYIVE ATTO
EKTTAUOEUTIKOUC. APKETEC TTNYEC dlatiBevTtal 0To SIadIKTUO yia TIPOCWTTIKN
Slepelivnon.

To ©¢ua auto eivat evdlagépov 10T ot TagIBIWTEG, péoa amd Tn OIKr) TOUg
okomid, avtidapBdavovtav Toug KUmploug we éva Aad ue moikihopopeia. Ot
OUVAVTACEIC TOUC OE PPN OTIWCE Ol ayoPéEC Kal Ta mmaldpla amotéeoav
QVTIKEILEVO TTAPATHPNONCE VI APKETOUC TAEIOITEC, Ol APNYHTELS TWY OTTOIWY
AMOTENOUV TTOAUTIHES I0TOPIKEC TTNYEC. Méoa amd Tnv €ETacn Twv TPOTEL-
VOUEVWY TTNYWV, Ol HaBNTEY/TPIEG UTTOPOUV VA £EEPEVVHOOLY OPKETEC
IOTOPIKEC KAl KOIVWVIKEG EVVOIEC, CUUTIEPINAUBAVOLEVNG TN CUVEXELQG KAl
NG AMayNG, TNS AMNAECAPTNONG TWV avBpWTWVY, TNG onuasiag Tou Témoy,
TWV vonuATwy mou mpoadidouv ot AvBpwTTol GTOUC TOTTOUC, TNG TTOAUTTPL-
opatikéTNTac. Méoa amd autod To Oéua umopolv emiong va avamtuxBouv
IOTOPIKES SECIOTNTEC, OTTIWC O SIAXWPIOUAOC PETAED YEYOVOTOC KAl TIOOOWTTI-
KAG YVWOHNG, N EvouvaioBnon LE TNV OTTTIKK YwVIia TOU CUYYPAEQ, N LEAETN
NG aiag, TNG XPNOIATNTAG KAl A&IOMOTIAq TwV TNYWY, N 10TOPIKH SleEpeU-
VNoN 1Tou 0dnyel aTnV avaykn yla e€VPECN AANWY TTNYWV WOTE VA EVIOKL-
B¢l n katavonon.

H pehétn Twv malaplwv Yrmopei va odnyroet o dGMa Jabriata oTn CUVEXELD
Y10 TO EUTIOPIO KAl TNV OIKOVOWIQ, YA TNV KOIVWVIKK B€0n, Y1 To pOAO Twv
YUvVaKWV. Ta padripata o€ GAOUC AUTOUE TOUC TOUEIG UTTOPOUV VA TTAPEXOLV
KaAd Trapadeiypata TONUTTONTIOUIKWY AANAETIOPACEWY Kal TNGS XProNg
TWV TINYWV YEVIKOTEPAQ.

MaOnoakég mpoBéceig

To epwTnua mmpo¢ Slepevivnon yla autod To Ofua sivat: «Iwg EBAemav ol
TIEPINYNTEC OTO TIAPEABOY Toug KUmrptoug» ONeC ot SpaotnplotnTeg eival
oxeSlaopéVEC yia va SWOoOoLY OTOUC HaBNTE/TPLEC Wia BabuTtepn avTiAnyn
Y10 TO CUYKEKPIUEVO EQWTNHA KAl YIA VA OXNHATIOOLV TIC SIKEC TOUG ATTOPELG
Kal YEVIKH avTamodkpion o€ auto. Emiong, oTic SpactneidtnTEC CUUTEQINA-
Bavovtal ol akOAOUBEC LaBNaIaKkéC TPOBETEIC Kal Of LaBNTEY/TOIEC AvaLE-
VETAL VA

TIEPLYPAPOLV KAl EPUNVEVOUV OTTTIKEG TINYEG

SlATUTIVOLY OXETIKEC EQWTNOEIC TTOL Va FonBolv TNy Katavonon
NG TNYNG

taBaivouv va epydlovTal GLVEPYATIKA

YHMEIQZEIZ TIA
EKMAIAEYTIKOYX

Aapavouv undyn ta SIaPOPETIKA VoruaTa mou mpoadidouv
OlAPOPETIKEC OUASEC OTO 610 UEPOG

KATAVOOUV TIC AAMAYEG TTOU PEPVEL N TIAPOSOC TOU XPOVOU, AMG
Kal Tl Tapapiévet {d1o

KOTavooUV TNV AMNAEEAETNON SIAPOPETIKWV OUAdWY avBpWwv
KATAVOOUV TNV TTOAUTTOAMTIOUIKY) (VN TNG KUTTPIAKNAC KOWVWVIAC

EKTILOUV TNV TTOATICUIKT TTOIKIANOUOP®ia

Nadaywyikég mpooeyyiosi

AuTO To O¢pa Kal To emoduevo (Oéua 4: H Zwry ota Madldpia tng Kommpou)
Sivouv OTOUG/OTIC HABNTEY/TPIEG Wia 1O€a yia Ta Taddpla OMwe ATAV ToV
OEKATO EVaTO alWVA Kal UETA. Evdexouévwe va a&ilel motv EEKIVI\OOUE TNV
epyaocia oto Bépa Twv malaplwy, va ONUEIWCOUUE TTwE Ta maldpla ATav
TIPWT arm’ OAa pépn omou ot dvBpwrol ékavay Ta Pwvia Toud. ETol yla toud/
TIG padNTEY/TPIEG SNUOTIKOU Ba ATav pia kahr 16¢a va BeBaiwbolpe mwg
€YOUV KATAVONTEl OTI TWEA TA AMOKAAOUHE KATA YEVIKO KAVOVA «QYOPE.
Oa urmopoloe emiong va culNTNOel N 1I6€a TOU EUMTOPIKOU KEVTPOU.

H udébnon Ba kabodnyeital anod Ti¢ epWTATCEIC Kal SpACTNEIOTNTEC OTIC
KAPTeC Ouwe apou ot uabnté/Tplec pabaivouv kahUTepa dtav aoxoAoUvTal
EVEPYA LIE TO UAIKO TTOU TOUC TTAPEXEL £peBiouata, ol ekmaldeuTikol Ba mpé-
TTEL VA UVI0BETOUV OTPATNYIKES EVEPYOUC HABNONG yia va evBappuvouy Tnv
KQLTIKA Kal SNIOVPYIKK OKEPN Kal oulriTnon avapueoa OTOU/OTIC LabnTég/
TPIEC. METAEV TWV OTPATNYIKWY TTOU UIOPOoUV va Xpnotdomolindouy eivat:

XPENOILOTTOINOTE Wia amtd TIC EIKOVES TWV TNYWV WG TTPOTIAPAOKEU-
aoTik Spactnpiotnta. Edv gival eiktd, mpoRAaleTe TNV elkOva
o€ Wi 08ovn kat (NtroTe amd TOUY/TIC LaBNTEY/TPIEC VA EpYAOTOUV
oe Ceuydpla Kal va maiéouv «kpuetd». AuTH elvar pia ypriyopa
OpaOTNEIOTNTA TTOU TIAPAKIVE! TOUC/TIC aBNTEY/TPIEC va TTapa-
enoouv TV yn. Ot pabntéd/Tplec oe Ceuydpla «kpLBovTal
HE TN Oglpd 0NV €IKOVA: 0/N CUUUABNTAC/TPIA TOUG TTPETEL Va
Bpetmou eival K&Be popd, KAVOVTAC EPWTNCELC Ol OTTOIEC TTEQLYPA-
(ouv 6oda BAEmouy otV TINyn.

XPNOILOTTIOIVTAC JIa Ao TIC OTTTIKES TTNYEC eVOC TANoU Talaploy,
Sixwe duwc Kapia avagopd ota maldpla, (NTHOTE amd TOUG/TIG
HaONTEY/TPIEC VA TIEPLYPAYOULY TI KAVOUV Ol AVOPWITOL 0TV EIKOVA,
TL OKEQPTOVTAL KAl TL aloBdvovTal ZnTAOTE amd TOUY/TIC pabnTéy/
TPIEC VA TTPOCBEGOLY OTNV TN Jia AeCAvTa.

ZNnTACTE amod TOU/TIC LaBNTEY/TPIEC va SPAUATOTTO 0oLV pid
oKV VoG TNAEOTTTIKOU GHPLaA TTou Ba urmopoloe va AapBAavel
XWPA OE pia amo TIG eKOVEG Twv TINyWv. E¢{cou xprioiueg eivat kat
AMEC LOP®EC SpapaTomnoinont.

[Npokeluévou va KahepynBel n 1oTopIkr| vouvaiotnon, evBappUveTe
n Sie€aywyr) oulATNoNG pe BAon Tov apBUo TwV SIAPOPETIKWV
«opAadwv» avBpwnwv mou Tnyaivouy oto maldpl. Oa urmopovoav



TA TTAZAPTA 2THN KYNIPO ME2A ATIO TA MATIA TQN MTEPTHITRTQON

VA QVFAKOULV O€ OlAQOPETIKEC EOVOTTIONTIOUIKES OPAGEC, VA AOKOUV
OlaPOPETIKA EMAYYEAUATA 1) ATTAG VAl efxav SIAPOPETIKOUG AOYOUG
yla va emokepOouv to maldpl.

Awa0éopeg mnyég otig Kapteg Mnywv twv Madntwv/
TPIWV

A Mia pwtoypapia amd 1o Malddpl TS Acukwaoiag oTIC apxéC TNG
Oekaetiag Tou 1920. Eikova mou Bpébnke og KapT TOOTAN

B DdwToypagia Tou cuyypapea

r Owtoypagia g ayopdg amd tov J. P. Foscolo, Tov emionpuo ewto-

YPAPO TWV BPeTavikwy SUVALEWY EKelVNG TNG eMoxAC (Tepimou
1878). Mapamnourm and Mahékog A. (ex.) KUmpog tou J.P. Foscolo
(pwTOYPAPIKO AeUKWHA). Me Tnv ddela Tou MNoATioTiko Kévtpou
Tou Opidou Adikri¢ TN Marfin Popular Bank.

A lkpaBoUpa Tou 1878 amd 1o maldpt umpooTd otny Ayia Zoeia
(Zehutyié TCaui). Eikovoypdenon and tnv llustrated London News
1878.

E Apxidoukag Louis Salvator tng Auatpiag (1881) Asukwaia, N mpw-

Tevouoa TNG Kumpou amod Kegan Paul k.&. Aovéivo. AvatunwBnke
10 1983 amod v Trigraph. oeA. 49-54.

>T Samuel  Baker (1879)  HKUmpoc omw¢ v ida 1o 1879.
Avdaktnon oTic 28 Ampidiou 2006 amd http://explorion.net/
sw.baker-cyprus-1879/index.html

MIA MATIA 270 [TAPEAOON MA2

loTopikn Mepiodog

O1 S106éa1peg yEC oe auTod To O¢pa sival amd tnv Teheutaia mepiodo g
OBwpavikng AUToKPATOPIAG Kal TNV évapén TNG BPETAVIKAG Kuplapxiac n
niepiodog amd 1o 1870 péypl 1o 1920 mepimou.

TUVO£CEIG ME TO AVAAUTIKO MPOYypappa

SXETIK TTIEPLOKT AT TO AVAAUTIKO TIPOYPAUA I0Toplag eivat n“H Kowvwvikr
lotopia tng Kumpou katd tn didipkeia T OBwuaviknc Kal BoeTavikAC Tepl-
660u" To O¢ua pmopet emiong va CUCXETIOTE! e HaBRHATA TOU AVAAUTIKOU
TIPOYPAUHOTOC OTIWE KOIVWVIKEC OTTIOUSEC, aywyr| TOU TTOALTN, Yewypapia,
OIKOVOUIKA, YAWOOQ KAl TEXVEC.

Tuvdéosig pe aAa Oéparta mou mepiAapfdavovral oTo
Tapov UAIKO

YTIAPKEL JIA PUOIKH CUVAPELX [e TO O¢ua 4: H Zwry ota Madldpla tng Kummpou.
MoMEG amd TIC TTNyEG auTou Tou Oéuatog Ba pmopovoav va amodeixBolv
TIOAUTILEG OTN MEAETN TOU OELAaTOG 5: KTrpla TNV eVToq TWV TEXWV Agu-
Kwola kal ©éuatog 6: MNapaddoelg Twv Kapevelwy TN KUmmpou.



GEZGINLERIN GOZUYLE

KIBRIS'TA PAZAR YERLERI

Konuya giris

19. yuizyilin ikinci yarinsinda bircok gezgin Kibris' ziyaret etmis ve glnlikle-
rinde, gazetelerde, mektuplarda ve kitaplarda ziyaretleriyle ilgili 5Gnemli
kayitlar birakmuslardir. Kibris'ta edindikleri tecriibeleri ve Pazar yerleriyle ilgili
izlenimlerini yazmak, gezginlerin anlatilarinin popdler bir pargasiydi. Kibris'ta
o donemdeki gorintileri tam olarak yansitan bazi tarihi fotograflar ve
gravurler de vardir. Bu kaynaklarin cogu 6gretmenlerin ve egitmenlerin
dikkatli secimiyle dgrenciler icin erisilebilir olup, bircogu ¢zel arastirmalarda
ulasilabilecek sekilde internette de mevcuttur.

Bu konu oldukga ilgingtir; ¢iinkt gezginlerin géztyle Kibrisllar cesitlilik ve
farkliliklariyla tek halk gibi gértintyorlardi; pazar yeri ve agik pazarlar gibi
yerlerde birbirleriyle karsilikli etkilesimleri bircok gezgin tarafindan
gozlemlenmis olup, gezginlerin anlatilan degerli tarihsel kaynaklardir. One-
rilen kaynaklar g6z éniinde bulundurarak 6drenciler; streklilik ve degisim,
halklarin karsilikli olarak birbirine bagimlilig, mekanin énemi, insanlarin bir
mekana yukledigi anlamlar, coklu bakis acisi gibi dnemli bir¢ok tarihi ve
sosyal kavramlari kesfedebilirler. Ayni zamanda bu konunun ¢alisiimasi yoluyla
tarihsel beceriler gelistirilebilir: goris ile gercedi birbirinden ayirt etmek,
yazarin bakis agisiyla empati kurmak, farkli kaynaklarin degeri, kaynaklarin
kullanilabilirligi ve gvenilirligi, anlamaya yardimci olmak iin baska kaynaklara
ihtiya¢ duyulmasina neden olan tarihsel arastirmalar gibi.

Pazar yerlerinin calisiimas; ticaret ve ekonomi, sosyal konum ve kadinin
roltyle ilgili ders konularinda yol g6sterici olabilir. Bu alanlardaki bittin
dersler, cok kaltlrlt etkilesimlere ve genel kaynak kullanimina iyi ¢rnekler
olusturur.

Ogrenme Amaclari

Bu konunun arastirma sorusu:'Ge¢miste gezginler Kibrislilari nasil gériyordu?’
Bltln aktiviteler cocuklara bu soruyla ilgili anlayis gelistirmeleri ve genel
cevap hakkinda kendi gorislerini olusturmalart icin tasarlanmistir. Aktivite-
lerin diger Ogrenme Amaclari soyledir:

gorsel kaynaklari tasvir etme ve yorumlama

kaynagi anlayabilmek icin ilgili sorular sorma

ishirligi icinde calismayr 6grenme

ayni yerde farkli gruplarin farkli anlamlar ¢ikardiklarini g6z 6niinde

bulundurma

zaman gectikce neyin degistigini ve neyin ayni kaldigini anlama

farklrinsan gruplari arasindaki karsilikl bagimliligi anlama

Kibris toplumunun cok kdltirlt dogasini anlama

kulturel gesitliligi takdir etme

OGRETMENLERE NOTLAR

Pedagojik yaklasimlar

Bu ve bir sonraki konu (4.Konu: Kibris'ta Pazar Yerlerinde Yasam) 6grencilere
19. yUzyil ve sonrasinda Pazar yeri kavramini tanitmaktadir. Pazar yerleriyle
ilgili calismaya baglamadan dnce, Pazar yerlerinin insanlarin alisveris yaptiklari
ilk ve en oncelikli yer oldugunu ortaya koymak énemli olabilir. ilkokul
ogrencilerinin anlayabilmesi icin bu gibi yerlere artik yaygin olarak agik pazar
dedigimizi soylemek de iyi bir fikir olabilir. Alisveris merkezi fikri de
tartistirilabilir.

Ogrencilerin 6grenme stireci, kartlardaki aktiviteler ve sorularla yonlendiri-
lecektir. Ancak, 6grenciler, uyarici materyallere duygusal olarak ilgi
duyduklarinda ve aktif bir sekilde katilim gosterebildiklerinde en iyi
ogrendiklerinden, 6gretmenler dgrencilerin elestirel ve yaratici distinmeleri
ile tartismalarini destekleyecek aktif 6grenme stratejileri benimsemelidir.
Kullanilabilecek stratejiler arasinda sunlar vardir:

Isinma aktivitesi olarak kaynak fotograflardan birini kullanin. Mdm-
klinse resmi projektorle bir ekrana yansitin ve égrencilerden ikili
gruplar halinde “saklambag” oynamalarini isteyin. Bu, dgrencileri
kaynaga bakmak icin motive eden hizli bir isinma aktivitesidir. ikili
ogrenci gruplari siralari gelince, 6grencilerden biri resimde saklanir
ve esi resimde gordUkleriyle ilgili sorular sorarak arkadasinin resmin
neresinde saklandigini bulmaya calisir.

Pazar yerlerinden bahsetmeden eski bir pazar yerinin resmini
gosterin ve 6grencilerden resimdeki kisilerin ne yaptigini, ne
distindigund, ne hissettigini tarif etmelerini ve resme bir altyazi
koymalarint isteyin.

Ogrencilerden, kaynak resimlerden birinde gecebilecek bir tele-
vizyon sahnesi canlandirmalarintisteyin. Farkli rol oynama bigimleri
de faydali olacakar.

Empati gelistirmek icin 6grencilerinizi pazar yerine giden farkli
‘gruplardan’insanlar olarak tartismaya tesvik edin. Bunlar farkl etnik
gruplar, farkl mesleklerle ugrasan kisiler veya en basiti, farkl mak-
satlar icin pazar yerine giden insan gruplari olabilir.

Ogrencilerin kaynak kartlarinda bulunan kaynaklar

A 1920'lerin basinda Lefkosa Pazari'nin fotografi. Resim bir kartpos-
taldan alinmistir.

B. Modern Lefkosa Pazari.

C Pazar yerinin fotograf, J. P. Foscolo, zamanin ingiliz kuvvetleri resmi

fotografcisi tarafindan gekilmistir (yaklasik 1878). Malecos'tan alinti,
J.P. Foscolo'nun Kibris't, A(Ed) (Cyprus of J. P. Foscolo) (fotograf
albuimi). Marfin Popular Bankas'nin Laiki Group Kulttr Merkezinin
izniyle.



GEZGINLERIN GOZUYLE KIBRIS'TA PAZAR YERLERI

D. 1878 Aya Sofya-Selimiye Camii 6nindeki Pazar yerinin gravird.
lllustrated London News 1878.

E. Avusturya Arsidiku Louis Salvator (1881) Lefkosa, Kibris'in baskenti
(Lefkosia, the capital of Cyprus) Kegan Paul ve Co. Londra. 1983'te
Trigraph tarafindan yeniden basildi. Ss. 49-54.

F Samuel Baker (1879) Gordtigim sekliyle Kibris (Cyprus as As | saw it)
28 Nisan 2006'da http://explorion.net/s.w.baker-cyprus-1879/
index.htmlden alinmustir.

Tarihi Donem

Bu konuyla ilgili mevcut kaynaklar, Osmanliimparatorlugunun son dénemi
ile Ingiliz Yonetiminin baglangici : 1870'ten baslayip 1920'lere kadar olan
donemi kapsamaktadir.

GECMISIMIZE BIR BAKIS

Miifredatla iliskisi

Tarih ders mifredatinda bulunan “Osmanli ve ingiliz dénemlerinde Kibris'in
sosyal tarihi'konusuyla ilgilidir Tema, ayni zamanda, sosyal bilgiler, vatandaslik,
cografya, ekonomi, dil ve resim dersleriyle de iliskilendirilebilir.

Paketteki diger baslklarla olan iliskisi

Doérdinct konuyla dogal bir baglantisi vardir: Kibris'taki Pazar Yerlerinde
Yasam. Bu baslik altindaki kaynaklarin bir cogu, besinci baslikta : Lefkosa
Surlari¢i'ndeki binalar, ve altinci baslik : Kibris'ta kahvehane gelenekleri
konularini islerken de yararli olabilir.



TOPIC3/OEMA 3/KONU3

SOURCE CARD 1/ KAPTA MHTQN 1 YNAK KARTI 1

Source A/ Mnyn A/ Kaynak A Source B/ MNnyn B/ Kaynak B

A'LOOK AT OUR PAST / MIA MATIA £T0 NAPEAGON MAZ. / GECMISIMIZE BIR BAKIS
e



TOPIC3/OEMA 3/KONU3

SOURCE CARD 2 / KAPTA MHTQN 2 KAYNAK KARTI 2

Source C/MNnyn '/ Kaynak C Source D/ Nnyn A/ Kaynak D

A'LOOK AT OUR PAST / MIA MATIA £T0 NAPEAGON MAZ. / GECMISIMIZE BIR BAKIS
e



BAZAARS IN CYPRUS AS SEEN BY TRAVELLERS / TA MAZAPIA XTHN KYTPO MEXA AMO TA MATIA TON MEPIHTHTQN /
GEZGINLERIN GOZUYLE KIBRIS'TA PAZAR YERLERI I

Source E: Archduke Louis Salvator writing about
the bazaar in Nicosia in 1873 (adapted):

At Levkosia, as in all Turkish towns, the Bazaars are the centres of social life:
they extend between the gates of Famagusta and Paphos, and in this man-
ner cut the town fairly in half. [ ...]

The [...] largest [Bazaar] is for [...] Manufactures, covered with a gable-roof.
[...]1 With the exception of some silk stuffs made on the island, all other
articles sold there come from abroad. By the side of it is a small one [...] in
which peasant boots are made. [...] Opposite [..] is the Yikko Bazaar, with a
cross and the date 1866. This large new Bazaar [...] is mostly occupied by
merchants and street letter writers. [...] It is followed by other, half-covered
Bazaars, until we come to the tailors, some of whom are even working with
sewing machines.

The Bazaar for European Shoes is adjoining. [...] Following the Manufacture
Bazaar in the direction of the Paphos Gate, we come into the Makri Bazaar
(Long Bazaar), in which we find first some shops with Rumelian fishers'cloaks,
some Greek tailors, and further on tin-plate and copper-ware makers. [...]
Then we come into the Calico Bazaar, where men, mostly Turks, manufacture
this article. [...]

A little further on we find leather merchants. [...] On the right stands a
coffee-house. [...] This Street of the Bazaars contains near the end some
shops for provisions [...] and the little Mosque of Mehemmed Seid Djami.
[...]Following up this lane we come to little places where [....] Turkish slippers
may be procured in shops.

If we turn straight back now at the point we started from, we are led to the
great Provision Bazaar. Here we see citrons, bread, kolokasias, Jerusalem
artichokes, carrots, long radishes, turnips, raisins, dates, chestnuts, filbert nuts,
big almonds, confections, poppy-seed for soothing children to sleep, linseed,
pulse, vegetables of all kinds [...], pinetree gum for barrels, which the Turks
like to chew also. [...] By the side of these are tobacconists, sitting with their
legs crossed under them and cutting fine tobacco with sharp knives on
horseshoe-shaped iron.

SOURCE CARD 3 / KAPTA MHTQN 3 /'KAYNAK KARTI 3

Mnyn E: O Apxidoukag Louis Salvator ypaget yia to
maldpt tn¢ Aevkwoiag to 1873.(mpocappoyn):

>N AeUKWOIa, OTIWE Kall 0 OAEC TIC TOUPKIKEG TTOAELG, Ta TTAldpIa AMOTENOUV
TA KEVTPA TNG KOWWVIKNAG (wr¢. EkTeivovTal avapeoa oTi TTUAEC TNG AUHOXW-
oTou kat TG Mdgou, xwpilovtag 1ol Ty MOAN akpIBWE ota duo. ... ...

To... peyahutepo (Maldpy) eivatyla. .. XEIPOTEXVEG, KAAULUEVO UE ALPIKAIVE
OKeT... Me e€aipeon oplopéva PeTaéwTd idn gTiaypéva oto vnol, dAa ta
AN\ €16 TTOU TTWAOLVTAL EKET TIPOE PYOVTAL ATTO TO EEWTEPIKS. 2 TNV AKPN TNG
UTTAPXEL EVa JIKPO TIACAPL.. GTTOU QTIAXVOVTAL Ol UTTOTEG TWV AYQOTWV...... 2TNV
avtiBetn mievpd.... eivai to Madapt Yikko, pe évav otaupd kal Ty NPepounvia
1866. AuTO 10 VEO peydho MNaldpl. .. amapTiCetal Katd KUPIO AOYO armo eUmo-
pOoU¢ Kal Ypageic Tou §pdpou. .. AkohouBouv aMa nuiokemaotd Maldpia,
(WOTTOU PTAVOUE GTOUC PAPTEG, OPIOHEVOL EK TWV OTTo{WwV £pyAdovTal akdun
JUE PATTTOUNXAVEC.

Afma toug BplokeTtal To maldpt EVPWITATKWY TIATTOUTOIWDV....... AKOAOLOWVTAG
7o Maddpt Xelpotexvv mpog TNV MUAN NG MNagou, etévoupe oto Makpl
Madlapl, 0To 0To{o APXIKA CUVAVTOUE KATTola payadid Ue pavOUeg yia papd-
Oec amd tn PoupeAn, oplopévous EANNVEG pAPTEG Kal TTAPATTEPQ, KATAOKEU-
QOTEC TIPOIOVTWV ATTS TOYKO KAl XANKO.d...... 2T OUVEXELQ, PTAVOULE 0TO MNaddpt
BapBakepwv Eidwy, 61ou ot avopeg, ToupKot KUPIWE, Kataokeudalouy autd

Alyo aparépa GUVAVTOUKE EUMTOPOUE OEPUATWY. .. 2Ta Oe€IA Hag BplokeTal
éva kageveio... Auti n 08¢ Twv Malapiwv mephapBavel pepikd payalld
TPOPIUWY Yl aveQOSIAOHO TTPOG TO TENOC TNG. .. KAl TO pIkpd TCapi Tou
MexeUET 2ivT. ... AkohNouBwvTag auTd TO UOVOTTATI, PTAVOULE OE UIKPOUC
XWPOUE OTTOU......lTTOPOUHE VA BPOULE TOUPKIKA TTACOUHAKIA 0Ta payadid.

Edv yupiooupe ameuBeiag oto onueio and émou Eekivroape, 0OnyoUpaoTe
oto Meydho Maldpt Tpopipwy. ESW Bpiokoupe kitpa, YPwpi, KoAokAaola,
AYKIVAPEC TNC lepouoalriy, KapoTa, HaKpLd pamavakia, YoyyUAld, oTagiSeg,
XOUPHASEC, KAOTAVA, POUVTOUKIA, KapUAIa, HeEYANa apuySala, YAUKIopaTa,
TIAMAPOUVOOTIOPO, TIAUGITTIOVO Yyia Ta TTadId, AvapdoTiopo, GoTpla, GAWV
TWV €16V AaXaviKd. . .., pEToivi yia Ta Bapéia, To omoio ol ToUpKOL ApECKO-
vTal 181aiTePA KAl VAl HACOUV... 3TNV AKEN TOUG UTTAPXOULV KATTVOTTIWAEC, KaBli-
OMEVOL OKAAOOV, TTOU PINOKOBOLV KATIVO HIE TA AlXUNEA LaxXaipla TOUG TAvw
o€ TeTaNoEIOEC GlOepoO.

Kaynak E: 1873’te Arsidiik Louis Salvator'un
Lefkosa'daki pazar yeriyle ilgili yazisindan
(uyarlanmstir):

Lefkosada tim Turk kasabalarinda oldugu gibi pazar yerleri sosyal hayatin
merkezidir: Magusa ve Baf kapilari arasindan uzanip sehri adil bir bicimde
ikiye bolerler. ..

En... blyuga [Pazar yeri] olup. .. imalatcilar icindir ve tizeri kubbeli catiyla
kapalidir.. Adada yapilan bazi ipek isleri haricinde, orada satilan diger tim
Urtnler yurt disindan gelir. Onun yaninda bir de ciftci botlarinin yapildigi...
daha ki¢igu var.. Karsisinda... tzerinde bir hag olan ve 1866 yazan Yikko
Pazari var. Bu yeni buyuk pazar..tliccarlarla ve sokakta mektup yazanlarla
doludur... Bu pazari yari kapali diger pazarlar takip eder. ilerisinde de, terzile-
rin hatta dikis makinasiyla ¢alisanlarin oldugu yerler bulunmaktadir.

Avrupa ayakkabilarinin satildigyi Pazar bitisiktedir... Imalatgi Pazarindan Baf
kapistyoéniine dogru ilerleyince Makri Pazari'na (Uzun Pazar) geliyoruz. Bura-
daki ilk dukkanlar Rumeli balik¢ilarinin mantolarini satanlardir. Birkag Rum
terzi ve daha Otede de kalaycilar ve bakir isleriyle ugrasanlar vardir... Sonra,
cogunlukla Tark erkeklerinin bu maddeyi imal ettigi Calico Pazari'na geliriz...

Biraz daha ilerde deri ticcarlarini buluruz..Sag tarafta bir kahvehane... Bu
Pazar Sokagy, sonuna dogru erzak satan birkag diikkan barindirir... ve Muham-
med Said Cami adinda kiguk bir Cami vardir..Bu ¢izgiyi takip ederken Tirk
terliklerinin alinabilecegi kuglk dikkanlar buluruz.

Simdi basladigimiz noktaya geri donersek, blyUk Erzak Pazari'na ¢ikariz. Burada
agackavunu, ekmek, kolokas, yerelmasi, havug, uzun turplar, salgam, kuru
UzUm, hurma, kestane, findik, blytk bademler, sekerleme, cocuklarin uyumasi
icin onlari rahatlatan hashas, keten tohumu, bakliyat, her turlt sebze ve
Turklerin ¢ignemeyi de sevdigi, figilar icin cam sakizi gorebiliriz. Bunlarin
yaninda bagdas kurmus, at nali seklindeki demirlerin Gzerinde keskin bigak-
larla titln kesen tattncdler oturur.



BAZAARS IN CYPRUS AS SEEN BY TRAVELLERS / TA MAZAPIA XTHN KYTPO MEXA AMO TA MATIA TON MEPIHTHTQN /
GEZGINLERIN GOZUYLE KIBRIS'TA PAZAR YERLERI I

Source F: Samuel Baker visited Cyprus in 1879 and
wrote this about the bazaar in Larnaca (adapted):

I walked through the bazaar of Larnaca; this is situated at the west end
of the town near the fort, close to which there is a public fountain supplied
by the aqueduct.[...] Brass taps were arranged around the covered stone
reservoir, but I remarked a distressing waste of water, as a continual flow
escaped from an uncontrolled shoot which poured in a large volume
uselessly into the street.

[..]

Although the crowd was large, and all were busied in filling their jars and
loading their respective animals, there was no jostling or quarrelling for
precedence, but every individual was a pattern of patience and good
humour. Mohammedans and Cypriotes thronged together in the same
employment, and the orderly behaviour in the absence of police super-
vision formed a strong contrast to the crowds in England. [...]

The shops of the bazaar were all open, and contained the supplies usually
seen in Turkish markets: vegetables, meat, and a predominance of native
sweets and confectionery, in addition to stores of groceries, and of
copper and brass utensils. An absence of fish proved the general indo-
lence of the people; there is abundance in the sea, but there are few
fishermen.

[...]The native Cypriote does not purchase at European shops; his wants
are few; the smallest piece of soap will last an indefinite period; he is
frugal to an extreme degree; and if he has desires, he curbs such temp-
tations and hoards his coin. Thus, as the natives did not purchase, and
all Europeans were sellers without buyers, there was no alternative but
to shut the shutters. This was a species of commercial suicide which
made Larnaca a place of departed spirits; in which unhappy state it
remains to the present hour. Even the club was closed.

SOURCE CARD 4 / KAPTA MMHTQN 4 /' KAYNAK KARTI 4

Mnyn XT: O Samuel Baker emoképOnke tnv Kumpo
101879 Kat éypaye yia 1o maldpt Tng Adpvakag 1o
€€n¢: (mpoocappoyn)

Mepmatnoa péoa amod 1o maldpl TS Adpvakag, To omoio Bpioketal ota
OuTIKA TNS TOANG S{mAa 0TO PPOUPIO, KOVTA OTO OTTOIO UTTAPXEL Il
Onuodata Kprivn, Too@odoTtouuevn amd to udpaywyeio... Npw amd Tnv
KaAUppEvN TETpvn Se€apevr) umhpxav SIATETAYUEVESG UTTPOUTCIVEG
Bpuoeg, aMdmpocega e ANUTTN oU iay aAdYIo TN OTIATdAN vepou, KaBwg
N por) amod évav aveEEAeYKTO TGAKA €ixe WG ATOTENETHA PEYANOG GYKOG
Tou [vepoU] va XUveTal avweera oTov SpAUO.

[.]

MoAovdTI To TARBOC Tav eYAAO KAl ATTACXOANEVO JUE TO YEUIOUA TWV
Balwv Toug Kal To OPTWHA Twv (WwV Toug, v LTTHEXAV OTTPWEMATA
1 SlaQWVIEC yia TNV TTPOTEPAIOTNTA, AAAA avTiBeTa o Kabévag Toug
AMOTENOVUGE TTPOTUTIO UTTOUOVNG KAl KAARC O1dBeonc. Mwauebavol kalt
Kumpiot cuvwoTiCovtav otny (Gla epyacia Kal n oOpaAr] CUUTEPIPOPA
EMEe{PEL aOTUVOUIKAG emTPNoNG SNUIoUPYOVCE pia évtovn avtiBeon
e Ta mARBN g AyyAiog. [...]

Ta payadia tou maaplol ATav OAa avolxTé kal SiEbetav mpouriBele¢ mou
OLVAVTWVTAL GLVNOWE OTIC TOUPKIKEG AYOPES, AAXAVIKA, KOEAG KAl KUPIWG
TOTTIKA YAUKA KAl YAUKIOHATQ, ETTITAEOV TWV TTAVTOTIWAEIWY Kal Twv
payadiv e okeun XaAkoU kal opeixaikou. H amoucia twv paptwv
amoSeikvUE TNV YEVIKOTEPN VWwBPATNTA TV avBpWTWY, KaBWS UTTGEXEL
agbovia otn BaAacoa, ald AiyooTtol Papddeg.

[...]1 O vtomog Kumpiog Sev pwvilel amd eupwnaikd kataotruata. Ot
emBupieg Tou elvat Miyeg. To HikpdTEPO KOPPATI Gamouviol Ba SI0pKETEL
YIATTAPA TIOAY, €lval o€ amioTeuTo Babpo ONyapKnAG, Kal av el EMOUIES
QVTIOTEKETAL OTOUG TTEIPACHOUE KAl UAGEL TOV TTapd Tou. ETal, kKaBwg ot
vtémol dev Puvidav kat ool ot Eupwmiaiol Atav mwANTéES Sixwe ayopaoTeg,
Sev uTrpxe ANAN EVOANCKTIKF) AUonN TTépav Tou va BAAoUV AOUKETO OTa
payadid Touc. AuTO amoTeAoUoE éva €i60C EUMOPIKAC AUTOKTOVIAE, TO
ormolo ékave TN AGpvaka &va PEPOG aVaXWPEOUVTWY TVEUUATWY: OTNV
oroia SUOTUXIOUEVN KATAOTAON TTAPAUEVEL IEXQL TIC UEPEC HaG. AKOUN
Kal n Aéoxn ATav KAEIOTH.

Kaynak F: 1879'da Kibris'i ziyaret eden Samuel
Baker’in Larnaka'daki Pazar yeriyle ilgili yazisindan

(uyarlanmigtir):

Larnaka Pazar'nda ylradum; burasi sehrin en batisinda surun yaninda,
su kemerinden su alan bir halk cesmesine yakin bir yerdi. Piring musluk-
lar, tasla kaplanmis haznenin etrafina diziliydi. Ancak, Uzicd bir sekilde
suyun bosa harcandigini fark ettim. Su stirekli olarak kontrolstizce disariya
fiskirnyor, bol miktarda su sokaga tasiyordu.

[.]

Kalabaligin biytk olmasina ve herkesin testileri doldurmakla ve kendi
hayvanlarina ytklemekle mesgul olmasina ragmen, éne gegmek icin
itisip kakisma ve tartisma yoktu. Her birey sabirli ve guler yizlUydU.
Muslimanlar ile Kibrislilar ayni seyi yapmak icin toplanmislardi ve
ingiltere'deki kalabaliklarin aksine, polis gézetimi olmadan da birbirlerine
duiizgln davraniyorlardi. [...]

Pazardaki tim dukkanlar agikti ve genellikle Tirk acik pazarlarinda bulu-
nan sebze, et, yerli tatli ve sekerleme agirlikli yiyecekler satan diikkanlarin
yaninda manavlar ve piring kapkacak satan yerler de bulunuyordu. Balik
satisinin olmamasl insanlarin tembelligini gdsteriyordu; denizde bolluk
var, ancak ¢ok az kisi balikgilik yapiyor.

[...] Aslen Kibrisl olanlar Avrupa dikkanlarindan bir sey almaz; onlarin
istekleri azdir; en kiicUk bir sabun parcasi bile onlara cok uzun bir stre
yeterdi ve para konusunda asiri derecede idareliydiler. Eger istedikleri bir
seyler varsa, bu arzularini gemlerler, paralarini biriktirirlerdi. Boylelikle,
yerliler bir seyler almadigindan ve Avrupalilar da alicilari olmayan satici-
lar olduklarindan kepenkleri indirmekten baska careleri yoktu. Bu,
Larnaka'yr halihazirdaki mutsuzluguna terk edilmis hale getiren ticari bir
intihardi. Kultp bile kapanmisti.



BAZAARS IN CYPRUS AS SEEN BY TRAVELLERS / TA MAZAPIA XTHN KYTPO MEZA ANO TA MATIA TQN NEPIHTHTQN /
GEZGINLERIN GOZUYLE KIBRIS'TA PAZAR YERLERI

How did travellers in the past see Cypriots?

For this first activity you will need to work in pairs or
groups. Choose one of the photographs on Source
Card 1 (Source A or Source B); then write down exactly
what you see.

Now give your description to your partner or read it
to the group. Can your classmates guess which pho-
tograph you were describing? Did your description fit
the photograph you chose?

Sources A and B are both photographs of bazaars in
Nicosia. Look at them again and write down the
answers to these questions:

«  Which do you think is the older photograph?
< What can you see that tells you about the age
of the photograph?
Things to think about:
«  What are the people wearing?
« Where is the activity taking place?
«  What do the buildings look like?

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 1/ ZEAIAA 1/ SAYFA 1

Nwg ¢BAemav ol TePINYNTEC 0TO MAPEAOOV
Toug Komploug;

Ma autr TNV MPWTN dpactnpdtTnTa Ba XpelaoTel va
epyaoTeite o€ Ceuydpla 1y ouddec. Bpeite Tnv Kdpta
Mnywv 1. EmA&&Te pia amd Tig eikoéves tng Kaptag (Mnyn
A 1 Mnyr| B) kal 0Tn cuvéxela KataypAPTe Tt akPIBWG
BAEmeTe.

Twpa SWOTE TNV TIEPLYPAPr) 0ag 0TO/0TN CLPUABNTH/
TPl4 oag 1y dlaBdaote v otnv opdda oac. Mmopouv
VA JAVTEPOLV Ol CUHMABNTE/TPIEC 0ag TTola ElkOva
TIEPLYPAPETE; H meptypary oag Talplalel otny elkova
TIOU EMAEEQTE;

OuTnyéc A kat B eivar kat ot duo elkoveg anéd naldpla
NG AEUKWOIAC. ZAVAKOITAETE TIG KAl KATAYPAWYTE TIG
QTAVTNOELG OTIG TAPAKATW EPWTNOELC

« [lola moTtevete OTI ival N mMaAaldTEPN PWTO-
Ypaola;
« Tiovumepaivete yla TV NAIkia Tng ekOvag;

Inpeia yia okéPn:
« Ti@opouv ol dvBpwrol;
+ [ou AapBdavel xwpa n SpactnEIOTNTA;

« [lwcg elval Ta kplLa;

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Gecmiste gezginler Kibrislilari nasil gorurdi?

Bu ilk aktivite icin ya ikili olarak ya da daha bayuk grup-
lar halinde calismalisiniz. Kaynak Karti 11 bulun. Karttaki
resimlerden birini secip (Kaynak A ya da B) tam olarak
ne gorddgunizu yazin.

Simdi yaptiginiz tanimi arkadasiniza ya da gruba oku-
yun. Sinif arkadaslariniz hangi resmi tarif ettiginizi tah-
min edebiliyor mu? Yaptiginiz tanim, sectiginiz resimle
uyumlu mu?

Kaynak A ve B Lefkosadaki pazarlara ait resimlerdir.
Resimlere tekrar bakin ve asagidaki sorularin cevapla-
rni yazin:

« Sizce hangi resim daha eskidir?
« Resimde, resmin ne kadar eski olduguyla ilgili
fikir verecek neler gériyorsunuz?
Uzerinde diisiiniilecekler:
« Insanlar ne giyiyor?
 Olay nerede gerceklesiyor?

« Binalar nasil goértndyor?
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Look again at Sources A and B and think about these
questions:

«  Which things about the photographs are sim-
ilar? Which are different?

« Whatare the people in the photographs doing?

Now look at Sources C and D on Source Card 2. These
are also pictures of bazaars in Nicosia. Think about all
the questions above and answer them, thinking about
all four pictures.

Work with your partner. Choose two people from any
one of the pictures and imagine that each of you is
one of them. Write down your conversation. Perhaps
you have come to the bazaar to buy something or sell
something or to find someone. Make your conversation
into a short scene of a play and then perform it for the
rest of the class.

Talk to your grandparents and ask them to tell you
what they remember about their visits to bazaars and
market places.

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 2/ ZEAIAA 2/ SAYFA 2

ZavakolTa&Te TIG Mnyéc A kat B kait oke@Teite TI¢ mapa-
KATW EPWTNOELC:

« [lola mpayuata eivarl kat oTig SU0 EIKOVEC TTAPO-
uola; Mota Slapépouy;

«  Tik&vouv ol AvBpWTOL OTIC EIKOVEG

Twpa kortaéte Ti¢ Mnyéc I kat A otnv Kapta MNnywy 2.
AuTéC elval emiong elkoveg amd maldpla otn AsUKWolal.
Y KEQTE(TE OAEC TIC TTAPATTAVW EQPWTAOEIS KAl AMaVTAOTE
TEC, OKEMTOUEVO/EC TWPA KAl TIC TEOOEPIC EIKOVEC,

ACULNEWTE PE TO/TN ouPPaBNTr/TPId oag. EmAéEte Suo
avBpwrmoug amd omoladroTE EIKOVA KAl AVIAOTE(TE
TIWG 0 KaBévag oag eival évag and autouc. Kataypdwte
N oulntnor| oac. lowg va pbate oto maldpl yia va
QyOPAOETE 1| VA TTOUANOETE KATL A YIa Va BPE(Te KATTOLOV.
MeTtatpePte TN oulriTNOr| 0AC OE WA UIKEr OKNVH
Deatpikol €pyou Kal OTN CUVEXEIQ TTAPOUOIACTE TNV
oTNV LTTOAOITTN TAEN.

MIArioTe oTtoug manmmoUdeC Kal ylayladeg oag kat {ntr-
OTE TOUG VA 0ag TouV T BupovvTal améd Ta maldpla Kalt
TIC AYOPEC.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Kaynak A ve B'ye tekrar bakarak asagidaki sorulari dtsi-
nan:

« Bu iki resim arasindaki benzerlikler ve farklar
nelerdir?

« Resimlerdeki kisiler ne yapiyor?

Simdi Kaynak Karti 2'deki kaynak C ve D'ye bakiniz.
Bunlar da Lefkosadaki pazarlarin fotograflaridir. Yuka-
rndaki bdtdn sorulart dUstndn ve dort resme bakarak
sorular yanitlayn.

Arkadasinizla birlikte calisin. Resimlerin herhangi birin-
den iki kisi secin ve bu iki kisinin sizler oldugunu dusu-
nun. Oradaki karsiliklr konusmanizi yazin. Muhtemelen
pazara bir sey almak, bir sey satmak ya da birini bulmak
icin geldiniz. Karsilikli konusmanizi bir oyunun kisa bir
sahnesi olarak yazin ve bu rolleri siniftakilere canlandi-
rn.

Blyukannenize ve bUylkbabaniza Pazar yerleri ve acik
pazarlara gittikleri zamana ait ne hatirladiklarini sorun.
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How did travellers in the past see Cypriots?

Choose one of the pictures of a bazaar from either
Source Card 1 or 2 Look closely at the photograph or
the engraving and answer the following questions:

1. What sort of people can you see? What different
groups of people are there?

2. What are the people thinking? What do they think
about the place they are in?

3. What questions would you like to ask the people
in these pictures?

Use Sources E and F for these activities.

 Prepare a list of positive and negative things
the writers say about Cyprus when describing
the bazaars in the nineteenth century.

+ How did foreigners interact with Cypriots in the
bazaars at this time? Why do you think they
interacted in these ways?

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 1/ ZEAIAA 1/ SAYFA 1

Nwg ¢BAemav ol TePINYNTEC 0TO MAPEAOOV
Toug Komploug;

EmA&CTe pia amod TI¢ elkoveg evog malaplov efte amo
Vv Kapta lNnywv 1 eite anod tnv Kapta MNnywv 2. Kol-
TAETE TPOOEKTIKA TN GWTOYPAYia f TN YKkpaBoupa Kal
QTMaVTNOTE OTIC TAPAKATW EQWTNOCEIC

1. Tieidoug avBpwmoug BAETETE; Moleg SIAPOPETIKES
OHASEC avBPWTTWY UTIAPXOULY;

2. Tioképtovtal ot AvBpwmol, TIMOTEVOUV YIA TO PEPOC
oTo orolo BpiokovTay;

3. Tiepwtrioelc Ba BENaTe va KAVETE OTOUC avBPWTTOUG
TWV EIKOVWV;

Xopnotporo\oTe TI¢ Mnyég E kat 2T yia autég g Spa-
OTNPIOTNTEG.

» AnuoupyroTe pia AioTta BeTIKWY Kal apvNTIKWV
OTOIXElwV TTOL avaPEPOLV Ol TIEPINYNTEC YIa
v KUmpo katd TNV meptypaer) Twv nalaplwv
10 H€KATO €vaTo alwva.

+ [lolatav n aAnAemidpaon PeTal Twy vy
Kal Twv Kumpiwv ota maldpla ekeivn Tnv emoxr;
Mati moTteveTe MW aANAemdpovoay e autod
TOV TPOTIO;

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Gec¢miste gezginler Kibrishlari nasil
goruyordu?

Kaynak Karti 1 veya 2'den bir resim segin, fotografa veya
gravure yakindan bakarak asagidaki sorulari yanitlayin:

1. Netdrinsanlar gértyorsunuz? Resimde ne gibi farkli
insan gruplari var?

2. Insanlar ne dustndyorlar? Olduklari yerle ilgili ne
dusuantyorlar?

3. Bu resimlerdeki kisilere ne sormak isterdiniz?
Bu aktiviteler icin kaynak E ve F'yi kullanin.

* Yazarlarin 19.ytzyildaki pazarlari anlatirken Kib-
ris ile ilgili olumlu ve olumsuz olarak neler soy-
lediklerinin bir listesini hazirlayin.

« Tarihin o dénemlerinde yabancilarla Kibrisllar
arasinda nasil bir etkilesim vardi? Sizce neden
bu sekillerde bir etkilesimleri vardi?
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Use any of the Source Cards to help you answer the
following questions:

1. Was the Nicosia bazaar more extensive or less exten-
sive than it is now?

2. Do people still go to bazaars or markets for the same
reasons that they did in 18737 Give reasons for your
answer.

You will need to find a map of modern Nicosia for this
next activity. A Google map will be suitable; or a copy
of the map on the notice boards of the Nicosia Master
Plan throughout the walled city.

Look at the sources again and try to work out where
the Nicosia bazaars were at the time these travellers
were writing.

Then write a few paragraphs explaining the changes
in the way people shop now compared to the late
nineteenth century. (Look at Sources C, D, E and F)

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 2/ ZEAIAA 2/ SAYFA 2

XpnotpomorioTe omoladrimote armd Ti¢ Kapteg Mnywv
yla va SIEVKOALVEOE(TE OTNV anmAvTnon TWV EPWTNOEWV:

1. Tomaldpt TG AeUKWOIAG ATAV LEYOAUTEPO F UIKEO-
TEPO O€ EKTAON Ao O, Tl Elval TWPQ;

2. E¢akohouBouv ol dvBpwrol va mnyaivouv os mald-
pla yla Toug idloug Adyoug ou mryatvay 1o 1873;
AKalo\oyNOTE TNV anavTnor 0ag.

Ma v enodpevn SpaotnEodtTnTa Ba XPEIAOTETE éva
X&ETN TNG oLyxpovng Asukwoiac. KatdAnhog Ba ritav
évag xaptng amo 1o Google Earth ry n avaptnon otov
Tivaka evog avtiypa@ou tnG anmotunwaong tou Eviaiou
PuBuioTikoU MAatoiou Asukwaoiag yia oAOKANpN TNV

TEQIPPAYHEVN TTOAN.

ZQVaKOITAETE TIC TINYEG KAl TTPOOTTAOOTE VAl UTTOAOY -
oete o Bpiokovtav Ta maldpla TG Asukwaoiag TV
€MOxM oTnV onola avapépovtal ol TagISIWTEC.

2N OUVEXELD YPAYTE AlyEC TTAPAYPAPOUC EENYWVTAC
TIC aMayEC oTtov TpdTo Tou Ywvidav ol AvBpwrol, o€
Ox€0on WE Ta TéAN Tou SekdTou evatou alwva. (Kortééte
T nyécl, A, Ekat 2T)

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Asagidaki sorulari yanitlamaniza yardimci olmasi icin
kaynak kartlarindan herhangi birini kullanin:

1. Lefkosa Pazari simdiyle kiyaslandiginda daha mi ¢ok,
yoksa daha mi az kapsamliydi?

2. Insanlar halen Pazar yerlerine ya da acik pazarlara
1873'de oldugu gibi, ayni nedenlerle mi gidiyorlar?
Cevabinizi gerekgcelerle aciklayin.

Bir sonraki aktivite icin yeni bir Lefkosa haritasi bulma-
niz gerekecek. Bir Google haritasi ya da sur icindeki
Lefkosa Imar Plani bilgi panolarinda asili olan haritanin
bir kopyasi sizin i¢in uygun olacaktir.

Kaynaklara yeniden bakin ve gezginlerin yazilarini yaz-
digi donemlerde Lefkosa Pazar yerlerinin nerede oldu-
gunu bulmaya calisin.

Sonra da ginidmuzinsanlarinin alisveris yapma bicim-
lerinin 19.yUzyil sonlarina kiyasla nasil degistigini agik-
layan birkag paragraf yazin. (Kaynak C, D, E ve F'ye bakin)
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How did travellers in the past see Cypriots?

Using any of the sources, write brief answers to each of
these questions:

1. How important were bazaars for the Cyprus economy?

2. How important were bazaars for social interaction in
Cyprus?

Consider all the sources again. Explain how these sources
are useful for an historian who is considering:

e trade in the region;

e urban development;

*  roles of men and women;

e home life, and social and cultural life in Cyprus;
e food;

»  therelationship between different communities.

Do these sources tell you the whole story in relation to each
of the above? What other sources might you want to look
at? What other information and knowledge do you need
(ifany)?

Choose one or two topics from the list above and prepare
a presentation justifying your ideas. Title your presentation
'Using historical sources.

Based on the information you have acquired during these
activities, prepare a presentation describing how the econ-
omy brought people togetherin Cyprus in the nineteenth
century.

ACTIVITY CARD 3 / KAPTA APAZTHPIOTHTQN 3 / AKTIVITE KARTI 3
PAGE 1/ ZEAIAA 1/ SAYFA 1

Nwg é¢BAemav ol TePINYNTEC 0TO MAPENOOV

Tou¢ Kumploug;

XpnolomolwvTag omoladnmoTe and AUTEC TIC TINYES, YRAWTE

OUVTOEC AMAVTICEIC O€ KADE pia amd TIC TapakaTw EpWTATELS

1. Moéoo onuavtikd Rtav ta maldpla yia TNy OIKoVoUid TNG
Kompov;

2. Tdoo onuavtikd ritav ta maldpla yia Ty KOIVWVIKT) AAAN-
Aemidpaon otnv Kumpo;

Emaveetdiote ONeC TIC TNYEC. EENyRoTe TN xenoluotnTa Twv

OUYKEKPIUEVWY TTNYWV YIa EVaV I0TOPIKO, O OTTOI0C UEAETA:

°  TO EUMOPIO OTNV TTEPIOXN,

° TNV ACTIKA avamTuen,

e TOV PONO TWV QVTPWY KAl TWV YUVAIKWY,

° TNV OIKOYEVEIOKT|, KOIVWVIKK Kal TTONTIOTIKE {wry otnv

Kumpo,

° TO QaynTo,

°  TIC OXEOEIC LETACY DIOPOPETIKWY KOWOTATWV.

OLTINY£C 0GC ATTOKAAUTITOLY OAO TO PACLIA TTANPOPOPIWY OF

OX€0N UE TA TAPATTAVW; 2€ TTOIEC AANEC TINYEC EVOEXETAL VA

QAVATPECETE; TL ANNEC (TUXOV) TTANPOPOPIES KAl YWWOEIG XPEL-

aleots;

EmAéEte évary Suo Bépata and TNy maparmdvw AoTa Kal TIpo-

ETOAOTE Wia Tapouaciaon arrioAoywvTag TG 10ée¢ oac. Ovo-

HGOTE TNV TapOoUciaoT) 00¢ «XPNOIUOTIOIWVTOG IOTOPIKES TTNYEG.

Me Béon TIc MAnpopopieC Tou amoKTHoaTE KaTté TN SIdEKEla

TWV OUYKEKPIUEVWY OPAOTNPIOTATWY, TTOOETOIUAOTE [idl

TIAPOUGCIAoN TTEPLYPAPOVTAC TTWCE TO BEUA TNC OIKOVOUIAC

€QepVeE TouC avBpwmoug otnv KUmpo kovtd o GEKATO EVaTo

alwva.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Gec¢miste gezginler Kibrishlari nasil
goruyordu?

Asagidaki sorulara kisa cevaplar yazmak igin kaynaklardan
herhangi birini kullanin:

1. Pazarlar Kibris ekonomisi icin ne kadar énemliydi?

2. PazarlarKibris'ta sosyal etkilesim icin ne kadar dnemliydi?
Tdm kaynaklari yeniden gdzden gecirin. Asagidaki konulari
arastiran bir tarihciicin bu kaynaklarin ne kadar yararl oldu-
gunu aciklayin.

e bolgedekiticaret;

e kentsel gelisim;

e kadin ve erkegin rolleri;

e Kibris'ta aile ici, sosyal ve klttrel yasam

°  qgida;

o farkl toplumlar arasindaki iliski

Bu kaynaklar, size yukaridaki konularla ilgili her seyi anlatiyor

mu? Baska ne gibi kaynaklara bakmak isterdiniz? Baska ne
tdr veri ve bilgiye ihtiyac duyuyorsunuz (varsa)?

Yukaridaki listeden bir veya iki konu secip fikirlerinizi acik-
layan bir sunum hazirlayin. Sunumunuza ‘Tarihsel kaynak-
larin kullaniimasi”bashgini verin.

Bu aktiviteleri yaparken edindiginiz bilgiye dayanarak, 19.
ylzyilda Kibris'ta ekonominin insanlari nasil bir araya getir-
digiyle ilgili bir sunum yapin.
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Referring to Sources E and F write short answers to each of
the following questions:

1. What can you say about the perspective adopted by
each of the two authors?

2. For whom were they writing?

3. How might the narrative be different if the situation
were described by someone living in Nicosia at the time?

4. How reliable do you think the sources are? Give your
reasons.

Again referring to Sources E and F, investigate the relation-
ship between fact and opinion for each of the writers. First,
identify what you think are facts and what are opinions.
Mark up a photocopy of the text and mark it showing facts
in one colour and opinions in another colour.

Compare the views of Samuel Baker, who was British, with
that of Archduke Salvator, who was an Austrian. How do
they differ? Why do you think there are differences? Present
your findings in a short PowerPoint presentation.

Based on Source D (which was published in the lllustrated
London News as one of the first images of Cyprus created
by British officers and published in the British press) imag-
ine you are a traveller at the time and write an article which
would accompany the picture in a newspaper.

ACTIVITY CARD 3 / KAPTA APAZTHPIOTHTQN 3 / AKTIVITE KARTI 3
PAGE 2/ ZEAIAA 2/ SAYFA 2

Avapepouevol oTIG Nnyeg E kat 2T, ypdte OUVTOUEG aTTa-
VTAOELG YIa KABE uia amd TIC TAPAKATW EPWTNOEIC

1. Tiumopeite va melte yia tn okomid mou LIoBETEl 0 KaBé-
vag and Toug SUO CUYYPAPE(C

2. [0 oo avayvwaoTIKO KOO Eypagay;

3. ¢ Ba diEpepe n apriynon o€ mepImTwon mou yivoTay
amno KATTOIOV O OTTO{0C KATOIKOUOE EKEVN TNV EMTOXT OTN
Aevkwola;

4. M600o aglomoTeC MOTEVETE OTL lval Ol TTNYEC; Mapouaol-
GOTE TA ETIKEIPNUATA 0O,

AVa@eQOLEVOL Kal TIAAL OTIC TINYEC E Kat 2T, UEAETAOTE TN
OXE0N UETAEY YeYOVOTOC KAl TIOOOWTTIKAG Armong yia kabéva
ammé Toug U0 CLYYPAPEIC. APXIKA SlaxwploTe Ta yeyovdTa
ano TG anoPelg. XpNOIWOTOINOTE pia @wTOoTUTTa TOU KEl-
HEVOU, ONUEIWVOVTAG TA YEYOVOTA HE Eva XPWHA Kal TIG
ATTOWELC UE ANAO.

YLyKplvete TNV dmoyn tou Samuel Baker, o omoiog Atav
Bpetavag, e autr) tou Apxidouka Louis Salvator (o omolog
nrav AuoTplakoq). 2e Tt SiEpepay; Ma olo AGYO TIOTEVETE
OTLUTTAPYXOLY SIAPOPEC; NaPOUCIACTE Ta EUPNUATA CAC O
uia ovvtoun mapouciaon PowerPoint.

Baoilouevol otnv Mnyn A (n omoia dNUOOCIEVTNKE OTO
London Illustrated News w¢ pia amo TIG TPpWTEC EIKOVEG TNG
Kummpou mou amotunwBnke anmd Bpetavolc adlwuatikoUg
Kal ONUOCIEUTNKE OTO BPETAVIKO TUTIO), PAVTAOTEITE TTWG
€l0Te TAgIOITEC TOU XPOVOU Kal YRAWTE éva dpBpo To omolo
Ba purmopovoe va CUVOOEVEL TNV EIKOVA OTNV pnUEPidA.
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E ve F kaynaklarina atifta bulunarak asagidaki sorulara kisa
cevaplar yazin:

1. Iki yazarin benimsedigi bakis acilariyla ilgili neler séyle-
yebilirsiniz?

2. Kimler igin yaziyorlardi?

3. Yazilar o dénemde Lefkosada yasayan biri tarafindan
yazilsayd, hikayede ne gibi farkliliklar olurdu?

4. Sizce kaynaklar ne kadar glvenilirdir? Nedenlerini soy-
leyin.

Yine E ve F kaynaklarina atifta bulunarak, her iki yazar icin
de gercek ve kisisel goris arasindaki farki arastiriniz. i1k ola-
rak neyin yazar gortist ve neyin gercek oldugunu dusin-
digindzu belirleyin. Metinlerin birer fotokopisini alip yazar
gorist oldugunu disindtguntiz yerleri bir renkle, gercek
oldugunu dusindiguniiz yerleri de baska bir renkle isaret-
leyin.

Ingiliz olan Samuel Baker ve Arsidiik Salvator'un (Avusturyali)
goraslerini karsilastirin. Aralarindaki farklar nelerdir? Neden
farkliliklar oldugunu dustnUyorsunuz? Bulgularinizi kisa bir
power point sunumuyla anlatin.

Kaynak D'ye dayanarak (London Illustrated News'de yayin-
lanmis, Ingiliz memurlar tarafindan cekilen ve Ingiliz basi-
ninda yer alan ilk Kibris fotograflarindan biri), o dénemde
yasayan bir gezgin oldugunuzu dtsinun ve gazetede yayin-
lanmak Uzere bu resme eslik edecek bir makale yazin.



Introduction to the topic

Bazaars are public places; public places are characterised by diversity. This
topic gives great opportunity to teach about cultural diversity and about
the contributions that different groups of people make to society. Through
a study of the life in bazaars pupils can learn about multicultural Nicosia in
the past and present. The goods sold in bazaars come from a diversity of
sources; learning about the interactions of people in supplying goods to
the needs of people also helps pupils understand different cultures. The
development of empathy can be encouraged through studying this topic.

Learning intentions

The enquiry question for this topic is:"What can we learn about the multi-
cultural nature of Cypriot society by studying the activities that take place
in bazaars at different times in history?" All activities are designed to give
pupils an insight to this question and to form their own views about a
general answer to it. Specifically pupils will be expected to be able to
understand:

°  whatabazaaris;
¢ that different people go to the bazaar for different reasons;

¢ thatdifferent products were sold at Nicosia bazaars and that products
came from a variety of sources;

°  thatdifferent activities take place at a bazaar.

Pedagogical approaches

This topic and Topic 3 'Bazaars in Cyprus as seen by travellers’ introduces
pupils to the idea of bazaars as they were in the nineteenth century and
onwards. It may be worthwhile before starting work on bazaars to establish
that bazaars were first and foremost places where people shop. For primary
pupils it would then be a good idea to ensure that they had an understan-
ding that we now commonly call such places markets. The idea of a shop-
ping mall could also be discussed.

Pupil learning in this topic will be guided by the questions and activities on
the Activity Cards. The main pedagogical approaches to this topic are active
learning based on group work and interaction with the questions. Teachers
should encourage pupils to look carefully at the sources, comparing them
with what they might have thought. Some specific techniques in looking
at the sources include:

*  What happened next? In this approach pupils can be asked to say
what they think happened next in the scene of a picture or des-
cription of an event.

*  What are the people thinking? Speech or thought bubbles can
be superimposed on pictures for pupils to fill in. This technique
helps pupils look more closely at the depiction.

A LOOK AT OUR PAST

TEACHER NOTES

As initial motivation to the topic, pupils could listen to voice recordings
made in a bazaar today. Recordings would be of people selling their wares
at the bazaars of Nicosia in north and south. Various languages could be
presented (Arabic, Greek, Turkish, Pakistani, etc.). Pupils would be asked to
identify the cultural and ethnic background of the people on the recordings.

Sources available for this topic on pupil Source Cards:

A Archduke Louis Salvator of Austria, (1881) Lefkosia, the capital of
Cyprus, Kegan Paul and Co, London, reprinted 1983 by Trigraph,
p.52.

B Ermou Street, Nicosia. Photograph by Haigaz Mangoian (1907-

1970) by kind permission of Avo Mangoian.

C Nicosia Street 1928. National Geographic, July 1928, ‘Unspoiled
Cyprus’, National Geographic Society, Washington DC, p. 10.

D Extracts from interview with Turkish Cypriot lady who works at
the Belediye Pazari /Municipal Market, Nicosia north, 2009.

E Sarah Fenwick, Nicosia 2009.

F Cyprus 1878, the journal of Sir Garnet Wolseley.

G Archduke Louis Salvator of Austria (1881) op. cit. p. 54.

H Mahda Ohnefalsch-Richter (2006) Greek Customs and Mores in

Cyprus. Laiki Group Cultural Centre of Marfin Popular Bank, Nico-
sia. pp. 163, 259-60.

J GH.Lane, A bazaar at Larnaka, engraving from the The Graphic, 1878.

Historical period

The sources available that relate to this theme are from the latter period of
the Ottoman Empire and the beginning of British Rule: the period from 1870
through to about 1920.

Links to curriculum

The curriculum area of history is'Social history of Cyprus during the Ottoman
and British periods. The theme can also be linked to the curriculum subjects
of social studies, civics, citizenship, geography, economics, language and art.

Links to other topics in the pack

There is a natural link to Topic 3 “Bazaars in Cyprus as seen by travellers”.
Many of the sources in this topic could be valuable in studying Topic 5
“Buildings in walled Nicosia” and Topic 6 “Coffee shop traditions in Cyprus”.



Eicaywyn oto Oépa

Ta malépla gival Snuoota pépn mou xapaktnpilovtat amod moKiAopopeia.
TO CUYKEKPIUEVO Ol TTaPEXEL pia onuavTikr eukaipia Sidackaliag yia tnv
TIONTIOUIKT) TTOIKINOOPEIa Kall TN CUMBOAK OlagOPETIKWY Opddwy avBpwiwy
otnv Kolvwvia. Méow tn¢ Slepevivnonc T (wnc ota malddpla, ol pabntéd/
TPIEC UITOPOUV VAl ABOLV YIa TNV TTOAUTIOAITIOUIKT ASUKWOIQ TOL TAPEABOVTOC
Kal Tou mapovToc. Ta ayaBd mou mwiouvtal ota maldpla TPoEPKOVTAL amd
pia molkiia ywv. H yvon Tou g alnAembpoucav ol AvBpwrol yia va
TIApEXouV ayabd Kal va KaAUTITouV TIC avBpWTVEG avaykeg Toug, Fondd
€TTIONC TOUG LABNTEY/TPIEC VA KATAVOH TOUV TOUC OIAPOPETIKOUE TOATIOHOUC,
MEGW TOU GUYKEKPIUEVOL OEATOC vBapPUVETAl N KOMIEPYEIQ TNC IOTOPIKAG
evouvaiobnonc.

Ma@noakég mpoBéceig

To epwtnua mPog Slepelivnon yla To Oéua autd eival: «Tt UmopoULE va
HABOUE YIa TNV TOAUTTONITIOIKOTNTA TNE KUTTPIAKIAC KOWVWVIAC, LEAETWOVTAG
TI¢ 5paoTnNPEIOTNTEG TToU AapBavouy xwpa ota maldpla oe SIAPOPETIKEG
LOTOPIKEG TIEPIOSOUG» OAeC 01 SpacTNEIOTNTES elval OXeSIAOUEVES YA Va
OWOoOLY OTOUG/OTIC PABNTEG/TPleG pia Babutepn avtidnyn yla To
OUYKEKPILEVO EQPWTNHA KAl YIA VA OXNHATIOOLV TIG SIKEC TOUG AmOPELS Kal
YEVIKF QvTanmoKplon o€ auto. Ao TOU/TIC HABNTEY/TPIEC AVAUEVETAL val
elval og B¢on va katavorioouv:

°  Tleival éva madapy,

° ot Slagopetikol dvBpwrol emokéntovtal Ta naldpla yia
OlaPOPETIKOUG AOYOUC,

°  oumwlolviav Sildpopa mpoiovTa ota maldpla TN Asukwaolag ta
orofa mpogpyovtav ano MolkiAeg mnyEg,

° TG OlaQOPETIKEG SpATTNPIOTNTEC TTOU AduPBavav Xwpa ot éva
nalépt

MNadaywyikég mpooeyyioeig

AuTo To O€ua Kal To Tponyouuevo (Qéua 3: Ta maldpla otnv Kumpo péoa
anod Ta patia Twv Mepinyntwv) divouv 6Toud/oTIG HaBNTEY/TPIEG pia 16€a
yla ta maddpla 6nmwe frav To GEKATo €vaTto alwva Kal HETE. Evdexopévwg
va agilel mpiv EekviooupE TNV gpyacia oto Béua Twv malaplwy, va
OonUEIwooupE TwE Ta maldpla ATav mEWT am’ dAa pépn émou ot Avopwrol
ékavav Ta Pwvia Touc. ETot yia Toug pabntéd/tple dSnuotikol Ba Atav pia
KO 10€a va BeBalwBoULE TTWG £XOUV KATAVONOEL T TWPA TA ATTOKAAOULE
KOTA YEVIKO KavoOva «ayopegy. Oa umopouce emiong va culntnBei n 1&éa tou
EUMOPIKOU KEVTPOU.

H pabnon Ba kaBodnyeital amd Tig epwtroelg kal pacTnPIOTNTES OTIG
KapTeG. OLKUPIEG TAOAYWYIKEG TIPOTEYYITELS Y1a TO Oépa auTod gival n evepyds
Habnon Baoi(ouevn otnv opadikr epyacia kat oTnv aAMNAeNGpacn péow
Twv epwtrioewv. Ot ekmaibeuTikoi Ba TPETel va Tapakivouy ToUd/TIC abnTéy/

MIA MATIA 2T0 MAPEAOON MAX

XHMEIQZEIZ TIA
EKMAIAEYTIKOYZ

TPIEG OTNV TIPOCEKTIKN EEETACN TWV TTNYWY, CLYKPIVOVTAG TEG e TO Tt Ba
prmopoucav va gixav oke@tel mpwv Ti¢ SlaBdoouv. KAmoleg CUYKEKPIUEVES
TEXVIKEG OTN SlEPELVNON TWV TTNYWVY TIEPNAUBAVOLV:

°  TIOUVEPN OTN CUVEXELQ; 2T OUYKEKPIEVN TIPOTEYYION Of LaBNTEY
TPIEC UITOPOUV VA £pWTNBOVV YA TO TLTIIOTEVOLV OTI akoAoUONoE
LG OKNVAG O€ eKOVA 1] 0TNV TIEPLYPAPH| EVOG YEYOVOTOG,

°  Tioképtovtal ol vBpwrol; Mrmalévia e Aoyia i OKEPEIC (OTTwG
OTa KOWUIK) UTopoUlV va TomoBeTnBoly OTIC EIKOVES YIa va
OULMANPWBOLV amd TOUC/TIC LaBNTEY/TPLeC. H Texvikr) autr BonBa
TNV TTIO TIPOCEKTIKN €€£TAON TNG £IKOVAG ATTd TOUY/TIC HabnTéd/
TOIEG.

Q¢ apdppnon yia 1o O€ua, ot HaBNTEY/TPIEC Ba UMopOVoaV VA AKOUOOLY
PWVNTIKEG NXOYPAPAOELC amd éva olyxpovo maldptl. Ot nxoypaeroel Ba
ATav and avBpwoug ou TWAOLV Ta EUIMOPEUUATd Toug ota maldpla o
BOPEIEC KAl VOTIEG TIEPIOXEC TNG AcUKWaTag Oa Urmopoucay va TapousiacTouy
S1apopeg YAooeg (Apafikd, EAnvikd, Toupkikd, Makiotaviké KAT). Ao
TOUC paBnTég/Tplec Ba (nTnOel va avayvwpioouv To TONTIOHIKS Kal EBVIKO
UMORABPO TWV AVOPWTTWY TTIC NYXOYPAPHOELC.

AwaOéoipeg mnyég otig Kapteg Mnywv twv Madntwv/
TPIWV
A Apxidoukag Louis Salvator tng Auotpiag, (1881) Acukwola, n

npwrtebovoa TG Kumpou, Kegan Paul k.a., Aovdivo, avatunmBnke
10 1983 amd v Trigraph, ceh. 52

B 086¢ Eppov, Asukwoia. Dwtoypagia amd Tov Haigaz Mangoian
(1907-1970) pe TNV euyevikr adela Tou Avo Mangoian.

r National Geographic, lovhiog 1928, «ABiktn Kumpog», National
Geographic Society, Washington DC, oeA.10

A Amnoomdopata and cuvévteuén ToupkokUTplag Kupiag, n omola
epyaldtav oto maldp!t Belediye/Anpotikry Ayopd, B. Aeukwoia,
2009

E Sarah Fenwick, Asukwaia 2009

3T Kumpog 1878, To xpovikd tou Sir Garnet Wolseley. Me tnv adela
Tou MNoAttioTikou Kévtpou tou Opihou Aaikrc tng Marfin Popular
Bank

z Apxidoukag Louis Salvator Tng Auotpiag (1881), 6.a. oeA. 54

H Mahda Ohnefalsch-Richter. (2006) EAnvikd HOn kat EGiua kat otnv

Kompo. MoAitioTikd Kévtpo Tou Ouihou Adikrig tng Marfin Popular
Bank oeh. 163, 259-60

© G.H. Lane, Eva maldpt otn Adpvaka, ykpaBoupa amé 1o The
Graphic, 1878



HZQH 2TA TIAZAPIA TH2 KYTIPOY

lotopikn Mepiodog

O18100¢01ueg TTNyEG TTou oxeTiCovTal W To O€ua auTd eival armd TNy TEAuTala
nepiodo TN OBwAVIKAG AUTOKPATOP(AG Kal TNV évapén TG BpeTavikng
kuplapxiag: H mepiodog amd to 1870 péxpt o 1920 mepimou.

Tuv£0EIG ME TO AVAAUTIKO TIPOYPOAHMA

H Sidaktéa VAN NG WTopiag ivat «<H Kowwvikr lotopia tng Kumpou katd
™ Siapkela tng OBwpavikng Kal Bpetavikng meptddouy. To avTIKEUeVO
propei emiong va ouveBel e oxeTIkA BEpaTa TOU AVOAUTIKOU TTROYPAIATOS
OTIC KOWWVIKWY OTIOUGEC, TNV Aywyr TOL TTOATN, TN YEWYPAPIQ, TA OIKOVOUIKG,
TN YAWOOQ KAl TIG TEXVEG,

MIA MATIA 2T0 MAPEAOON MAX

Yuvdéoeig pe aAla Oépata mov meptAapfavovtal 6To
mapov VAIKO

YTIAPXEL LI QUOIKH OUVAQELD e TO Oua 3:"Ta maldpla otnv Kumpo péoa
anod Ta patia Twv Mepinyntwv”. TIOAEC amd TIC TTYEC auTou Tou OEuaTog
Ba pumopouoav va anmodelBouv IB1aiTeEpa XPrOILES OTN LENETN TOL O€uaToc 5:
"TaKtrjpia oTnv evtog Twv Telwy Acukwaia kal Tou” Oéuatog 6:Mapaddoelq
TWV Kaeveiwv TG Kumpou”.



Konuya giris

Pazar yerleri halka agik yerlerdir; bu tir kamusal alanlar cesitlilikleriyle bilinir.
Bu konu, kilturel cesitliligi ve farkliinsan gruplarinin topluma yaptigr katkiy
ogretmek agisindan dnemli bir olanak saglamaktadir. Pazar yerlerindeki
yasami calisan ogrenciler, bu yolla, cok kulturli Lefkosa'nin dintnt ve
buglnuint dgrenebileceklerdir. Pazarlarda satilan trinler gesitli kaynaklardan
gelir; halkinihtiyaclarina gore halka Grdin sunan insanlar arasindaki etkilesimi
ogrenmek de, dgrencilerin farkl kaltdrleri anlamasina yardimcer olacaktir. Bu
baslik altinda, 6grenciler, empati gelistirmeye yonlendirilebilirler.

Ogrenme Amaglan

Bu konunun arastirma sorusu sudur: “Tarihin farkli dénemlerindeki pazar
yerlerinde gerceklesen faaliyetleri inceleyerek Kibris toplumunun ¢ok kulturl
dogaslyla ilgili neler 6grenebiliriz?” Butin aktiviteler, cocuklara bu soruyla
ilgili anlayis gelistirmeleri ve genel cevap hakkinda kendi gorislerini
olusturmalari i¢in tasarlanmistir. Ogrencilerden ézelde asagidakileri anlaya-
bilmeleri beklenecektir:

®  pazar yerinin ne oldugu;
e farkliinsanlanin farkli nedenlerden dolayi pazara gittigi;

*  Lefkosa pazarlarinda farkl Griinlerin satildigi ve bunlarin gesitli
kaynaklardan geldigi;

°  pazar yerinde farkli faaliyetlerin yapildig.

Pedagojik yaklasimlar

Bu ve bir dnceki konu (3. konu: Gezginlerin gézlyle Kibris'ta pazar yerleri),
ogrencilere, 19. yUzyil ve sonrasindaki pazar yeri anlayisini tanitmaktadir.
Pazar yerleriyle ilgili calismaya baslamadan dnce, pazar yerlerinin, alisveris
icin ilk ve en dncelikli yerler oldugunu belirtmek faydali olabilir. ilkokul
ogrencilerinin anlayabilmesiicin bu gibi yerlere artik yaygin olarak agik pazar
dedigimizi sdylemek iyi bir fikir olabilir. Bir alisveris merkezi fikri de tartisilabilir.

Ogrencilerin 6grenme siireci, kartlardaki aktiviteler ve sorularla yonlendiri-
lecektir. Bu konunun islenmesinde esas alinan pedagojik yaklasimlar, grup
calismasina dayanan aktif 6grenme ve sorularla etkilesim saglamadir.
Ogretmenler dgrencileri, kaynaklara dikkatle bakarak, onlari kendi
disunceleriyle kiyaslamalari igin tesvik etmelidir. Kaynaklara bakmak icin
kullanilan birkag teknik soyledir:

* Sonrasinda ne oldu? Bu yaklasimla ¢grencilere, resimdeki goriintu-
den sonra onlara gore ne oldugu sorulabilir veya onlardan olay
tanimlamalari istenebilir.

° Insanlar ne distiniiyor? Resmin izerine égrencilerin doldurmasi
icin konusma veya dustince baloncuklari ¢cizmek yararli olacaktir.
Bu teknik, 6grencilerin resme daha yakindan bakmalarina yardim
edecektir.

GECMISIMIZE BIR BAKIS

OGRETMENLERE NOTLAR

Konuya giriste motivasyon olarak ¢grenciler, ginimdzUin pazar yerlerinde
kaydedilmis ses kayitlarini dinleyebilirler. Bunlar, Lefkosa'nin kuzeyiile gtineyin-
deki Pazar yerlerinde satis yapan kisilerin kayitlari olabilir. Farkli diller (Arapga,
Rumca, Tirkce, Urduca vs.) sunulabilir. Ogrencilerden kayitlardaki kisilerin
etnik ve kilturel altyapilarini belirlemeleri istenebilir.

Ogrencilerin Kaynak kartlarinda bulunan kaynaklar:

A Avusturya Arsidikd Louis Salvator, (1881) “Levkosia, the capital of
Cyprus” (Lefkosa, Kibrisin baskenti), Kegan Paul and Co,, Londra,
Trigraph tarafindan 1983'te yeniden basildi, s. 52.

B. Ermu Sokady, Lefkosa. Avo Mangoian'in izniyle Haigaz Mangoian'in
fotografi (1907-1970).

C National Geographic, Temmuz 1928,'Unspoiled Cyprus'(Bozulmamis
Kibris), National Geographic Society, Washington DC, s. 10.

D. Belediye Pazarinda calisan Kibrisli Tirk bir kadinla réportajdan
alintilar/Belediye Pazar, kuzey Lefkosa, 2009.

E. Sarah Fenwick, Lefkosa 2009.

F Kibris 1878, Sir Garnet Wolseley'in seyir defterinden.

G. Avusturya Arsidikd Louis Salvator (1881), yukarida belirtilen kitap,
s.54.

H. Mahda Ohnefalsch-Richter. (2006) Greek Customs and Mores in

Cyprus. (Kibris'ta Rum gelenek ve adetleri) . Marfin Popular Bankasi
Laiki Grup Kdlttr Merkezi, Lefkosa, 5.163, 259-60.

J. G.H Lane, Larnakada bir pazar yeri."The Graphic"ten gravur, 1878.

Tarihi Donem

Bu konuyla ilgili mevcut kaynaklar, Osmanli imparatorlugu'nun sonlari ile
ingilizYonetimi'nin baslangicindan itibarenki déneme aittir: 1870'ten baslayip
1920'lere kadar olan dénem.

Miifredatla iliskisi

Tarih ders miifredatinda bulunan “Osmanli ve ingiliz dénemlerinde Kibris'in
sosyal tarihi” konusuyla ilgilidir. Tema; sosyal bilimler, vatandaslik, cografya,
ekonomi, dil ve sanat ders konulariyla da baglantilidir.

Paketteki diger konularla iligkisi

Uctinct konu olan Gezginlerin géziyle Kibris'taki pazar yerleri konusuyla
dogrudan bir baglantisi vardir. Bu baslik altindaki kaynaklarin cogu besinci
konu olan Lefkosa Surlarici'ndeki Binalar ve altinci konu olan Kibris'ta Kahve-
hane Gelenekleri’ calisilirken de yararli olabilecektir.
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Source A:

When Archduke Louis Salvator visited Cyprus in 1873, he wrote
about bazaars. This is adapted from part of what he wrote:
There are twenty-three bazaars in all:

Manufactures

Tailors

Calico, rugs, hides

European shoemakers

Shoemakers

Turkish shoes

Yarns

Cabinet-makers

Carriages

Copper articles

Silversmiths

lronware

Earthenware

Haberdashery

Taverns

Vegetables and meat

Fish

Halava (sweets)

Women

Cotton

Flour

Wheat and barley

Mules.

SOURCE CARD 1/ KAPTA MHTQN 1

Mnyn A:
Otav o Apxidoukag Louis Salvator emoképBnke tnv Kumpo 1o
1873, éypaye yia ta MNaldpia. Auté eival éva anmodonacpa ano 6oa
ypape(mpooappoyr)
Ynépyouv eikoot Tpia maldpia CUVONIKA.
KataokevaoTeq
Pagteg
BauBakepd vpdopata, xahid, Sépuata
Eupwmaiol toaykdpndec Toaykapndeg
Toupkikd umodrpata
NrpaTa yla TAEEILO
KaTaoKeUAOTEC KauTTivwy ApAEEC
XANKIVaA QVTIKE(UEVA APYUPOTEKVEC
216npiKd
MAAlVa QVTIKEiEVa
WIAKA-EidN Parmtikng
Tapépvec
Aaxavikd kal Kpgag
Yapu
XaABAC (YAuka)
[uvaikec
Baufdkepa
ANEVPL
JTapL Kal KpiBapl
MouAdpla
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KAYNAK KARTI 1

Kaynak A:

ArsidUk Louis Salvator, 1873'te Kibris'l ziyaretinde pazar yerleri
hakkinda yazilar yazdi. Yazdiklarindan bir bolim asagidadir:
Toplam yirmi U¢ tane pazar yeri vardir.

Imalatcilar

Terziler

Pamuklu bezler, halilar, hayvan derisinden yapilan malze-
meler

Avrupali ayakkabicilar
Ayakkabicilar

Turk ayakkabilari
Pamuk iplikleri
Dogramacilar

At arabalari

Bakir malzemeleri
GUmdsciler
Demir esyalari
Canak comlekgiler
Tuhafiye
Tavernalar

Sebze ve et

Balik

Helva (tathlar)
Kadin

Pamuk

Un

Arpa ve bugday
Katir.
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Source B/ MNnyn B/ Kaynak B

Source D:

People come to the bazaar to socialise, to sell their products and
to buy products typical of Cyprus. You know, products in the
bazaar are mostly cheaper than in the supermarkets or other
shops. Going to the bazaar is an activity for the people who are
not going anywhere or do not have enough money to do
something else.

Source E:

My friend, who is a 75-year-old woman from a mountain village
in the Limassol area, goesto the [...] open market[...]in Nicosia
every Wednesday morning. She mainly goes to see her friends
who have stalls and sell produce there. They are her lifelong social
contacts and also come from villages in her region, so she goes
to have fun and keep in touch with them. My friend also enjoys
the shopping.

SOURCE CARD 2 / KAPTA MHIQN 2 /"KAYNAK KARTI 2

Mnyn A:

O avBpwrol ¢pyovtal oto maldpt yia va cuvavaoTpapouwy, va
TIOUAXOOULV TA TIPOIOVTA TOUG KAl VAl AYOPACOLY QVTITPOOWTTEUTIKA
mipoidvta tng Kumpou. Eivat yvwaotod mwg ta mpoidvta ota maldpia
lval pONVOTEPQ amod 6,TI 0T COUTIER LAPKET 1) 0 A payadia. H
emioken o maddpla eival pia dpaotneidtnTa yia doouc Sev nyai-
VOUV TTOUBEVA 1] Sev €XOUV APKETA XPIATA VAl KAVOUV KATL AANO.

Mnyn E:

H oiAn pov, n omola eival pia 75xpovn yuvaika and éva opevéd
XWPELO OTNV TTEPLOXN TNG AEUETOU, ETIOKENTETAL TNV [...] QvolyTh
ayopd [...] otn Aeukwoia k&Be Tetdptn mpwi. Mnyaivel kupiwg
0€ PINOUC TN TTOU EXOLV TTAYKOUC KAl TTWAOUV TTROIOVTA EKEL AUTOL
AIMOTEAOLV TIG KOWWVIKEG ETTAPEC A (WG yI'auTry, Kal emiong
TIPOEPXOVTAL ATTO XWPELA OTNV TIEPIOXH TNG, YI'AUTO Kal TiNyaivel
yla va SlaokedAoel kal va dlatneroel emagr padi Toug. H ¢iin
ou emfong amohapBdvel Ta Puvia.
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Source C/MNnynA ' / Kaynak C

Kaynak D:

insanlar sosyallesmek, Griinlerini satmak ve Kibrisa &zgii Griinler
almak icin pazara gelirler. Bildiginiz gibi, pazarlarda satilan Grinler
marketlerdeki veya diger dikkanlardaki Grtinlere gére daha ucuz
olur. Pazara gitmek, baska bir yere gitmeyen veya bagska trlistinu
yapmaya parasi yetmeyen kisilerin yaptigi bir seydir.

Kaynak E:

Limasol bolgesindeki bir kdyde yasayan 75 yasindaki kadin
arkadasim her Carsamba sabahi Lefkosadaki [..] acik pazara [..]
gider. Oraya genellikle tezgahlari olan ve trlin satan arkadaslarini
gormeye gider. Onlar arkadagimin, hayati boyunca sosyal iletisimde
oldugu ve kendi bolgesinden olan kisilerdir. Dolayisiyla arkadasim
oraya eglenmek ve o kisilerle bagini koparmamak icin gider.
Arkadasim ayni zamanda aligveris yapmaktan da hoslanir.
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Source F: Excerpt from the book “Cyprus 1878,
the journal of Sir Garnet Wolseley”

Started with Gifford a little after 6 a.m. for Nicosia to see the Fair
which comes everyday Friday. The scene was a curious one and
well worth seeing, the variety of colour and costume being very
pleasing to the eye. [..] It is curious what a number of Negro
women there are in Nicosia.

Source G: Description of Nicosia Bazaar by Archduke
Louis Salvator, 1873, (adapted)

In all these places the most motley crowd in the world is hurrying
up and down, especially before noon; peasants in showy dresses,
veiled Turkish women, boys with widely opened eyes. Here we
knock against an ambulant salep shop (a kind of tea which peo-
ple drink on winter mornings) [...] The most varied scene is every
where before our eyes; the shopkeepers alone are like statues,
motionless, smoking in deep silence. Here and there you see a
towel hanging from a stick, which is the characteristic signboard
of all barbers, most of them Greeks; all coffee-house keepers
(kafedjis) are Turks, lying about lazily on their benches waiting for
guests. From one or the other shop round cages with turtle-doves
or red-legged partridges are hanging over the pavement.

SOURCE CARD 3 / KAPTA NHIQN 3 /"KAYNAK KARTI 3

Mnyn XT: Améonmacpa amd 1o PipAio “Kumpog 1878, 1o
XPOVIKO Tou Sir Garnet Wolseley”

Zekivnoa pe tov Gifford Aiyo petd Tig 6 .. yia ) Acukwola, va
Soupe TNV Ayporavriyupn mou yivetal k&Be MNapacokeury. To okn-
VIKO fTav mapaéevo kat a&ile va Ol Kaveic Tnv MoK A XpwHATwy
Kall (pOPECIWY, Ta omoia ATAV TTOAU evtunwolakd. [...] Eivai mapd-
Eevo OO0 HEYANOC apIBUAC VEYPWY YUVAIKWY UTTAPXOLY OTN
Aeukwola.

Mnyn Z: Neprypaen tou NMalaplov tng Aeukwoiag amd
Tov Apxtdouka Louis Salvator, 1873 (mpocappoyn)

Y€ OAQ QUTA TA €PN TO TTIO TTOIKINOHOPPO TTABOG OTOV KOGHO
TIEPMATA BIOCTIKA Ao ‘Ow Kal amod ‘Kel, EI0IKA TPV TO UECNUEPL.
AYPOTEG LE PAVTAYXTEPES POPEDIEC, YUVAIKEG TOUPKIKNAC KATAYWYNG
KOAULEVEC UE BENOC, ayopla L paTia opBdavolxta. ESW mépToupe
TAvw o€ éva TpoxNAaTo payaldkl Zaiemou (éva eidog Toaylou
TIOU TTiVOUV Ol AVBPWTTOLTA XEIHWVIATIKA TTOWIVA). .. HTTI0 TTEpiepyN
oknvr ival ot ayaldTtopeg OVOL TOUG 0av ayAaAUaATa, Va Kamvi-
Couv Bublopévol otn olwrr. ESW Kat 'Kel UTTAPXOLV TIETOETEC
KPELAOUEVEC O€ éva EUNO, XAPAKTNPIOTIKY TIVaKIda OAWV Twv
Urmapumépndwy, ol TIEPICOOTEPOL €K TwV OTTolwv eival EANnvec.
‘ONot ot 18lokTATEG Kaeveiwv (kapeTlrdeq) ival Tovpkol Tou
k&BovTal TEUMENKA GTOUG TIAYKOUC TOUG TIEPIEVOVTAC TTEAATEC.
Ané 10 éva 1y To Ao payadli kpépovTal mavw arnd To me(odpdUIo
OTPOYYUAA KAOUPBIA HE TPUYOVIA 1) KOKKIVEG TIEPSIKEC,
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Kaynak F: “Kibris 1878, Sir Garnet Wolseley'in seyir
defteri” kitabindan alinti

Gifford'la birlikte sabah 6'y1 biraz gece, Lefkosa'da her Cuma kuru-
lan Panayira gitmek igin yola ciktik. Manzara ¢ok ilging ve gorul-
meye deger olup, renklerin ve kiyafetlerin ¢esitliligi goze cok hos
gorindyordu. [...] Lefkosada bu kadar ¢ok siyahi kadin olmasi da
ilging.

Kaynak G: Arsidiik Louis Salvator’un Lefkosa Pazari'ni
tarifinden uyarlanmistir, 1873 (uyarlanmistir)

Tum bu yerlerde, diinyanin en ¢esitli kalabalidi telas icinde gidip
geliyor, 6zellikle 6gleden dnce; gosterisli elbiseler icindeki kdyli-
ler, 6rtdlt Turk kadinlari ve gozleri fal tasi gibi agilmis oglan cocuk-
lari... Iste seyyar salep (kis sabahlarinda icilen sicak bir icecek)
saticisina rastliyoruz...... G6zUmizUn 6ndnden ¢esitli enstantane
geciyor; dikkan sahipleri heykel gibi, hareketsiz, sessizce sigara
iciyor. Orada burada, her yerde cogu Rum olan berberlerin karak-
teristik isareti olan kaziklara asili havlular gorirstiniz; bittn kah-
vehane sahipleri (kahveciler) Tirk olup, banklarinda tembelce
uzanmig, mUsteri gelmesini beklerler. Bazi diikkanlarin koselerinde,
Uveyik ve kirmizi ayakli kekliklerin bulundugu yuvarlak kafesler
kaldirmin Gzerinde asilidir.



TOPIC4/0OEMA 4/KONU 4

Source H: Magda Ohnefalsch-Richter who was in
Cyprus from 1897 to 1912 wrote (adapted):

Every Friday, the traditional holiday of the Turks, a weekly market
is held in Nicosia, which is visited by a lot of people. In the square
in front of the Konaki the horse market takes place and elsewhere
the grain, fruit and vegetable market. In a third site on one of the
main streets of Nicosia, women sit and sell locally-grown produce.
This is the'women'’s bazaar’.

Fairs, which are markets sanctioned by the Church, are also very
popular, during which people with extraordinary powers are put
on show.

SOURCE CARD 4 / KAPTA NHIQN 4 /'KAYNAK KARTI 4

Mnyn H: Magda Ohnefalsch-Richter, n onoia
Bprokdtav atnv Kumpo amd 1o 1897 éwg 1o 1912,

éypaye (mpooappoyn):

Ka&aBe Mapaokeury, n mapadociakr apyia twv Toupkwy,
SlopyaviveTtal oTn AeUKWoia pia ayopd TNV Omoid EMOKENTETA
TIONUC KOOHOG,. TNV TAATElD LmpoaTd oTo Kovaki A\apBdvel xwpa
N ayopd Twv aAGYwV Kal aloL n ayopd OlTnewy, GEOUTWY Kal
ANaxavikwv. Y€ pia Tpitn Tomobecia o évav and Toug KUPIOUG
OpopOoUC TNG AcUKWOIAE, Yuvaikeg kaBovTal Kal TWAOLY TOTTIKA
TipoidvTa. AuTO gival To «maldpl TWV YUVAIKWOV».

O1maviyUPELC, 0L OTTOEC Elval AyOPEC e TNV ASEIA TNG EKKANGIAC,
gival e€loou dnuo@leic kal katd Tn SlApKeLd Toug yivovTal
emOelEelc avBpwMwv e aouvrBIoTEG OUVAUEIC-IKAVOTNTEG,

Source J / Mnyn © / Kaynak J
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Kaynak H: 1897-1912 yillarinda Kibris'ta bulunan
Magda Ohnefalsch-Richter soyle yazmisti:

Turkler'in geleneksel tatili olan Cumalari, Lefkosada bircok kisinin
ziyaret ettigi haftalik agik pazar kurulur. Konagin 6ntindeki mey-
danda at pazari, onun disindaki diger yerlerde ise tahil, meyve ve
sebze pazarlar... Lefkosa'nin ana caddelerinden birinde Gglinci
bir alanda, kadinlar yetistirdikleri yerli GrUnleri satarlar. Buraya
‘kadinlar pazari'denir.

Kilisenin destegdiyle kurulan acik pazarlar ve panayirlar da ¢ok
popdlerdir. Panayirlarda olagandisi glgleri olan kisiler gosteriler
yaparlar.
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What can we learn about the multicultural
nature of Cypriot society by studying the
activities that take place in bazaars at
different times in history?

To start this activity you need to draw three columns
on your paper. In the first column write down a list of
things you can buy in a market or bazaar today. Do not
make your list too long.

Things to think about:

Which special things would you go to a market
for?

What do things cost?

In the second column put a tick beside those things
you think you could have bought in a bazaar 100 years
ago.

Then in the third column add some things you think
you could have bought 100 years ago that you cannot
buy now.

When you have finished your lists look at Source Card
A. This is a list of bazaars seen by a traveller to Cyprus
in 1873. Look at the listand check whether your second
and third columns were right.

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 1/ ZEAIAA 1/ SAYFA 1

Tt umopPOUME Va HABoUE yia TNV
TTOAUTTOMTIGMIKOTNTA TNG KUTIPLAKNG
Kolvwviag, HEAeTWVTAG TIC HpacTNPIOTNTES
mov Aappdvouv xwpa ota maddpla o
S10POPETIKEG IOTOPIKEG MEPLOSOUG;

Ma va EeKIVAOETE TN OUYKEKPLIUEVN SpaoTneldTnTa
TPETTEl Va OXESIAOETE OTO XAPT! 0AC TPEIC OTAAEC. X TNV
TPWTN OTAAN YPAPTE pia AloTa TTpayudTwy ToU Uro-
QEITE VO ayOPACETE O€ Ia ayopd ry éva maldpl oruePQ.
Mnv kAvete Tn Alota oag UMTEPRBOAIKA EYAAN.

Inpueia yia okéPn:

[la TTo10 OLYKEKPIUEVA TTpAyHaTa Ba emoke-
nrooacTay pia ayopd-maldpy;

[N6oo kootiCouv Ta MEAYHATA AUTE;

>Tn SeUTePN OTAAN ONUEIWOTE Ta TTPAYUATA TTOU
TIIOTEVETE TWG Ba UmopoVoATE va eixate ayopAoEl og
éva mmalapt mptv amd 100 xpovia. YoTtepa, mpoobéate
oTNnV Tpitn 0THAN oplopEva TIPdyUaTa Tou Ba umopou-
oate va eixate ayopdoel ptv and 100 xpovia, aANG
Oev UMOPE(TE va ayopAoeTe OrjuePQ.

O1av TEAEIWOETE TO CUPTMANPWHA TNG KABe AioTag,
Bpeite TNV Kapta Mnywv 1. Autdg eival évag KaTAAoyog
ané MNaldpia mou €ide évag Tadidiwtng otnv Kumpo 1o
1873. Kottd&te Tov KaTtdhoyo Kal EAEYETE €AV N SeUTEPN
Kal n Tp{tn otAN 0ag NTav CWoTEC.
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Tarihin farkli donemlerinde pazar yerlerinde
yapilan faaliyetleri inceleyerek, Kibris
toplumunun ¢ok kuiltiirlii dogasiyla ilgili
neler 6grenebiliriz?

Bu aktiviteye baslamakicin kagidiniza Gg sttun gizme-
lisiniz. Ik stituna, gtinimuzdeki pazar yerlerinden veya
acik pazarlardan neler alabileceginizi yazin. Listeniz cok
uzun olmasin.

Uzerinde diisiiniilecekler:
Acik pazara 6zellikle ne almak icin gidersiniz?
Aldiginiz seylerin maliyeti ne olur?

Ikinci sttunda, listenizin icinden, 100 yil dnce de pazar-
dan alabileceginizi distindigunuz seyleri secerek isa-
retleyin.

Sonra da UgUncl sttuna, 100 yil dnce pazardan alabi-
leceginizi disindUgintz; ancak simdi alamadiginiz
seyleri yazin.

Listelerinizi bitirdiginiz zaman kaynak karti A'y1 bulun.
Bu kaynakta, 1873'te Kibris' ziyaret eden birinin pazar
yerinde gorduklerinin bir listesi var. Bu listeye bakin ve
sizin ikinci ve UgUncU sttunlarinizin dogru olup olma-
digini kontrol edin.
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Now think about going shopping today in a mall.
Describe the differences and similarities you think there
are between today’s malls and bazaars in the past.
Make two columns: one headed ‘Malls today’and the
other‘Bazaars in the past.

Things to think about:
What are the buildings like?
What are the people like?
Where are bazaars and malls situated?

What about the cost of things?

Sources F, G, H, and all the picture sources might help
you think about bazaars in the past.

To complete your activity think again about all the
people who visit bazaars, markets and malls. Draw a
picture of activity at a bazaar and include as many
different people as you think you would see there.

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 2/ ZEAIAA 2/ SAYFA 2

2 KEPTEITE TWPA TIWE TTATE YIa YWwVIA O€ £vVa EUTIOPIKO
KevTpO. [MeptypdyTe TIC SlaQOoPES Kal TIC OPOIOTNTES
TIOU TTIIOTEVETE TIWE UTTAPXOUV UETAEY TWV CUYXQOVWY
EUTTOPIKWY KEVTPWV KAl TwV TTAlapiwV TOL TTAREABOVTOC,
Kavte dUo oTAAEC pia yia ta 2uyxpova Eumopikd
Kévtpa kal pia aAn yia ta MNaldpla tou mapeA6dvTod.

Inpueia yia okéPn:
lNwc elval Ta K pLa;
Mwc¢ ivat ol avBpwrol;

MoU BpiokovTal Ta EUTTOPIKA KEVTPA Kal Ta
naddplq;

Tt oupPaivel Ye To KOOTOG TWV TTRAYHATWY;

O1Mnyéc 2T, Z, H, kal kaBw¢ kal OAEC Ol EIKOVEC TWV
TINYWV Ummopel va oag BonBricouv o 6,1t apopd Ta
naldpla Tou MapeABOVTOC.

Ma v oAoKkARpwon TN SpaocTNEIOTNTAC OAC OKEPTE(TE
Eava OAou¢ ekelvoug mou emokénTtovTal Ta naldpla,
TIC AYOPEC KA TA EPMOPIKA KEVTPA. 2 XeOIAOTE pia elkOvVa
TwV SPACTNEIOTATWY EVOCTTAlaPIoU Kal CULTEQINGBETE
OO0UC TIEPIOOBTEPOUG SIAPOPETIKOUE avBPWITOUG
TMOTEVETE TTWCE Ba ouvavToUOATE EKEL.
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Simdi buydk bir alisveris merkezine gittiginizi ddstndn.
GUnUmuzin alisveris merkezleriyle, gegmisteki pazar-
lar arasinda oldugunu dustindugunuz benzerlikler ile
farkhliklar tanimlayin. Biri ginimuzan ahsveris
merkezleri, digeri ise gecmisteki pazar yerleri icin
ayriimis iki situn hazirlayin.

Uzerinde diisiiniilecekler:
Binalar nasildi?

Insanlar nasildi?

Pazarlar ve alisveris merkezlerinin yerleri nere-
lerdedir?

Peki ya aldiklarinizin maliyeti nedir?

F, G, H ve kaynaklari ile diger tim resim kaynaklari,
gecmisteki pazarlari disinmeniz igin size yardimci
olabilir.

Aktivitenizi tamnamlamak icin pazara, acik pazara ve
alisveris merkezlerine giden kisileri dtstndn. Pazarda
gecen bir faaliyetin resmini ¢izin ve icine akliniza
gelebildigi kadar, orada gorebilecediniz farkli insanlar
da ekleyin.
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What can we learn about the multicultural
nature of Cypriot society by studying the
activities that take place in bazaars at
different times in history?

For this enquiry you will need to refer to all the Source Cards.

You may also want to look at the sources in Topic 3'Bazaars
in Cyprus as seen by travellers.

People go to bazaars for many different reasons. How many
reasons can you find in the sources?
Things to think about:

What are people going to do when they get to the
bazaar?

Who are they going to meet?
How long are they going to be there?
Make a list of the different reasons and keep it.

Now think about all the people at the bazaar. Look again
at the sources and find out how many different ‘ethnic
groups'are mentioned in the accounts?
Things to think about:
Why do you think there are several ethnic groups?
Are some groups engaged in special activities?

Do different ethnic groups remain separate or mix
together?

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 1/ ZEAIAA 1/ SAYFA 1

Ti pmopoU e va pddoupe yia tnv
TOAUTTOMTIGMIKOTNTA TNG KUTIPLAKNG
Kolvwviag, HEAETWVTAG TIC HpaoTNPIOTNTEC
mov Aappdvouv xwpa ota maldpla o
SLAPOPETIKEC IOTOPIKEG TEPLOSOUG;

Ma TN ouykekplpévn Slepelivnon Ba XPEIaoTE va avaTpEEeTe
o€ ONe¢ TIG Kdpteg Mnywv. Evdexouévwe va BéleTe va ava-
TPEEETE Kal OTIC TTNYEC Tou Oéuatog 3: “Ta maldpla otnv
Kumpo péoa amd ta pdtia Twy mepinyntwv’. Ot avBpwrol
emokéntovtal Ta maldpla yia ToAAOUC SIAPOPETIKOUG
Aoyouc. Moot Adyol TTpoKUTTTOUV amd TIG TINYES

Inpueia yia okéPn:
TimpoKertal va kdvouy 6ool emokEmTovTal éva maldpl;
[oloug MPOKELTal va OLUVAVTHOOLY;
160N wpa TPOKEITAL VA UEIVOLV EKET;
Kdvte pia Aiota pe Toug S1apopoug AOYoUS KAl KOATHOTE TNV.
TwEa CUMOYIOTE(TE GAOUC TOUC AvBPWTTOUE TTOL BpiokovTal
o€ éva maldpl. ZavakoITAETE TIC TTNYEC Kal BPE(Te O MOOEC
OlAPOPETIKES «EOVOTTONTIOUIKES OUAGES YIVETAL AVaAPOPA
OTIG aPnYNOELC.
Inpeia yia okéPn:
Mol MOTEVETE WG UTTAPXOLY APKETEC EOVOTTOATIOUIKES
OHASEG
EumAékovtal oplopévec opddeg oe 101aitepeg
OPACTNPIOTNTEG
O1 S1apopeC BVOTTONITIOUIKES OUASES TTAPAUEVOLV
Xwpla ry avapelyvoovtal;
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Tarihin farkli donemlerindeki pazar
yerlerinde yapilan faaliyetleri inceleyerek,
Kibris toplumunun ¢ok kiiltiirlii dogasiyla
ilgili neler 6grenebiliriz?

Bu soruigin tim kaynak kartlarina atifta bulunmaniz gerekir.

Uclincti konu olan gezginlerin goziyle Kibris'taki pazar
yerleri konusuna ait kaynaklara da bakmak isteyebilirsiniz.

Insanlar pazarlara farkli nedenlerle giderler. Kaynaklarda
buna drnek olarak ka¢ neden bulabilirsiniz?
Uzerinde diisiiniilecekler:
Pazara geldiklerinde insanlar ne yapacaklar?
Kiminle bulusacaklar?
Pazarda ne kadar kalacaklar?
Farkli nedenlerin listesini yapip, muhafaza edin.

Simdi pazardaki tim insanlari distnin. Kaynaklara tekrar
bakarak, anlatilarda kac farkli ‘etnik grup’tan s6z edildigini
bulun.
Uzerinde diisiiniilecekler:
Sizce neden bircok etnik grup vardir?
Bazi gruplar, 6zel faaliyetlerde bulunuyorlar mi?
Farklretnik gruplar, ayri ayri mi, yoksa karma bir sekilde
birlikte mi duruyorlar?
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Make a list of all the different ethnic groups and alongside
each group write all the different things each person or
group is doing. Keep your list.

Now consider the range of products sold in the bazaar in
the pastand now. Where do, or did, all these products come
from?

Things to think about:
Which products are found in Cyprus?
Which products come from other countries?

Find out about the trade Cyprus had with these other coun-
tries in the nineteenth century. Does Cyprus still trade with
the same countries?

Make a list of all the places you think products came from
in Cyprus bazaars. Keep your list.

Imagine you were a traveller to Cyprus in the past watching
the activity in a bazaar. Write a letter to a friend at home
describing all the activity you see. Use your lists to help you,
and tell your friend what you found most interesting.

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 2/ ZEAIAA 2/ SAYFA 2

Kavte pia Mota dAwv Twv 0VOTTONTIOUIKWY OUAdWY Kal
TTAPAMNAQ e TNV KABe oudda ypdPte Ta OlaPOPETIKA
mPAyUATA LE Ta oToia aoXoA&ltal KABe dtouo r opdada.
Kpatriote T Alota oac.

Twpa ECETACTE TO EUPOC TWV TIPOIOVTWY TTOU TTWACUVTAV
ota naldpla Katd To mapeA8dv aAd Kat To Tapodv. Aé mou
TIDOEPXOVTAV | TIPOEPXOVTAL OAQ AUTA TA TIPOIOVTQ;

Inpueia yia okéPn:
Mola mpoidvTa PmopoUE va Bpoupe otnv KUmpo;
[Mola mPOoIdVTa TPOEPKOVTAL ATTO AANEC XWPEC

EvnuepwOEeiTe OXETIKA [E TO EUMOPIO TNG KUTTPOU e ANAEC
XWPEEC Katd To G€KATO évato aiwva. E¢akohouBel n Kumpog
VQ EXEL EMTTOPIKEG OXEOELG UE TIG OUYKEKPILEVEG XWPEG;

Kavte pla Niota e ta pépn amod Omou mOoTEVETE OTI TTROEP-
yovtav ta mpoiovta ota Naldpia tng Kumpou. Kpatrote
ANoTta oac.

OavtaoTeite mwe €io0Te évag TagdlwTng oty Kumpo Tou
TTAPEADOVTOC Kall TTAPAKOAOUBETE TIC SpaoTNPIGTNTEC EVOC
nadaplov. Npdyte éva ypduua os éva/uia eiho/n otnv
natpida oag, meptypdeovtag Tic 6pacTNPIOTNTES TTOU BAE-
TIETE. XPNOIUOTTOINOTE TIG AIOTEC OAC TTPOKEIEVOU VA Bon-
OnBeite kal mefte otov/oTNV INO/N OAC TL Eival AUTO TTOU
BprKate 1o evolapEPov.
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BUtdn etnik gruplarn listesini yapin ve her bir grubun veya
kisinin yanina farkli olarak ne yaptiklarini yazin. Listenizi
muhafaza edin.

Simdi, ge¢miste ve ginimuzde pazarlarda satilan Grin
cesitlerini distnun. Bu trtnler nereden gelmekteydi veya
gelmektedir?

Uzerinde diisiiniilecekler:
Kibris'ta hangi trtinler bulunur?
Hangi Urdnler baska Ulkelerden gelir?

19.yUzyilda Kibrisin hangi Ulkelerle ticaret yaptigini arastirin.
Kibris, halen ayni Glkelerle ticaret yapiyor mu?

Kibris'taki pazar yerlerine nerelerden trlnler gelmekte oldu-
Junu dustinerek, bunun bir listesini yapin. Listenizi muhafaza
edin.

Farz edin ki, gegmiste Kibris'a gelen ziyaretcilerden birisiniz
ve pazarda yasananlar izliyorsunuz. Kendi tlkenizdeki bir
arkadasiniza gordiguniz faaliyetleri anlatan bir mektup
yazin. Size yardimci olmasi igin listelerinizi kullanin ve arka-
dasiniza sizin icin en ilging olan seyi anlatin.



Introduction to the topic

What can the architecture of walled Nicosia tell us about the people who
lived here at different times? The area is defined by its walls which were
built by the Venetians. However, before that, the Lusignan period left a
heritage of the Gothic churches and some of the characteristic chapel
buildings of the Byzantine period are still standing. There is also evidence
of a Roman legacy. From the sixteenth century onwards the adoption of
Ottoman building style is felt very strongly in Nicosia, with baths, mosques,
bazaars and khans, and houses with the characteristic overhanging upper
floors. The British architectural style can be seen in civil service buildings
within the city.

Walled Nicosia is a place where people with different cultures have lived
together in a unified city, but it is also a place with memories of conflict.
Studying the architecture and the monuments within the walls will
help show how the lives of various ethnic groups were intimately inter-
connected.

In the first activity, some pupils will classify the buildings according to age.
This gives the chance to show some chronological aspects of the history
of the city, introducing the various groups that have joined the population
at different times and are still there.

Other groups may classify according to use of the building. This gives the
opportunity to discuss concepts such as shelter, comfort, community, and
notions of hospitality, trade, and the fact that these are common to all
peoples. Other buildings represent religion and the differences and simi-
larities between styles of worship can be seen in the architecture of diffe-
rent religious groups: for example, the focal point in churches and mosques
(the altar, the icon screen, the mihrab); the celestial architectural dome; the
spires, towers and minarets reaching upwards.

Another possible classification may be the location of the building, such
as being central, peripheral or in a certain quarter. This may lead to a dis-
cussion of the concepts of wealth and poverty, and of power, control,
subjects and citizens. The relative size of buildings could be another clas-
sification, and several concepts may be associated with this such as (again)
wealth, power and community.

The overarching historical concepts of continuity and change are well
illustrated by the study of a selection of architectural monuments.

Teachers can supplement the suggestions on the Activity Cards by intro-
ducing, for example, photographs of modern buildings and asking the pupils
to think about the differences between the‘'monuments’in walled Nicosia
and the modern buildings often outside the walls. Connections can be
made according to the types of classification pupils adopt for buildings.

A LOOK AT OUR PAST

TEACHER NOTES

Learning intentions

The enquiry question for this topic is:‘Can you discover the multicultural
character of the walled city of Nicosia through the study of its architectu-
ral monuments?’ All activities are designed to give children an insight into
this question and to form their own views about a general answer to it.
The main learning intention linked to this broad enquiry is for pupils to see
walled Nicosia as a single unified city. Included in the activities are several
other learning intentions such as:

©  Think about the differences between the modern and old archi-
tecture of Nicosia.

* Recognise some of the most important monuments of walled
Nicosia and learn about their history, construction, function and
importance.

¢ Classify the monuments in categories according to a particular
criterion; find similarities and differences between them.

*  To appreciate the concept of Nicosia as a unified city: realise the
multicultural character of Nicosia; appreciate and respect the
monuments of other cultures.

Pedagogical approaches

Pupil learning in this topic will be guided by the questions and activities
on the Activity Cards. However, as pupils learn best when they are actively
and emotionally engaged with the stimulus material, teachers should adopt
active learning strategies to encourage critical and creative thinking and
discussion by the pupils.

For example, several approaches could be taken with Source Card 1:

©  Pupils can discuss in groups what they think each of the buildings
is;

*  Teachers can prepare a set of labels which pupils can try to match
to the photographs;

*  Teachers can photocopy the card, cut it up and pupils can arrange
the buildings in their own categories.

For comparison, the teacher could obtain a set of photographs of modern
buildings and ask pupils to compare each modern building with an older
one using the same classification. An interesting exercise can also be done
asking pupils for the locations of both the modern buildings and historic
buildings on the cards. All the historic buildings are within walled Nicosia,
while the modern buildings (for the most part) are outside the walls.



BUILDINGS IN WALLED NICOSIA

Sources available for this topic on pupil Source Cards: D Archduke Louis Salvator of Austria (1881) Lefkosia, the capital of
Cyprus, Kegan Paul and Co. London, reprinted 1983 by Trigraph,
Visual sources
p.42.
1 Buyuk Khan 7 Venetian Column E Archduke Louis Salvator of Austria (1881) op. cit,, p. 49.
F Michaelidi, M. A. op.cit. pp. 87-9 (Translated by M. Mavrada).
2 | Omeriye Baths 8 Hadjigeorgakis Kornesiios
Mansion

Historical period

3 Kyrenia Gate 9 | Casteliotissa The discovery of different architectural types and influences brings pupils
into contact with the major periods in the history of Cyprus from the Lusignan

4 | Law CourtBuildings 10| Selimiye Mosque (St Sophia to the British and then independent Cyprus. The topic can be the basis of
Cathedral) a broad study through time if supplemented with other material. In the
5 | Zahra Street 11 StJohn Cathedral selection of particular monuments for exploration, the Ottoman period is
most often used.
6 | Chrysaliniotissa Church 12 | Tahtakale Mosque
Links to other topics in the pack
Written sources There s a natural link to Topic 9'Housing traditions in Cyprus. Sources given
A Michaelidi, M. A. (1985) Chora, the Old Nicosia, Nicosia, pp. 79-80 in Topic 3'Bazaars in Cyprus as seen by travellers'and Topic 4 Life in bazaars

in Cyprus’ could be useful additional sources for exploration in a scheme

(Translated by M. Mavrada). about architecture and buildings in walled Nicosia.

B Jeffery, G.(1983) A Description of the Historic Monuments of Cyprus,
London, pp. 98-9.

C Parthog, G. (1994) Byzantine and Medieval Cyprus: A Guide to the
Monuments, pp.182-3.

A LOOK AT OUR PAST



KTHPIA XTHN ENTOZ TQN TEIXQN AEYKQXIIA

Eicaywyn oto Oépa

TIUmoPOUE va OUUITEPAVOUE ATTO TNV APXITEKTOVIKT) TNG EVTOG TWV TEIXWV
AEUKWOIAE Yl TOUG avBPWTTIOUG TTOU EUEVAV EKE( KATA Kapoug; H meploxn
oploBeTeital amd Ta Telxn NG Ta omoia xTioTnkav amd toug Evetouc, Mo
mipv ot AouQviav denoav wg KANPovopld to yotBikd kabBeSpikd, Kal To
BulAvTIiO T XAPAKTNPIOTIKA TTAPEKKAR LA TOU. YTIAEXOULV €MMiONG OToIXEldl
Pwpaikr KANPovOoUIAS aTa KTrpta. Ao Tov 160 alwva Kal ETA, N KaBEpwon
ToU 0T Twv OBWHAVIKWY KTIOUATWY €yive 1dlaitepa aioBnTr otn Acukwola,
he Aoutpd, tCautd, maddpla Kal xavia, kabwe emiong Kal Pe Toug
XAPAKTNPIOTIKOUC «KPEUATTOUG» 0PAPOUE TWV OTIITIWV. TEAOG, TO BRETAVIKS
QPXITEKTOVIKO OTIA CUVAVTATAL OE KTHPIA ONUOGIWY UTTNPECIWV £VTOG TNG
noANG.

H evtdC Twv Telwy AcuKwaia amoTeAel éva uépog OTTou ATopa UE SIAPOPETIKES
KoUATOUpEC Covoav padi oe pia evwuévn OAN, alNG ival emmiong éva épog
HE EVTOVEG AVAVAOEIC OUYKPOUOEWV. H LENETN TNG OPXITEKTOVIKNG KOl TWV
LVNUEIWY EVTOC TWV TEIKWY CUURBAMEL GTNV aMOKAAUPN TOU TPOTIOU [IE TOV
omoio n (wr Twv avBpWWV, 0l OTTo{o1 AVAKAV OE SIAPOPES EOVOTIOMTIOHIKES
ouddeg, tav appnkta cuvdedepévn.

2TV MPWTN SpacTNEIOTNTA, KATTOIOV/EG aBNTEY/TPIEG Ba KATNYOPLOTIOGOLY
TA KTAPIA OUPQWVA JE TNV NAIKIA TOUG. AUTO Hag TTAPEXEL TNV Eukalpia val
TIAPOUCIACOUE TN XPOVOAOYIKH TITUXH TNG IOTOPIAE TNG TTOANG, AVAPEPOHEVOL
OTIC OLAPOPEG OUASEC TTOL evTaXBNKav 0TOV TANBUCUO GE SIAPOPETIKEG
XPOVIKEC TIEPLOOOUC Kal EEKOAOUBOUV VA OMOTEAOVY TUAA TOU.

ANMOVEG HaONTEG/TPIEG Ba KATNYOPIOTTOIOUV TA KTHPIA AVAAOYCA HIE TN XPrion
Toug, Etal, pag Sivetal n Suvatdtnra va culnTrOoULE, O OXEON LUE OpIoHEVA
KTAPIQ, EWWOLEC OTIWG TO ACUAO Kal N TPOOTACIA, N AvEDN, N KOWAOTNTA, N
PNOEEVIQ, TO EUMOPIO KABWC KA TO YEYOVOC TIWEC AUTEC Ol EVVOLEC EIVAIL KOIVEC
0g OAoUC Toug avBpwroud. Kamola Ktrpla ival avTimpoowTEUTIKA [IAG
OUYKEKPIEVNG BpnoKelag, evw ol SlaQopEC Kal Ol OUOIOTNTEC TWV
SlAPOPETIKWV AATPEUTIKWY oLVNBEIDY yivovTal EUPAVEIC UE TOUC
SlAPOPETIKOUG APXITEKTOVIKOUG pUOHOUC TwV SlapOpwV BpNOKEUTIKWV
opGdwVY, OTIWC yia TAPASELYUA, TO ONEID £0TIAONC O€ ekkANGieC Kal T(auid
(6NnA. 0 BwHOC, T TEUMA, TO Mihrab), 0 APXITEKTOVIKOS 0UPAVIOS BONOC, Ot
ofehoi Twv vawy, oL TTUPYOL KAl Ol IVAPESES TTOU LPWVOVTAL TTROG TA TIAVW.

Mia akoun mBavry katnyoplomoinon Ba umopouaoe va yivel BATel TNG
TormoBesiag Tou KTnpiou OTWC KEVTPIKK TomoBeaia, TEPIPEPEIAKN 1| OE
OUYKEKPIUEVEC TIEPIOKEC. AUTO evOéxeTal va oOnynoel o€ pia oulrtnon
EWOLWV, OTIWG 0 TTAOUTOG, N PTWYELQ, N IOXU KAl O EAEYXOG, TWV UTTNKOWV KAl
TWV TTONTWV. To péyeBog Twv KTnpiwv Ba PmopoUce va amoTeNETEL évav
QAKOUN TTAPAYOVTA YL TNV KATNYOPIOTOINOT TOUG, EVW APKETEG EVWOIEG, OTTWG
(kat TTEAY TTAOUTOG, 1OXUG, KOIVOTNTA, EVOEXETAL VA OXETICOVTAL UE QUTAL

Ol YEVIKEG IOTOPIKEC EVVOLEG TNG OUVEXELAC KAl TNG AAayrG pHmopoly va
QVaTTTUXBOUV ETTAPKWE LECA ATTO TN UEAETN KATTOIWV APXITEKTOVIKWY
pvNueiwv.

YHMEIQZEIZ TIA
EKMAIAEYTIKOYZ

Ol ekaOEVTIKOL UTTOPOUV VA GUUITANPWOOULY TIC TIPOTACEI TwV KapTwv
ApacTtnplotitwy Twv Mabntwv/Tplwy, mapouctdlovtag, yia mapddelyua,
PWTOYPAPIEC LOVTEPVWV KTNPIwV Kal {NTWVTAG armd TOUG/TIC aBNTEY/TPIES
Va OKEPTOUV TIC OIAPOPEC HETAEY TWV «UVNUEIWV» TNV EVIOC TWV TEIKWV
AEUKWO{a KA TWVY HOVTEPVWY KTNPIWV EKTOC TWV TEIXWV. 2 UOXETIOUOL UMOpOoUV
Va YIVOLV OUPPWVA PE TOUC TUTTOUG KOTNYOPIOTTONONG Twv KTNEiwv Tou
akoAouBoUuv ot abNTEG/TPIEC.

MaBnolakég mpoBéoeig

To epwtnua mpo¢ diepevvnon eival: «Mmopeite va avakahuPeTe Tov
TIOANUTTOAMTIOUIKO XAPAKTAPA TNG EVIOC TWV TEXWY TTOANG TNS Acukwaoiag
péoa amd TN PENETN TWV APXITEKTOVIKWY TNG UvNnueiwyv;» OAeC ol
SpaoTNEIOTNTEC Elval oXeSIAOUEVEC Yia va SWOOLY GTOUC/TTIC UaBNTES/
TPIEC WA Babutepn avTiAnPn yia TO CUYKEKPIUEVO £pWTNHA Kal yla va
OXNUATIOOLV TIC SIKEC TOUC AMOWELC Kal YEVIKT avTanmokplon og autd. H kupla
pabnolakr mpoBean, n omola CUVOEETAl PE T CUYKEKPIEVN Slepelivnon,
QITOOKOTIEl OTO VA KATAVONOOUV Ol HABNTEC/TPIEC TNV TIEPIPEAYLEVN
AEUKWOIa WG pia evoroinuévn moAN, 2Tic SpaotnIdTNTEC cupmepapBavovTal
KOl APKETEC AMNEG aBNCLaKES TTPOBETEIG OTIWG:

va okéeTovTal TIC SlaPopEC avAPeoa oTn olyXxpovn Kal Tnv
TIDOYEVEOTEPN APXITEKTOVIKH TNG Agukwolag,

va avayvwpilouv oplopéva amd Ta 1o oNUAVTIKA pvnueia tTng
EVTOC TWV TEWY AEUKWOIAC Kal va TapaBéTouy TANPopopieg yia
TNV 10TOPIQ, TNV KATAOKEULH, TN AElToupyia, Tn omoudaldotnTd Touc.
Na cuykpivouv TNV TapeANBOVTIKIA AEITOUPYIA TWV LVNUEIWY E TN
ONUEPLIV TOUG XPNON Kal va Ta EKTIUAO0OLV WG £pYA TEXVNG N
TIOATIOHOU.

Va EVTEEOLV Ta pvNHElal 08 KATNYOPIEC CUPPWVA E EVA KPLTHPILO.
va evTom{ouV TIC LETACY TWV PVNHEIWY O1aQOPES KAl OUOIOTNTEC.
Va PavtaocTouv TN AgUKwaoia wg cUVOAO, va avTIAn@Bouy Tov
TIOAUTIOAMTIOUIKO XAPAKTAPA TNE, VA EKTIOOULV KAl va oeBactolv

Ta PvNEEa Twv AWV TTONTIOHWY, SIa@OPETIKWY ard Tov OIKO
TOUG.

Nadaywyikég mpooeyyiosig

H pabnon yia to ©¢ua autd Ba kabodnyeital amd TIC epWTAOELS Kal
5pacTNEIOTNTEG OTIG KAPTEG. Opws agol ol pabnTéq/Tpleg pabaivouv
KaAUTEPQ GTAV ACXOAOUVTAL EVEQYA E LAIKO TTOL TOUC TTAPEXEL EpeDiouaTA,
ol ekmaldeuTikoi Bal TPEMEL val LIOBETOUV GTPATNYIKEG EVEQYOUC UABNONG
yla va evBappuvouy TNV KPITIKA Kal OnUIoupyikr okéyn kal oulitnon
QVALEDQ OTOUY/OTIC HABNTE/TPIEG,



KTHPTA 2THN ENTO2 TON TEIXQN AEYKQ2 1A

Ma mapadetyua, molkileg mpooeyyioelc Ba umopovoav va akohouBnBolv
pe tnv Képta Mnywv 1.

O UaBNTEY/TPIEC PITOPO UV VA oUCNTACOLY OE OUASEC TI TIIOTEVOUV
OTL elval To kaBéva amod Ta KTrpLa.

Ol ekmaSEVTIKO{ UTTOPOUV VA TTROETOIACOUV VA GUVOAO ETIKETWV,
TIC OTTOlEC O1 LABNTE/TPIEC B TTPOOTIAB COLV VA AVTICTOIK | COUV
HE TIG KAPTEC.

Ot ekmaiGeuTIKOl HITOPOUV Va PWTOTUTICOLV TNV KAPTA KAl VAl
™V KOYouy, WOTE Ol HaBNTEC/TPIEG va TPooTIabricouv va

Ta&IVOU 0oLV Ta KT pla OTIG OIKEG TOUG KATNYOPIEC.

Mpokelévou va yivel olykplon, ol ekmatdeuTikol Ba pmopovoav va
moouNnBeuTOVY éva GUVOAO PWTOYPAPIWY CUYXPOVWY KTNpiwv Kal va
{ntr\oouv amod TOUY/TIC LABNTEG/TPIEC VA CUYKPIVOUV KABE GUYXPOVO KTHPIO
HE éva TTAAAIGTEPO, XPNOILIOTTOIWVTAC TO (510 CUCTNUA KATNYOPLOTTOINONG.
Mia akopn evdlagpépouoa doknon Ba tav va epwtnBouy ot abnTéY/TPIES
yla TNV TOMoBEGIa aQevog TwV LOVTEPVWY KTNEIWV Kal AQETEPOU TWV
IOTOPIKWY KTNpiwv mou ameikoviCovtal oTiC KAPTEC. OAa Ta IOTOPIKA KT PLA
BpiokovTal Héoa aTNV VIO TWV TEIKWY AEUKWOIQ, VW) TA LOVTEPVA KT PLA
lval w¢ el TO TIAEIOTOV EKTOC TWV TEIXWV.

Awa0éopeg mnyég otig Kapteg Mnywv twv Madntwv/
TPIWV

Oontikég Mnyég:
1 Mmouylouk Xav (Meydho | 7 EveTikr) ZTAn
Xavy)

2 Aoutpd Opeple 8 Méyapo Xatlnyewpydakn
Kopvéaiou

3 MOAN NS Kepuivelag 9 Kaotehwtiooa

4 | Ktipa AikaoTtnpiwv 10 | Zehuyié tapi (kaBedpikdg
vaog TN Ayiag

5 1 0db¢ Zaxpa 11 KaBedpikdc Naodg tou Ayiou
lwdvvn

6 | Chrysaliniotissa Church 12 | TlapiTayxtakahé

lpamtég mnyég:

A MixanAién, M. A. (1985) Xwpa, n mahid Asukwoia, Aeukwaia, oeA.
79-80.

B Jeffery, G. (1983) lMeptypapri Twv lotopikwv Mvnueiwv e Kompou,

Aovdivo, 0. 0. 98-99.

r Parthog, G. (1994) BuCavtivii kat Meoaiwvikr) Kimpog, Evag 06nydg
Mvnueiwy, 0. 0.182-183.

A Apxtdoukag Louis Salvator Tng Avotpiag (1881) Acukwoia, n
npwtevouvoa TG Kumpou amd Kegan Paul k... Aovdivo. avatunBnke
10 1983 amo tnv Trigraph. oeh. 42.

E Apxidoukac Louis Salvator Tng Auotpiag (1881) Acukwoia, n
mpwtevovoa tng Kumpou amd Kegan Paul k.d.. Aovéivo.
avatunwinke To 1983 amnd tnv Trigraph. oeh. 42.

>T MixanAidn, M. A, é.a,, 6. ©. 87-89.

loTtopikn Mepiodog

H avakdAupn SIaQOPETIKWY APXITEKTOVIKWV TUTIWV KAl ETTIPPOWY PEQVEL
TOUC/TIC LOBNTEY/TOIEC OE EMAPH JE TIC LEYANUTEPEC TTEPIGOOUC OTNV I0TOPIAl
™G Kummpou, armd tnv Adouiviavr €we Tn BPETAVIKH Kal LéxpL TNV avetaptnala
¢ KUmpou. To uyKeKPIUEVO OEua LTOPEL va ATTOTEAEGEL TO €VAUCUA UIAC
TTO EKTETAPEVNG EAETNG KTNplwV O€ SldpKela Kal BABo¢ xpdvou, 4v eVioyUDEl
e AANO LAIKO. 2TV €mMAOYH CUYKEKPIUEVWY LVNLEIWY yia T Slepevvnon

xpnoluomoleital kuptotepa n OBwpavikr mepiodoc.

Tuvdéoelg pe aAa Oéparta mou meptAapfdavovtal oto
TapoOv UAIKO

YTIAPXEL pia eUOIKR CLVAPELD e To Oéua 9: "OKIoTIKES Mapaddaoelc oTnV
Kumpo” AlaBéoipec nyéc yia to ©éua 3:"Ta Maldpia otnv KUmpo péoa amnod
Ta PATIA TWV TEPINYNTWV” kat Oéua 4: "H Zwry ota Maldpia tng Kummpou” Ba
Hrmopoucav va ival XPrOIUES CUMITANPWHATIKES TTNYEG OTO TAQIOIO 1A
evOTNTAG YIA TNV OPXITEKTOVIKT] KALKTAPIA OTNV EVTOG TWV TEKWY AEUKWOIA.



Konuya giris

Lefkosa Surlarici'nin mimarisi, farkli donemlerde burada yasamis olan insan-
larla ilgili bize neler anlatabilir? Bu bolge, Venedikliler tarafindan insa edilmis
olan surlarla tanimlanmakla birlikte, bundan 6nce burada, Lizinyan déne-
minden kalma Gotik bir katedral ve Bizans déneminin dzelliklerini tasiyan
kUcuk kiliseler bulunmaktadir. Binalarda, Roma déneminden kalma izler de
vardir. 16. ylzyildan itibaren Lefkosa'daki binalarda; hamamlari, camileri,
Pazar yerleri, hanlari ve tipik disa dogru ¢ikintili asma Gst katlari bulunan
evleriyle Osmanli tarzi agirlikli ve glicli bir sekilde hissedilmektedir. ingiliz
mimari tarzi ise sehirdeki kamu binalarinda gérulebilmektedir.

Lefkosa Surlarici, hem farkli kdltdrlerden insanlarin tek bir sehirde birlikte
yasadigl hem de catismaya dair anilarin oldugu bir yerdir. Surlarici'ndeki
mimarinin ve binalarin incelenmesi, farkli etnik gruplardan olan insanlarin
hayatlarinin nasil birbirine derinden bagli oldugunu ortaya koymaya yardimci
olacaktr.

IIk aktivitede bazi égrenciler, binalari yaslarina gore siniflandiracaklardir. Bu
bize, sehrin tarihini biraz kronolojik agidan gésterme ve farkli dénemlerde
nufusa katilmis olup bugiln halen burada olan degisik gruplar tanitma
olanagi saglayacaktir.

Diger 6grenci gruplari, binalari, kullanim alanlarina gére siniflandirabilirler.
Bu bize barinak, konfor, toplum, konukseverlik gibi kavramlari, bazi binalarin
ticaretle iligkili oldugunu ve bunlarin, bitdn insanlarin ortak kullanimrigin
oldugu gercegini tartisma firsati verecektir. Diger bazi binalar dini temsil
eder; cesitliibadet tarzlarindaki farklilik ve benzerlikler ise farkli dini gruplarin
farkli mimarilerinde gordlebilir. Mesela, kiliseler/camilerde odak noktasi
(sunak, ikonostaz, mihrap); mimaride kubbe, uca dogru sivrilen kule, kule
ve yukari dogru ytkselen minareler.

Baska bir muhtemel siniflandirma sekli ise binanin konumuna gore, yani
merkezde, tasrada veya bellimahallelerde olup olmadiklarina gore yapilabilir.
Bu, zenginlik ile fakirlik, gtic, kontrol, tebaa ve vatandaslar gibi kavramlarin
tartisiimasini saglayabilir. Binalarin blyuklugu de bir diger siniflandirma
yontemi olabilir ve bununlailiskili (yine) zenginlik, guic ve toplum gibi bircok
kavram ele alinabilir.

Tarihle ilgili streklilik ve degisim kavramlari, secilmis mimari yapilarin
calisilmasiyla iyi bir sekilde ortaya konulmustur.

Ogrencilere yonelik aktivite kartlarindaki bilgilere ek olarak dgetmenler,
modern binalarin fotograflarini sunarak, 6grencilerden Lefkosa Surlaricindeki
tarihi binalar ile genellikle surlarin disinda bulunan bu modern binalar
arasindaki farkliliklar Gizerinde diistinmeleriniisteyebilirler. Ogrencilerin bina-
larla ilgili yapmis olduklari siniflandirmalara gore de baglantilar kurulabilir.

GECMISIMIZE BIR BAKIS

OGRETMENLERE NOTLAR

Ogrenme Amaclan

Bu konunun arastirma sorusu sudur: “Mimari anitlar inceleyerek Surlarigi
Lefkosa'nin ok kultrld karekterini kesfedebilir misiniz?” Tum aktiviteler,
cocuklara bu soruyla ilgili anlayis gelistirmeleri ve bununla, arastirma
sorusuna verilecek genel cevap hakkinda kendi goruslerini olusturmalar
icin tasarlanmistir. Bu genis arastirma sorusuna bagli temel 6grenme hedefi,
ogrencilerin Surlarici Lefkosa'yl tek ve buttn bir sehir olarak gérmelerini
saglamaktir. Bu aktivitelerin birka¢ 6grenme amaci daha vardir:

*  Lefkosa'nin eski ve yeni mimarisi arasindaki farkliliklar Gzerinde
dusinmek.

*  Lefkosa Surlarigi'nin en énemli binalarindan bazilarini tanimak,
onlarin tarihi, yapimi, islevi, Snemi hakkinda bilgi edinmek, bugtin
olanlarla kiyaslama yapmak ve onlari tarihi eser veya uygarligin
UrdnU olarak distinmek.

° Herhangi bir kritere gore binalar siniflandirarak kategoriler
olusturmak ve bunlar arasindaki benzerlikler ile farkliliklari bulmak.

*  Lefkosa'yr bir biittin olarak distinebilmek, Lefkosanin ¢ok kultdrlt
karakterini tanimak, kendi kiltirtine degil de, diger kulturlere ait
olan anitlart anlamak ve onlara saygr duymak.

Pedagojik yaklagimlar

Ogrencilerin 6grenme sireci, aktivite kartlari Gizerindeki sorularla yénlen-
dirilecekdir. Ancak, 6grenciler, uyarici materyallere duygusal olarak ilgi
duyduklarinda ve aktif bir sekilde katilim gosterebildiklerinde en iyi
ogrendiklerinden, 6gretmenler 6grencilerin elestirel ve yaratici distinmeleri
ile tartismalarini destekleyecek aktif dgrenme stratejileri benimsemelidir.

Ornegin Kaynak Karti 1'de bircok yaklasim ele alinabilir:

°  Ogrenciler, her bir binayla ilgili distindiiklerini gruplar halinde
tartisabilirler;

° Ogretmen, bir dizi etiket hazirlayabilir ve dgrenciler de bunlar
kartlarla eslestirmeye calisabilir;

° Ogretmen, karti fotokopiyle ¢ogaltip keser ve dégrenciler de
binalar kendi kategorilerine gore yeniden dizenleyebilir.

Karsilastirma yaptirmak icin 6gretmen, modern binalara ait bir dizi fotograf
sunup, 6grencilerden ayni siniflandirma kriterlerini kullanarak her bir
modern binayi eski bir binayla kiyaslamalarini isteyebilir. Bir diger ilging
aktivite de kartlar Uzerinden bir taraftan 6grencilere modern binalarin
yerini sorarak, diger taraftan da tarihi binalarin yerini sorarak yapilabilir.
Tum tarihi binalar Lekosa Surlarici'ndeyken, modern binalar ise cogunlukla
Surlar disindadir.



LEFKOSA SURLARICI'NDE BINALAR

Ogrencilerin kaynak kartlarinda bulunan kaynaklar

Gorsel Kaynaklar:

1 Blyuk Han 7 Venedik Sttunu

2 Omeriye Hamami 8 Hacdjigeorgakis Kornesiios
Konagi

3 | Girne Kapisi 9 Casteliotissa

4 | Mahkemeler 10 | Selimiye Camii (Aya Sofya
Katedrali)

5 | Zahra Sokagi 11 | StJohn Katedrali

6 | Chrysaliniotissa Kilisesi 12 | Tahtakale Camii

Yazili Kaynaklar:

A. Michaelidi, M. A. (1985) Chora, the Old Nicosia (Sehir, Eski Lefkosa),
Lefkosa, s. 79-80.

B. Jeffery, G. (1983) A Description of the Historic Monuments of Cyprus
(Kibrisin Tarihi Yapilarinin Bir Tasviri), Londra, s. 98-99.

C Parthog, G. (1994) Byzantine and Medieval Cyprus, A Guide to the
Monuments (Kibrisin Bizans ve Orta Cag Dénemi Tarihi Eserleri Rehberr)
5.182-183.

GECMISIMIZE BIR BAKIS

D. Archduke Louis Salvator of Austria (1881) Levkosia, the capital of
Cyprus (Lefkosa, Kibris'in baskenti) Kegan Paul and Co. Londra.
Tipki basim, 1983, Trigraph. s. 42.

E. Avusturya Arsiduky Louis Salvator (1881), yukarida belirtilen kitap,
s.49.
F Michaelidi, M. A. yukarida belirtilen kitap, s. 87-89.

Tarihsel donem

Farkli mimari turlerin ve etkilerin kesfedilmesi, dgrencilerin, Lizinyanlardan
ingilizler'e ve Kibris'in bagimsizligina kadar Kibris tarihinin énemli dénemle-
riyle bag kurmalarini saglar. Baska materyallerle desteklenmesi halinde bu
konu, zaman i¢inde yapilabilecek genis bir calismanin temelini olusturabilir.
Calismalar yapmak Uzere secilen anitsal binalarda, Osmanli donemi agirlikli
olarak kullaniimaktadir.

Paketteki diger konularla iligkisi

Bu bolimiin, 9. konu olan “Kibris'ta konut gelenekleri"yle dogal bir iliskisi
vardir. Lefkosa Surlarici'ndeki mimariyle ve binalarla ilgili daha fazla bilgi
edinebilmekicin, 3. konu olan “Gezginlerin gozuyle Kibris'ta Pazar yerleri”ve
4. Konu“Kibris'taki pazar yerlerinde yasam”faydali ek kaynaklar olabilir.



TOPIC5/OEMA5/KONU 5

SOURCE CARD 1/ KAPTA NHTQN 1 /KAYNAK KARTI 1

Photograph / ®wtoypaegia / Fotograf 1 Photograph / ®wtoypaepia / Fotograf 2 Photograph / ®wtoypagia / Fotograf 3 Photograph / ®wtoypaegia / Fotograf 4
Photograph / ®wtoypaepia / Fotograf 5 Photograph / ®wtoypaepia / Fotograf 6 Photograph / ®wtoypagia / Fotograf 7 Photograph / ®wtoypaepia / Fotograf 8
Photograph / Qwtoypaepia / Fotograf 9 Photograph / ®wtoypaepia / Fotograf 10 Photograph / ®wtoypaeia / Fotograf 11 Photograph / ®wtoypaeia / Fotograf 12
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Buyuk Khan

Source A: From the older times the Big Khan, or the Buyuk Khan [....]
was considered to be the best. In this khan stayed Giovanni Mariti, when
he visited the town during the eighteenth century. As he describes, he
was excited by the great hospitality of the beautiful khan. It is still pre-
served and is now a popular motel. In the yard you can still see the
penthouses with the mangers for the animals. In the centre of the yard
you can see the covered'hanses'—a pond with springs (fountains) around.
Over thatis built a small mosque. Upstairs there is a line of rooms, which
open in a verandah with arches watching to the central yard.

In the yards of the khans the presence of the ‘kallikades; i.e. the black-
smiths, was necessary [...] with [their] pincers, heavy nails and metal
horseshoes. They sat at the side with the mules and the donkeys, with
the approval of the owner, who was offering this service to his clients.

In the khans, you could meet people from all around the island, who
came to the town to sell their products or buy things they needed for
their family or their work. The different local clothes, as well as the dif-
ferent local dialect, gave a picturesque tone to the yards of the khans.

Source B: The Buyuk Khan is also built of old stones brought from
elsewhere and clumsily adapted. In the centre of the court is a small
octagonal mosque. On the outside wall of the Buyuk Khan, facing north,
a very singular row of four octagonal chimneys may be observed rising
above the parapet of the roof. These very exceptional features in a Cyprus
building are about Tm 50cm high, of medieval plan. The fire-places with
which they at one time communicated have been closed up but may
be traced within the chambers. Considering the well-known dislike to
fire-places in apartments on the part of Turks and Levantines generally,
the presence of these foreign features in a building seems to suggest a
medieval origin. This part of the Khan may perhaps be made from some
older building.

SOURCE CARD 2 / KAPTA MHIQN 2 /'/KAYNAK KARTI 2

Mmouyilouk Xav

I'Inyr’1 A: Ano Ta mahaidTEPa Xpdvia, To Meydho Xavt i MiouyioUk Xav
[...] Bewpolvtav To KAAUTEPO. TTO CUYKEKPIUEVO XAVL EUEIVE O ToRAVL
Mapitt étav emoképOnke TV TOAN Katd N SlapKeld Tou 180uL albval.
JUUOWVA HE TNV TTEPLYPAPH) TOU, ATAV EVBOUCIAoUEVOS LE TNV €60XN
@Mo&evia Kal To GHoPPo Xavl. AlaTnpe(tal péxpl orjuepa Kat eival éva
ONHOPINEG LOTEN. 2TNV QLA UTTAPXOUV OKOUN Ol ECOXEG HE TIG PATVES TWV
(WWV. 2T0 KEVTPO TNG AUANG UMopE(Te va Seite Ta XAVOEC ia Aipvn pe
Tyéc (mMdaked) TptyVpw. MNavw amd autod eival XTIoREVO éva uikpd TCapl.
JTOV EMAVW OPOPO UTIAPXEL A OELPA SWHATIWY, Ta OTTo{a KATAAryouvV
O€ pia BepAvTa Ue KAUAPEC, Ol OTTO(EC BAEMOUY OTNV KEVTPIKY) QUAF.
JTIG AUAEC TWV XaViwy N Tapousia Twv «KaAKASwv», SnA. Twv oldepd-
Swv, itav anmapaitntn [..] pe TIC TavANEeE, Ta Bapld KAPPIA KAl TA UETAA-
Aiké éTaAd [toud]. KaBovtav o pia ywvid, e Ta HouAdpla Kal Ta yai-
BoUPIa TOUG, HE TNV EYKPION TOU ISIOKTATN, O OTTO{0G e AUTOV TOV TRAOTTO
TPOOPEPE Wi LTTNEEGIA OTOUC TTEAATEC TOU.

3T XAVIa, WITOPOUCEC VA CUVAVTHOELC avBpWIToUG amd oAOKANPO TO
VNGl TToL €pxovTav OTNV TTOAN YIa Va TTOUANCOLY Ta TIPOTOVTA TOUG 1 Val
ayopdoouv Sidgopa TEAyUaTa mou XpeldlovTav yia TNV OIKOYEVELD K
N SoUAELd Touc. Ot SIEPOPEC TOTTIKEC EVOULIATIES, KABWC Kal Ol OIAPOPES
TOTTIKEC OIANEKTOL, TTPOCESIOQY €Vav TOVO EVTOVNG YPAPIKOTNTAC OTIG
QUAEC TWV XaVIwV.

Mnyn B: To Mmouyiouk Xav (Meydho Xavi) éxel emiong xTioTel amd
TIANEG TTETPEC TIOU UETAPEPBNKAV ammd aAAoU Kal TPOCAPUOCTNKAV
ab€€la. 2TO KEVTPO TNG QUANG UTTAPKEL Eva KPS OKTaYwvo Tlapi. Xtov
eCWTEPIKS TOlYO TOU MouyloUk Xav (Meydhou Xaviou), Le @opd TTPOG
Tov Boppd, UTTEEXEL Jia OEIPA TEGOAPWY OKTAYWVWY KApvadwy, n omoia
UPOVETAL TTAVW aTTé To 0TNBaio TNS 0TéEYNG AUTA TA EAIPETIKA XAPAKTN-
PLOTIKG EVOC KUTTPIAKOU KTnplou eival mepimou 1 . 50 ek. o Uog, BAcEL
ToU HecaiwvikoU oxediou. Ta T(AKIA e Ta omTola KATTOTE ETKOIVWVOUOaV
€XOUV KAEIOTEL, AMNG eVOEXETAL VA YIVOUV QVTIANTITA EVTOC TWV AlBOUCWV.
AeSoUEVNC TNG YVWOTAG aréxOelag yia Ta TCAKIA EVIOE TwV SIAUEPIOUATWY
armod MAEVPAC TwWV TOUPKWV Kal Twv AeBavTiviy YeVIKOTEPQ, N Tapousia
AUTWV TV EEVWV OTOIKEIWY OF éva KTHPIO PAIVETAL VO TTOPATTEUTTEL OE
HECQUWVIKH) TIOOEAEUON. H OUYKEKPIUEVN HEPIE TOU Xaviou eVEEXOUEVWG
VA EXELTIPOKVYEL TTd KATTIOIO TTAAAIOTEQO KTHPLO.

Buyiik Han

Kaynak A: Buyik Han, eski zamanlarda (...) hanlarin en iyisi olarak
bilinirdi. Giovanni Mariti 18. ylizyilda bu kasabayi ziyaret ettigi zaman bu
Han'da kalmisti. Handa gormis oldugu misafirperverlik ve guzellik kar-
sisinda cok heyecanlandigini anlatti. Blylk Han glinimdze kadar muha-
faza edilebilmistir ve su anda da populer bir motel olarak faaliyet goster-
mektedir. Bahgesinde hala hayvan yemlikleri ve odalar vardir. Bahgenin
ortasinda ise Uzeri kapali“hazneler’, bir havuz ve cevresinde de cesmeler
bulunmaktadir. Bunun Gzerinde ise kiictik bir mescit vardir. Ust katta,
ortadaki bahceye bakan kemerli verandaya acilan, bir sira oda vardir.

Hanlarin bahcelerinde; kiskaclari, agir civileri ve nallariyla “kallikades’lerin
(yani nalbantlarin) olmasi gerekliydi. Bunlar, bir tarafta oturuyor ve sahip-
lerinin onayiyla katirlar ve eseklerle misterilerine hizmet sunuyorlardi.

Hanlarda, adanin ¢esitli yerlerinden gelen insanlarla karsilasmak mum-
kindu. Bunlar kendi Griinlerini satmaya veya aileleri ya da kendi isleriigin
Urtnler almaya gelirlerdi. Farkli kiyafetler, farkli yerel diyalektlerle hanlarin
avlularinda resimsel bir manzara yaratirlardi.

Kaynak B: Biiyik Han, baska yerlerden getirilmis ve beceriksizce
yerlestirilmis taslarla insa edilmistir. Bahgesinin ortasinda kii¢uk sekizgen
bir mescit vardir. Blytk Han'in kuzeye bakan dis duvarinin tzerinde cati
duvarindan yukselen tek sira halindeki dort adet sekizgen baca gorul-
mektedir. Bir Kibris yapisricin ¢cok sira disi olan bu unsurlar, 1 metre 50cm
yUksekliginde olup, Orta Cad'a aittir. Bu bacalarin bir zamanlar baglantili
olduklar sémineler kapatilmistir; ancak odalarin icinde bunlari gérebilmek
mimkunddr. Genelde Turkler ve Levantenler'in bina icinde sémine
sevmedikleri iyi bilinmektedir. Bu nedenle, bu yabanci unsurlarin varlig
Orta Cag'a ait olabileceklerine isaret etmektedir. Han'in bu kismi daha
eski bir bina Uzerine insa edilmis olabilir.
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Chrysaliniotissa Church

Source C: Queen Helen Paleologina s said to have been the founder
in 1450 of a Greek Monastery on the site, and this was its church. The
oldest Byzantine church remaining in Nicosia, Chrysaliniotissa kept
its monastery walls into the present century. It has survived a number
of rebuildings and repairs. [....] Venetian remodelling is responsible
for the strangely elongated south transept, [see] the marble plaque
on the wall, bearing a coat of arms of the period. The icon screen is
a patchwork of styles and periods. The church was a repository for a
valuable collection of icons, now in the Byzantine Museum. Chrysa-
liniotissa is also the name of the surrounding district. [...] Its medi-
aeval streets and alleys have a deserted look. Recently the municipal-
ity has undertaken a program of repair and rehabilitation, with the
aim of bringing family life back to an area that modern developers
have not harmed.

Source D: Chrysaliniotissa, with two round cupolas, an open vault,
and a new bell-gable, has a court formed of eight arches and a
portal with a Gothic arch ornamented with some finials, and two
side entrances. The interior is very peculiar; strong, massive, flat arches
surround the principal cupola, another strong arch carries the roof,
and the side wings or arms have irregular-shaped vaults. Of the three
niches, only one has an altar with a baldachin. On the right there is
an additional vault. Handsomely carved galleries for the women,
which remind one a little of the Turkish style, are crowded all around.
The church has a large courtyard of six, nine, and ten arches, and also
an extensive inn kept by the monks.

SOURCE CARD 3 / KAPTA MHIQN 3 /'/KAYNAK KARTI 3

ExkAncia tn¢ Xpuoahiviwtiooag

Mnyn T: Aéyetal nwe n Bacihiooa EAévn Mahatohoyiva ftav n
10pUTPIA, TO 1450, EVOC ENNVIKOU LIOVAoTNPEIOU OTO ONWE(D, Kal auTr
nTav n ekkAnoia tou. H maiaidtepn Bulavtivr ekkAnoia mou diatn-
peital otn Aeukwoia, N XpUOAAIVIOTIOOA, KPATNOE Ta TElXN TOU
HOVaOoTNEIOL TNG HEXPL TOV alwva Jag. Exel emBiioet amd moAudplo-
HEG OVOOTNAWOELG Kal €MIOKEVEG. [...] H evetikn avakaivion eival
UTIELBUVN YIa TNV AAOKOTA ETTIUNKUEVN VOTIA TITEPULYA, TN HOPHA-
plvn TTAAKA OTOV TolX0, N oTtola GEéPEL éva 0IKOONO TNE TIEPLOAOU.
To TEUAO anmoTeAel éva cuvovBUAeua OTIA Kal TTEQIOSWV. H eKKAN-
ola anmotehoVoe amoBrikn YA TOAUTING GUAOYIG EIKOVWY, Ol OTTOIEC
TWpa Bpiokovtal oto Bulavtivdo Mouaceio. XpuoahviwTiooa ival
enfong to dvopa TN YUpw TePIOXNG. [ ..] Ot pecatwvikoi Tng Spopol
Kal Ta 0OKAKIA €XOLV Hia 0PN eykataiewpnc. Mpdoeata o Srjuog
avélaPe éva mpOyPARUA ETTIOKEUNC KAl AMTOKATACTACNC, ATTOOKOTTW-
VTOG OTNV EMAVAPOPA TNG OIKOYEVEIAKNC (WG O WIa TIEPLOXT TNV
oroia &ev €xouv AANOLWCEL Ol GUYXPOVOL EDYONAPBOL.

Mnyn A: H Xpuoahvidtiooa pe 500 KUKMKOUG TPOUAOUCG, évav
avolyTé BONO Kal éva KaVoUPIO AETWUA, EXEL £Va OXNUA AVAKTOPOU
OKT® TOEWV Kal Jia TTUAN HE i YOTOIKr aomida Slakoounuévn Je
0PIOHEVOUC OBENOUC Kal SUO TIAEUPIKEC E106O0UC. TO ECWTEPIKO Eival
TIOND TTAPAEEVO, LIE VEPEC, TEPAOTIEG, eMiedeC aibeC va meploTolKi-
Couv Tov KUPIo BONO, ANN pia yepr| apida va otnpilel Tn oTéyn Kal
OLTTAEUPIKEC TITEPLYEC 1 TA OTEVILATA VA £XOUV aKaBOPI0TO BoAWTO
OXrUa. ATTO TOUC TPEIG ONKOUC, OVO O évag el évav Bwpo e évav
SlakoouNTIKG UMOOTUAO BAN0. X Ta 1 UTIGPXEL Evag emAéov BONOC,
OLop@a OKANOUEVEG GTOEC VI TIC YUVAIKES, TTOL BURICOLV KATTWG TO
TOUPKIKO OTIA, eKTEIVOVTAL OAOYUPA. H eKKANGIA €xel éva peyAho
TIPOAUAIO LIE €1, evvéa Kal Oéka aidec, KaBwC emiong Kal éva Ueya-
An¢ éktaonc mavdoxeio mou Slatnpovy ol povayol.

Hrisaliniotissa Kilisesi

Kaynak C: Kralice Helen Paleologinahin burada bir Yunan Manastir'ni
1450 yilinda kurdurdugu ve bunun da onun kilisesi oldugu soylen-
mektedir. Lekosa'da ayakta kalan en eski Bizans kilisesi olan
Khrysaliniotissa'nin manastir duvarlari, bu ylzyila kadar ayakta kala-
bilmistir. Zaman icinde bir dizi tadilat ve tamirat calismalarina tabi
tutulmustur. Venedik déneminde yapilan degisiklik nedeniyle, garip
bir bicimde daha uzun olan glney tarafindaki capraz nef ve duvarda
o déneme ait armanin bulundugu bir mermer plaka bulunmaktadir.
ikonostaz bircok farkli tarz ve dénemin birlesimi gibidir. Bu kilise,
degerli bir ikon koleksiyonunun tutuldugu yerdi. Simdi ise bu ikonlar
Bizans Mizesi'nde bulunmaktadir. Hrisaliniotissa ayni zamanda civar
bolgenin de adidir. (...) Orta Cag'dan kalma sokak ve pasajlarinin terk
edilmis bir gérunima vardir. Yakin zamanda belediye, modern mute-
ahhitlerin bozmadigi bu alana aile yasantisini yeniden getirebilmek
amaclyla tamirat ve rehabilitasyon calismalari iceren bir program
uygulamaya baslamistir.

Kaynak D: Hrisaliniotissa'nin iki yuvarlak kubbesi, bir acik cati kemeri
ve yeni ¢can duvarl, 8 kemerden olusan avlusu ve sslerle bezeli olan
Gotik kemerli bir ana kapisi ile iki yan girisi bulunmaktadir. icerisi
oldukga ilgingtir. Ana kubbeyi cevreleyen glclU, devasa diz kemer-
ler vardir. bir diger glclU kemer de catiyi tasir ve yan kanatlar veya
kollarda ise farkli sekillerde cati kemerleri bulunur. Ug nisten yalnizca
bir tanesinin mihrabi ve bir de baldakeni vardir. Sag tarafta bir tane
daha cati kemeri bulunmaktadir. Etraf, biraz Turk tarzini andiran,
kadinlar icin yapiimis guzel oymalarla dolu Ustd kapali balkonlarla
cevrelenmistir. Kilisede 6, 9 ve 10 kemerli bir avlu ile rahiplerin kul-
landigi oldukga buyUk bir han vardir.
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Omeriye Baths

Source E: There are eight hot-air baths altogether at Levkosia: they
are got up in the usual Turkish fashion and have small bathing cells with
the well-known glass light-holes on the top of the vault, in each of them
a marble floor and an octangular water-tank in the middle of the prin-
cipal hall (Djeamekeann). The hours before noon are appropriated to the
men; in the afternoon the women are admitted, on Mondays and Thurs-
days Turkish women, on Tuesdays and Saturdays those of Greek nation-
ality.

Source F: The women of Nicosia, when they were going to the baths
with their families, considered it as a matter of prestige to take from their
homes whatever was needed. First of all, the ‘kkili'which was a substitute
of soap for the hair. The kkili was prepared in every house and every
housewife prepared it in her own special way.

The day the family went to the baths, they put the box with the kkili, the
polished brass mug, and the scent soaps into a big bronze bowl, the
“leeni’ On the top of it they placed a big colourful bundle with clean
clothes and towels. They also took dry foodstuff, fruits and sweets with
them, in big baskets, a practical and necessary custom for the long stay
at the baths. An oriental rug, to have some rest, was also necessary.
Transportation to baths usually was in groups. Two to three friendly
families set off with chariots, creating a joyful picture [...] Their friends
wished them farewell and blessed them on return.

At the bath, the woman who was working there willingly helped the
company and then, altogether, washed and clean, were sitting on their
own benches covered with their oriental rugs for some rest, eating or
talking. The baths, besides cleaning, had another important role. It was
a place of show for the housewives, to show their beautiful and colour-
ful clothes, their laces and inside, white, clothes, as well as the food
carried with them.

SOURCE CARD 4/ KAPTA NHIQN 4 /'KAYNAK KARTI 4

Noutpda Opeplé

I'Invr'] E: >t Acukwoia undpyouy GuVoNKd oKTW aTpOGAOUTEA, Ta oToid
€XOULV KATAOKEVAOTE CUUPWVA PE T OLUVRABN TOUPKIKA TTPOTUTIA KAl
€XOLV LUKOEG KAUTTIVEG AOUTPWV HIE TIC YWWOTEC YUAAIVEC OTTEC OTNV KOPUPN
TOUG, HOPHAPIVA TIATMWUATA KAl Lol OKTAYwVN SEEApEVH VEQOU OTO KEVTPO
NG KVPLAG aibouoag (Djeamekeann). TIC WPEC TV TO ECNUEPL YiveTal
XPr0N TOUG armod TOUG AVTPEC, EVW KATA TIG ATTOYEVUATIVES ATTO TIG YUVal-
KEG. TUYKEKPIPEVA KABE AguTépa kal MEumTn emrtpénetal n €i0odog oTIq
ToupKAAEC Kal k&Be Tpitn kal ZaRRaATo 0 OTEC elval EMNVIKAG KATAYWYNAG.

I'Irwr'] 2.T: O1yuvaikeg TS AcUKWGIAC, TAV TTHYAIVAV LIE TNV OIKOYEVELG
TouG oTaAouTPd, To Bewpovioav (FTNUA YO TEOU Va TAPOUV ard TO OTiTl
TouC O, TL X PelAaCovTav. MpWTa am' OAa TO «KKIA TTOL ATAV TO UTTOKATAOTATO
TOU OamouvIoU yia Ta HaANId. To KKiAl Tapaokeualdtav oTo KABe omitl
Kal K&Be volkokupd To e1ofuale pe Tov OIko NG IOIaiTEPO TPOTTO.

Tnv nEéPQ, TTou N olkoyévela Ba mmriyaive ota AouTpd, €Balav To KouTi he
TO KKiA, TO OTABWHEVO PmPouVT VO TACL Kal TA OCY0CATouvVa JEsa
O€ A HEYAAN XAAKIVN AeKdAvn, TN «heévnp. Mdvw amod tn Aeévn Tomobe-
TOUoQV EVa EYANO TTOAUXPWO UITOYO e Ta kaBapd pouya Kal Ta TopIa.
Emiong émaipvav oe peyaha KardBia Enpd Tooer), ppoUTa Kal YAUKA — Uid
TIPAKTIK KAl amapaitnTn ouvrBela yia Ty moAlwpen mapapovy ota
Noutpd. Eva avatoATiko Xahdki, yia va EEKoupacTouv 0TO AouTpo, ATav
emiong anmapaitnTo. H petédBacn oto Aoutpod yivotav cuvrBwg opadikd.
AUO-TPEIG PINKEC OIKOYEVELEG EEKIVOUTAVY E AUA&ES, SNIOUPYWVTAS UIa
XapoUpevn eikéva [....] Kat ot pihol toug EempoBodilav e TNV euxr «Ue
TO KaAO». Kat aTnv emoTpo@r) TOUG EVXOVTAV «LE TIG UYEIEC GAG.

3T0 ANouTPO, N yuvaika mou epyaldtayv ekel, Fonboloe mpdbupa TN
CLVTPOPIA KAl IETA ONOL, A\OUCEVOL KAl KaBapof, kABovTav GTOUC TTAYKOUG
TOUG, Ol OTTol0l ATAV OTPWUEVOL E Ta OIKA TOUG AVATOATIKA XAAAKIA,
Eexovpalovtay, ETpwyav kal kouRévtialav To AouTpo, EKTOC amd auTtrv
NG KABaPIOTNTAC, EEUTTNPETOVUGTE KAl UIal akOUN Asltovpyia. Hrav Témmog
eMOEICEWC YA TIC VOIKOKUPES TWV WPEAIWY pOUTASWY, TWV KOUPOUKAWV
HE TOUG TTOAUXPWHOUG PAOKOUC, TWV KEVTNHEVWY AOTIOOPOUXWY, KABWG
Kal TWV @aynTwv mou épepvayv padi Toug,

Omeriye Hamami

Kaynak E: Lefkosada toplam sekiz tane sicak hava hamami bulunmak-
tadir. Hepsi de bilinen Turk tarzinda diizenlenmislerdir. K¢tk banyo
odalariile catrkemeri Uzerinde 151§in girmesini saglayan Unld cam delikler,
her birinde mermer zemin ve ana odanin (Camekan) ortasinda sekizgen
bir su tanki bulunmaktadir. Ogleden énceki saatler erkeklere; dgleden
sonraki saatler ise kadinlara ayrilmisti. Pazartesi ve persembeleri Tirk
kadinlarinin, sali ve cumalari ise Rum kadinlarinin hizmetine sunulmustu.

Kaynak F: Lefkosall kadinlar, aileleriyle hamama giderken intiyaclari
olan her seyi evden goétlrmeyi bir prestij meselesi olarak gorurlerdi.
Bunlardan birincisi, sa¢ yikamasi igin sabun yerine “kkili"idi. Kkili, her evde
her ev haniminin kendine 6zgl ydntemiyle hazirlanird.

Ailenin hamama gittigi gtin kkilinin bulundugdu kutu, parlatiimis piring tas
ve kokulu sabunlar,“leeni”adi verilen bronz bir kaseye konulurdu. Uzerine
ise temiz kiyafetler ve havlulardan olusan buyuk bir yigin yerlestirilirdi.
Ayrica, hamamda uzun stire kalinacaksa pratik oldugundan, biytk sepet-
lerde kuru yiyecek, meyve ve tatl goturtlirdd. Dinlenebilmek igin Sark
kilimi de goturmek gerekirdi. Hamama genellikle gruplar halinde gidilirdi.
Arkadas olan iki ya da U aile at arabalariyla yola ¢ikar ve neseli bir goriinti
olustururlardi (...). Arkadaslari onlari, yollarinin agik olmasi dilegiyle ugur-
larlar, sag salim geri donmelerini dilerlerdi.

Hamamda calisan kadinlar, gelenlere hevesle yardim ederler ve sonra da
birlikte yikanir, temizlenir, biraz dinlenebilmek icin Sark kilimleriyle ortu-
nerek minderlerinde biraz oturur, yemek yer ve sohbet ederlerdi. Hamam-
larin temizlenmek disinda bagska bir nemli gérevi daha vardi. Hamama
gitmek, ev hanimlarr icin guizel ve renkli kiyafetlerini, dantellerini, i¢ giysi-
lerini, elbiselerini ve yanlarinda getirdikleri yiyecekleri gdstermek icin bir
firsattl.



BUILDINGS IN WALLED NICOSIA / KTHPIA THN ENTOX TQN TEIXQN AEYKQZXIA / LEFKOSA SURLARICI’NDE BINALAR

Can you discover the multicultural character
of the walled city of Nicosia through the
study of its architectural monuments?

Source Card 1 has photographs of a number of build-
ings within walled Nicosia. In your groups, name all
those that you know. Exchange your list with your
friends. Do you know them all? Make a list and fill in
all those you know.

Some tips:

Ask your teacher for the book of the Nicosia
Master Plan called Walled Nicosia. Most of the
buildings are in this book.

Search some internet pages.

Take a day to walk around walled Nicosia to
find all these buildings.

Now that you know all the buildings, you are ready for
the next part of the investigation. For this your teacher
will give you a photocopy of Source Card 1 so that you
can cut out each photo.

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 1/ ZEAIAA 1/ SAYFA 1

Mmnopé&ite va avakaAUYETE TOV
TIOAUTTOAITIOUIKO XOPAKTAPA TNG EVTOG TWV
TEXWV TOANG TG AguKwaoiag péoa amo tn
MENETN TWV APXITEKTOVIKWY TN HVNMEIWVY;

H Ké&pta Mnywv meph\apBAvel EIKOVEC TTOAWY KTNPiwv
OTNV EVTOC TWV TEIXWV TTOAN TNG AcUKWOoIaC. Avagépate
OVOUAOTIKA OTIC OpGdeC 6oa amd autd yvwpiCeTe.
AVTOAAETE TN MOTa 00 UE EKEVEC TWV OUUABNTWV/
TPV oac. Ta yvwpilete OAq; Kavte pia Aiota Kal
OUUTANPWOTE 6oa anmod autd ywpIleTe.

Opiopéveg CUMPBOUAEG:

ZntoTe amd Tov/Tnv dAoKahd/GAa oag To
BiBAio Tou Evialou PuBuiotikou Xxediou Acu-
Kwolag e TiTho «Evtdc Twv Telxwv Acukwaoian.
TamneploocoTepa amnd Ta Ktrypla Bpiokovtal oto
BiBAio auTd.

AvalnTtrioTe oplopéveg oehideg oto SladikTuo.

APIELWOTE WA NUEPA YIA VA TTEPITAAVNBE(TE
OTNV EVIOE TWV TEXWV TTOAN TNG AEUKWOIaG Kal
va Bpeite OAa autd Ta KThpla.

Twpa mou yvwpeilete OAa Ta KTNPIa, EI0TE ETOILOL VI
TO ETTOUEVO UEPOC TNG EPELVAC. 10 TO CUYKEKPIUEVO,
Ba Aafete anod tov/Tnv ddokard/aAa oag pia ewTto-
TUTTiQ, £TOL WOTE VA UMOPEITE VA KOPETE TNV KABE PWTO-

ypaoia.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Mimari eserlerini inceleyerek, Lefkosa
Surlarici’'nin ¢ok kiilturli karakterini kesfede-
biliyor musunuz?

Kaynak Karti 1'de, Lefkosa Surlarici'nde bulunan bircok
binanin resimleri vardir. Gruplar halinde, bildiklerinizin
isimlerini belirtiniz. Listelerinizi arkadaslarinizla degis-
tiriniz. Bu binalarin hepsini taniyor musunuz? Bir liste
yaparak bildiklerinizi yaziniz.

Birkag ipucu:

Ogretmeninizden Lefkosa Master Plani'ni kitab
olan"Walled Nicosia/Lefkosa Surlarici"ni isteyi-
niz. Bu binalarin cogu bu kitapta mevcuttur.

Internet sayfalarina bakabilirsiniz.

TUm bu binalari bulabilmek icin bir gtin ayirp,
Lefkosa Surlarici'nde yUrlyerek geziniz.

Artik tim bu binalari biliyorsunuz ve calismanin bir
sonraki safhasi icin hazirsiniz. Bir sonraki calisma icin
ogretmeniniz size birer fotokopi verecek ve sizler de
buradan fotograflar keserek cikartabileceksiniz.



BUILDINGS IN WALLED NICOSIA / KTHPIA THN ENTOX TQN TEIXQN AEYKQZXIA / LEFKOSA SURLARICI’NDE BINALAR

Arrange your photographs in groups according to
which buildings you think belong together. Which
buildings are similarin some way? You can choose the
way you want to group them, but you must have a
reason for your groupings.

Things to think about:
The age of the buildings.
What the buildings were, or are, used for.
The size of the buildings.
What the buildings are made of.

Stick your photographs on a large sheet of paper and
write a sentence describing each group you have
chosen.

To complete the investigation look again at all the
photographs and for each one write down how many
of the multicultural groups in Cyprus today go to each
of these buildings.

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 2/ ZEAIAA 2/ SAYFA 2

OpyavwoTe TIC EIKOVEC 0 0€ OUASEG, [ 3don To TTola
ktrpla vouilete avrikouv otnv bla katnyopla. Mola
KTr)plal Urmopouv va BewpnBoly, Katd KAmolov TeoTo,
ouola; Mmopeite va emiééeTe Twe Ba Ta kKatnyoplo-
TIOINOETE, EQOCOV AITIOAOYNOETE TNV KATNYOEIOTTONON
TOUG,

Inpueia yia okéPn:
H nAlkia Twv KTnEiwv.
Mola ATav K gival N Asitoupyia Twv KTnpiwv.

O1 51a0TACEIC TWV KTNEIWV.

[MoleC NTaV Ol TTPWTEC VAEC YIA TNV KATAOKEUN
TWV KTNPIWV.

KOMAOTE TIC EIKOVEC 0AG O €Va UEYANO PUANO XAPTI
Kal ypate pia mpdtaon n omoia va meptypdgel kabe
opdada Tou €xeTe EMMAECEL

Ma Vv ohokApwon TG Slepelivnong, avakoItaETe
OANEG TIC EIKOVEG KAl YPAYTE YIa TNV KABEWIA, TTOOEC aTtd
TIC TOAUTTOAITIOLIKEC OUASEC TN KUTTPOU eMIOKEMTOVTAL
OrUEPA TO KaBéva amd Ta KTHPLa auTd.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Birlikte olmasi gerektigini dusindugunuz binalar bir
araya koyarak resimleri gruplandiriniz. Hangi binalar
hangi yonleriyle birbirlerine benziyorlar? Onlari ne
sekilde gruplandirmak istediginize siz karar verebilirsi-
niz; ancak, gruplandirmayi mutlaka belli bir fikir cerce-
vesinde yapmalisiniz.

Uzerinde diisiiniilecekler:
Binalarin yasi.
Binalarin ne oldugu veya ne icin kullanildiklarr.
Binalarin buyukltgu.
Binalarin hangi malzemelerden yapildiklari.

Resimlerinizi bUyUk bir sayfanin Gzerine yapistiriniz ve
sectiginiz grubu tarif edecek bir ciimle yaziniz.

Bu calismayi tamamlamak icin ttim fotograflara tek tek
bakiniz ve bugtin Kibris'ta bulunan ¢ok kalturlt grup-
larin kaginin bu binalara gittigini yaziniz.



BUILDINGS IN WALLED NICOSIA / KTHPIA THN ENTOX TQN TEIXQN AEYKQZXIA / LEFKOSA SURLARICI’NDE BINALAR

Can you discover the multicultural character
of the walled city of Nicosia through the
study of its architectural monuments?

Read Sources A and B (on Source Card 2) and look at pho-
tograph No.T on Source Card 1.Then write answers to these
questions:

What was the main function of the khan?

Does the description justify the word ‘buyuk’?

How many groups of professionals worked in the khan?
What services did they offer?

What was the function of each of the parts of the khan?

The outside walls of the khan give the impression of a strong
building. Why do you think it was built that way? How does
the writer of Source B explain the existence of chimneys on
the roof and what does this make us think about the char-
acter of Nicosia?

What similarities are there between the Buyuk Khan 100
years ago and modern hotels now? What differences are
there? What is the function of the Buyuk Khan building
now? Describe the activities that take place there and
discuss how varied the activities are.

Imagine you are a traveller from outside Nicosia in the
nineteenth century. You need somewhere to stay and knock
on the door of the Buyuk Khan. Write a dialogue between
you and the owner about the services he offers.

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 1/ ZEAIAA 1/ SAYFA 1

Mmopeite va avakaAUYeTE Tov
TIOAUTTOAITIGUIKO XOPAKTAPA TNG EVTOG TWV
TELXWV TOANG TG AgUKwaoiag péoa amo tn
MENETN TWV APXITEKTOVIKWY TNG UVNMEIWVY;

AlaBdote TIcMnyéc A kal B (otnv Kapta Mnywy 2) katKorta&te
TV ElkGva 1. 2Tn OUVEKELQ, AmaVTHOTE YPATTTWS OTIC TTAPA-
KATW EQWTNOEIC:
[MNola riTav n Kupla Asltoupyia Tou Xaviov;
H meptypapr artiohoyei tn AéEn MmouyloUk («ueydhos);
Mooec opAdeC emayyeAuaTiv SOUAEUAV 0TO XAV, IoleC
UTTNPECIEC TTPOOEPEPQY;
Mo ATav N KUPIa AsToupyla KaBevog and Ta TUruaTa
TOUL XavIoy;

Ta eEwTePIKA TElXN TOU XavioL OnUIoUPYOLV TNV EVTUTTIWON
€VOC YEPOU KTnpiou. MNati moTeveTe MW KTOTNKE KATd QuUTOV
Tov TPoTo; MNwg artiohoyel o cuyypagéac tTng Mnyng B tnv
Umapén Kapvadwy oTn OKETH KAl Tl CUMITEPAIVOUPE amo
QUTO Yla TNV TauToTNTA TNG Agukwalag;

[MOIEC OLOIOTNTEC UTTAPXOLY LETAED TOU MTTouyloUk (Meyd-
Aou) Xaviou rptv armé 100 xpovia Kal Twv cUYXPOVWY EEVO-
Soxelwv; TLdlapopec umapyouy; MNola eivat TAéov N Aeltoup-
yia Tou Mmouylouk (MeydAou) Xaviou; lMeptypdte TIg
OpaCTNPIOTNTES TTOU AAPBAvVOLY XWpa kel kal oulNTAOTE
OO0 TIOIKIAEC Elval QUTEC.

OavtaoTeite Mwe €loTe évag TagIOIWTNG EKTOC AEUKWOIAG
Tov O€KaTo €vato alwva. XpeldleaTe éva UEPOG Va LEVETE
Kal XTUTTATE TNV TépTa Tou MmouytoUk (Meydiou) Xavio.
fodyte éva SIdNoyo avapesa Os E0AG Kal OToV IG1OKTATN
YlQ TIG UTINPESIEC TTIOU TIPOOPEPEL.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Mimari eserlerini inceleyerek Lefkosa
Surlarigi'nin ¢ok kuiltiirlii karakterini
kesfedebiliyor musunuz?

(Kaynak karti 2'deki) Kaynak A ve B'yi okuyunuz ve resim 1'e
bakiniz. Daha sonra da asagidaki sorularin cevaplarini yaziniz.

Han'in ana islevi neydi?
Kaynaktaki tarif, "BUytk” kelimesini hakli ¢ikariyor mu?

Han'da kag farkli meslegi icra eden grup vardi? Ne gibi
hizmetler saglyorlardi?

Han'in her bir kisminin islevi neydi?

Han'in dis duvarlari giclu bir bina oldugu yéninde bir
izlenim yaratiyor. Sizce neden bu sekilde insa edildi? Kaynak
B'nin yazari catidaki bacalari nasil anlatiyor ve Lefkosa'nin
karakteriyle ilgili bu bize neyi distndurlyor?

100 yil 6necesinin Blytk Han'lile glinimdzin otelleri arasinda
ne gibi benzerlikler bulunmaktadir? Farkhliklar nelerdir?
BlyUk Han'in su anki islevi nedir? Burada gerceklesen faali-
yetleri tarif edin ve bu aktivitelerin ne kadar cesitli oldukla-
rinitartisin,

Ondokuzuncu yizyilda, Lefkosa disindan bir gezgin oldu-
Junuzu hayal edin. Kalacak bir yere ihtiyaciniz var ve Blyuk
Han'in kapisini caliyorsunuz. Kendiniz ve BlyUk Han'in sahibi
arasinda, sunulan hizmetlerle ilgili gecen bir diyalog yazin.



BUILDINGS IN WALLED NICOSIA / KTHPIA THN ENTOX TQN TEIXQN AEYKQZXIA / LEFKOSA SURLARICI’NDE BINALAR

Look at the photograph of Chrysaliniotissa Church on Source
Card 1 (No.6). Look also at photograph No.12 which shows
the Tahtakale Mosque very close to the church. What sim-
ilarities and differences are there between the two buildings?
Make a table and write in one column all the similarities
and in another column all the differences you can see.

Things to think about:
Style of architecture.
Function of building.
Materials used to build.
Importance to people.

According to Sources C and D, how old is Chrysaliniotissa
Church and what is its original architectural style?

What other styles have been added to the church? How do
these reflect interactions with other cultures?

Write a short essay entitled: The church is very important
as a monument of the history of architecture in Cyprus.
Justify your argument by reference to the sources you have
and any others you can find.

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 2/ ZEAIAA 2/ SAYFA 2

AglTe TNV €IKOVA TNG EKKANGIAC TNG XpUOAAIVIDTIOOAS OTNV
Kapta MNMnywv 1 (Ekéva 6). Aeite emiong v Ekova 12, n
ornoia ameikovilel To TCapi TaxTakalé mou Bploketal ToAY
KOVTA OTNV eKKANOIAL. [oleg S1apOopES Kal OUOIOTNTEC UTTAE-
XOUV PETAEL Twv SUo KTnNpiwv; OTIaéTe évav mivaka Kalt
YPAWTE O€ pia 0TAAN OAEC TIC OLIOIOTNTEC KAl GE [Ia AAAN
OANEC TIC SIAPOPEC TTOU UMOPE(TE VA avTIANGOE(TE.

Inpeia yia okéPn:
APXITEKTOVIKO OTIA.
Aeltoupyia Tou ktnpiov.
YAIKA TTOU XPNOLoTToNBNnKaV yia TNV KATAOKEUH.
>mouSAIOTATA YIA TOUG AVEPWTTOUC,

20uewva Le TIc Mnyec I kat A, mdoo mald eival n ekkAnola
NG XPUOAAIVIWTIOOAE KAl TTOLO €ival TO AuBevTIKO apXITE-
KTOVIKO TN OTIA;

Mola GANa OTIA TPOOTEBNKAY OTNV €KKANGIQ; MNW¢ autd
QAVTAVAKAOLV TIC AANAETIIOPACELS e AANOUC TIONITIOLIOUG

Foayte éva clvvtopo Ookiulo e Titho «H ekkAnoia sival
Blaitepa oNUAVTIKY WG pvNnUEio TNE loTopiag TS apxITe-
KTOVIKAC 0TNV KUTTRO». ETTIXEIONUATOAOYHOTE JUE AVAPOPEC
OTIC TINYEC TTOU EXETE KAl O ANNEG TTOU eVOEXETAI Va BPEITE.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAY. / GECMISIMIZE BIR BAKIS

Kaynak Karti 2de bulunan Chrysaliniotissa Kilisesinin resmine
bakin (resim 6). Ayni zamanda Resim 12'ye bakin. Bu resim,
kiliseye cok yakin olan Tahtakale Camii'nin resmidir. Bu iki
bina arasinda ne gibi benzerlikler ve farkliliklar bulunmak-
tadir? Bir tablo hazirlayarak, bir sitununa gorebildiginiz
benzerlikleri, digerine de farkliliklar yazin.

Uzerinde diistintlecekler:
Mimari tarz.
Binanin islevi.
Bina yapiminda kullanilan malzemeler.
Insanlar acisindan Gnemi.

Cve D kaynaklarina gére, Chrysaliniotissa Kilisesi kag yasin-
dadir ve orijinal mimarisinin tarzi nedir?

Kiliseye baska ne gibi tarzlar eklenmistir? Bu diger kulturlerle
olan etkilesimi nasil yansitiyor?

“Kilise, Kibris'in mimarlik tarihi acisindan ¢cok énemli bir
yapidir"konulu kisa bir kompozisyon yaziniz. Elinizdeki kay-
naklara ve bulabildiginiz baska kaynaklara atifta bulunarak
argiimaninizi destekleyin



BUILDINGS IN WALLED NICOSIA / KTHPIA XTHN ENTOX TQN TEIXQN AEYKQZXIA / LEFKOSA SURLARICI’NDE BINALAR

Can you discover the multicultural character
of the walled city of Nicosia through the
study of its architectural monuments?

Read Sources E and F about the baths. Which of these
statements is true and which false?

1. Anyone could visit the baths at any time of day.
2. Families used to go together to the baths.
3. The visit to the baths was like a small outing.

4. The baths provided soap for visitors.

Look at photograph No. 2 on Source Card 1 and read Source
E on Source Card 4. How does the architecture of the baths
help their function? What special features are there in the
baths and what purpose does each feature serve? Make a
list of features and alongside it write what purpose you
think they each have.

Source F describes the experience of going to the baths.
Why do you think that people did not take their baths at
home? Compare the way people used to take their bath
100 years ago with how we take baths now. What things
are better; what worse? Which things have stayed the same?

What services do the baths offer people today? (Find infor-
mation from the internet or visit the baths).

ACTIVITY CARD 3 / KAPTA APAZTHPIOTHTQN 3 / AKTIVITE KARTI 3
PAGE 1/ ZEAIAA 1/ SAYFA 1

Mmnopé&ite va avakaAUYETE TOV
TIOAUTTOAITIOUIKO XOPAKTAPA TNG EVTOG TWV
TEXWV TOANG TG AguKwaoiag péoa amo tn
MENETN TWV APXITEKTOVIKWY TN HVNMEIWVY;

AlaBdote TI¢ Mnyec E kat 2T yia ta Aoutpd. Moleg amod Tig
TIAPAKATW SNAWOELC Elval CWOTEC KAl TTOIEC AABOG;

1. OmolocdnmoTe UMopoVoE va eMOKePOel Ta Aoutpd
omoladnmoTe WPA TNE NHEPAC.

2. Otolkoyéveleg ouvnBilav va myaivouy padi ota Aoutpd.
3. H eniokepn ota Aoutpd ATav oav [ia JIKEr ekOPOUN.

4. Ta houTtpd mapelxav OToUG ETTIOKETTEC TO OATTOUVL.

Koré&re tnv Eikéva 2 kat dlaBdaote tTnv Mnyr E. Mw¢ n
QPXITEKTOVIKK TWV AOUTPWY ECUTTNPETE! TN AEITOUPYIA TOUG
Mola 101aiTEPA XAPAKTNPIOTIKA YWWPICUATA UTTAPXOLY OTa
AoUTPA Kal TTola Asltoupyia eEunnpeTel To kabéva amd auTy;
KdvTe pia ANoTa e Ta XapakTtneIoTIKA kat Sima yedyte mola
TOTEVETE TWCE Elval N AelTtoupyia Toug.

H Mnyr| A meptypd@el TNy eumelpia tng eMokePng oTa AouTpA.
Marti moTeveTe MW ot AvBpwrTol Sev ékavay TO UMAVIO TOUG
OTO OTI{TL; 2UYKPIVETE ToV TPpOTTO TTou cuvrBICav ot AvBpwrol
VA KAVOUV TO UTAVIO Toug T aro 100 xpovia pe autov
mou ouvnBiCouv orjpepa. Mola mpdypuata eival KAAUTEPA KAl
Tola XelpdTeQ; Nola mpdyuata mapguevay idia;

Tl UTINPECIEC TTPOOPEPOLY OTOUC AVOPWTTOUG Criepa Ta
Noutpd; (Bpeite minpogopiec amd to SladiKTuo 1y eMoKeQTElTE
AOUTPA).

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Mimari eserlerini inceleyerek Lefkosa
Surlarici'nin ¢ok kilturli karakterini
kesfedebiliyor musunuz?

Hamamlaraiilgili olan E ve F kaynaklarini okuyunuz. Asagidaki
cumlelerin hangileri dogru, hangileri yanlistir?

—

. Herkes guiniin her saatinde hamami ziyaret edebilirdi.
2. Aileler hamama hep birlikte giderlerdi.

3. Hamama yapilan ziyaret bir gezi gibiydi.

4. Hamamda ziyaretcilere sabun temin edilirdi.

Resim 2'ye bakarak kaynak E'yi okuyunuz. Hamamlarin yapisi,
islevlerini yerine getirmelerine nasil yardimci oluyor?
Hamamlarda baska ne gibi 6zellikler var ve bunlarin her biri
ne sekilde ise yariyor? Bu ozellikleri siralayin ve herbirinin
yanina da ne ise yaradiklarini distindiginiza yazin.

Kaynak D hamama gidisi anlatiyor. Sizce neden insanlar
evlerinde yikanmiyorlar? 100 yil dnce insanlarin nasil yikan-
diklari ile bugin bizim nasil yikandigimizi kiyaslayin. Neler
daha iyi; neler daha kotd? Neler ayni kalmis?

Hamamlar bugiin insanlara ne gibi hizmetler sunuyor?
(Internetten bilgi edininiz veya hamamlari ziyaret ediniz.).



BUILDINGS IN WALLED NICOSIA / KTHPIA XTHN ENTOX TQN TEIXQN AEYKQZXIA / LEFKOSA SURLARICI’NDE BINALAR

Considering all the sources in this topic, think about how
the buildings of walled Nicosia demonstrate the multicul-
tural nature of the city.

Working with your group, prepare an exhibition of photo-
graphs with captions and text which would explain to
visitors how the architecture of walled Nicosia reflects the
multicultural nature of the city.

Are the photographic sources the right ones to use for your
purpose?

If necessary take some of your own photographs to enhance
the exhibition and to make additional points that the sources
provided here do not demonstrate.

ACTIVITY CARD 3 / KAPTA APAZTHPIOTHTQN 3 / AKTIVITE KARTI 3
PAGE 2/ ZEAIAA 2/ SAYFA 2

AeSOPEVWV OAWV TWV TINYWV YIa TO OEUa aUTO, OKEPTE(TE
TIWG TA KTAPIA TNG EVIOE TWV TEK WV AEUKWOIAC KATAGEIKVIOUY
TOV TTOAUTTOAITIOUIKO XAPAKTHPA TNG.

YuvepyalOUEVOL/eC LE TNV opAada oac, MPOETOIMACTE Wia
¢xkBeon ewtoypagiag pe AelAvTeg Kal Kelpeva mou Ba
€ENYOUV OTOUC ETTIOKETTTEC TTWE N APXITEKTOVIKH TNG EVTOC
TWV TEXWV TTOANG TNG AguKwaoiag avtavakAd Tov
TIOAUTTONITIOUIKO XAPAKTHPA TNG.

Eival KataANAEC Ol pWTOYPAPIKES TTNYEC YIA TOV OKOTIO OAC;

Eav ypetaotel, TpaBri&te kal SIKEC 0ag PWTOYPAPIES
TIPOKEIEVOU VA EVIOXVOETE TNV €KBEON Kal va TTapabéceTe
TIEQAITEPW ETTIXEIONUATA, TA OTTOIA OEV TTOOKUTITOLV aTTO TIG
TINYEC TTOU EXETE £6W.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Bu konuyla ilgili tim kaynaklari g6z dninde bulundurarak,
Lefkosa Surlarici'ndeki binalarin sehrin cok kulttrlt yapisini
ne sekilde yansittigini dtsinun.

Grubunuzla birlikte calisarak, ziyaretgilere, Lefkosa
Surlarigi'ndeki mimarinin, sehrin ¢ok kaltdrld yapisini nasil
yansittigini anlatacak agiklamalariyla birlikte bir fotograf
sergisi ve metin hazirlayiniz.

Fotograflar, bu amag icin kullanilacak dogru kaynaklar midir?

Gerekirse, kendi fotograflarinizin bazilarini da kullanarak
serginizi gelistirebilir ve boylelikle de buradaki kaynaklarin
gostermediklerini de yansitan ek bilgiler verebilirsiniz.



COFFEE SHOP TRADITIONS IN CYPRUS

Introduction to the topic

Coffee shops are multifunctional meeting places; they are also multicultural
venues. Through a study of the history of coffee shops in Cyprus, pupils can
learn more about the multicultural nature of Cypriot society and the inter-
dependence of its people.

Learning intentions

The enquiry question for this topic is:‘'How do our coffee shop traditions
help us to understand our neighbours?” All activities are designed to give
children an insight into this question and to form their own views about a
general response to it. The main learning intention linked to this broad
enquiry is for pupils to understand the multicultural nature of Cypriot soci-
ety.

Included in the activities are several other learning intentions such as:
appreciating cultural diversity;
understanding the changing role of women in Cypriot society;
developing critical and creative thinking skills;

observing the multi-functions (entertainment, leisure, chatting,
business, resting, cultural events and political life) of the coffee
shops in multicultural Nicosia;

investigating the food and drinks offered in the coffee shop from
the beginning of the twentieth century until now.

Sources available for this topic on pupil Source Cards:

Visual sources

1 Modern coffee shop in Larnaca. Extracted from Magda Ohnel-
falsch-Richter (1994) Griechische Sitten und Gebrauche auf Cypern,
p 175.By permission Laiki Group Cultural Centre of Marfin Popular
Bank.

2-6  Photographs in coffee shops.

TEACHER NOTES

Written sources

A Cahit, Neriman (2001) Eski Lefkosa Kahveleri ve Kahve Kilttir(i (Coffee-
shops in Old Nicosia and Coffee Culture), SADI, Kultlr ve Sanat
Yayinlari, Girne, pp. 18-19, 25. (Translated to English by topic

authors).

B Richter, M.O. (1913) Greek Customs in Cyprus. Greek. trans. by A.
Marangou. Laiki Group Cultural Centre of Marfin Popular Bank,
Nicosia. p.175.

C Cahit, Neriman, op. cit. pp. 17, 53.

D Michaelidi, M.A (1985) Chora, the Old Nicosia, Nicosia.

E Hikmetagalar Hizber, (2005) Kahve Hakkinda (About Coffee shops)

in Eski Lefkosada Semtler ve Anilar (Districts and Memoirs in Old
Nicosia), Istanbul. (Translated to English by topic authors).

F Michaelidi, M. A. op. cit.

G Richter, M.O. op.cit. pp.174-5.

H Cahit, Neriman op.cit. p. 41.

J Cahit, Neriman op.cit.pp. 71-2.

K Hikmetagalar, Hizber op.cit. p.194.
L Richter, M.O. op.cit.p.175.

Links to other topics in the pack

There are links to Topic 3'Bazaars in Cyprus as seen by travellers’; and to Topic
4'Life in bazaars in Cyprus.



MAOAINOYME T1A TA KAOENEIA THZ KYMPOY

Eicaywyn oto Oépa

Ta kageveia ival Témot cuvavTnong e TTOMATAEG AETOUPYIECS, KaBwC emiong
Kal TTOAUTTOATIOHIKO! XWpot oLvAvTNoNnG Méoa amd Tn HEAETN yla TNV I0TO-
pia Twv Kageveiwv NS KUmpou, ol pabnTég/Tpleg Umopouv va pdbouy
TIEPIOCOTEPA VIO TOV TTOAUTTOAUTIOHIKS XAPAKTHPA TNE KUTTRIAKAE KOVWVIAS
Kal TNV aAMnAeEGPTNON Twv avBpwmwy TNG.

MaOnoiakég mpoBiceig

To epwtnua meo¢ SlEpeVVNON Yia To O¢pa auTod eivat: «Mwe ot Tapadoaelg
TWV KAPEVEIWV PAg BonBolv va KATaVOrOOUE TOUG YETOVEC Hacy; ONeC oL
OpaCTNEIOTNTEC ival OXEOIAOUEVEG Vi va SWOOLY OTOUG/OTIC HabNTéY
TPLEG A BabuTtepn avTiAnyn yia TN CUYKEKPIUEVN €0WTNON KAl yla va
OXNUATIoOLV TIG OIKEG TOUC AMOPELG KAl YEVIKF) QvTATOKPIoN O auTd. H kupla
pabnotakr| mpdBEoN 0TN CUYKEKPILEVN EPEUVA ATTOOKOTTEl OTNV KATAVONON
amd MAEVPAS TWV HABNTWV/TEIDV TOU TTOAUTTONTICUIKOU XAPAKTHPA TNG
KUTTPIAKNAG Kolvwviag.

2T 6pACTNEIOTNTEC CUUTTEPINAUBAVOVTAL APKETEC AKOUN HADNOIOKES
TPOBETEIC OTTWC:
EKTIUNON TNC TTONTIOUIKAC TTOIKIANOHOP®IAC,

KaTavoNon Tou LETABAMOUEVOU POAOU TWV YUVAIKWY OTNV KUTTO1-
aKr Kovwvia,

avantuén Oe€loTATWY KPITIKAG, SNUIOUPYIKAG OKEPNC,

TIapakoAoUBNoN Twv MOMATAWVY A&rToupyIwv (Puxaywyia, ava-
Puxr), KOUREVTQ, ETTIXEIPHOELG, AVATTAUOT, TTONTIOTIKEG EKONAWOELG
Kal TTOATIKK {wr) TWV KAPEVEIWY OTNV TOAUTTOATICHIKT AEUKWOIQ,

LEAETN TOU GayNTOU KAl TWV TTOTWV TTOU TIPOCPEPOVTAL OTA KAPE-
VEla amo TIG aPXEG TOU EIKOOTOU AlWVA PEXPL ONUEPQL.

Awati0épeveg mnyég otig Kapteg NMnywv twv Madntwv/
TPIWV

Oontikég Mnyég

1 JUyxpova kageveia otn Adpvaka. Aroornaoua ané Magda
Ohnelfalsch-Richter (1994) EMnvik& HON kat EBia otnv Kumpo,
0eA 175. Me tnv &dela tou MoAmioTikov Kévtpou tng Laiki Mar-
fin Bank.

2-6  OLowtoypagieg o KAPETEPIEC.

YHMEIQZEIZ TIA
EKMAIAEYTIKOYX

lpamtég myég

A Cahit, Neriman (2001) Eski Lefkosa Kahveleri ve Kahve Kiiltdirii (Ta
Kageveia otny maid Asukwoia kat n mapddoon tou Kapé), SADI,
Kdltar ve Sanat Yayinlari, Girne, c.0. 18-19, 25.

B Richter. M.O. (1913) EMnvika EQiua otnv KUmpo, ENNNVIKH LETAPP.
Ao A. Mapavykou, MoArioTikd Kévtpo tou Ouidou AdikAC TNG
Marfin Popular Bank, Aeukwaoia. oeh 175

r Cahit, Neriman, 6.a.0.0. 17, 53.
A MixanAidn, M.A (1985), Xwpa, n mahid Asukwoia, Aeukwaoia
E Hikmetagalar, Hizber, (2005). Kahve Hakkinda (Mepl Kageveiwv) in

Eski Lefkosada Semtler ve Anilar (Emoképeic kat Arouvnuoveduata
otnv maAid Aeukwoia), Kwvotavtivourmon

>T MixanAidn, M.A,, 6.a.

z Richter. M.O. ¢.a. 0.0. 174-5

H Cahit, Neriman, 6.a. ceA. 41
© Cahit, Neriman, ¢.a.0.0.71,72

Hikmetagalar, Hizber,d.a. oeh. 194

IA Richter. M.O. 6.a. ce\. 175

Tuvdéosig pe aAa Oépata mou meptAapfdavovrtal oto
TMAaPOV UAIKO

YTapxouv CUVOECELC yia To O¢ua 3:“Ta maldpla otnv Kumpo péoa amd ta
paTIa TwV Mepinyntv” kal 1o ©éua 4:"H (wry ota MNadldpia tng Kumpou!”



KIBRIS'TA KAHVEHANE GELENEKLERI

Konuya giris

Kahvehaneler ¢cok fonksiyonlu bulusma yerleri ve ayrica, bircok kaltirin
biraraya geldigi ortamlardir. Kibris'taki kahvehanelerin tarihi Gzerine calismakla
ogrenciler, Kibris'in cok kilttrlt yapisi ve insanlarinin birbirleriyle olan daya-
nismas! hakkinda ¢ok sey dgrenebilirler.

Ogrenme amaclan

Bu konun arastirma sorusu sudur:“Kahvehane geleneklerimiz komsularimizi
anlamamizda bize nasil yardimci olabilir? Tum aktiviteler cocuklara bu soruyla
ilgili anlayis gelistirmeleri ve genel cevap hakkinda kendi goruslerini olus-
turmalart icin tasarlanmistir. Bu genis kapsamli sorunun temel 6grenme
hedefi, 6grencilerin Kibris toplumunun ¢ok kdlttrlt dogasint anlamalaridir,
Aktivitelerin diger 6grenme hedefleri arasinda asagidakiler de vardir:

Kilturel cesitliligi takdir etmek;

Kibris toplumunda kadinlarin degisen roltint anlamak;

Elestirel ve yaratici disiinme becerisini gelistirmek;

Gok kalturlu Lefkosada kahvehanelerin ¢oklu fonksiyonlarini
(eglence, bos vakit, sohbet, is, dinlenme, kiilturel etkinlikler ve siyasi
hayat) gézlemlemek;

20.yUzylldan buglne kadar olan dénemde kahvehanelerde sunu-
lan yemek ve icecekleri arastirmak.

Ogrencilerin kaynak kartlarinda mevcut olan kaynaklar

Gorsel Kaynaklar:

1 Larnakada cagdas kahvehane. Magda Ohnelfalsch-Richter (1994),
Griechische Sitten und Gebrauche auf Cypern, p.175'ten alinmustir.
Marfin Popular Bankasi Laiki Group Kilttr Merkezi'nin izniyle.

2-6  Kahvehane fotograflari.

OGRETMENLERE NOTLAR

Yazili Kaynaklar

A Cahit, Neriman (2001), Eski Lefkosa Kahvehaneleri ve Kahve Kultiri
(Coffee-Shops in Old Nicosia and Coffee Culture), SADI, Kiiltir ve
Sanat Yayinlari, Girne, s.18-19, 25.

B Richter. M.O. (1913), Greek customs in Cyprus (Kibris'ta Rum gele-
nekleri), Yunanca terciime. A. Marangou, Marfin Popular Bankasi-
nin Laiki Grup Kiltdr Merkezi, Lefkosa. 5.175 tarafindan alinmistir.

C Cahit, Neriman, s. yukarida belirtilen kitap, s. 17,53.

D Michaelidi, M.A (1985), Chora, The Old Nicosia (Sehir, Eski Lefkosa),
Lefkosa.

E Hikmetagalar Hizber (2005)."Kahvehaneler Hakkinda (About Cof-

fee Shops)"Eski Lefkosada Semtler ve Anilar (Districts and Memo-
ries in Old Nicosia) icinde, istanbul.

F Michaelidi, M. A, yukarida belirtilen kitap.

G Richter. M.O,, yukarida belirtilen kitap,s.174-5

H Cahit, Neriman,yukarida belirtilen kitap,s.41

J Cahit, Neriman, yukarida belirtilen kitap, 5.71,72

K Hikmetagalar, Hizber, yukarida belirtilen kitap, s.194
L Richter. M.O,, yukarida belirtilen kitap, 5.175

Paketteki diger konularla iliskisi

Bu baélim, hem tclncl konu olan “Gezginlerin gozlyle Kibris'ta pazar
yerleri’, hem de dérdlnct konu “Kibris'taki pazar yerlerinde yasam”ile iliski-
lidir.
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COFFEE SHOP TRADITIONS IN CYPRUS / MAGAINOYME T'lA TA KAQENEIA THX KYTPOY / KIBRIS'TA KAHVEHANE GELENEKLERI

Source A: In those coffee shops, starting from the clients'sitting
style, you would see that everything was different. For example,
most of the clients occupied five chairs, if they are in abundance;
one for sitting, one for supporting his left arm, one for supporting
his right arm, one for laying or putting his foot on, and finally one
for putting his coffee tray on.

In old coffee shops there was a typical corner where the coffee
was cooked. Coffee cooker, water and washbasin were here. Cof-
fee was cooked by hot water taken from a water cup located on
a cooker. The pots (cezve) for a single or two coffees were located
on sand which was always hot on the cooker.

There were very interesting pictures on the coffee shop wall. [..]
Yes; you could see various pictures hung on the wall; pictures
reflecting the British period’s statesmen such as governor, king
and queen. Later, pictures reflecting Turkish statesmen. [....] beside
these, colourful posters of Arabic female singers [...] were hung
on the walls.

As you know, until the 1960's there was television neither in houses
nor in coffee shops. During that time the most important source
of entertainment was radio operated by huge batteries. [..] at
news time the coffee shops became more crowded and everybody
gathered around the radio, and not making the slightest noise,
listened to the news.

Source B: A small corner of the coffee shop is enough for the
owner to prepare the coffees on a coal fire. The furniture is mostly
many chairs, but sometimes small tables are scattered.

SOURCE CARD 2 / KAPTA MHIQN 2 /'/KAYNAK KARTI 2

Mnyn A: Xta kageveia autd, 6a avihauBavocactay mwe Gha
nrav SlaQOPETIKA EEKIVVTAG Ao ToV TPOTIO TToU KABovTav ol
TIENATEC, [10 TTAPASELYUA, OL TIEQICOATEPOL ETTIAVAV TIEVTE KAPEKAEC,
edv mepioosvav: Mia yia va kdBovtal, pia yia va otnpilouy 1o
aPLOTEPD TOUC XEQL, Hia yia To GEEI TOUC XL, Wi YA VA ATTAWVOUV
r va Badouv ta moSI TOUC ETTAVW KAll, TEAOG, Ui YA VA AKOUUITOUV
emavw Tov &{oko.

JTATIANA KAQEVEID UTTHPXE UiA XAPAKTNPLOTIKA ywvia mou Pnvo-
Tav 0 KAQEC. ESW Bpiokovtav To PATL TOU KaE, TO VEPO KAl O
vEPOXUTNG O KAPEC YIVOTAV UE BpacTd Vepd TIOU TO Emaipvay amnd
éva Ooxeio vepoU Tou ATav TOTTOBETNUEVO €MAVW OTO UATL Ta
doxela (tQlouoe) xwPNnTIKOTNTAG £VOC 1) OUO KAPEOWV TOTTOBE-
Touvtav otn XOBoAN, n omoia tav MAvVIoTe KauTr eMdvw OTo
paTL

YT OXQV TTOAU EVOIAPEPOUTEC EIKOVEG OTOV TOIXO TOU KAPEVE(OU. . .
Mpdyuatl, exel Ba PAEMaTe SIAPOPES EIKOVEC KOELIAOUEVES OTOV
ToiX0, ol oTTO{EC AMmeIKOVICAV TOUC TTOAITIKOUE TNG BEETAVIKNG TIEQL-
060U OTWw¢ Tov KURepvATN, Tov Baciié kat Tn Baciiooa. Apyo-
TEPQA, QVTIKATAOTABNKAVY LE EKOVEC TTOU amelkovi{av ToUPKOUG
TIONITIKOUG, [...] EKTOC amd auTd, TOAUXPWUES APIOEC UE TPQYOU-
Siotpleg amod TNV Apafia [...] nTav KpEUAOUEVEC OTOUC TOIXOUG.

Onwe yvwpilete, €wg Tnv dekaetia Tou 1960 Sev umripxe TNAES-
pacon oUTe ota payadld, aMd oUTe Kal ota Kageveia. Exeivn T
ETTOXN N TIO YVWOTH TINyr Yuxaywyiag Atav 1o padidogwvo, To
oTo{o AEITOLPYOUTE e KATI TEPAOTIEC UMATAPIEG. JUYKEKPILEVQ,
Ta kagevela NTav 181aiTepa KATAPESTA TNV WPEA TWV EIOHCEWV,
oo dAot palevovtav YUpw amd To padldogewvo, Kal Xwpic va
KAVOULV TOV TTAPApIKpd 86puf0o, dkouyav TIC EIOHCELC.

Mnyn B: Mia pikpry ywwid tou kageveiou ival apket WoTe o
(10KTATNG Va ETOIMACE TOUC KAPESEC OTN XOBOAN. Ta émima gival
KUPIWE TTOMEC KAPEKAEC, NG LEPIKES POPEC LTTAPXOLV SIACTIAPTA
Kal HEPIKA LIKPA Teamédial.

Kaynak A: O kahvelerde, oturma seklinden baslayarak herseyin
farkli oldugunu goreceksiniz. Ornegin, cogu misteriler, eger fazla
sandalye varsa, sag ve sol kolunu dayamak icin birer, ayaklarini
uzatmak, ya da basmak icin bir ve kahve tepsisinin konmasi icin
de ayr bir sandalye isgal ederlerdi.

Eski kahvehanelerde kahvelerin pisirildigi tipik bir kdse vardi. Kahve
ocagy, su ve tekne bu koselerde bulunurdu. Kahveler, ates yanan
bir ocak Uzerine yerlestirilmis bir su kabindan alinan sicak suda
pisirilirdi. Iki kahvelik veya tek kahvelik cezveler, yine ayni ocak
Uzerinde devamli sicak olarak bulunan kumun tzerine konarak
pisirilirdi.

Cokilging resimler vardi kahve duvarlarinda... Evet; kahve duvar-
larinda cok cesitli posterler gérebilirdiniz. ingiliz dénemini yansi-
tan vali, kral, kralice gibi Ingiliz buyuklerinin fotograflan, daha
sonralari ise Turk bayuklerini yansitan fotograflar [...] Bunlarin
yaninda [..] Arap santdzlerinin renkli posterleri de asilirdi.

Biliyorsunuz Kibris'ta 1960' yillara kadar ev ve kahvehanelerde
televizyon yoktu. O glinlerde en buytk eglence kaynagi kocaman
bataryalarla calisan radyolardi. Ozellikle haber saatleri, kahvelerde
her sey durur,"havadis saatleri’nde kahveler daha kalabaliklasir ve
herkes radyonun etrafina toplanarak tis ¢ikarmadan haberleri
dinlerdi.

Kaynak B: Kahveci icin diikkanin kiigiik bir kissesi, kdmiir atesinde
kahveleri hazirlamak icin yeterlidir. Esyalarin cogu genellikle san-
dalyelerden olusur, fakat bazen de daginik halde yayilmis ktigtik
masalar bulunur.



COFFEE SHOP TRADITIONS IN CYPRUS / MAGAINOYME T'lA TA KAQENEIA THX KYTPOY / KIBRIS'TA KAHVEHANE GELENEKLERI

Source C: [...] in old coffee shops things offered were different. [..]
Turkish delight, sweet, periskan, ayran [watered yoghurt], lemonade, rose
syrup, tea in water glass, and foamy coffees served in special kahveci(kafeci)
cups. [..] Coffee was made according to the taste of the clients; sugared
(sekerli), medium (orta), not much sugared (az sekerli), and plain (sade).
Some regular clients described their coffees while they were ordering,
such as’plain, boiled, haal;’'medium and foamed!, ‘sugared and foamed!’
[..] Besides coffee there were cola, lemonade, lokum, sumada, tea, milky
tea, ayran. My wife made the lemonade at home. Later on, she started
to make ekmek kadayifi (a sweet bread dough baked and soaked in sugar
syrup) as well. The clients liked it at afternoon prayer time.

Source D: After 1892 the law allowed coffee shops within the limits of
Nicosia to ‘stay open until midnight during the summer so that the
residents would enjoy magical and refreshing nights. There was even
permission granted to serve alcoholic beverages.

Located outside of the walls, the coffee shop’Anemomylos'was a popu-
lar place for excursions. Men went there during the summer, because
the garden of Anemomylos'was cool and its water refreshing. When they
ordered a biscuit, the waiter would usually also bring a glass of the
refreshing water. Families often joined together to take their afternoon
stroll to the’Anemomylos. They took with them dry foods and salads and
ordered refreshing water and sweets from the shop.

Source E: [..] Burci’s at Paphos Gate, Enver’s at Hisar(ist(, Sakka's at
Sarayoénu, Kahveci Dervis's at Jeweler Street, were the coffee shops famous
for their Nargiles. Like the Turks who were fond of it, Greeks as well, even
some regular priests, used to go to Dervis Dayi's Coffeshop for an excel-
lent Nargile. In the past, at the coffee shops Turkish delight (lokum),
lemonade, sumada (almond syrup) and rose syrup were offered. Since
these light drinks were homemade, they were excellent.

SOURCE CARD 3 / KAPTA MHIQN 3 /'/KAYNAK KARTI 3

Mnyn I: .. .otamahié kageveia Siépepav Ta mpdypaTa Tou TPOCEPEPQV.
Onwc eimate, TOUPKIKA TTAOTENQ, AOUKOULIQ, YAUKA, periskan, Boutupo-
yaAa (apalwpévo ylaoupTt), Aepovada, Clpomt TPIAVTA@UANO, TodL OE
VEPOTIOTNPO KAl KAPEDEG UE KATUAKI OEpPRipovTal G EIOIKA KUTTEANA KAPE).
O Kapég priayvoTav CUPPWVA LE TIC TIPOTIUACELS TWV TTEAATWV: YAUKOG,
HETPIOC , OXL TTOAU YAUKOG Kal OKETOC . Oplopévol e0I0HEVOL TTEAATEG
TIEQIEYPAPAV TOV KAPE TOUG EVW €DIvav TTApayyeAa w¢ «OKETO, Bpa-
OMEVO!, «UETPIO KAl PE KATUAKI», «yAUKO Kal e KATUAK»..«EKTOC Twy
Kapedwv oepBipovTav Kal KOKa KON, Aepovada, AouKoUIa, Goupada,
Tod, Yahaktwdeg Tody, Boutupdyala. H yuvaika pou é@tiaxve Tn Aepovada
OTO OTITL. ApYyOTEPQ, APXIOE ETIONC Va PTIAXVEL KAVTAIPL EKUEK (JuIal
YAUKIA Q0N YwRIoU Pnpévn kal SlamoTiopévn pe (axapwUévo olpomi).
JTOUC TIENATEC APETE VA TO ATOAAUBAVOUY TNV WPA TNG OMTOYEUUATIVAG
TTPOOEUXNG.

Mnyn A: Metd o 1892 emtpénoviav armd Tov VOUO Ta KaPeveia evidg
TwV oplwv TNG Acukwa{ag «va PEVOLV aVOIXTA £WG TA UECAVUXTA KATA
N SIAPKEIQ TOU KAOAOKAIPIOU, WOTE Ol KATOIKOL VA ATTOAAUBAVOUV LIAYIKEG
Kal avalwoyovnTikéS Bpadiégy. Xopnynonke uéxpt kat adela, n omola
ETETPETTE TO OEPPIPIOUA ANKOOAOUXWY TIOTWV.

EKTOC TWV TEIKWV, TO KAPEVEID «AVELOLUAOG BewpolvTav IGAVIKO HEPOG
yla ekSpopuéC. Ot AVTPEC TO EMIOKETTTOVTAV KATA TN SIAPKELQ TOU KOAO-
Kalplov emeldry 0 KATOG TOU «AVEUOUUAOU » TV SPOCEPOC KAl TO VEPO
Tou, 6pocePO. MaprjyyeAvav éva YAUKIoUA Kal avarmOQEUKTA O GEPPITO-
P0G £pePVE pia KavaTta pe To SPOoOoIoTIKO VEPD. IMOMEC pOPEC, U0 1) TEEIG
OlKoYéVveleC amogaotlav va KGvouv TNV amoyEUATIVY TOUC BOATA oTov
«AvepOULNO». Ematpvay padi Toug Enpd Tpo@r Kat GANATEC Kal TTapny-
yeAvav amo To payadi §pocepd vepd Kal YAUKA.

Mnyn E: () To Mrovpki oty MUAn e Négou, To EvBep oTo Xioapou-
OTOU, TO 2AKKA OTO Yapaylovoy, To Kagetlr Ntepfic otnv 0dd tou
KoounpatomwAn, ftav kageveia yvwaotd yia touc Napyhédeg touc. Omwg
ot ToUpKol, OTOUG OTTOIOUG APETE, TOL KAl Ol ENANVEC, AKOLIN Kal KATTOLOL
eBlopévol iepeic, ouvrBilav vamnyaivouy oTo kageveio Tou Ntepic Ntayi
yla va karvioouv évav e€alpeTikd Napyné. 1o mapeAboy, oTa kapeveia
TIPOCPEPOVTAV TOUPKIKA AOKOUUIA, Aepovada, coupdda (olpdmt apu-
y&A\ou) Kal OlpdTTL TPIAVTAPUANO. Eeldr) autd ta eAappld poerjuata
ATaV OTIITIKA, EiXaV ECAIPETIKY YEUON.

Kaynak C: Eski kahvelerde ikramlar farkliydi tabii... Dediginiz gibi lokum,
seker, periskan, ayran, hazir limonata, gul surubu, nargile, cam su barda-
ginda cay, 6zel kahveci fincanlarinda sunulan koptkld kahveler... Tabii
herkesin damak zevkine goreydi kahvesi de: sekerli, orta, az sekerli, sade
gibi. Hatta bazi tiryakiler kahvesini séylerken tarifini de yaparlardi:“Sade,
kaynasin ha.., “orta sekerli koptkld’, “sekerli bol kaymakli olsun” gibi...
Gahveninyaninda kola, leymonadda, lokum, sumada, cay, sttlii cay, ayran
varidi. Leymonaddayi hanim evde yapardi. Daha sonralari hanim evde

ekmek kadeyifi yapardi, ikindinleri musteriler cok severdi...

Kaynak D: 1892'den sonra, yasayla, Lefkosa sinirlan icerisindeki kahve-
hanelerin“yaz boyunca geceyarisina kadar agik kalmalarina ve boylelikle
Lefkosa sakinlerinin gtizel ve dinlendirici gecelerin tadini ¢ikarmalarina”
izin verildi. AlkollU iceceklerin servis edilmesine bile izin verilmisti. Surla-
rin disinda bulunan“Anemomylos”kahvehanesi, gezinti yapilabilecek bir
yer olarak nitelendirilirdi. Yazda erkekler oraya giderdi, cinkd “Anemomy-
los” bahgesi serindi ve suyu ferahlaticlydi. Bir biskvi sparis ettiklerinde,
garson mutlaka bir kap da ferahlatici su getirirdi. Bircok kez iki veya l¢
aile aksamistl gezmelerini “Anemomylos’a yapmaya karar verirlerdi.
Yanlarinda kuru yiyecekler ve salatalar getirirler, ferahlatici su ve tatlilar
da bu kahveden sparis ederlerdi.

Kaynak E: (.) Baf Kapisi'nda Burci'nin, Hisarlsti'nde Enver'in,
Sarayoni’nde Sakka'nin ve Kuyumcular Sokagi'nda Kahveci Dervis'in
kahvehaneleri“Nargile Kahvesi”olarak tnli idiler. Nargile meraklisi Tdrk-
ler gibi bircok Rumlar da, hatta tiryaki bazi papazlar bile nefis bir nargile
icin Kahveci Dervigin kahvesine giderlerdi. Eskiden kahvelerde lokum,
sumada (badem surubu), limonata ve gul surubu ikraminin dGnemli bir
yerivardi. Ozellikle bu hafif ickiler evlerde 6zenle yapildigindan cok nefis
olurlardi.
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Source F: At the same time in many coffee shops music was introduced.
[..] In the year 1908 at the coffee shop ‘Acropolis’ the orchestra of the
musician Thomas performed regularly, without raising the prices of cakes
and soft drinks. But if the coffee shop was hosting a theatre group, then
the price of soft drinks was raised. [...]

A coffee shop that was serving the town for many years was that of
Hatzisavvas. In the mornings it was frequented by people coming from
other towns in order to have a coffee and rest before they departed for
their place of residence. In the afternoons it was frequented by all sorts
of people - professionals, scientists, teachers. [...] Men preferred to sit in
coffee shops that offered music and even more if they hosted a female
singer.

Source G: And while the Cypriots spend money and lots of time in the
coffee shops drinking, smoking nargile and playing cards, at the same
time they manage to gain a lot of money in that same place. Because in
the coffee shops, they conclude the most important deals. For the
merchants the coffee shop is the meeting point, where deals for products
prices are made and therefore these places take the character of the
stock-exchange. In times of political turbulence or pre-elections cam-
paigns, the coffee shops are the meeting points. The coffee shops are
frequented by magicians, actors, dancers, musicians and singers of both
sexes. Recently some coffee shop owners have built small stages in their
coffee shops and are using amateurs and theatre groups from Greece
for shows.

Inthe coffee shops many marriages are decided and here deals between
fathers for the engagement of their children are concluded, starting with
the determination of the dowry. For this matter they behave as ancient
Greeks.

Public orders and notifications are posted on the walls of the coffee
shops and on Sundays auctions take place.

SOURCE CARD 4/ KAPTA NHIQN 4 /'KAYNAK KARTI 4

Mnyn ZT: Tnv iS1a emoyr, o ToAA Kageveia TPOOTEBNKE LOUGIKY. . ..
To €10¢ 1908, aT0 Kapeve(o «AKPOTTOAN, MaIle TAKTIKA N 0pXAOTEA TOU
HoUGIKOU Owpd, xwpeic va auéAavovTal ot TIEC TwY APTOOKEVACUATWY
Kall TWV aVaPUKTIKWV. AN OE TTERITTTWON TTOUL TO KAPEVEID PIAo&evouoe
Kamola Beatpikr opada, TOTE Ol TIEC TWV AVAUKTIKWY auéavovtav. ...

Eva kageveio, To omoio eEUTNPEETOVCE YIa TTOMA XPOVIA QUTH) TNV TTOAN
nrav ekeivo Tou XatlnodBRa. Ta mpwivd cuxvalav os autd dvBpwrol
amd AMNEC TIOAELG YIa VA TIIOLY €vav Kagé Kal vVa EEKOUPACTOUV TPV
Eekvrioouv yia Ta omitia Toud, Ta amoyeupata @ihoevouoe OAa Ta €idn
AvOPWIWV, EMAYYEAUATIES, EMOTHUOVES, SAOKANOUC,

....0L QvTpeC MPoTILOUoAV Ta KAPEVEID TTOU TTOOCEPEPQV [IOUCIKN, 1O1-
aitepa edv eIo&evouoav kamola TpayoudioTpla.

Mnyn Z: Kai ev o1 Komplot €66guav xpriuata kai oAy xpdvo ota
kageveia mivovtag, kamnviCovtag Napyihé kal mailovTag xapTid, Katop-
Bwvouv TauTdxpova va KepSIoouY TTOMNA XA UATA, UECA O AUTA, KABWE
OTA KAPEVEIQ, OUVATTTOVTAL OL TTIO ONAVTIKEG CUMPWVIEC. 10 TOUC EUMO-
00U, TO KaPeVeio amoTehel onueio cuvdvtnong, OTou yivovtal CUUPW-
VIEC VIO TIC TIHEC TWV TTPOIGVTWY Kal YIa ToV AGYO auTtd, auTd Ta pépn
TIaipvouV Tov POAO TOU XPNHATIoTNEIoU. 2 & TEPIOSOUC TTOATIKWY QVa-
TAPAXWV 1) TIPOEKAOYIKWV EKOTORATEIWV (UIal TTPORBANUATIKY KalvoTtouia
TNCEMOXAC A TNV orToia eloryayav ol Bpetavol), Ta kageveia amotehovv
Ta onpeia ouvavTnonge 2ta kageveia cuyvalouv payol, nBormolol, xopeu-
TEC, HOUCIKOf, TPAYOUSIOTEC Kal Twv SUo UAWV. Mpdoeata, KAmolol
IOIOKTATEG KAPEVEIWV ElxaV KATAOKEUAOEL IKOEC OKNVEG OTA KAPEVEIQ
TOUC Kal PIAo&evoloay TTAPACTACEIC LIE EPAOITEXVEC KAl BEATPIKEC OPG-
Oec amd tnv EAada.

>Ta kageveia amoeaciovTal ToAOL yauol Kal KAEVOVTAl GUUPWVIEG
HETAEL TTATEPASWV YIa TOUC APPABWVES TWV TTABIWY TOUG, EEKIVIVTAG
JUE TOV UTTOAOYIOHO TNG TIPOIKAC, 2TO B€a auTd CUUTEQIPEPOVTAL OV
apxaiot EAnvec.

JTOUC TOIXOUC TWV KAPEVEIWY avapTwvtal ONUAOCIEC AVAKOIVWOELC KAl
€160T0IATELC, Kal TIC Kuplakég mpayuaTomnmololvtal OnUompacied.

Kaynak F: Bircok kahvehaneye ayni zamanda miizik de eklenmisti. 1908
yilinda’Acropolis’kahvehanesinde, keklerin ve alkolstz iceceklerin fiyatlari
artinlmaksizin, muzisyen Thomas'n orkestrasi diizenli olarak ¢calmaya
baslamisti. Fakat e§er kahve bir tiyatro grubuna ev sahipligi yapiyorsaydi,
o zaman alkolstz iceceklerin fiyati artinilird...

Hatzisavvasin kahvehanesi sehirde uzun yillar hizmet vermisti. Burasi,
sabahlar diger sehirlerden kahve icmek ve kalacaklan yere gitmeden énce
dinlenmekicin gelen insanlarin ugrak yeriydi. Aksam Uzerileri ise her cesit
insan gelirdi. Profesyonel meslek sahipleri, bilim adamlari, 6gretmenler..
Erkekler, muzik olan, 6zellikle de kadin sarkicilarin bulundugu kahveha-
nelerde oturmay tercih ederlerdi.

Kaynak G: Kibrislilar kahvelerde icki ve nargile icerek, kart oynayarak cok
zaman gegirip, para harcarken ayni zamanda da buralarda ¢ok para kazan-
manin yolunu da buluyorlardi. Clinki kahvehanelerde en dnemli pazar-
liklart neticelendirirlerdi. Tccarlar igin kahvehaneler, Grin fiyatlari igin
anlasmalarin yapildigi ve bu ylzden de borsa niteligi tasiyan bir bulusma
noktastyd. Siyasal calkantilarin yasandigi dénemlerde veya secim dncesi
kampanya (bizim dénemimize ingilizler'in getirdigi ve problem teskil eden
bir yenilik) zamaninda kahvehaneler bulusma noktalariydi. Kahvehaneler
sihirbazlar, aktorler, danscilar, mdzisyenler ve hem kadin hem de erkek
sarkicilar tarafindan ziyaret edilirdi. Son zamanlarda bazi kahvehane sahip-
leri duikkanlarina ufak sahneler kurup gosteriler icin Yunanistandan ama-
torleri ve tiyatro gruplarini davet ederlerdi.

Kahvehanelerde bir cok evlilik kararlastirilir ve babalar cocuklar icin burada
ceyiz belirlemekle baslayan anlasmalari neticelendirirlerdi. Bu davranislari
eski Yunanlilar'a benziyor. Asayis kurallar ve bildiriler kahvehanelerin
duvarlarina asilirdi ve pazarlari agik arttirma yapilirdi.
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Source H:

He sighed and lamented yesterday

He kept a secret

My useless husband

passed the whole night at the coffee shop

(Turkish folk song)

Source J: | worked as ocakci, and my husband served. In our coffee
shop there was no nargile. Coffee, milk, lemonate, sweet, lokum, ayran,
tea and milky tea. | used to make macun of water melons, pumpkin,
solanum melongena and walnut.

When my husband died (1959), | remained alone with four children. [...]
Until that day my husband did not let me go to coffee shops. [..] our
conditions (economical) did not allow us to employ anybody. [...] | con-
tinued to work on my own. [..]l cooked coffee and served [..] my mother
was with me [..] she used to wash the cups and glasses [..] | shall ask you
something. Didn'tit, as a woman running a coffee shop, create unpleas-
ant situations for you? No, no [..] such things did not happen [..] | did
not have any difficulty [..] | knew most of the clients since my husband’s
time, they were his friends. They even waited for me till | close the shop
and go home.

Source K: Coffee shops were known as meeting and leisure places for
men. Villagers and townsmen, after work, convinced themselves that
they had no other responsibility or duty; as soon as they had eaten
something, they escaped to coffee shop.

Source L: Long before the first Viennese coffee shops that conquered
the world appear, the Cypriot as all Orientals had its own coffee shop.
There they passed their free time both the town people as well as the
farmers. They were frequented only by men. No woman could enter,
even if she was accompanied by her husband.

SOURCE CARD 5/ KAPTA NMHIQN 5 /'/KAYNAK KARTI 5

Mnyn H:

X1e¢ avaoTtévale kal Opnvoloe
Kpatovoe éva HuoTIkO

O dxpnotog o &vtpag pou

mépace O T vuxta oto Kageveio

(Toupkikd SnUOTIKS TPayoUdI)

Mnyn O©: Aovreua we kabapioTpia Kal 0 Avtpag pou a£PRIPE. .. STo SIKS
pag Kageveio dev urmpxe oute évag Napyhéc. Kagpég, yaa, Aepovada,
YAUKQ, Aoukoupia, Boutupdyaha, Todl Kal YaAaKTWSEC Todl. .. EpTiaxva
macun amné kapmoulia, kohokuBa, pehit(ava Kat kapudia.

Otav mébave o avtpag pou (1959), éueiva poévn pe téooepa maidid. ..
Méxpt eKelvn TN U€PQ, O AVTPAC pou SeV UE APNVE va TiNyaivw OE KAPE-
vela. ..n katdotaor| pag (OIKoVOUIKK) Sev LAG EMETPETTE VA TIOOCAABOUE
KATTOIOV. . .OLVEXIOT VA OOUAEUW UAVN LOU. . .£QTIOXVA KAE Kal oépPloa. ..
padi pou ixa ™ unTépa pou, n omoia €mieve Ta GAITCAvIa Kal Ta TTOTH-
pla... ©a oag k&dvw pla epwtnon. H dlevBuvon evog kageveiou oag
Onuioupyouce SUCAPECTEC KATAGTACEIC AGYW Tou pUAOU oac; Ox|, OXL. ..
Tétola TpAypata Oev ouvéRavav..Agv gixa kapia Suokoia..Mvwplla Toug
TIEQIOOGTEPOUC ATTO TOUG TTENATEC KABWC iTav @ihot Tou dvtpa pou. Méxpt
TIOU UE TIEP{UEVAV WOTTOU Va KAElow To payadi Kat va maw OTTiTL.

Mnyn I: Ta kageveia ival ywwotd we pépn ouvévtnong Kat avauyrq
YA TOUC AvTPEC. Ot XWPIKOI ) 0L A0TO, UETE TN OOUAELQ, TIEMTEIOUEVOL TTWG
Oev €xouv Kapia GAn euBivn 1 kabrikov, Kat EpACoV PAVE KATL, TTyaivouv
oto Kageveio.

Mnyn 1A: Kaipo mpwv ta mpdta Bievvélika kageveia mou katéktnoay
TOV KOOHO, 0 KUTTPLog, OTTWGS ONOL Ol QVATOATEG, £ie TO SIKO TOU KAPEVEO.
Ekel mepvouoav Tov eNeUBEPO XPOVO TOUG TOCO Ol KATOIKOL TNG TTOANG
000 Kal Ol aypoTeC. Y& autd ouyxvalav pévo avtpec. Kapia yuvaika dev
HITOPOUCE va I0ENDEL, akOUN Kal av cuvodevdTav armod Tov cUCUYO TNG.

Kaynak H:

Din‘ah'ladi’vah'ladi
Bir giz bir sir sakladi
Benim hayirsiz gocam
Gavede sabahlad.

(Tdrkce manilerden)

Kaynak J: .. Ocagcilig yapardim, gocam da dagidirdi... Bizde nargile
yogudu. Gahve, sut, leymonadda, datli, lokum, ayran, cay, sutlu cay... ...
macun yapardim... Karpizin, gabagin, patlicanin, cevizin...

Gocam ¢linca (1959) galdim dért cocugunan... O gline gadar gocam
biragmazdi beni ¢ikayim ocagdan da gahvenin icine geleyim... Yardimci
falan dutacag halimiz yogudu, tek basima ise devam etdim. Hem gahveyi
yapar, hem da dagidirdim... Rahmetli anacigim da varidi yanimda, o da
fincannari, gadefleri ikardi... Bir sey sorayim, kadin olarak yalniz basiniza
bir kahveyi calistirmak... basiniza nahos seyler getirmedi mi? Yog yog...
Olmadi dyle aksi seyler... Hichir zorlug cekmedim ben... Misterilerimin
¢ogu gocamin zamanindan tanidigdi, arkadaslariydi. Hatda beklellerdi
ta kapadayim da gideyim eve.

Kaynak K: .. Kahvehane erkeklerin bir bulusma ve vakit gecirme yeri
olarak bilinegelmistir. Kdyltyse kdydeki, kentliyse kentteki kisi, glinltk
isinden paydos ettikten sonra, sanki baska sorumluluklari ve yapilacak
baska gorevleri olmadigina kendini inandirdigindan, evde acele yedigi
bir kag lokmadan sonra solugu kahvede alrr.

Kaynak L: Diinyayi fetheden ilk Viyanali kahvehanelerden cok énce,
tipki tim Dodulularin oldugu gibi Kibrishlarin da kendi kahvehaneleri
vardi. Hem kasabalilar hem de ciftciler bos zamanlarini burada
geciriyorlardi. Sadece erkeklerin ugrak yeriydiler. Kocasiyla birlikte bile
olsa hi¢bir kadin kahvehaneye giremezdi.
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How do our coffee shop traditions help us to
understand our neighbours?

Start by looking at Photograph 1 on Source Card 1.
Describe exactly what you see.
What sort of people do you see?
What are the people doing?

When do you think these photographs were taken?
Give reasons for your answer.

If you had to choose to go to one of these places, which
one would you go to? Why? What sort of clothes would
you wear?

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 1/ZEAIAA 1/ SAYFA 1

Nw¢ ot MapadOooElg TWV KAPEVEIWV A
BonBouv va KAaTavoONOOUHE TOUG YEITOVEG
Hagc;

Zekvriote e€etalovtag Ty Gwtoypapia T otnv Kapta
[nywv 1.

MeptypAPTe Tl akpIBWC PAETETE.
Tt eldoug avBpwmoug BAETETE;
Tt kGvouv ot GvBpwroy;

[1OTE TMOTEVETE OTI TEPARXTNKAV QUTEG Ol PUWTOYPAPIES
AITIOAOYAOTE TNV AMAVTNOT| 0AC.

Edv émpeTte va eMAEEETE VA EMIOKEPTE(TE Eva amd auTd
Ta Pépn, og molo Ba rinyaivarte; Natl; Tt eidoug pouxa
Ba popovoars;

A LOOK AT OUR PAST / MIA MATIA 270 MAPEABON MAY. / GECMISIMIZE BIR BAKIS

Kahvehane geleneklerimiz komsularimizi
anlamamiza nasil yardimci olur?

Kaynak karti 1'deki resim bakarak baslayin.
Tam olarak ne gérdtgundza tarif edin.
Ne cesit insanlar gortyorsunuz?
Insanlar ne yapiyorlar?

Bu fotograflar sizce ne zaman cekildiler? Cevabinizi
gerekgeleriyle belirtiniz.

Bu yerlerden bir tanesine gidecek olsaydiniz, bu hangisi
olurdu? Neden? Nasll kiyafetler giyerdiniz?
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Now look at all the photographs on Source Card 1.
Choose one of the pictures and imagine you were
visiting that coffee shop. Describe the coffee shop you
have visited both on the inside and outside. What
would you order?

Now ask your friends in the class what they ordered in
their chosen shop.

Decide which of the coffee shops shown in the pho-
tographs you think is the oldest? Which is the newest?

Make two columns. Write in one column all the things
that have changed from your oldest picture to your
newest. In the other column write down all the things
that have stayed the same.

Think about:
The furniture

The decoration

The utensils.

ACTIVITY CARD 1/ KAPTA APAZTHPIOTHTQN 1/ AKTIVITE KARTI 1
PAGE 2/ ZEAIAA 2/ SAYFA 2

Twpa koltdéte OAeg TNV Gwtoypagia Tng Kaptag
MNywv 1. EMAECTE pia amd TIC EIKOVEC Kal paVTIAOTEITE
TIWG ETIIOKETTEOTE TO OUYKEKPIUEVO Kapeveio. [Tepl-
YOAWTE TO ECWTEPIKO KAl EEWTEPIKO TOU KAPEVEIOU TTOU
éxete emoKePOel. TI Ba mapayyéAvare;

Twpa pWTAOTE TOU/TIC GIAOUC/EC 0ag oTnNV T&EN Tl
TIAPAYYEINQV OTO KAPEVEID TNG ETTIAOYNG TOUG,

AnogacioTe molo amdé Ta Kageveia mou amnelkovi(ovTal
OTIC €IKOVEG glval To TaAaldTepo. IMolo ival To o
Kavouplo;

Ouagte duo oAec. Mpdyte 0TN pia oTHAN OAa Ta
TPAYUATA TTOU €X0LV AMAEEL 0TV Kavoupla ElKGvVa
OUYKPITIKA E TNV TTAAAIOTEPN. 2TNV AAAN OTHAN KATO-
ypdayTte 6oa mpdyuata mapéueivay dla.
Inpeia yia okéPn:

Ta émma

H dlakdounon

Ta okeun

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Simdi Kaynak karti 1'deki buttin resimlere bakin. Bu
resimlerden birini secin ve o kahveyi ziyaret ettiginizi
farzedin. Ziyaret ettiginiz kahvenin hem disini, hem de
icini anlatiniz. Ne siparis ederdiniz?

Simdi sinifinizdaki arkadaslariniza kendi sectikleri kah-
vehanelerde ne siparis ettiklerini sorunuz.

Fotograflarda gordtiguniz kahvehanelerin en eskisi
sizce hangisi? En yeni olan hangisi?

ki stitun yapiniz. Birincisine, sectiginiz en eski fotog-
raftan en yenisine kadar nelerin degismis oldugunu
yazin. Ikincisine ise ayni kalan seyleri yazin.
Uzerinde diisiiniin:

Mobilya

Dekorasyon

Mutfak malzemeleri.
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How do our coffee shop traditions help us to
understand our neighbours?

Read Sources A and B on Source Card 2 and refer to
the photographs on Source Card 1. Now answer these
questions:

List at least two ways in which coffee was prepared
in the old coffee shops.

What were some of the reasons that people went
to coffee shops (other than to drink coffee)?

Which of the photographs do not fit with the
descriptions in Sources A and B? Why?

Read Sources C, D and E on Source Card 3. Now answer
each of these questions:

What would you order if you visited a coffee shop
in the beginning of the twentieth century and
what would you order if you visited now?

Who do you think prepared the beverages and
sweets at the beginning of the twentieth century
and where?

Does the same occur today?

Can you give an explanation about the ingredients
they used?

To what extent have these beverages and sweets
changed over the time?

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 1/ZEAIAA 1/ SAYFA 1

Nwg ot Mapadocelg Twv KaPEeVEIWV MAg Bon-
OoUV va KaTavoCOUE TOUG YEITOVEG pag;

Alafdote Ti¢ Mnyég A kal B otnv Kédpta MNnywy 2 kal
avagepbeite oTIC lkOveC TN KapTag Mnywv 1. Twpa
QTAVTNOTE TIG TTAPAKATW EPWTHOELG:

Kataypdyte TOuANaxIoTov U0 TPOTTOUG [IE TOUG
OTTOIOUC TTAPACKEUALOTAV O KAPES OTA TTANIA KAPE-
vela.
[Molol ATav oplouévol anod Toug AOYyouG TIoU ETTI-
OKETTTOVTAV Ol AVOPWTTOL TA KAPEVE(Q; (EKTOC amd
TO VA TTIIOLV KAPE).
[Moleg amd TIC elkovee Sev Talpldlouy e TIC TTEQL-
ypageg Twy Nnywv A kal B; Nart;
AlaBdaote TicMNnyég T, A kal E otnv Kdpta Mnywy 3. Twpa
QTAVTNOTE OTIG TAPAKATW EPWTNOEIG
T1 Ba mapayyeAvate €qv emokeNTOOA0TAV €va
Ka@peve(o OTIC apXEC TOU EIKOOTOU alwva Kal Tl
TwPA;
[Nolog MoTeVETE WG eToipadle Ta aVAPUKTIKE Kal
Ta YAUKG OTIC APXEC TOU Qlva Kal TTov;
To (610 cupBaivel kat orjuepa;
Mmopeite va SIEUKPIVIOETE TI OLUOTATIKA XPNOIUO-
miolovoay;

>emolo Fabud aMatav Ta ev AOyw YAUKAE kal ava-
WUKTIKA JE TO TIEPACHA TOU XPOVOU;

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Kahvehane geleneklerimiz komsularimizi
anlamamiza nasil yardimci olur?

Kaynak Karti 2'deki Kaynak A ve B'yi okuyunuz ve Kay-
nak Karti 1'deki resimlere bakiniz. Simdi de su sorulari
cevaplayiniz:

Eski kahvehanelerde kahvenin nasil yapildigiyla
ilgili en az iki yontem yaziniz.

Insanlarin kahvehaneye gitme sebeplerinden bazi-
lari nelerdi? (kahve icmenin disinda).

Kaynak A ve B'deki tasvirler, hangi resimlerle uyus-
muyor? Neden?

Kaynak Karti 3'teki kaynak C, D ve E'yi okuyunuz. Simdi
asagidaki her bir soruyu cevaplayiniz:

YirminciyUzyilin baslarinda bir kahvehaneyi ziyaret
ediyor olsaydiniz ne siparis ederdiniz? Simdi ne
siparis edersiniz?

Sizce yUzyilin baslarindaki mesrubatlari ve tatlilar
kimler, nerede hazirlarlardi?

GUnUmUzde de ayni durum sz konusu mu?
Kullandiklarr malzemelerle ilgili agiklama yapabilir
misiniz?

Zaman icerisinde bu mesrubatlar ve tatlilar ne
kadar degisti?
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Looking at any of the sources, think about each of the
following questions and write a short note about each.

What is the main idea of the Turkish folk song given
in Source H?

What was the position of women in coffee shops?
How did this situation affect women in relation to
their social and cultural life?

To what extent do you think the position of women
within the coffee shops has changed from earlier
times until now?

If you were a coffee shop owner at the beginning
of our century what actions would you take in
order to attract people to your coffee shop?

Do you think that nowadays coffee shops function
similarly to the past in order to attract customers?

To conclude your investigation into coffee shops in
Cyprus, work in groups to prepare a presentation show-
ing how coffee shops have always helped different
communities in Cyprus to understand each other and
meet together.

ACTIVITY CARD 2 / KAPTA APAZTHPIOTHTQN 2 / AKTIVITE KARTI 2
PAGE 2/ ZEAIAA 2/ SAYFA 2

E¢etdlovtac omoladnmote amnod TIC TINYES, OKEPTELTE TIC
TIAPAKATW EPWTNOELG KAl YPAYTE pia ouvtoun onuei-
won yla k&Be pia amd auTég.

Mola gival n kevtpIkr| 16éa Tou SNUOTIKOU Tpayou-
d1ov otnv MNnyn H;

Mot ATav n 6€on Twv YUVaIKWwy oTa KaeVveia; Mwg
eNNPEale N OLYKEKPIUEVN KATAOTAON TIC YUVAIKEC
0€ OX€0N WE TNV KOWWVIKM Kal TTOATIOTIKF) TOUG
Qwn;

>€ Tolo Babud mMOTEVETE WG EXEl UETABANDEL N
B¢on Twv yuvalkwy ota Kageveia and maAalodtepa
HEXPL ONUEPT;

-Eav rioacTtav I81oKTHTNG/ pla KapeVEiou OTIC APXES
TOU QIWVA A, TLEVEPYELEC Ba KAvaTE TPOKEIUEVOU
VAl TIDOOEAKUCETE KOOUO OTO KAPEVEIO OAG;

MOTEVETE TIWE TA ONUEPIVA KAPEVEIQ AEITOUPYOUV
LIE TOV (D10 TPOTIO, TIPOKEIUEVOU VA TIDOCEAKUGOUY
TIEPIOOOTEPOUC TTEAATEG;

Ma va oANokANpWaoeTe TN SlePeLVNON OAG YIA TAl KAPE-
veia ¢ Kumpov, epyaoTeite oe opddeg Kal TTPOETOL-
LAOTE pia mapouciaon, n omofa 6a mpoBAalel Tov Tpdmo
LIE TOV OT10[0 T KaPeveia BonBovoav mavtoTe TIC Sla-
(POPETIKEC KOWVOTNTEC TNE KUTTPOUL VA KATAVOOOLV KAl
VA OLVAVTACOULV N Wia TNV AAAN.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY. / GECMISIMIZE BIR BAKIS

Kaynaklar goz éninde bulundurarak asagidaki her
soru Uzerinde ddsidnUin ve her biri icin kisa birer not
yazin.

Kaynak Hde verilen Turk manisinin ana fikri nedir?

Kahvehanelerde kadinin konumu neydi? Bu durum,
kadinin sosyal ve kiltUrel yasantisini nasil etkiledi?

Sizce eskizamanlardan bugtine, kadinlarin kahve-
hanelerdeki konumu ne 6lctde degisti?

Bizim yUzyilimizin basinda bir kahvehane sahibi
olsaydiniz, kahvehanenize insanlari cekmek icin
ne gibi seyler yapardiniz?

Sizce gUinUmzun kahvehaneleri daha fazla mus-
teri cekmek icin gecmisteki kahvehanelere benzer
sekilde mi calisiyor?

Kibris'taki kahvehanelerle ilgili arastirmanizi tamamla-
mak icin grup olarak calisip, Kibris'taki farkli toplumla-
rin birbirlerini anlamalarina ve birbirleriyle bulusmala-
rina kahvehanelerin nasil yardimci oldugunu konu alan
bir sunum hazirlayin.



Introduction to the topic

This topic focuses on how people in Cyprus have dressed over the last 500
years. The topic will provide opportunities for pupils to explore this impor-
tant aspect of Cypriot culture. A range of knowledge and skills will be
developed. The focus of this topic is the development of cultural understand-
ing and empathy. Pupils will also have opportunities to develop their under-
standing of concepts such as change and continuity, similarity and difference.
The amount of time needed for each of the Activity Cards will depend on
the age and ability level of the pupils and on the nature of supplementary/
active learning strategies chosen by the teacher.

Learning intentions

The enquiry question for this topic is:'What does what we wear teach us
about ourselves? Specific learning intentions for each age group are:
Primary level pupils will:
° Interpret primary sources.
°  Appreciate similarity and difference.
*  Respond to sources and explain their feelings.
*  Reflect on the issue of stereotyping.
Lower Secondary level pupils will:
©  Assess utility and reliability of sources.
¢ Understand the cultural significance of aspects of fashion.
°  Respond to sources and explain their feelings.
*  Empathise with others.
Upper Secondary level pupils will:
° Assess the relative utility of sources.

*  Explore the perceptions of contemporary travellers and modern
historians.

* Identify the key factors that impacted on fashions in the past.

¢ Create a presentation, giving due consideration to diversity of
background, culture and beliefs of the audience.

Pedagogical approaches

Pupil learning in this topic will be guided by the questions and activities on
the cards. However, as pupils learn best when they are actively and emo-
tionally engaged with the stimulus material, teachers should adopt active
learning strategies to encourage critical and creative thinking and discussion
by the pupils. Among the strategies that can be used are:

Layers of inference: This places the picture, photograph or text at the
centre of a supportive frame which can be presented as a series of boxes.

A LOOK AT OUR PAST

TEACHER NOTES

In each of the boxes, an open question invites a pupil response. The first
box might ask:“what does the source tell me?”; the second: “what does the
source suggest?”; the next box might ask “what does the source not tell
me?"and the final one:"what questions do | need to ask?”. At each level the
questions are progressively more challenging and help pupils move from
basic comprehension of the source to more challenging analytical and
evaluative work.

Lines of interpretation: Using this strategy, pupils work in groups to exam-
ine a range of sources. A key enquiry question is set and a relevant source
is provided for each group. The words ‘No'and 'Yes' are placed at each end
of a‘washing line’ Each group has to decide where to place their source on
the line and must defend their decision by referring to key evidence in the
source which has influenced their decision. The same source is given to the
next group who analyse it and agree or disagree with the original decision.
The benefit of this methodology is that it encourages pupils to analyse the
sources closely and develops their capacity to construct and support
arguments.

Assessment

Itis expected that assessment will be by a combination of teacher observa-
tion and professional judgement, and pupil self-assessment. The focus of
these materials is cultural understanding and empathy, therefore as well as
assessing the more ‘traditional’historical skills, assessment must also explore
the extent to which the pupil is aware of, or sensitive to, the ideas of others
and accepts the validity of different perspectives.

As pupils progress through the topic, they are invited to create lengthier
responses which can be evaluated according to criteria which they help
establish. For a fuller discussion of pupil self-assessment, please see the
General Notes for the Teacher. In this topic the teacher should try to ensure
that:

* learning intentions are shared with the pupils;

*  pupils know what they are trying to achieve;

°  pupils are involved in assessing their own work and that of others;

*  pupils and teachers work together to assess the learning.

Sources available for this topic on the pupil Source Cards:

A Painting: Friday Bazaar close to St Sophia Church, 1936. By Arthur
Legge, a romantic artist with special interest in everyday scenes.
Rita Severis (2000) Travelling Artists in Cyprus 1700-1960,image 252,
p. 208.

B Bourgeoisie family of Nicosia, 1900. Photographic album, Leventis
Municipal Museum of Nicosia.



FASHION IN CYPRUS

Couple in their festive cloths at the festival of St Herakleidios
Monastery, end of the nineteenth century. A photograph by Max
Ohnefalsch-Richter, cited in Marfin Laiki Bank Cultural Centre, 1993,
Studies in Cyprus, image no.70a.

Group of Nicosia citizens in front of St Sophia. A photograph by
John Thomson cited in Marfin Laiki Bank Cultural Centre (1984)
Through Cyprus with a Camera in the Autumn of 1878, p. 47.

E. Rizopoulou, Hegoumenidou (1996) The urban costume of Cyprus
during the 18th and 19th century, p. 22.

Abbe Mariti, (1769) Viaggi per Iisola di Cipro, (published on the
internet: http://www.cyprusexplorer.globalfolio.net/eng/history/
mariti/index02.php).
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G Archduke Louis Salvator of Austria (1881) Lefkosia, the capital of
Cyprus, Kegan Paul and Co, London, reprinted 1983 by Trigraph,
p. 58.

H Cahit, Neriman (2009) Turkish Cypriot Women in Historical Perspec-

tive, Limassol, pp. 53-5

J E. Rizopoulou, Hegoumenidou op. cit,, pp. 41-2.

Links to other topics in the pack

There is a strong link to Topic 1'Wedding traditions in Cyprus.



Eicaywyn oto Oépa

TO CUYKEKPIUEVO OUVOAO TINYWV KAl SPACTNPIOTHTWY ETTIKEVTPWVETAL OTO
TIOG vTuvovTal ol dvBpwrot otny Kumpo ta teheutaia 500 xpdvia. To Oéua
TIAPEXEL OTOUC/OTIC aBNTEY/TPIEC TNV €ukalpia va SlEpeuvricouy auTr TN
ONHAVTIKH TTTUXH TOU KUTIPIOKOU TIOAITIOHOU. AVaTTUOCETAL P OEIPA YV W-
WV Kal OECIOTATWV. 2TO EMKEVTPO TOU CUYKEKPIUEVOU OEuaToc BpiokeTal
n avantuén MOATIOUIKAG Katavénong Kal I0TopIKAG evouvaiotnong. Ot
HaBNTEG/TPIEC €XOLV ETTIONC EUKAIPIEC VA KAANEQYHTOULY TNV KATtavonon
EVWOIWDV OTTIWE N AAANQY KAl N OUVEXELQ, OHOIOTNTES Kal Slapopéd, O xpOvog
IO amaiTeital yia Ty kabe pia amd Tig képteg Spactnplottwy Ba e€ap-
NBel amd v NAkia kat amod To emimedo (KAVOTNTAS TwY HaBNTWv/Tplwy,
Kabwe kat amd T eUON TWV CUUTANPWLHATIKWY, EVEQYWY OTPATNYIKWY
HABnong mou Ba emAeyouv amd Tov/TNV eKMAIBEVTIKO.

Ma@noakég mpoBécelg

To epWTNHA mPOC Slepelivnon yia To Oéua eivat: «Tt pag S1IdAackouy yia Tov
€0UTO PAC AUTA TIOU QOPapE; Ot OUYKEKPIUEVEG HaBnolakég TPOBETES yia
TNV K&Be NAIKIakr opada ival ot akOAOUBEC:
Anpotikd: Ot HaBnTéG/TPLEG Vat:
°  EpunveloouV MPWTOYEVE(G TTNYES
¢ Katavorjoouv Ti¢ opoloTNTES Kal TIG OlApOPES
°  AvtamokplBouv Ge pia iyr €ENyWwvTag Ta CLVAICONUATA TOUG
*  [poBANUATIOTOVV OXETIKA HE TO BEUa TWY OTEPEOTUTTWV.
fupvdoto: Ot paBnTéy/TpIeg va:
*  A&lohoyrioouv TN XPNOIHGTNTA KAl TNV A&loToTia Twv TTywv
*  Katavorjoouv Tnv MONTICTIKY ONUAGCIA TwV TTTUXWY TN HOSAG
°  AvtamokplBouv Gg Jia iy €ENyWVTag Ta CLUVAICONUATA TOUG
*  KaMgpyrioouv Tnv ecuvaiobnar| Toug TPog Toug AANOUG,
AUKelo: Ot HaBNTE/TPIEG Vat:
° A&IoAOYAOOUV TN OXETIKHA XPNOIATNTA TWV TTNYWV
° AlgpeLVAOOLY TIG AVTINAYPELG TWV CUYXPOVWY TASISIWTWY KAl I0TO-
PIKWV
°  Avayvwpioouv Toug Bacikolc MapAaYoVTEC TTOU EMTNEEQCAV TN
168a o010 TTaPeNBdY
* Mpoetolpdoouv pia mapousiaon AapBavovtac copapd unogn
TNV TTOIKINOHOP®Ia TOU LTTORABPOU, TOU TTOATIOHOU KAl TWV TIETTOL-
Or\cEwV Tou Kovou.

Naidaywyikég mpooeyyioeig

H pabnon yia 1o ©éua autd Ba kabodnyeitat amod Ti pWTACEIS Kal dpa-
OTNPEIOTNTEG OTIC KAPTEC. OUwE apou ol LabnTéY/TpleC pabaivouy kaNiTepa

MIA MATIA 2T0 MAPEAOON MAX

XHMEIQZEIZ TIA
EKMAIAEYTIKOYX

&tav acxohouvTal VEPYA e UNKO TTOU TOUG TaPEXEL €peBiouaTa, ot Kmal-
Seutikoi Ba mpémel va UIOBETOUV OTPATNYIKEG EVEQYOUC UABNoNG yia va
evBappUVoLV TNV KPITIKH Kal SNUIOUPYIKY) OKEPN Kal cu(Tnon avapeoa
OTOUG LAONTEY/TPIEG. AVAUESA OTIC OTPATNYIKES TTOU TTOPOUV VA XPNCIUO-
moinBouv eivat:

Emimeda Zupmepaopdtwy Autd TomoBeTel TNV €IKOVA, TN ewToypagia (rf
TO KEIUEVO) OTO KEVTPO EVOC UTTOOTNPIKTIKOU TTAQICIOU TTOU UITOPE! VA TTAPOU-
ol00Tel oav pia oglpd amd opboywvia. e kabéva amod Ta opboywvia, éva
avamdvnTo EPWTNHA QVAHEVEL TNV ATAVTNON Tou/TNG padntri/tplag. To
TIPWTO 0PBOYWVIO PWTA: «TI LOU ATTOKANUTTITEL N TTNYr»; To OUTEPO «TI UMOPW
va oupEPAvVW»; (H Tt elonyeitat n mnyry;). H epwtnon tou emdpevou opbo-
ywviou eivat «Tt §ev LoU AmOKAAUTTTEL N GUYKEKPIEVN TINYH»; TEAOC, «oleg
EPWTNOEIC TIPETIEL Va KAVW;». 2TO KABE eminedo, o Babuog duokohiag Twv
€pWTAOEWV auéavetal MPOOSEVTIKA Kal BonBd Toud/TIC HaBNTEY/TPIES va
HeTaBolV amd TNV armir) Katavonon TG TNYNG o€ 1o OUOKOAN, AVAAUTIKY
Kat a&lohoyikr epyacia.

Mpappég Epunveiag XpnolpomowvTag tn OUYKEKPIPEVN OTPATNYIKT, Ol
HaONTé/TplEC EpyalovTal O OPASEG YIa VA EEETACOUY HIA GEIPA TINYWV.
Exel Te0e( T0 BaoIKO EpWTNHA TIPOC SIEPELVNON, EVW) TTAPEXETAL LI OXETIKT
TiNyn yia kaBe opdda. Ot AEEEIC «OX» Kall «va» TomoBeTovVTal 0TA OUO AKpa
EVOC «OXOIVIOU AMAWUATOC POUXWV». KABe oudada Mpémel va amogaoioet
1100 B TOMOOETAOEL TNV TINYN TNG KA TIPETTEL VA UTTEQAOTIIOTEL TNV and@aon
NG AVAPEPOEVN OE BACIKA OTOIKEID TN TINYIAC T OTTO(A £XOLV ETTNPEACEL
NV andeaon Twv Ye@v NG H idia mnyr Sivetal kat otny emopevn oudda,
N omola TNV avaAVEl Kal CUUPWVEL 1} SIa@VEL LE TNV ApxIKr armdeacn. To
TAEOVEKTN A QUTAC TNG HeBodoloyiag eival 0Tt evBappUVeEl TOUY/TIC Labn-
TEYTPIEC VA AVAAUCOLV SIECOSIKA TIC TINYEC KAl VA avarTUEOLV TV IKAVOTNTA
Snuiovpyiag Kal oTAPIENE TWV ETTIXEIPNUATWY TOUG,

A&loAéynon

Avapévetal mwg n aglohdynon Oa yivel e éva ouvSuaouod mapATNENCEWY
Kall ETTAYYEALIQTIKAG KPIONC TOU EKTTAIOEUTIKOV, KABWCE Kall UE auToagloAdynon
TOU/TNG HaBNTA/TPIAG. 3TO EMTIKEVTOO TWV CUYKEKPILEVWY UAKWV BploKeTal
N TTOAITIOWIKY) KATavONnon Kal N I0TOPIKK €0uvaicBnon, yia autd Kal EKTOC
ané v a&loAdynon Twv To «TTaPad0CIaKWY» IGTOPIKWY IKAVOTATWY, N
alohdynon mpémel emiong va Slepeuva tov Babud atov oroiov o/n pabnty/
Tpla ouveldnTomolel T Unapén ry deixvel euaiobnaia mPog TIG 16€eC TwV
ANWV Kal armodéxeTal TNV eyKUPATNTA SIAQOPETIKWY TIPOOTTTIKWV.

KaBw¢ ol pabnté/tpleg mpoxwpouv otn Slepelivnon Tou OEUaTog, Kahou-
VTAl VO avamtuEouV TTIo EKTEVE(G AMAVTICELS, Ol OTTOIEC UTOPOUV VA AfIONO-
ynBouv cUHGWva pe kpitrpla mou BonBouv kat ot {dlot va kaBiepwBouv. Na
Ha MANPEaTEPN OLCNTNON TNG QUTOAEI0AOYNONG TWV HaBNTWv/TpIwy, PA.
[EVIKEG ZNUEWOELG YIa EKTTAIOEUTIKOUC. 2TO OUYKEKPIHEVO OEla, Ol EKTIal-
SeuTikoL Ba mpérel va mpooTabrioouy va Slao@aiioouy OTL:

° ol pabnotakoi otdyol polpddovTal HE TouG LaBNTE/TPIES
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ol HabnTtég/Tplec yvwpilouv Tt Tpoomabouv va eMTUXouV

Ol HaBNTEG/TPIEC CUHHETEXOLY OTNV AELOAOYNON TWV SIKWY TOUG
£PYQOIWY, AANA KAl TwV AWV

UTTAPXEL OLUVEPYADTA HaBNTWV/PIOV Kal EKTTAIOEUTIKWV YIa TNV
alohdynon tng pddnong.

AwaBéopeg mnyég otig Kapteg Mnywv twv Madntwv/

TPIWV
A

Mivakag: Maddpt TG Mapaokeurg KOVTA TNV EKKANGia TN Ayiag
Joplag, 1936. Ao Tov Arthur Legge, évav popavTiko KaATEXVN
e 11aitepo evdlapépov yia TIG KaBNUEPIVEG OKNVEC. Rita Severis
(2000) Mepiobevovteg KaAitéyveg otnv Kompo armd to 1700-1960,
sIKkova 252, oeh 208.

Oioyévela Tn¢ aoTikig Tagng otn Acukwoia, 1900. DwtoypaPiko
AeUkwua, AeBévtelo AnpoTikd Mouaeio Asukwaiag,

Zeuydpl VTUPEVO [E EOPTAOTIKA pOUXA OTO TTavnyupl Tng Movrg
Tou Ay. Hpakheibiou, TéAn Tou 190U aiva. ATTo TO WTOYPAPIKO
AeUkwpa tne Ohnefalsch-Richter armd Marfin Laiki Bank Cultural
Centre (1993) MeAétec otnv Kumpo, eikdva no.70a.
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Opada mohitwv tng Aeukwoiag umpootd otny Ayia Zoeia. Qwto-
ypapia amd Tov John Thompson, amd Marfin Laiki Bank Cultural
Centre (1984) H Kommpog uéoa ard 1o pwtoypapikd ¢akd to piivé-
TIwpPo T0U 1878, OEN. 47.

E. PillomoUhou-Hyoupievidou, (1996) H aotikri evduuaoia te Kimpou
katd Tov 180 kat 190 aiwva, oeN. 22.

AR&g Mariti, Viaggi per I isola di Cipro, 1769 (Snpooleutnke 0To
Sadiktuo: TZIOBANI MAPITI, Ta&idia oto vnoi tng Kimpou).

ApxidoukaclLouis Salvator TncAuoTtpiag(1881) Asukwoia, n mow-
tevovoa teKUmpou, Kegan Paul k.é. Aovdivo. Avatunwbnke to
1983 andtnv Trigraph, oeA. 58.

Kaxit, Nepiudv, (2009) ToupkokUmpIES yuvaikeg O pia loTopikr
[pooéyyion, Nepeodg 0.0. 534-535

E. PilComovhou-Hyoupevidov, 6. a., 6.0.41-42.

Tuvdéoelg pe ala Opata mou mepihapfavovrtal oto
mapov VNIKO

Yndpyel vtovn ouvagela pe To O¢ua 4:"OtTaunhies Mapadooeic tng Kumpou'”



Konuya giris

Bu bolumdeki kaynaklar ve aktiviteler, gegmis 500 yil icinde Kibris'taki insan-
larin nasil giyindiklerine odaklanmaktadir. Bu konu égrencilere, Kibris kultd-
riintn bu 6nemli yoninu kesfetmeleri ve bu yolla cesitli bilgi ve beceriler
gelistirebilmeleriicin olanaklar saglayacaktir. Konunun odak noktasi, kultdrel
anlayis ve empati gelistiriimesidir. Ogrenciler ayrica degisim, stireklilik, ben-
zerlik ve farklilik gibi kavramlari daha iyi algilama imkani yakalayabilecekler-
dir. Her aktivite kartr icin gerekli olan zaman, 6grencilerin yasina, beceri
dizeyine ve 6gretmen tarafindan secilen destekleyici/aktif 6grenme stra-
tejilerine bagli olacaktir.

Ogrenme amaclan

Bu konunun arastirma sorusu sudur: “Giydiklerimiz, kendimizle ilgili bize
neler dgretir?” Her yas grubuna 6zel 6grenme hedefleri:
IIk 6gretim diizeyi: Ogrenciler,
©  Birinci el kaynaklari yorumlayacak.
*  Benzerlik ve farkliigr anlayip takdir edecek.
* Kaynada karsilik vererek duygularini agiklayacak.
©  Genellemeler ve basmakalip kliseler tizerine dustinecek.
Orta égretim diizeyi: Ogrenciler,
*  Kaynaklarin ise yararliligini ve gtivenilirligini degerlendirecek.
*  Moda unsurlarinin kilttrel nemini anlayacak.
*  Kaynaklara karsilik vererek duygularini aciklayacak.
*  Digerleriyle empati kuracak.
Lise diizeyi: Ogrenciler,
©  Kaynaklarin goreceli ise yararliigini degerlendirecek.
° (Cagdas gezginlerin ve modern tarihgilerin algilarini kesfedecek.
*  Gegmiste modayi etkileyen ana faktorleri belirleyebilecek.

°  Hedef kitlenin ge¢misleri, kilturleri ve inanclarinin cesitliligini
dikkate alarak sunum hazirlayacak.

Pedagojik Yaklagimlar

Ogrencilerin 6grenme siireci, kartlardaki aktiviteler ve sorularla ydnlendiri-
lecektir. Ancak, 6grenciler, uyarici materyallere duygusal olarak ilgi duyduk-
larinda ve aktif bir sekilde katilim gosterebildiklerinde en iyi 6grendiklerinden,
ogretmenler 6grencilerin elestirel ve yaratici distinmeleri ile tartismalarini
destekleyecek aktif 6grenme stratejileri benimsemelidir. Kullanilabilecek
stratejiler arasinda sunlar vardir:

Cikarsama Kademeleri Bu aktivite; bir fotograf, resim (veya yaziyi) bir dizi
kutucuk seklinde sunulabilecek kademeli bir cercevenin merkezine yerles-

GECMISIMIZE BIR BAKIS

OGRETMENLERE NOTLAR

tirir. Her bir kutuda acik uglu bir soru 6grencilerin cevap vermesini tesvik
eder. Ik kutu sunu sorabilir: “Bu kaynak bana ne séyliyor?”ikincisi, “Bundan
ne ¢ikarabilirim?” (veya bu kaynak ne anlama geliyor? ). Bir sonraki kutuda
su sorulabilir:"Kaynagin bana sdylemedigi sey nedir?”Ve son olarak:“Sormam
gereken sorular nelerdir?”Her bir kademedeki sorular giderek zorlasmakta
ve Ogrencilerin, kaynagi basit sekilde anlamalarindan baslayarak, kaynaga
daha zor olan analitik ve degerlendirici sekilde yaklasmalari saglanmaktadir.

Yorumlama Hatti Bu stratejiyi kullanarak, 6grenciler, cesitli kaynaklari ince-
lemek icin gruplar halinde calisirlar. Her bir grup icin ana arastirma sorusu
belirlenir ve gerekli kaynak saglanir. ‘Evet’ ve ‘hayir kelimeleri bir “camasir
ipi“nin iki ucuna yerlestirilir. Her grup, kaynagini ipin hangi ucuna yerlestire-
cedine karar vermek zorunda olup, kararlarina etkide bulunan kaynaktaki
kanita dayanarak vermis olduklari karari savunmalidir. Ayni kaynak, bunu
analiz eden bir sonraki gruba da verilir ve esas kararla ayni fikirde olup
olmadiklari sorulur. Bu ydntemin yarari, hem 6grencilerin kaynaklari yakindan
analiz etmelerini, hem de arglimanlarini olusturma ve destekleme kapasi-
telerini gelistirmelerini tesvik etmesidir.

Olgme-Degerlendirme

Degerlendirmenin, 6gretmenin goézlemi ve profesyonel muhakemesi ile
ogrencinin 6z-degerlendirmesinin bir birlesimi olmasi beklenmektedir. Bu
materyallerin odaklandidi nokta, “geleneksel” tarih becerileri oldugu kadar
empati ve kiltUrel anlayis oldugundan, degerlendirme, 6grencinin baska-
larinin fikirlerine yonelik farkindaligi veya duyarliligini ve farkli bakis acilarinin
gecerliligini ne kadar kabul ettigini 6lgmelidir.

Ogrencilerin, konuyla ilgili ilerledikce, daha uzun cevaplar vermeleri bekle-
necektir. Bdylece bu uzun cevaplar, olusturulmasinda yardimci olduklari
kriterlere gore degerlendirilebilecektir. Ogrencilerin kendi kendilerini deger-
lendirmeleriyle ilgili daha genis bilgi icin litfen Ogretmenler icin Genel
Notlar'a bakiniz. Bu konuda 6gretmen sunlari saglamaya calismalidir:

*  QOgrencilerle 6grenme hedefleri paylasiimali;
° Ogrenciler neyi basarmaya calistiklarini bilmeli;

°  Ogrenciler hem kendi hem de digerlerinin calismalarini degerlen-
dirmede yer almal;

° Ogrenme surecini degerlendirmede égretmenler ve dgrenciler
beraber calismali.

Ogrencilerin kaynak kartlarinda bulunan kaynaklar

A Resim: Aya Sophia Kilisesi'ne yakin Cuma Pazari, 1936. Arthur
Leggeden; giindelik yasam manzaralarina ¢zel ilgisi olan roman-
tik bir sanatg. Rita Severis (2000) “Travelling Artists in Cyprus 1700-
1960 (1700-1960 Kibris'a Seyahat eden Ressamlar), resim 252"s. 208.
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Ozellikle birinci konu olan Kibris'ta dtigiin gelenekleri'yle yakindan iliskilidir.
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Source E: During the Ottoman period, for political and religious
reasons, especially because of the need of distinguishing the subjects
from the dominant Ottomans, there were imposed restrictions in
using some cloths or colours. Every new sultan introduced new
provisions on costume. Murat the Third (1574-1595) had imposed
black cloths on all Christians. In 1703 a firman was issued forbidding
Greeks, Armenians and Jews of the empire to wear coloured cloths,
yellow shoes and expensive fur coats.

In 1806, another sultan’s order distinguished the Greeks (rums’) in
three social classes, each to wear distinct cloths. Green was the colour
of the Prophet’s race and its special characteristic was the head-dress
(‘sariki"). In his enumeration of the Nicosia officers in 1745, Drummond
mentions that the green head-dress was a privilege only for the
ancestors of Mohammed. These distinctive characteristics were not
an invention. During Byzantine times, cloths, head-dress and shoe
colour signified office, though not social class.

Abiding by the costume restrictions was compulsory in Istanbul but
in other regions of the empire it depended on local traditions and
the character of local authorities. In the Mediterranean islands, inclu-
ding Cyprus, there was great freedom. Turner (1815) noted that the
head-dress of Greek villagers in Cyprus was commonly white, without
provoking any reaction by the Ottomans, although white head-dress
was generally forbidden to non Muslims. [....] Peter Texeira noted in
1605 that Cyprus was the only place subject to the Ottomans where
he saw Christians wearing hats. Everywhere else, they were only
allowed to wear a cap with fur or blue head-dress, except for Greeks
and Armenians whose head-dress was red.

SOURCE CARD 2/ KAPTA MHTQN 2

Mnyn E: Adyol mohimikol kat BpnokeuTikoi, kupiwg n avéykn Siakpl-
ON¢ TWV UMOTEAWV amod Toug Kuplapxoug OBwpavoug, eméBaiav
OTOUG PAYIASEC TTEPIOPIOHOUE OTN XPHON OPIOUEVWY EVOULATWY I
XPWHATWV. K&Be véog coultévoc mou avéBalve oto Bpdvo €6ive
auotnpég dlatavég yia Tipnon Twv mepi evdupaoiac dlataewv. O
OoLATAVOC Moupdt I (1574-1595) eixe emPBalel oe GAOUC TOUC XPl-
oTIavoUC Ta pavpa evduuata. To 1703 amayopeUTnke UE QIOUAVL
oTou¢ EAnveC, Toug Appiévioug Kal Toug EBpaiou, e OAn Tnv emi-
KPATELQ, VA pOPOVV XPWHATIOTA poUXA KAl KITPIVA TTAmOUTOola, KABWG
Kal akplRéc youvec. To 1806, e couATtavikr Slatayry ol payladeg
Slalpédnkav o€ TPEIC TALEIC e oplopéva evdupata n Kabeuid. To
TIPACIVO AMOTEAOUGE TIPOVOUIO TNG PUARC TOU Ipo@rTn KAl TO KUPL-
OTEPO SIAKPITIKG OTOIKEID ATAV TO KAAUUUA TN KEPAANC. TNV ama-
piBunon Twv alwpatouxwv otn Acukwaia To 1745, 0 Drummond
QVAPEPEL OTITO TIPACIVO GAPIKI ATAV TIUNTIK SIAKION TWVY Amoyovwy
Tou Mwapeb. Ta Slakpttikd autd otolxeia Sev amotedovoay véa
emvénon. Kat katd toug Bulavtivoug xpovoug To évauud, TO KAAUPUA
TNG KEPAANC KAL TO XPWHA TV Umodnudtwy Sridwvay To a&iwpa tou
PEPOVTOC, XWPIC OUWE SIEKPION OE KOIVWVIKA OTPWUATAL

H tipnon Twv amayopeuTIKWY SIaTaewy nTav avotner otnv Kwv-
OTAVTIVOUTIOAN, GG OTIG ETTAPX(EC €apTIOTAV OO TIG TOTTIKEC CUV-
OrKEC Kal TO XAPAKTAPA Twv APXWY. 2TA VNOLA Tou ApXITTEAGYOUC,
ATTOU KATOIKOUOAV KUPIWG EANNVEG, ETIKOATOUOE EYAAN eAeLBEepIQL
To {10 ouvéBatve kat otnv Kumpo. O Turner (1815) mapatr)pnoe mwg
TO GOPIKITTOU POPOVUCAV OL ENNVEC XWPIKO! TNV KUTTPo fxe uvABwg
XPWHA AEUKO, XWwpIC va TTpokahel Tnv avtidpaon Twv OBwuavwy,
TIAPOAO TTOU TO AEUKO GAPIKL AmayopeLSTAV YEVIKA OTOUC n Mou-
OOLAUAVOUC.... O Peter Texeira mapatripnoe 1o 1605 &TI N Kummpog
ATav 1o Pévo umddoLho oToug OBwuavoUS Uépoc omou eide Xpli-
OTIAVOUC VA GOpPOoLV KaméAa. X GAoUC Toug AAOUC TOTIOUG ETTITPE-
TIOTAV VA POPOUV GKOUPO UE YOUVWA 1 UTTAE KEQPAAOUAVTNAO, TTOU
Y10 TOUG EAANVEG Kal TOUG APUEVIOUG ATAV KOKKIVO.
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Kaynak E: Osmanli dénemi boyunca, siyasi ve dini sebeplerden,
ozellikle, tebaayl hikimran Osmanlilar'dan ayirt edebilme ihtiyacin-
dan dolayi, bazi renklerin ve kiyafetlerin kullanilmasinda kisitlamalar
vardl. Basa gecen her yeni sultan, kiyafetle ilgili yeni htikimler getir-
misti. 3. Murat (1574-1595), tim Hristiyanlara siyah renkli kiyafet
giyme zorunlulugu getirdi. 1703'te yayinlanan fermanda, imparator-
luktaki Yunanlilar'in, Ermeniler'in ve Yahudiler'in renkli kiyafetler, sari
ayakkabilar ve pahali kirk ceketler giymeleri yasaklandi.

1806'da baska bir sultan, Yunanlilar'in (Rumlar'in) Gg farkli sosyal sinif
icerisinde ayrilmalarini ve her birinin, s6z konusu sinifa 6zel, farkli bir
renk giymelerini emretti. Her sinif farkli bir renk giyecekti. Yesil, pey-
gamber soyundan olanlarin rengiydi ve onlarin &zel bir sariklari vardi.
1745'teki Lefkosa gorevlilerinin sayiminda, Drummond, yesil sanigin
sadece Muhammed'in soyundan gelenlere yonelik bir ayricalik oldu-
gundan bahsediyordu. Bu ayirici 6zellikler, yeni bir icat degildi. Bizans
zamaninda kiyafetler, sarik ve ayakkabr rengi, sosyal sinifin olmasa
bile mevkinin gostergesiydi.

Kiyafet kisitlamalarina uymak Istanbulda mecburiydi; fakat impara-
torlugun diger bolgelerinde durum, yerel gelenege ve yerel otorite-
relerin karakterine baglydi. Kibris dahil, Akdeniz adalarinda muazzam
bir 6zgurltk vardi. Beyaz sariklar genellikle Misliman olmayanlara
yasakt; ancak Turner (1815), Kibris'taki Rum kéylulerinin sariklarinin
cogunlukla beyaz oldugunu ve bunun Osmanlilar arasinda herhangi
bir tepki uyandirmadigini belirtmisti... Peter Texeira, 1605'te Osman-
liya bagl olup da, Hristiyanlarin sapka taktigini gérdigu tek yerin
Kibris oldugunu vurgulamisti. Diger her yerde, sarigi kirmizi olan Rum
ve Ermeniler disinda, sadece kirklU baslik veya mavi sarik takmalarina
izin vardi.
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Source F: The Cypriots are generally well formed, tall and good-looking,
sober and temperate. The women have mostly good eyes, but ugly
features, and few are seen of any special beauty: they are tall, spirited,
little industrious, and luxurious: they are long-lived, and often re-marry
when they are already great-grandmothers. [...] The men dress alla Turca,
like those of Constantinople, and so too the women of any position,
except for the adornment of the head, which is high and striking, a
fashion of very ancient date. Their general costume, ‘alla Cipriotta'is more
scanty than the other alla Turca ; it consists of a kind of tight vest, and a
skirt of red cotton cloth. The outer garment — which they call binish —is
of cloth, velvet or other silk stuff. This is a long mantle, which starts from
the shoulders, and passing over the arms, almost reaches the ground.
Cypriot women like sweet odours about their heads, and to this end
adorn them grotesquely with flowers.

Source G:The Turks of Levkosia often have strangely shaped eyebrows,
growing upwards about the middle of the forehead, a broadly cut mouth,
large dark-brown eyes with long lashes and the hair shorn in the Turkish
fashion. Most of them have sea-green shirts, which suit them very well
and are distinguished by their wide white trousers and many-coloured
garments. The women wear in the streets upper [outer] garments of a
snowy whiteness and underneath frequently rich silk dresses. The Arme-
nian women dress in the same style, the men ‘alla Franca'that is, in the
European fashion.

The Greeks are a fine race, but are often disfigured by big noses. They
wear long shaped bag-trousers, which are often fastened to the belt
behind to prevent them from swinging about at every step they make:
stockings and boots in winter only. Nearly all the women have a fez or
red cap which is fastened to the forehead by a band and a handkerchief
over it, sometimes the latter only. If their hair is getting grey they dye it
red with sheuna as the Turkish women do their nails.

SOURCE CARD 3 / KAPTA ITHTQN 3

Myn ZT: O1Kunpiot efvar yevikd Yol kat eunapousiacTol, VgAol Kal
HeTpnuévoL OLYuvaikeg xouv OUOP(A IATIA AANE AOKN A XOPAKTNPIOTIKA
Kal Myeg eival eEQIPETIKAG OUOPQIAG: gival PNAEG, EGUTTVEG, EMUENEIS Kal
TOUG OPECEL N TIOAUTENELD: £fval LaKPOBIEC Kal CLUXVA EavamavTpelovTal
otav eivatndn mpoylayiédec. Ohot ot EMinveg apéokovtal o dlackédaon
aMG ol Kimplol og umrepRoAikd Babuo. Av kat katamélovtal TOOO TTON)
anod TV KuBEpvnon, oTé Ogv Xavouv T (wvtavia Toug. Ot Avtpeg viuvo-
VTal OTiwg ol ToupKol TNG KwvaTavTivouoAng, TO {B10 Kal Ol YUVaIKEG HIAG
OPIoHEVNG TAENG, EKTOC ATTO TOV KEPAAOSEGHO TIOU fval PnAdS Kal EVTU-
TIWOIAKAG, KATAAOITTO amd TNV apXatdTnTa. Mevikd n KUmplakr| evoupaoia
efval Tmo eAelBepn amd TNV TOUPKIKY. ATTOTEAE(TAL Amd €val EQAPUOCTS
YIAEKO Kall ia KOKKVN BapBakepr povoTta. To emavweodpl mou ovopddeTal
«Umvic» eival kapwpévo amd Bapakepod, Beroudo 1 petddl Eival évag
HAKPUE av&UaG TToU EKIVA amd TOUC WHOUG, KAAUTTTELTA XEPLA Kal XSOV
PTAVEL 0TO £50POG. 2TIC KUTTPIEC ApECOUV 01 YAUKEG LUPWOIES OTO KEPAAL
Kal y!' autod To mapacTohiouv pe Aovhoudia.

Mnyn Z: O1Toupko e Aeukwaiag ougvé £xouy TiEEPYO O GEUBIKY,
Ta omoia avanmtvooovTal TPOG Ta TTAVW HE POPA TTPOG TO KEVTPO TOU
LETWTTOU, apdL OTOUA OF YEVIKEC YPAULES, EYEAA OKOUPA KAOTAVA LATIA
LE LOKPIEC PAEQapISEC Kal Ta IANNIA TOUC OUHPWVA UE 6,TL TPOOTACEL N
TOUPKIKA poda. Ot TEPIOOBTEPOL AT AUTOUE POPOUV TIPACIVA AVOIXTA
TIOUKALIOQ, T OTT0Ia TOUE TTAVE TTOAU Kall Slagépouy amd Ta ¢apdid Aeukd
TOUG TIAVTEAGVIA Kall TAl TTOAUXPwHA poUxa. Ot Yuvaikeg popolv GToug
OPOLOUC OAOAEUKA TTAVWPOPIA KA ATTd ECT, TTAOUOIA ETAEWTA POREUATAL
Katd tov (610 Tpdmo vIUvovTal KAl Ol ADUEVIOOEG, EVW) OL AVTPEC TTPOTILOUY
vavtuvovtal«alla franca, mou onuaivel CUUPWVA LE T EVPWTTCAIKA TIPGTUTIAL

Ot ENNnvec gival opop®n LAY, aMA ouxvd TNV ELOAVIOT TOUC XaAA N
UMEPBOAKA peyEAN LU Touc. Popolv HaKPIES BEAKEC, TIG OTTOleG HEvou
miow otn {Wvn yia va NV YNOTEOUV [E KABE Bria TTou KAVOUV, KANTOEG
Kall UITOTEC IOVO TOV XEIMWVA. XXESOV ONEC Ol YUVAIKEG €XOUV EVa MECL
KOKKIVO OKOUMO TIOU OTEPEWVETAL OTO UETWITO UE pia (v Kal éval JavTiAL
anod MAVW TOU, EVIOTE OVO TO TeEheuTaio. EGv ta parid toug aompidouy,
Ta BAPOUV KOKKIVA LE XEVa, OTTWG KAVOLV Ol TOUPKAAEC LE T VUXIA TOUG,
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Kaynak F: Kibrishlar genelde diizgtin viicutlu, uzun ve iyi gérinslg,
agirbash ve ilimhdirlar. Kadinlarin cogunlukla gtizel gozleri, fakat cirkin
hatlari vardir ve ¢ok azinin ¢zel bir glzellige sahip oldugu séylenebilir.
Uzun boyly, canli, biraz caliskan ve gosterislidirler. Uzun 6mirld olup,
buyuk-biytikanne olduklarinda genellikle tekrardan evlenirler. [..] Erkek-
ler, Istanbul'dakiler gibi, alaturka (Alla Turcha) giyinirler. Yiksek ve carpic,
eski moda basa yapilan stsleme harig, herhangi bir konumdaki kadin da
boyle giyinir. Kadinlarin genel kiyafeti olan Alla Cipriotta (Kibris tarzi),
alaturkaya gore daha dardir. Bu kiyafet dar bir yelek ve kirmizi pamuklu
kumastan bir etek, binis olarak bilinen Ustten giyilen, kadife veya diger
ipek kumastan olur. Bu uzun bir gémlek olup, omuzlardan baslayarak,
kollari gecer ve neredeyse yere kadar uzanir. Kibrisli kadinlar baglarinin
guizel kokmasini severler ve bu nedenle tuhaf bir sekilde iceklerle dona-
tirlar.

Kaynak G: Lefkosali Turklerin alinlaninin ortasindan yukariya dogru
¢ikan, genellikle acayip sekillenmis kaslari, genis bicimli agizlari, uzun
kirpiklerle blytk koyu kahve gozleri ve Turk modasina uygun kesilmis
saclarivardir. Cogu kendilerine cok yakisan deniz yesili bluz giyer ve genis
beyaz pantolonlari ve cok renkli giysileriyle ayirt edilirler. Kadinlar sokakta
kar beyazi Ust giysileri ve alttan da siklikla zengin ipek elbiseler giyerler.
Ermeni kadinlar da ayni tarzda giyinirken, erkekleri Avrupa modasina
uygun yani alla franca’ giyinirler.

Yunanlilar guizel bir irktir; fakat genelde ¢ok buytk burunlar onlari cir-
kinlestirir. Uzun sekilli salvar tarzda pantolonlar giyerler ve her atilan
adimda salinmasini engellemek icin bele kemerle tuttururlar. Coraplar
ve botlar sadece kista kullanilir. Neredeyse her kadinin, alnina bir bantla
sabitlenmis ve Uzerine bir mendil konulmus bir fesi veya kirmizi bashg
vardir. Bazen sadece ikincisi olur. Eger saclari beyazlamissa, Turk kadinla-
rinin tirnaklarinda yaptigi gibi kinayla kirmiziya boyarlar.
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Source H:In Cyprus, women lived through a covered phase in accord-
ance with Ottoman customs and traditions. Confined behind the veil,
outer garment and bay window at home, Turkish Cypriot women were
able to add colour, excitement and creation to their lives through colour-
ful embroidery on their headscarf, dress and even underwear [...] the
linens woven on the loom, the wool obtained from the flock, the silk
derived from the silkworm, and all the clothing sown from this material.

[..]

Dressing-attire has been shaped by the geography, climate, customs
and traditions of a country. [...] Alongside Turkish women, Greeks also
used the headscarf. This was due to religious, traditional reasons, in addi-
tion to the fact that Cyprus had a hot and dry climate. [...] Covering the
head carried two practical meanings in those days: 1) To wear over a
garment 2) To agree to marriage [...] It reflected in particular the pro-
pensity for men to control, to restrict and to feel jealous.

Source J: Larnaca was the place of tradesmen and consulates in Cyprus.
There took place ostentatious receptions by consuls with gunfire from
the port castle, formal visits to the administration centre in Nicosia, strict
formalities and majestic appearances by the consuls and the other offic-
ers.[...] Drummond describes the visit of the English consul to the Pasha
of Nicosia in the middle of the eighteenth century. The families of consuls
and rich tradesmen have established a European lifestyle including social
gatherings, ceremonial visits and festivities. Their appearance and deco-
ration of their houses set standards for the local ascending bourgeoisie
class. Travellers of the time have written about the graphic lifestyle of
these people (‘Franc Levantines’), noting some Anatolian influence.
According to von Richter (1816), ‘hats stood higher and put aside the
Turkish head-dress sariki'in Larnaca. Corancez (1809) has stressed the
freedom in relationships, the pleasant manners and the appearance of
women without the velil.

SOURCE CARD 4 / KAPTA NHTQN 4/

Mnyn H: Sty Kompo, (o1 ToupkokUmpleq yuvaiked) mépaoav pia mepioSo
KAALYNG oUPPWVA pe Ta oBwpavika AN kat é0ipa. KaAuppéveg miow
anod To HAvVTANL, TO 6WTEPIKO €vOLHA Kal TO KAEIOTO TapdBupo oTo oty
01 TOLPKOKUTTPLEG YUVAIKES KATAPEPQY VA TIPOGHBECOUV XPWHA, XA Kal
SnuovpyIkoTNTa 0TN (W) TOUC HECW TTOAUXPWHWY KEVTNHATWY TTAVW
OTa HavTAALG TOUG, OTA POPEUATA, AKOUA KAl OTA E0WPEOLXA TOUG....Ta
AlVA TOUG LPAiVOVTAV OTOV APYAAELD, TO LAA TToEPXOTAVY aTTd TO KOTTASL
TIPORATWY, TO HETAE! AMO TO PUETAEOOKWANKA Kal OAA TOUG Ta poUxa Ta
£QTIAXVAV PE QUTA TA UNIKA...

H evoupaoia Slapop@WVETal HaKPOXPOVIa Ao TOUG TAPAYOVTES YEW-
ypaoia, KAiua, nn kat €0ipa piag xwpeag. ... Madi pe Tig ToupKoKUTTPLEG
YUVaiKeE, kat ot EN\nvieg xpnotpomolovoav To HavTiAL AUTO OQENGTAV
otn Bpnokeia, otnv mapddoon Kat 6To yeyovog 6Tt n Kumpog éxel (e0To
Kat ENpo KAipa. H kGAupn Tou Ke@ahiov gixe ouoIaoTIKA SUO ONHAOIEG
eKelvn TNV emoxn: 1) va oplétal oav e6WTEPIKO POUXO 2) Va SNAWVEL
ouykatéBeon yia yapo...Anhwve eidikdtepa Ty enttuxia Tou dvtpa va
eNéyxel, va meplopiCel kat va CNAEVeL. . ..

Mnyn O: n Adpvaka Atav To KEVTPO Tou EUMoPIoL Kal Twv EEVwv TIPO-
Eevelwv...Ot kaBlepwUévee TOUTTWOELC UTTOSOXEC TWVY TTPOEEVWVY, JUE
KQvoVIOBOAIOHOUC atd TO TAPAAIAKO GpPOoUPIO TNG TTOANG KATA TNV
anoBiBaor) Toug ot AdEVaka, ol EMONUES EMOKEPELC OTNV KEVTPIKN
Sloiknon oTn AeuKwoia, N AuoTNER EO0ILOTUTTIA KAl N UEYANOTIPETTAC
EUPAVION, OXI LOVO TWV TIPOEEVWV AN KAl TwV AANWV UTTAAAAWY, TV
SlEPUNVEWY, TWV AKOAOUBWVY Kal YEVIToapwV Twv TTPOEEVEIWY, UE TIERI-
AQUTTPEG OTONEC («xPUOOKEVTNTA TIIVVIT{Iaw), OTOXELAV OTNV ETIIOEIEN
SUvapNG kal aTNV av&non ToU YORTEOU Kal TNE EMPEONE TNE XWEAC TTOU
ekmpoowmnovoay. EmlokePn «ev mouri» Tou ayyAou mpoéévou atov maod
¢ Aeukwolag, ota péoa Tou 180U alva, TIEPIYPAPEL AETTTOUEPWC O
Drummond. Ot 0IKOYEVEIEC TWV TTPOEEVWV KAl LEYANEUTIOPWY EiXaV
KaBlEpWOEl ELPWTTAIKS TPOTTO (WG, UE KOOWIKEG CUYKEVTPWOELS, 010~
TUTTIKEC ETIOKEWEIC KAl E0PTACHOVC. H epdvior) Toug kat n Slakdopnon
TWV OTITIOV TOUG SNIIOUPYOVCE TIPOTUTIA YIA TNV AVEPXOUEVN TAEN TwV
VTOTTIWV EUMOPWV. OLTTEQINYNTEC TNE ETTOXNC EXOLV SIACWOEL OTIYUIOTUTTA
arnd T ypagikn (wr Twv OpaykoieBavtivwy, ToviCovtag pdAoTa karmola
Xpold avatoAitikng emidpaonc. H mapousia Toug €01ve eupwaiko Tdvo
TN HIKEr TTOAN, 61ov, Katd Tov von Richter (1816), «To Kamé\o oTekdTav
PnAdTepa, mapapepifovtag to oapikw. O Corancez (1809) tovIoe TNV
eAevBepia OTIC CLUVAVAOTPOPEC, TOUC EUXAPIOTOUC TPOTIOUC Kal TNV
EUPAVION XWPIC TTEMAO TWV YUVaIKWY TNS AGEVaKac,
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Kaynak H: Kibris'ta kadinlar, Osmanli gelenek ve géreneklerinden
kaynaklanan kapali bir donem yasadilar. Evde pegenin, Gst giyeceklerin
ve cumbali pencerenin arkasina kapatiimis Kibris Tark kadini, renkli
nakislarla stislenmis bas ortileri, elbiseler ve hatta ic camasirlariyla yasam-
larina renk, heyecan ve yaraticilik katiyorlardi. Tum giysiler dokuma tez-
gahinda dokunmus ketenlerden, hayvanlardan elde edilen yinden ve
ipek bdceginden elde edilmis ipekten dikilirdi...

Giyinip kusanmak uzun bir stre¢te cografyaya, mevsime, gelenek ve
goreneklere gore sekillenmistir... Tirk kadininin yanisira Rum kadinlari da
bas ortlsa kullanirlardi. Bu, dini ve geleneksel sebeblere ek olarak, Kibris'in
sicak ve kuru ikliminden de kaynaklaniyordu... Basi értmek o dénemde
iki pratik anlam tasiyordu. Bunlar: 1) Giysinin Gzerine takarak, kiyafeti
tamamlamak, 2) Evliligi kabul etmek... Basortust, ozellikle, erkeklerin
kadinlar Uzerinde kontrol etme, kisitlama ve kiskanma tutumunu yansi-
tirdl.

Kaynak J: Lamaka, Kibris'ta tiiccarlarin ve konsolosluklarin yeriydi. Liman
kalesinden yapilan top atislariyla konsoloslarin gosterisli resepsiyonlari,
konsoloslar ve diger gorevliler tarafindan Lefkosadaki yonetim merkezine
resmi ziyaretleri, kati formaliteler ve gérkemli gdsteriler yer alirdi... Drum-
mond, 18. ylizyilin ortalarinda ingiliz Konsolosunun Lefkosada Pasa'ya
yaptigi ziyareti anlatir. Konsoloslarin aileleri ile zengin tlccarlar; sosyal
etkinlikler, merasim seklindeki ziyaretler ve eglencelerle Avrupali bir yasam
tarzi kurdular. Onlarin gériinUsd ve evlerinin dekorasyonlari, yikselen
yerli burjuva sinifiigin bir standart getirdi. Zamanin gezginleri, bu kisile-
rin (“Frank Levantinlerin”) biraz Anadolu etkisi altindaki canliyasam tarzini
yazlya dokmuslerdir. Von Richter'e gore (1816), Larnakada“sapkalar daha
onemliydi ve Turk sangr bir kenara kaldirimisti’ Corancez (1809) de ilis-
kilerdeki bagimsizlig, pecesiz kadinlarin gortinlslerini ve glizel tavirlarini
vurguladi.
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What does what we wear teach us about
ourselves?

Choose the picture (A, B, C or D) from Source Card 1 that
you find most interesting and complete the activities below:

1. Describe what the people in the picture are wearing.

2. What can you tell about the people in the picture from
the clothes they are wearing?

3. What does the picture not tell you?
4. How does the picture make you feel? Explain why it
makes you feel that way.
Things to think about:
« s the picture a photograph or a drawing?
« Are the people posing for the picture?
+  What group do they belong to?

Now, pair up with a partner who has chosen a different
picture and share your ideas.

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTON 1/ 1

CTIVITE KARTI 1

PAGE 1/ 2EAIAA T/ SAYFA 1

Tt pag S18A0KEL yia ToV €QUTO HaG O TPOTIOG
TIOU VTUVOOTE;

Emé€te Tnv MNnyn-Eikova (A, B, I i A) mou Bewpeite mio
evOlaPEPOVOA Kal OUMIMANPWOTE TIG TAPAKATW 6paoTn-
PLOTNTEC

1. TMeplypdWte Tt opouv ol GvBpWToL OTNV EIKOVAL.

2. Ti UTOPOUE VA CULTIEPAVOULE YIA TOUC avOPWITOUG
TNC EIKOVAC amod Ta POUXA TTOU GOPOLV;

3. Tidev 0ag amoKAAUTTTEL N EIKOVQ;
4. Mota cuvaloBruata odc dnuoupyel n ikéva; EEnyrote
ylati oag Snuioupyel Ta cuvalcBripata auTd.
Tnueia yia okéyn:
°  Hewkova eival pwtoypaeia r mivakag;
« O1avBpwmol moldpouy yia pwtoypaeica;
©  Yemola opdda avrikouy;

Twpa oxnuatiote Ceuydpt Ue KATIOLOV/a TTOU EXEl ETTINECEL
fia SIapOoPETIKA TTNYH Kal AVTAAMAETE amoElC.
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Giydiklerimiz bize kendimizle ilgili neler
ogretir?

Enilging buldugunuz resmi secin (A, B, C veya D) ve asagidaki
aktiviteleri tamamlayin:

1. Resimdeki kisilerin ne giydigini anlatiniz.

2. Resimdeki kisilerin giydiklerine bakarak onlar hakkinda
neler sdyleyebilirsiniz?

3. Resim size neyi sdylemez?

4. Resim size ne hissettirir? Neden boyle hissettiginizi

aciklayiniz.

Uzerinde diisiiniin!
* Resim bir fotograf mi yoksa bir ¢izim mi?
«Insanlar resim icin poz mu veriyorlar?
* Hangi gruba aitdirler?

Simdi, farkli bir kaynak secen kisiyle eslesin ve dustincelerinizi
paylasin.
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Sources A and D are of the same location — the St Sophia
Church (later the Selimiye Mosque) — but they were made
at different times: one was created in the 1870s, the other
in the 1930s. Looking at the two together:

1. What is the same? What is different?
2. Which do you think is the oldest? Why?

3. How did fashion change in the time between these two
pictures?

Now choose one of the people in Sources A or D. Write a
few sentences about what they might be thinking.
Things to think about:

Who are they? What are they doing? Why are they dressed
in this style? What does their clothing say about them? What
do they think about themselves? What do they think about
others in the picture?

Think about all the answers you have given so far.
Now, in a small group, talk about:

1. Isit easy to judge people by the way they dress?
2. lIsitright to judge people by the way they look?

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTON 1/ 1

CTIVITE KARTI 1
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OtlMnyéc A kat A eivat amod Ty (d1a tomoBeaia, Tnv ekkAnoia
¢ Aviac 2oplac (TTou apydTePA UETOVOUACTNKE O ZEAN-
piyté tCapl), alé oe SlapopeTIkEG EpIdOoUG. H pia dnpl-
oupyrnBnke tn dekaetia Tou 1870 kat n GAN TN dekaetia
Tou 1930. E€etaovTac kat I Svo pad:

1. Tloleg elval ol opoIdTNTEG TOUG Mol eival ot SlapoPEC
TOugG,

2. TMola moTevete 6Tl elval maiaidTepn; Natf;

3. TtdMage otn poda katd tny mepiodo mou PecordBnoe
LETACL Twv SV PWTOYPAPIWY;

Twpa emAEETE évav amd Toug avBpwmoug TN MNYRCA R A,
FoAWTE AlYEC TIPOTAOCELG OXETIKA HE TIG OKEPELS TOUG,

Inpeia yia okéPn:

[Notot eivay; Tt k&vouy; MNati eival viupévol katd autov Tov

TEOTO; TL LAPTUEA TO VTUGIUO TOUG; T yVWun EXOLV YIA TOV

€QUTO TOUG TI yVWUN €XOLV Yyla Ta UTTOAOITTA ATOWA TNG

pwtoypaglag

A&BeTe LTTOPN CAC GAEC TIC ATIAVTAOEIC TTOU €XETE SWOEL

HEXPL OTIYHNG.

Twpa, 08 UIKPES OLASES, GLCNTAOTE av:

1. Eival ebkoho va Kpivoupe Toug avBpwmoug amd Tov
TPOTO TTOL VTUVOVTAL

2. Elval owoTd va kpivoupue Toug avBpwmoug amod Tnv
€CWTEPIKN TOUG EUPAVION;

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAS / GECMISIMIZE BIR BAKIS

Kaynak A ve D ayni yere aittir: St. Sophia Kilisesi (daha sonra
Selimiye Camii oldu). Farkli ddnemlerde olusturuldular: Biri
1870'lerde, digeri ise 1930'larda. Ikisine beraber bakalim:

1. Ayniolan nedir? Farkli olan nedir?
2. Hangisi sizce daha eski? Neden?

3. Moda, bu iki resimin cekildigi zaman araliginda nasil
degisti?

Simdi Kaynak A veya D'deki kisilerden birini se¢iniz. Ne
duslnebilecekleriyle ilgili birkag cimle yaziniz.
Uzerinde diisiiniin!

Kimdirler? Ne yapiyorlar? Niye bu sekilde giyinmisler?
Kiyafetleri kendileri hakkinda ne séyltyor? Kendileri hakkinda
ne dusdnuyorlar? Resimdeki diger kisilerle ilgili ne
ddsundyorlar?

Simdiye kadar vermis oldugunuz cevaplar tzerinde distnn.
Simdi, ktictk gruplar halinde sunlari tartisiniz:

1. Insanlari giyimlerine gore yargilamak kolay mi?

2. Insanlar gorintslerinden dolayr yargilamak dogru mu?



TOPIC7/0OEMA 7/ KONU 7

What does what we wear teach us about
ourselves?

Study Sources A-D and answer these questions:
1. How did people dress in the past?
2. Why do you think they dressed in these fashions?

3. Whatare they saying about themselves by the way they
are dressed?

4. Taking each source in turn, describe how you feel about
the people here. Explain why you feel that way.

Sources F and G were written by foreign travellers to Cyprus:

1. What do the sources tell you about the fashions worn
in Cyprus at the time?

2. Dothey present positive or negative views? Explain your
answer.

3. Are they reliable sources? Why?

4. How do you think a person who lived in Cyprus would
react to the views expressed here?

Discuss in groups:

What would a traveller to Cyprus think about the way we
dress today?

Is it right to judge people by the way they look?

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2/ 1
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Tt pag S18A0KEL yia ToV €QUTO HaG O TPOTIOG
TIOU VTUVOOTE;

MehetroTe TICTNYEC A €wc A Kal amavTAOTE OTIC TTARAKATW
EPWTNOELC;

1. Tle vtvvovTay ol AvBpwTtol 0To TAPEABOVY;
Mati moTevEeTE OTI VTUVOVTAV UE QUTOV TOV TPOTIO;

Tt ONAWVEL yIa TOUC (B10U¢ 0 TPOTIOC TTOU VTUVOVTQY,

= WON

Aapdavovtac unoyn k&Be mnyr, epypAWTe WS AloBd-
VEOTE Y10 TA ATOUA TWV EIKOVWY. EEnynoTe yiati aloBd-
VEOTE ETOL.

OtlMnyéc 2T kat Z ypd@tnkayv améd EEvouc TagIdINTES TTou
emiokéntovtav Tnv Kompo:

1. TL amoKaAUTITOLV Ol TTNYEG Yia TN woda otnv Kumpo
gKelvNn TNV emoxn;

2. Mapouvacidlouy BETIKES ) apVNTIKES ATTOWPEIC AITIOAOYH-
OTE TNV AMAvVINor oac.

3. Amotelolv a&lomioTeg nyEg MNari;

4. TMw¢motelete 6T Ba avtidpovoe éva dtopo mou (oloE
otV KUmpo oTi¢ amdyEel Tou ekpépovTal 0w,

>u(NTHOTE O€ OUAEC:

Tt eviumwon 6a dnuloupyoVoe o€ évav Tagidlwtn oTnV
KUmpo o TpdTmog mou VIUVOLIAOTE OrUEPQ;

Eival owoTd va kpivoue Toug avBpwmoug amd TNy eCWTe-
PIKI| TOUG EUPAVION;

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAS / GECMISIMIZE BIR BAKIS

Giydiklerimiz kendimizle ilgili bize neler
ogretir?

A-D arasindaki kaynaklari inceleyin ve asagidaki sorulari
cevaplayn:

1. Gegmiste insanlar nasil giyinirlerdi?

Sizce neden bu sekilde giyinirlerdi?

Kendi giyim tarzlar hakkinda neler séylUyorlar?

oW

Her kaynadi sirayla ele alarak, buradaki kisilerle ilgili nasil
hissettiginizi ifade edin. Neden bu sekilde hissettiginizi
aciklayin.

Kaynak F ve G, yabanci gezginler tarafindan Kibris hakkinda
yazilmistir:

1. Kaynaklar, o dénemde Kibris'taki moda hakkinda neler
soyltyor?

2. Olumlu mu yoksa olumsuz goriisler mi ortaya koyuyor-
lar? Cevabinizi agiklayiniz.

3. Bu kaynaklar gvenilir mi? Neden?

4. Sizce Kibris'ta o dénem yasamis bir kisi, bu anlatilan
goruslere nasil bir tepki gosterirdi?

Gruplar halinde tartisin:

Kibrisa gelen bir gezgin, buglnku giyim tarzimiz hakkinda
ne dusdntr?

Insanlar goruintslerine gére yargilamak dogru mu?
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For this activity you need to work in groups to create a
presentation on fashion in Cyprus in the past. You may cre-
ate a poster, a short piece of writing, a PowerPoint or present
your learning in some other way. Your work must include:

« How we know about fashions in the past.
+  What different people wore.

« Why people dressed the way they did.

* How these people viewed themselves.

*  How others viewed them.

To create your work:

1. Decide on the format — what are the advantages/disad-
vantages of the various types of presentation?

2. Summarise the information you will include — agree
what you have gained from the sources, what you know
already and what you need to research.

3. Assign tasks to group members.
4. Draft your presentation.

5. Review it to make sure you have included everything
and to see if you can improve it.

6. Present it to your class!

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2/ 1

KTIVITE KARTI 2
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[0 TN OUYKEKPILEVN SpACTNEIOTNTA TTRETTEL VA EQYACTE(TE
0€ OUAOEC yIa TN dnuiovpyia uiag mapousiaonc mou Ba
a@opd T Hoda otnv Kummpo tou mapehBévtoc. Mmopeite
va ONUIOUPYAOCETE pia agioa, éva oUVTOUO KElEVO, pia
napouvoiaon og PowerPoint r va mapoucIACETE e KATTOLOV
AMoV Tpomo 6oa udbate. H douleld oag Ba mpémel va
nepNaLBAVEL

« [ooa yvwpiloupe yia tn poda Tou mapeA8ovTog;

* Ti8lapopPETIKO popovoay,

«  Tatl vtovovtav ol GvBpwrol Pe autd Tov TPOTIO;

o Twg €RAemav autoi o AvBpwTTol TOUG EQUTOUC TOUG

« TlwgToug éBAemav ol dAoy;

Ma T dnuioupyia TG epyaciag oac:

1. ATO@QaOCI(OTE OXETIKA HE TN Hoper| TNG. MNMola eival ta
TIAEOVEKTAATA KL TTOIC TA! IEIOVEKTIUATA Twv Slagdpwv
UMWV TTapouasioong;

2. 2uvoyioTe TIC TANPOQOPIEC TTOL Ba CLUPTTEPINAPBETE.
2UHPWVNOTE WG TTPOG TO TTOlA OTolXela amokou{oate
amod TG TINYEG, Tola yvwpilate ridn Kaimola Ba XpelaoTouV
TIEQAITEPW EPELVAL.

3. AvaBéote kabrikovta oTa YéAn TG opadac.
4. MpooxedldoTe TV mapouciacr| oac.

5. EAéy&te TnVv mapouciaor| oag yia va Belaiwbeite mwg
EXETE OLUMEPINABEL Ta TTAVTA Kal VA SIATIOTWOETE €AV
undipyouv epBwpla BeATiwong.

6. lNapouoidoTte T otnv Ta¢Nn oad!

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAS / GECMISIMIZE BIR BAKIS

Bu aktivite igin gruplar halinde calismalisiniz ve Kibris'ta
gecmisteki modayla ilgili bir sunum hazirlamalisiniz. Afis,
kisa bir yazi, power point veya baska bir yontemle
ogrendiklerinizi sunabilirsiniz. Calismaniz sunlari icermelidir:

«  Gecmise ait moda hakkinda nasil bilgi edindigimiz.
«  Farkliinsanlarin ne giydikleri.

< Insanlarin niye bu sekilde giyindikleri.

*  Bukisilerin kendilerini nasil gérdtkleri.

«  Bagkalarinin onlari nasil gordug.

Calismanizi hazirlamak icin:

1. Sunum seklinizin ne olacagina karar verin— Cesitli sunum
tUrlerinin avantajlari/ dezavantajlari nelerdir?

2. Vereceginiz bilgiyi 6zetleyin — Kaynaklardan neler
6grendiginiz, daha 6nceden neler bildiginiz ve ek olarak
neleri arastirma ihtiyacinda oldugunuz tzerine hemfikir
olun.

3. Grup Uyelerine gorevler verin.
4. Sunumunuzun taslagini hazirlayin.

5. Her seyi dahil ettiginizden emin olmak ve
iyilestirebileceginiz noktalarin olup olmadigini gérmek
icin Uzerinden geginiz.

6. Sunumunuzu sinifinizla paylasin!
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What does what we wear teach us about
ourselves?

Study Source E.

1. What does it tell you about how Cypriot dress changed
during the Ottoman period?

2. To what extent does the author believe that dress codes
were:

a. new?

b. enforced?
3. How useful is this source?
Study Sources F and G.

4. What do they tell us about the travellers’ perceptions of
Cypriot dress?

5. To what extent are these sources reliable?

6. How far do the views expressed support those of Source
E?

Study Sources Hand J

What do the sources say about the impact of the following
on fashions in the past?

a.  customs
b. trade
c.  foreign visitors.

In Source H, the author states that, dressing-attire has been
shaped by the geography, climate, customs and traditions of
a country!Using the sources and your own knowledge, explain
whether or not this is a fair interpretation of why people in
Cyprus dressed as they did in the past.

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQON 3 / £

KTIVITE KARTI 3
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Tt pag S18A0KEL yia ToV €QUTO HaG O TPOTIOG
TIOU VTUVOOTE;

MeAetriote tnv lnyr E.

1. Tt amoKaAUTITEL YA TNV aAAayr| Tou TPOTTOU evduuaciag
Twv Kumpiwv katd tnv OBwavikr mepiodo;

2. Yemolo Babud Bewpel 0 cuyypaPéac Toug KWOIKEC VTU-
oluatoc

a.  Kawvouploug
B.  avaykaoTikoug

3. T1600 xprotun eivat N CUYKEKPIUEVN TINYN;

MeAetriote Tic [Mnyéc 2T kai Z.

4. Ti pag amokaAUTITOLV YId TIC AVTIANYPELC TwV TASIOIWTWY
OXETIKA LE TNV KUTTPLaKT evOuuao(a;

5. Ye molo FaBud umopolv auTég ol TTNyEC va BewpnBolv
alOMOTEC ;

6. Y& 1olo Babuo ot amdPelc mou SlATUWONKAV UTTOOTN PI-
Couv ekeivec TNG MNNync E;
Mehetriote Ti¢ [nyéc H kat ©
T amokaAOTITOLV Ol TINYEG YIa TNV eMmidpaon:
A Twv edipwy
B.  TOU eumopiou
Y. TV EEVWV ETTIOKETTTWY
oTN KOda katé To Maper8oy;

>tV IMnyn H, 0 cuyypaeEéag avapépel mwe «n EVOUUATONOYIKN
TIEPIBOAN €xel SlapopPwOEl amd T Yewypaeia, TO KAILQ, Ta
€01a Kal TIC TapadOOEIC JIAG XWPEAC». XPNOIUOTOIWVTAC,
AOUTTOV, TIC TTNYEC KAl TIC OIKEC OAC YWWOELC, ENYAOTE AV TTPO-
KEITal rj Ox1 yIa i QVTIKEIMEVIKT EpUNVEia TwV AOywV TTou Ol
AvBpWTTOL VTUVOVTAV KATA AUTOV TOV TPOTIO OTO TTAPEADOV.

A LOOK AT OUR PAST / MIA MATIA 3T0 MAPEABON MAS / GECMISIMIZE BIR BAKIS

Giydiklerimiz bize kendimizle ilgili neler
ogretir?
Kaynak E'yi inceleyin:
1. Osmanli déneminde, Kibrislilarin giyiminin nasil degistigiyle
ilgili bize ne anlatiyor?
2. Yazar kiyafet kurallarinin ne derece
a. Yeni
b.  Zorunlu oldugunu dustndyor?
3. Bu kaynak ne kadar faydali?
Kaynak F ve Glyi inceleyiniz.
4. Gezginlerin, Kibrishlarin kiyafetleriyle ilgili ne distndukleri
hakkinda bize neler sdyltyorlar?
5. Bu kaynaklar ne kadar glvenilirdir?
6. Belirtilen fikirler, kaynak E'deki fikirleri ne kadar destekler?
Kaynak H ve Jiyi inceleyiniz.
Gegmiste, asagidakilerin moda tstliinde ne gibi etkileri oldugu
hakkinda kaynaklar ne diyor?
a.  gelenekler
b. fticaret
C. yabanci ziyaretgiler
Kaynak Hde yazar, ‘giyim kusamin tlkenin cografya, iklim, gele-
nek ve géreneklerine gore sekillendigini’ belirtiyor. Kaynaklari
ve kendi bilginizi kullanarak, bu yorumun, insanlarin neden bu
sekilde giyindiklerini agiklamak icin dogru bir yaklasim olup
olmadigini agiklayin.
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For this activity you need to work in pairs to deliver a short talk
on fashions in Cyprus in the past. The audience will be a group
of older people from a diverse range of backgrounds. Your
presentation must be balanced and include information on:

° What people wore in the past.
+ The influences on fashions.

«  Reference to first-hand observations of dress in the
past.

Creating your talk:

© You must decide what you want your audience to
learn. Bear in mind the nature of the group.

° Summarise the information you need - including
what you have learned from the sources, what you
know already and what you need to research.

« Draft your presentation.

*  Review it to make sure you have covered everything
that is needed.

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQON 3 / £

KTIVITE KARTI 3
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[0 TN CLYKEKPIUEVN SPACTNEIOTNTA Ba TIPETTEl VA EPYAOTEITE
oe (euydpla, TTPOKEIUEVOU VA ETOILACETE UIA UIKPEN OMIAIQ
OXETIKA We TN Héda TG Kimpou oto mapeh8év. To kovo Ba
QMOTEAEITAl ATTO EYANUTEPOUC O NAIKia avBpwmoug e dia-
POPETIKO uMdPabpo. H mapouaciacr oag Ba mpémel va eival
[COPPOTINHEVN KAl VA TIEPINABAVEL TTANPOPOPIEC OXETIKA UE
Ta akodhouba Bépata:

* To€ldoc Twv PoUXWY TOU PoPOVCAV Ol AVEPWTTOL GTO
TIAPENBOV.

o emoPAoElC OTN Hoda.
° Ava@popd og MapaTNENOELG MO QUTOTITEC UAPTUPEG
Y10 TO VTUGIO TOU TTAPENBOVTOC,
MNpoeToldoTE TNV ORI A oaC;
o [pémel va amo@aciceTte T OEAeTE va UdBel TO Koo
oac. AdBete umoyn oag Tn cLOTACN TNG opGdac.

° JUVoYIoTE TIC TANPOYOPIEC TTOU XPEIAlETTE, CupTE-
pINaLBaVOpEVWY TwV OTOIXEIWY TTOL amokopicaTe
amod TIC TTNYEG, AUTWV 1oL NN yvwpilate Kal TEAOC
auTWV TTou Ba XpelaoTel va SlepeuVrCETE TTEPAITEPW.

*  [pooyedlaoTe TNV mapouaciacr| oac.

© EAéy€te Tn mapouciaor oag yia va BeBaiwbeite mwg
EXETE OUUTEPINAPBEL OAa TA ammapaitnTa.

A LOOK AT OUR PAST / MIA MATIA 3T0 MAPEABON MAS / GECMISIMIZE BIR BAKIS

Bu aktivite icin ikili gruplar halinde ¢alisarak, ge¢cmiste Kibris'taki
modaylailgili kisa bir konusma yapmalisiniz. Dinleyiciler, yaslari
daha buytk olan ve farkli tecrtibelere sahip cesitli kesimlerden
olusacak. Sunumunuz dengeli olmali ve sunlari icermelidir:

° Gec¢miste insanlarin neler giydikleri.
°  Modayi etkileyen faktorler.

© Gegmisteki kiyafetlerle ilgili ilk elden yapilan gézlem-
lerden yararlanilmasi.

Konusmanizi hazirlarken:

< Dinleyicilerinizin ne 6grenmesini istediginize karar
vermelisiniz. Grubun yapisini g6z éniinde bulundurun.

© Gerekli olan bilgiyi 6zetleyiniz — kaynaklardan topla-
diginiz seyleri bir araya getiriniz, neleri daha énceden
biliyordunuz ve neler Uzerinde arastirma yapma ihti-
yacindasiniz.

° Sunumunuzun taslagini hazirlayin.

©  Gerekliolan her seyiicerip icermedigini kontrol etmek
icin gbzden gegirin.



TOPICS8

Introduction to the topic

The topic explored in this set of sources and activities is how schools and
attitudes towards young people in Cyprus have changed over the last 100
years. Within this context, the focus is on:

(i) The development of pupils’enquiry skills
(i) Formative assessment as a strategy for aiding pupils' progress.

The amount of time needed for each of the Activity Cards will be dependent
on the age and ability level of the pupils and on the nature of supplemen-
tary/active learning strategies chosen by the teacher.

Learning intentions

The enquiry question for this topic is:'How have schools and attitudes to
our young people changed during the last 100 years? All activities are
designed to give children an insight to this question and to form their own
views about a general answer to it. Specific learning intentions for each age
group are:
Primary level

¢ Tointerpret visual sources

*  To explore ways of dating sources

¢ To consider issues of similarity and difference

*  Toempathise with others.
Lower Secondary

* Tointerpret both visual and documentary primary sources

*  To develop understanding of chronology

* To construct narratives which describe and suggest reasons for
changes over time

¢ To consider the interaction between education and the wider
society.
Upper Secondary: In addition to the above:
*  Totest hypotheses against a given body of evidence

* To consider the possible limitations of historical sources.

Pedagogical approaches

The particular focus of the work associated with this topic is on formative
assessment, or assessment for learning. Here teaching, learning and assess-
ment combine in order to help pupils make progress, and to identify and
help pupils to overcome any barriers that may be hindering such progress.
For a fuller discussion of formative assessment please refer to the General
Teacher Notes.

A LOOK AT OUR PAST

TEACHER NOTES

A useful starting point is to consider the various ways in which a pupil might
find a question or activity in history difficult. The dimensions of difficulty
include: the nature of the source material; how the task is presented; the
nature of the response required; and complexity of the knowledge to be
recalled. In this topic, for example, on Activity Card 1 pupils are given Things
to think about'which gives guidance and makes the task easier. On Activity
Card 2, in order to complete the task on‘Thinking about chronology;, pupils
need some background knowledge.

Afurther consideration is establishing progression within a specific concept
or skill. On Activity Card 1, the first two questions in ‘Things to think about’
ask pupils to extract relevant information from sources. Later questions (e.g.
‘How old do you think the students are?’and ‘Do you think the students are
pleased to be in school and having their photograph taken?’) require pupils
to go beyond what is given in the sources and to make inferences from
them. The final three questions introduce pupils to the notion of putting
forward hypotheses and matching them to the available evidence. The tasks
on Activity Cards 2 and 3 follow a similar hierarchy in terms of the particular
skill, but in the context of a wider variety of more complicated sources, with
more limited guidance and in ways that require pupils to apply recalled
knowledge. In addition pupils are asked to produce arguments both for
and against a given hypothesis.

Formative assessment may focus upon progress within a specific concept
or skill, or may be concerned with the broader development of pupils’ his-
torical knowledge and understanding. In addition to investigation, under-
taking an historical enquiry also requires an understanding of the nature of
evidence, including assessing issues of reliability and utility, and the ability
to communicate the findings.

As a way of extending the activities on Activity Card 1, in order to address
other elements of historical enquiry, the teacher could ask pupils to consi-
der, for example, whether the photographs are a reliable representation of
how young people at the time looked; or, more generally, how true is it that
‘The camera never lies?'

Sources available for this topic on the pupil Source Cards:
A Korovia Village Elementary School, 1981- 2.

B Nicosia Idadi School students with their teachers in 1889. Meryem
Okslzoglu, Rustiveden Glinimlize Lefkosa Tiirk Lisesi (1862-2002),
(Rustiye to present Nicosia Turkish Lycee), (2002) Ajans Yayinlari,
Lefkosa, Annex picture 10 p. 212.

C School-yard at Ankara Street in 1949 in front of the windows of
the vaulted houses. Ozay&Selcuk Akif (2008). Echoes From The Past.
The Turkish Community of Limassol and its Heritage, Terra Cypria,
Nicosia p. 97.
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D Ozay Akif-Selcuk Akif (2008) Echoes From The Past. The Turkish Com- H W.W. Weir op. cit. p. 43.
munity of Limassol and its Heritage, Terra Cypria, Nicosia p. 89. | W, Weir op. cit. p. 54-5.
E W.W. Weir (1952) Education In Cyprus, Cyprus, p. 36. K W, Weir op. cit. p. 55-6.
F Guven Uludag-Koral Ozen (co-ordinators) (2008) Unutmadan ...
Sesimiz Kisiimadan (Before forgetting ... Before lowering our voice....), Links to other topics in the pack

BITAD, Lefkosa, p. 89. (Translated).
There is a natural link with Topic 8 Children in the mines in Cyprus.

G Pancyprium Gymnasium. One hundred years 1893-1993, 1993,
Livadiotis Nicosia, pp. 199, 201-202.
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Eicaywyn oto Oépa

To ©éua mou SlEPELVATAl OTO OUYKEKPIUEVO OUVONO TTNYWV Kal
OpaoTnploTATWY gival To e dMadav Ta oxoAeia Kat N oTtdon Jag meog
TOUG VEOUC Hag oty Kumpo katd ta teheutaia 100 xpdvia. 2To mAaiolo auTo
Sivetal éupaon (a’) otnv avamtuén Twv Se€lotiTwy Slepelivnong Twv
HaBNTWV/TIV Kat (B7) oTn SIapopPWTIKK AloAdYNoN WG OTEATNYIKM YA
TNV unoforiBnon g mpoddou Toug. O xpOVOE TTOU AMAITETal yia TNV KAOE
pia amo Tic kapteg Spaotnplotitwy Ba e€aptnBei amd Tnv nAikia kat To
en(nedo KavdTNTAC TWV PABNTWV/TPLWY, KABWE Kal amod Tn euon Twv
OUUMANPWUATIKWV, EVEPYWV OTPATNYIKWY HAbnong mou Ba emieyouv amnd
TOV/TNV EKMTAUSEUTIKO.

MaOnoiakég mpoBéceig

To epwtna Eo¢ SlEpevnon yia To O¢ua autd eivat: «Mwg éxouv aMAEel
Ta OXOAEla Kal N OTAoN PAg TPOG TOUC VEOUG Jag Katd ta Teheutaia 100
Xpovia» OAeC 01 6paoTNEIOTNTES Eival OXEOIAOHEVEC YIa VA SWOOUY OTOUY
OTIGUABNTEG/TPIEC pia BaBuTtepn avTiAnyn yla TN CUYKEKPIUEVN EpWTNON
Kal yla va oxnuatioouv Tig SIKEC TOUC AMOYEIG KAl YEVIKT QVTATTOKPION O
auTd. Ol GUYKEKPIUEVEG LaBNOLaKEG TTPOBEDELG yia TNV KABE NAIKiakr opdda
eival ot e€AC
Anpotikd: Ot HaBnTé/TPIEC vat:

°  Epunvebouv orTikég nyEq

° AVakaAUPouV TPOTIOUE XPOVOAOYNONG TWV TTNYWV

¢ E€etélouv (nTruaTa opoldTtnTag Kal Slapopag

*  KaMgpyrioouv evouvaioBnon pe dMoug.
fupvéoto O pabnTéd/Tpleg va:

°  Epunvelouv OTTIKEC KAl YOATTTEG TTOWTOYEVEIG TINYEG

°  Katavorjoouv tnv ta&ivopnon Katd XpovVoAOyIKr Ogipd

° Juyypdpouv SOKILIA JUE Ta oTToia va TIEPLYPAPOUV KAl AITIOAOYOUV
TIC OAQYEG E TNV TTAPOS0 TOL XPAVoU

*  E€etdlouv Tnv aMnAemipacn PeTagy tng ekmaideuonc Kal Tng
€UPUTEPNG KOIVWVIAG.

AUKeL0: EKTOC ammd Ta mapamndvw, ol abntéy/Tpleg va:

°  EmainBevouv umoBécelg évavtl evég SeSopEVOU CWUATOG
OTOOEIKTIKWV OTOIXEIWY

*  E€etdlouv Toug mBavoug TTEPIOPICHOUE TWVY IGTOPIKWY TTNYWV.

MNadaywyikég mpooeyyioeig

H 18laitepn eotiaon tng epyaciag mou oxetiletar pe autd To O¢ua, BpiokeTal
otn SlaHoPPWTIKY afloAdynon 1 Ty aloAdynon yia pdbnon. ESw yivetal
ouvouaopog Sidaokahiag, pabnong kat agloAdynong MPOKEIUEVOU va

MIA MATIA 2T0 MAPEAOON MAX

XHMEIQZEIZ TIA
EKMAIAEYTIKOYX

BonBnBouv otnv mMpdodd Toug ot HaBNTEéG/TPLEC, Emtiong, evtomiCovTal Tuxdv
eunodia mou mapepmodiCouv Ty Poodo Kal mapéxetal BoriBela ya tnv
amo@uyn Touc. Na wa minpéotepn oulATNoN TNG SIAUOPPWTIKAC
adlohoynong, BA. FeVIKES ZNHEIWCELS yia EKTaideuTIkoUG,

Mia kaAr apetnpia anotehel n e€€taon Twv Sla@oOPwWV TPOTIWV LE TOUG
onoioug évac/pia pabntig/tpia evoéxetal va OUOKONEUTE! O€ [ia epwtnon
1 SpaotneidtnTa otnyv Iotopia. O Babudc Suckohiag mephapBavet: To €idog
TOU UAIKOU TNG TIYNG, TOV TPOTIO TIAPOoUGiaong TNG pyaciag, To OTIA TNG
amAvINoNG MoV amalteftal kat TN SUoKOAA OTnV avakANon YVWOEWV. Y TO
O¢ua autd, ya mapddetypa, otnv Kapta Apactnplotitwy 1, divetat otoud/
OTIC MaBNTEG/TPIEC TO «XNUElD YIa OKEPN, TTOU TIPOOPEPEL KAaBoSrynan Kal
KAVEL EUKOAOTEPN TNV £pyacia. XTnv K&pta ApactneloTATWY 2, TPOKEIUEVOU
VA OANOKANPWOOWY TNV €PYAsia TOUG yia To «KavovTag OKEYPELS YO TNV
XPOVOAOYNONp, Ol LABNTE/TPIEC XPEIALOVTAL KATTOIEC YWWOELS YIa TO TIAQICILO.

Eva onueio mou xpelaletal va AngBei mepartépw umdPn eivat To TWE va
e6palwBEl N TPO0OOG EVTOC LIAG CUYKEKPIUEVNG évvolag 1) OefloTNTaC, TNV
Kdpta Apaotnplothtwy 1, yia TIC TPWTEC VO EPWTATEIG OTO «XNUEld yia
oKkéYn», (NTNOTE amd TOUG/TIC HOBNTEC/TPIEG VA AVTAOOUV OXETIKEC
TIANPOPOPIEC amd TIC TINYEG. Ot EMOUEVEG EPWTATELG (TLY. «[OOWV XPOVWV
vouiCeTe OTI €ival ol HaBNTEY/TEIEG» Kal «[TIOTEVETE OTI Ol HABNTEY/TPIEC
xalpovtal mou gival 0To oxoAeio Kal Toug pwTtoypadilouy;»), (ntouv amd
TOUY/TIC aBNTEG/TPIEC VA TIPOXWPENOOULV TIEPA ard AuTd Tou SivovTal oTIG
TINYEG Kal va Bydlouv cupmepdopata and autéc. Ot TENEUTAIEG TEOTEPIC
EPWTAOTELG €10AYOLV TOUG/TIG HaBnTé/Tpleg otn Sladikacia dnuioupyiag
UMOBETEWV Kal 0TO OLVOUACHO AUTWV e Ta Slabéatpia oTtolxeia. Ot aoknoelg
oTI¢ KapTeg Apaotnplotritwy 2 Kai 3 akohouBouv mapopola lepapyia doov
APOPA TN OLYKEKPIREVN SEEIOTNTA, OUWC ETA OTO TAQIOIO LIAG EYANUTEPNG
TIOIKINIAC TTIO TIOAUTTAOKWV TINYWV, LE TTIO TTEPIOPIoKEVN KaBodrynon Kal e
TEOTIOUG TTOL AAITOVV artd TOUG/TIG HABNTEY/TPIEG VA EQAPHOTOUY TN YVWon
miou Ba avakahéoouv. Emmpdabeta, (ntouv and Toud/TiC abnTéY/TPIEC va
XPNOILOTIOIC0LV ETTIXEIPHHATA LTIEP Kal KATA piag Sedopévng umdBeong.

H Slapop@wTikr a&loAdynon UMopE va EMIKEVTPWVETAL GTNY TIPOOS0 EVTOG
HIOG OUYKEKPIUEVNG EWOLAG 1) OEIOTNTAG 1) UITOPET va apopd TNV EVPUTEPN
QVATTTUEN TNG LOTOPIKNAG YVWONG KALKATAVONONG TV aBNTWV/TpIwV. EKTOC
amd TN Slepelivnon, N avadAnyn HIAg IOTOPIKAG €PEUvVag amartel emong
TOUAGXIOTOV TNV KAtavonaon TG eUoNG Twv TEKUNPIWV TNG I0TOPIKAG
Slepelivnong, oupmepapBavouévng, yia mapddelypa, TnG aloAdynong g
alomoTiac kat xpnototnTag Kabwe kal TS SuvatdTNTAC KOWVOTTIOINONG TWV
EUPNHATWV.

Evac tpdmog eméktaonc Twv 6paoTnploTiTwy oTnv K&dpta ApactnploTrtwy
1, yla va Umopécouy ol eKTTAIOEUTIKOL va aoXoAnBouv Kal e AMa oTolxela
NG 10TOPIKAG Slepelivnong, eival, yia mapadelyua, va pwTrioouVTOUY/TIC
HaBNTEC/TPIEG TOUG KATA TTIOOO Ol pWTOYPAPIEC ATOTEAOVY a&IOMOTN
QVamapacTach Tou MWe épotalav ekeivn TNy emoxr| ot véol. H o Yevikd,
TG00 AANBEVEL TO OTL «O PAKOG OE AéEL TTOTE PEATA»



H EKTTATAEY2H 2 THN KYTPO

AwaBéopeg mnyég otic Kapteg Mnywv twv Madntwv/

TPV
A
B

AnpoTiké YxoAelo xwplov KopodPia, 1981-1982.

To Toupkiko AUkelo (Idadi) Teheutaia ouykEvTPWan LaBNTWV e
Toug Saokahoug Toug To 1912. Arté Meryem Oksuizoglu, Riistiyeden
GUntimtize Lefkosa Tirk Lisesi (1862-2002)-Aréto Ristiye 010 Twpivod
Toupkikd AUkelo TG Aeukwaoiag, Ajans Yayinlari, Lefkosa, 2008.
Mapdaptnua (ekéva) 10 oel. 212.

AvapvnoTiKh pwTtoypagia uadntwy Tou ToupKIKOU ANPOTIKOU
Y xoheiou (1949), e POVTO TNV AVATOAKH) TTAEUPA TWV OTTITIWV E
v otod (kepgpahti), Ozay & Selcuk Akif, Hywandra nakd. H
ToupKoKuTpIaKT] KoOTNTA TNG AgUecoUkal N kKAnpovouid g, Terra
Cypria, Nicosia, 2008 map. 97.

Ozay Akif-Selcuk Akif (2008) Hywardta maid H ToupKoKUTpIaKkH-
KowatnTa Te/\epeooukai n kAnpovouidtng, Terra Cypria, Nicosia
map. 89.

MIA MATIA 2T0 MAPEAOON MAX

E W.W. Weir (1952) H Ekrraibevon otnv Kompo. Kimpog, map. 36.

>T Glven Uludag-Koral Ozen (ouvtovioTéc) (2008) Unutmadan...
Sesimiz Kisiimadan (IMpiv Zexdooue...Mpiv XaunAwaoouue T Gwvi
uac...), BITAD, Aeukwoia, 1map.89.

Apxeia Maykurplou Mupvaociou (mpooapuoyn)

W.W. Weir, 6. a. lNap. 43.

® T N

WW. Weir, 6. a. lNap. 54-55.
W.W. Weir, 6. a. Map. 55-56.

Yuvdéoeig pe aAla Oépata mov mepAapfavovtal 6To
TapoOV UAIKO

YTIAPXEL LA PUOIKT CUVAPELD e TO O¢ua 8: “Ta maidld oTa PETAMEIQ TG
Kumpou'”.



Konuya giris

Bu bolimdeki kaynak ve aktiviteler, Kibris'ta, gectigimiz 100 yil icerisinde
okullarin ve genclere yonelik tutumlarin nasil degistigini ele almaktadir. Bu
baglamda odaklanilan unsurlar:

(i) 6grencilerin sorgulama yeteneklerinin gelismesi.

(i) 6grencilerin gelisiminin desteklenmesi icin strateji olarak bicimlendirici
degerlendirmenin kullanilmasi.

Her aktivite karti icin gerekli olan stire, 6grencilerin yas ile beceri dizeylerine
ve 6gretmen tarafindan secilen destekleyici/aktif 6grenme stratejilerine bagli
olacaktir.

Ogrenme amaclan

Bu konunun arastirma sorusu sudur: ‘Gectigimiz 100 yil icinde okullar ve
gengclere yonelik yaklasimlar nasil degisti? Tum aktiviteler cocuklara bu soruyla
ilgili anlayis gelistirmeleri ve genel cevap hakkinda kendi gorislerini
olusturmalarr iin tasarlanmistir. Her yas grubuna 6zel 6grenme hedefleri:
Ik 6gretim duzeyi

°  Gorsel kaynaklari yorumlamak.

©  Kaynaklar tarihlendirme yontemlerini incelemek.

*  Benzerlik ve farklilik konularini incelemek.

¢ Digerleriyle empati kurmak.
Ortaokul diizeyi

°  Gorsel ve yazili belgelerden olusan birinci el kaynaklari yorumlamak.

¢ Kronolojiyi anlamak.

°  Zaman icerisinde gerceklesen degisimleri tasvir edecek ve neden-
ler ortaya koyacak anlatilar insa etmek.

° Egitim ile toplumun geneli arasindaki etkilesimi degerlendirmek.
Lise dlzeyi: Yukaridakilere ek olarak:
*  Verilmis kanitlar karsisinda hipotezleri test etmek.

*  Tarihsel kaynaklarin olasi zaaflarini g6z 6niinde bulundurmak.

Pedagojik Yaklasimlar

Bu konuyla iliskilendirilmis ¢alismanin esas odak noktasi bicimlendirici
degerlendirme veya 6grenme amaglh 6lcme-degerlendirmeyle alakalidir.
Burada, 6grencilerin, ilerleme kaydetmesine ve bu ilerlemeye mani olabile-
cekengelleri belirleyip bunlariasmalarina yardimcr olmak amaciyla 6gretim,
6grenim ve degerlendirme birlestirilmistir.

Bicimlendirici degerlendirmeyle ilgili daha fazla bilgi ve tartisma icin litfen
Ogretmenlere Genel Notlar kismina bakiniz.

GECMISIMIZE BIR BAKIS

OGRETMENLERE NOTLAR

Yararli bir baslangic noktasinin, tarihle ilgili bir soru veya aktivitenin ¢grenciye
zor gelecedi cesitli sekillerini distinmek oldugunu gorebilirsiniz. Zorluk
boyutlar sunlardir: kaynak materyalin dogasi, aktivitenin nasil sunuldugu,
gereken cevabin niteligi ve animsanmasi gereken bilginin karmasikligr. Bu
konuda drnegin, dgrencilere Aktivite Karti 1'de ‘Uzerinde dustintilecekler’
verildi. Bunlar, 6grencilere yol gosterir ve islerini kolaylastirir. Aktivite Karti
2'de, 'kronoloji hakkinda disinin’ gorevini tamamlayabilmeleri icin
ogrencilerin biraz on bilgiye ihtiyaclari vardir.

Bir sonraki degerlendirme belli bir kavram veya beceriyle ilgili ilerlemenin
saglanmasiyla alakahdir. Ogrencilerin Aktivite Karti 1'deki ‘Uzerinde
dustnulecekler'boltimundnilk iki sorusunda, kaynaklardan gerekli gdrdtikleri
bilgileri se¢ip ayirmalari istenir. Daha sonra (6rnegdin ‘Sizce 6grenciler kag
yasinda?'ve'Sizce 6grenciler okulda bulunmaktan ve fotograflarinin cekilme-
sinden memnun mu?’) sorulari 6grencilerin kaynaklardan ¢grendiklerinden
daha da 6teye gitmelerini ve bunlardan sonug ¢ikarmalarini gerektirir. Son
Ug¢ soru dgrencilere hipotezler 6ne strmeyi ve bunlar bulunan kanitlarla
eslestirmeyi Ogretir. Bu beceri gz dnline alinarak, aktivite kartlari 2 ve 3 de
ayni duzeni izliyor; fakat daha karmasik ve genis kapsamli kaynaklar cerce-
vesinde, daha az yonlendirmeyle 6grencilerin animsadiklari bilgileri
uygulamalarini gerektiriyor. Ek olarak, 6grencilerden verilen hipotez lehine
ve aleyhine argimanlar tretmeleri isteniyor.

Bicimlendirici degerlendirme belirli bir kavram veya beceriile ilgili ilerleme
lzerine odaklanabilir veya daha genis anlamda, 6grencilerin tarih bilgisi ve
anlayisinin gelisimiyle birlikte ele alinabilir. inceleme/sorgulamanin yanisira
bir tarih arastirmasi yapmak, asgari olarak, kaynaklarin gtvenilirligi ile
yararliigini degerlendirebilmek ve bulgulartiliskilendirebilmek gibi beceriler
de dahil olmak tzere, kanitin dogasini anlamayi da gerektirir.

Aktivite Karti 1'de yer alan etkinlikleri gelistirmenin bir yolu olarak, 6gretmen
tarihsel arastirma/sorgulamanin diger unsurlarini ele almak amaciyla
ogrencilerden, 6rnegin, fotograflarin, o zamanlarda genclerin nasil goriin-
duklerini glvenilir bir sekilde yansitip yansitmadigini distinmelerini isteye-
bilir; veya daha genel anlamda, Fotograf makinesi hicbir zaman yalan soyle-
mez?' s6zUnlUn ne kadar dogru oldugunu sorabilir. Baska konu basliklari
altinda da buna benzer 6rnekler gelistirilebilir.

Ogrencilerin Kaynak Kartlarinda bulunan kaynaklar:
A Kuruova Kay Ilkokulu, 1981-1982.

B Lefkosa Idadi okulu 6grencileri, dgretmenleriyle birlikte, 1889.
Meryem Oksiizoglu, Rustiyeden Giinimiize Lefkosa Turk Lisesi
(1862-2002), Ajans Yayinlari, Lefkosa, 2008. Ek resim 10, s. 212.

C Ankara Sokagi okul bahgesinde 1949 yilinda Kemeralti Evlerinin
pencereleri éninde ¢ekilmis bir resim. Ge¢cmisten Yankilar. Ley-
mosun Kibris Tirk Cemaati ve Mirasl, Terra Cypria. Nicosia s. 97
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TOPIC8/OEMA 8/KONU 8

SOURCE CARD 1/ KAPTA MHTQN 1 CAYNAK KARTI 1

Source A/MNnyR A/ Kaynak A Source B/ Mnyn B / Kaynak B

Source C/Mnyn I' / Kaynak C

A'LOOK AT OUR PAST / MIA MATIA 70 NAPEABON MAZ / GECMISIMIZE BIR BAKIS
D



TOPIC8/OEMA 8/KONU 8

SOURCE CARD 2 / KAPTA MTHTQN 2 YNAK KARTI 2
Source D/ Mnyn A/ Kaynak D

A School Certificate awarded to a student at Limassol Girls Elementary School. On the
certificate it states that the subjects taught in the school were: Quran, Turkish dictation,
arithmetic, geography, reading in Turkish, Ottoman history, rules of conduct (Ilm-i Hal),
health and calligraphy.

(Source: Akif and Akif, Echoes From the Past, 2008, p. 89).

Y xoAeiov OnAéwv Aepeoov. To amouTrplo SNAWVEL WG Ta padriuata mou Siddokovtav
010 oXoAeio ritav To Kopdvy, Toupkikr) OpBoypapia, ApIBunTtikn, lfewypaeia, Avéyvwon
otnv Toupkikr Mwooa, OBwuavikr

(Mnyn: Akif kat Akif, Almonyot tou MapeA8ovtog, 2008, oeA.89).

Limasol Kizllkokulu'ndan bir 8grenciye verilen karne. Bu karnede égretilen derslerin sunlar
oldugu yaziyor: Kuran, Turkce imla, aritmetik, cografya, Turkce okuma, Osmanli tarihi,
davranis kurallari (ilm-i Hal), saglik ve gtizel yaz..

(Kaynak: Akif ve Akif, Echoes From the Past, 2008, 5.89).

A LOOK AT OUR PAST / MIA MATIA 5TO TAPEAGON MAZ / GECMISIMIZE BIR BAKIS
D



TOPIC8/0OEMA 8/ KONU 8

Source E: The Department of Education report for 1934-35 (of the British)
indicates the chief changes brought about by new regulations:

1. That for the first time all pupils, whether taught in Greek or Turkish,
will follow the same lessons in all subjects but their own language
and religions;

2. That history and geography, taught in parallel courses, are no longer
dominated by Greece and Turkey but proceed outwards from Cyprus,
through the Near East and the Mediterranean area, to the rest of the
world: as each country is reached in geography the outlines of its
history are briefly studied;

3. That English is introduced as an integral part of the curriculum in
the top two classes of the larger schools (62 Orthodox-Christian, 18
Moslem and 2 Maronite).

Source F: My grandfather began school in 1946. He said that he will
never forget the first day in school, especially the word his father said to
the teacher, 'flesh is yours, bone is mine!

Source G: SS. is expelled from school for two days because he went
to the movies without the permission of the school's director. (23 March
1933)

JS. is expelled one day from school because he was seen sitting at
Chatzisava's coffee shop with his parents. (27 May 1933)

The Discipline Council of the school expels for eight days the student
PM. because he was seen bicycling while he had no permission to
bicycle. (17 June 1933)

Professor Mr C saw at the public park student number 519 with a girl.
[..] we identify him from the students'register book. The student apolo-
gised and said that it was not his fault. She kept sending him messages
with another student D. and he was carried away. (24 January 1936)

SOURCE CARD 3 / KAPTA ITHTQN 3

Mnyn E: H éBeon tou lpageiov Maibeiac (twv Bpetavdv) yia 1o 1934-35
UTTOSEIKVUEL TIG KUPIGTEPEG AAMQYES TIOU ETTEPEPQVY O VEOI KQVOVIOUIOL:

1. Tia mpwtn @opd, dAol ot uabntéc eite SidaockovTav ota EMnvIka eite
ota Toupkikd, Ba eixav TV Gia Sidaktéa VAN og GAa Ta pabruaTa,
aMG otn SIKr Toug YAWooa Kal Bpnokeia,

2. Hiotopia kain yewypaoia, mou S1dackovTav we mapdMnAa padriuata,
Sev Kuplapyouvtal méov amd tnv EANGSa kat Tnv Toupkia, ala
TIPOXWPOUV TTEPa amod Ta Opla NG KUrmpou kat ekteivovtal and tny
EyyUc Avatohr kal Tnv meployr) TS Meooyeiou aTov umooIo KOGHO.
KaBuwg n kaBe xwpa mpooeyileTal 0Tn Yewypapia, LENETATAL ETTYPAL-
HATIKA N loTopia TG,

3. TaayyANkd el0dyovTal WG CUCTATIKO PEPOG TOU TTROYPAIUATOG OTTOU-
SV 0TI BUO PEYANUTEPEC TALEIC TWV HEYONUTEPWV OXOAElwV (62
oxoAeia Xplotiaviv OpBddotwy, 18 oxoheia Moucouludvwy kat 2
oxoAeia Mapwvitwy).

Mnyn ZT: O nanmoig pou ekivnoe To oxoheio To 1946, Aéeliwe Sev Ba
EexAoeL TTOTE TNV TIPWTN TOU PéPA OTO OX0AE(o, ISlaitepa TNV kouRévta
TIOU €imMe 0 MaTéPag Tou atov SAoKANo: «H adpka eival Sikry oou, Ta KOKaha
OIKA LIOL».

My Z: 0 2.5 naipvel Siuepn anmoBoAA armd To axoheio SIGTITHye oTov
Kivnuatoypdeo xwplc tnv ddeia tou SieuBuvtr. (23 Maiou 1933)

O 13 maipvel povoruepn amoBoAri amd 1o oxohelo emeldr kabotav oto
Kapeveio Tou Xat{nodBRa pe Toug yoveig Tou. (27 Maiou 1933)

To NeilBapyikd YupBoUAIo Tou oxoAeiou amoBaMel Tov pabntr M.M. yia
OKTW NEPEC MO €kave TodHAaTO v Oev ixe Adela. (17 louviou 1933)

O kaBnyng K. Xp. €ibe 010 SNUACIO TTAPKO TOV HaABNTH HE APIBO INTPWOU
519 pe éva kopital....Tov avayvwpioape and 1o B0 unTtowou Twv
paBnTwv. O pabnTtig {ATNoE CUYYVWOUN KAl IoXUPIOTNKE TIWG Oev €QTatye
ekelvog. Ekelvn Tou €o0tehve OIAPKWG UNVULIATA ECW £VOG AANOU pabnTh),
Tou A, Kal €Tol mapacupBnke. (24 lavouapiou 1936)

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY / GECMISIMIZE BIR BAKIS

KAYNAK KARTI 3

Kaynak E: £gitim Dairesi, 1934-35 yillarina ait raporda (Ingilizlerin) yeni
yonetmeliklerle getirilen baslica dedisiklikleri belirtiyor:

1. llkkeztiim dgrenciler, Yunanca veya Turkce egitim gorseler de, kendi
dilleri ve dinleri hari¢ tim konularda ayni dersleri takip edecekler;

2. Birbirlerine paralel okutulan tarih ve cografya dersleri artik Yunanistan
ve Turkiye eksenli degil, Kibrisin disina dogru, dinyanin geri kalanin-
dan, Yakin Dogu ve Akdeniz bolgelerinden bahsedecek. Sirasi geldikce
her Ulkenin cografyasi ve tarihine ana hatlariyla kisaca deginilecek;

3. Buyuk okullarin (62 Ortodoks-Hristiyan, 18 Misliman ve 2 Maronit)
son iki sinifinda miifredatin bir pargasi olarak Ingilizce okutulacak.

Kaynak F: Biiyukbabam 1946'da okula basladi. Okuldaki ilk ginting,
ozellikle babasinin 6gretmene soyledidi ilk seyi hi¢ unutamayacadini
sdyllyor: ‘Eti senin, kemigi benim!

Kaynak G: S.S okul miiduriintn izni olmadan film izlemeye gittigi icin
okuldan iki guin uzaklastirildi. (23 Mart 1933).

1S, Chatzisavanin kahvesinde, ailesiyle birlikte otururken gortldigu igin
okuldan bir gtin uzaklastirma cezasi aldi. (27 Mayis 1933).

PMisimli 6grenci, izinsiz bisiklet strerken gortldugu icin ,okulun disiplin
kurulu tarafindan sekiz gtin okuldan uzaklastirildi. (17 Haziran 1933).

Ogretmen C Bey 519 numarali 6grenciyi parkta bir kizla otururken gérdi
[..] Ogrenci kayitlarindan onu tespit ettik. Ogrenci 6zUr diledi ve kendi-
sinin suclu olmadigini séyledi. Kiz ona, 6grenci Dlyle stirekli mesaj gon-
deriyordu ve o da buna kapildi. (24 Ocak 1936).
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Source H: The census of 1911 revealed that 73 per cent of the popula-
tion of Cyprus were illiterate. This led to some agitation in favour of
Compulsory Education but no Compulsory Education Law was passed
until 1930. The latest law dealing with the problem was passed in 1933;
it makes provision for the gradual introduction of compulsion, it being
left to the Governor to declare certain areas subject to the law [..] The
Report on Education for 1934-35 states that: Although the school age is
nominally from six to twelve years, probably 75 per cent of the village children
do not continue in attendance after ten years of age, as in a country of peas-
ant proprietors, where all the cultivation is performed by the owner and his
family. This does not apply to the same extent in the towns, in which com-
pulsory education should soon be a practical proposition.

Source J: Only 38 per cent of the children in the Island were under
instruction in 1901 [..] with the growth of population making more
schools necessary and with the steady increase in the percentage of
school age children attending school, it was difficult for the Government
to secure funds with which to meet demands. The result was over-
crowding. By 1913 it was reported that there were several cases, mostly
in Greek Schools, where a head teacher is confronted with the impos-
sible task of controlling and teaching, single-handed, as many as 80, 90
or 100 or even, in one or two cases, 110 children, of age varying from six
to twelve.

Source K:When the British Government took over the administration
of the Island in 1878 there was only one secondary school in the whole
of Cyprus - the ‘idadi’ School for Moslems, in Nicosia. [..] Tn 1902 the
inspector reported that the enrolment was about 70; the curriculum
included Mathematics, History, Geography, and the following languages:
Turkish, Persian, Arabic, English and Modern Greek. [..] In the early days
one who had completed the work in this school was entitled to teach
in a Moslem elementary school. [..] By the turn of the century there were
a few more than 500 students attending secondary schools.

SOURCE CARD 4 / KAPTA NHTQN 4/

Mnyn H: H amoypaer Tou 1911 amokdhue we To 73% Tou MnBUGKoU
Twv Kurplwv Atav avahedBnTol. AUTO TTPOKAAESE avaTapayr UTEQ TNG
YroypewTikrg Goltnong, aAAd, VOUOG uTép auTAG PNPIoTNKE HOAIG TO
1930. O TeAeuTaiog VOLOG TTOU ACXONOUVTAV HE TO (ATNHA PN@IoTNKE TO
1933 kat mpoBAémel T 0TASIOKY El0aywyr) TOU E€AVAYKACHOU, VW N
ONAWGCN OPICHEVWY TTEPIOXWY TTOU UTTOKEIVTAL OTOV VOO €apTdTal
eCohokAripou amd tov kufBepvnTn... H EkBeon yia tnv Exmaidevon yia
10 1934-35 avagépet &t MoAovdti n axoAikr nhikia Bswpeitar ocuviBwg
a6 Ta €61 éwg Ta Swdeka xpdvia, mbavdtata 1o 75 ToI¢ ekatd TwV madiiv
TOU YwpIoU SV OLVEXICOUV TO OXOAEID UETA TO BEKATO £TOC TNG NAIKIAG TOUG,
omw¢ akpiBwe ouuBaivel os uia aypotiki xwpa, érmou 6An n kariépyeia
mpayuatornolstal ard Tov ibio Tov aypdTn Kal TV oIkoyEVeId Tou. Auté Sev
(oxUel atov (510 BaBud yia TiG TOAEIS, OTIC OTTOIES N UTTOXPEWTIKY] poitnon Ba
TIOETTEl OUVTOWA VA QTTOTEAEDEL LI EQAPUOCIN TIOOTAON.

I'Irwﬁ ©:To 1901, HOVO TO 38 TOIG £KATO TwV TSIV TNG Meyohovrioou
HopP@WVOVTaV. .. KaBWE n avénon Tou MANBUCHOU aléave TNV avaykn
UMapénG mePLOOATEPWV OXOAEIWVY, EVW) N aTaBepr| alénon 0To TO00OTH
Twv madlwv oxoNKAG NAikiag kaBlotouoe SUCKOAN yia TNV KLREpvnon
TNV £€a0PANON KOVOUAWV YA TIG AVAYKEC, TO QMOTEAECHA FTAV O OLVW-
OTIOHOG. AVOQEPBNKE TIWEC TO 1913 TAEOV UTTHPXAV QPKETEC TTEPITTTWOELS
KUPIWG OTA ENNVIKA OXOAE(Q, GTTOU €VaG ETIIKEQANAG KABNYNTAG AVTIUE-
TwmiCet afordnTog To akatdpPOwWTo KABrKoV Tou eAéyxou Kal TnE Sida-
okahiag Tovhdxtotov 80, 90 1y 100, ry akOUN Kat 0 pa-OuU0 TIEPUTTWOEL,
110 maulwy, Pe NAIKeC amd €€ €we SwdeKa ETWV.

Mnyn 1: Otav n Bpetavikr kuBépvnon avéraBe T Sioiknon e Meya-
Aovrjoou 1o 1878, UTIHPXE OVO éva YUUVACIO O OANOKANEN TNV KUTTPO,
10 Yxoheio Ivtavtl (idadi) yia Mouoouhudvoue, ot Acukwoia..To 1902,
0 emBewpnTrC avakoivwaoe OTL eveypdpnoav Tiepinmou 70 pabntéc. To
npoypapua mepauBave Madnuatikd, lotopia, Fewypagia kat TIC akd-
NouBec yA\wooec Toupkikd, Mepaikd, ApaBikd, AyyAika kat Néa EAANVIKA. . .
TA TIPWTA XPOVIA, OTTOIOG EiXE OAOKANPWOEL TN (POITNON OTO CUYKEKPIEVO
OXOAElo, €ixe Sikaiwpa va SIBAEEI O€ LOUGOUAUAVIKO SNOTIKO OXOAE(O. . .
Me Tnv aAhayr| Tou alwva, UTrieEXav KATL TEPIOcOTEPO amd 500 pabnTég
otn SeutepodBuia exkmaidevon.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY / GECMISIMIZE BIR BAKIS

KAYNAK KARTI 4

Kaynak H: 1911de yapilan niifus sayimi, Kibris niifusunun %73nin
okuma yazma bilmedigini ortaya cikardi. Bu, zorunlu egitim lehine ¢al-
kalanma yaratti; fakat, 1930'a kadar hicbir zorunlu egitim yasasi ge¢cmedi.
Bu sorunlailgili sonyasa 1933'te yurirlige girdi. Bu yasa, zorunlu egitime
asamali olarak ge¢cmeyi beraberinde getirdi ve bazi konularin yasaya bagl
oldugunu beyan etme isi valiye kaldi [..] 1934-35 tarihli egitim raporu
sunlar belirtiyor: mal sahiplerinin kéylti oldugu ve tim ziraat islerinin mal
sahibi ve ailesi tarafindan yapildidi bir Glkede, okul yasi alti ile on iki yaslari
arasinda olmasina ragmen, biytik ihtimalle kdy cocuklarinin yizde 757 on
yasindan sonra okula devam etmiyordur. Zorunlu editimin yakinda uygula-
maya konacadi kasabalarda, bu problem ayni boyutta gecerli dedildir.

Kaynak J: 1901de Adadaki cocuklarin sadece %381 egitim gérilyordu
[..]NUfusun ve okul cagina gelmis cocuklarin sayisinin artmasi, daha ¢ok
okul olmasini gerektiriyor ve bu durum hiikiimet icin talebi karsilayacak
odenekleri saglamayi zorlastirlyordu. Sonugta okullar asir kalabaliklasti.
1913'te, cogunlukla Rum okullarinda bircok defa, bas 6gretmenin yalniz
basina 80, 90 veya 100 kadar dgrenciyi kontrol etmek, gretmenlik yap-
mak veya bir iki durumda da yasl altiyla on iki arasinda degisen 110
ogrenciyle basa ¢cikmak gibiimkansiz bir gérevle karsi karstya kaldigi rapor
edilmistir.

Kaynak K: ingiliz hikiimeti 1878'de Adanin yénetimini aldiginda, tim
Kibris'ta sadece bir ortaokul vardi. Bu okul, Lefkosada bulunan ve Mus-
limanlar icin olan “idadi” okuluydu. [..] 1902'de miifettis okula kayt
yaptiranlarin yaklasik 70 kisi oldugunu ve mifredatin Matematik, Tarih,
Cografya derslerinden ve Tirkge, Farsca, Arapca, Ingilizce ve modern
Yunanca dillerinden olustugunu rapor etti. [..] Eskiden okulda bu dersleri
tamamlayan kisiler, Misliman ilkogretim okullarinda 6gretmenlik yap-
maya hak kazanirdi. [..] Yzyilin sonunda ortaokula devam eden 6grenci
sayisi 500'Un hemen Uzerindeydi.
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How have schools and attitudes to our young
people changed during the last 100 years?

To begin this enquiry you need first to look at the three
photographs (Sources A, B, C) on Source Card T and decide
which is the oldest and which is the most recent. Give
reasons for your choice.

Things to think about:

*  What are people wearing?

«  Arethere only girls or only boys in the photograph?
Next, in the two photographs that you have chosen:

* How many students and how many teachers are
there?

* How old do you think the students are?

«  Describe the different sorts of clothes the teachers
are wearing.

+ Do you think the students are pleased to be in
school and having their photograph taken?

If you were one of the students in the earlier photograph,
how would you be feeling?

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTON 1/ 1

CTIVITE KARTI 1

PAGE 1/ 2EAIAA T/ SAYFA 1

Mw¢ aAaéav ta oxoAeia kat n oTaon pag mpog
TOUG VEOUG pag Katd ta teAevtaia 100 xpovia;
la va EEKIVAOETE TN OLUYKEKPIUEVN OlEPEUVNON, TTRETTEL
TTPONYOULEVWC VA EEETAOETE TIC TECOEPIC PWTOYPAPIEC
(MnyecA, B, T otnv Kapta lNnywv 1 katva anmo@aciosTe mola
efval n 1o oA Kat Tola N Mo mPGo@ath. ATIOAOYHOTE
v andvtnor| oac.

Znueia yla okéYn:
* TLpopouv ol avBpwrol;
° YTApXouv PoOvo kKopltola rj uovo ayopla otn
PWTOYPAGIC;
2T OLVEXELQ, OTIC OUO PWTOYPAPIEC TIOU EXETE ETTIAEEEL:
« Téool/ec pabnTé/Tpleg Kal TOCOL EKTAIOEUTIKOL
UTTAPXOLV;
o 60wV ETWV TOTEVETE OTI £lval Ol LABNTEY/TPIEG
« Teptypdyte ta S1dpopa idn PoUXwWVY TOU POPOVV
Ol eKTTAOEUTIKOL.
« TlloTeveTE OTI Ol HOBNTEC/TPIEG XaipovTal TTou
BpiokovTal oTo GXOAEID Kal TToU ToUC PWTOYPAPICoLY;

Eav fnoaotav évag amd Toud/TIC HabnTéc/Tplec oTn
(PWTOYPAPITTOL TPARHAXTNKE TEWTN, WS Ba aloBavocacTay;

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY / GECMISIMIZE BIR BAKIS

Gectigimiz 100 yil icinde okullar ve genclere
yonelik yaklasimlar nasil degisti?

Calismaya baslamadan 6nce, Kaynak Karti 1'deki t¢ fotografa
(Kaynaklar A, B, C) bakarak en eski ile en yeni fotografin

hangileri oldugunu belirleyiniz. Yaptiginiz secimlerin sebep-
lerini belirtiniz.

Uzerinde diisiiniilecekler:
« Insanlar ne giyiyor?
« Fotografta sadece kizlar mi yoksa sadece erkekler
mi var?
Sonra, se¢mis oldugunuz iki fotografta:
«  Kag 6grenci ve kag 6gretmen var?
«  Sizce 6grenciler kag yasindadir?

« Ogretmenlerin giymis oldugu degisik tirdeki kiya-
fetleri tarif ediniz.

«  Sizce 6grenciler okulda olmaktan ve fotograflarinin
cekiliyor olmasindan memnun mu?

Eger dnceki fotograftaki 6grencilerden biri olsaydiniz, nasil
hissediyor olurdunuz?
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Now, look at all the photographs on Source Card 1 again.
Choose the two that you think:

* have the most in common

 are the most different

Give reasons for your answer.

Things to think about:

* How the students are standing
« The clothes the students are wearing

Here are some statements about the photographs. Match
each statement to one of the photographs:

1. 'The students are all wearing smart uniforms’
2. 'The teachers look very important’
3. 'This was taken at a small country school’

To complete your enquiry, now think about which of the
photographs is most like your school today, and which is
least like your school today. Explain why you think this.

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTON 1/ 1

CTIVITE KARTI 1

PAGE 2/ JENIAA 2 / SAYFA 2

Twpa KoItd&Te Eavd OAEC TIC PWTOYPAPIEC.
EmAé€te Tic SV oL TOTEVETE OTL:
°  EXOLV TIC TIEPIOOOTEPEC OLOIOTNTEC
©  elvaimo SlapOoPETIKEC,

AlTlohoyroTE TNV ar@vtnor oac.

Inueia yia oképn:

+  Twg oTékovTal Ol aBNTE/TPIEG

+ Ta pouxa mou PopPOoLV Ol UaBNTEG/TPIEC
AUTEG €ival OPIOLEVEC ONAWOELS YIA TIG PWTOYPAPIEG.
AvtioTolyioTte k&Be Sridwon e pia amod TIC pWTOYPAPIES:
1. «OhoVeg ol HaBNTEY/TPLEG POPOUV OTONEGY
2. «O1 pabntéc/Tpleg ekmaidevovTal yla va yivouv

EKTTAIOEUTIKOD

3. «AuTr TPaPrXTNKE O éva UIKpd OxoAelo TNC unaiBpou»

Ma va oOANoKANPWOETE TN SlEPEUVNOT 0AC, OKEPTEITE Tola
aré TIC PWTOYPAPIEC LOIALEL TIEPIOOOTEPO |UE TO OXOAEID
0ag orUEPA Kal mola Aydtepo. EEnynoTe yiati éxete auTh
™V anoyn.

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY / GECMISIMIZE BIR BAKIS

Simdi, Kart 1'deki tim fotograflara tekrardan bakiniz.
+ Enfazla ortak noktasi olan
« Enfarkliolan

Iki tanesini, asagidaki sorulara gére segin ve cevabinizin
nedenlerini belirtin.
Uzerinde diisiiniilecekler:

« Ogrenciler nasil duruyor?

« Ogrenciler nasil kiyafetler giyiyor?

Burada fotogaflarla ilgili bazi aciklamalar var. Her cimleyi
bir fotografla eslestirin

1. "Tum dgrenciler sik Uniformalar giyiyorlar’
2. '‘Ogretmenler cok Gnemli gériintyorlar!
3. ‘Bu kicUk bir kody okulunda cekildi!

Galismanizi tamamlamak icin hangifotograflarin, sizin simdiki
okulunuza en ¢ok ve en az benzedigini belirleyin. Cevabinizin
sebebini aciklayin.



TOPIC8/OEMA 8/KONU 8

How have schools and attitudes to our young
people changed during the last 100 years?

In carrying out this investigation you will need to consider
all of the sources A-K.

Thinking about the chronology

*  What is the earliest date, and what is the most recent
date, that the sources give information about education
in Cyprus?

« None of the photographs (Sources A-C) has a date.
Which one do you think is the earliest? Why have you
decided this?

* Inthe description of the School Certificate (Source D)
the date of the academic year is missing. Which of the
following do you think is the most likely date: (a) 1899-
1900; (b) 1912-1913; (c) 1956-1957; (d) 1965-19667?
Explain your decision.

Making sense of the sources

In Source H it says that ‘The census of 1911 revealed that

73 per cent of the population of Cyprus were illiterate’

« Whatis a'‘census'and why might a historian find one
useful?

*  How accurate do you think the figure of 73 per cent is
likely to be?

*  Lookat Sources H-Kin particular. What reasons do they
suggest for the high level of illiteracy in 19117

Which of the sources do you find (a) the most difficult; and

(b) the least difficult to understand.

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2/ 1

KTIVITE KARTI 2

PAGE 1/ 2EAIAA T/ SAYFA 1

Mw¢ aAaéav ta oxoAeia kat n oTaon pag mpog
TOUG VEOUG pag Katd ta teAevtaia 100 xpovia;

>NV eKmévVNOoN TNG OLYKEKPIUEVNC Slepelivnong, Ba TTpEmel
va MBete umoyn oag TIC Mnyéc A €wg IA.

Kavovtag okéPelg yia tn xpovohoynon:

«  Tlola gival n mahaidtepn Kat Tola N 7o mEAGQATN NLE-
pounvia, yia TNV omoia pag apéxovtal TANPOPOPIES
armd TIC TTNYEC OXETIKA LE TNV ekmaidsuon otnv Kumpo;

*  Kapia amé Tic owtoypapieg (Mnyég A-I) dev éxel nue-
popnvia. Mola moTeveTe OTI TPARAXTNKE TPWTN; Mot
TIIOTEVETE KATL TETOLO;

© JINV TEPLYPAQ| ToL 2X0NKOU ATToAuTNpiou Aslmel To
akadnuaikod €toc. Mota armd TIC TOPAKATW TTIOTEVETE
ottanotelel Tnv mo mavr) nuepounvia: (@) 1899-1900,
(B) 1912-1913, (y) 1956-1957, (8) 1965-1966; Artioho-
YN OTE TNV andvtnor oag.

Katavowvtag Tig NMnyég

>tnv My H umdpyxet o €61 ¢ loxuplopdg: «H amoypaer Tou
1911 amokAAUWE TTWE TO 73 TOIG EKATO TOU TTANBUCUOU TwV
Kumplwv ftav avar@dfntor.

o Tielval n «amoypa@rp» Kat ylaTi evOéxeTal va @avel
XENOIUN OE Evav/ula IoTOPIKO;

«  Tl6oo akplRrCmoTeVETE OTI Umopel va elval n ekTiunon
TOU 73 TOIC EKATO;

o ENéyére 1baitepaTic Mnyéc H éwc . Mota emixelpripata
mpoRdNovTal yia To UPNASG TOCOOTS AVAAPARBNTICUOU
10 1911;

Molec amod T nyég Bewpeite (a) o SUOKOAES Kall ([3) Atyo-

TePO OUOKOAEC WC TTPOC TNV KATAVONonN;

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY / GECMISIMIZE BIR BAKIS

Gectigimiz 100 yil icinde okullar ve genclere
yonelik olan yaklasimlar nasil degisti?

Bu sorgulamayi yaparken A-K arasindaki kaynaklarin tdmand
incelemelisiniz.

Kronolojiyle ilgili diigiiniin

«  Kibris'ta egitimle ilgili bilgi saglayan kaynaklarin verdigi
en eski ve en yeni (ginUmdize en yakin) tarih nedir?

«  Kaynak A-Cfotograflarinin hicbirinde tarih yoktur. Sizce
en eski olan hangisi? Neden?

« Okul karnesinin aciklamasinda akademik yilin tarihi
eksiktir. Sizce asagidaki tarihlerden hangisi en olasi
tarihtir? (a) 1899-1900; (b) 1912-1913; (c) 1956-1957;
(d) 1965- 1966. Kararinizin sebebini agiklayin.

Kaynaklardan anlam ¢ikarin

Kaynak H'1911 yilinda yapilan nifus sayimi Kibrisin %73'ndn

okuma yazma bilmedigini’ belirtir.

«  'Nufus sayimi’nedir ve bir tarihgi icin bu neden yararli
olabilir?

«  Sizce % 73 sayisi ne kadar dogrudur?

« Ozellikle kaynak H-K'ye bakin. 1911 yilinda okuma yazma
bilmeyenlerin oraninin bu kadar ytksek olmasinin
sebebi olarak neler &ne surtlmustar?

Hangi kaynaklarin anlasilmasi sizce (a) en zor, (b) en kolay
olmustur?
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Interpreting the sources

L]

Why do you think the photographs (Sources A-C)
were taken? Might the reasons differ for each of the
photographs?

According to Source E various changes to education
in Cyprus were introduced in 1934-35. What were
these changes? Why do you think they were intro-
duced?

Look at Sources D, F, G and Kiin particular. What do
they tell you about what the purposes of education
were considered to be at the time?

What do the sources tell you about the attitudes of
parents and teachers towards young people at the
time?

Making comparisons

What were the main changes that took place in
education in Cyprus during the last quarter of the
nineteenth and the first half of the twentieth cen-
turies?

How do you think the experience of a pupil at school
in the 1930s compares with your experience? What
do you think was (a) different; and (b) the same or
similar?

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2/ 1

PAGE 2/ JENIAA 2 / SAYFA 2

Eppnveia twv NMnywv

L]

Mati moTeveTe OTI TEARAXTNKAV AUTEC Ol PWTOYPA-
oiec (Mnyeg A €wc IN); Evdéxetal va Slagpépouy ol
Aoyol yia K&Be pia amé Tic puwtoypapleg
>Upewva pe TNV Mnyn E, elornxBnoav ToAEC ala-
YéC otny ekmaideuon otnv Kumpo 1o 1934-35. Toleg
ATtav ol AAAYEC QUTEG ATl TOTEVETE OTI EloKXON-
oav;

ENéyéte 1blaitepa Tic Mnyég A, 3T, Z, kau |. Tt oag
QATTOKAAUTTTOUV OXETIKA UE TOV OKOTTO TNG EKTTAIGEL-
ONC eKelvn TV emoxn;

TL OO ATTOKAAUTITOUV OL TTNYEG OXETIKA [IE TN CULITTE-
PIPOPA YOVIWV Kal EKTTAOEUTIKWY TIPOC TOUC VEOUG
avBpWITOUG EKEIVNG TNG EMOXNAG

Kavovtag cuykpioeig

Moleg Tav ol KUPIOTEPEC LETABOANEC OTNV EKTIA-
Oevon otnv KUmpo Katé To TEAEUTAIO TETAPTO ToU
OEKATOU €VATOU AWVA KAl TO TIPWTO IO TOU EIKO-
otov;

Me molo Tpdmo mMOoTeVETE OTI Ba Umopouoe va
OLYKPIBEL N epmelpia evog/piag uabnTh/Tplag oTo
oxoheio TN Sekaetia Tou 1930 e T SIKr) 0aG EUMEL-
pia; TL moTteveTe mwe RTav (a) SlapopeTIko Kal (3)
TO (010 1) TAPOUOIO;

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY / GECMISIMIZE BIR BAKIS

KTIVITE KARTI 2

Kaynaklarin Yorumlanmasi

L]

Sizce fotograflar nigin gektirilmisti? (Kaynaklar A-C).
Her fotograf icin nedenler farkli olabilir mi?
Kaynak E'ye gore, egitime 1934-35 yillarinda cesitli
degisiklikler getirildi. Bu degisiklikler nelerdi? Sizce
bu degisiklikler neden getirilmisti?

Ozellikle kaynak D, F, G ve K'ye bakiniz. O dénemde
egitimin amacinin ne olarak dustintldigad hakkinda
ne soylUyorlar?

Kaynaklar o dénemde ailelerin ve 6gretmenlerin
genclere yonelik tutumlari hakkinda ne séyltyor?

Karsilagtirma yapilmasi

Ondokuzuncu yUzyilin son ¢eyreginde ve yirminci
ylzyilinilk yarisinda, Kibris'taki egitimde gerceklesen
ana degisiklikler nelerdi?

Sizce 6grencilerin 1930'larda yasadiklar deneyim-
lerle, sizin simdiki deneyimleriniz nasil kiyaslanabi-
lir? Sizce (a) degisik olan, (b) ayni veya benzer olan
neydi?
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How have schools and attitudes to our young
people changed during the last 100 years?

This completes the investigation started on Activity Card 2.
In completing this investigation you will need to consider
all of the sources A—K

Testing hypotheses

Consider each of the following statements and from the
sources put forward evidence to both support and chal-
lenge them.

* In the early part of the twentieth century the main
purpose of education in Cyprus was to promote reli-
gious faith.

¢ Education in Cyprus in the first half of the twentieth
century was more rigorous than it is today.

«  During the period covered by the sources both the
quality of education and society’s attitude towards
young people greatly improved.

«  The main factor driving change in education and the
position of young people in Cyprus has been the move
from a predominantly agricultural to a predominantly
urban society.

Going beyond what is given

«  Doyouthinkthese sources give a representative picture
about the state of education at the time they were
written?

* What other sorts of information would you look for in
order to get a more complete picture?

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQON 3 / £

Mw¢ aAaéav ta oxoAeia kat n oTaon pag mpog
TOUG VEOUG pag Katd ta teAevtaia 100 xpovia;

E&w ohokAnpwvetal n Slepeuvnon mou ekivnoe oty Kapta
ApaocTNEIOTATWY 2. 2TNV EKTTOVNON TNG CUYKEKPIUEVNC EDEL-
vag, Ba mpénel va AaBete unoyn oag TIc Mnyég A €wg .

‘EAeyxog YmoOéoswv

Y KEQTE(TE TIC aKOAOUBEC SNAWOEIC Kal TTapaBéaTe oTolxela

ammo TIC TINYEC TOCO YIa TNV UTTOOTNPIEN 00 Kal TNV Ap@l-

ofrTNor Touc

©  JTO TTPWIUO UEPOC TOU EIKOOTOU alwva, N Bacikr -
Slwén tng ekmaidevonc otnv Kumpo rtav n mpowdnon
NG BPNOKEUTIKAG TTIoTNG.

«  Hexmaidevon otnv KOmmpo 1o TPWTo UIod TOU EKOCTOU
alwva NTav o auoTnEr OUYKPITIKA UE OrEPAQ.

o 2N OIGEKEI TNGTIEPIOOOU TTOU KAAUTTTETA OO TIG TTNYEC,
N MOIOTNTA TNG EKTTAUOELONG Kal N OTACN TNG KOWVWVIag
QMEVAVTI OTOUC VEOUC avBpWITOUC BENTILONKE KOTA TIOAU.

« O KUpIOC TaPAYOVTAC TTOU 0ONYNOE O AANAYEC OTNV
ekmaideuon kal otn B€on Twv VEWV avBpwnwy oTnv
Kumpo, umrp&e n petaBaon amod pia katé kuplo Adyo
YEWPYIKN, O€ pia KaTtd KUPLo AOY0 aoTIKr Kovwvia.

Népa and ta Sedopéva

°  [IOTEVETE WG Ol OUYKEKPIUEVEG TINYEG TIAPEXOLY AVTI-
TIDOOWTTEUTIKY EIKOVA YIA TNV KATAOTAON TNG eKmai-
OELVONG TNV ETTOXN TTOU YPAPTNKAY;

«  [lola &M\\a €idn mMAnpogoplwv Ba avalntoloate mo-
KEIEVOU VA OXNUATICETE A TTIIO OAOKAN PWUEVN EIKOVA;

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAS / GECMISIMIZE BIR BAKIS

KTIVITE KARTI 3

Gectigimiz 100 yil icinde okullar ile gencglere
yonelik yaklasimlar nasil degisti?

Bu, Aktivite Karti 2'de baslanilan ¢alismayi tamamlar. Bu
calismay tamamlamak icin A-K'ye kadar olan tim kaynaklari
dikkate almalisiniz.

Hipotezlerin test edilmesi

Asagidaki cimlelerin her birini degerlendirin ve bu ctimle-
leri hem desteklemek hem de onlara karsi cikmak icin kanit-
lar ortaya koyun.

« 20.yUzyilinilk yarisinda Kibris'ta egitimin ana amaci
dini inanci tesvik etmekti.

« 20.yUzyilin ilk yarnisinda Kibris'ta egitim, bugtin oldu-
gundan daha katiydl.

+  Kaynaklarin kapsadigi déneme gére, egitimin kali-
tesi ve toplumun genglere yonelik tutumu fazlasiyla
gelisti.

«  Kibnis'ta egitim ve genclerin durumuyla ilgili degisimi
getiren ana faktor, tarim agirlikl toplumdan kent
toplumuna gegis oldu.

Verilenin 6tesine gecilmesi
«  Sizce bu kaynaklar yazildiklari ddnemdeki egitimi
dogru aktaran bir tablo ¢iziyorlar mi?

« Dahaiyi bir tablo elde edebilmekicin baska ne gibi
bilgiler arardiniz?



Introduction to the topic

This topic focuses on housing traditions and what can be learned about
people’s lives in the past from a study of the houses they lived in. The topic
provides opportunities for pupils to compare their home life with that of
people in the past and to gain an understanding of continuity and change.
It also enables pupils to understand the different functions of houses;
comparing town life with country life, rich homes with simple homes; and
the way houses reflect the real lives of ordinary people — male and female,
young and old.

History studied in schools often concerns topics and issues far away from
pupils’own experiences — dealing with events on a national or global level.
The study of housing traditions provides a view into the past that is local
rather than national and fixed on the lives of ordinary people (including
young people) in the context of familiar cultural traditions.

Through a consideration of the sources suggested, pupils can explore
several important historical skills and concepts including:

*  Knowledge of local history and culture in the context of change
over time.

* Improved sense of chronology.

¢ Skills of observation and comparing similarities and differences.

* Understanding of the feelings of people in other communities
who share similar traditions.

* The ability to synthesise an overview from a range of different
sources.

Learning intentions

The enquiry question for this topic is:"What do our homes tell us about our
past?’ All activities are designed to give children an insight into this question
and to form their own views about a general answer to it. Included in the
activities are several other learning intentions such as:
Primary level

*  To help pupils learn to inspect and interpret visual sources

*  To develop an improved sense of time and place, dealing with
questions about'when?'and‘where?'and‘in what order did things
happen?’

*  Todevelop skills of comparing similarities and differences

¢ Toencourage a sense of empathy with those who may seem far
away in time or place.

A LOOK AT OUR PAST

TEACHER NOTES

Lower secondary

* To help pupils interpret a mixture of visual and documentary
sources

*  Todevelop the skill of ‘telling a story’based on the range of sources
presented and on the results of group discussion and individual
research.

Upper secondary

*  To evaluate viewpoints and to make judgements in the light of
contradictory evidence.

Pedagogical approaches

Pupil learning will follow the questions and activities suggested on the cards,
but this should not be mechanical or rushed. If certain activities arouse
particular engagement and enthusiasm, this should be allowed for. The aim
should be to maximise active learning and interaction between pupils, not
only with the teacher. Getting pupils to work in pairs or in small groups of
three or four can be very productive. It is also important to allow time for
students to think and to make mistakes, and not to push forward the right’
answer too soon. Key questions from the teacher might be, according to
the specific context,'Why do you think that? or'How does this source make
you feel?’

Sources available for this topic on the pupil Source Cards:

Visual Sources

A Dervis Pasha House

B Modern concrete house

C Hybrid Galley House

D Venetian Lion House

E Traditional facade (Old Nicosia)

F Men’s room, nobleman’s house

G Women's room, nobleman’s house
H Interior, nobleman’s house

J Interior, rural house

K Interior, rural house

L Interior, rural house

M Painting of domestic life, Making Pitta Bread, Kassalos M.



HOUSING TRADITIONS IN CYPRUS

Written Sources

N Michaelidi, M.A (1985) Chora, the Old Nicosia, Nicosia, pp. 44-5.

P Floridou, A., Igoumenidou, F. (1967) Report of the Department of
Antiquities, Cyprus, pp. 98-9.

Q Michaelidi, M. A. op.cit. pp. 46-7.

R Archduke Louis Salvator of Austria (1881) Lefkosia, the capital of
Cyprus, Kegan Paul and Co,, London, reprinted 1983 by Trigraph,
pp. 19-22.

A LOOK AT OUR PAST

S Floridou, A., Igoumenidou, F. (1988) ‘The Fikardou Village-Archi-
tecture, Works for Preservation and Restoration) Report of the
Department of Antiquities, Cyprus, (Part 2), Nicosia.

Links to other topics

There is a natural link to Topic 5‘Buildings in walled Nicosia’ Topic 7 ‘Fashion
in Cyprus, considers very visual sources in a very similar overall context.



Eicaywyn oto Oépa

2TO CUYKeKPIUEVO Oépa SiveTal Eupacn OTIC OIKIOTIKEG TAPASOCEIS KAl OTa
600 UMoPoUKE va pabouple yia Tig (wég Twv avBpwmnwv mou é(noav oTo
TIAPENBOV LEAETWVTAC TIC KATOIKIEG TOUC. TO B€LIA TIAPEXEL OTOUC/OTIC adn-
TEY/TPIEG EUKAIPIEC va cLyKpivouy TN (wr| OTO OTI{TI TOUC UE eKElvn TWV
atOpWV oL €noav oTo MAPENBSV Kal va KATAVOHGOULV TN CUVEXELD KAl TNV
aMayr. Emiong, emTpénel 0ToU¢/0TIC HaBNTEY/TPIEC va KATAVOHROOLV TIG
OlAPOPETIKES AEITOUPYIEC TWV OTIITIWY, CUYKpivovTag TN (wry atnv mOAN Ue
n (wrj oTnv LITaIBPO, Ta MACUCIA OTTITIA [E TA ATTAJ, KAl TOV TPOTIO LIE TOV
o7oi0 avtavakATal HEoW auTwy N Kadnueptvr) (wr) Twv ouvnBIoUEVWY
avBpWWV ommolacdrmoTe KOVOTNTAC (AVOPWY, YUVAIKWY, VEWV Kal NAIKIW-
HEVWV).

H 1otopia mou S1ddokeTal oTa OXoAEla ouxva apopd Béuata kat {NTHHaTa
HAKPIA aTTo TIG EUTTEIRIEG TWV (SIwV TwV HaBNTWV/TPIWVY, KABWE TPAYUATEY-
£TAL YEYOVOTA O€ €0VIKO 1) TTAYKOOUIO €Mimed0. H UEAETN TWV OIKICTIKWOV
TIAPASOOEWV TTAPEXEL [Ia EIKOVA TOU TTAPENDOVTOC, TIEPIOTOTEPO TOTTIKN
napd €Bvikn, kat €0TiAlel OTIC (WEC TwV AWV TTOATWY (cupmepiapBavo-
HEVWV KAl TWV VEWV) OTO TIAQIOLO OIKEIWV TTONTIOUIKWV TTAPACOOEWV.

Méoa amd pia e££Ta0n TWV TIPOTEIVOUEVWY TTNYWY, Ol LABNTEY/TPIEC UTTOPOUV
Va EEEPEVVHOOUV OPKETEC ONUAVTIKEC IOTOPIKEG SEEIOTNTEG KAl EVVOIEC TTOU
niepapBavouv:
°  TVWon NG TOTTIKIS l0TOP{aG Kl TOU TTOAMTIOHOU 0TO TIAGKOIO aNAG-
YWV TTOU ETEPXOVTAL UE TNV TTAPOA0 TOU XPAVOU.
°  BeAtiwpévn aioBnon tng xpovohdynong.
° Ag§loTNTEC TAPATHPNONG KAl GUYKPIONG OUOIOTHTWY KAl SlAPOPWV.
*  Katavonon twv ouvaloBnudtwy Twv avBpwnwy o GANEG KOVO-
TNTEC, UE TTAPOUOIEC TTAPASOCTELC.
°  Hkavotnta 0VVBeoNG UIAC EMIOKOTTNONG AVTAWVTAC amd SIdpo-
PECTMYEC.

Ma@noakég mpoBéceig

To epwtnua mpog Slepelivnon eivat: «Tt UapTUEOUVY Ta OTITIA Jag Yid TO
TIAPENBOV LaCy; ONeC 0l SpAOTNPIOTNTEC Eival OXESIAOUEVEC YA VA OWOOLY
OTOUC/OTIC HABNTE/TPIEC pia Babutepn avTiAngn yia TN CUYKEKPIUEVN
£PWTNON KAl YLA VA OXNUATIOOLV TIG SIKEC TOUG AmOYEIG KAl YEVIKY) avTamd-
kpton o€ autod. Ot §pactnEIOTNTEC CUUTTEPINABAVOUV APKETEC ANEG padn-
OlaKEC TTPOBETEIC OTWC:

AnpoTIKO:

°  BonBbnBouv otnv e€éTacn Kal TNV EPUNVEI TWV OTTTIKWV TTNYWV.

° avantuéouv pia Bertiwpévn aioBnon Tou xpovou Kal Tou TOToU,
QOXONOUEVOL [E EPWTACELS OTIWG «TTOTE;», «TTOU;» KAl UE TTOlAl
0glpd CLVEPBNOAV TA YEYOVOTQ,».

MIA MATIA 2T0 MAPEAOON MAX

XHMEIQZEIZ TIA
EKMAIAEYTIKOYX

° avantugouv Oe§IOTNTEC CUYKPIONG OHOIOTATWY Kal SIAPOPWV.

°  KAMIEPYNOOULV TNV EvoLVaioONOT| TOUC LE EKEIVOUC TTOU UTTOPET
va @aivovTal ToAU PAaKpLd TOUG OTO XPOVO KAl GTO XWPO.

fupvaolo:

°  BonBnbouv otnv epunveia GUVSUOHOU OTITIKWV KAl YRATTTWY
TINYWV.

°  avartu&ouy TNV IKavoTNTA «a@rynong Uiag Iotopiag Bact{opevol
OTNV TOIKINIA TWV TTNYWV TToL TTapouctdlovTal KAl 0T aroTENE-
opata 1600 Twv ounTroewy TNG opAdag, 600 Kal TNG ATOUIKAG
Slepelvnonc.

AUKelO:

* aéloloyolv SIPOPETIKEC OTTTIKES YWVIEC Kal va Tpoaivouy o
KPIOEIG LTTO TO PWC AVTIPATIKWY OTOLKEIWV.

Naidaywyikég mpoaoeyyioeig

H pabnon 6a kabodnyeital and Ti¢ epwTATEIC Kal SpAcTNPIOTNTEC OTIC
KAPTEG, OANG autd &g Ba mpémel va yivetat pnxaviké ry BlaoTikd. Edv kamoteg
SpaCTNPIOTNTEC TIPOKAAOLV 1B1aiTEPN avapien kal evBouaiaoud, auto Ba
nipénel va emrpénetal. O otdyog Ba MPEMEL va eival N LEYIOTOTIONON TNG
EVEPYNTIKNAG HABNONG Kal N aAnAeni&paon Twv HaBnTwv/Tplwv HeTadd
TOUG KAl OX1 LOVO E TOV/TNV eKTTAIOEUTIKO. H pyaoia Twv pabnTtiv/Tplwv
o€ CEuydpla 1| OE UIKPEC OPASEC TWV TPLWV 1) TECOAPWY ATOUWY, UTTOPE! va
anodelxbei 1Glaitepa mapaywyikn. Emiong, onuavtiko eivat va divetal o
XPOVOG OTOUG/OTIC HaBNTEY/TPIEG VA OKEPTOVV KAl VAl KAVOUV AABn, Kat Oxl
va mmEdovTal yia va anavtioouy owoTd Kat ypriyopa. Evdéxetal va tebolv
BaCIKEC EpWTHOELG ATTO TOV/TNV EKTTAOEUTIKO, AVANOYEG TOU CUYKEKPIEVOU
matciou, Owc «MaTi To MOTEVEIC AUTO» 1 «TL ouvaloBrpaTa 0Ag SnUIoVP-

yeln myny

AwaBéopeg mnyég otig Kapteg Mnywv twv Madntwv

Ontikég Mnyég

A To ontti tou NtepPic Maod (Dervish Pashia)
B > 0yXPOVO TOIUEVTEVIO OTI(TL

r YBp161ko Sttt Tkahel (Galley)

A Bevetkd Zmiti Adiiov (Lion)

E MNapadootakr) mpdcgoPn (Maiid Acukwaoia)
>T AvTpIKr aiBouoa, omiTl euyevwv

Z luvaikeia aibouoa, omiTl euyevv

H EowTepIko, omitl evyevv



OIKI2TIKE2 MAPAAO2ELZ 2 THN KYTPO

C] EowTepikd, e€0KIKO

| EowTtepikd, e€oxikd

IA EowTepikd, e€oxkd

1B Mivakagrngoikiakriclwnc, @ridyvovragilita, KaooiahogM.

Fpantég Mnyég

Ir MixanAidn, M.A (1985), Xwpa, n MNakid Aeukwoia, Aevkwoia, o.0.
44-45

1A O \wpidovu, A, Hyoupevidou, ®. (1967) EkBeon tou Turjuatog Apxai-
otritwv Kompou, 0.0.98-99

IE Mixanhidn, M. A. 6.0. 0.0. 46-47

MIA MATIA 21O MTAPEAGON MAX

2T

Apxidoukac Louis Salvator tng Auotpiag (1881) Asukwoia, n mow-
tevovoa G Kumpou, Kegan Paul k.a.. Aovivo. AvatunBnke to
1983 amnd tnv Trigraph, 0.0.19-22

O wpidov, A, Hyoupevidou, O. (1988) Apxitektovikii Tou Xwplol
Oikapdo, Epya yia Alatripnon kat Aokatdotaon, EkBeon tou Tun-
patog Apxatotritwy Kumpou, (Mépog 2), Acukwoia.

Tuvdéosl pe ala Opata mou mepihapfavovrtal oTo
mapov VAIKO

YTAEXEL HIa PUOIKH OLUVAQELD e TO Ogua 4: "Ktrpla otnv Evtdg twv Teikwv
Aeukwoia” To ©@¢ua 7:"H Méda otnv KUmpo', e€eTael OTTTIKEG TTNYEC OF éval
QPKETA TTAPOUOIO CUVOAIKO TIAA(OIO.



Konuya giris

Bu konu, konut gelenekleriyle ve ge¢misteki insanlarin yasadiklar evleri
inceleyerek onlar hakkinda neler 8grenilebilinecegiyle ilgilidir. Bu konu,
ogrencilere kendi ev hayatlariyla, ge¢cmisteki insanlarin ev hayatlarini karsi-
lastirma firsati taniyacak, streklilik ve degisimi anlamalarina yardimci olacak-
tir. Konu ayni zamanda, sehir yasamiyla kdy yasamini, pahali evlerle basit
evleri karsilastirarak 6grencilerin evlerin farkli islevlerini ve de evlerin, kadin
ve erkek, yasli ve geng gibi, bir toplumun siradan bireylerinin gercek hayat-
larini nasil yansittigini anlamalarina olanak saglayacaktir.

Okullarda verilen tarih dersleri cogu zaman 6grencilerin kendi tecriibelerin-
den oldukga uzak konulari, ulusal ve kiresel diizeydeki olaylari ele alir. Konut
gelenekleriyle ilgili inceleme, ulusaldan ziyade yerel gecmise dair bir goris
saglayip, aynizamanda tanidik kiiltirel gelenekler cercevesinde geng birey-
ler de dahil olmak Uzere siradan insanlarin hayatlarini ele alir.

Onerilen kaynaklarin incelenmesiyle dgrenciler, asagidakiler de dahil olmak
lzere, 6nemli bircok tarihi beceri ve kavrami 6grenebilirler:

° Zamana bagli olarak degisim cercevesinde yerel tarih ve kilturle
ilgili bilgi.

*  Kronoloji algi ve anlayisinin gelistiriimesi.

°  Gozlemleme ve farkliliklarla benzerlikleri karsilastirma becerileri.

° Benzer geleneklere sahip diger toplumlardaki bireylerin hissettik-
lerini anlamak.

°  Birdizifarkl kaynaktan elde edilecek bilgileri sentezleyerek genel
bir bakisa ulasabilme becerisi.

Ogrenme amaclan

Bu konunun arastirma sorusu sudur: “Evlerimiz bize ge¢misimizle ilgili ne
anlatiyor?"Tum aktiviteler cocuklara bu soruyla ilgili anlayis gelistirmeleri ve
genel cevap hakkinda kendi goruslerini olusturmalari icin tasarlanmistir.
Aktivitelerin diger 6grenme hedefleri arasinda sunlar vardir:
iIk 6gretim duizeyi
*  Ogrencilere gorsel kaynaklari yorumlama ve sorgulamayi 6gren-
melerinde yardimci olmak.

* 'Nezaman?,'nerede? ve olaylar hangi siray takip ederek yasandi-
lar?"gibi sorulari ele alarak zaman ve mekan algisini gelistirmek.

*  Benzerlikler ile farkliliklari karsilastirma becerilerini gelistirmek.

° Zaman veya yer olarak ¢ok uzakta gibi gortinen kisilerle empati
kurabilmeyi tesvik etmek.

Ortaokul duzeyi

e Ogrencilerin gdrsel ve yazili kaynaklari birlikte yorumlamalarina
yardimci olmak.

GECMISIMIZE BIR BAKIS

OGRETMENLERE NOTLAR

° Sunulan ¢esitli kaynaklara ve grup tartismasi ile bireysel aragtirma
sonuglarina dayali ‘hikaye anlatma’becerisini gelistirmek.

Lise duzeyi

*  Bakis agllarini degerlendirmek; celisen ve karsit kanitlar isiginda
muhakemede bulunmak.

Pedagojik yaklasimlar

Ogrencilerin égrenme siirecinde, kartlarda dnerilen aktiviteler ve sorular
takip edilecektir; ancak bu, mekanik bir sekilde veya aceleyle yapiimamalidir.
Eger bazi aktiviteler 6grencileri dzellikle heveslendiriyor ve ilgilerini cekiyorsa,
bunlari yapmalarina olanak ve stire taninmalidir. Amag, aktif 6grenmeyi ve
dgrencilerin sadece 6gretmenle degil, birbirleriyle olan etkilesimlerini de
maksimum diizeye ¢ikarmak olmalidir. Ogrencilerin ikili veya ti¢/dért kisiden
olusan kiictik gruplar halinde calismasini saglamak ¢ok verimli olabilir. Ayni
zamanda, 6grencilere distinmeleri icin zaman vermek ve ‘dogru’ cevabi
onlara hemen soylemeyerek hata yapmalarina izin vermek de énemlidir.
Konuya bagli olarak 6gretmenlerin soracagi anahtar sorular, ‘peki neden dyle
distntyorsun?’ veya ‘bu kaynak sana ne hissettiriyor?’ olabilir.

Ogrencilerin kaynak kartlarinda bulunan kaynaklar

Gorsel Kaynaklar

A Dervis Pasa Konadi

B Modern beton ev

C Hybrid Galley evi

D Venedik Aslanli ev

= Geleneksel 6n cephe (Eski Lefkosa)
F Erkekler odasi, bir soylu evi

G kadinlar odasi, bir soylu evi

H Bir soylu evi, ic mekan

J Koy evi, ic mekan

K Koy evi, ic mekan

L Koy evi, ic mekan

M Ev yasantisindan bir resim, ‘Bidda (ekmek) yapimi'Khassialos M.

Yazili kaynaklar

N Michaelidi, M.A (1985), Chora, the Old Nicosia (Sehir, Eski Lefkosa),
Lekfosa, s. 44-45.



KIBRIS'TA KONUT GELENEKLERI

P Floridou, A, Igoumanidovu, F. (1967) Kibris Eski Eserler Dairesi Raporu,
5. 98-99.

Q Michaelidi, M. A. yukarida belirtilen kitap, s. 46-47.

R Avusturyali Archduke Louis Salvator (1881) Levkosia, the capital of

Cyprus (Lefkosa, Kibrisin baskenti), Kegan Paul and Co. Londra.
Trigraph tarafindan 1983'te yeniden basildi. S. 19-22

S Floridou, A, Igoumenidou, F. (1988) The Fikardou Village-Architecture,
Works for Preservation and Restoration, Kibris Eski Eserler Dairesi
Raporu, (2.Kisim), Lefkosa

GECMISIMIZE BIR BAKIS

Paketteki diger konularla iligkisi

5.konu olan, Lefkosa Surlaricimdeki Binalar konusuyla dogal olarak bir iliskisi
vardir. Ayrica, 7. konu Kibris'ta Moda, genel baglamda cok benzer gorsel
kaynaklar icermektedir.



TOPIC9/OEMA 9/KONU 9

SOURCE CARD 1/ KAPTA MHTQN 1 CAYNAK KARTI 1

Source A/MNnyR A/ Kaynak A Source B/ Mnyn B/ Kaynak B

Source C/Mnyn I'/ Kaynak C Source D/ Mnyn A / Kayank D Source E / Mnyn E / Kaynak E

A'LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAZ / GECMISIMIZE BIR BAKIS
B



TOPIC9/OEMA 9/KONU 9

SOURCE CARD 2/ KAPTA MHTQN 2 KAYNAK KARTI 2

Source F / Mnyn £T / Kaynak F Source G/ Mnyn Z / Kaynak G Source H/Mnyn H/Kaynak H

Source J / Mnyn © / Kaynak J Source K/ Mnyn |/ Kaynak K Source L/ Mnyn IA/ Kaynak L

A'LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAZ / GECMISIMIZE BIR BAKIS
B



TOPIC9/OEMA 9/KONU 9

SOURCE CARD 3/ KAPTA ITHTQN 3 KAYNAK KARTI 3

Source M/ Nnyn IB / Kaynak M

A'LOOK AT OUR PAST / MIA MATIA XTO TAPEAGON MAZ / GECMISIMIZE BIR BAKIS
B



TOPIC9/OEMA 9/KONU 9

Source N: At the end of the yard you could find the washing
room and the store for the wood and charcoal. Near them was a
clay oven for baking of wheat bread, sesame round crullers and
the eastern‘flaounes. In the yard, away from the rest of the house,
there was a kitchen. It needed a lot of effort from the housewife
to present hot food at the dining room after all that distance from
the yard. The kitchen was the pride and the torture of the landlady
of that time. Cooking with wood and later on with charcoal,
preparing and conserving sweets and sausages and other food-
stuff was not an easy job. As for the brass vessels, called lavezia,
they needed special treatment and polishing so that she and her
friends could be proud seeing them on the shelves.

Source P:The interior of the Cypriot popular residence. [...] The
floor of the long room (makrynari or dichoro) is made of soil, well
pressed and paved with flagstones, especially in the mountains
and in some special houses. The fireplace was frequently framed
by walled cupboards and decorated by gypsum ornaments.[...]
In a corner of the long room one can see the loom (voufa or
argastirin). Special characteristics of the Cypriot popular house
are the sente and the souvantza.

Inthe yard [...] we find the characteristic oven [...] the chicken-
coop, the pigeon house, the stable and the well with the calendar.
Sometimes a wine press and an olive mill are preserved.

SOURCE CARD 4 / KAPTA NHTQN 4/

Mnyn IT: 210 BaBog g aulic Bpiokdtav To TCTaptd Kat n
amoBrkn VAWV Kal K&dpRouvwy. EKel KovTa RTav KTIOUEVOC Kal O
HEYANOC TINAIVOC OUPVOC, OTTOU EPnvav To OTAPEVIO Pwi, Ta
ONOAPEVIA KOLAOUPLA KA TIG TTAOXAAIVEC «PACOVVES». X TNV QUAR,
Eexoppévn amod To unodAolmo onitl, Bpiokdtav pia koudliva. Xpel-
aloTav APKETH TTPOOTTIABELD ATTd TNV OIKOOECTIONVA TIOOKEIEVOU
va Katapépel va ogpfipel Ta payntd (eotd otnv Tpanelapia,
Slavvovtag 6An autr) TNV andotacn anod TV auAn. H koudliva
ATAV TO KARAPL, MG Kal TO BACAVO TWV YUVAIKWY TNG EMOXNG. To
Haveipepa pe EVAA Kal Alyo apyotepa e kapRouva, OTwe Kal n
TIOPACKEUT KAl N CUCKEUAGCIA YAUKWY, AAANAVTIKWY KAl GANWY
TPo®iLwy, Sev fTav eukoAn Souleld. Ta &g xaAKiva okeun, Ta
Aeyoueva hapévtQia, xpeidlovtav i8Ik TepUToinon Kal oTi\Bwua,
OUTWG WOTE VA TA KAPAPWVOULY oTa pdela n {dia n volkokupd Kal
ol piAec TG

Mnyn 1A: To eowtepikd T kumplakng Adikng katolkiag. . . Kupiwg
OE OPEIVEC TTEPIOXEC KAl OPIOHEVEG TTIO I1AITEPEC KATOIKIEC, TO
OAmed0 Tou PEYANOU OE UNKOG SWHATIOU (LakpuvAaplL fy Sixwpo)
elval TIaypEVO ATt KA TTATNHEVO XWHA KAl OTPWHEVO PE TTAG-
keG. To TCAKL ATav ouxVA TTAAICIWHEVO aTTd ETTITOIXIA VIOUAATTIA
Kat SIAKOCHNLEVO HE YUPIVA OTONISIA. .. T€ JIa YWwVIA TOU peYAAou
O€ UNKOG OWHATIOU, UMTAPXEL O APYAAEIOC (BoU(a 1} apKACTHA ).
I1aiTeEPA XAPAKTNPIOTIKA TNE KUTTRIOKA G AATKAG KATOIKIAG ATOTE-
AoUv To OévTe Kal n couPavtla.

2TNV AUAR. .. BPIOKOULE TOV XaPAKTNPIOTIKO (pPOUEVO. .. TOV OPVI-
Bwva, To eCouvapkdy, ToV OTAUAO Kal TOV AAKKO (TNyAadt) Le T
NAQKATNVY (LAYYAVO). >€ OPIOHEVEC TTEQIMTTWOEIC OWEETAL © ANVOG
Kal To ehatotplBeio.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY / GECMISIMIZE BIR BAKIS

KAYNAK KARTI 4

Kaynak N: Bahcenin sonunda camasir odasi ve odun ile kémi-
rdn bulundugu ambari gérebilirdiniz. Onlarin yaninda, bugday
ekmegi, yuvarlak susamli gulluri ve pilavuna pisirmek icin kilden
firn vardi. Bahgede, evin diger kisimlarindan uzakta mutfak vardi.
Evin haniminin yemek odasina o kadar uzaktan sicak yemek
servis etmesi icin blyuk bir caba sarf etmesi gerekirdi. Mutfak, o
zamanin ev hanimlarinin hem iftihari hem de iskencesiydi. Odunda
ve sonra da komurde yemek pisirmek, tatlilari, sosisleri ve diger
yiyecekleri hazirlamak ve muhafaza etmek hi¢ de kolay bir is
degildi. Lavezia denilen piring kaplar ise, ev haniminin ve arka-
daslarinin raflarda onlar gururlaizleyebilmeleriicin, 6zel muamele
ve parlatma gerektirirdi.

Kaynak P: Kibrislilarin gézde evlerinin ic mekanlari [....] Ozellikle
daglarda ve bazi ¢zel evlerde makrynari ya da dichoro diye bilinen
uzun odanin yerleri iyice sikistiriimis topraktan yapilir ve blyuk,
yassi taslarla dosenirdi. Somine, genellikle duvar dolaplariyla er-
cevelenir ve algidan yapilmis sis esyalariyla dekore edilirdi. [..]
Uzun odanin kdsesinde (voufa veya argastirin diye bilinen) dokuma
tezgahini gorebilirsiniz. Kibrishlarin evlerinin en belirgin ézelligi
sende ve souvantzadir.

Bahcede [...] karakteristik bir firin goriyoruz. [...] tavuk kimesi,
glvercin yuvasl, ahir ve kuyu. Bazen bir zeytin degirmeni ve bir
UzUm cenderesi de bulunuyor.
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Source Q: Some houses were made of stone, but the majority
were built with clay. Clay had a lot of advantages.[...] The houses
of the rich were made of stone: they paid for the expensive famous
yellow stone. The floor was covered with Cypriot marble. Every
landlord showed special care when he was building his house.
They [...] worked so hard to make the house solid, so that there
still exists a traditional proverb:'Whoever has not built a house or
endowed a daughter, doesn't know what the fear of God is. To
make the house solid, they used to slaughter a cock at that
moment and pour its blood into the foundations of the house.

Source R: Now let us step in. The doors of the Turkish houses
are in most cases carefully locked, and a screen stands behind,
so that, when the door is opened, no one can see in; having
passed the screen the visitor enters the paved hall, usually facing
a garden or a courtyard. The roof of the hall frequently rests on
Gothic arches with round pillars and Byzantine square capitals.
[...] Allthe windows in the hall are provided with Moorish lattice-
work.

Source S: Among the houses of Fikardou [...] the house of
Katsinioros [...Jis distinguished. It is a rich rural type house, made
of stone with architectural traits that go back to the sixteenth
century. The main part of the house is two stories and covered
by a wooden sharp shaped roof, similar to that of the church. [.. ]
The other areas of the house, dichora; with wooden pillars are
covered with'doma’...] The main room is situated on the upper
floor. The areas of the ground floor were used for the press of the
grapes, storage of wine and other agricultural products [...] and
for the various household works such as cooking, kneading and
baking in the oven.

SOURCE CARD 5/ KAPTA MHTQN 5

Mnyn IE: Mepikd omttia Atav métpiva, Ta mepioodtepa GUwG fTav
XTIopévVa pe MABApta. To TAIBAEL gixe TTOMA TAEOVEKTAUATA. ..
METPOKTIOTA ATAV TA OTTTIA TWV MAOUGIWY, TToL TIARpwvay akpRd
TN YVWOTH KITPVWIT TTETPA. To TTATWHA ITAV OTPWEVO UE KUTTPL-
WTIKo péppapo. O k&Be voikokupng deiyve 1dlaitepn epovtida
otav éxTile To oniT Tou. KatéBahav TO00UG KOTIOUC TIDOKEIUEVOU
VA YIVEL TO OTITI OTEPED, WOTE EVAOYQ UTTAPXEL AKOLIA N AdKr TTapOoL-
pia: <Omolog dev éxTioe omiTl KI Omolog v TIPOIKIOE KdEN, OV
YVWPIOE ToV P60 Tou OoUy. MNa va gival To onitl otépeo, motilav
Ta BepéNd Tou e To aipa evdg kdkopa, TTou éogalay EMTOTOU.

Mnyn IZT: A¢ nepdooupe, hotmdy, OTO ECWTEPIKO TWV OTITICV.
O mOPTEC TWV TOUPKIKWY OTTITIWV €ival, OTIC TTEQIOOOTEPEG TTEQL-
TITWOELC, TTPOCEKTIKA KAEIOWUEVEC. EXoLV éva Tapadv TTiow Toug,
WOTE OTaV Elval AVOIKTEG VA NV UTOPE( Kaveig va el 0TO E0wTe-
PIKO. ExovTag mepAoel To TapaAv, O EMIOKETTTNG EIGEPXETAL OTNV
TMAAKOOTPWTN aibouoa mou BAETEL ouvrBwWE aTov KATO 1 0TNV
QUAR. Zuxvd, N 0po®r) NG aiBouoag otnpiletal o€ YOTOIKES ai-
OEC e OTPOYYUAEC KOAWVEC Kal BulavTivd KIovOKpava TETPAYW-
vou oxnuatoc... Oha ta mapdBupa tn¢ aiBoucag diabétouy
KAQAOoWTA HAUPITAVIKAG TEXVOTOOTTIAC,

Mnyn IZ: Avapeoa ota omitia tou Oikapdou. .. Eexwpilern Okia
Katowiopou. Eivat éva meTpoKTIoTOo, aypOoTIKOU TUTIOU, APXOVTIKO
LIE APXITEKTOVIKA OTOIKEID TTOU QVAYOVTAl LOPPOAOYIKA OTOV 160
albva. To KUPIo TUAKA TNE olkiag eival Slwpo@o Kal KaAUmTeTal
arnod EUAIVN 0EUKOPLEPN OTEYN, TTAPOUOIA LE EKEIVN TNG EKKANGIAC
TOU XwPEI0U. .. OLANNOLIOOYELOL XWPOL TOL OTITIOU, TA «OiXwEa» e
TOUG EUAIVOUG OTUAOUG, KaAUTTTovTal e «Owpa».To BacikdTtepo
SWHATIO TOU OTITIOV BPIoKETal OTOV EMTAVW GPOPO. Ot XWEOL TOU
I0OYEloL XPNO{HeLaV YIa TO TTATN A OTAPUAIWY, TNV aToBrikeuon
KPAOIOU KAl GANWY YEWPYIKWV TTROIOVTWY. . .Kal Yid TIC OIAPOPES
OIKIOKEG EpYaTieC OTWCE pavelpepa, COMWA Kat PHGIO OTO pOUEVO.

A LOOK AT OUR PAST / MIA MATIA XTO TAPEAOON MAY / GECMISIMIZE BIR BAKIS

KAYNAK KARTI 5

Kaynak Q: Bazi evler tastan insa edilse de, cogunlugu kilden
yapilmistl. Kilin bircok avantaji vardi.[.. .] Zenginlerin evleri tastandi.
Meshur ve pahali olan sari taslari satin alabiliyorlardi. Zemin, Kib-
ris mermeriyle kapliydi. Her ev sahibi, evini insa ederken 6zel bir
itina gosterirdi. Onlar [...] evin saglam olmasi igin ¢cok ugrasirdi.
Bununla ilgili, halen gecerli olan geleneksel bir atasdzi de var:'Ev
yapmayan ya da kiz vermeyen, Allah korkusu nedir bilmez! O
zamanlarda, evin saglam olmasi icin horoz kesip kanini evin teme-
line akitirlardi.

Kaynak R: Simdiiceriye girelim. Ttrk evlerinin kapilar cogunlukla
iyice kilitlenir ve kapr agildiginda icerisinin gérinmemesi icin
kapinin arkasinda bir kafes (delikli ahsap) olurdu. Kafesi gecerek
iceriye giren ziyaretci, cogunlukla bahceye veya avluya bakan,
zemini dosenmis bir salona girerdi. Salonun catisi genellikle yuvar-
lak sttunlu Gotik kemerler ve kare seklindeki Bizans sttun baslik-
lar Gzerine otururdu. Giristeki tim pencereler, Fas isi (capraz
6rgllu) kafeslerle kapliydi.

Kaynak S: Fikardou evleri arasinda [...] Katsinioros evi [....] fark
edilirdi. Bu ev, tastan yapilmis, mimari 6zellikleri 16. ylzyila giden
zengin bir kdy evidir. Evin ana kismi kilisedeki gibi tahtadan yapi-
lan keskin sekilli tavanla kapli ve iki kathdir. [...] Evin diger alanla-
rindan ‘dichora,"doma'yla kapli tahta direklere sahiptir. [...] Ana
oda Ust kattadir. Zemin kattaki alanlar Gziim sikmak, sarap ile diger
tarim Urdnlerini depolamak icin kullanilir [...] ve burada yemek
yapma, hamur yogurma, firinda hamur isleri pisirme gibi gesitli
ev isleri yapilir.
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What do our homes tell us about our past?

Start by looking at the photographs of the outside of houses
in Nicosia on Source Card 1 (Sources A, B, C, D, and E). Which
of these houses do you think is the most beautiful? Give
reasons for your answer.

Look at Source D. Describe the image above the door. What
can you learn about the house from this image?

Ask your teacher for the captions which identify the houses.
In your group decide which label to put with each house.

Try to work out the age of each of the houses. Put them in
order starting with the oldest.

Things to think about:
* The style of the windows.
* The building materials.

Compare Sources B, C and E. Make a list of three ways in
which they are similar and three ways in which they are dif-
ferent.

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTQN 1/ Ak

[VITE KARTI 1

PAGE 1/ 2EAIAA T/ SAYFA 1

Ti pag Aéve Ta onitia pag yia 1o mapeAOov pag;

=eKvroTe KOTAovTag TIG EIKOVEC TOU EEWTEPIKOU TWV OTTITIWV
otn Agukwoia, otnv Képta lMNnywv 1. (Mnyég A, B, T, A kat E).
[Nolo amd autd Ta omita TMoTEVETE WG lval TIo wEalio; Artt-
ONOYNOTE TNV AMAVTNOT] 00

ENéyETe TNV MNnyr A. Meptypdyte Tnv elkdva mAvw amod TNy
nioETa. TLUMOPELTE va IABETE yIa TO OTTTL Ao TN CUYKEKPIUEVN
EIKOVQ;

ZntoTe amod Tov/Tnv SAOKAAG/ANa 0ag TO TIAKETO HE TIG
ETIKETEC TTOU TTPOCOI0PICOUV TNV TAUTOTNTA TWV OTITIWV. ATTO-

(PacioTe amod Kovou LE TNV opdda 0ag Tola ETIKETA Ba BAETE
o€ KABe omitL.

MpoomaBroTe va UMMONOYICETE TNV NAIKIa Twv OTTITIwV. BakTe
TQ O€ OEIPQ, EEKIVIVTAG aTTO TO TIAAAIGTEPO.
Inueia yia oképn:

©  TIPOCECTE TO OTIA TWV TTAPABUPWV.

©  TIPOOECTE TA OIKOSOUIKA UAIKA.

YUYKpIveTe TI MNyEC B, T kat E. KAvTe pia AioTa, avagépovtag
Tpla onpeia ota omoia polalouy Kal Tpia oTa omoia SlapéPOuY

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY. / GECMISIMIZE BIR BAKIS

Evlerimiz bize ge¢misimiz hakkinda neler
anlatir?

Kaynak karti 1'deki Lefkosa evlerinin distan gekilmis forograf
larina bakarak ise baslayiniz. (Kaynak A, B, C, D, ve E). Sizce
bu evlerin en guizeli hangisidir? Cevabinizin nedenini belir-
tin.

Kaynak D'ye bakiniz. Kapinin Uzerindeki gortnttyd tarif
ediniz. Bu resme bakarak, evle ilgili neler 6grenebilirsiniz?

Evleri tanimlayan etiket paketini 6gretmeninizden isteyin.
Grubunuzla birlikte, her bir eve hangi etiketi koyacaginiza
karar verin.

Evlerin yasini bulmaya calisin. En eskisinden baslayarak onlari
siralayin.

Uzerinde diisiiniilecekler:

* pencerelerin modeline bakin.
* bina yapiminda kullanilan malzemelere bakin.

B, C ve E kaynaklarini karsilastirin. Aralarindaki G¢ benzerligi
ve (g farki bulup yazin.
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Now look at the photographs of the inside of old houses,
on Source Card 2. Look at Sources F and G. In what ways
are these rooms different? Make a list of the differences.
Why do you think they are different?

Compare Sources H and J. In what ways are these sources
similar? Why do you think the similarities exist?

What can you learn about the way houses were built by
looking at Sources H, J and K?

What is the item of furniture in Source L? What do you think
it was used for? Do you know what it is called in Greek and
Turkish language?

Write a few sentences to explain what life was like in old
Cyprus houses. How do you think life was different then
from now? Make a list of the differences.

Find an older person among your family or neighbours. Ask
them to tell you more about the life shown in the photo-
graphs.

ACTIVITY CARD 1/ KAPTA APAXTHPIOTHTQN 1/ Ak

[VITE KARTI 1

PAGE 2/ JENIAA 2 / SAYFA 2

Twpa Bpeite TIC elkdOVEC TOU aTTEIKOVICOLV TO ECWTEPIKO
TIAAOV oTITIWVY. MeAeTAOTE TIC MNYyEC 2T Kai Z. Moleg Sago-
PEC TaPOUOIACOLY TA CUYKEKPIUEVA OwudATIa; KavTe pia
NoTa pe TI¢ dlapopéc. MNarti moTteveTe GTL Slapépouy;

2LUYKpiveTe TIC NNyEg H kal ©. [oleg opoIdTNTES TAPOVOLA-
(ouVv Ta CUYKEKPIUEVA SWHATIA; MaTi MOTEVETE OTIL EUPAVi-
(ouv OLOIOTNTEG,

Tt urmopeite va cuunePAVETE amod Tov TPOTTO Tou xTiovtav
Ta onitia, e€etdlovtac Tic Mnyéc H, © kat |;

> € olo €l®0¢ eMMA\wY avrikel aUTO TTOU amelkovi(eTal oTnv
[nyn IA; Mota moTteveTe WG fTav n Xeron Tou; ZEPETE WG
Aéyetal ota EAAnvikd kal ota TOUPKIKE;

FoAYTE Alyeg MPOTACEIG Yia va eENyNOETe WG ATav N (wn
oTa TaAld oritia NG Kumpou. Tt moTteveTe OTt AAALE amd
TOTE UEXPL ONUEPQ; KAvTe pia AioTa pe TIC SlapopEc.
Bpeite éva ATopo peyahUTtepng NAIKIG armd TNV OIKOYEVELQ
I TOUC YElTOVEC 0aC. ZNTHOTE TOUG VA OAG TTOLV TTEPIOOOTEPA
yla Tov Tpomo (wr¢ Tou TTApoUCIAlETAl OTIC EIKOVEG,

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY. / GECMISIMIZE BIR BAKIS

Simdi eski evlerin ic mekan fotograflarini bulun. F ve G
kaynaklarina bakin. Bu odalar hangi agilardan birbirinden
farklidir? Bu farkliliklari bir liste halinde yaziniz. Neden farkli
olduklarini distntyorsunuz?

H ve J kaynaklarini karsilastirin. Bu kaynaklar hangiyonlerden
birbirine benziyor? Bu benzerlikler sizce neden var?

Kaynak H, J ve K'ye bakarak, evlerin insa edilis sekliyle ilgili
neler 6grenebilirsiniz?

Kaynak L'deki mobilya nedir? Sizce ne icin kullanilirdi? Rumca
veya Turkge olarak buna ne denildigini biliyor musunuz?

Eski Kibris evlerinde yasamin nasil olduguyla ilgili birkag
cimle yazin. Sizce eskiden hayat, bugin oldugundan ne
sekilde farkliydi? Bu farkliliklari bir liste halinde yazin.

Komsularinizdan veya ailenizden yaslh bir kisiyi bularak,
resimlerde goriilen hayatla ilgili size daha ¢ok bilgi verme-
lerini isteyin.
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What do our homes tell us about our past?

Read Sources N and P and look at the photographs of the
inside of homes (Sources F, G, H, J, K, and L). Make a list of
points that describe what life was like in Cyprus at the time
these sources were written. How do you think life was dif-
ferent then from now? Make a list of the differences.

Read Source Q about the structure of some old houses.
Make two lists: one listing the advantages of living in such
houses; the other listing the disadvantages.

‘The house we live in is connected to the kind of life we
lead’ Do you agree with this statement? Think about your
house and write a paragraph saying whether or not you
think this is true about your house.

Think back to the lists you wrote about Source Q and write
another paragraph saying why you agree or disagree with
the statement for living in houses 100 years ago.

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2 / Ak

IVITE KARTI 2

PAGE 1/ 2EAIAA T/ SAYFA 1

Ti pag Aéve Ta onitia pag yia 1o mapeAOov pag;

Awadaote Tic MNnyéc I kat IA kat KOTagTe TG EIKOVEG TOU
€0WTEPIKOL Twv ommTiwv (Mnyeg 2T, Z, H, ©, |, katlA). Otidéte
uia MoTa pe Ta onpeia mou meplypdpouy we ftav n wn
otnv Kumpo mptv amé 100 xpovia. Tt oTeVeTe &Tl ANAEE
amod TOTE PEXPL TWEA; KAVTE ia NloTa e TIC SIapopEE.

Alapdaote TNV Mnyn IE oxeTikd pe T Sopr| KATTOIWY TIAAIWV
ommwy. Kavte SUo NOTEC, amapIBUWVTAC OTN Uidl TA TTAEO-
VEKTAPaTa TS (wn¢ O€ €va TETOLo OTITL Kal oTnV AAAN Ta
LLEIOVEKTrAATAL

«To ottt oTo omoio (oupe cuvdEeTal e To €ido¢ (wr¢ TTou
KAVOULE». ZUUPWVELTE e TN SHAWON AUTH; ZKEMTOWEVOL TO
oniti oag, YeAWTe UIa Tapdypa@o AEyovTag Qv autd IOXVEL
r Ol YIa TO OTITL 0AC. 2 KEPTELTE TIC MOTEG TToU KAVATE yia
™V Mnyr |E Kat YoAyTe pia akoun mapaypago, Ayovtag
ylati oup@wveite 1 Slapwveite pe T drnAwon yia T (wr
v aro 100 xpovia.

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY. / GECMISIMIZE BIR BAKIS

Evlerimiz bize ge¢misimiz hakkinda neler
anlatir?

N ve P kaynaklarini okuyun ve evlerin i¢ mekanlarina bakin
(Kaynaklar F, G, H, J, Kve L). Yaklasik 100 yil 6nce, Kibris'ta
hayatin nasil oldugunu tanimlayan noktalari bir liste halinde
yazin. Sizce gecmisteki hayat buglinku hayattan ne sekilde
farkliydi? Bu farkliliklari liste halinde yaziniz.

Bazi eski evlerin yapisiyla ilgili olan Q kaynagini okuyun. ki
liste yaparak birincisine, bu tip evlerde yasamanin faydalarini,
ikincisine ise bu tip evlerde yasamanin dezavantajlarini yazin.

"Yasadigimiz ev, yasadigimiz hayat tarziyla baglantilidir’ Bu
ctmleyle hemfikir misiniz? Evinizi disunun ve sizin evinizle
ilgili olarak bu ctimlenin dogru olup olmadigini savunan bir
paragraf yazin. Kaynak Q'yla ilgili yazdiginiz liste hakkinda
ddstintin ve 100 yil dnceki hayatlari distindtiguntzde yuka-
ridaki cimleyle neden hemfikir olup olmaginizi belirten
baska bir paragraf yazin.
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Look at Source R. What does this source tell you about the
way houses were built? What does the source tell you about
the interactions Cyprus had with other cultures?

Look at the picture shown in Source M. Describe what is
happening in the picture. Make a list of five details in the
picture that help you understand what is going on. Invent
a title for the picture.

Referring to all the sources, what can you learn about the
life of women and girls in Cyprus about 100 years ago?

Imagine you were a young girl living in Nicosia about
100 years ago. Using any of the sources and any other
information you have already learned, write an entry in your
diary telling how you have spent a usual day at your house,
how your mother needed your help and what difficulties
you faced.

ACTIVITY CARD 2 / KAPTA APAXTHPIOTHTQN 2 / Ak

IVITE KARTI 2

PAGE 2/ JENIAA 2 / SAYFA 2

Kottéére tnv Mnyn IXT. Tioupmepaivete amod Tn CUYKEKPIUEVN
TINYH YIQ TOV TROTIO KATAOKEUNG TWV OTTITIWY; T1 0AG ATTOKO-
ANOTTTEL N TTNYN Y1 TIC AAMNAETIS pAoEIC TN KUTTPOU pe ANOUG
TIOANITIOUOUG

Napatnperiote Tov mivaka mou mapouaidletat otnv Mnyr 1B.
Meptypdyte Tt cupPBaivel otny elkdva. Kavte pia Nota pe 5
AEMTOLEPELEC TNG EIKOVAG, Ol oTTo(eC Bal oag FonBricouv va
KOTaA&BEeTE Tl cLULBaiVEL I KeQTETE Evav TITAO yia TNV EIKOVAL

AVaQEPOUEVOL OE ONEC TIG TINYEC, TI Umopeite va SidayBOeite
yla TN (wr TwV YUVAIKWOV KAl TWV KOPITOIWV TTERITTOU TPV
amno 100 xpovia otnv Kumpo;

Oavtaotelte 6TIHOAOTAV éva veapd Kopitol mou (oVoe 0TN
Aeuvkwolamptv armé 100 mepinou xpovia. XpnolUomolwvTag
omoIadATIOTE amd TIC TINYEC KAl OTTOIA AAAN TTANPOGOPIa
éxete NN otn S1éBeor| oag, YeAYTE UIa KATaxwpenon oTo
NUEPOAGYIO GAG, APNYOUUEVOL/EC TIWG TEPACATE [IA CUVN-
Blopévn pépa oto omitl oag, Tt eidoug BorBela xpealotav
N KUNTEPA GaC Kal TTOlEG SUOKOAIEC AVTILETWTTIOATE.

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY. / GECMISIMIZE BIR BAKIS

Kaynak R'ye bakiniz. Bu kaynak size evlerin nasil insa edildi-
giyleilgili neler séyltyor? Peki, bu kaynak size Kibris'in diger
kiltdrlerle etkilesimi hakkinda neler sdylUyor?

Kaynak M'de g6sterilen resme bakin. Resimde ne yapildigini
tarif edin. Resimde neler yapildigini anlamaniza yardimci
olan 5 detayi yazin. Bu resim icin bir baslik bulun.

Tum kaynaklara bakarak, 100 yil 6nce Kibris'ta kiz cocuklar
ile kadinlarin yasamlariyla ilgili neler 6grenebilirsiniz?

100 yil ©nce Kibris'ta yasayan geng bir kiz oldugunuzu far-
zedin. Herhangi bir kaynagi ve edindiginiz bilgiyi kullanarak,
glnltgunlze, evinizde gecirdiginiz siradan bir giintindzd,
annenizin ne gibi konularda yardiminiza ihtiyag duydugunu
ve ne gibi zorluklarla karsilastiginizi yaziniz.
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What do our homes tell us about our past?

In the written sources (N, P, Q, R and S) on Source Cards 4
and 5, there are several words which might be new to you.
Explain the meaning of each word in the list below:

« Flaounes

* lavezia

« Dichoro

* Sente

« Souvantza

* Doma

e Argastirin

* Makrynari

+ Voufa

Work in pairs:

Discuss which of the written sources you think would be
most valuable to a modern historian. Write a sentence sum-
marising your opinion. Give reasons for your answer.

Look at the descriptions of how homes were built. With
your partner prepare a presentation to explain what mate-
rials were used in the construction of old Cyprus houses.
Were the same materials used in the construction of rural
houses and houses for the rich in Nicosia? Find other sources
if you think you need more information.

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQN 3 / Ak

IVITE KARTI 3

PAGE 1/ 2EAIAA T/ SAYFA 1

Ti pag Aéve Ta onitia pag yia 1o mapeAOov pag;

2TIC ypantég Mnyéc (I, 1A, IE, 12T, 17) otic Kapteg 4 kat 5
UTTAPXOUV OPKETEC AEEEIC, Ol OTTOIEC EVOEXETAL VA 0aC Elval
AyvwoTeC. EENynoTe Tn onuacia tne kaBe Aééng otnv mapa-
KA&Tw AloTa:

o OAaoVVeC

o AaBévtQa

° Alxwpo

* Makpuvapl

*  Bouga

*  Apkaotrpl

o JEvie

« 2ouPdvtla

° Awpa

Epyaocteite og {euyapla:

>ulNTAOTE Tola amod TIG YPATTTES TINYEC TIIOTEVETE TG Bal
ATAV TIO WPEAUN YL €Va/ i OUYXPOVO/N I0TOPIKO. Fpdyte
uia mpdéTtacn, ouvopiCovTtag TN YVWUN oag. AlTlohoyrioTe
TNV andvtnon oac.

MENETNOTE TIC TTEQIYPAPES OXETIKA JUE TNV KATAOKEUN TWV
OTITIWV. [1POETOIUACTE HE TO/TN CLUKABNTH/TPIE 0ag pia
Tiapouciaon e Tnv omoia Ba eEnyeiTte TL UAIKA xpnolomoloU-
VTQV VIO TNV KATAOKEUH TWV TTAAIWY KUTTRIOKWY OTTITIWV. XN~
olpomolouvTay Ta (Sl UMKA Yia TNV KATAOKEUH TWV OTTITIWV
NC uNaiBpou kat Ta {B1a yia TNV KATAOKEUT TWV OTTITIWOV TTOU
avrikav oToug TTo TAoUCIouG TNG Acukwoiag Edv moTteleTte
TIWG XPEIALEOTE ETIMAEOV TIANPOPOPIES, BPEITE AANEC TINYEG,

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY. / GECMISIMIZE BIR BAKIS

Evlerimiz bize ge¢misimiz hakkinda neler anlatir?

4. ve 5. kartlarda bulunan yazili kaynaklarda (N, P Q, R, S)
muhtemelen sizin icin yeni olan bircok kelime bulunmak-
tadir. Asagidaki listede bulunan her bir kelimenin anlamla-
rint agiklayiniz.

« Pilavuna

* lLavezia

» Dichoro

* Makrynari

« Voufa

e Argastirin

* Sende

e Souvantza

* Doma

ikili calisma:

Modern bir tarihgi igin, yazil kaynaklar arasinda en degerli
oldugunu distindigintiz kaynadi tartisin. GortistinizU
Ozetleyen bir ciimle yazin. Cevabinizin nedenlerini de belir-
tin.

Evlerin nasil insa edildigiyle ilgili tasvirlere bakin. Arkadasinizla
birlikte eski Kibris evlerinin insaatinda hangi malzemelerin
kullanildigiyla ilgili bir sunum hazirlayin. Lefkosadaki daha
varlikli kisilere ait evlerin ve kirsal kesimlerdeki evlerin insa-
sinda kullanilan malzemeler ayni miydi? Eger daha cok
bilgiye ihtiyaciniz oldugunu distntyorsaniz baska kaynak-
lar bulunuz.
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Source M is a painting. When do you think it was painted?
Suggest a title for the picture. What similarities can you find
between the picture and the descriptions of daily life in
Sources Nand P?

Write a paragraph about your findings.

What can you tell about the life of women and girls from
all the sources available?

What aspects would you like to know more about?
Where could you find more information?

An old woman in Nicosia was interviewed about her life in
a traditional house. She was asked whether she would like
to go back to such a life. What do you think her answer was?
Write down what you imagine and say why you think she
would have answered this way.

ACTIVITY CARD 3 / KAPTA APAXTHPIOTHTQN 3 / Ak

IVITE KARTI 3

PAGE 2/ JENIAA 2 / SAYFA 2

H Mnyr IB eival évag mivakac. Mote ekTipdte o1t {wypagi-
oTnKe; MpoTteivete évav TTAo yia TNV €lkéva. Moleg ouold-
TNTEG UMOPE(TE va OIAKPIVETE PETAY TNG EIKOVAG Kal TWV
TIEPIYPAPWV TNG KABNUEPIVAGS (¢ Twv Mnywv I kat 1A;

FoATE Lia Tapdypa®o, Tapouclalovtag Ta EVPHUATE oac.

Tioupmepalvete yia tn (wr) TwV YUVAIKWY KAl TWY KOPITOIWY
amd ONeC TIG OIOBECIUES TTNYEG;

Ma moleg amd auTég TIG amdyelc Ba Béhate va yvwpilete
TIEPIOOOTEPQ;

[Mov Ba LmopoVoaTe va BPEITe TTEPICOOTEPES TANPOPOPIES

Mia nAikiwpuévn yuvaika otn Aeukwoia pwtrBnKe yia
(wn Tng o€ éva mapadoolakd ottt PwtrBnke edv BarBehe
Va EMOTPEPEL O [ia TETola (wr. Mola TMOoTeVETE OTL ATAV N
anavinon NG NpAPTe Tt avtaleoTe Kal ATIOAOYAOTE YIaTi
TIOTEVETE TWG Ba €iXe AMaVTOEL KAT AUTOV TOV TPOTIO.

A LOOK AT OUR PAST / MIA MATIA 3TO MAPEABON MAY. / GECMISIMIZE BIR BAKIS

Kaynak M bir resimdir. Sizce bu resim ne zaman yapilmistir?
Resim icin bir baslik &neriniz. Resim ile glinliik hayati anlatan
N ve P kaynaklari arasinda ne gibi benzerlikler oldugunu
ddstndyorsunuz?

Bulgularinizla ilgili bir paragraf yazin.

Mevcut tim kaynaklardan hareketle kadinlarin ve kiz cocuk-
larinin hayatiyla ilgili neler sdyleyebilirsiniz?

Hangi yonleri hakkinda daha fazla bilgi edinmek istersiniz?
Nereden daha cok bilgi edinebilirsiniz?

Lefkosada yasayan yasl bir kadinla, geleneksel bir evdeki
hayati hakkinda bir réportaj yapildi. Ona, yine dyle bir hayata
donmeyi isteyip istemedigi soruldu. Sizce cevabi ne oldu?
Cevabinin ne olabilecegini ve neden boyle diisindiginizi
yazin.



The Council of Europe has 47 member
states, covering virtually the entire conti-
nent of Europe. It seeks to develop com-
mon democratic and legal principles
based on the European Convention on
Human Rights and other reference texts
on the protection of individuals. Ever
since it was founded in 1949, in the after-
math of the Second World War, the
Council of Europe has symbolised
reconciliation.

To ZupPoulio Tng Eupwmng éxe1 47 kpd
HéNN, kahumTovTag ovatacTikd oAoKANpN
mv Arepo ¢ Evpwmne. Emdiwker va
avantudel KowEC dnUOKPATIKEG Kal
VopIkéC apyéc Bdoel tne Evpwmaikng
2uvBrikn¢ AvBpwmivwy Aikalwpdtov Kat
MoV KEPEVWY ava@opdc yla tnv
TPOOTacia Twv atdpwv. Amé v ibpuon
T0U T0 1949, apéowc petd to Asitepo
Maykoapio MoAepo, péxpt kat oripePa, TO
YupPouAio ¢ Evpwmng €xel yivel
o0pBoAo cupineng.

Avrupa Konseyi neredeyse biitiin kitayi
kapsayan 47 iyeye sahiptir. Konsey,
Avrupa insan Haklan Sézlesmesi ve
kisilerin korunmasina iligkin diger metin-
lere dayali ortak demokrasi ve hukuk
prensiplerinin gelistirilmesini
amaclamaktadir. Avrupa Konseyi, 1949
yilinda kuruldugundan bu yana, ikinci
Diinya Savaginin sonrasinda, uzlasmanin
bir sembolii haline gelmistir.
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