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PART I: PRESENTATIONS






INTRODUCTION

This report describes the activities and outcomes of the two-day educational
workshops on “The use of historical sources in teaching cultural and social
history of Cyprus”, which were successfully organised on 9-10 June 2006 by the
Council of Europe in co-operation with the Association for Historical Dialogue
and Research at the buffer zone in Nicosia. The Workshops brought together
120 history educators and teacher trainers from all over Cyprus and the Council
of Europe. Representatives from Teacher Unions across the divide: KTOEOS,
KTOS, OELMEK, OLTEK and POED supported the event with suggestions and
introductory speeches. The plenary meeting took place at Ledra Palace. The
working languages of the workshops were English, Greek and Turkish, and
simultaneous interpretation was provided.

The aims of the Workshops were to:

o discuss different approaches in using historical sources when teaching
cultural and social history of Cyprus in schools;

o look at ways to represent cultural diversity when teaching cultural and
social history of Cyprus in schools;

o analyse how to help pupils to develop such skills as critical thinking,
ability to come to independent conclusions, capacity to understand
cultural diversity as an enriching factor and communicate with
representatives of different cultures on the basis of tolerance and mutual
understanding.

PLENARY SESSION DISCUSSIONS
Introductory speeches

The first introductory speeches, immediately after the registration of
participants, were given by Mr Kyriakos PACHOULIDES and Mr Ragip
OZTUCCAR, Board Members of the Association for Historical Dialogue
and Research. Mr Pachoulides welcomed the participants, thanked the Council
of Europe and invited the representatives from KTOEOS, KTOS, OELMEK,
OLTEK and POED to take their place at the panel. In his welcoming speech,
Mr Pachoulides noted that the Association regards history as being more than
just about facts but, rather, a way of viewing the past. He also indicated that one
of the Association’s aims is to help teachers learn how to help students think
historically, hence the focus for the last three years on methodology in history
education and teacher training. Mr Ragip Oztiiccar then took participants
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through the achievements of the Association for Historical Dialogue and
Research. In reviewing the mission and objectives of the Association,
Mr Oztiiccar reassured participants that activities would continue and invited all
those with an interest in teaching and learning history to come together and work
for a united Cyprus where future generations could live in peace and mutual
understanding. He said that all the participants present and all Cypriots should
do more than simply feed the new generation with facts about “their” history.
He stressed the importance of preparing a country in which our children could
enjoy sustainable peace and where they could live in an atmosphere of freedom
and trust. Mr Oztiiccar continued by urging educators, historians and experts,
and all Cypriots to come together more often and enhance co-operation based on
shared principles and values, and to respectfully share their common culture and
heritage. He concluded that all this should not be mere words but should instead
be put into action.

Responding to the introductory speeches, Ms Tatiana MINKINA-MILKO,
Administrator, History Education Division, Council of Europe stated that the
Council of Europe greatly appreciated the commitment and contribution to the
fruitful collaboration on history teaching that had been taking place in Cyprus
over the last three years. She thanked the main partner of the Council of Europe
in Cyprus, the Association for Historical Dialogue and Research, for its
productive role, and also the Teacher Trade Unions: KTOEOS, KTOS,
OELMEK, OLTEK, POED for their ongoing support. Ms Minkina-Milko
welcomed all participants to the workshops and gave the floor to the
representatives of the Teacher Trade Unions.

Ms Niki MATHEOU, President of the Association of Teachers of Technical
Education of Cyprus, OLTEK congratulated the Association for Historical
Dialogue and Research and the Council of Europe for having organised such an
important event which promoted friendship, co-operation and mutual
understanding between the Cypriot teachers as well as the people of Cyprus.
Ms Matheou argued that Cyprus had suffered as many generations grew up
experiencing a biased view of historical events and also because they had
forgotten to question whether our understanding of history in schools had in fact
been developed under nationalistic antagonism and conflict. Ms Matheou
disapproved of attempts to poison the understanding of modern people by
manufacturing expectations, and highlighted the importance of using historical
sources to teach local history. She argued that a shared local history through
sources traces and portrays the history of its peoples, culture, and civilisation
with variants as well as with similarities and differences. The content of history
should be revised along these lines, and historical sources placed at the centre of
school history teaching. Ms Matheou noted that, consequently, teachers had a
very important role to play. OLTEK, the Association of Teachers of Technical
Education of Cyprus, had been supporting such events as this one for years, as it
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strongly believed that continuous dialogue and communication promoted
friendship and co-operation, improved trust and confidence and further
reinforced the efforts of all those who strove for the unification of the island of
Cyprus. The President of OLTEK praised the use of general themes and specific
topics for the workshops as it would become obvious, beyond any doubt, that
Greek-Cypriots and Turkish-Cypriots could and should live together, and that we
should all aim to achieve this as Cyprus is too small to be divided. Ms Matheou
said that she hoped that her thoughts would contribute to the more general
reflections to be developed during the workshops, thanked the organisers and
participants and wished them great success.

Mr Charis CHARALAMBOUS, Secretary of the Greek-Cypriot Teachers’
Organisation, POED also warmly congratulated the organisers of the
workshops. He expressed his confidence that the workshops would help all
those involved and that they would contribute to the continuing process of
upgrading school history teaching methods and further familiarise students with
historical sources and history of Cyprus. Historical past could not be approached
from one side, but should instead be taught using all kinds of authentic historical
sources. He stressed the importance of giving children opportunities to get used
to working with various sources, to classify, study, and compare them with
others, critically examine them and then reach their conclusions. It is a
responsibility of educators, across the buffer zone, to make a wide range of
sources available to students in order to help them become familiar with their
culture and civilisation. The Secretary of POED warned participants that we had
got used to a dogmatic history and not using a critical approach and called for
action. He stated that authorities and teachers should break free from the
constraints of the given truth. History could not be considered as just an
opportunity to view various issues from contrasting political or ideological
standpoints because Cyprus was undergoing a very particular and unique
experience based on the events that followed Cypriot independence and which
culminated in the violent division of Cyprus in 1974. Thus, teaching of
historical sources is imperative for students on both sides of the buffer zone, as it
involves a need to acquire self-knowledge and understanding of the other. He
concluded that, taking these important points into consideration, efforts to look
at historical truth through sources should be supported, and, in this light, it was
evident that the present educational event was important as it represented a
starting point for students to get to know each other, through tradition and
culture. Mr Charalambous finished his speech by thanking organisers and
participants, and wished them every success with the event.

Mr Amt ERGIN, Representative of the Turkish-Cypriot Secondary
Education Teachers’ Union, KTOEOS, was the next speaker to take the floor.
Mr Ergin welcomed all participants and thanked the Association for Historical
Dialogue and Research and the Council of Europe. He pointed out that
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KTOEOS has been working for the unification of the island and always
considered such events important. Simply memorising facts had never been an
efficient method of learning and Mr Ergin urged teachers to put aside these old
and boring ways of teaching and learning history and to instead adopt new
methods, which had been proposed in previous workshops. Moreover, he called
for the continuation of the ongoing co-operation, stressing that educators were
responsible for making the public aware of these new approaches to history, and
of promoting peace instead of war. Greek-Cypriots and Turkish-Cypriots had
lived together for many years, married one another, worked and studied together,
and shared the same culture. However, foreign powers had intervened and
turned them against each other, ultimately separating them. Educators should
consider the future generations and, on the basis of their shared past, help them
build a positive attitude towards their compatriots. The revision of school
textbooks, and in particular the removal of negative, intolerant and nationalistic
ideas, was one way of achieving mutual respect. Mr Ergin assured participants
that KTOEOS would support any activities along this line. In conclusion, he
expressed his thanks and delight that yet another set of interesting workshops
were about to begin.

In his speech, Mr Sener ELCIL, Secretary General of the Turkish-Cypriot
Teachers’ Union, KTOS, underlined the great importance of such history
workshops. Mr Elcil also emphasised the significance of grass-root movements
and the need for people to exert pressure on politicians to bring about changes to
history teaching and learning in Cyprus. He claimed that there should be no
‘otherness’, no ‘us’ and ‘them’, but instead ‘we’; this is the only way of
achieving peace and reunification. He continued that we could not expect
experts from Europe to tell us how to solve our problems as we had already
solved our problems in the past and could do so again. He stated that Cypriots
could solve their political problems via dialogue, honest communication and
co-operation, hence the support of KTOS to these important workshops. The
partial lifting of the artificial barriers had reminded us that much could be
achieved through co-operation. He concluded by saying that Cypriots would
continue to work together towards peace and reunification.

Mr Yiannos SOCRATOUS, Representative of the Organisation of
Secondary School Teachers of Cyprus, OELMEK, greeted the Teacher Trade
Unions and other participants, and thanked the organisers for the invitation. He
said that educational events, such as the present workshops, could contribute to
the promotion of sound historical thinking and dialogue in Cyprus, and that this
was essential for escaping the nightmare of the past and securing a better,
peaceful future. If history is indeed an accumulation of experiences, then these
workshops, which are related to the cultural dimension of the history of Cyprus,
served this basic bibliographical principle: if various historical sources are used
as references, then a broader view of the history of Cyprus would be possible.
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Undoubtedly, the history of Cyprus was extensive and incorporated the multi-
faceted aspects of human activity. By studying and examining the spectrum of
past human activities, pupils and teachers had to make the necessary
comparisons in order to identify differences and common factors, so as to better
understand behaviours and attitudes. This would in turn lead to a better
understanding of the “other”, which was greatly needed in Cyprus.
Mr Socratous congratulated the organisers for their efforts and wished everyone
great success.

Summing up of the plenary session — Introduction to the workshops

Ms Tatiana Minkina-Milko, Administrator, Council of Europe, expressed
her appreciation of the Teacher Trade Unions’ support and thanked them for
their words of welcome. She emphasised that the Council of Europe does not
impose decisions, but merely shares the experiences it gained in other countries
and then brings everyone together to share and discuss ideas. She stressed that
bringing people together is one of the main aims of the Council of Europe and
that the current workshops are a very good example of this. Likewise, these
workshops were in line with the Council’s previous activities on the island
insofar as they are based on the reality of Cyprus as a multicultural country by
welcoming participants from all communities to work together.

Another important goal of the Council of Europe is to help people develop
knowledge and awareness of the world in which they live, because history is not
only about the past. She noted that by understanding the present and the past, we
are preparing a better future world for our pupils. Present life is characterised by
globalisation, a process that is marked by cultural diversity as its main feature;
thus, not knowing about the other could create a basis for tension. Therefore, the
Council of Europe’s goal 1s two-fold: (i) it focuses on helping pupils to develop
knowledge about their common historical and cultural heritage, enriched through
diversity, even with its conflictual and sometimes dramatic aspects; and (ii) it
aims at developing the skills and competences necessary for pupils to understand
and live in a world of cultural diversity, such as the ability to think critically,
express and support a viewpoint, listen and respect those who have another point
of view or culture, and put forward arguments supported by evidence and debate.
For these to be achieved, respect for shared values is needed at all times, as well
as a common methodology, which can be used when presenting cultural
diversity.

Ms Minkina-Milko stressed that we all live in a culturally diverse world and,
therefore, we all face similar challenges; these challenges create a common
ground for a common cause so it is important to work together. She stressed that
the success of the previous activities in Cyprus was the result of careful planning
based on the participants’ support and feedback, and the preparatory

15



brainstorming in Cyprus between the Council of Europe, the Teacher Trade
Unions (KTOEOS, KTOS, OELMEK, OLTEK and POED) and the Association
for Historical Dialogue and Research. Ms Minkina-Milko pointed out that, by
sharing information, something very interesting and useful could be created, not
only for Cyprus but for other countries too. She added that these workshops are
exceptional, because they are extremely practical and related directly to the
needs of pupils and teachers. They are also comprised of ‘mixed’ teams of
trainers, which was a completely new concept for the Council of Europe
workshops. To prepare for each of the three workshops, two trainers from
Cyprus and one from another European country had worked hard, sharing
perspectives from different educational contexts in order to prepare model lesson
plans and suggestions on the use of historical sources in teaching cultural and
social history of Cyprus. In conclusion, Ms Minkina-Milko thanked participants
for their attendance and, on a lighter note, remarked that such large numbers
clearly illustrated that the workshops were just as interesting and attractive as the
world cup football championship which was taking place at that same time.

Ms Minkina-Milko then gave the floor to the President of the Association for
Historical Dialogue and Research, Ms Chara MAKRIYIANNI, who
introduced all the board members of the Association and the trainers, and
provided a brief summary of the programme, the content of the workshops, and
the rotation process.
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PART II: WORKSHOPS






INTRODUCTION

The plenary session was followed by interactive workshops on the use of
historical sources in teaching cultural and social history of Cyprus. These
workshops were organised in such a way as to enable participants to rotate and
participate in all three workshops. They were held at three different venues:
Ledra Palace, the JW Fulbright Centre and the Goethe Institute and each one was
animated by three trainers: two Cypriots (a Greek-Cypriot and a Turkish-
Cypriot) and one from another member State of the Council of Europe. Greek-
Cypriot and Turkish-Cypriot Rapporteurs were present at each workshop. The
workshops focused on three different thematic units:

1. using historical sources when teaching about childhood through history:
child labour — children in mines in Cyprus, the 19th-20th Centuries;

2. using sources created by travellers who visited Cyprus when teaching
social and cultural history: travellers about Cypriot marketplaces in the
19th Century;

3. the use of historical sources when presenting the role of women in history
of Cyprus: women in Cypriot wedding tradition in the 19th-20th
Centuries.

Participants across the divide worked together and prepared lesson plans
according to their own interests, the ideas offered by the trainers through their
model lesson plans, and from a wide selection of sources. These sources were
selected and adapted to the needs of the workshops by the trainers in
co-operation with the Association for Historical Dialogue and Research and the
Council of Europe.

Organisational structure of workshops

The workshops were animated by three trainers and were conducted in English;
interpretation into Greek and Turkish was provided in groups. During each
session, a team of trainers introduced their work using different sources on each
topic: photos, texts, poems, recipes, lyrics, paintings, costumes, etc. This
introduction consisted of: a lesson plan showing how sources on social and
cultural history of Cyprus could be integrated in a classroom practice, as well as
questions and tasks for pupils helping teachers to assess pupils’ knowledge and
skills. This part lasted approximately 30 minutes. Afterwards, all participants
were given similar sources on each topic and asked to prepare their own lesson
plan. This part lasted around 60 minutes and participants selected and used
sources focusing on and providing justified information for the following points:

1. age group;
2. lesson title;
3. how the lesson fits in the curriculum;

19



which sources will be used;

how the sources will be used;
one/two examples of questions;
how the answers will be assessed.

Nowe

As all participants were asked to bring their own sources related to the topics of
the workshops, those sources were also examined with a view to their possible
use in a future pedagogical set of materials. Results of participants’ group work
was presented and briefly commented upon by other participants in the last
30 minutes. Throughout the workshops, participants received valuable material
and developed creative ideas for specific age groups on the use of historical
sources in teaching cultural and social history of Cyprus. Time was also
provided at the end of each workshop for participants to fill in an evaluation
form in which they were invited to note their criticisms as well as their practical
suggestions for the future. A detailed description of the model lesson plans, the
tasks and questions, selected sources and participants’ contribution in the form
of lesson plans are presented in Part II: Lesson Plans, Questions and Tasks.
What follows comprises a summary of the activities held during each workshop
as provided by the general and workshop Rapporteurs.

Context and Experience

Workshop 1 on “Using historical sources when teaching about childhood
through history: child labour — children in mines in Cyprus, the
19th-20th Centuries”

Rapporteurs:
Ms Rena HOPLAROU
Mr Ragip OZTUCCAR

Trainers:

Ms Luisa DE BIVAR BLACK
Dr Dilek LATIF

Mr Marios EPAMINONDAS

The animators introduced themselves, welcomed participants and asked the
teachers to form three groups: Primary School (targeting children of
8-11 years); Lower Secondary School (targeting children of 12-14 years); and
Upper Secondary School (targeting 15-17 years). Mr Marios Epaminondas
presented the theme “Child labour — children in mines in Cyprus in the
20th Century” with lesson plans, tasks and activities for primary school children,
Ms Luisa De Bivar Black (for secondary school children) and Dr Dilek Latif (for
upper secondary school children). The common focus point for all was: “The
common past of Cypriot working children”.
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Mr Epaminondas explained that the aim of the workshop was to learn about the
specific situation of Cyprus’ working children in the mid-20th Century, by
exploring the issues involved in child labour. He added that they would focus on
two themes: ‘money versus education’ and ‘the role of children in a family’.
Ms De Bivar Black and Dr Latif stressed the importance of learning about social
dynamics by exploring issues of change, continuity and multiperspectivity. All
three animators used the same methodology to present their lesson plans, tasks
and activities in the workshop, i.e. a warm-up activity, source analysis (textual
and visual sources) and group work/debate. Animators also presented a large
variety of activities and suggested many teaching methods that could be easily
adopted by the educators in their classrooms. Throughout their presentations,
the three trainers pointed out that the questions asked and the activities planned
for a history lesson should be directly related to the sources available to students.
In addition, children need to be taught to learn how to select the most appropriate
sources in order to be able to answer the questions they have been asked and,
moreover, that lesson plans should begin with questions that lay down the
general understanding of the theme, and then move on to open-ended questions,
which promote the critical and creative thinking of students.

Mr Epaminondas presented the available sources and two focus questions: ‘what
were the benefits of working in the mines?’ and ‘what kind of difficulties did the
miners face?” To further elaborate this, he introduced another activity aiming at
improving the argumentative skills of students. Working in pairs, participants
had to compose a dialogue between two miners - one is complaining about the
difficult situation and the other is encouraging him. Then, Ms De Bivar Black
set out the required general knowledge for lower secondary school students with
tasks such as: ‘search in your sources, find and list the specific activities of
children in the mines, the jobs they carried out and their locations’. Dr Latif,
who in her presentation referred to the legal aspects of child labour in Cyprus,
presented questions and tasks for upper secondary school students on the culture
and values of Cypriot society in the mid-20th Century. At the end of her
presentation she asked the following questions: ‘why a law prohibiting solely
child labour is not a guarantee that children will not work?’ and ‘what does this
information tell us about Cypriot society in the mid-20th Century?’

After the presentations by the trainers, Ms De Bivar Black proceeded with
putting into practice the second objective of the workshop, which was to give
participants the opportunity to work with the available sources and prepare their
own lesson plans. A printed selection of written and visual sources was
distributed to participants and they worked in groups for approximately
20 minutes. Trainers moved round each group, facilitating discussions and
offering suggestions, ideas and further challenging questions as to how lesson
plans could be structured. The workshops concluded with one representative
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from each group presenting the tasks, activities, and ideas which the group had
prepared for their lesson plans and general comments by participants.

Workshop 2 on “Using sources created by travellers who visited Cyprus
when teaching social and cultural history: travellers about Cypriot
marketplaces in the 19th Century”

Rapporteurs:
Ms Eftfie IOANNOU
Ms Tugba YURUN

Trainers:

Mr Brian CARVELL

Mr Mete OGUZ

Dr Stavroula PHILLIPOU

The workshop began with the animators introducing themselves to the
participants. Mr Brian Carvell firstly stressed the importance of seeking
common ground and values as well as cultural diversity in the world today, and
in Cyprus in particular. He said that teachers should focus on using the same
sources across the divide. He then explained the structure of the workshop and
set out the main goal, which was to prepare history lesson plans for further use in
classrooms. Dr Stavroula Philippou introduced an overview of the sources
chosen for the workshop. The written sources were distributed to the
participants as hand-outs while the pictures were placed on the tables. On the
basis of these sources, the animators suggested some activities teachers could
use for pupils and such tasks and activities were separated into those targeting:
Primary Schools (8-11 years); Lower Secondary Schools (12-14 years); and
Upper Secondary Schools (15-17 years). Teachers were then asked whether they
would prefer to make up their own lesson plan or to be given some guidelines.
The participants chose the second option and Mr Carvell then introduced a
sample lesson plan for secondary schools, elaborating on the topic ‘Bazaars in
Cyprus’: aims and learning outcomes, enquiry question, introduction, warm-up
activity, plenary session, group work, conclusion and report, and feedback from
groups.

Following these presentations, the teachers formed three groups: Primary
School; Lower Secondary School; and Upper Secondary School. In line with the
aforementioned guidelines, participants from various communities were engaged
in a process of choosing sources and devising lesson plans, which later had to be
presented to the other participants. The group work started with reading the
sources provided. In some cases, there was distribution of work, where each
participant read one of the sources and later presented it to the rest of the group.
In other cases, the tasks of reading and presenting all the sources were
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undertaken by only one of the teachers, whilst another teacher was responsible
for writing the ideas down, and two others for presenting them.

Much time was dedicated to the selection of sources. The teachers debated on
the context of the source and why it should be selected. There was also an
exchange of information on what is taught in history across the divide. It was
pointed out many times that the sources selected should be interlinked. For
example, a picture used should have relevance to the selected written text. After
the sources were selected, there was a brainstorming session on what kind of
activities should be carried out. Many teachers put emphasis on extra-curricula
activities and suggested visiting old marketplaces and supermarkets so the pupils
could compare the past with the present. Other teachers stressed how this theme
could be used in other lessons, such as maths or language. The prices and
discounts could be the basis for a lesson in maths and the verbs and derivatives
used by the people in the markets could be an excellent source for a language
lesson. The secondary school teachers showed a special interest on the social
and economic importance of the marketplace in a city. They, therefore, linked
the marketplace with the transportation of goods to the markets and investigated
the relationship between the markets, the gates and the railway stations of
Nicosia.

While studying the pictures the teachers were amazed by the variety of different
people going to markets. They pointed out the multiculturalism evident in a
marketplace and stressed that this trend goes back a long way, and that this was
something that could be emphasised in a classroom. This realisation led to a
vivid discussion on how students should understand that people from various
cultural backgrounds had gathered in marketplaces and worked together
peacefully. As one participant commented, their main interest was to engage in
trade (buy and sell). The workshop ended with each group making its
presentation which, in the majority of cases, were both in line with the guidelines
of the lesson plan given by the animators and answered the questions.
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Workshop 3 on “The use of historical sources when presenting the role of
women in history of Cyprus: women in Cypriot wedding tradition in the
19th-20th Centuries”

Rapporteurs:
Ms Christina KAOULLA
Mr Mustafa TUNCBILEK

Trainers:

Mr John HAMER

Mr Dervis COMUNOGLU
Ms Zacharoula MALAS

At the beginning of the workshop Mr John Hamer introduced himself and his
fellow animators, Mr Dervis Comunoglu and Ms Zacharoula Malas, to the
participants. He then briefly described the structure of the workshop and set out
the main goal, which was to prepare lesson plans that could be used in a
classroom. Mr Hamer then went on to describe a sample lesson plan for Lower
Secondary School pupils (10-14 years). The lesson plan had already been
distributed to the participants as a hand-out, and was based on a range of sources
(written sources, photos, paintings, etc.) which was also distributed to the
participants. He explained that the lesson plan was structured so that pupils
would be provided with issues/problems to tackle. The learning objectives of the
lesson would be to enable pupils to extract information from the sources, to
distinguish between description and explanation, and enable them to propose
solutions. Based on Mr Hamer’s proposed lesson plan, Mr Comunoglu and
Ms Malas presented questions and tasks that could be carried out in the
classrooms. Ms Malas first presented some activities for Upper Secondary
Schools (14-17 years) and afterwards Mr Comunoglu described some activities
for Primary Schools (8-11 years); his presentation included a demonstration of
the Henna custom with active involvement of participants.

Following the animators’ presentations, participants were asked to form three
groups and, based on the available sources to prepare tasks and questions for the
age group of their pupils, i.e. primary, lower secondary and upper secondary
schools. The lesson plans produced should be based on the sources previously
distributed to the participants. Any further sources brought by the teachers could
also be used. Furthermore, each group was given transparencies on which to
write their lesson plans. During around 30 minutes, the participants engaged in
discussions and debates, addressing the aforementioned questions. In the
majority of the groups the subject of discussion was the actual questions, i.e. the
title of the lesson plan or the sources that were to be used. However, in one
group the participants began their discussions by debating whether the context of
the workshop was actually history or part of ethnography and what were the
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boundaries between the two fields. They argued that every issue addressed in
history teaching should relate to social and political events. Participants mostly
debated on the sources that were going to be included in lesson plans and the
activities implemented in order to achieve the desirable outcome in a classroom.
The teachers used mostly pictures and paintings, whilst written sources were less
frequently used. When the selection of sources was completed, the participants
discussed what kind of activities should be proposed. The activities suggested
were manageable within a classroom context and involved extracting
information from pictures and paintings. Whilst primary school teachers focused
mostly on the description of wedding customs and the comparison between the
Greek-Cypriot and Turkish-Cypriot wedding traditions, secondary school
teachers focused on more historical questions. The lower secondary school
teachers asked their pupils to propose a hypothesis on the future of Cyprus based
on their findings about wedding traditions. On the contrary, upper secondary
school teachers focused on the social context of marriage traditions and the
information about the social structures of the 19th Century Cypriot society which
could be gleaned from the sources.

At the end of the workshop the three groups presented their lesson plans to the
rest of the participants. Most of the groups managed to come up with realistic
lesson plans which successfully addressed the questions asked at the beginning.
Furthermore, the teachers stressed the need to have sources from both sides of
the divide at their disposal. Finally Mr Hamer briefly summed up the workshop
by stressing the need for knowledge and understanding in multicultural societies.
He said that it was imperative to know about these societies as knowledge
promotes understanding”.

CLOSING PLENARY SESSION

On the last day of the workshops, the sessions continued in the same venues.
The closing plenary session took place at the Ledra Palace. The session was
chaired by Ms Tatiana Minkina-Milko, Administrator, History Education
Division, Council of Europe and was attended by all trainers, workshop
participants, workshop rapporteurs and general rapporteurs. The plenary session
began with an overview of the whole educational event by the General
Rapporteurs. Ms Minkina-Milko began by remarking that the workshops had
been intensive and the work undertaken very important. More importantly, she
noted, was a dialogue with the participants whose proposals, questions,
suggestions, criticism and information would provide a way forward. She then
gave the floor to the General Rapporteurs.

Presenting first, Ms Mehves Beyidoglu-Onen took participants back through all
the activities, which had taken place during the workshops, paying particular
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attention to the context of the workshops and the trainers’ contribution.'
Following this overview, Ms Chara Makriyianni focused on the participants’
involvement and provided a synopsis of their observations and comments.

Almost all participants stated that they had greatly appreciated the work done by
trainers and local organisers, as well as the preparation and commitment. The
very positive impressions and encouraging feedback was consistent with the
findings of written evaluations conducted since 2003 by the Association for
Historical Dialogue and Research in all of the Council of Europe’s educational
events in Cyprus, where the participants’ evaluation on the workshops has
generally been very positive (all means above 4 on a Likert scale of 1-5).

Nevertheless, a more in-depth look at the participants’ feedback revealed certain
areas where further improvement would be welcomed. For example, a few
participants reported that it was only on the second day of the workshops that
they felt more confident and more motivated to work. Quite a few participants
felt more time for discussion was needed in order to get a grasp of what was
going on. Some felt that there was too much information given at the beginning
of each workshop and a few commented that they felt that there were too many
sources, some of them being too hard to read as they were not in their mother
tongue. This often made it very difficult for them to read, comprehend,
brainstorm with other group members, discuss, write and finally present their
written proposals to all participants. Some participants also suggested that more
translators were needed, not just to help participants understand trainers, but also
to help them read the sources and, more importantly, to translate their points of
view and facilitate an exchange of ideas within and between groups. Several
participants focused on the role of facilitators and what they could have done to
provide a more productive interaction amongst participants.

Participants from one of the workshops felt that a more clear description of the
aims was needed, as well as an explanation of the theoretical reasons for learning
from and teaching with sources, the selection of particular sources and the
overriding rationale. One of the participants asked if there was a theoretical
backdrop and, if so, what it was. Commenting on the quality of their group’s
work, some participants noted that they had got carried away by their own
historical interests and knowledge, and thus ended up preparing lesson plans for
historians, instead of focusing on ones for children with specific activities on
how to promote historical skills and concepts. A number of participants
considered what the implicit aims of the workshops had been, expressing
varying points of view: to get people together; to present shared histories; to
hand out model lesson plans; to be introduced to new sources; to initiate
discussions based on certain ideas; or to produce their own material.

! For an overview of the 9-10 June 2006 workshops, please see previous sections.
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Others felt that more time for discussion would have enabled an even better
interaction, especially before participants were asked to create their own
material. On this note, a few participants suggested that trainers offer further
assistance in helping participants refresh their skills. They should base their
teaching on co-operative methods, focus their interests and make the best use of
the limited available time and participants’ knowledge and experience. In other
words, they would have appreciated a more interactive presentation during the
first and second part of the workshop, starting with hands-on activities about
how to read the sources in a multiperspective way, how to question and interpret
sources, and then proceed to the preparation of tasks for students. Related to this
point, a few participants felt that forming groups should not have been left to
participants, but trainers should have taken up the responsibility of organising so
as to encourage interaction between teachers from various levels and
communities. Participants stressed the difficulty in pursuing this due to the
limited number of translators and suggested that trainers invite participants to be
grouped differently so as to facilitate the best possible communication between
group members. One participant warned against the danger of over-
generalisations and/or over-simplifications due to the limited time and the large
number of sources offered. The requested assignment (to discuss and prepare
lesson plans, questions and tasks) was challenging yet very demanding; it might
have led to only a sketchy examination of sources and reaching conclusions
without cross-examination or “triangulation” based on different sources.
Similarly, some participants identified the need for educators to be aware of how
conclusions should be and are reached and to learn themselves how to deal with
issues of reliability and validity of sources before giving them to pupils.
Acknowledging the challenges that these issues encompass, participants
identified the need for further training on how to carefully structure preparation
within the tight time-restrictions of a classroom in order to develop pupils’
historical understanding.

Overall, participants expressed their contentment that their main requirement, i.e.
to use the skills and knowledge acquired in previous Council of Europe
workshops to teach specific events from the history of Cyprus in classrooms,
was satisfied.> Moreover, they expressed their satisfaction for the continued
co-operation with the Council of Europe and the fact that their interests, opinions
and requests were respected.” The Association for Historical Dialogue and
Research registered new members, which showed an ever-increasing interest in
the current activities, aims and objectives of the Association. Newcomers and
first-time participants commented very positively on the learning opportunities
offered during the workshops. During discussions with participants during and

* See, for example: Council of Europe, Reports of the activities of the Council of Europe in History
Teaching in Cyprus in 2004, DGIV/EDU/HIST (2004) 02, as well as the Report of the Workshops on
“The use of sources in teaching and learning history”, 2005.

? See Appendix II for a profile of the people attending the seminars since 2003.
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between workshops, it became evident that many had found both the materials
and the ideas provided, to be helpful and useful for their lesson plans.

Existing members also confirmed using both the methodological and theoretical
ideas, as well as the materials provided during the previous workshops in their
teaching. In addition, as the written evaluation has shown,® almost all
participants greatly appreciated the organisation of the workshops and the fact
that they were prepared and animated by three trainers, one from another
member State of the Council of Europe and two from Cyprus (a Greek-Cypriot
and a Turkish-Cypriot). Moreover, almost all participants appreciated the
number and variety of sources provided, and many wrote that they felt privileged
to have been able to receive and exchange so many ideas and lesson plans with
colleagues from various communities across the divide. More importantly,
many participants noted that they looked forward to many more workshops.

Ms Minkina-Milko thanked the General Rapporteurs for their detailed
description and analysis and opened the floor to participants who eagerly shared
their proposals on future steps. One participant asked what the next steps would
be and how to move forward. He said that we needed to proceed from
theoretical discussions to practical steps, and from workshops on methodology to
the preparation of practical educational materials. Some highlights of the
discussion were as follows:

» inspectors ought to have attended such workshops in order to learn how to
reflect cultural diversity and common ground when teaching cultural and
social history of Cyprus, and help teachers to help pupils to improve their
skills and further their knowledge. The reasons for their absence should
be investigated; their non-attendance strikes a sad cord in the overall
effort for the advancement of teacher training in teaching and learning
history;

o what the current workshops has shown is that democratic procedures,
open mindedness, co-operation and mutual understanding are key
elements in the teaching and learning of history across the divide;

e lesson plans, tasks and questions produced in the workshops should be
tried out with children in a class; this would be the most efficient way of
looking at how we can best help our pupils;

o educators are the architects of this land; Cyprus needs history teachers
who are willing to accept the ‘Other’ and work together for the future;

* See Appendix II for evaluation of workshops based on questionnaires.
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e as previous experience has shown, ideas and material offered in
workshops such as the current ones can be easily applied into a
classroom, and can be further enriched by a continuous exchange of ideas
and networking of teachers across the divide; this is an area in which the
Association for Historical Dialogue and Research has much to offer.

Ms Minkina-Milko then took the floor to say that the seminars and workshops
were indeed successful since, once again, many people participated and worked
enthusiastically. It was clear that they would like to do more, with more
emphasis on interaction, exchange of ideas and useful supplementary
educational materials created by educators for educators. The success of the
workshops should be credited to the extensive preparatory work, to which the
Association for Historical Dialogue and Research and all the Cypriot Teacher
Trade Unions (OLTEK, POED, KTOEOS, KTOS, OELMEK) made a crucial
contribution, as well as to all the participants. Ms Minkina-Milko noted that the
Association for Historical Dialogue and Research was the vital link for bringing
together educators from all communities to co-operate and implement
approaches that correspond to the general policy of the Council of Europe with
regard to history teaching, and which is reflected in the Recommendation
Rec(2001)15 on history teaching in twenty-first-century Europe, adopted by the
Committee of Ministers in October 2001.

She then invited the trainers to share a few words with the audience. The
trainers thanked participants and organisers and expressed their gratitude for
being given the opportunity to contribute to the work done on history education
in Cyprus.

Following these closing remarks from the trainers, Ms Minkina-Milko suggested
participants look for the common difficulties, work on finding common ground,
explore common approaches by trying to break down stereotypes and images of
the enemy. She then concluded by saying that if one wanted to be happy during
one’s life, one should try to learn as much as possible everyday. Ms Chara
Makriyianni, President of the Association for Historical Dialogue and Research,
then distributed the Certificates of Attendance and expressed her confidence that
the 9-10 June workshops, along with any future activities on teaching about
cultural diversity on the basis of intercultural dialogue through school history,
would contribute to creating appropriate conditions for peace, stability and
co-operation. With these comments, the plenary session and the activities
described in this report were completed.
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CONCLUSIONS AND RECOMMENDATIONS

A continuation of the hands-on workshops on the teaching and learning of
history is very much needed. The need for supplementary educational material
created by and for educators of Cyprus in order to facilitate their history
classroom needs is also evident. The active involvement of teacher trade unions
and non-governmental actors interested in the field of history teaching and
learning on the island should be reinforced. Future teacher training events
should focus on how to promote co-operative, pair and group work methods and
activities in order to achieve maximum interaction and co-operation during
history lessons. One suggestion specifically on strengthening interaction is to
structure the activities in a way that would create interdependence between
members of different communities in the same working group. These are
activities that have a common goal but cannot be fulfilled unless members of
different communities contribute to a greater extent (e.g. reporting on customs
from each community with the aim of completing a table of similarities and
differences in customs between communities). Such tasks and activities could
be combined with workshops on methodology and the development of particular
historical skills such as how to question accounts and evaluate sources. In
addition, experienced teacher trainers and academics, who master both theory
and practice on history and pedagogy, should be invited to present their
perspectives on the epistemology, philosophy and theory of history and history
teaching in order to broaden a dialogue and enrich debates in Cyprus.
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PART III: LESSON PLANS, QUESTIONS AND TASKS






WORKSHOP 1

Lesson Plans, Questions and Tasks on “Using historical sources when
teaching about childhood through history: child labour and children in
mines in Cyprus in the 19th-20th Century”

Trainers:

Ms Luisa DE BIVAR BLACK
Dr Dilek LATIF
Mr Marios EPAMINONDAS

Lesson Plan for secondary school

Topic:
Children working in mines — Cyprus 1900-1950.

Level:
Secondary School (12-14 years). Can also be used for the last class of
elementary school.

Duration:
Two lessons (one for group work and one for plenary)

Rationale:
e The acceptance/rejection of child labour in Cypriot society has changed
dramatically in the 20th Century.
e The actual consensus on the value of education rather than work is the

result of a shared past.

Focus Point:
The common past of Cypriot working children.

Aims:
Students are expected to:

1. Learn about the specific situation of Cyprus’ working children in the mid-
20th Century, by exploring the issues involved in child labour:

o money versus education;
o role of children in a family.
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2. Learn about social dynamics by exploring issues of change, continuity
and multiperspectivity, again looking into:

. money versus education;
o role of children in a family.

3. Look at the bigger picture: child labour today.

Methodology:
e source analysis;
e group work;
e debate (comparing then and now).

References to Source Materials:

Photos are courtesy of the Pan Cyprian Federation of Labour (PEO) and all
copyrights belong to the Federation.

Antoniou, L. (2004). Mikra heria: H sinisfora ton pedion sta metallia tis Kuprou
ton 200 aiona [Little hands: The contribution of children in the mines of Cyprus
in the 20th Century]. Nicosia: The Centre for the Study of Childhood and
Adolescence .

Antoniou, L.,Spyrou,S.,(2005)Mikrodoulies-Pediki ergasia stin Kypro stis arxes
kai ta mesa tou ikostou eona [Little jobs-Child labour in Cyprus during the early
and mid-20th Century]. Nicosia: The Centre for the Study of Childhood and
Adolescence.

HASDER, Halkbilimi, Halk Sanatlar1 Vakfi Yaymidir. http://www.folk-
arts.org/indexen.htm

Islamoglu, M. (1984). Our Country and Culture. Nicosia: Kema Offset.
PEO, (1991). 50 Years PEO. Nicosia: PEO.

Varnava, P., (1999), Anadromes (mesa apo ton typo) [Recollections(from the
press)]. Nicosia

Varnava, P., (2004), Kini ergatiki agones allinokiprion ke turkokiprion
[Common struggles of Greek Cypriots and Turkish Cypriots]. Nicosia

Yorgancioglu, Oguz M. (2000). Kibris Tiirk Folkloru, Duydum, Gordiim, Yazdim.
Magusa.
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Activities:
Warm-up / Motivating activity:
The photo below is shown to pupils without any explanations.

Students are asked to answer:

e Why are these girls together?
e Why are they holding pickets?
e When was this picture taken?

They are then asked to read the captions in Turkish language: ‘Don’t see us as
different from the children of the directors’ and in Greek language: ‘Compare us
with the children of the directors of the Cyprus Mining Company’. Also to read
the author’s explanation accompanying the captions: ‘Children are showing
solidarity to their striking parents at Mavrovouni Lefka 1948. They are
complaining because the company has stopped giving them a daily glass of milk,
as means of pressure towards the striking workers’.

Having read the text, students are asked:

e Have you changed your opinion about the picture? In what way?
e What questions would you like to ask?

Group Work:
Students are divided into two groups: A and B. Each group receives a set of
sources, pictures and edited texts, and is asked to select the most appropriate to

answer their questions:

e Group A: on the life of working children.
e Group B: on the legal aspects of child labour in Cyprus.
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Group A:

e List the specific activities of children in mines: the jobs they carried out
and their locations.

e What was the position of children in a family in those days?

e What has changed and what has remained the same?

e What was positive and what negative about child labour in that period?

Group B:

Explain the child labour system under British law.
What was the colonial legislation?

In what way was it by-passed?

Why was it by-passed?

Do you think it was right to by-pass the law?

Plenary:

Each group explains what sources were selected, shares their answers with the
class, presents the different opinions that came out during the group work (and
explains how differences were dealt with), and compares the past and present
situation of child labour in Cyprus. All students should be able to justify their
own perspectives based on the shared information/debate of the group work.

The teacher sets the rules and:

e two students (one from each group) chair the presentations and
discussion,;

e two students (one from each group) write conclusions on the blackboard;

e two students (one from each group) intervene whenever rules are not
respected.

To conclude the lesson:
Inspired by the conclusions on the blackboard, the teacher and students reflect on
the question of child labour today. Students were previously asked to collect

sources about child labour today, thus they are given the opportunity to present
and discuss their findings, observations and comparisons.
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Questions and tasks for pupils related to the sources addressing two
different age groups: Primary school (8-11 years) and Upper Secondary
school (15-17 years)

Primary School (8-11 years) - Questions and tasks for pupils related to the
sources

Please describe exactly what you see and give the picture a title. Now try to
answer:

What do you see in this picture?

What is the age of this person?

Where is he?

What is he doing? How can we learn more about what he is doing?
What questions would you like to ask this person?

Picture 2

Young miner is carrying a wagon with
unwrought asbestos for processing at
the mills, 1956.
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Activities:
Divide class in two groups (Group A and Group B).

Group A will be given the following sources:

Source H. Poverty

Ahmet Hasanbuli who started working in mines when he was 14 says: “...I
decided to come because we were poor I could not make it in the village” and his
wife continues “we did not eat enough bread to our heart’s content; we were
drying figs to eat”.

Source J. Why working in the mines was preferred

The mines, which were opened during the British colonial period, were attractive
to adults and minors who were seeking a job, because they offered regular
income to workers. Workers in farms were waiting for a landlord or a widow to
call them for work for a few days or weeks every year. In contrast, the mine
workers were offered “regular” daily allowances.

Source E. Task distribution

Children who went with their parents to stay and work in the Amiantos Mine
worked with their parents in the section of the mine (the so called minia) that
was assigned to them. After the father (...) had dug out the minerals, the mother
and the children collected them with spades and big buckets, loaded the wagons
that were on the tracks and forwarded them to the next crew.

The depiction of Christofis Lasettas, a veteran miner, who started work at the
age of 16, is very representative of the situation: “The minerals were loaded in a
wagon, tracks were laid down like a rail, and you pushed the wagon to the big
container. I helped my father do this job.”

Questions:
e Why did some families end up working in the mines at the beginning of
the Century?

e In what ways did children help their parents?
e Draw a picture of them working.
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Group B will be given the following sources:

Source B. How a young miner saw his job

Mr Xenis Louca tells us how he considered himself: “I considered working in a
mine to be a great accomplishment for myself, because I could work with people
five and ten years older than me... At that time you had to work to support
yourself and your family and to be able to buy clothes, it was a shame to be
dressed in old and torn clothes. Young people of those times were well-dressed
and I had to be like that too...”

Source J. Why working in mines was preferred

Many children chose to work in the mines, instead of becoming carpenters or
tailors or shoemakers because during the two-year period of their apprenticeship
they were not paid. In addition, they had to do other tasks for their master. “[I
was like]...a slave” says Mr Andreas “I had to wash dishes, mop the floor, and
then go to the shop”.

Source I. Difficulties in mines

Pantelis Varnava who had been a miner says: “...it was very hot, 30, 35,
40 degrees, we were working in our underwear, naked. When someone was
about to get the shovel, the wagon or the spade, he had to use a wet cloth to
stand the heat. The water we drunk was hot. Because of the fact that the pyrites
were causing fires (...) every now and then, the smoke was going up from the
opening of the mine, making it look like a volcano...”

Ahmet Latif states: “Some people were dying (from accidents) or becoming
crippled. Like my father who damaged his leg, his toes. He tried to pull the
bucket and a sharp metal cut his toes.”
Questions:
e What were the benefits of working in mines?
e What kind of difficulties did miners face? Can you imagine other
difficulties they faced?

Plenary:

Each group presents their findings.
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In pairs:

Compose a dialogue between two young miners. One is complaining about the
difficult situation and the other is encouraging him. Use information from the
sources we have studied.

Upper Secondary School (15-17 years) — Questions and tasks for pupils
related to the sources

Please describe exactly what you see and give the picture a title. Now try to
answer:

e What can you see in the picture?
e Who are they? Why are they holding these pickets?
e When was this picture taken? How can you tell?

Picture 6

“We will fight with our
parents” declare the children at
the common (Greek-Cypriot,
Turkish-Cypriot) miners’ strike
at Mavrovouni Lefka, 1948.

Source A. Concealment of Age and the British Legislation

The number of under-aged children working in Cypriot mines is not easily
defined due to various reasons, one of which is the concealment of the actual age
of teenage boys. The teenagers were registered as being 18 years old — older
than their actual age — in order to secure a job at the mines. This happened
because there was a British law prohibiting juveniles from working. That is why
the adolescent boys went to the authorities of their village (muktaris) and, as
Pantelis Varnava states, “the muktari gave them a document stating that they
were older than their actual age”. He was paid to do this. Mehmet Bayraktou, a
miner who got a job when he was under age at the Mavrovouniou-Xerou mines,
told us that the amount paid to get the aforementioned document was two
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pounds. If this amount is compared to the average daily salary that was about
two to three shillings at mines and much less elsewhere, it was extremely high.

Securing this document does not appear to have been the case in all mines, and
not even in the ones where the document was necessary or not everyone paid to
get it. Mr Hasan Haloushi, who decided to work for the mine when he was 16,
got the document from the president of his village but he was not asked to pay,
probably because the president was a friend of his family as he himself states,
but this possibly happened with others as well. After the end of World Word 11,
the companies did not accept the documents coming from village presidents.
Documents certifying one’s age could only be obtained from the British
Administrative Authority in Nicosia, something that was very difficult to
achieve.

Questions:

e Is it possible to know exactly how many children (under 18) were
working in mines in the period before the end of the World War II?

e Why is a law prohibiting solely child labour not a guarantee that children
will not work?

Source B. How a young miner saw his job

Mr Xenis Louca tells us how he considered himself: “I considered working in a
mine to be a great accomplishment for myself, because I could work with people
five and ten years older than me... At that time you had to work to support
yourself and your family and to be able to buy clothes, it was a shame to be
dressed in old and torn clothes. Young people of those times were well-dressed
and I had to be like that too...”

Mr Costas Rigas tells us that “ ... it was the feeling; it was a period when we
should consider ourselves capable of working in order to live, because we did
not have anything else, no education, no nothing, we only went to primary
school”. This urge of surpassing yourself and your age might be, and still is,
characteristic of many children. But certainly at those times, there was pressure
from the children’s environment, although covert pressure, to work in order to
obtain the necessities for themselves and their families. There was also pressure
from the children themselves, they felt that they had to work from an early age
because they knew that their qualifications and education were very limited to
have a better opportunity in life.
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Source J. Why working in mines was preferred

The mines which were opened during the British colonial period were attractive
to adults and minors who were seeking a job, because they were offering regular
income to the workers. The workers in farms were waiting for a landlord or a
widow to call them for work for a few days or weeks every year. In contrast, the
mines were offering “regular” daily allowances to the workers. Many children
chose to work in mines, instead of becoming carpenters or tailors or shoemakers
because during the two-year period of their apprenticeship they were not paid. In
addition, they had to do other works for their master. “[I was like] a slave” says
Mr Andreas “I had to wash dishes, mop the floor, and then go to the shop”.

Questions:

e Why did they by-pass the law?
e What were the negative aspects of children working in mines?

Plenary:

What does this information tell us about the society in the mid-20th Century in
Cyprus? (poverty, bribe (Rusvet), children’s role in a family, etc.).

Activities and tasks proposed by participants during the workshop

Participants’ lesson plan 1

Age level:
Secondary school

Rationale:
Comparing information extracted from textual and written sources

Sources:
Text source C, Picture 2

Questions and tasks:
What kind of work were the teenagers doing in mines? How the information
extracted from the text is supported by the picture?

Additional activities:

Find out more about jobs done by children and teenagers in the mid-20th
Century.
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Participants’ lesson plan 2

Age level:
Upper Secondary school

Rationale:
Locating indications about the relations of the GC and TC communities

Sources:
Pictures 4 and 6, Text A

Questions and tasks:

e (From pictures) Where do you think these children are?

e What are they asking for? What can be inferred from the fact that the
pickets are written in Greek and Turkish? What kind of demands do
young people have nowadays?

e (From the text) What kind of relationship did the people (of both
communities) seem to have with their local authorities?

Additional activities:

Find out more about the workers unions and their demands in the 20th Century.
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Participants’ lesson plan 3

Age level:
Elementary School

Rationale:
Shift in the perception of children’s rights and obligations

Sources:
Picture 2, Picture 9, Text H, text E

Questions and tasks:

e What kind of jobs were the teenagers supposed to do? What opinion did
their families seem to have had about child labour?

e Do children work in our countries nowadays? What are the main
differences between working then and now?

Additional activities:
Find out more about children who work under difficult conditions nowadays.

Curriculum links:
These questions and tasks could be integrated into other subjects such as:

e History curriculum: Industrial Revolution, Modern History of Cyprus;

e Geography: Cyprus and Europe, Child Labour;

e Language: when discussing about different professions and their
transformation over time;

e C(Citizenship education: the change in perceptions and the legislation in
relation to child labour over the last Century.
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WRITTEN SOURCES

All written sources, courtesy of Mr Loukas Antoniou, are adopted from his
book: Antoniou, L. (2004). Mikra heria: H sinisfora ton pedion sta metallia tis
Kuprou ton 200 aiona (Little hands: The contribution of children in the mines of
Cyprus in the 20th Century). Nicosia: The Center for the Study of Childhood
and Adolescence.

Suggestion to educators: Texts can be further edited according to the group age
and relevant tasks.

Source A. Concealment of Age and the British Legislation (pp. 28-29)

The number of under-age children working in Cypriot mines is not easily
defined due to various reasons, one of which is the concealment of the actual age
of teenage boys. The teenagers were registered as being 18 years old (older than
their actual age) in order to secure a job in mines. This happened because there
was a British law prohibiting juveniles from working. That is why the
adolescent boys went to the authorities of their village (muktaris) and, as Pantelis
Varnava states, “the muktari gave them a document stating that they were older
than their actual age”. He was paid to do this. Mehmet Bayraktou, a miner who
got a job when he was under age at the Mavrovouniou-Xerou mines, told us that
the amount paid to get the aforementioned document was two pounds. If this
amount is compared to the average daily salary that was about two to three
shillings in mines and much less elsewhere, it was extremely high.

Securing this document does not appear to have been the case in all mines, and
not even in the ones where the document was necessary or not everyone paid to
get it. Mr Hasan Haloushi, who decided to work for the mine when he was 16,
got the document from the president of his village but he was not asked to pay,
probably because the president was a friend of his family as he himself states,
but this possibly happened with others as well. After the end of World Word I,
the companies did not accept the documents coming from village presidents.
Documents certifying one’s age could only be obtained from the British
Administrative Authority in Nicosia, something that was very difficult to
achieve.

Source B. How a young miner saw his job (pp. 31-32)

Another important factor is the age of children working in mines. The majority
of under age miners ranged between 15-17 years of age. Many of them, though,
started working from the age of 13, right after they had finished primary school.
A third group is the children of school age that went to the mines with their
parents and worked with them. (...)
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What can be detected is the sense that these children had of their own age.
Mr Xenis Louca tells us how he considered himself: “I considered working in a
mine to be a great accomplishment for myself, because I could work with people
five and ten years older than me... At that time, you had to work to support
yourself and your family and to be able to buy clothes, it was a shame to be
dressed in old and torn clothes. Young people of those times were well-dressed
and I had to be like that too...”

The achievement of obtaining work in those times, and helping oneself and
family was very important and as it seems that it was very prestigious for young
boys. This accomplishment made the boys feel like men and not like children;
they felt like entering the grown-up world and being accepted by elders.
Furthermore, Mr Costas Rigas tells us that “... it was the feeling; it was a period
when we should consider ourselves capable of working in order to live, because
we did not have anything else, no education, no nothing, we only went to
primary school”. This urge of surpassing yourself and your age might be, and
still is, characteristic of many children. But certainly at those times there was
pressure from the children’s environment, although covert pressure, to work in
order to obtain the necessities for themselves and their families. There was also
pressure from the children themselves, they felt that they had to work from an
early age because they knew that their qualifications and education were very
limited to have a better opportunity in life.

Source C. Working in underground mines (pp. 36-38)

The actual mining was done by experienced groups of miners who were called
faliadori (hole-diggers). These miners used a drilling machine that made holes
in the ground (called faliomihani) and they made holes in the mountain wherever
there were minerals. They put explosives into the holes they dug (the holes were
called falies) and they blew them in order to get the minerals. Then another
procedure took place to collect the minerals. Mr Salih Yiousouf, 77 years old,
who worked underground at the mines of Mavrovouni, describes his job for us:
“We dug holes in order to extract the minerals. We used spades to fill in the
wagons and we sent them out ... there was a motor that pulled them (...)

In 1930, Mr Charalambos Pavlides started working at the age of 15, and as he
states, “there were wagons holding one tonne, we were pushing them out
towards the main tunnel and we were emptying their content into the big
containers. There were wagons holding three tonnes under us and we were filling
them in. After that, we were pushing them and transporting them to Xero.

We have to note here that during the first years when the mines opened, at the
beginning of the 20th Century, these machines digging holes did not exist and
the opening of the holes were done with hand tools (such as axes, hatchets and
choppers).
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Despite the use of the machine that made holes at a later stage, the work was still
difficult and hard for workers. Pantelis Varnava (1993) describes the procedure:
“They used to struggle for hours with a machine weighing 20-25 pounds each,
holding it on their shoulders in order to make the holes ... ”.

Although this was not the main job of under-age boys, we have information that
children participated in this type of work from the first years when the mines
operated, during and towards the end of the mines’ operation. Father
Constantinos, a 67 year-old miner of the younger generation, working at the
tunnels of the Mitsero mine since the age of 17, told us during an interview that
the work that teenagers and elders had to do was the same. As a contractor aid,
he worked with the machine and had to dig holes.

Source D. The work system (pp. 39-40)

At this point, a word is in order on the work system in the mines. The system
required a group of the main contractors, i.e. the “faliadorus” (drill machine
operators) mentioned above, who had under their supervision a number of waged
workers. In the first years of the mines operation, these workers were directly
paid by the main contractors but later on, due to some problems and
maladministration that occurred, the procedure changed.

The workers were considered company employees and were directly paid by the
company. The main contractors, who did the kind of work described above,
were in charge of supervising the transfer of the minerals from the galleries to
the surface of the mine. Moreover, it is worth mentioning a difference with
regard to the contractors that existed at the surface mines such as that of
Amiantos. Here, the explosions would take place early in the morning and the
contractor would use the drilling machine only when the ground was very hard.
Most of the work for the extraction of the minerals was with an axe. At the
surface of the mines, the land was divided into smaller pieces (the so called
minies) which in turn were distributed to the contractors. Each contractor with
other workers or the members of his family, i.e. his wife and children, worked
for the extraction of and loading of the metal, which was then sent to be
processed.

Source E. Task distribution (pp. 41-42)

Children who went with their parents to stay and work in the Amiantos Mine
worked with their parents in the section of the mine (the so called minia) that
was assigned to them. After the father, the contractor of the minia had dug out
the minerals, the mother and children collected them with spades and big
buckets, loaded the wagons that were on the tracks and forwarded them to the
next crew.
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The depiction of Christofis Lasettas, a veteran miner, who started work at the
age of 16, is very representative of the situation: “The minerals were loaded in a
wagon, tracks were laid down like a rail, and you pushed the wagon to the big
container. I helped my father do this job.” After that, others, both children and
adults would select the useless material, i.e. stones that were not the metal they
were looking for, through seeping. After that, the loading process began and the
material was shipped to the factories to be processed. At the beginning when no
machines were available to pull the loaded wagons, adults and children pulled
the wagons or used animals, notably, mules, to pull them.

Source F. Other kinds of child labour (pp. 42-43)

Other children in the underground mines, such as the one in Foukasa, did the job
of a counter or tally-boy, as it was called. As Mr Ahmet Haanbouli, who worked
in Foukasa from the age of 14, said there were many children who did that job.
The tally boys were responsible for recording wagons with the extracted
minerals that each contractor delivered and for passing on the records to the
company offices. Usually only older children would work in the galleries where
work was really strenuous and harsh and where the real mining took place.
According to information available, only boys whose body would allow so did
this kind of work.

On the surface of the underground mines one would see more children. These
children were occupied with a number of tasks such as: sorting out minerals;
pushing wagons to processing factories; guiding animals (donkeys or mules)
carrying tools from preparation teams to contractors; helping with the
construction of rail tracks for the wagons, carrying water from the underground
to the surface and providing miners with fresh water. Children at the ages of 13
or 14 were hired to provide water to the miners working in the galleries. These
children would fasten the buckets of water with straps on their backs and carry
them from the surface to workers in the underground rooms, providing water to
them. As Mr Hasan Halusi, who started working in the mines at the age of 16,
told us, he would supply water to 13 to 15 workers three times a day.

Mr Christos Koutsias who first worked in the Kalavasos mine describes his work
as follows: I started work when I was 14. Our job was to select the useless
material and throw it away after the so called “breakers” broke the stones into
smaller pieces. In the factories children did other jobs, usually auxiliary ones,
such as cleaning and transporting but also stone breaking by means of tools such
as axes. In brief, one would encounter children in all stages of production; the
extraction, the processing, to the transport of minerals to the ships.
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Source G. The usurers (p. 25)

A small number of people, who were wealthy, were lending money with
unregulated, high interest to farmers, who needed this money either to cover
their everyday expenses or get material for the cultivation of the land. The
farmers were signing papers by which they mortgaged their land, their houses
and their fields. In case something was going wrong and they could not pay
back their loan on time, the lender was getting their property.

Dr Peter Loizos’ mentions that in 1926 “more than 40,000 acres of land and
more than 500 houses and other premises had changed ownership for repayment
of loans”, in Cyprus.

Source H. Poverty (pp. 22-23)

Ahmet Hasanbuli who started working in mines when he was 14 says:
“ ... I decided to come because we were poor, I could not make it in the village”
and his wife continues “we did not eat enough bread to our heart’s content; we
were drying figs to eat”.

The children, mainly the first born, were considered by their parents to as a
means of financial support for the family. Consequently, many kids were giving
up school after or even before they finished elementary school (in order to
work).

Source I. Difficulties in mines (pp. 56-57, 65-66)

Pantelis Varnava who had been a miner says: “it was very hot, 30, 35,
40 degrees, we were working in our underwear, naked. When someone was
about to get the shovel, the wagon or the spade, he had to use a wet cloth to
stand the heat. The water we drunk was hot. Because of the fact that the mines
had sulphur and the pyrites were causing fire every now and then, the smoke was
going up from the opening of the mine, making it look like a volcano ... ”

Ahmet Latif states: “Some people were dying (from accidents) or becoming
crippled. Like my father who damaged his leg, his toes. He tried to pull the
bucket and a sharp metal cut his toes.”

Source J. Why working in mines was preferred (p. 26)

Many children chose to work in the mines, instead of becoming carpenters or
tailors or shoemakers because during the two-year period of their apprenticeship
they were not paid. In addition, they had to do other tasks for their master. “[I
was like] a slave” says Mr. Andreas “I had to wash dishes, mop the floor and
then go to the shop”.

> Peter Loizos, 1986, Kypriaka 1878-1955, Allages sti domi tis koinonias (Changes in the structure of
society), Speech at the Cyprus Open University.
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VISUAL SOURCES

Photos are courtesy of the Pancyprian Federation of Labour (PEO) and all
copyrights belong to the Federation. Comments and titles are excerpts from the
various sources specified below.

Working in Mines

Picture 1

Miners at Skouriotissa have just come out of
the gallery (Varnava, 1999, p. 175).

Picture 2

A young miner is carrying a
wagon with unwrought asbestos
for processing at the mills, 1956
(Antoniou, 2004, p.44).
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Striking with Parents

Picture 4

“Compare us with the children of the
directors of the Cyprus Mining
Company”.

Children are showing their solidarity to
their striking parents at Mavrovouni
Lefka 1948. They are complaining
because the company have stopped
granting them a glass of milk per day as
a means of pressure towards the striking
workers. (50 years PEO, p. 90).
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Picture 3

“We will fight with our parents” declare the
children at the common (Greek-Cypriot,
Turkish-Cypriot) ~ miners’ strike  at
Mavrovouni Lefka, 1948. (Anoniou, L.,
Spyrou, S., 2005, p.82).




Picture 5

Making their Demands

Young workers (14-16 years

old) signing a memorandum

demanding from the Colonial

Government the
manage. 2567

right to
signatures

were collected from all over

Cyprus, 1953.
PEO, p. 122).

(50 years

Picture 6

“We work from 7am to 7pm”. Young
workers in Nicosia are striking, demanding
the right to manage, gain an increase in
salaries and reduction in working hours,
1953. (50 years PEO, p. 98)
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Other Jobs

Picture 7

The shoemakers’ table at the Cyprus
Shoe Company, Nicosia, 1939.
(Varnava, 2004, p. 85).

Picture 8

Young carpenters carrying window
cases in Nicosia, 1950. (50 years
PEO, p. 120)

g4 Picture9

Workers at the Kaputi quarry, 1943.
(Anoniou, L., Spyrou, S., 2005, p.86).
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WORKSHOP 2

Lesson Plans, Questions and Tasks on “Using sources created by travellers
who visited Cyprus when teaching social and cultural history: travellers
about Cypriot marketplaces in the 19th Century”

Trainers:

Mr Brian CARVELL
Mr Mete OGUZ
Dr Stavroula PHILLIPPOU

Lesson Plan for Secondary School

Topic:
A Cypriot market place (bazaar) in the 19th Century.

Rationale:
The aims of the lesson are to help pupils:

e consider the different meanings that different groups invest in the same
place;

understand what changes over time and what remains the same;
understand the interdependency of different groups of people;

understand the multicultural nature of Cypriot society;

appreciate that cultural diversity is enriching.

Activities:

Pupils will work in groups with sources considering a set of questions that a
teacher gives them. Each group will have the opportunity of presenting their
findings to the whole class.

Introduction:

A teacher should introduce a lesson by telling children that they are going to be
exploring who and what they might expect to find in a bazaar in Cyprus in the
19th Century; what activities might be taking place, i.e. traders, shoppers,
gossipers, officials, tourists, etc., and whether they all have the same reasons for
being there. The enquiry question for the lesson could be one or more of the
following:

e Why do we learn about bazaars in Cyprus in the 19th Century?

e Why did various groups of people go to bazaars in Cyprus in the 19th
Century?
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e How did travellers see bazaars during their visits in Cyprus in the
19th Century?

Starter Activity:

e Pupils are given copies of a photograph (Source A) and asked to work in
pairs. They are told they will be playing ‘hide and seek’. This is an
instant warm-up activity to motivate pupils to look at visual historical
sources that requires minimal teacher preparation.

e Pupils take turns to play ‘hide and seek’ in the picture. The first pupil
imagines that they are hiding somewhere in the picture. Their partner has
to guess where they are by asking questions that describe what they can
see in the source.

e When they have guessed the hiding place they swap over.

e After a few minutes a teacher can start asking certain students what they
have seen which will lead into the main focus of the lesson to come.

This activity aims to:

e help children make simple observations from historical sources;
e help children ask relevant questions;
e encourage co-operative work.

Lesson (part one): plenary:

Pupils have Source A available. The teacher introduces the pupils to a ‘vision
frame’ shown below.

The pupils have the picture in front of them and the teacher has an enlarged
version at the front of the class with the vision frame around it. In both cases the
caption to the picture is not provided.

The teacher explains that the frame will help us focus on what we see and
engages the class in question and answer to supply ideas for each of the
quadrants of the frame, noting some down on a display board at the front of the
class.
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Vision Frame®

1. Describe exactly what you see.

2. What sort of people do you see?

3. What different groups are
involved here?

8. What

questions

would you 4. What are
like to ask people

the people? thinking?
9. What other 5. What do
sources and they think
information about the
would help place?

you

understand

the picture?

6. What do you feel about the picture?
7. What makes you think this way?

% Photo from A. Malecos, Cyprus of J. P. Foscolo (photo album) (3rd reprint), Nicosia, Cultural Centre
Cyprus Popular Bank. (Courtesy of Cultural Centre, Cyprus Popular Bank, copyrights belonging to the
Cultural Centre).
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Lesson (part two): activities, group work

Pupils are divided into four groups: Groups 1 and 2 are asked to explore the
people at the bazaar. Pupils are asked to work with sources F and A. They are
given the following questions as guidelines; their task is to write a short ‘scene’
which they will enact in the next lesson. The ‘scene’ should include as many
different characters as possible. The questions on which to base the scene are as
follows:

e What different groups of people go to a bazaar?

e Give four reasons why people visited the bazaar at the time this account
was written. Do people still go to market for all these reasons? Give
reasons for your answer.

e How many different ethnic groups lived in Cyprus in 1873? Why do you
think there are such a variety of ethnic groups?

e Think about the range of foods traded in this bazaar. How many of these
are still part of daily life?

e What can you learn about the sort of clothing people wore in 1873 from
this source?

Groups 3 and 4 are asked to explore the place of the bazaar. Pupils are asked to
work with source F and I (a map of Nicosia). They are given the following
questions as guidelines; their task is to draw a map of the bazaars of Nicosia as it
was in 1905 and place it superimposed over a map of present day Nicosia.

e Find on the map (Source I) the location of all the bazaars described in
source F.

e What is in these locations now?

e Compare the activities that took place in the bazaar in the 19th Century
with those that take place today. Do people have the same reasons for
going to the bazaar? Think about all the groups of people who go —
shoppers, traders, tourists, gossipers, etc.

e Consider the range of products sold in the bazaar in the 19th Century.

e Where do all these products come from? What views do different groups
of visitors to the bazaar have of different products in the bazaar?

Conclusion:

A teacher should bring a class together for a few minutes at the end of the group
work and ask one of the first two groups to tell the rest of the class their answers
to the first question, “what different groups of people go to the bazaar?”
A teacher can use this opportunity of reinforcing the fact that different people go
to the bazaar for different reasons (the sellers and buyers for instance), and that
they hold different meanings about the place, nevertheless the ‘groups’
co-operate while they are together, showing the interdependency of their
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activities. One of the second groups can be asked to state a simple conclusion
regarding the size and location of the bazaar in the 19th Century.

A teacher can use the answers given to reinforce how important the bazaar was
to social life in the 19th Century as well as to compare with present-day
marketplaces in Nicosia. A teacher can also encourage pupils to evaluate the
location of the Bazaar in the 19th Century stretching between the Pafos and
Famagusta Gates and near the train station as well as to compare it with
commercial areas in Nicosia today.

A teacher could then suggest that at the start of the next history lesson, each
group enacted or presented their findings and invite the rest of the class to
comment each time. Preparation for the next lesson would involve pupils in
further research if possible.

References to Source Materials:

Archduke Louis Salvator of Austria (1983). Levkosia, the capital of Cyprus
(with 15 engravings by the author). London: Trigraph (Reprinted from his
original account of the island in 1873).

Baker, S. (1879). Cyprus as I saw it in 1879. (Project Gutenberg File Converted
into HTML pages by Nalanda Digital Library under Etext Conversion Project

(ECP). Retrieved on 28 April 2006 from http://explorion.net/s.w.baker-cyprus-
1879/index.html

Malecos, A. (Ed.). (1999). Cyprus of J. P. Foscolo (photo album) (3rd reprint).
Nicosia: Cultural Centre Cyprus Popular Bank. (Courtesy of Cultural Centre,
Cyprus Popular Bank).

Navari, L. (2003). Maps of Cyprus from the Collections of the Bank of Cyprus
Cultural Foundation. Nicosia: Bank of Cyprus Cultural Foundation.

Neville Smith, L. (n.d.). ‘In an enchanted island’ (pp. 44-48) article on William
Hurrell Mallock who visited Cyprus in 1887.

Roussou-Sinclair, M. (2002). Victorian travellers in Cyprus: a garden of their
own. Nicosia: Cyprus Research Centre.

Atesin, M. H.(Ed.) (2005). 4 Tail of two Villages, Traditional Architecture and
Culture within the Context of Cypriot Settlements, A Study of Tradition in Stone
and Earth.(Greek translation) M. Pesta, N. Mesaridis, [. Konstantinidou,
(Turkish translation) M. Akanyeti. Nicosia: Cyprus Turkish Chamber of
Architects.
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Questions and tasks for pupils related to the sources addressing three age
groups: Primary School (8-11 years), Lower Secondary School (12-14 years)
and Upper Secondary School (15-17 years)

Primary School (8-11 years)
Look at the picture of the bazaar (Source D or A):

What can you see in the picture?

What can you ‘hear’ when you look at this picture?

What can you ‘smell” when you look at this picture?

What would you like to ask one of the people in the bazaar?

How would you feel if you got lost in this bazaar? What would you do?
Who would you talk to?

Here are two pictures of the Bazaar in Nicosia (Sources A and K). Compare the
pictures.

Which things about the pictures are similar?
Which things are different?

Which do you think is the older picture?
Can you explain why you think so?

Source E is a list of all the bazaars in Lefkosia in 1873.

How many different bazaars were there?

Find out what all these bazaars sell.

How many of these things could you not get in a market today? Why do
you think this is? (Check which things you do not already know).

Which ‘shops’ do you think had the most trade? Why do you think this
was?

Look carefully at the picture (Source A). Work with your partner and ‘freeze-
frame’ your bodies in the position of two of the people in the picture. (The rest
of the class can then identify the people in the picture and discuss their
relationship).
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Lower Secondary School (12-14 years)
Source A shows the market place (bazaar) in Lefkosia in 1878 (approximately).
Look closely at the photograph and then think about the following questions:

Describe exactly what you see. What sort of people do you see?

What different groups of people are there?

What are the people thinking? What do they think about the place (the
bazaar) they are in?

What does the picture make you feel? Why do you feel this way?

What questions would you like to ask the people in the picture?

Here are some tasks based on sources B and F:

Give four reasons why people visited the bazaar at the time these accounts
were written. Do people still go to markets for all these reasons? Give
reasons for you answer.

How many different ‘ethnic groups’ are mentioned in the account? Why
do you think there are such a variety of ethnic groups?

Think about the range of foods traded in this bazaar. How many of these
are still part of daily life?

What can you learn about the sort of clothing people wore in 1873 from
this source?

Using sources F and H:

Prepare a list of positive and negative things writers say about Cyprus
when describing the bazaars.

How did foreigners interact with the locals in the bazaars? Why do you
think they interacted in these ways?

Upper Secondary School (15-17 years)
Explain how these sources (A,B,C,D,F,G,H,L,J) are useful for an historian by
investigating:

trade in the region at the time;

urban development;

roles of men and women;

home and social and cultural life in Cyprus at the end of the 19th Century;
food;

relationship between different communities.
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Thinking about the authors of the sources (F,G,H.,J):

e What can you say about the perspective adopted by the author?

e For whom were they writing?

e How might the narrative be different if described by someone living in
Nicosia at the time?

e How reliable do you think the sources are? Give your reasons.

e Examining all the sources you have, say whether you think that the
British occupation of Cyprus from 1878 onwards was a good thing or a
bad thing for the British or the Cypriots. Give your reasons.

Activities and tasks proposed by participants during the workshop
Participants’ lesson plan 1

Age level:
10-11 years

Link to curriculum:
Social history of Cyprus during the Ottoman and British periods, language,
social studies, art, songs.

Aims:
Students are expected to understand:

e what changes over time and what remains the same in bazaars in Cyprus;
e the multicultural nature of Cypriot society.

Sources:

visual sources: D, A;

written sources: E, H, F;

song about a bazaar;

pictures of today’s bazaars;

pictures and CDs on genekopazaron (The Women’s Bazaar where women
were the only sellers of products, and which took place on Fridays; it
continued to exist until the late 1950s-1960s).

62



Tasks and questions to be answered in groups:

What do you think this picture (Source A) shows? When? Where? Who? What
helps you recognise the picture?

After pupils have recognised the Bazaar, we proceed to the second task:

What does this picture tell us about Bazaars? With the use of the Vision Frame,
we expect children to describe persons, landscapes, spaces in picture, colour,
movement, time of day, products sold. Here we might firstly need to discuss
differences in the clothing between Muslims and Christians in Cyprus at the
time; the former were wearing bright colours, the fesi and white turban or veils,
whereas the latter were wearing dark colours and the fesi or mantila.

We then assign children to interpret the picture by considering the following
questions:

Who? When? What is happening? What are they thinking and saying? (Children
can fill in speech bubbles for people in the picture). In what languages are they
speaking? What are they waiting for?

In groups children are expected to:
e design a chart of products using pictures and written sources (E, H, F);
e identify the social roles of different ethnic groups and their interactions
(pictures and source F);

¢ identify the reasons why different groups of people would go to a bazaar;
e occupations and professions (pictures and source F);

Compare with a picture of the Bazaar today:

What products, social roles, professions have remained the same? What
professions are now extinct? What has changed? Why?

Assessment and Homework
Children can interview their grandparents on their experiences of the bazaar.

They can also participate in a field-study of a bazaar to make their comparisons
between Cyprus bazaars of 1878 and today.
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Participants’ lesson plan 2a

Age level:
15-17 years

Link to curriculum:

Social

Aims:

history of Cyprus during the British period

Students are expected to:

understand the economic development of Lefkosia during British rule;
distinguish between the various forms of interaction between the different
communities of Cyprus;

discuss the importance of economic interdependence in the development
of relations between the various Cypriot communities.

Sources:

Tasks

visual sources: D, A, K, C, I;
written sources: J (matched with D), G (matched with K).

and questions to be answered in groups:

Do you recognise any buildings in source D? Where is the Bazaar
located? (Students are expected to identify the diversity of buildings in
the picture, remnants of different historical periods e.g. the Byzantine
dome of the Bedestan, the Lusignian Saint Sophie Church and the
Ottoman Mosque).

Can you recognise different ethnic groups in sources A and D? (Students
are expected to identify Christian, Muslim, Jewish and Armenian
Cypriots, as well as travellers from Europe, British Officers, Indian
soldiers etc.).

How did people transport their goods to the Bazaars between 1878-1905?
Student will use visual sources D, C, I and written sources G, C, J. (They
are expected to discuss the map showing how the bazaars were placed on
a string between the Paphos and Famagusta Gates and locate the Kaimakli
Train Station close to Kyrenia Gate; they can also notice the camels in
source D, which usually carried goods from outside Nicosia, usually from
Larnaca).
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Assessment:

Based on the information you have acquired during these tasks, write an essay
describing how the economy has brought and still brings (particularly after
April 2003) people together in Cyprus.

Participants’ lesson plan 2b:

Age level:
15-17 years

Link to curriculum:
History of Cyprus

Aims:
Students are expected to:

e understand the views of various travellers to Cyprus about the
commercial life of Nicosia at the end of the 19th Century;

e compare the views of British to those of other travellers;

e cexplain the differences between these views.

Sources:

e visual sources: D;
e written sources: J and F.

Procedure:
Class is organised in two types of groups.

Group 1:
Using source F, students are expected to locate information about the economic
activity of Nicosia.

Group 2:
Using source J, students are expected to locate information about the economic
activity of Nicosia.

Plenary:

In the plenary, each group presents their findings and try to compare the British
view of Samuel Baker in 1878 (while acknowledging its complexity) with the
view of the Austrian Archduke Louis Salvator in 1873; they are expected to
explain why these two travellers had different views and how each one’s life
histories might help us understand their views.
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Assessment and homework:

Based on Source D (which was published in the London Illustrated News as one
of the first images of Cyprus created by British officers and published in the
British press) students are expected to take the perspective of a British traveller
at the time and write an article which would accompany the picture in a
newspaper.

Participants’ lesson plan 2c

Age-group:
14-17 years (upper secondary school)

Aims:

e How can we use different types of sources to find out what role
markets/bazaars played for the Cyprus economy?

e Analyse the value (strengths and limitations) of different types of sources
using the following criteria: usefulness; reliability; origin of source.

e Use of variety of teaching methods: teacher-centred; group work/pair
work.

Sources:
Different types of sources:

e visual sources A and I;
e written source F;
e worksheets.

Procedure:

In order to get a lesson started a brainstorming session could be initiated. The
question to be asked as an introduction is: “What is a market/bazaar?”
Possible answers could include:

e aplace where people buy and sell goods;

e aplace where people exchange information;
e aplace where social contacts can be created.
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In order to start right away with the source analysis a class is split up into three
different groups each of whom gets one source. The groups then have to check
the sources against the following questions:

What can you find out about the goods being sold on markets?

Were certain goods sold by a particular group, e.g. silk slippers by
Turkish Cypriots? Was there a ‘division of labour’?

How many different markets existed in Nicosia?

Were there specialised markets?

Where were they situated?

How were goods brought to the market? What role did the railway play?
Were other professions linked to a market?

Students present their findings to the rest of the class.

The result of this activity should be that each individual source cannot answer all
the questions, but that a combination of sources may help get a fuller picture.
Finally, can we already assess, with the use of these three sources, how
important markets were for the economy of Cyprus. This will be a research task
for students at a later stage.

Concerning the written source, the following questions should be investigated in
the next step:

What language does the author use?

Does he present facts or opinions? Using highlighters with different
colours student can work out the different passages in the text presenting
facts and opinions.

As a research task students could get more information on Cyprus markets by
doing one of the following:

going to a museum;

finding a variety of written sources;

asking their grandparents;

trying to get statistical sources in order to assess economic importance.

This could then be assessed in the form of a PowerPoint presentation.
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LIST OF WRITTEN AND VISUAL SOURCES - REFERENCES

A

Photograph of the market place by J. P. Foscolo approximately 1878.
Malecos, A. (Ed.). (1999). Cyprus of J. P. Foscolo (photo album)
(3rd reprint). Nicosia: Cultural Centre Cyprus Popular Bank. (The
comment on the photograph is an excerpt from the book ‘Cyprus 1878,
the journal of Sir Garnet Wolseley’ published in 1991 by the Cyprus
Popular Bank Cultural Centre. J. P. Foscolo was the official photographer
of the British forces at the time) (Courtesy of Cultural Centre Cyprus
Popular Bank — copyrights belong to the Centre).

Engraving of wells in bazaar by Archduke Louis Salvator 1873.

(One of 15 engravings created by the author on page 53 of his book
describing his visit to Cyprus in 1873 “Levkosia, the capital of Cyprus”,
published in 1881 by C. Kegan Paul and Co, reprinted in 1983 by
Trigraph).

Engraving of Bejuk Khan by Archduke Louis Salvator 1873.

(One of 15 engravings created by the author on page 51 of his book
describing his visit to Cyprus in 1873 “Levkosia, the capital of Cyprus”,
published in 1881 by C. Kegan Paul and Co, reprinted in 1983 by
Trigraph).

Engraving of bazaar in front of St Sophia-Selimiye Mosque 1878.

(One of the first images of Cyprus published in the London Illustrated
News in 1878. Such pictures were often created by British officers, as it
is the case for this engraving).

List of 23 bazaars from Archduke Louis Salvator 1873.

(Listed by Archduke Louis Salvator of Austria on page 52 of his book
describing his visit to Cyprus in 1873 “Levkosia, the capital of Cyprus”,
published in 1881 by C. Kegan Paul and Co, reprinted in 1983 by
Trigraph).

Extracts from Archduke Louis Salvator 1873.

(Account by Archduke Louis Salvator of Austria, in his book describing
his visit to Cyprus in 1873 “Levkosia, the capital of Cyprus”, published in
1881 by C. Kegan Paul and Co, reprinted in 1983 by Trigraph. The author
was the third son of the Grand Duke of Tuscany Leopold II, who in 1870
gave up his official duties and set off for a long journey. He lived in
Nicosia for six months).
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Extract from William Hurrell Mallock.

(Description by William Hurrell Mallock, British writer, political
philosopher, satirist and social theorist, who visited Cyprus in 1887; the
extract describes his effort to find some breakfast as soon as he arrived in
Larnaca in a book entitled In an enchanted island; a Winter’s Retreat
(1889), London: Richard Bentley; Cited in Lavinia Neville Smith, ‘In an
enchanted island’ (pp. 44-48)).

Extracts on Bazaars around Cyprus by Samuel W. Baker.

(Extract from Samuel Baker’s book (1879) Cyprus as I saw it in 1879.
Retrieved on 28 April 2006 from http://explorion.net/s.w.baker-cyprus-
1879/index.html; the author was an English explorer who spent his time
travelling all over the colonies of the British Empire. One of his stops was
Cyprus).

Map of Nicosia 1905 (by Kitchener in Navari, L. (2003).

Maps of Cyprus from the Collections of the Bank of Cyprus Cultural
Foundation. Nicosia: Bank of Cyprus Cultural Foundation). (Courtesy
of Bank of Cyprus Cultural Foundation — copyrights belong to the
Foundation).

Extracts from Samuel W. Baker.

Photograph of Nicosia Bazaar in the early 1920s from a postcard issued at
the time.
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WRITTEN SOURCES

SOURCE A: Caption to J. P. Foscolo photograph of Bazaar

Friday Bazaar, Nicosia

“Started with Gifford a little after 6 a.m. for Nicosia to see the Fair which comes
everyday Friday. The scene was a curious one and well worth seeing, the variety
of colour and costume being very pleasing to the eye. I saw nothing, however,
worth buying. The embroidery is not worthy of the name and the mauves and
sulferine and magenta colours made use (of) destroy their effect. It is curious
what a number of Negro women there are in Nicosia. I saw a good deal of flax’
for sale, a product I was not aware that grew here”.

SOURCE E: List of 23 bazaars by Archduke Louis Salvator

“There are twenty-three bazaars in all.

Manufactures
Tailors

Calico®, rugs, hides’
European shoemakers
Shoemakers
Turkish shoes
Yarns"
Cabinet-makers
Carriages

Copper articles
Silversmiths
[ronware
Earthenware
Haberdashery''
Taverns

Vegetables and meat
Fish

Halava (sweets)
Women

Cotton

Flour

Wheat and barley
Mules”

(Listed by Archduke Louis Salvator of
Austria on page 52 of his book
describing his visit to Cyprus in 1873
“Levkosia, the capital of Cyprus”,
published in 1881 by C. Kegan Paul
and Co, reprinted in 1983 by Trigraph).

7 Flax: fibre, from the stem of this plant used to make linen.
¥ Calico: type of cotton cloth, especially plain white or unbleached.

° Hide: animal’s skin.

' Yarn: fibres (especially of wool) that have been spun for knitting, weaving, etc.
! Haberdashery: small articles for sewing such as pins, cotton, buttons, zips etc.




SOURCE F: Description of Nicosia Bazaar by Archduke Louis Salvator
“...The Greeks have a meeting-room, a sort of club (Circolo) in Tripiotis Street,
where a few newspapers may be found, but none of them are published in
Cyprus. The Turks and Greeks generally use the Bazaars, of which we shall
speak by-and-by, and coffee houses, for the purpose of obtaining news [...]

At Lefkosia, as in all Turkish towns, the Bazaars are the centres of social life:
they extend between the gates of Famagusta and Paphos, and in this manner cut
the town fairly in half. The shops have shutters made in the Turkish fashion,
which can be pushed up and down. Here and there in the Bazaars we found
small wells, with wooden windlasses and a trough for the cattle, often
overshadowed by a gigantic vine; or big earthenware jugs, from which everyone
can take water for his own use by means of small cups, thus making them useful
for the public in general.

The bazaars of Letkosia are generally open, simply covered with mats and linen
rugs; only four and a half of them have a regular roof. (p. 50) [...] There are
some of them in which the articles are sold on Fridays only, the usual market
day. The last-named Bazaars are standing in other localities, of which we shall
speak later on: all the rest form such a cross work of little streets that it is only
with the greatest difficulty one can find the right way. Let us try to describe our
wanderings in search of them.

The broadest and largest one is the Bazaar for Manufactures, covered with a
gable'?-roof, having holes to admit the light. With the exception of some silk
stuffs made on the island, all other articles sold there come from abroad. By the
side of it is a small one covered with a vine trellis, in which peasant boots are
made. In front of it stands the small Bazaar of the Cabinet-makers (p.52), and
after that the house of the President of Yikko. Opposite this last-named place is
the Yikko Bazaar, with a cross and the date 1866. This large new Bazaar has a
roof with pointed arches resting on keystones, with light-holes, and is mostly
occupied by merchants and street letter writers. On the other side stands the
Ducks Basi Bazaar, with the city magistrate’s office. It is followed by other,
half-covered Bazaars, until we come to the tailors, some of whom are even
working with sewing machines.

The Bazaar for European Shoes is adjoining, with a gable roof and light-holes.
Following the Manufacture Bazaar in the direction of the Paphos Gate, we come
into the Makri Bazaar (Long Bazaar), in which we find first some shops with
Rumelian fishers’ cloaks, some Greek tailors, and further on tin-plate and
copper-ware makers. Projecting roofs, sometimes cane-mats, are the only
protection from the sun. Then we come into the Calico Bazaar, where men,

12 Gable: triangular upper part of the side or end of a building, under a slopping roof.
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mostly Turks, manufacture this article on the right and left. The Jai Bazaar joins
it, also that for calico and rugs.

A little further on we find leather merchants, who also prepare hides. On the
right stands a coffee-house with handsomely carved doorposts, the best of their
kind at Lefkosia. This Street of the Bazaars contains near the end some shops
for provisions, wood, marble slabs, and white stone jugs [...], and ends near
some dyers’ shops at the little Mosque of Mehemmed Seid Djami. Close the
entrance of the Calico Bazaar is another one, where boots and leather are sold,
and which branches off in two wings, one for drugs, and the other, on the right,
for victuals'’. Following up this lane we come to little places where Turkish
wadded blankets with various designs formed by the seams are made: further on
Turkish slippers may be procured in shops reaching nearly up to the Ayia
Sophia. Continuing our way in the same direction, we come to the silversmiths’
department, opposite the Baptistery, and further on to shops with arms.

If we turn straight back now at the point we started from, we are led to the great
Provision Bazaar. Here we see citrons, bread, kolokasia, Jerusalem artichokes,
carrots, long radishes”, turnips, raisins, dates, chestnuts, filbert nuts, big
almonds, confections, poppy-seed for soothing children to sleep, linseed, pulse,
vegetables of all kinds, Larnaka and foreign soap, pine tree gum for barrels,
which the Turks like to chew also, all this sheltered only by rags, tattered mats
and projecting roofs. By the side of these are tobacconists, sitting with their legs
crossed under them (p. 54), and cutting fine tobacco with sharp knives on
horseshoe-shaped iron.

At the Tahta-Cala end of the Bazaar we find children’s stools, yokes', carriages,
saddlers'®, and inns; and also little shops with “Turkish delight’, Halava, and
unusually small fox and hare skins. It is very interesting to watch them
preparing the favourite Halava at distances of a few yards apart. They use for
this purpose large copper cauldrons, mixing up the Halava paste with an
enormous wooden ladle stuck into a ring hanging down from the ceiling on a
rope. The paste consists of dried syrup made of grapes, Halava, which is a
special kind of seed, and sesame oil. All this is kneaded up first in the cauldron
for about an hour, then left standing in a flat thin dish, and after another hour the
whole thing is ready. The operation lasts about five to seven hours. A small
Meat Bazaar connects the large Provision Bazaar with the Inns Bazaar, which
starts from a tomb shaded by an olive-tree. Turkish wooden or horn spoons for
Pilaff (rice and mutton), table services, and a little further the wax candle-makers
bring a little change to the scene.

1 Victuals: food and drink, provisions.

' Radishes: plants with a crisp hot-tasting root.

' Yokes: shaped piece of wood fixed across the necks of two animals pulling a cart, plough, etc.
16 Saddlers: makers of saddles, seats, often of leather, for a rider on a horse, donkey, etc.
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In all these places the most motley crowd in the world is hurrying up and down,
especially before noon; peasants in showy dresses, veiled Turkish women, boys
with widely opened eyes. Here we knock against an ambulant Salep shop (a
kind of tea which people drink on winter mornings); there against roaming oil,
salt, or water vendors, bakers, carrying brown bread on wooden trays, pedlars
with cakes, fellows offering dainty little bits of meat to the knowing purchaser.
The most varied scene is everywhere before our eyes; the shopkeepers alone are
like statues, motionless, smoking in deep silence. Here and there you see a towel
hanging from stick, which is the characteristic signboard of all barbers; most of
them Greeks; all coffee-house keepers (kafedjis) are Turks, lying about lazily on
their benches waiting for guests. From one or the other shop round cages with
turtle-doves or red-legged partridges are hanging over the pavement.

(p.56) Of the Bazaars standing apart, we must first mention the Women’s
Bazaar, open on Fridays, where all sorts of needlework and everything belonging
to it are sold. The vendors, the Greek women especially, are singularly
loquacious whilst displaying their merchandise at their feet in the neighbourhood
of the principal Bazaars. We see here heaps of cotton and yarns wound in
various shapes; silk-yarns spun at Lefkosia, Alatjia, Burundjik, white calicoes,
foreign prints, and whole shirts made of curled silk, for Turks and women; raw
silk stuffs, such as the Greek women wear round the waist (Zostra), some of
them half cotton, hander kerchiefs of fine linen, Cherve for Turkish women,
sometimes with ugly, rudely-embroidered golden flowers in the corners as they
are used at Turkish weddings; Skufomata (bands to fasten the fez, or red cap, to
the forehead), cotton and silk lace, some black and white ornaments for women’s
head-dresses, silver spangle-lace, also used as pocket hander kerchiefs, artificial
gauze flowers, little babies’ hoods and bonnets made of foreign stuffs, strangely
shaped caps with extraordinary designs, hand knit cotton stockings, knit purses,
one piastre (about two-pence-halfpenny) a-piece, knitted tobacco pouches, some
of them coloured, others made of foreign silk embroidered with gold thread,
foreign glass bracelets, and necklaces composed of beads. You will also find
pottery clay pitchers with pointed spouts, others of a slender shape with two
handles; sugared almonds, Turkish delight (Rahatlukum), fantastic birds and
other creatures formed of coloured sugar-stuff, tartlets, a yellowish sweetmeat
made with honey, Mersinokoka, berries called Tremiskia, which people eat with
bread, fruit, chick peas, chestnuts, oranges, dates, and soap.

On a small square by the side of Iplik Bazaar Djamisi, Turkish women sell
cotton articles; a little further up there is a street, Sokkagi tu Klymatu, with a
vine as thick as a man’s leg sending its branches all over the street. In front of
the Kumarcilar Khan there is a building to which barley and other grain is
brought for sale. The barley is in sacks. By the side of it (p. 57) are several
cook’s shops extending to the Buyuk Khan.
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In the arched hall in front of the Baptistery is the flour market, which article is
principally furnished by the mills of Kytrea; mostly wheat-flour, with small
quantities of barley-flour. They weigh the flour in small hand-scales and sell it
by the okka (about two pounds), pouring the quantity purchased into the small
provision-bags of the peasant. Larger quantities stand under the supervision of a
Government officer, who, after weighing the sacks, shoulders his scale, and
stalks majestically up and down the market-place.

On the square facing Serai Djami the cattle-market is held on Fridays, with
horses, donkeys and small Paphos mules. We saw only the commonest cattle,
with long legs, and often hump-backed”.

SOURCE G:

“In something like thirty seconds I had passed out of sight of the custom house
into a world whose suggestions were utterly strange and different. I was moving
along an ill-paved species of esplanade between the sea and a succession of
houses perforated with pointed arches. Some of these seemed to my hasty
glance in passing to give access to nothing but caves of darkness; others revealed
glimpses of primitive shops, like fragments of Medieval Italy; and above,
protruded on quaint supports over the road, were sleepy Oriental windows,
blinded with wooden lattice-work™.

SOURCE H: Extracts on Bazaars around Cyprus by Samuel Baker which
are useful in comparing different regional bazaars to the Nicosia one.

Larnaca Bazaar

“I walked through the bazaar of Larnaca; this is situated at the west end of the
town near the fort, close to which there is a public fountain supplied by the
aqueduct to which I have already alluded. Brass taps were arranged around the
covered stone reservoir, but I remarked a distressing waste of water, as a
continual flow escaped from an uncontrolled shoot which poured in a large
volume uselessly into the street. Within a few yards of the reservoir was a
solitary old banian tree (ficus religiosa), around which a crowd of donkeys
waited, laden with panniers containing large earthen jars, which in their turn
were to be filled with the pure water of the Arpera springs.

Although the crowd was large, and all were busied in filling their jars and
loading their respective animals, there was no jostling or quarrelling for
precedence, but every individual was a pattern of patience and good humour.
Mohammedans and Cypriotes thronged together in the same employment, and
the orderly behaviour in the absence of police supervision formed a strong
contrast to the crowds in England.
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The bazaar was entered at right angles with the quay; the streets were paved with
stones of irregular size, sloping from both sides towards the centre, which
formed the gutter. Camels, mules, bullock-carts, and the omnipresent donkeys
thronged the narrow streets, either laden with produce for the quay, or returning
after having delivered their heavy loads. The donkeys were very large and were
mostly dark brown, with considerable length of hair. In like manner with the
camels, they were carefully protected by thick and well stuffed packs, or saddles,
and were accordingly free from sores. They appeared to be exceedingly docile
and intelligent, and did not require the incessant belabouring to which the ass of
other countries is the victim. Large droves of these animals, each laden with
three heavy squared stones for building, picked their way through the narrow
streets, and seemed to know exactly the space required for their panniers, as they
never collided with either carts or passengers.

The shops of the bazaar were all open, and contained the supplies usually seen in
Turkish markets — vegetables, meat, and a predominance of native sweets and
confectionery, in addition to stores of groceries, and of copper and brass utensils.
An absence of fish proved the general indolence of the people; there is
abundance 1n the sea, but there are few fishermen.

[...] A very cursory view of Larnaca exhibited a true picture of its miserable
financial position. The numerous stores kept by Europeans were the result of a
spasmodic impulse. There was no wholesome trade; those who represented the
commercial element were for the most part unfortunates who had rushed to
Cyprus at the first intelligence of the British occupation, strong in expectations
of a golden harvest. The sudden withdrawal of the large military force left
Larnaca in the condition of streets full of sellers, but denuded of buyers. The
stores were supplied with the usual amount of liquors, and tins of preserved
provisions; none of the imported articles were adapted for native requirements;
an utter stagnation of trade was the consequence, and prices fell below the cost
of home production. The preceding year had been exceptionally sickly; many of
the storekeepers were suffering from the effects of fever, which, combined with
the depression of spirits caused by ruined prospects, produced a condition of
total collapse, from which there was only one relief — that of writing to the
newspapers and abusing the Government and the island generally.

[...] The unfortunate European traders of Larnaca were shortly relieved of their
Custom House troubles by the total absence of imports. The native Cypriote
does not purchase at European shops; his wants are few; the smallest piece of
soap will last an indefinite period; he is frugal to an extreme degree; and if he
has desires, he curbs such temptations and hoards his coin. Thus, as the natives
did not purchase, and all Europeans were sellers without buyers, there was no
alternative but to shut the shutters. This was a species of commercial suicide

75



which made Larnaca a place of departed spirits; in which unhappy state it
remains to the present hour. Even the club was closed”.

Limassol Bazaar

“Although not so extensive as Larnaca, Limassol is more compact, and the
houses and gardens are superior. Owing to the active authority of the chief
commissioner, the streets were scrupulously clean, and all the refuse of the town
was conveyed to a safe distance. A public market had been recently arranged,
covered with corrugated galvanised iron, in which the departments for meat,
vegetables were kept separate, and the appearance and organisation resembled a
market-place in England. The various open places within the town, instead of
being receptacles for filth, as is usual throughout the East, had been carefully
planted with young trees, most of which were exhibiting their first spring shoots
and leaves. [...]

The market in the town, although well arranged externally, was governed by
peculiarly restrictive municipal regulations; the price of meat and several other
articles being fixed at a common standard! According to this absurd rule inferior
mutton would fetch an equal price with the best quality: the natural consequence
ensued, that only inferior meat was introduced, to the exclusion of all other. The
supply of fish was extremely irregular, and they were generally small and dear.
Upon some occasions we purchased good red mullet, also a larger fish of the
bass species; but there were only a few fishermen, who required an opposition to
induce activity and moderate prices. Their nets were made of exceedingly fine
twine, and the smallness of the mesh denoted a scarcity of the larger species of
fish”.

Nicosia Bazaar

“In all Turkish towns the bazaars are the most interesting portion, as they
illustrate the commercial and agricultural industries of the country. Those of
Lefkosia formed a labyrinth of the usual narrow streets, and resembled each
other so closely that it was difficult to find the way. The preparation of leather
from the first process of tanning is exhibited on an extensive scale, which does
not add to the natural sweetness of the air. Native manufactures for which the
town is celebrated, that are more agreeable, may be purchased at a moderate
price in the shape of silk stuffs; and a variety of mule-harness, pack-saddles, and
the capacious double bags of hair and wool that, slung across the animal, are
almost indispensable to the traveller. There were a few shops devoted to
European articles which were hardly adapted to the country, and were expensive
in a ridiculous degree. The narrow streets were muddy from the recent rain, and
the temperature was at 55 degrees, but the inhabitants were sitting at the various
cafes in the open air smoking and drinking their steaming coffee as though in
summer. From natural politeness they invariably rose as we passed by, and at
one place I was immediately furnished with a string that I might measure a large
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vine-stem which during summer must afford a dense shade. 1 found the main
stem of this unusual specimen was twenty-two inches in circumference.”

SOURCE J: A colonial view of Cyprus: extracts indicating the validity of
the source, the colonial perspective and the disappointment of the British
once they realised that Cyprus was not a very financially promising colony;
Mr Samuel Baker suggests the investment of capital and artificial irrigation
as solutions.

“I do not intend to write a history of Cyprus, as authorities already exist that are
well known, but were generally neglected until the British occupation rescued
them from secluded bookshelves. Even had I presumed to write as a historian,
the task would have been impossible, as I am at this moment excluded from the
world in the precincts of the monastery of Trooditissa among the heights of
ancient Olympus or modern Troodos, where books of reference are unknown,
and the necessary data would be wanting.

I shall recount my personal experience of this island as an independent traveller,
unprejudiced by political considerations, and unfettered by the responsible
position of an official. Having examined Cyprus in every district, and passed not
only a few days, but winter, spring, and summer in testing the climatic and
geographical peculiarities of the country, I shall describe ‘Cyprus as I saw it in
1879,” expressing the opinions which I formed upon the spot with the results of
my experience. [...] I shall give my personal experiences, untangled by any
prejudice. The natural features of the country produced a sad impression upon
my first arrival in a scene where the depressing influence of a barren aspect must
to a certain extent affect the nervous system; but a careful examination of the
entire surface of the island subsequently modified my first impressions, with
results which these pages will describe”. “Under these circumstances it would
be natural to suppose that the accepted articles of consumption would be highly
cultivated and superior in quality; but the reverse is the fact. The olive-oil is so
inferior that foreign oil is imported from France for the use of the upper classes;
the olives are of a poor description, and, as a rule, few vegetables are cultivated
except in the immediate vicinity of town markets, the agricultural population or
country people being too careless to excel in horticulture, and depending mainly
upon the wild vegetables which the soil produces in abundance. If the people are
too inert to improve the qualities and to extend the cultivation of vegetables, it is
easy to comprehend their neglect of the tree-planting so necessary to the climatic
requirements of this island.

Lefka supplies the whole western district with lemons, in addition to the market

of the capital, Lefkosia. As usual, I observed that the fruit-trees were ridiculously
crowded, thus preventing the admission of the necessary air and light. I forbear
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at present to describe the fruit, as none existed at this season, excepting oranges
and lemons, and I wish to introduce my readers to every scene and object
precisely as they met my eye in travelling through the country. The lemons are
some of the best [ have ever tasted, but the oranges are full of seeds, with thick
skins, and although juicy and refreshing in this hot climate, they would be
rejected in the English market.

Shortly after halting at Arodes we experienced these atmospherical changes. [...]
The Turkish inhabitants of the village were extremely civil, and made no
complaints of scarcity from drought, as they fully appreciated the advantages of
their locality. The hawthorn-trees were only just budding into bloom, while those
in the low country had shed their flowers, and had already formed the berries. In
future an extensive growth of fruit may supply the market of Alexandria, but at
present the total absence of roads would render the transport of so perishable a
material upon the backs of mules impossible.

The exports are directed principally to the various ports of the Levant,
Constantinople, Smyrna, Alexandria, in addition to Trieste, and parts of
Southern Italy. Some of the dark wines are shipped to Marseilles, for the well-
known establishment at Cette, where they are used for mixing with other wines.
It should at once be understood that no quality of Cyprus wines is suitable to the
English market, as they are generally shunned even by the English residing in
the island, where their extreme cheapness might tempt people into the bad taste
of consuming them. At the same time, these wines are well appreciated by the
native population, especially the dark astringent qualities. [...] Although the
British market would be closed to the coarse and ill-made wines of Cyprus, there
are other markets which accept them gladly, and would absorb them to a high
degree, were they improved by superior cultivation and manufacture.

At the same time that the produce of Cyprus is now unsuitable to the English
market, there is no reason why it should be excluded at a future time, when
scientific culture shall have enhanced the quality. It should be remembered that
the poorer classes of Great Britain would be immensely benefited by a beverage
that should be within their reach in price, and at the same time be sufficiently
invigorating without the direct intoxicating properties of spirits or the sleepy,
heavy, and thirst-increasing qualities of beer. If Cyprus is at some future time to
become a British colony, the wine trade will be the principal source of industry,
and should be developed by the government with every possible encouragement
to the proprietors of vineyards.

The apricots are not much larger than chestnuts, and would be classed as "wild
fruit," from the extreme inferiority of size and flavour; but there is no reason
except neglect for the low quality of a delicious species of fruit that seems from
the luxuriant growth of the tree to be specially adapted to the soil and climate. It

78



is useless to enumerate the varieties of fruits that are brought to market; all are
inferior, excepting grapes and lemons. The productions of the gardens exhibit the
miserable position of the island, which emanates from a want of elasticity in a
debased and oppressed population too apathetic and hopeless to attempt
improvements.

England can change this wretched stagnation by the application of capital, and
by encouraging the development of the first necessity, WATER; without which,
all attempts at agricultural improvements, and the extension of tree-planting in
the low country, would be futile. I shall therefore devote the following chapter to
the subject of artificial irrigation, and its results. [...] There is plenty of
intelligence in Cyprus; the people are not savages, but their fault is poverty, the
natural inheritance of Turkish rule; and we, the English, have the power to make
them rich, and to restore the ancient importance of the island. In England, at the
time that I am writing, money is not worth 2 per cent. Owing to the general
depression of trade; the money-market has been in this plethoric or dropsical
state for the last three years, and there appears to be no hope upon the
commercial horizon of a favourable change. In Cyprus the resources are great,
but the capital is wanting, and the strange anomaly is presented that the
exchange of the British for the Turkish flag has not increased public confidence.
Something must be done to change the present stupor; if Cypriots were Candians
(Cretans) their voices would be forcibly heard, and the Turkish rule beneath the
British uniform would be quickly overthrown.

The Cypriot, down-trodden for centuries, is like sodden tinder that will not
awaken to the spark: he is what is called “easily governed”, which means an
abject race, in which all noble aspirations have been stamped out by years of
unremitting oppression and injustice; still, like the Cyprian ox, he ploughs the
ground. It is the earth alone that yields the world's wealth: if we have no other
thoughts but avarice, let us treat the Cypriot as we should his animal, and make
him a wealth-producer. England has acquired the reputation of the civiliser of the
world; it is in this character that we were expected to effect a magic change in
the position of Cyprus; instead of which we have hitherto presented a miserable
result of half-measures, where irresolution has reduced the brilliant picture of
our widely-trumpeted political surprise to a dull “arrangement in whitey-brown”,
which is the pervading tint of the Cyprian surface in the absence of artificial
irrigation”.
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WORKSHOP 3

Lesson Plans, Questions and Tasks on “Using sources: Women in Cyprus —
as reflected in wedding traditions of the 19th and 20th Century”

Trainers:

Mr John HAMER

Mr Dervis COMUNOGLU
Ms Zacharoula MALAS

Lesson plan for secondary school pupils (10-14 years)

Rationale:

The aim of the lesson is to enable pupils to explore issues of continuity and
change, similarity and difference through the topic of wedding ceremonies and
the role of women. Pupils will work in three groups, each group focusing on a
particular investigation. Initially each group will work in pairs before coming
together to agree on their conclusions. The groups will then present their
conclusions in a final plenary session involving the whole class.

Each of the groups will use the same set of sources (A-L). One of the reasons for
this is to help pupils understand that any one source may provide evidence in a
variety of ways and can be helpful in answering many different questions.

Key investigations:

Group A: In what ways and why have the customs and rituals associated with
weddings (a) changed; (b) remained the same?

Group B: Describe and suggest reasons for the similarities and differences
between Greek and Turkish Cypriot wedding ceremonies.

Group C: What do wedding ceremonies and traditions tell us about the position
of women in Cypriot society and how this has changed over time?
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Learning objectives

Able to extract relevant Able to make valid Able to put
information from inferences from forward
documents and describe »| sources (i.e. go »| explanations or
what is shown in beyond what is hypotheses and
photographs/pictures written or shown) provide supporting
| evidence
— Able to cross-refer
Able to distinguish between sources of
between description and same and different
explanation type
‘ Baseline (all pupils) > Progression
Group briefings
Group A:

Steps in the investigation

Step 1: Working in pairs, look at the sources and decide which of them help with
your investigation and how. Note down your decisions.

Step 2: Share your decisions with the rest of the group.

Step 3: Working as a group, decide on the results of your investigation and write
this on a flip-chart paper that can be displayed in a classroom.

Step 4: Give a group presentation to the rest of the class on the results of your
investigation.

In carrying out your investigation, you should make sure that you know the date
of each of the documents, pictures or photographs. Remember that some
documents or pictures may be referring to things that happened some time
before.

Think about in particular:

e Ways in which some things have both remained the same and changed
(e.g. people have continued to dress up and wear special clothes for
weddings; however, such clothing has changed over time.

e Whether all weddings that took place during the same period of time were
the same, or whether there were differences between them.

e The various rituals that are described in the sources and what they might
mean.

e The part played by families and the local community.

e How traditional ways of life may have been influenced by events outside
Cyprus.
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Group B:

Steps in the investigation

Step 1: Working in pairs, look at the sources and decide which of them help with
your investigation and how. Note down your decisions.

Step 2: Share your decisions with the rest of the group.

Step 3: Working as a group, decide on the results of your investigation and write
this on a flip-chart paper that can be displayed in a classroom.

Step 4: Give a group presentation to the rest of the class on the results of your
investigation.

In carrying out your investigation you should consider in particular:

e Whether all Greek Cypriot weddings and all Turkish Cypriot weddings
were alike or whether there were differences?

e I[f you can identify similarities and/or differences just by examining
photographs and pictures without their captions, and if so how.

e What are the most significant and what the least significant of the
similarities and differences?

Group C:

Steps in the investigation

Step 1: Working in pairs, look at the sources and decide which of them help with
your investigation and how. Note down your decisions.

Step 2: Share your decisions with the rest of the group.

Step 3: Working as a group, decide on the results of your investigation and write
this on a flip-chart paper that can be displayed in a classroom.

Step 4: Give a group presentation to the rest of the class on the results of your
investigation.

In carrying out your investigation you should:

e list the different things that men and women are described or shown as
doing during the wedding ceremonies. As well as the bride and groom,
remember to include members of the families, the local community and
friends. Where you can, put the list in chronological order;

e read and look at all the sources carefully (for example, the way the bride
is drawn in the picture (Source B)) and describe the sort of person that the
bride was expected to be;

e put the photographs in chronological order and suggest whether or not
they show any significant changes.
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Lesson sequence

(i) Part One (whole class): warm-up activity

(Extracted from Source A. Photograph projected onto screen)

(a)  When do you think this photograph was taken: recently; 50 years; 80
years; or 100 years ago? Give reasons for your answer.

(b)  What do you think the two people in the picture are doing? Explain your
response.

(c)  What are they feeling/thinking?

Add the caption to the picture.

EhRE._on
H_an‘ce ile Hilmi Al Onbasi'nin (Lefkosa'nin eski
. yogurtgularindan)1927 yiindaki diigdin fotografi

Now that the picture has a caption, do you want to alter any of your earlier
responses?
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(ii)  Part Two (group work): carry out investigations
(iii)  Part Three (whole class): presentations by groups
(iv)  Part Four (whole class): summary

Explore with the class issues such as:

e Which sources they found most useful.

e The adequacy of the evidence — were there other sources that pupils
would have found helpful in carrying out their investigations.

e How reliable wedding ceremonies are as an indicator of the position of
women in society?

e The avoidance of stereo-typing — not all Greek-Cypriot weddings, for
example, were the same; nor were all Turkish-Cypriot weddings. There
were differences due to social, economic and cultural factors.

e How traditions and rituals develop and why they are important in a
society?

Primary School (8-11 years) — Questions and tasks for pupils related to the
sources

Introduction:

Short information about weddings is given. (i.e. usually, when a man loves a
woman, they make an agreement that they want to live together for ever. Some
people, according to their religion, get married in mosques, churches, Buddhist
or Hindu temples, the mayor’s office or in other places. Usually, the bride and
the groom wear certain “wedding clothes™). Then the wedding photos (old and
new) will be shown.

Task 1:

Children present wedding photos they brought from their house (old: from their
grand-grand parents and new: from their parents and/or relatives). In order to do
this, they work in pairs, and each child describes to his/her partner the photo
he/she brought. Then, children are given two photos: one with a Greek- Cypriot
dress - Amalia style- worn by the urban society of Cyprus (and not only) and one
with a bindali — Turkish-Cypriot dress: '’

7 Photos courtesy of “Costas and Rita Severis Collection” — copyrights belong to Costas and
Rita Severis.
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Afternoon dress with gold

i

T An 1870 Turkish wedding dress

nade of beautiful wvelvet adorne

embroidered coat worn in Nicosia with 22 carat gold embroidery.
in 1868
Amalia style dress Bindali dress

Children work together and prepare a common report on both photos, based on
the following questions:

Written activity for children:
You are asked to prepare a report for the two photos you were given:

What can you see in these photos?

What things about the photos are similar?

What things are different?

Which do you think is the older photo?

Can you explain why you think this?

Have a look at their dresses. What kind of fabric are they made of?

What do you think the two ladies in the picture are thinking? Explain your
response.

What things in these photographs are still the same today?

What other things do you want to know about these two women and their
dresses?

What would you like to ask the two ladies?

Henna demonstration: Children are informed that brides (both Greek-Cypriots
and Turkish-Cypriots) used henna to decorate their hands. Teacher-trainer
demonstrates how henna was/is used.

Serving herse/resin: Then, children are told that in Paphos and Limassol
districts, herse/resin was served during weddings. Children (also participants)
are shown real herse/resin made with chicken.
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Upper Secondary / High School (15-17 years old) — Questions and tasks for
pupils related to the sources

Duration:
Two lessons (90 minutes)

Activities:

Pupils are asked, some time before, to find out from parents or grandparents and
also from people of other communities, information about old wedding customs
and, if possible, bring some material with them (family photos, interviews, etc).

Class is separated in three groups, all working with the same set of sources
(A-O).

Group 1
Key investigation:

In what ways and why have the customs and rituals associated with weddings
have changed or have remained the same?

Questions/Tasks:

Task 1: Look at the list of sources and choose the most helpful for your
investigation.

Task 2: Using the work sheet below:

e Write past customs of the 19th to the early 20th Century that are
mentioned/seen in the sources (or you have heard of during your
investigation).

e Write present customs (of the late 20th Century) that you know of, in
order to compare.

Past customs/rituals Present customs/rituals
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Task 3: Choose up to 10 customs and rituals that you think they have a special
meaning and try to explain them. Recall previous knowledge to help you with
this task.

‘_| Meaningful customs/rituals Meaning of customs/rituals

[

Question 1: Discuss with your group:

e The ways and the reasons why customs and rituals associated with
weddings have changed or have remained the same?

e The importance of traditions in a society.
Written essay for homework.

Question 2: Give your opinion as to the adequacy of the sources at your disposal
and discuss whether other sources would be helpful in carrying out your
particular investigation.

Group 2

Key investigation:

Describe and suggest reasons for the similarities and differences mainly between
Greek and Turkish Cypriot, but also Maronite and Armenian, wedding
ceremonies.

Questions/Tasks:
Task 1: Look at the list of sources and choose the most helpful for your
investigation.

Task 2: Make a list of traditional wedding customs and indicate the social
groups/communities that are known to relate to each custom /ritual.

Centuries

T‘ Traditional wedding customs during the 19th — 20th ‘ G/C ‘ T/C ‘ M/C ‘ A/C

[ | | |
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Task 3: Write down wedding customs that are more typical of one single ethnic
group.

Greek Cypriot Turkish Cypriot Maronite Cypriot Armenian Cypriot

Task 4: Write down at least one custom of one single ethnic group that varies
from place to place. Try to explain this phenomenon.

Single group’s custom differing from place | Reasons for differences
to place

Question 1: Suggest and discuss with your group:

e reasons for the similarities and differences between Greek Cypriot,
Turkish Cypriot, Maronite Cypriot and Armenian Cypriot wedding
customs;

e reasons why not all customs of the same group were/are alike.
Written essay for homework.
Question 2: Give your opinion as to the adequacy of the sources at your

disposal and discuss whether other sources would be helpful in carrying out your
particular investigation.
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Group 3

Key Investigation:
What do wedding ceremonies and traditions tell us about the position of women
in Cypriot society and how this has changed over time?

Questions/Tasks

Task 1: Look at the list of sources and choose the most helpful for your
investigation.

Task 2: List traditional wedding customs indicative of: (a) women’s; and (b)
men’s position in a family and in a society, including, apart from the bride and
groom, members of a family and a community too.

\ Customs showing women’s position

[

[

[

’_\ Customs showing men’s position

[ ]

[

[ ]

Question 1: Discuss with your group:

e the position of women compared to that of men in the Cypriot society
through the 19th and 20th Centuries;

e changes in women'’s role in weddings and reasons for change;

e how reliable an indicator wedding tradition is when determining the
position of women in society?

Written essay for homework.
Question 2: Give your opinion as to the adequacy of the sources at your

disposal and discuss whether other sources would be helpful in carrying out your
particular investigation.
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Upper Secondary School (15-17 years)

Work sheets filled in with some possible answers students could give

Group 1 — Chart 1

Past customs/rituals

| Present customs/rituals

Dowry and house from woman to man, exhibition of
trousseau: Manassa/ Pastos (exceptions: G/C plainsmen of
Kokkinochoria, Mesaoria and Karpasia, T/C and A/C men -
build the house).

Bride’s parents build her a house

Invitation by candle, special loaf of bread (glistarka),
rosewater sprinkling, white kerchief, shirt, shawl, etc.

Invitation by printed cards

Ressi (in Paphos, Marathasa, Pitsilia, not in Nicosia) by G/C,
T/C, M/C.

Ressi in some places

Folksongs (mainly about bride’s beauty) Chatismada

| Folk and modern songs

Wedding bath of bride, ceremonial shaving of groom (T/C,
G/C, M/C of A. Marina).

Preparing and dancing with bridal quilt/mattress — little boy
rolled on it (G/C, T/C, M/C, A/C).

| Painting with henna (T/C, G/C).

| Henna (T/Cs)

Wrestling of men (T/C), quarrels (M/C of A. Marina), labours
of groom: breaking of Kouzali, bride snatching (G/C).

Adornment of bride: bridal dress was the “Sunday best” dress
before the advent of white gown at the end of the
19th Century; money and jewels on her dress; red sash around
her waist. (M/C: groom takes dress to bride in a parade).

European style costume for the groom,
white (mostly) dress with long veil for
the bride which should not be seen by
groom before wedding day.

Church (G/Cs: since ¢.1910), home (T/Cs) sacrament. Groom
steps on bride’s foot. Friends hit groom on the back. Bride
rubs shoes, where the names of her girlfriends are written, on
the floor. First name to be deleted, first to get married.

Church sacrament, including the “dance
of Isaiah” during which couple sprinkled
with wheat, rice, cotton seeds and dry
flowers.

| Bouquet, wedding rings and olive wreaths

| Wedding rings and wreaths

Bride’s parade to groom’s house with music (and flag: T/C,
M/C of A. Marina).

Bouquet given by groom to bride and
thrown to guests after the ceremony (one
who picks it up is the next to get
married).

Breaking of pomegranate (T/C: by bride, G/C: by groom).

Wedding cake,
almonds to guests.

loukoumi, sugared

Breaking of jug/plates on the ground (T/Cs, A/C).

Couple blessed with burning olive leaves
and sprinkled with rosewater.

Slaughter of chicken/cockerel (G/Cs), of sheep under bride’s
feet (A/C)

Congratulations, presents/ money, music
and dancing till morning hours.

Showing evidence of bride’s virginity to community the
morning after.

Honeymoon
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Group 1 — Chart 2

Meaningful
customs/rituals

Meaning of customs/rituals

Dowry

Men had to be supported in establishing a new family. Custom of
men building a house in some regions abandoned after the
beginning of urbanisation in the 1960s, when men fled for the
cities and, hence, village girls had to offer more dowry to find a
husband.

Ressi

Since prehistoric times, wheat is the most sacred of seeds, offered
to the fertility goddess and the dead (custom of panspermia).
Nowadays, T/Cs offer ressi not only at weddings but also as the
“40th day meal” of the dead, during the Bayram and during
drought periods (G/Cs offer collyva, based on wheat, in memoriam
services of the dead).

Wedding bath of a bride

During the “holy wedding” in honour of the Cypriot ancient
goddess of fertility, her priestess should take a bath before the
union with the representative of men.

Rolling of little boy (well
built and having both
parents) on bridal bed

In an agricultural society, boys were needed more to support a
newly formed family. Every couple’s wish was to have a healthy
boy.

Wrestling of men, feats of
groom, bride snatching

The so-called akritic songs preserve the tradition of the various
warlike and superhuman feats of Digenes Akritas against his
enemies. These deeds seem to be a proof of manly courage that
guarantees his worthiness to claim (even snatch) the finest bride in
the region.

Encircling of  bride’s
waist with red sash.
Mother ties it, father
unties it.

The red sash tied around bride’s waist probably symbolises
virginity and passage to a new married life.

Bride with head down.
(kamaroma)

Throughout the wedding, lasting many days, a bride was sitting
with head down covered with a shawl, like obedient and serious
girls should do!

Bursting of pomegranate

Bursting a pomegranate symbolises wealth, happiness and fertility.
It is also supposed to avert evil eye, this is why the phrase “let our
enemies burst like the pomegranate” is sometimes heard.

Breaking of jug/plates Breaking of jug/plates makes noise, distracts the attention of the
guests and, thus, averts evil eye. Other means like gunfire and
burning of olive leaves have the same purpose.

Slaughter of | Cockerel’s blood indicates the consolidation of man’s power over

cockerel/chicken his wife and also solid foundations of a new house. Sometimes

groom’s mother cuts chicken’s throat in the presence of the couple
while her son steps on his wife’s foot to indicate that she should
obey him or else...!
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Group 2 — Chart 1

Traditional wedding customs in the 19th — 20th Centuries
(Greek Cypriot, Turkish Cypriot, Maronite Cypriot,
Armenian Cypriot)

G/C

T/C | M/C | A/C

house).

Dowry from woman to man, (some places man builds a | X

Invitations by candles, special loaf bread called glistarka, | X
sprinkling with rosewater, white kerchief, shawl or shirt

Nicosia)

Ressi (G/Cs make it in Paphos, Marathasa, Pitsilia, not in

<

>~
>~

‘_| Folksongs (mainly about bride’s beauty) Chatismada

‘_| Wedding bath of bride (and groom in A. Marina)

’7| Ceremonial shaving of groom

‘—| Dancing with bridal quilt/mattress (a little boy rolled on it)

‘_| Painting with henna

X | | R

X | | R

:

up in quarrel)

Groom procession with red flag to take dress to bride (ending

’7| Procession taking dowry from bride’s to groom’s house

‘—| Wrestling of men at the harvest place in presence of bride

i

‘_| Adornment of bride, offering of money and jewels

=

’7| Red sash tied and untied around bride’s waist

| Burning of incense/olive leaves

‘_| Throwing of wheat, rice seeds, and candies on couple

by bride)

Breaking of pomegranate (G/C: by groom or his mother T/C:

IR R

=

-
_

| Breaking of jug/plates on the ground

=

‘—| Slaughter of chicken/cockerel

i

‘_| Slaughter of sheep under bride’s feet

‘_| Showing evidence of bride’s virginity to community

|
|
|
I
|
|
‘_| Labours of groom, i.e. breaking of a log/kouzali |
|
|
I
|
|
|
|

X

o

Group 2 — Chart 2

Typical Greek-
Cypriot

custom

Typical Turkish-
Cypriot custom

Typical Maronite-
Cypriot custom

Typical Armenian-
Cypriot custom

Slaughter of cockerel
or chicken at the
doorstep of the new
house

Painting with henna
(used to be practiced
by some G/Cs, end of
the 19th Century)

Wedding gown
procession with a red
flag, ending up in a
fight between the two

families

Slaughter of sheep
under bride’s feet
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Group 2 — Chart 3

G/C customs differing from place | Reasons for differences
to place

The house was (and still is) built by | In a mainly agricultural society, where women worked
woman’s family. Exceptions are the | in the fields in the same way as men (Kokkinochoria,
villages in the plain (Kokkinochoria, | Mesaoria and Karpasia), the perception was that the
Mesaoria and Karpasia) where men | groom should be the owner of the house (insult for him
used to build the house until very | to be “Ssogambros”). In the mountainous villages
recently. The custom was abandoned | (Marathasa, Pitsilia etc.), the husband was
after the beginning of urbanisation in | “xomachos”, that is he was working out of the house
the 1960s/1970s. most of the year (in the woods, in commerce etc),
while his wife was enjoying her home throughout the
year. Therefore, a different mentality prevailed where
women built the house, offered household and
furniture and men gave animals. With the creation of
job opportunities in the cities in the 1960s and 1970s,
most men abandoned rural areas and, consequently,
village girls had to offer more dowry to find a husband
(still, lots of them stayed on the shelf).

Group 3 — Chart 1.a

Customs showing women’s position

Matchmaking — arranged marriages. Parents had the final word. Families, not just their
children, got married (even when the son engaged died, his brother took his place)!

Dowry usually from woman to man. Part of the ritual was a saying by mother in law to groom:
“I now give you my trouble”. Girls were such a great burden, that sometimes they were
murdered. Greece 19th Century. (Till 1980, dowry agreement was required by Church, as part
of the wedding ceremony).

Married women could not work out of the house or the family business (When women started
working, government issued special regulations obliging married women in civil service to quit
their jobs - some teachers remained engaged for as long as 20 years in order to keep their jobs).

Ressi folksong: “come you all co villagers girls...to wash ... to mill ... to cook the ressi”.

Folksongs and chatismada: bride is characterised as dove, rose, honey-like, lemon-blossom,
etc.

Wedding dress: “Sunday best” with fez and long red shawl, the emphasis more on the art of
dress-making and embroidery and less on revealing the body (although the cut at the front was
considered too low by foreign travellers).

The red sash tied around bride’s waist symbolises virginity and passage to a new married life
(and freedom from her family: Omodos).

Bride with head down: (kamaroma) throughout the wedding festivities that lasted many days.

Little boy rolled on bridal bed so that first baby would be a boy.

Bridesmaids write their names under bride’s shoes and urge her to rub her shoes on the floor,
since the first name to be deleted will be the next one to marry.

Showing evidence (korasata) of bride’s virginity to community (mainly groom’s kin). Gunfire
bursts if all in order, otherwise the girl is covered with a black head-kerchief and sent home.
Sometimes groom agreed to keep her if given more dowry. Until 1979, the Church allowed a
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| Customs showing women’s position

| husband to divorce his wife if she was not a virgin.

Group 3- Chart 1.b

| Customs showing men’s position

In rare cases, a man was brave enough to snatch his beloved (like Digenes Akrites). In Kato
Zodia a simulated bride-abduction was performed.

Almost a rule that dowry and house should be offered to groom. Dowry contracts were signed
before the wedding in the presence of priest and witnesses and all conditions should be
fulfilled, otherwise the wedding was cancelled. Exceptions were G/C plainsmen of
Kokkinochoria, Mesaoria and Karpasia, and also T/C and Armenian men who build houses.

| Ceremonial shaving of groom accompanied by music and folksongs.

Wrestling of men (T/Cs)/ labours of groom, like breaking of a log/ Kouzali and sent home if
unsuccessful (G/Cs). Proof of manly courage that guarantees his worthiness to claim the finest
bride.

The groom was dressed in a silk shirt, black baggy trousers, vraka, broad sash around his waist
and velvet waistcoat.

During the sacrament, groom steps on bride’s foot to assert his power over her (change over of
roles today).

Slaughter of chicken/cockerel indicating consolidation of man’s power over his wife and also
solid foundations of the house.
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Activities and tasks proposed by participants during the workshop
Participants’ lesson plan 1

Lesson title:
The role of women through traditional wedding customs

Age group:
11-12 years

Curriculum links:
History, language, music

Sources:

wedding photographs from home;

tapes of wedding songs;

video of wedding dances;

source B: Picture of Kkasialos;

source C: Wedding in Bladanistia village.

Activities:
With the help of sources, two groups of pupils simulate a traditional wedding
and a modern wedding respectively.

After a short role-play presentation and, with the help of their teacher, pupils
draw conclusions on the role of women in the past and present time, as shown
through the wedding customs, songs and dances.

Assessment:
1. Explore the picture of Kkasialos and find the symbols indicating the role
of women (olive wreaths, cockerel’s blood, honey from bride to mother-
in-law’s apron, pomegranate broken by the groom, white bridal dress,

veil, etc.).

2. Paint a new picture-version of Kkasialos and add, change or avoid things
that undermine the personality of a woman.
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Participants’ lesson plan 2

Lesson title:
Women’s position in weddings and life in general

Age group:
12-15 years

Curriculum links:
History, literature

Sources:

e Source A and other traditional photos/paintings about wedding customs.

e Source D: Collection of photographs showing different activities
connected with Cypriot wedding ceremonies by K. Keshishian, Romantic
Cyprus, 1946.

e Source K and other wedding folksongs and lyrics about women (Ref.
Panagiota Kyprianou, “The Woman in folksongs of Cyprus”, Laografiki
Kypros, 1978, pp.1-9, Kypros Chrysanthis, “Beauty in folksongs of
Cyprus”, Laografiki Kypros, 1984, pp. 5-15).

e Sources E and F as well as other photographs of brides and bridal wear.

Activities:

e Show the pictures and photographs about women in the Cypriot wedding
and life in general.

e Listen to wedding folksongs and read lyrics.

e Provide an enquiry question: “Mention some ways in which women
participated in the wedding customs and rituals”. Use the sources
available to justify your answer”.

e Describe the wedding day and the position of the bride as seen through
her actions, look, posture, dress, etc.

Assessment:

Using the sources, write an essay as to the position of the Cypriot women in
family and social life as reflected in the traditional wedding customs and rituals.
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Participants’ lesson plan 3

Lesson title:
The importance of the wedding dress in presenting woman’s position.

Age group:
10-12 years

Aims:

e to compare the wedding dresses of a Greek-Cypriot and a Turkish-
Cypriot bride;

e to compare wedding dresses of various social classes, regardless of
ethnicity;

e to compare wedding dresses of the past and present times.

Curriculum links:
Language, history, art, music.

Sources:
A, E, F, G, H (follow).

Questions and tasks:

e Describe the photographs of a Greek-Cypriot and a Turkish-Cypriot
bride: Sources E and F.

When and where did these marriages take place?

Why are they dressed like that?

What do you think they feel?

What is their age?

Compare the way they are dressed. Why?

What inferences can you make regarding their socio-economic class?
Describe the Bindali and Amalia dresses (sources G, H) and compare.
Make similar comparisons of other brides of Source A.

Compare past and present dresses and write your observations.

Assessment:

How important/useful are wedding dresses when presenting: (a) the role of
women in a family and in a society; and (b) a community’s history and culture
(production sources, level of civilisation, expression of artistic creativity,
relations with other communities or countries)? Justify your answer by giving
examples.
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Participants’ lesson plan 4

Lesson title:
Factors changing wedding customs

Age group:
Upper Secondary (15-17 years)

Curriculum links:
History, sociology, literature

Sources:

Material gathered by students before lesson: interviews, family photos, wedding
items. Also, articles: “The traditional wedding of the Greek Cypriots” and “The
Cypriot woman”, by Oguz Y organuoglu.

Questions:
Compare the traditional and modern wedding customs in your particular region.

Note the changes and try and find the factors that have influenced these changes?

Assessment:

One factor that could influence change of customs or adoption of other customs
in a region is the co-existence with other community/ies over a period of time.
Give your reasons and thoughts on this and other factors that might affect a
community’s traditions.

Participants’ lesson plan 5

Lesson title:
Marriage, a lesser evil

Age group:
Upper Secondary (15-17 years)

Curriculum links:
History, sociology, literature

Sources:

ALE, F:

Photographs of the 19th and the early 20th Century couples and brides.
Photographs of happier modern couples!
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Questions:

l. Try to explain why the brides in the older photos are not smiling.
2. Compare the married life of these traditional brides with that of their
modern counterparts.

Assessment:

Describe activities and feelings of a village married woman and of an unmarried
one (spinster) of the same class, both living in the 19th to the early 20th Century.
Who was in a better position and why?

Participants’ lesson plan 6

Lesson title:
Significance of dowry for women of the early 19th Century

Age group:
Upper Secondary (15-17 years)

Curriculum links:
Sociology, history, literature

Sources:

Source O: Dowry agreement of 1803

Picture by Giannis Pelekanos showing the signing of a dowry agreement before
the engagement.

Questions:

l. Refer to the content of the dowry agreement and the people writing,
signing and witnessing it.

2. What conclusions can we infer regarding the economic and social position
of a family in general and a woman in particular at the beginning of the
19th Century?

Assessment:

Think of examples from history, literature or everyday life where dowry played
an important role in women’s lives. Give your opinion as to the significance of
this wedding custom.
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Participants’ lesson plan 7

Lesson title:
Old traditions alive

Age group:
10-15 years

Curriculum links:
History, literature, sociology

Sources:

Sources L and M: The G/C and T/C Herse/ Ressi Recipe

Source K: Greek and Turkish Cypriot folksong: the Song of Ressi, Cypriot
Bride, Bride of Cyprus

Questions:

1. If it 1s true what they say, that an ethnic food captures the flavour of the
place where it is made, what flavour of Cyprus does resin capture?

2. Comment on the use and significance of wheat, the basis of ressi, in other

eligious and social expressions of Cypriot life through history.

Assessment:

e Picture the scenes described by the folksongs.
e How are women presented in relation to men?

LIST OF WRITTEN AND VISUAL SOURCES - REFERENCES

A Collection of photographs of bride and groom at Turkish-Cypriot weddings,
1927 onwards.

B Wedding, Painting by M Kkassialos: wedding scene with bride and groom
leaving the church and heading for their new home accompanied by friends,
musicians and a priest.

C Wedding in the Bladanisia Village, by Kutlu Adali, Dagarcik (Rucksack)-Notes
from the villages I visited, Nicosia, 1963, pp.208-212 and Wedding, by Oguz M.
Yorgancioglu, Cyprus Turkish Folklore, Famagusta, 1980, pp. 41-42.

D Collection of photographs showing different activities connected with Cypriot
wedding ceremonies, by K. Keshishian, Romantic Cyprus, 1946.

E Photograph of a 19th Century Greek-Cypriot bride (K.M. Karamanou, Cyprus,
1954, p. 184).

F Photograph of a Turkish-Cypriot bride (1940).
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Photograph of a Turkish-Cypriot bride wearing bindali dress (Photos courtesy
of “Costas and Rita Severis Collection” - copyrights belong to Costas and Rita
Severis).

Photograph of a Greek-Cypriot woman wearing Amalia dress (Photos courtesy
of “Costas and Rita Severis Collection” - copyrights belong to Costas and Rita
Severis).

Text on Greek-Cypriot bridal wedding costume in the 18th and 19th Centuries,
from: Female costume in Cyprus from antiquity to the present day, The A.G.
Leventis Foundation, 1999, pp. 21-27.

Wedding Traditions and Customs of the Armenian Community in Cyprus
(1930-1990), Interview with a Lady from NAREG Armenian School, June 2006.
The Song of Ressi, Folk - Greek Cypriot Version: Cypriot Bride, Folk —
Translation from the Turkish Cypriot Song About Cypriot Bride of Cyprus, Text
and Music by Shevki Mehmet of Goenyeli, Folk - Translation from the Turkish
Cypriot Song.

The Herse Recipe, Mahmut Islamoglu, Cyprus Turkish Culture and Art,
Nicosia, 1994, pp. 16-17.

Ressi, Xenophon Farmakides, Cypriot Folklore, 1938, p. 217.

Wedding Customs, A. Fragkiskou, History and Folklore of the Maronites of
Cyprus 1989, pp. 227-233.

Three Special Wedding Customs of the Maronite Community of Ayia Marina,
Practiced as Recently as 1974, Interview with Tonis Solomou, musician from
Ayia Marina, now in Nicosia, June 2006.

Dowry Agreement, Lia Mylona, ‘Wedding’ in the book The Cypriot Woman,
1980, p. 29.
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WRITTEN SOURCES
SOURCE C: WEDDING IN THE BLADANISIA VILLAGE

In the village of Bladanisia (Chamlica) in the Limassol district, the wedding
starts on Friday as the people bring the wheat (from which the ressi will be
made) to the fountain, in accompany with the music of the drum (davul) and the
pipe (zurna). 2-3 kiles (1 kile=18 okes=24 kg) of wheat are put in wooden boxes
(tekne). They are covered with red cloth. Men of the village transport these
boxes on their shoulders to the fountain, walking slowly in rows. The girls of the
village welcome them near the fountain. They start to wash the wheat in the
basin of the fountain. The girls start to recite poems and songs. The men dance to
these songs with the melody of the drum and the pipe. When all the wheat is
washed properly and covered again with red cloth, it is transported to the mill on
the shoulder of the men, in a parade with the girls, walking slowly. The mill is a
primitive type where the olives or carobs are grounded. The boxes full of wheat
are put into the mill as laughter of joy raises to the sky. The drum- and the pipe-
player are more joyful now. The men of the village grasp the wooden handle of
the mill and they grind the wheat in a very happy mood. The grinding of wheat
for the ressi is the most favourite part of a wedding for the villagers and they
enjoy it very much. When the grinding process is finished, half of the flour goes
to the house of the bride; the other half goes to the house of the groom. As the
wheat is being ground, the bride is being prepared for the wedding, by combing
her hair, by helping her to dress and by putting make-up on her face. When the
make-up is finished, the bride gets out for a parade in the village streets, a
Turkish flag in the front and then come the drum and the pipe player. She goes to
the harvest place where the men wrestle with each other. The bride watches them
until the wrestles are finished. Later she returns home and she is welcomed with
the music of the wedding musicians. In the evening, the men and the women
entertain themselves separately in different rooms/places by eating and dancing.

On the second day, often Saturday, the wheat which was brought to the house
of the bride is put in a big pot (kazan) and boils with the meat and salt. The
wheat and meat mixture are to be stirred until they are cooked. Then the ressi is
ready to be served. In some villages, this meal (dovme=beaten) is called “zerde”
or “herse”. In the Tilliria region it is called “ressi(n)”. As the ressi cooks, the
dowry of the bride is taken from her house and it will be brought to the groom’s
house. In Bladanissa, normally the groom builds the new house and the bride
brings the household. The dowry will be transported to the groom’s house
through seven streets which has nothing to do with the amount of the dowry. At
lunch, the ressi and other meals will be eaten and drinks are drunk. After the
lunch, the groom will have a beard shave and a hair cut to the accompaniment of
music by the drummer and the piper. After the shaving, the groom donates
money to the barber. Later, the friends of the groom sit one by one in front of the
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barber for shaving. They, too, donate money to the barber. During this
ceremony, the villagers continue dancing and give money to the barber.

In the bride’s home, the quilts are covered with clean sheets. The number of the
quilts depends on the wealth of the bride’s family. The poorest bride has three
quilts and the richest bride has seven quilts. On the top of the covered quilts,
there are three handkerchiefs, one for the bride, one for the aunt of the bride
(who acts as adviser to the bride for the first night) and the last one for the
musicians. As the quilts are covered with sheets, the onlooker villagers donate
money onto these three handkerchiefs which will be taken by the above-
mentioned persons. When the covering of the quilts is over, the women put them
on their shoulders and start to dance, according to the tunes of the musicians.

After the dinner, the men meet at the coffee-shop and the women at the bride’s
house for the henna-evening. When all of the villages are there, the friends of the
groom go to the bride’s house and get the tray in which there is henna. With a
torch in front and with the musicians, they go to the coffee shop. There is a
candle in the middle of the tray, one handkerchief for each of the groom’s
friends. There are also three dishes in which the donated money will be placed.
Some nuts are also put in the tray to be eaten. The henna will be put first in front
of the groom. He donates money into the tray. Then he puts henna on his right
thumb and ties it with a handkerchief. Later, the two fathers do the same,
donating money and putting henna on their thumbs. They are followed by the
friends of the groom and later, it is the turn of the villagers to do it. When this
process of getting henna is finished, the tray is brought to the bride’s home again
on a parade. When the henna arrives, the aunt/coiffeur of the bride distributes
candles to all the women. They light their candles and the aunt takes the bride to
sit in the middle of the room. The others turn seven times around the bride as
they hold the candles in their hands and dance to the music. Later, they stop in
front of the henna-tray. First, the two mothers donate money into the tray. Then,
the villagers donate money into the tray. All of them dance to the music and eat
nuts. The most interesting part of the henna-evenings is the recitation of poems
(chatismadja), each competing with the other until one is not able to give an
answer in poetical form. In most cases, the competition starts by teasing the
bride or the bride’s mother with a poem. Before the morning hours, the
musicians start to play a morning serenade, as the mother and the bride start to
cry because they will be separated. Henna is put in the palm of the bride in the
form of a crescent and a star and also on the fingertips as she continues to cry.

On the third day, the ressi is cooked at the groom’s house together with other
meals until midday. The bride is brought to the fore in her own home with
ornamented head and wedding dress. Her family members put money or jewels
on her dress as the wedding musicians play inside and the drum and the pipe
outside. After the bride is decorated with money and jewels, she goes to a visit of
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the streets of the village, the Turkish flag being in front, the villagers and the
drum-piper players following the bride. Then, the parade goes to the groom’s
house. As they approach the house, a pomegranate is given to the bride that she
throws on the door of the groom. The groom opens the door and they all watch
someone dancing with a jug in his hand. The family members donate money to
the musicians and finally the jug is thrown on the ground and it will be broken.
The groom throws coins to the air and as the villagers collect the money, he gets
the bride and they enter together into his house. The bride stays at home until the
evening and the groom goes outside the home. He comes in the evening and goes
to the mosque in the arms of his two friends and with the other villagers. After
the evening prayers, they return home. The hodja recites the wedding-prayer.
The groom kisses the hand of the hodja and later the hands of his father and his
father-in-law. After the groom performs the evening prayer, the aunt gives the
bride to him for the first night to be together.

In the morning of the fourth day, the drum and the pipe play in front of the
house. All the villagers meet at the door of the new couple. The aunt shows to
the villagers the virgin girl’s blood. The villagers congratulate the new couple
and donate money. Later the lunch is taken together with all the villagers.

SOURCE C (continuation): WEDDING

Yorgancioglu gives a different programme of the wedding in his book “Cyprus
Turkish Folklore”, Famagusta 1980, pp. 41-42.

Monday................ Celebrations at the bride’s home

Tuesday afternoon.... Preparation of the ressi

Wednesday............ Going to the wedding-bath before midday together with
the bride and the women. The groom shaves at home. Ressi meal at lunch.

Afternoon, covering the quilts with sheets. Later, Henna-evening.

Thursday............... Parade in the village and the wrestling at the harvest place.
Celebrations and the first night.

Friday.................. Showing of the virgin’s blood and the last ceremony
“pacha”, the lunch of the two families together.
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SOURCE J: WEDDING TRADITIONS AND CUSTOMS OF THE
ARMENIAN COMMUNITY IN CYPRUS (1930-1990)

Armenians came to Cyprus as refugees from different regions of Eastern Turkey
after the tragic events of 1915. They had many financial difficulties. The
weddings were simple and they could not follow most of their customs and
traditions as people from different regions married each other.

Marriages were mostly arranged. The bride prepared a trousseau that consisted
of clothes, bedspreads, pillow cases, needle-made laces etc. The Thursday before
the wedding, relatives of the bride used to iron newly washed trousseau and
exhibit it. Then they took the trousseau to the groom’s house, made the bed,
threw sugared almonds on the bed and rolled a baby boy on it so that the
couple’s first baby would be a boy.

The groom’s relatives packed sugared almonds or “pastiche” to give to the
guests at the wedding. The wedding expenses were undertaken by the groom and
the best man. The house was also provided by the groom. The wedding
invitations were distributed by a young boy who was paid for the job.

The morning of the wedding day, the bride and the groom had to go to church
separately to confess and take communion. It was considered bad luck for the
bride and the groom to see each other that day. An hour or two before the
wedding ceremony, bride’s friends and family would gather at her home. The
maid of honour (either the wife of the best man or his sister) would bring the
bouquet and make-up to help dress the bride. In the meantime, the others would
sing and dance. When she left the house they would throw rice, candles and
money on her.

The weddings usually took place on Sundays at 8:00 p.m. The bride
accompanied by her father walked to the church following few musicians. After
the ceremony, the reception took place at the Armenian club facing the church in
Victoria Street. Close relatives gave gold jewellery at the reception but the others
sent their presents previously to either the bride’s or the groom’s house. The
bride usually gave a gold ring or cufflinks to the groom and either a ring or a
shirt and tie to the best man. When the bride arrived at her home, they used to
slay a sheep under her feet, gave her a jar filled with money, candies and rice to
break, burned incense and let the bride walk over it so as no one eyed her or to
keep evil spirits away.

The next day, the bride had to show evidence of her being a virgin to her mother-
in-law. She would send sweets and red apples to the bride’s mother. After a
week, the groom’s family invited the bride’s parents and close relatives for lunch
or dinner. Bride’s family took presents with them. By that time, the bride would
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not have seen her parents. In the wedding invitation a date and time for the visits

and congratulations would be set.

SOURCE K: THE SONG OF RESSI'®
(FOLK - Greek Cypriot version)

Oh! Virgin Mary of the hilltop with the throne in the middle

Come along and help us to wash the ressi

Come you all co-villager girls to go to the fountain

To wash their ressi and eat at their wedding

Five red scarves and one beautiful fez
Come along, my girls to mill the ressi

Come along my girls, to cook the ressi

So that the groom shall eat and tell us whether he likes it

SOURCE K

CYPRIOT BRIDE

KIBRIS GELINIi

Drums are playing goum goum all
around.

Lion brothers are dancing so beautifully.
Bottles are tin tin tin tin, Herses are
boiling.

Girls one by one are preparing the bride.
Cypriot bride’s cheeks look red

and are like honey.

Brides tell me something about me.
[instrumental melody]

Shotgun is making boom boom,

on the way to wedding place

Son-in-low 1s going happily with the
bride.

There shouting hey hey hey hey,

best man is dancing.

Who would not laugh and dance at a
wedding ceremony like this.

Cypriot bride’s cheeks look red

and are like honey.

Brides tell me something about me.
[instrumental melody]

Davullar ¢alar giim giim, her yanlar
cinlar.

Aslan gardaslar ne giizel oynar.
Siseler tin tin tin tin, herseler
gaynar.

Kizlar dizilmis gelini tavlar.

Al olur bal olur Kibris gelini
Gelinler sdyleyin benim halimi
[instrumental melody]

Cifte patlar bum bum, alay yolunda.
Gliveyi sen gider gelin kolunda.
Naralar hey hey hey hey sadic
oyunda

Kim giilmez
diigiinde.

Al olur bal olur Kibris gelini
Gelinler sdyleyin benim halimi
[instrumental melody]

Al olur bal olur Kibris gelini
Gelinler sdyleyin benim halimi
Al olur bal olur Kibris gelini
Gelinler sdyleyin benim halimi

oynamaz  boyle

18 cracked wheat
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CYPRIOT BRIDE KIBRIS GELINi

Cypriot bride’s cheeks look red Al olur bal olur Kibris gelini
and are like honey. Gelinler soyleyin benim halimi
Brides tell me something about me.
Cypriot bride’s cheeks look red
and are like honey.

Brides tell me something about me.

SOURCE K: BRIDE OF CYPRUS

The drums play goum goum

One hears their echoes everywhere

How beautiful that the brave (lion-like) brothers dance
The bottles give a sound chin chin chin, the herse boils
The girls stand in row, try to relax the bride.

The bride of Cyprus becomes red and honey(-like)

Tell the bride how I feel
The rifle blows doum doum, the parade is on its way
The groom goes happily, the bride in his arm.

They shout hey hey hey, the “friend” of the groom dances
Who does not laugh and dance in such a wedding.

SOURCE L: THE HERSE RECIPE

The “dovme (beaten) pilav” is the other name of “Herse” (Ressi). It is well-
known and cooked especially for weddings by the Turkish Cypriots in Limassol
and Paphos. It is called “keshkek” in Anatolia and it is cooked in big boilers by
especial persons who are paid plenty of money (bahsish).

How to cook:

The wheat for the pilav is selected from the hard type, semolina. During the
wedding, the wheat is washed and beaten in mortars. Sometimes historical stone
hand-mills are used in order to break the wheat. Fatty lamb-meat will be put in
big pieces together with their bones in a big boiler (kazan) and they are boiled
until the meat and the bones are separated on their own. On the other hand,
onions will be fried in oil until they are pink in colour. Later water is added
together with beaten wheat. The dissected meat will be added to the pilav’s
water. Some people stir continuously so that it will acquire consistency. Others
wait until the wheat enlarges. When the wheat is enlarged, the wheat is beaten
with special instruments called “yaba” until it acquires its consistency.

It needs to be very patient in order to cook the “beaten pilav”. It takes at least
four and half to five hours to have it ready. Both the meat and the wheat have to
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be well-cooked. It should look like pudding or mastic. One can serve it hot or
cold after keeping in the fridge. One can heat the pilav by adding some water in
it, if it is preferred to be eaten hot. It becomes fresh like the first day of the
cooking. Some people cook beaten pilav at home in big casserols with chicken-
meat. In some villages of the Limassol district, beaten pilav used to be cooked
for the circumcision ceremonies. In other places, it is served as the “40th day
meal” and it was distributed to various homes on the 40th day after the death of
someone.

SOURCE M: RESSI

Ressi is considered to be a fine meal. It is usually served during wedding
festivities and is prepared in the following way: Firstly soaked wheat is ground
so that the husk is removed. The wheat is then added into a cauldron with
minced meat and stock and is stirred using a big wooden ladle that looks like a
small spade. The cauldron is placed over a small fire and the mixture is stirred
until the ingredients are mixed. It is mostly considered to be a dessert, not a main
course and it is deliciously sweet.

The Muslims of Cyprus prepare ressi not only during wedding festivities but
also during the Bayram celebrations and during drought periods. They distribute
it to the poor, regardless of their religion, after a prayer is being read by the
imam.

SOURCE N: WEDDING CUSTOMS

Weddings at the Maronite villages were impressive, with the participation of
everybody in the village and lasting many days. When the families of the bride
and groom were ready for the wedding, they set the date. They informed the best
man and the maid of honour, who undertook all the expenses of the event and
christened all of the couples’ forthcoming children. The priest was also informed
and he would made three announcements at the church (one every Sunday).

On Sunday, a week before the wedding, bride’s girlfriends used to iron her
dowry: towels, pillowcases etc. On Monday, they symbolically wash her sheets.
On Tuesday, make lots of village breads. Co villagers give the families various
products like wheat, oil, potatoes, meat drinks etc.

On Thursday, four girls, on behalf of the groom, the bride, the best man and the
bridesmaid respectively, would go in groups of two and invite all of the
households, making no exceptions, by offering candles and sprinkling with
rosewater.

The evenings of Friday and Saturday, ressi was cooked.

On Friday, women prepared the wedding mattress in the accompaniment of
music and dancing. A little boy was rolled on it because they wanted the first
child of the family to be a boy.
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Saturday morning and the dowry was taken care of. By evening, the whole
village was having fun by eating, drinking and dancing.

On the Sunday of the wedding, the couple, together with the best man and
bridesmaid would go to Communion. At around 1:00 p.m. the shaving of the
groom was taking place with music and singing. Afterwards, he was dressed and
money given to him by his parents, siblings, relatives and friends. He said his
farewells, kneeling down and kissing his parents shoes, kissing his siblings and,
in a procession, took the wedding gown to his bride- to- be. On the way, they
were singing the magnificent “wedding song”. The groom met the bride and her
adornment followed. With numerous girls around her, old women marvelling at
her, they were all singing the “bride’s adornment” song. They later went to
church. The wedding sacrament impressive. Parents waited with incenses, go
villagers gave their wishes for a happy married life. The day after was the day of
the couple’s dance and money was pinned on them while dancing. A week later
another smaller wedding celebration took place.
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SOURCE N (Continuation): THREE SPECIAL WEDDING CUSTOMS OF
THE MARONITE COMMUNITY OF AYIA MARINA, PRACTICED AS
RECENTLY AS 1974

Groom delivers wedding gown to his wife- to- be:

A procession consisting of the groom, his relatives and friends, leaded by
somebody holding a cane topped by a red flag (symbol of bride’s virginity) go to
meet the bride who awaits them with her company. The meeting of the two
groups is never uneventful, someone would praise the groom, somebody else the
bride, ending up in a noisy argument, the first family row! By evening, after the
wedding had taken place, they were all friends again celebrating at the same
table. Verses of the Maronite wedding folksong refer to the flag stuck in the
cane.

Bath of bride and groom on wedding day:

In the accompaniment of musicians and co villagers, the couple used to go to
two separate Turkish- type baths, one being at the house of the community
leader, the other at the house of T. Solomou’s grandfather, a talented folksinger.
The bride is assisted by her maid in honour and the groom by his best man.
Some verses of the Maronite wedding folksong refer to this custom.

Ceremonial arrival of married couple:

The couple arrives at the party surrounded by women who helped with cooking.
The women take off their aprons, lay them down as a carpet for the newlyweds
and dance around them, cheered by all present. Musicians play the “welcoming
song” to invite the couple and the quests to the dance floor, the same song they
play in the end of the evening when they want to send everybody home!

SOURCE O: DOWRY AGREEMENT
Dowry Agreement

“In the name of the Holy Trinity, the Virgin Mary, the Apostle Barnabas and
of Madam Mariannou"

Dowry agreement of our eldest girl, daughter of me, Constantis son of Marikkou,
and of my late wife Maritsou, to take as her lawful husband Georkatzi son of
Paskali, with all the blessings of our heart. Second, 4 icons the first in wood full
of knots two fingers thick, the other three of pine wood dripping resin on the
unpainted side. Three shirts, two short and one long to the ground, two bodices
completely without holes and very strong, two petticoats clean washed in the
Pediaios river, one half pair of stockings (the other she has time to knit before
the wedding), a dress of homespun cloth double - width and striped and another
of coloured homespun cloth which Constantis of Marikkou bought myself the
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year before last from the Olive Fair, two pieces of cloth (one has a few holes but
they can be mended) for good luck, two pairs of shoes (one of them was resoled
not a month ago), 45 “pikkes”"” of wick waistband, three balls of thread 167%
“pikkes”, 25 coins 22 paraes and 3 aspra, two saucepans scoured and a frying
pan unscoured, two glasses with a flower pattern, four soup plates one slightly
cracked, one metal jug of my late grandmother, a cup, a colander and a sieve, a
small saucepan without a lid, a dolly-stick of new wood, a clay lamp, a straw
mattress and-three reels of thread in case they want to sew a better one, a piece
of land big enough for a donkey to roll over once, two hens with a cockerel, half
an oke of hand-made macaroni(and if we have time we'll make them some
more), 2 litres of oil and 12'5 drams of goat cheese, 40 strings of garlic and two
large jars of dried pulses for them to soften enough to eat, drink and be merry all
day today and tomorrow, bridegroom, bride and all the relatives and the closest
neighbours, such as Madam Mariannou our teacher, who is writing this dowry
agreement. Amen.

The father-in-Iaw

Constantis son of Marikkou

and their mother-in-law the late lamented
Maritsou

Witnessed by

1% “pikkes”: measurements of weight
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APPENDIX I

Workshops on

“The use of historical sources in teaching cultural
and social history of Cyprus”

Ledra Palace,
Goethe Institute and JW Fulbright Centre, Nicosia

Friday 9-Saturday 10 June 2006

PROGRAMME







Friday 9 June 2006

15.30 -16.00
16.00 - 17.00
17.00 - 17.30
17.30 - 19.30

Registration of the participants
Plenary Session at Ledra Palace

Chair: Ms Tatiana MINKINA-MILKO, Administrator,
History Education Division, Council of Europe;

Mr Ragip OZTUCCAR and Mr Kiriakos PACHOULIDES,
Association for Historical Dialogue and Research;

Ms Niki MATHAIOU, Association of Teachers of
Technical Education of Cyprus, OLTEK;

Mr Charis CHARALAMBOUS, Representative of Cyprus
Greek Teachers’ Organisation, POED;

Mr Anit ERGIN, Representative of Cyprus Turkish
Secondary Education Teachers' Union, KTOEOS;

Mr Sener ELCIL, Representative of Cyprus Turkish
Teachers’ Trade Union, KTOS;

Mr Giannos SOCRATOUS, Representative of the
Organisation of Secondary School Teachers of Cyprus,
OELMEK.

Introduction to the workshops.
Break
Three parallel workshop sessions: Session I
Workshop 1 on “Using historical sources when teaching
about childhood through history: child labour — children
in mines in Cyprus, the 19th — 20th Centuries” (sources:
photos, texts)
Trainers: Ms Luisa DE BIVAR BLACK

Dr Dilek LATIF Dilek Latif

Mr Marios EPAMINONDAS

Rapporteurs: 2 representatives from Cyprus
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Workshop 2 on “Using sources created by travellers who
visited Cyprus when teaching social and cultural
history: travellers about Cypriot marketplaces in the
19th Century” (sources: photos, texts)

Trainers: Mr Brian CARVELL
Mr Mete OGUZ
Dr Stavroula PHILLIPOU

Rapporteurs: 2 representatives from Cyprus

Workshop 3 on “The use of historical sources when
presenting the role of women in history of Cyprus:
women in Cypriot wedding tradition in the
19th-20th Centuries” (sources: photos, lyrics, receipts)

Trainers: Mr John HAMER
Mr Dervis COMUNOGLU
Ms Zacharoula MALAS

Rapporteurs: 2 representatives from Cyprus

Saturday 10 June 2006

09.00-11.00 Three parallel workshop sessions — Continuation of
Session 11

11.00-11.30 Break

11.30-13.30 Continuation of the workshop Session I11

13.30 - 14.30 Lunch

14.30- 15.00 Questionnaire research

15.00 - 16.00 Plenary Session

Chair: Ms Tatiana MINKINA-MILKO, Council of Europe

Summing up of the results of the workshop discussions by
the rapporteurs.
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Discussion with all the participants on the workshop
sessions.

Closing of Workshops.

PLAN OF THE WORK IN THE WORKING GROUPS

l.

Each group will be animated by three trainers all speaking English. For
the participants as usual the Greek-Turkish interpretation will be
provided.

During each session a team of trainers will introduce their work with
different sources on each topic: photos, texts, poems, receipts etc. This
introduction will contain: a plan of a lesson, showing how sources on
social and cultural history of Cyprus could be integrated in a classroom
practice, as well as questions and tasks for pupils helping teachers to
assess pupils’ knowledge and skills (30 minutes).

. After that all participants of workshops will be given similar sources on

each topic with a task to prepare their own plan of a lesson using these
sources with a discussion of the results of their work (60 minutes).

. As all the participants will be ask to bring their own sources related to the

topics of the workshops, during the last part of each session these sources
will be looked through in a view of their possible use in a future
pedagogical set of materials (30 minutes).

121






APPENDIX II

EVALUATION OF WORKSHOPS
on
“THE USE OF HISTORICAL SOURCES IN TEACHING CULTURAL
AND SOCIAL HISTORY OF CYPRUS”

Ledra Palace, Goethe Institute and JW Fulbright Centre, Nicosia
Friday 9 June-Saturday 10 June 2006

Analysed and reported by
Dr Charis PSALTIS
Research Director
Association for Historical Dialogue and Research

EVALUATION by PARTICIPANTS

Generally the evaluation was very positive since no single subject was found
that would either not recommend similar events to his/her colleagues or would
not find useful to attend a follow up seminar (Min. value = 3 out of 5). The
means were all above 4 out of 5. The strong and weak points of the workshops
are presented in Table 1 below. The fact that the workshops were animated by
teams of trainers was evaluated very positively. The only relatively weak point
relating to the interaction of the participants can be interpreted as a weakness in
meaningful contact between the participants, basically due to language problems
and a relatively weak emphasis on the use of co-operative methods during the
workshop.

Suggestion to improve this point in the next activities: to structure them in a
way that would create interdependence between members of different
communities in the same working group. These are activities that have a
common goal but can not be fulfilled unless representatives of different
communities contribute to a great extent (e.g. reporting on customs from each
community in order to fill up a table of similarities and differences in customs
between the communities).
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Table 1. Mean evaluation of each item (Min 1-Max 5)

N Min Max SD Mean

Would you recommend similar events by the Association to your| 242 3 5 0,52 4,70
colleagues?

Would it be useful to attend a follow-up of the workshop? 242 3 5 0,54 4,65
The way the workshops were animated by three trainers. 241 2 5 0,67 4,48
The teaching approach of the facilitator. 240 2 5 0,70 4,42
How satisfied are you with the workshop? 241 2 5 0,69 4,41
The clarity of the workshop goals. 241 2 5 0,76 4,40
The content of the workshop. 241 2 5 0,73 4,38
The practical ideas provided. 242 2 5 0,69 4,38
The teaching materials used. 242 1 5 0,71 4,37
The structure of the content presented. 241 2 5 0,72 4,35
The interaction in the classroom. 242 1 5 0,88 4,19

There were no significant differences between the evaluations of the three

workshops.

In all items but one (Would it be useful to attend a follow-up of the workshop?)
the evaluations of the second day were significantly higher then the

evaluations of the first day (see Table 2 below).

Table 2. Comparison between Day 1 and Day 2: Mean evaluation of each item (Min 1-Max 5)

DAY N SD Std. Error Mean ~ Mean
How satisfied are you with| Day 1 66 0,84 0,10 4,15
the workshop?

Day 2 175 0,60 0,04 4,51
Would you recommend| Day 1 67 0,68 0,08 4,55
similar events by the
Association to your
colleagues?

Day 2 175 0,44 0,03 4,75
Would it be useful to attend | Day 1 67 0,60 0,07 4,60
a  follow-up of the
workshop?

Day 2 175 0,51 0,03 4,67
The way the workshop were| Day 1 67 0,74 0,09 4,33
animated by three trainers.

Day 2 174 0,64 0,04 4,54
The teaching approach of| Day 1 67 0,85 0,10 4,24
the facilitator.

Day 2 173 0,62 0,04 4,50
The teaching materials| Day | 67 0,90 0,11 4,13
used.

Day 2 175 0,60 0,04 4,46
The content of the| Day 1 67 0,83 0,10 4,10
workshop.

Day 2 174 0,66 0,05 4,48
The structure of the content| Day 1 66 0,85 0,10 4,12
presented.

Day 2 175 0,64 0,04 4,44
The clarity of the workshop | Day 1 66 0,93 0,11 4,17
goals.

Day 2 175 0,67 0,05 4,49
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DAY N SD Std. Error Mean ~ Mean
The interaction in the| Day 1 67 1,13 0,13 3,85
classroom.

Day 2 175 0,73 0,05 4,33
The practical ideas | Day 1 67 0,80 0,09 4,16
provided.

Day 2 175 0,62 0,04 4,46

The profile of the people attending the seminars

The participants were asked “How many times in the past have you participated
in the Council of Europe workshops (in co-operation with the Association for
Historical Dialogue and Research) on history teaching?” Half of the participants
were first comers whereas the other half came at least once to the seminars in the
past.

Time % of participants
0 50%

1 16%

2 17%

3 7%

4 3%

5 7%

In the question “In case you participated at least once in previous activities have
you applied what you have learned in the seminars to your own teaching?” the
answers were very positive since most of the participants applied ideas from the
seminars in the classroom.

Answer| % of participants

Yes 87%
No 13%

In the question “Did you face any difficulties in the application of what you have
learned in the seminars to your teaching?” the answers were less encouraging
since a large percentage faced difficulties in the application of these ideas in
practice.

Answer | % of participants

Yes 42%
No 58%

When comparing the means to the same questions on different workshops
organised by the AHDR in the past, it is worth mentioning that in all items the
November 2004 seminar (the seminar on Multiperspectivity) received
significantly higher evaluations than the November 2005 and June 2006. The

125



latter two seminars did not differ significantly in any item when compared
against each other. The difference of both with the Multiperspectivity seminar
might be attributed either to the more political nature of the workshop that
created enthusiasm to the participants or the fewer number of participants in that

particular seminar that might have lead to more focused work.

Table 3. Comparison on each item for previous seminars

N SD Min Max Mean
How satisfied are | November 2004 50 0,38 3 5 4,88
you with the
workshop?
November 2005 174 0,63 3 5 4,50
June 2006 241 0,69 2 5 4,41
Total 465 0,66 2 5 4,50
Would you November 2004 49 0,31 3 5 4,94
recommend event
to colleagues?
November 2005 174 0,46 3 5 4,72
June 2006 242 0,52 3 5 4,70
Total 465 0,48 3 5 4,73
Would it be useful | November 2004 50 0,42 2 5 4,94
to attend a follow-
up of the
workshop?
November 2005 174 0,62 1 5 4,68
June 2006 242 0,54 3 5 4,65
Total 466 0,57 1 5 4,69
The way the November 2004 50 0,38 3 5 4,88
workshop were
animated by three
trainers.
November 2005 174 0,71 2 5 4,47
June 2006 241 0,67 2 5 4,48
Total 465 0,67 2 5 4,52
The teaching November 2004 50 0,27 4 5 4,92
approach of the
facilitator.
November 2005 174 0,75 2 5 4,44
June 2006 240 0,70 2 5 4,43
Total 464 0,70 2 5 4,48
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Table 3. Comparison on each item for previous seminars (continuation)

N SD Min Max Mean
The teaching materials used. November 2004 50 0,59 2 5 4,76
November 2005 173 0,75 2 5 4,46
June 2006 242 0,71 1 5 4,37
Total 465 0,72 1 5 4,45
The content of the workshops. November 2004 49 0,48 3 5 4,82
November 2005 173 0,74 2 5 4,42
June 2006 241 0,73 2 5 4,38
Total 463 0,72 2 5 4,44
The structure of the content presented. November 2004 49 0,66 2 5 4,76
November 2005 174 0,79 2 5 4,36
June 2006 241 0,72 2 5 4,35
Total 464 0,75 2 5 4,40
The clarity of the seminar goals. November 2004 50 0,51 3 5 4,76
November 2005 174 0,80 1 5 4,38
June 2006 241 0,76 2 5 4,40
Total 465 0,76 1 5 4,43
The interaction in the classroom. November 2004 49 0,57 2 5 4,80
November 2005 173 0,79 2 5 4,42
June 2006 242 0,88 1 5 4,19
Total 464 084 1 5 4,34
The practical ideas provided. November 2004 50 0,38 3 5 4,88
November 2005 174 0,86 1 5 4,40
June 2006 242 0,69 2 5 4,38
Total 466 0,75 1 5 4,44
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H ypnon anyov yo 1 01000K0ALG
KOl TNV EKpadnon g wotoplog

O dpaotnprotntes 10U Zvppoviiov e Evpanng otny
Kvmpo

Mépog 2

"Ex0gon tov Epyaotnpiov ko vako tov Epyaotnpiov pe 0épa:
«H yp1non 16TopIKOV TNYOV KOTA TN O1006KUALN TG TOALTICTIKIG KO
KOWOVIKNG wotopiag T Kvmpoov»

Agvkooia, Konrpog
9-10 Iovviov 2006



Ot andyelg mov ekppdalovior e avtd to PiAio aopovv ot amOYES TOV
CLYYPOPEDV KOl OEV OVTITPOGMOTEVOLY TNV EMIONUN ATOYN KOl TOAITIKN TOV
>vpupoviiov g Evpdanc.




IHEPIEXOMENA

Epyootmipwo pe 0épa: «H yp1fion 16Topik@v anyov Kotd T 0100cKaAic

me

9-10 Iovviov 2006

Evyopiotiec

MEPOZX I: IIAPOYXIAXEIX

Ewcayoyn

MOMTIOTIKNG KOl  KOwovikig lotopiog T Kompooy,

[TepAnym Zovedpiog TNG OAOUEAEIOG. . vveeerrieeriiieeeiieeeteeeereeeeiteeesbeeeereeeeareeeseseeesaneees

MEPOZX II: EPTAXTHPIA ...ttt

RN 10 00 PP

Epyaotiplo 1 pe Bépa «Xpnouonoudviog 16TopikeéS TyEs Katd )
dwaokaiio TG 1oTOopiag TOV TOOIMV: TOUOIKY EPYOCI0 — OO OTA
petaAdeion TG KOTPOu T0 19-20° GAVOD ...ecveveevieeeieieeieeceieeeeveeteeeee e

Exnodevtés: k. Aovica NTE MIIIBAP MITAAK
Ap Ntihék AATID
K. Maproc EITAMEINQNAAX

Epyoaompo 2 pe 0épa «H ypnon mmyodv oamd taSidudteg mov
emokéPOnkav v Kompo katd ™ OdacKoAio TNG KOWMVIKNG Kot
TOMTIOTIKNG 1oTopiag: TOSWOIDMTEG Yoo To Kumplakd maldplo To
19° OUMIVON 1.ttt ettt ettt b e b s te b se e s et eseesese s et ese s eseeseneesensenns

Exnodevtéc: k. Mapduav KAPBEA
K. Méte OI'OYZ
Ap Zravpovra PIAIITIIOY

Epyaompro 3 pe 6épa “H ypnon 1otopikedv mnyov xotd v
TOPOLGIOGT TOV POAOL TNG Yuvvaikag otV wotopion ¢ Kompov: ot
yovaikeg otn Yoo wapddoon to 19°-20° oAV ......c.ecveevieeeeeeieeieeeeeene,

Exmodevtéc: k. TCov XAMEP
K. NtepPic TXIOMOYNOI'AOY
K. Zayapovio MAAA
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Epyootpo pe 0épa

«H ypfion w6TopIKAOV TNYOV KOTAE TN 0100CKUALY TG
TOMTIOTIKNG KUl KOWVOVIKNG 1otoplag s Kvrpov»

Agvkmoia, Kompog

9-10 Iovviov 2006

Avaeopd omo

Ap Xapd MAKPYTTANNH,
[Ipdedpo tov Opirov Iotopikod Awahdyov kot Epguvag kot
Ka Megyféc MITEI'TTOI'AOY-ONEN,

Mérog tov Opihov Iotopikod Areddyov kot Epgvvag






Evyopiotieg

H T'poppateio tov Xvppoviiov g Evponng Oa Mfele va gvyopiomoel tov KOplo
etaipo g —tov Oplo Iotopwod AwAdyov ot ‘Epevvag, éva povadikd pn
KLUBepvNTIKO opyavioprd, o omoiog pépvel pali exmatdevTikovg and OAn v Konpo,
Yoo TV TOAOTIUN TPOGPOPAE TOL OTNV JOPYAVOGN TOL CEUVOPIOL KOl TV
gpyoaotnpiov, mov &ywav otmv Kdmpo 1o 2006, kabdg Kot yio v mpostolpacio
avtov Tov TOpov. Ta péAn tov Atowmrikov XvpBoviiov tov Opilov: Ap Xapd
Maoakpoyidvvn, k. Mépog Emapewvovoog, Ap Axuér TlwoPit, k. Kodprokog
[ToyovAidng, «. Payin OCrovtlidp, Ap Xapng Warmg, k. EAévn Ilavayr, Ap
Zrovpovia Okinmov kKo k. Meté Oyodl a&iCovv dwaitepng pveiag ylo v Tpoceopd
TOVC.

Eipaote emiong evyvopoveg ot akdhovBeg  XvvowkoMotikés  Opyavaoelg
Exnodeutikdv yroo v vmoompiEn tovg: v Opydvoon tov Asttovpydv Teyxvikng
Exnaidevong Konpov, OATEK, v IHaykonpioa Opyavoon EAAnveov Awackdiov
[TIOEA, mv 'Evoon Tovpxokvrpiov Exmodevtikdv Agvtepofaduioc Exmaidevong
KTOEOZ, mv Evoworn Tovpkokvmpiov Awackdrov KTOZ kot tyv Opydvoon
ErMvov  Asitovpyorv Méong Exmaidsvong Kompov OEAMEK. Ewdwotepa
evyoaprotovpe v k.Nikn MatBaiov, tpdedpo g Opydvwong Aettovpydv Teyvikng
Exnaidoevong Koumpov OATEK, tov «.Xapn Xapoidumove, I'poppatéo g
[Hayxomplag Opybvoong Eivev Awackdiwov TIOEA, tov k. Avit Eptliv,
Exnpoocono tm™¢ 'Evoong Tovpkokvrmpiov  Exmodevtikov — AgvtepoPddpog
Exnaidevong, KTOEOZ, tov k. Xevép Eltliv, T'eviké Ipoappatéo mg Evoong
Tovpkoxvmplov Adackaiwv KTOZ, kot tov . ['dvvo Zokpdtove. Exnpécwmmo g
Opydvoong EAAvev Asitovpyav Méong Exnaidgvong Konpov OEAMEK.

Oao 0éhape emiong va evyaptotioovpe TN dtoiknon tov Andpa Ildrac, tov Kévrpov
®ovAmport kot tov Ivotitovtov [koite mov dtevkOAlvvay Kot VITOoTAPLEAY TNV
TPAYUATOTTOINGT TOL Gepvapiov kot Tov gpyactnpiov. Evyvopoocdvn ekppdlovpie
emiong o€ GAOVG OGO1 YOV EUTAOKEL GTNV TPAYUATOTOINGCT TOL GEUVOPIOL KOl TV
gpyootnpiov, ta omoio 0dyncav oty €kdocn avtod TOV TOUOV. XVYKEKPIEvVa, Ba
OEAhape va EVYOPIGTICOVE TOVG EKTOLOEVTEG-ELYLYMOTEG TOV EPYACTNPIOV: TNV K.
Aovila vie MmiPdp Mriok, ™ Ap Ntikék Aatie, tov K. Mdplo Erapevavoa, tov K.
Mrpdiav KapBer, tov k. Meté Oyodl, t Ap Ztavpovia Dikinmov, tov k. TCov
Xappep, tov K. NtepBic TCiopovvoyrlov kot v K. Zoyopovio MaAd.

Tic opetldueveg evyaprotieg amgvBovooupe ko otig [N'evikég [poktikoypdpovg: v K.
MeyPéc Mmeyivioyrov kot ™ Ap Xapd Makpuyldvvn, ot 0Toieg TapaKoAovOncay Kot
KOTEYPOWYOV  AETTOUEPMG TO OPOUEVO. TOV CEUWVOPIOL KOl TOV EPYACTNPIOV
ovuPdAiovtog €161 To HEYIOTA 6TV £KJ0CT aVTOV TOL TOUOL. Evyapiotodue emiong
KOl TOVG TPOKTIKOYPAPOVS TMV EPYOCTNPI®V TOL GUVEIGEPEPOY GTO £PYO ALTO: TNV
k.Péva Xomhapov, tov k. Payinr Oltovtlidp, v k. Een Iodvvov, v k. Tovyurd
["ovpovv, v k. Xpiotiva KaovAra, kot tov K. Movotagpd Tobvioumiiek.
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Téhog evyapiotodpue v K. 'Een Iodvvov ko tov Ap. Ayuét TCwaPit, or omoiot
petéppacay tov topo oamd v AyyAikr, otnv EAAnvikn kot Todpkikn yAwcooo
aVTIOTOlY®MG.  EeY®PLoTéC €vyoplotTieg amevbivoviol Kol GTOLG EMUEANTEG Ko
empuelTpleg tov kelévov: mv k.@eliré Ioik yia to épyo g pe to Tovpkikd
keipevo, tov k. Mdakm Zémno, v k. Péva Xomlapov kat wdaitepa ™ Ap. Ztowpovia
dukintov Yo To €pyo TOLG HE TO EAMVIKO Kelpevo, xkabog ko ) Ap. Xoapd
Mokpoytdvyn yio Ty TEXVIKN EMUEAELOL.
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MEPOX I: ITAPOYXIAXEIX






EIZAT'QT'H

Avt n éxBeom mepLypAel TIC OPUCTNPLOTNTEG KOL TO OMOTEAEGLOTO TMV
dmuepov epyactnpiov pe Bépa «H ypnon 1otopikdv mmydv kotd ™
dvaoKaAio NG TOAMTIOTIKNG Kol KOW®VIKNG totopiag e Kompouy, ta omoia
dopyavotnkav pe emruyio otig 9-10 Iovviov 2006 and 10 XZvpupodAto g
Evponng oe cvvepyasia pe tov Opido Iotopikod Awaddyov kot ‘Epgovag otnyv
npaocwvn ypouun. Ta epyootipro épepav pali 120 exmoudevtikovg Kot
eKTodeVTEG 1otopiag and OAn v Kompo kot to ZvpPovio mg Evpomnc.
Exnpocwmmol Tov cuvteyvidv amd TG 000 TAELPES TNG OO MPLIGTIKNG YPOLUNG:
KTOEOS, KTOS, OEAMEK, OATEK, IIOEA otipiav 10 yeyovoc Ue
glonynoelc kol ewoaywywés opMes. H olopéreln ocvykinbnke oto Anodpa
[Tahag. O1 YA®ooeC epyaciag Twv gpyastnpiov NTov ayyAkd, eEAANVIKE Kot
TOVPKIKA KOl TPOGPEPOTAV TOVTOYPOVT] LETAPPOCT).

Ot 6tO)01 TOV EpyacTNPi®V NTOV Ol EENG:

o H ovlnmon dbpopwv mpoceyyicewy Gtn PN IGTOPIKAOV TNYDV Yo
N S1OUCKOALN TNG TOMTIGTIKNG KOl KOW®VIKNG 1oTtopiag g Kumpov ota
oyoAeia,

o H depedhivnon tpénwv mapovcioong g TOMTIGTIKNG TOAVUOPPIaG 01N
daokaAio TNG TOMTIGTIKNG Kol KOW®VIKNG totopiag ¢ Konpov ota
oyoAeia,

o H avédivon yopw and 10 mog Ba fondnbovv o1 pabntég va avantoEovv
wKavoOTNTeEG OM®G M KPITIKN OKEYN, 1M wKavOTnTa KOTAANENG o€
aveEapmrta cvumepdopata, 1 OvvotdTTO VO avTIAAPPAavovior v
TOMTIOTIKY] TOAVHOPQIo. ¢ €vo  EUTAOVTIOTIKO OTOElo Kol 1
EMKOWVOVIOL HE EKTPOCOTOVS OUPOP®V TOMTICU®V oTn Pdon g
AVEKTIKOTNTAG Kol TNG apolPaiog KoTovonong.

INEPIAHYH XYNEAPIAYX THX OAOMEAEIAX
Ewcaymyikés oprieg

Ot TpiTEG E16AYWOYIKEG OUIMEG APECHG PLETA TNV EYYPAPN TOV GUUUETEYOVTOV
&ywav ano tov K. Kopuako ITAXOYAIAH ko k. Payin OZTOYTZIAP,
péAN Tov AotknTikov Xvppoviiov tov Opirtov Iotopikov Awwidyov kot
"Epevvag. O K. ToyovAidng KaAmoOploe TOVG GUUUETEYOVTES, EVYAPIGTNGE TO
Yvppodio g Evpdnng kol mpookdiese e T GEWPA TOVS EKTPOCAOTOVS TOV
ovvteyviov KTOEOS, KTOS, OEAMEK, OATEK, ITOEA va zmépovy TiC
0éoeic tovg oto Prua. O k. TlayovAidong emeonuave o6tt o Ophog dev
avTilopupdvetor v 1otopion ¢ o amhn amopibunon yeyovotmv, oAl ®G
TPOmO ovTiAnyng tov mapeAbdovioc. YmédeiEe, emiong, OtL €vag omd TOVG
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o1dyovg Tov Opihov givarl va Bondnoetl Tovg ekTodevTIKODS Vo LABoVY TOG Vol
BonBovv toug pantég va oképrovrat wotopikd. 't avtd to Adyo o Opihog xet
eoTidoel ta. tedevtoio tpio ypovie otn pebodoroyio g Swwackaiiog TG
16TOPIOG KO 6TV EKTOUOEVOT) TOV EKTOOEVTIKMV.

O «. OCtouvtluap avoeépbnke, ot ocvvéyewn, oto emrevyuato tov Opilov
[otopwcod Aworddyov kot ‘Epgvuvag. Aol mopovsiase TV amoGTOA Kol TOVG
o1dyovg Tov Opidov, o k. Oltovtlibp dSaPePainoe TOVG GLUUETEYOVTES OTL Ol
dpaoctnproteg B GuVENIGTOOV Kol KAAEGE OAOVG OGOVG EVOLOPEPOVTAL YOl TN
dwaokaiio kot tnv ekpudOnon g wotopioc va Epbovv pali kot va epyactodv
amd KowoL yuo pa evopévn Kompo, 6mov ot pedloviikég yeveég Ba pmopotv va
{oovv epnvikd kot pe opotPaio kKatavonon. Eime 6t1 0Aot o1 cuppetéyovteg
kot Olot ot Kumprot Ba mpémer va kdvouv kATl mEPLGGOTEPO OMd TO VA
TPOPOSOTOVV TOVG MOONTEG OMOKAEICTIKO LE YEYOVOTO YO TN «OKP TOVG
otopia. TOvioe TN onpacio TG TPOETOAGIOG LLNG YDPAG «OTOV TO TALOIHL oG
O umopodv va amoradcovv Pudoun gpnvn Kot va {ouv GE U0 ATHOGPALPO
epnvng kot eumotocivney. O k. Oltouvtlidp cuvEXIcE TPOTPEMOVTIOG TOVG
EKTOOEVTIKOVG, TOLG 16TOPIKOVS, TOVG €101KOVE Kol dhovg Toug Kumpiovg va
épyovtor poll Mo cvyva Yo vo. EVICYVOVV TN cLVEPYOsia otn PAcn KooV
apydv Kol aSldv Kot vo cEBovtol To Kowvd Tovg HEALOV KOl TNV KOWN TOVG
TOMTIOTIKY] KAnpovoud. OlokAnpmvovtag, gime 01t OAa avtd o Ba mpémetl va
TOPOUEIVOVY ATADG AOYL0L OAAGL, OVTIOETMG, VO LETATPATOVY GE TPAEELS.

Amoavtovrog, N K. Tatidva MINKINA-MIAKO, Awv@vvipie oto Tunqpo
Exnaidcvong oty Iotopia tov Xvpfoviiov g Evponng, dMiwce 61t t0
Yvpupovio g Evponng exktipd daitepa v apocimon kot T GuuoAin oy
EMOKOOOUNTIKN] GvvePYacion 6T SOacKaAio TN 10TOPIOC TOV AVOTTOCGETOL
otv Kumpo ta tedevtaio tpia ypovia. Evyapiotnoe tov kOplo cuvepydtn tov
Yvppoviiov g Evpodnng oty Kompo, tov Opdo Iotopikod Atoddyov ko
‘Epevvag, yio 1tov mapayoyikd tov poro, Onwg emiong TIC GLVIEYVIEG T®V
sxmadevtikdv: KTOEOS, KTOS, OEAMEK, OATEK, ITOEA yio ™ cuveyy
toug otpiEn. H k. Mivkiva-MiAko evyopiotnoe GAOVE TOVG GUUUETEXOVTEG KO
TOPEOWGE TO PO GTOVS EKTPOGMTOVS TWV GUVIEXVIDV TOV EKTOULOELTIKDV.

H k. Nikn MATOAIOY, IIpocopoc g Opyavoong Asttovpyav Teyrviknig
Exraidcvong Korpov, OATEK, cuveydpn tov Ouiro Iotopikod Atokdyov kot
‘Epevvag kot 1o ZvpPodiio g Evpdrng yw ™ Olopydveon &vog TOGO
ONUOVTIKOD YEYOVATOG TTOV Tpowbel TN @Ma, TN cvvepyacio Kot TV apolPaio
KaTovonon avapeso otovg Komplovg ekmoidevtikons, OTme Kol OVAUESH GE
o0lovg tovg Kumpiovg. H k. MatBaiov vrootpiée 6t n Kdmpog vépepe, apov
TOMEG veveég peybAlmoav Pldvovtoc o TpoKatdAnym o€ 0,1t apopd GTo
IGTOPIKA YEYOVOTO Kol AOY® TOv OTL O0¢ dlepOTONKaYV KOTd TOGO 1 OIKN LOG
KATOVON O™ TNG 16Topiag oTa oYoAeia elxe otV mpaypatikdtnTo avantuydel 6to
TAOiC10 EBVIKIOTIKOV ovTayoVIcU®V Kol ocvykpovcewv. H k. MoatBaiov
amEPPIYE TIG TPOCTADElEg OMANTNpiacNng TG AVIIANYNG TOV  GOyYpPOVEOV
avOpOTOV HE TNV KATOOGKELT TPOCIOKIDY KOl VITOYPAUUGE TN CNUOGI0 TNG
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YPNONG IGTOPIKMOV TYDV Yo T SOAGKOAMA TNG TOMIKNG 1oTopiag. Ymootnpiée
OTL oL KOWN TOTIKT 16TOPiol HEGM TMV TNYDOV AVI(VELEL Kl OmeEKOVILeL TV
1otopio TOV avOPOTOV TNG, TNV KOVATOVPO KOl TOV TOMTIGUO UE TAPUALAYES,
OmmG, emiong, Kot pe opotdTNTEG Kot pe dtapopéc. «To mepiexduevo g 1otopiog
Oa mpémel va avabewpnbel otn Pdon avtdv TV oTOXEIOV, KOl Ol 1GTOPIKES
mY£G va TorofetnBovv 610 KEVIPO TG dOACKAAING TNG 10TOPlaC GTO GYOAEIO,
npdchece. H k. MatBaiov tOvice dt1 01 ekmondevnTikol £ovv Katd cuVETELL EvVa
onuavtikd poro va maigovv. H OATEK £&yelr vmootnpifel exkdnAdoelg Ommg
aLTH Yo Xpovia, OGOV Tpomwbel 10 cuveyn O1BAOYO Kot TNV EMKOIVOVIM, TN
@WMa, ™ cvvepyasio Kot ovOTTOGGEL TNV EUTIGTOGVUV] KOL TNV OLTOTETOION oM
Kol gvioyvel gupltepa TG mpoomabelec OAwv Ocol aywvilovior VIEp TNG
enavévoong g Kompov. H k. Matbaiov exbBeioce ) ypnon yevikov Kou
ovyKekpuEvVoV BepdTov ota epyastnpia, apov Bo amoderydel, 0w eime, ywpic
apeiBoria, 6Tt ot EAAnvokdmpiot kot ot Tovpkokdmpilol propovv kot Bo mpémet
va {noovv poadi, kot 0Tt 6Aot Ba mpémel va TpooTafodv TPOg AT TO GKOTO Lid
ko n Kompog eivar moAv pikpn yu va givor potpacuévn. H k. MatBaiov
eEéppace Vv eAmida 0Tt o1 okéyelg ¢ 0o cvuPdrovv otnv avdmtuén mio
YEVIK®V GTOYOCUMV OTN dldpKewn TV epyactnpiov. Télog, evyapiotnoe kot
euymOnke kb emTvyion GTOVS HLOPYUVAOTEG KO TOVG CLUUUETEOVTEC.

O k. Xapng XAPAAAMIIOYZY, I'pappatéag g Haykiomprog Opyavoong
Elvjvov Aackdiov, TTOEA, svyopiommoe Oepud tovg dSopyovetés tav
epyaompiov. EEEppace v memoidnon ot 1o epyactpro Bo Ponbncovv
Olovg, 6cot Ba cuppeTéyovy Katl 6Tl o cuUPaAovV Ge o cuveyY| dldIKOGIN
avafPdaduong e dwackaAiog TG 1oTtopiag ota oyoleio kot Bo KaTaoTGOVY
TOVG MHOONTEC MO EVNHEPOVG Y10 TIG 1OTOPIKEG MNYEC Kol TNV 1otopio NG
Kvmpov. To 1otopikd mapelBév dev pmopet va mpooeyyiletor povodidotota,
aAAG avTIfETMC B Tpémel va, SOACKETAL YPNCLUOTOIDVTOS SAUPOPES AVOEVTIKEG
10TOPIKES TTNYES, eime. Emonuave ) onpacio tov va divoviar gukoipieg oto
TOOLA VO YPNGUYLOTOLOVV SLAPOPES TTNYES, VO KOTYOPLOTOLOVV, VO, LEAETOVV Kl
Vo GLYKPIVOLV aVTEG HE AALEC, Vo TIG €EETALOVV e KPITIKT HOTIO KOl PLETA VoL
KatoAyouv oe cvumepdopata. «Eivar oty eufhvn tov eKTOdELTIKOV OTIC
Ovo TAEVPEG NG OO WPICTIKNG YPOUUNG VO TOPEYOLV TOWKIAOUOPPES TNYES
0TOVG HoONTEC, OVTMG MOGTE va. TOLg Ponbovdv va evnuep®vVoOvVTOL Yoo TNV
KOVATOVPO KOl TOV TOMTIGUO Tougy, gime. O I'pappatéag g ITOEA eine 6T
«&yovpe cuvnbicel on YPNON LOG SOYUATIKNG TPOCEYYIONG» KOl KAAEGE OAOVG
va Opactnplonoovyv. ANAmoe OTL Ol apPyES KOl 01 EKTOOEVTIKOL 01 OaL Tpémet
va, anehevfepwbodv amd ta decud ¢ doouévng ainbeloc. H otopia o Oa
mpénel  va  Oewpeitor pdévo  por  evkapion  yuoo T pEAET  SlQopwv
OVTIKPOLOUEVMV TOAITIK®OV 1] 10£0A0YIK®OV andyemv, enctdn 1 Konpog népace
KOmoleg 1010{TEPEC KOL HOVOOIKES eumelpleg yupw amd To. YEYOVOTA TOV
axorovOnoav v aveEapnoio TS Kot OV TPOETOIAGAV TO £00POG YL TO
Blawo dSaywpiopd g to 1974. 'Etol, 1 ddackorio 16TOopiKOV mnymdv ivol
EMTOKTIKN Y10 TOVG LaONTEG KO GTIG OLO TAEVPEG TG YPOUUNG OVTITapETaENG,
a@ov aPOPE GTNV AVAYKN OTOKTNONG VTOYVOGING Kol KATOVONGNG TOV GALOVL.
Koatéinge o1, Aappdvovtag vmoyn to cvykekpiluéva otoryeio, mTpoomadeies
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TPOC TNV 16TOPIKN aANBelo pEc® TV TNy®V B TPENEL Vo, TVYXAVOLY GTHPIENG
KOl G €K TOUTOL &lval gU@OVES OTL TO TPEYOV EKTOOEVTIKO YEYOVOS €lval
ONUOVTIKO, 0pOV OVIUTPOCSHOTEVEL TO CNUEID eKKIVIIONG Y10 TOVG paONTES, Vo
pdbovv o évag tov GAAO pECE® TNG TOPAOOONS KOl TNG KOvATovpoc. O k.
Xopordumroug oOAOKANP®MOE TNV OMAIL TOV ELYOPIGTMOVING TOVS OLOPYUVAOTES
KOl TOUG GUUUETEYOVTESG Kol evyNOnKe KaOe emttvuyia otnv KONAON.

O k. Avit EPI'KIN, Exnpocownog tg Tovpkokvmplokng Xuvreyviag
Exnondsvtik®@v Méong Exnaidsvong, KTOEOS, ftav 0 endpevog ouAnTig.
O «. Epyxiv kadmooOpioe OAOVG TOVG GLUUETEXOVTES KL evyapiotnoe Tov Outho
[otopwod Awrdyov kot ‘Epgvvag, o0nwg kot 1o XvuPovio g Evpomnc.
Emonpove 6tt 1 KTOEOS epydletot yio TNV emavévmon Tov vnolod Kot 0Tt
nwhvta BOewpovoe mapopola yeyovota onuavtikd. H aroostBion yeyovotwv oev
Bewpovvtav moté amotedecpatiky] péBodog ndnong kat o k. Epykiv mpoétpeye
TOVG EKTOOEVTIKOVG Vo PdAovv Kotd UEPOG TOAMES Ko TANKTIKES pHeBOSOVS
dwaokariog Kot ekpadnong g otopioc. Tovg kdhese va VIOOETNGOVY TIG VEES
1efodo0vg TOV TPOTAONKAY GE TPONYOVUEVO EPYACTHPIO KOl VO, GUVEYXICOLV TN
ocvvepyacia mov avartdynke, toviovtog 0Tt o1 ekmodevTikoi eivar vrevhuvor
Y10 TNV EVIUEPMGT] TOV KOWVOL YOP® OO TIG VEEG TPOCEYYICELS OTNV 16TOpin Kot
mv mpodbnon ¢ epnvng ovti tov  moAépov. «EAAnvoxvmplot kot
Tovpkokvmpror Encav pali yio ToAAL ¥pdvia, TAVIPELTNKAY O EVAG TOV AAAO,
gpyaotnioy kot omwovdacav pali, popdactnray v idto KovAtovpa. Eviovtolg,
E€veg OLVAUELS TTapevEPNOCOV KOl ECTPEYOV TOV EVAV EVAVTIIOV TOL GAAOL UE
amoTtéAecpo Vo Toug ywpicovv. Ot ekmaidevtikol o mpémel voo oKeEPTOVV TIC
UEAAOVTIKEG YEVEEG, Ko 6T PAom €vOg Kowvov maperbovtog, va Bondncovy va
onuovpynBel o BeTiKy] AVIIHETOMION TPOG TOVS CGLUTATPIOTEG TOLG. H
avabe®pnon TV OYOMK®OV EYYEPOIOV KOl 1W0O0UTEPOS 1 AQUIPEST] TOV
APVNTIK®OV, GTEPOVUEVMV OVEKTIKOTNTAG KOl EOVIKIOTIKOV 10DV, NTOV £VOC
TPOTOG Vo TETOYOoLUE apotPaio cefacuody, sime. O k. Epykiv dwafefaimoe tovg
ovupetéyoviec 6Tt 1 KTOEOS 0o vmoompiler kébe Spootnpiotnta mwov
Baciletar oe avt) v avtiinyn. KatoAnyovtog, e&éppace v kavomroinon
TOV Y10 TO YEYOVOG OTL oL AKOUT GOPA L0l GELPA A0 EVOLAPEPOVTO EPYOGTHPLN
elye apyloet.

mv ouMa tov o K. Xevép EATZIA, T'evikog Ipoppoatiog g
Tovpkokvrprokng Tvvreyviog Aackdrov, KTOS, vroypdpce ™ peydin
onuocio tapopolwv epyactnpiov wotopiag. O k. EATUA £dwoe éuepaon, emiong,
o1 onpacio vo avortuyfel Eva Aaikd kivipo Kol oy avaykn onme ackndet
mieon 6ToLG TOMTIKOVG omd T0 Aod Yio va eméABovy aAlayéc ot ddackoiia
Kol ekpadnon g wotopiag oty Kompo. Ymootpiée o0t1 d¢ Oa Empeme va
VILAPYOVV OPOL OTTWG «O AAAOCH, «EUEIQ» Kl «ekelvoy, aALd avTiBETmC Empene
VoL VTTAPYEL TO «EUEID) MG 0 LOVAIIKOG TPOTOG oL Bar 0dNYNGEL TNV E1PTVN KO
TNV EMAVEVOOT]. ZUVEXIGE AEYOVTOG: «OEV OVOUEV® OO TOVLG E01KOVG Omd TNV
Evpdnmn va pog mouv mmdg vor AVCOLHE To TPOPANUATA oS, 0OV Kol GTO
mopeABov  katopBmoape va Avcovpe povolr To TPOPANUATA pog.  Avtd
UTOPOVUE VO KAvovpe Kol Topay. Anlmoe 6Tt ot Komprot Oa pmopovsav va
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AMooovv To TOMTIKO TOLG TPOPANUE HEG® TOL OAOYOV, TNG EMKPLVOVG
emKowvoviag Kol Tng ovvepyosiog, YU avtd Kot n otabepr] vrootpiEn g
KTOS ot Sopydvmon tétotmv onuoviikdv spyaotmpiov. «H pepikn dpon
TOV TEPOPWOUOV  otn  dwokivnon vrevBopiler 6t1 MOAAG pmopovv  va
emrtevyBovv péow g cvvepyaciogy, Tovice 0 k. EATCIA ko katéAnée Aéyovtog
o1t o1 Kvmpior Ba mpémel va ouveyicovv va epydlovtal amd Koo LIEp TG
EPTVNG KL TNG EMAVEVMOOTC.

O k. TI'avvog XQKPATOYY, Exapocomoc g Opyavoong Eimvov
Agrrovpyov Méong Exnaidocvong Kompov, OEAMEK, yopétice Ttic
oLVTEYVIEG TOV EKTOOEVTIKMOV Kol TOVG AAAOVG GUUUETEXOVTEG KL EVYOPIGTNGE
TOVG S1OPYOVAOTESG Yo TV TpockAnon. Eine 611 ekmondevtikd yeyovota, dmmg ta
o e£EMEN epyaotipia, o pmopovoay va cuUPEAOLY GTNV TPODONCT GTEPENS
1GTOPIKNG oKEYNG Kol dtaldyov otnv Kompo, ko 61t avtd givor Pacikd ototyeio
YL TNV «OO3PACT)» Ao TOV €PLIATN TOV TaPEABOVTOS Kot Yol TN SCPAALOT
elpnvikov péEAAovtoc. «Eav 1 1otopia eivol OVIOG Lo GUCCMPEVCT EUTELPLOVY,
glne, «to6TE OLTA TO. EPYOOTNPLO, TO Oomoio oyetilovtol UE TNV TOATIOTIKN
duaotaon g otopiag g Kompov, vampetodv v eEng Pacikn BiAtoypaeikn
apyn: €6V YPNOILOTOLOVVTOL SIOPOPETIKES IOTOPIKEG TNYEG OC AVAPOPd, TOTE
wa mo gvpeia dmoym g otopiog g Kompov Ba ivar duvatd va emtevyOei».
«Avapoeiforay, mpdcbece «n otopio g KOmpov eivor pokpd kot €xet
EVOOUOTOOEL TG TOADTAELPES QAcel TG avOpomivng dpactnpiotroc. H
peAétn ko n e&étacn OA0L TOL PAGUATOS TV AVOPOTIVOV OpaCTNPLOTHTOV
tov TapeABOVTOC, Oa 0dNYNoEl TOvg HOONTEG KOl TOVG EKTALOELTIKOVS V.
KAVOLV TIC amopaitnTeC eKEIVEG GVYKPIGELS, 0OVTMG MOTE VO, TPOGOOPICOLY TIC
SOPOPES KO TIC OLOIOTNTEG KOl VO KATAAABOVY KAADTEPO TIG GLUTEPLPOPES KO
TIC mpooeyyicel. Avtd pe m oepd tov Ba 0dnyoboe Ge o KoAVTEPN
KOTOvOnon Tov «AAAovy, 1M omoio eivar avaykoio yoo tmqv Kompo». O «.
2OKPATOVG GUVEYXAPT] TOLG JLOPYOVOTEG Y10, TIG TPOSTADEIEG TOVG KL gvynOnKe
Kk&Oe emruyia.

AvokeQorol®on TV gpyociov TG oiopéiewng — Ewoayoyn ota
gpyacTipLo.

H k. Tatwava MINKINA-MIAKO, Awv@vvrpro oto Tpnqpo Exnaidocvong
otV lotopio, Zvoppodio g Evpanng, eE€ppace v extipunon g mpog Tic
CUVTEYVIEG TOV EKTTAOEVTIKMV Y10, TV VTOGTNPIEN TOVG KOt EVYOPIoTNGE Y TA
KaAd Toug Adywa. Ymoypappioe 6tt 1o Zopfodito g Evpdnng dev emPaiiet
anopdoelg, aAld popdletal TiIC eumelpieg mov KEPOIGE GE AAAEG YOPES KO
eépvel avOpomoug pali yio va Hotpactovy Kat vo su{ntnoovy 10éec. Tovioe 0Tt
avtd glval &vag amd Toug KLPLOLS GTOYOVS TOL ZvpPovAiov g Evpdnng kot 6Tt
To. gpyactiplo givor éva mOAD KOAO TAPAdELYHO. OLTAG TNG TPOCEYYIoNG.
[Tapopola, Ta epyactnpla Bpiockovroar oty 1010 YpopUn HE TIG TPONYOVUEVES
dpaoctnpdtteg tov  XvpPfoviiov oto vnoi, agod otnpilovtar oV
mpaypotikotnta g Kdmpov ®g po moAvmoMTicukn yopo, KaAwcsopilovtog
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GUUUETEXOVTEG OO OAEG TIG KOWOTNTEG KOl KOADVTAG TOVG VO EPYOSTOVV Od
KOWOU.

AAMog évag onuavtikdg otodxog tov ZvpPoviiov g Evpodmng eivor va
Bondnoetl avOpdTOVS Vo avamTOEOVV TIC YVMOCELG KOL TNV EVIUEPOTNTA TOLG Y10
TOV KOGUO oTOoV omoio (ovv, emeldn 1 1otopia dev ivar Hdvo yoo 10 Tapehfov.
Inueimoe O6TL N KOTOVONGT TOV TAPOVTOS Kot TOL TapeABOVTOC, TpoeTolalet
évav KoAOTEPO KOGHO Yo Tovg padntés. H obyypovn {on yapoakmpileton amnd
TNV TOYKOGUIOOiNGon, o Jwdkacio, 1 omoio onuadevETOl omd TNV
TOMTIOTIKT] TOAVHOPPio. MG TO KUPLO NG ovotatikd ™G Etol, to va punv
yvopilel kdmowog Y tov dAAo Bo pUmOopovcE VO AMOTEAEGEL TN EVIACTG.
Xuvenmg, to XvuPovAto g Evpanng éxet d1ttd 6TOY0: 0) GTOYEVEL GTO V.
BonBd tovg paOntég va avamtHGGOVV TIS YVAGELS TOLG Yo TNV KOWN TOVG
IGTOPIKN] KOl  TOMTIOTIKY] KAnpovopd, 1 omoio &xel  eumotiotel e
TOWIAOLOPPiaL, EVIOTE LE GLYKPOVOIOKEG KO KATOTE OPAUOTIKES TAEVPES, PB)
GTOYEVEL GTO VO, OVOTTTOEEL TIC OEEIOTNTEG KO IKOVOTNTES TTOV €lvoil avorykoieg
oTOVGC HoONTéC, Yoo voo Katovoovv Kol vo {ouV G€ éva KOOGUO TOMTIGUIKTC
TOWIAOLOPPTG, OTTMG elval 1 IKOVOTNTO VO, GKEPTOVTOL KPLTIKE, v eKQpalovv
Kot vo. oot pilovy TV Amoyn Tovg, Vo aKOVVE Kal vo GERovTal EKEVOVG TOV
€YOVV JLPOPETIKY ATOYT Kol KOVATOVPO KOl Vo TPOowOohV EMYEIPTUATA TOV
va vrootnpilovror oand omodekTikd otoyeion kKo ovifmmon. Tw va
eMTELYOOVV AVTA, VITAPYEL TAVTOTE AVAYKN GEPACHOD TOV KOOV a&ldV, OTMG
emiong M oavaykn pog Kowng pebodoroyioc, m omoio vo pmopel va
ypnoorombei, dtav TopovctdlovLE Lo TOMTIGTIKY) TOIKIAOLOPPIaL.

H x. Mivkiva-Mikko tovice 0Tt 6A0l {oOue o€ éva TOWKIAOUOPPO TOALTIGTIKAL
KOGLO Ko ¢ €K TOVTOL OAOL AVTILETOTILOVUE TAPOUOIEG TPOKANCELS. AVTEG Ol
TPOKANGELG ONUOVPYOVV piol KO fAom yia £va Kotvd G6TOYO KoL Yo ovTo ivart
onuovtikd vo gpyactoope oamd kowvov. Tovice emiong 011 o1 emitvyieg
TpoNyovpEVAV dpactnplot)teov oty Kompo 1Ntav amotéhespo mpocekTikon
oyedlacpoy  Paciopévov otV VIOGTHPIEN KOl OVOTPOPOSOTNGN TV
CLUUETEYOVIOV, KOl TNV TPOTOPAUCKEVOACTIKY] BVEALN 106DV OVAUESH GTO
Xvppovio g Evponng, tig Zuvdwariotikég Opyavacels tov Exmodevtikmv
(KTOEOS, KTOS, OEAMEK, OATEK, ITIOEA) ko1 tov Outho Iotoptcod
Awoddyov kan ‘Epevvag. H k. Mivkiva-Midko emonuove 0Tt pe TV avioaAloyn
TANPOPOPIDV, KATL TOAD evdlopépov kol ypnowo Oo umopovoe va
dnovpynBei, oyt novo yuo v Kompo addd ko yia dAreg yopec. [Ipochece 0tL
avTd TO gpyocTNPLo €lvol eEQPETIKA, O10TL &lval WOOITEP®G TPAKTIKG KO
oyxetilovtol dpeca pHe TIG OVAYKES TOV HOONTOV KOl TOV EKTOUOEVTIKOV.
AmotehoOvTol EMiong amd o avEIEKT OUAd0 EKTALOELTMV, 1) OTtoia efvor ol
EVIEAMG KovoOpylo, avTiAnym yuo ta epyactiplo Tov Zupoviiov g Evponng.
[Mo v Tpoetoacio Tov TPV epyactnpiev, 600 eKTodELTEG amd TV Kompo
Kol €vog amd o GAAN EVPOTAIKY YDpa epydotnkov okAnpd, ovtdAiacov
AmOYELS LEGO GE JLAPOPO EKTOOEVTIKA TAOIGLIOL [LE GTOYO VO TPOETOLUACOVV
TPOTLTTOL GYEINL LOONUATOV KOt EIGTYNOELS Y10 TN PNOT IGTOPIKAOV TNYADV Y10,
TN OWACKOAlL TNG TOMTIOTIKNG KOl KOW®VIKNG totopiag g Kompov.
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Svumepoacpotikd, N k. Mivkiva-MiAko gvuyopictnoe TOVG GUUUETEYOVTEG Yio
TNV TOPOLGIN TOLG K01, GE MO TO EVYAPLOTN VOTA, GYOAlNCE OTL O HEYAAOG
aplOpuog twv cvppetexdvtov delyvel Eekdbopa 6Tl Ta gpyastiplo oV TOGO
EVOLOPEPOVTA KOl EAKVOTIKO OCO KOl TO TOYKOGHO TPOTAOANUO GTO
T0dOCPALPO, TO OTOT0 TPAYUOTOTOLOVVTAV TIG 1016 eKEIVEC UEPEG.

H k. Mivkwva-Mikko €dwoe ot cuvéyela o Prjpua oty [lpdedpo tov Opilov
[otopwod Awrdyov ko ‘Epevvag, Ap. Xapd Maxpoyidvvn, n  omoia
mopovcioce 10 AoknNTkd XvpfovAto Tov Opilov Kot TOVG EKTAIOEVLTES, Kol
avaQEPONKE TEPIANTITIKA GTO TPOYPAULLLLOL, TO TEPIEXOLEVO TMV EPYUCTIPIOV KOt
1 01001K0Gi0 GUUPETOYNG GE OAOL TO TAPAAANAO EPYOCTIPLAL.
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MEPOX II: EPT’AXTHPIA






EIZATQI'H

Tnv ohlopérela axkorovOnoe n oeaywyn SOPACTIKAOV £PYACTNPIOV Yo TN
YPNON TOV 1GTOPIKAOV TNYOV KOTE TN O000KAAio TNG TOMTIGTIKNG Kot
KOWmVIKG otopiag s Kompov. Avtd ta epyactipla opyavadnkoy pe t€1o10
TPOTO, OVTMOC MOTE Ol GLUUETEYOVTEG VO TEPAGOVV KOl 0TO TOL TPiOL EPYAGTIPL.
Ta epyaotipla mpaypotomomdnkayv o€ tpion dSPOPETIKA UEPT: 0TO0 ANodpa
[Mahag, to Kévtpo JW Fulbright xow oto Ivotitobto Goethe. Zto KkdOe
EPYOOTNPLO VIPYAV TPELS eKTandeVTES: Vo Kidmpiot (évag EAAnvokvmplog kot
évag Tovprok\TPLog) Kot £vag amd KAmolo AALO KpdTog HEAOS Tov XupfovAiiov
g Evpomne. [Mapdvteg Ntav oe kdbe epyaotnpio kor EAAnvokdmpror ko
Tovprokdmplol mpakTKoypdeot. To epyactiplo EMKEVIPOONKAY ©E TPELG
Oepoticég evotntec:

1. ot xpNnon 16TopPIKAOV TNYOV Yo TN dackaiio TG 10Topiag TOV ToUdLDV:
oK epyacio — wodid ot petarreio otnv Kompo 10 190-200 awva,

2. om yxpnomn myav and tasldiwteg mov emokéPOnkav v Kompo yu
dwaockoAio NG KOWOVIKNG KOl TOMTICTIKNG 10TOpioG:  avapOpES
TaLTOV Y10 T Kurprokd maldpio To 190 awmva,

3. om YPNON 1GTOPIKOV TNYOV KATQ TNV TOPOLGINCT] TOL POAOL TMOV
yovoikov oty otopia g Kompov: yovaikeg ot younio mwopddoon 1o
19°-200 audHva.

SOUPETEXOVTEG KOl om0 TIG OVO TAELPEC NG OMPLOTIKNG  YPOUUNG
gpyaotTnKoy omd Kool Kol TPOETOIHAGHV GYEO0 LOONUATOG GOUG®VA LE TO
O TOVG EVIOPEPOVTA, TIG 1OEEG TOV TOPOVGIOGOV Ol EKTALOEVTEG HECH TV
KOV TOLG TPOTHTT®V GYESIWV HOONUATOV Kol oo Lo EVPEiD EMAOYN TNYOV.
Avtég ol mmyég emAEYNKOV KOl TPOGOPUOCTNKOV OTI OVAYKEG TMV
epyootnpiov amd tovg ekmadevtég o€ cuvepyosio pe tov Optko Iotopucod
Awoddyov kar Epevvog kot to Zopfovito g Evponng.

OpyovoTikn ooun TV epyactnpiov

Ta epyactplo opyovoOnkay omd TPES EKTOOEVTEG GTNV OYYAIKT] YADGGO.
2115 OHAdES TPOGPEPOTAY SLEPUNVEID OTA EAANVIKA KOl TOVPKIKA. TN O1dpKeELn
KkéOe epyaotnpiov, pH OUAdE EKTOOELTMOV TAPOLCINGE TO £PYO  TNG
YPNOWoOToOIOVTAG Oldpopeg myég oe kabe Oéua: emtoypagies, Keipeva,
TOMUATO, CLUVTOYES, COYPUPLEG, KOGTOOUN, OTiYOoVE K.6. ALT M €l00y®YN
amoteAoVVTIOV omd éva oy€do pabnuaTog mov £0e1yve TAOGC Ol TNYEG Yo TNV
TOMTIOTIKY] Kot KOw®ViKY] 1otopio g Kompov pmopodv va eviaybodv
TPOKTIKE PEcO otV TAEN, OTMC emiong Kol omd EPMOTNUATO KOl EPYAGIES Y0
oG padntég mov PonBovv Tovg EKTAOELTIKOVS VO ASIOAOYNGOVV TN YVOGN
Kol TG KovoTTeg TV pobntdv. Avtd 1o pépog sixe duapketo 30 Aemtd. X
ouvéyela, 00ONKay 6e OAOLG TOVG GLUUETEXOVTES TOPOUOLEG TINYES Yo KAOE
Bépo kol Toug (ntOnKe vo TPOETOYWAGOVY TO KO TOLG GYES0 LB LOTOG.
Avto t0 pépog eiye dapkeln 60 Aemtd KO Ol cvUUETEYOVTEG EMEAEEOV Kot

149



YPNOOTOMNGAV  TNYEG  EMKEVIPOUEVES KOL TAPEYOVGES  OUTIOAOYNUEVEG
TANpoopieg Yo Ta akoOAovBo onpueio:

NAKIOKT opddaL,

titAo padnuortog,

MG TO AN U0 eVTACGETAL 6T S10aKTEN VAT,
noteg mYEG Bal xpNGYLOTOMGOLV,

TG Oa YPNOUOTOM|GOVY TIC TNYEG,
TOPAOETYLOTO EPOTNUATOV,

TG ot amovtnoels Oa agloroynBoiv.

Nowunhkwd -

OLot ot cuppetéyoveg iyav kKAnOel ek TV TPOTEPMV VAL PEPOVY KO TIG OKES
TOVG TNYES, OYETIKEC He To Bépata tv epyastnpiov. Avtég astomomonkay
KOTO TO £PYACTNPLO Yot TO OYE010 HaBNUaTog aAAG Kol HE TNV TPOOTTIKN
a&lomoinong Toug 6e HEALOVTIKO Today®yikd vAko. Ta amoteAéopata g
OUOOIKNG €PYACIOC TV GLUUETEXOVTIOV TOPOVGLACTNKAY KOl GYOMACTNKOV
and dAhovc ovuppetéyovieg to terevtoaion 30 Aemtd. XN SlApPKEWD TOV
ePYOoTNPi®V, Ol GLUUETEXOVTEG TOPYayov OEOAOYO LAIKO Kol avEmTuEov
OMMOVPYIKES 10€EG Y10 GUYKEKPUEVES MAOKES OHAOES YOp® Omd TN YPNoN
IGTOPIKOV TMYOV KATA TN OWACKOAID TNG TOMTICTIKNG KOl KOW®MVIKNG
otopiag g Kompov. Zto téhog KGBe epyactnpiov, 660nke ypdvog GTOVG
CUUUETEYOVTEG VO GLUTANPAOCOLV T  EPOTNUOTOAGYIR aSloAdYNoNG Kot
KAMONKav vo S10TVTOGOLY TNV KPLTIKY| TOVG OTTMG KO TIG TPOUKTIKES EICTYTCELS
TOUG Yoo TO HEAANOV. ZTO O€VTEPO WEPOG, TOPOVGLALETOL W10 AETTOUEPTC
TEPLYPOPT TOV TPOTLRIWV GYESI®V HLOONUATOV, TOV dPACTNPLOTHTOV KOl TWV
EPOTNUATOV, TOV EMAEYUEVOV TNYAOV KOl TNG GLUUPOANG TOV GUUUETEYOVIWOV
otV KoTtdptTion TV oyediov padnudtov. Avtd mov akolovbel sivor po
TEPIANYN TV  OPOCSTNPOTHTOV VIOV o  KAOE epyactiplo, OMMC
KOTOYPAPNKOV 0O TOVG TPOKTIKOYPAPOVC.

Iepreyopevo kar Epmerpia
Epyooctipro 1 pe 0épo «Xpnolpomoi@dvrog 6Toplkés aNYES KOTa TN
O0UOKOALL TG 1OTOPLOS TOV TOOLMV: TOWOKN €Pyoacio — Tood OTO

netorrgia e Kvmpov to 19-20° avdvar»

Exnawdevtés: k. Aovica NTE MITIBAP MITAAK
Ap Ntihék AATIO
K. Mdaproc EITAMEINQNAAX

Ipaxtikoypagor: k. Péva XOITAAPOY xo k. Payin OZTOYTZIAP
Ot ekmoudevTég TOPOLGIOGAV TOVG E0VTOVG TOVLG, KOAMGOPIGOV TOVG

GUUUETEYOVTEG KOl KAAEGOV TOVG EKTOLOEVTIKOVS VAL GYNUOTICOVV TPELG OUAOEC,
o yio kafe Pobuida exmaidevonc: Anuotikd (pe Eueaocr oe modld NAKiog
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8-11 ypovav), T'vuvdcio (pe éupaon oe modd nlkiag 12-14 ypovav) kot
Avkelo (pe épupoaon oe moudd nikiog 15-17). O k. Mdprog Emapevovoog
napovcioce to Oéua «Iloadikn epyacio — madld oto petaireio g Kvmpov to
19°20° oucdvor pe oxédia pobnudtov kol dpactpidtTeg Yo To Todid ToL
onuotikov oyoieiov, M K. Aovicoa Nte MmBap Mmiok vy moudd ToL
yopvaciov kot  Ap Ntikék Aatigp yia mwodd tov Avkeiov. Kowdg onueio
AVaPOPAS KO Y10 TOVG TPELS NTAY TO KOO TapeABdv twv epyalopeveoy moudidv
otnv Kbmpo.

O «. Ermapeivovoag e€nynoe 0t 6t0Y0G TOL £pyactnpiov Ntav va pnabovv ot
CLUUETEXOVTEG VIOl TN OLYKEKPUWEVN KOTAGTAOT YOP® Omd To TS TOL
epyalovtav ot péca tov 20 awdva oty Kompo, eEetalovtag Oépata oyetikd
pe v modwkn epyacio. [Ipoécbece Ot emikevipobnkav oe o600 O&upata:
“yprnata evavtiov ekmaidgvons’ Kot ‘0 pOAOS TV Todldv oty owkoyévewn’. H
K. Nte MmBdp Mrhok kor n Ap Aatiep tOvicay ) onpacio g yvoong yopo
and Vv kowvovikn dvvopkn egetdlovrog Oépato aAlayng, CLVEXEWNS KOt
molvmpiopatikotntag. Kot ot tpelg ekmodevtés ypnoyonoincay tnv il
pefodoroyia Yo vo mapovctdoovy ta oxédte Ladnudtov Toug, o Kabnkovia
KOl TIC OpacTNPOTNTEG OTO EPYOCTNPLO T.Y. MW OpocTnpoOTNTOL Yo,
mpoBépuavon, avdivon tov TNYOV (KEIPEVO KOl OTTTIKO VAKO) Kol OUOOIKN
ocvlnmon/epyacia. Ot ekmadevtég mopovoiacav emiong evpeiog YOG
dpaoctnpidtteg Ko glonyninkav moArég dwdakTikég peBddovg mov  Oa
Umopovoay TOAD €0KoAa va v1oBeTBOVV Amd TOVG EKTOOEVTIKOVG HEGO GTNV
TaEN. X1 O1dPKELD TOV TOPOVGLAGEDY TOVS, Ol TPELS EKTALOEVTEC TOVIGAV OTL
TO EPOTNUOTO KOl Ol OpAGTNPLOTNTEG £vOG pabnuatoc 1otopiag Oo mpémel va
oyetiCovtal aueca pe tig mnyéc. EmumAéov, ta modid mpénel va pabovv nag va
EMAEYOLV TIG MO KOTOAANAEG Tnyéc, oUTwG Mote vo eivar oe Béon va
QTOVTNGOVY EPOTNUOTO TOL 00NYOVV GE YEVIKN KOTOVONOT TOL OEUaTOG, Kot
GTN OCULVEYEWL VO TPOYWPTNGOLV GE EPMTNUOTA OVOIKTOD TOTOL, TO OTOiN
TPOM®OBOVV TNV KPLTIKT Kol ONUIOVPYIKT CKEYT).

O k. Emopewvavoog mapovsioce Tig mnyég Kot vréfore 600 epotiuato: ‘Toto
NTAV TO OQEANUOTA OO TNV €PYOcio oTa peTaAAeia;’ Kol ‘Tt £100V¢ OLGKOAES
avTILETOTLOV 01 LETOAA®PVYOL, . Avartoocsovtag To OEua, elonyaye pio GAAN
dpaoctnpdttae M omoion otdyeve otn  Pertioon TNC  KOVOTNTOS TNG
emyelpnuatoroyiog. Ot GUUUETEYOVTES YOPIGTNKAV GE OPAOES Kot KANONKaY Vo
oynuoticoov éva dlaAoyo avdpeca o€ 00  UETOAA®POYOVG — O £VOg
TOPATOVIETAL Y10 TN OVGKOAN KATAGTOGN Kot 0 GAAOG Tov divel Bdppog. Xt
ouvéyew, N K. Nte MmBap MrAdx mopovciace T YEVIKY YVAOOT TOV TPENEL VAL
amOKTcOVV Ot Lafntég Tov yopvaciov yia to Oépa. Avébeoe kabnkovia OmmG:
‘yage otig myég cov, Ppeg Kot OMUOVPYNCE €V KATAAOYO UE TIG
OVYKEKPLUEVEG OPACTNPLOTNTEG TOV OOV OTO. UETAAAELD, TIC €pyOcies Kot
v tomobecio tovg’. H Ap Aatip mapovciace dpactnplomteg yio. moudid
Avkeiov YOpw amd v KovATovpa Kal TIG a&ieg TG KLTPLOKNG Kowmviag ota
uéoo tov 20% adva. 1o téhog ¢ mapovsiocnc g vréfaie To. okOAoLOO
gpoTNHaTA: “yioti £€vog VOLOG TOV omayopevel TNV Toudikn epyacio dev eivat
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eyyomon 6t o Toudid oe Oa epydlovrar;’ Kot ‘Tt pog AEel avtn 1 TANpoPopia
Y100 TNV KLTTPLOKT Kowvamvia 6to, péco tov 20°° cudva’.

Metd ™V 0AOKANp®OOT TOV TOPOVGIAGEMY TOV EKTUOELTOV, N K. N1e MmiBdp
Mmhax mpoy®pnoe He TO OEVTEPO GTOXO TOL EPYOCTNPIOV, O OMOi0g MTOV VO
000el M OLVOTOTNTO. GTOVG GULUUETEXOVTIEC VO €PYOCTOUV UE TNYEC Kol VO
TPOETOUACOVY TO. OIKA TOLG pobnpata. Atovepndnke ol €mAOYN YPOTTOV
TNYOV KOl EIKOVAOV, KOL Ol GUUUETEXOVTIEG epydotnKav o€ ouddeg yio 20
epimov Aemtd. Ot eKTOOEVTEG KIVOOVTOV HEGO GTO YMPO GLUUETEXOVTOS OTIC
opddec, vroPondavtag T GVINTNGEIS Kol TAPEYOVTAS EIGNYNOELS, 10EEC Kot
vroPdAAOVTOG ‘TPOKANTIKA €p@TALATO YOP® amd T doun TV oxediwv TV
podnuatov. Ta epyaocmpio olokAnpobnkov pe v mapovciocn omd
EKTPOCHOTOVS TOV OUAOMV TOV KOONKOVI®OV, TOV OpUCTNPOTHTOV KOl TOV
We®v mov etoipoce kdbBe opdda oto mAaiclo Tov oyediov paduATOC.
AxoAo0ONGCE YEVIKOS GYOMAGHOG OO TOVG CUUUETEYOVTEG,.

Epyactipro 2 pe 0épa «H ypiion mny@dv amd tosloidTeg IOV EMOKEPONKAY
v KV7po Katd ) 61006KaAIG TG KOIVOVIKIG KOl TOAMTIGTIKIG LOTOPLOG:
Ta&OLATES Y10 TO KVAPLOKE walapra To 19° advo»

Exnawdevtéc-epyoyotéic: k. Mapdiav KAPBEA
K. Méte OI'OYZ
Ap Zrovpovra OIAITTIOY

I[paxtikoypagor: k. ' Een IQANNOY kot k. Tovyuna TTOYPOYN

To epyaoctplo GpyLoe LLE TOVG EKTALOEVTEG VO, TAPOLGLALOVY TOVG EAVTOVG TOVG
otovg ovppetéyovies. O k. Mrpawov KdapPed mpdtoc tOvice T onuoacio vo
avalntel kavelg koo TOmo Kol aéleg, OmMMG €MIONG KOU TNV TOALTIOTIKN
molvpopeio. otov KOcpo onuepa kKor oty Kompo 1dwitepa. Eime 611 o1
EKTTOOELTIKOL Ol TPETEL VOL EMKEVTPOCOVY TO EVIOPEPOV TOVG GTI| YPNOT| TOV
OV YOV Kol oTIC dVO TAELPEC NG OYWPICTIKNG Ypauuns. E&Enynoe
doun Tov gpyaoctnpiov Kol avépepe TOV KOPLO ©TOYO, O OMOI0g MTOV VO
TPOETOLUACTOVV GYEd padnudtov yio pedhovtikny yprion otg taées. H Ap
2rovpovia OUMrToL TOPOLGINGE TEPIANTTIKA TIG TTNYES TOV EMAEYNKAY Y10, TO
gpyaotnplo. Ot ypantég mnyég davepnOnKay 6TOUS GUUUETEXOVTEG, EVM EIKOVEC
tomobetOnkav ota tpamélio. Xtn Paon avTtdv TOV TNYOV, 01 EKTOOEVTESG
glonynOnKav oplGHéEVES OpaoTNPLOTNTEG TIS ONOoieg Ol eKmadevTiKol Oa
UmopobGay v, (PNOLUOTOmGouy oty taén  pe  tovg  pafdntés. Ot
dpaoctpdtteg  yopiomkav oe:  Anupotikd  (8-11ypovovg), Tvuvdoio
(12-14ypovovc) kar Avkewo (15-17ypovovg). Ot ekmoudevtikol kAnOnkav vo
ATOVTCOVY KOTA TG0 NOEAAY VO GYESIACOVY TO O1KO TOLG HABMUA 1] VO TOVG
d00ovv opiopéveg katevBuvtnpieg ypappéc. Ot ocoppetéyovieg emnédeav 1o
devtepo kot o k. KapPed mapovciace éva detypo oyediov pabnuatog yo to
yopvaowo pe 0épo ‘Tlalapia otnv Kbdmpo’ mov mephdpufove otoyovs Kot
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padnookd amoteléopato, pOTHHATA dlEPEHVNONG, EIGOYWYN, dpacTNPLOTHTA
npoBépravong, oAopéAlEln, OUOdKN epyacia, cvumépoacpa, Ekbeom, Kot
avaTPOPOdOdTNOT).

21N GLVEYELD, Ol GUUUETEYOVTEG GYNUATIGOV TPELG OpAdes: Anpotikd, M'pvédoto
kot Avkelo. Me Bdaon tic mpoavapepbeiceg katevBuvinpleg ypappéc, ot
OCLUUETEXOVTEG OO SLAPOPES KOWOTNTEG EVEMAAKNGAV O©E Mo OlodKacio
EMAOYNG TNYADV KOl GTOV KATAPTIOUO oyedimv podnudtov, ta omoia apydtepa
EMPENE VO TOPOLGLAGOVY GTOVG LIoAoimove. H opadikn| epyacia dpyioe pe v
AVAYVOOT] TOV TNYADV. XE OPIGUEVEG TEPIMTMGCELS £YIVE KOTOVOUN €PYAGING,
omov o Kabe évag ddPace o Ty Kot TNV Tapovcioce oe OAN TV opdda. Xe
GAAEG TEPIMTMOELG, TO KOONKOVTO TG avVAYVMOOoNS Kol TNG Topovsiaong OAwv
TV TNYOV ovéELaPe Evag povo ekmondevtikds. ‘Evag dAlog tav vevbuvog yia
MV Katoypoen Tov 1Wedv kol 000 GAAOL Yoo TNV TOPOLGINCT TOV
ATOTEAEGLATOV.

[ToAOg ypoévOg aplepdbnke oty emAoyn tov mnyov. Ot ekmoidevtikol
ocu{NToav 10 TEPIEXOUEVO TV TTNYDV Kot To yoti Oo Eénpene va emAeyoiv.
‘Eywve emiong avtaAlayn mAnpo@opidv yio To Tt 0100CKETOL GTNV 1GTOPia Kol
OTIG OLO TAEVPEC TNG O MPLOTIKNG YPOUUNS. EmonudvOnke oti o1 mnyéc mov
emAéyovtan Oa mpémel va cvoyetilovrat. [a mapdderypa, o eikdvo Oa mpémet
va ovoyetiletal pe to emleyuévo keipevo. Metd v emAoyn TV Tyov,
aKoAovOnce 18e0fVEAL Yo TIG dpactnprotnteg mov Ba mpémel va mpotadolv.
[ToAlol exkmardevtikol €dmwoov  Eupacn ot  €KTOG  SWaKTENG  VANG
OpaoTNPLOTNTES Ko o yNONKay EMOKEYELS 0 TOALL TAlApLo KO VTEPAYOPEC,
00T®G ®oTe o1 pobntéc va ovykpivovv 10 mopelBov pe to mapdv. AlAot
EKTOOEVTIKOL TOVIGAY TG TO0 BEpa avTtd umopel va ypnoonmonfel oe GALa
padnuata, 6mmg oto ponuatikd 1 ot YA®csca. Ot Tiég Kot ol EKTTOCELG
UTOPOVV Vo, moTEAEGOVV BAon Yo £vo Labnua oto HodnUoTkKG Kot To prpoTo
KOl TOL TOPAY®Y OV (PTNCLULOTOI0VGAY 01 dvOpmmol oty ayopd Bo Ntav po
Boavpdoio Ty yo Eva pabnpa yaocoag. Ot kaBnyntég ot péon exkmaidevon
€0e1&av 1010itEPO EVOLAPEPOV GTNV KOWVMVIKY] KOl OIKOVOMIKY) OMUAGIo TV
ayop®V Yo pie TOAN. LVGYETIGOV TNV AYOPd LE TN UETAPOPE TPOIOVIWV GTO
maldplo kol e&étacav ™ oyéon avauecso oto maldpla, TG TOAEG Kol TOVLG
G1OMNPOSPOUIKOVE 6TAOOVE TG AgVKMGING.

Eved peletovoov Tic mnyég, ot ekmodevtikol £uetvov EKTANKTOL omd TNV
moKAio  avOpodrv  mwov  myowvav  oto maldpu.  Emeonuavav v
TOAVTOATIGUIKOTNTA TNG AYOPES Kol TOVIGOV OTL AVTN 1 TAOT TAEL TIoW TOAAA
xpovia, Kot Ot avutd Bo pmopovce vo toviotel oy Taén. Avt) 1
ocvveldntonmoinon odMynoe o€ pa {ovtovny culntnomn yo 10 TOS ol pantég Oa
UmTopohGOV Vo, KOTOVONGOUV OTL AvOpmmol omd SPOPETIKO TOMTIGTIKO
napeABOV cuykevipdvovtay ota maldapla kol epydloviav pali epnvikd. Onwg
oYoMace évag amd TOLVG GLUUETEXOVTEC, TO KVUPLO EVOLPEPOV TOLG MNTOV TO
eundépo  (ayopd wor mwoAnom). To epyactnplo OAOKANPOONKE HE TIC
TOPOLGLAGELS KAOE Opadag, ol omoieg otV TAEOYNGio Tovg PacioTnKoy GTIC
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KateLOLVTNPLES YPOUUESG TOV OYedIOV HABNUOTOC TOV Ol EKTANOEVTESG TTaPELy OV
amd Tpv. ATAVINGOV £TG1 TOL GUYKEKPLUEVO, EPWTNLOTOL.

Epyactipro 3 pe 0épa “H yp1jon 16T0pItk@V T yOV KOTA TNV TOPOLGIaCT
TOL PpOLOV TG YVVaiIKAG 6TV toTopia TS Kvmpov: o yuvaikeg oty
yopnie tapadoon to 19°-20° cudva”

Exmodevtéc: k. TCov XAMEP
K. NtepPic TXIOMOYNOI'AOY
K. Zayapovio MAAA

Hpoaxtikoypdagor: . Xpiotiva KAOYAAA xot k. Movotagd TOYNTEMITIAEK

v apyn tov gpyacstnpiov o k. Tlov Xdauep mapovsiocse Tov €0VTO TOV Kot
TOVG GLVAGEAPOVS TOV, Tov K. NtepBic Tolopovvoyrlov Kot Vv Ka. ZoyopoOia
MoAd, otovg cvppetéyovieg. Metd mepl€ypaye €v Guvtopia Tn dour Tov
epyaotnpiov kKot KabOpPlGe TOV KUPLO GTOYO, O OMOI0G MTOV VO ETOYLUCTOVV
oyxéoa padnuatov, ta onoio Ba propovcav va ypnooromBodv oty 164én. O
k.G Xdpep ovvéyloe meptypdeovtag Eva deiypo oyediov pnadnuotog yloo podntég
['vpvaciov (10-14 ypovov). To oyédio pabnuotog ixe Mon daveundel otovg
ovppetéyovieg kot Pactlotav o o mAeldda myov  (ypomtéc mmyéc,
QOTOYpOQPies, mivakeg Kot dAA) ot omoieg eiyav doBel oTOLG GLUUETEYOVTEG.
Eénynoe 6t 10 oyédo pabnuotog NTav SOUNUEVO HE TETOWO TPOTO TOL Ot
nadntég Ba acyorovvtav pe Bépata mov Ba tovg mpoPfinudtilov. Ot otdyOl
oV padnuatog Nrav va pudbovv ot padntéc va Ppickovv mAnpopopies amd Tig
mmyés, va Eeympilovy avapeso oty mEPLYpoaen kot v €€Nynom, Kot va
uropovv va 0dcovy Avcels. Baciopévo oto oyédo pabnuatog tov k. Xdapep, o
K. TolopovvoyAov kot K. MaAd Topovciacay TpoTtdcels Kol pyaciec mov Oa
umopovoay va yivoov péca oty taén. H k. MaAd apykd mtapovcioce Kamoleg
dpaoctnpotrec vy 10 Avkeo (14-17 ypovav) wor apydtepa 0O K.G
Towopobpoyrov kdmoteg opactnploTTeg Yoo T0 Anuotikd (8-11 ypovav). H
Tapovcioon Tov tepAduPave o enideén tov e0ipov ¢ xEvvag pe cuppeToxn
TV GUUUETEYOVTWOV.

2 ovvéyewa, (nmOnke amd TOVG GLUUETEXOVTEC VO GYNUATIGOVY 3 OUAdES Kol
BacioUEVOL GTIC VITAPYOVGES TTNYEG VAL ETOYLAGOLY EPYOCIES KO EPMTIOELS Y10l
NV NAKLEKY] opddo TV HodnTdv Toug m.y. ONUOTIKO, YOUVAGCLO Kol AVKELO.
Ta oyédo podnuatog émpene va Pacilovior oe mnyéc mov d0ONKav GTOLG
ovppetéyovteg. OmolesdNmote AAAEG TNYEG TIC OTOTEG £PEPAV Ol EKTOUOEVLTIKOT
Oa pmopovcav, emiong, va ypnoiporombovv. Emmpdcobera, oe kdbe opdda Ha
dtvovtav dlapdveleg mave oTig omoiec Ba ypapotav To oxédlo pabnquatog. Xe
nepimov 30 Aemtd, ot cvuuetéyoviec o acyolovviav pe cL{NTAOCES Kol
avTuapafEcEls, e PAoN TIG EPMTNOELS TOV AvAPEPONKAV TPONYOLUEVOS. XTNV
TAsoyneia Tov opadwv, to Bépa g cvlrmong frav o tithog tov cyediov
nofnuotog M ot Tyég mov Ba ypnoyomolovvIay. Xe o opddo, ®wotdco, ot
GUUUETEYOVTEG Opyoav Vo ocvulntodv kotd 7mOGOV TO TEPLEYOUEVO TOV
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€PYOSTNPIOL NTAV GTNV TPAYUATIKOTNTO 1) 1I6TOpia 1 HEPOGS TG Bvoypapiag Kot
o1 NTOV TOL Opla. ovapesa ota 0Vo Bépata. Xvlntoayv katd tocov kabe OEua
¢ otopiog, To omoio Ba dwackdtay, Oa Enpene va oyeTileTon PE KOWVOVIKA 1
moATkd yeyovota. Ot cuoppetéyovies culnmnoay Kupiog yu tig mnyés mov o
neproppdvoviav oto oxédl pabdnuotog kot TG dpactnpromreg mov Oa
exterovvtav yu vo e€aybel to kaAvtepo dvvatd amotéhecua oty taén. Ot
EKTTOOELTIKOL YpNnolponoincay Kuplwg €KOVES Kol TIVOKES, VM Ol YPOTTEG
Y& ypnoponombnkay Aydtepo. Otov 1 ETA0YT TOV TNYOV GUUTANPOONKE,
ol ovppetEyovieg ovlnmoav Ti €idovg opactnpomreg Ba mpdtevav. Ot
OpOCSTNPLOTNTES YO TIG OTOIEG EYIVE E101YNOT, UTOpovGa vo, 60000V Kol pésa
010 ePPAAoV TG TAENG Kol TepAapupavay v e£€VPECT TANPOPOPLOV O
ewkoveg ko mivakec. Evad ot ddokadol TV ONUOTIKOV ETKEVIPpOONKAY GTNV
TEPLYPOPT TOV YOLNA®V €8IV Kot 0T cVYKPIoN HETAED EAANVOKVTPLOK®V
KOl TOLUPKOKLTPOK®V  younMov efipov, ot xanyntés tov  Avkeiov
emKeEVIpOONKOY Kuplwg o€ MO 10TopIKES epotoels. Ot kabnyntéc tov
yopvaciov KdAlesov Toug pantég toug va tpoteivouy pio vwoHeTikn pdTNON
yio 10 péddov e Kompov, m omoia va Pacileton oe avtd mov €xovv
avoKoOADYEL oxetikd pe to €0 tov yauov. Ot kabnyntés tov Avkeiwv
EMKEVTPOONKAV GTO KOWWOVIKO TEPIEYOUEVO TOV YOUNMOV TEAETOV KOl TIC
TANPOPOPIEC GYETIKA PE TNV KOWVMVIKY SOUN THG KLTTPLakhS Kovaviag tov 197
a1dva, ot omoieg o propovoay va eayBobv amd Tig TyEc.

210 T€AOC TOL EPYOCTNPIOV 01 TPEIS OUAOES TOPOVGIOGAY T GYEOLN pLobnudTmv
TOVG GTOVE LITOAOITOVE GUUUETEYOVTES. Ol TEPIOCOTEPES OUADES KATAPEPUV VO
KaTopTicouy peaMoTikd oyed padnuatoc, to omoio mETLYOV VO SDOGOLV
ATOVINGELS OTIS EPMTNGELS Tov dtvmmdnkay oty apyn. Emnpocheta, ot
EKTTOOEVTIKOL TOVIGOV TNV OVAYKT VO VITAPYOLY TTNYEG Kot amd TIG OVO TAEVLPES
otV 01feon tovg. O k. XAUEP GLVOYIGE TO. OMOTEAEGUATO TOV EPYUGTNPIOL
TovifovTog TNV OavAyKn Yoo YVOON KOl KOTOVONOT OTLS TOALTOATIGUIKES
kowvovieg.  Eime Ot1 MTOV «EMTAKTIKY OVAYKN VO YVOPICOVUE OVTEC TIG
KOW®OVIESG, KAOMDG 1) YVAOGN TPOAYEL TNV KATOVONOT.

Xopmepaopato Olopgieiog

Tnv tedevtoio NEéPA TOV EPYACTNPIAV, Ol GLVESPLAGELS GLVEXIGTNKAV GTOVG
idovg ydpovg. H tedikn cuvedpioon g OAOUEAELNS TpAyHLaTOTOmONKE GTO
Anodpa Tldhag. Tng ovvedplag mpocdpeve M k.  Toatdva Mivkiva-Mikko,
AtevBovipla oto Tunua Istopikng Exmaidevone, ZvuPovio e Evponng kou
G’ QTN TAPEGTNGAV OAOL O EKTOOEVTEG, OL GUUUETEXOVTEG OTO EPYOUCTIPLO, Ol
TPAKTIKOYPAPOVS TOV EPYACTNPUDY KOl Ol YeEVIKOL mpaKTikoypdpot. H telkn
ocvvedplaon Eekivnoe pe pior EMOKOTNON OAOL TOL EKTALOEVTIKOD YEYOVOTOG
amd TOVG YEVIKOUG TTpakTiKoypdpovs. H k. Mwvkiva-Midko mapatinpnoe 0Tt Ta
EPYOOSTAPIO. MTOV TOAD €VTaTIKG Kol OTL 1] OOVAEWL 7oL £yve NTOV TOAD
onuovtikn. To mo onuovtikd, onueiooe, mov emtedydnke Ntav o dSdAoyog pe
TOVG GLUUETEXOVTEC, Ol TPOTACELS, Ol EPMTINGELS 1| KPLTIKN KOl Ol TAT|POPOPies
7oV Tpokvyav. Metd £0wae TO Lol GTOVG YEVIKOVG TPAKTIKOYPEPOLG.
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[Tapovcialoviag mpodn, N K. MeyBéc Mmeyidoyhov-Ovév  mMpe  TOVG
GUUUETEYOVTEG TOW GE OAEC TIG OPAGTNPLOTNTES, TOL £YVOV KOTA TN SLAPKELN
Tov  gpyaocmnpiov, dJivoviag Wloitepn MPOGOYN OTO  TEPLEYOUEVO  TOV
gpyaompiov kot ™ ovpfori TV ekmudevtdv ot epyacTipla’
AxolovBmvtag v emokdnnon, n Ap. Xoapd Makpoyldvvn emkevipmOnke
oV avapeln TOV  GLUUETEYOVI®OV Kol £3moe [ TEPIANYN TV
TOPOTPNCEDV Kl TV GYOAM®V TOVC.

2xed0V OAOL Ol GLUUETEXOVTEC ONAWGOV OTL EKTIUNCOV TOAD TNV OOVAELL TTOV
&ywve amd TOVLG EKMOLOEVTES KOL TOVG OOPYOVMOTES, OMMC €MIONG Kol TNV
TPOETOLAGTO KOt TNV OEGUEVCT] TOV dopyaveT®V. Ot ToAD BETIKEG EVIVTDOGELS
KOl 1 €EVOOPPLVTIKY] avATPOPOJOTNOT NTAV GULVENEIG HE TO EVPNUOTO TMV
ypamtov a&orloynoemv mov eénydnoov 1o 2003 and tov Opdo Iotopikov
AwAdyov kot ‘Epevvog yioo OAo To EKTOLOEVTIKA YEYOVOTO, TOL E£YVOV GTNV
Konpo and 10 ZvpPodio g Evpomng, omov ot afordoynon tov
GUUUETEYOVIMOV Y10 T EPYOSTNPLA NTOV TOAD OeTikn (OAa o v amd 4 otV
KMpaxa Likert 1-5).

[Tapora avtd, o potd oe PdBoc oty avatpo@oddtnon omd TOLg
OLUUETEXOVTEG, OMOKAALYE OTL GE OLYKeEKPéves meployés Ba  MTav
eumpdcdekTn  meplocOTEPN  PeAtimon. [No mopdaderypo, opiopévol
ocovupetéyovieg avépepay Ott kotd ) 2" pépa tov gpyoctnpiov Eviwoayv mo
clyovpot kot o Tpoduotl va epyactody. APKETOL GLUUETEXOVTEG EVIMOY OTL
ypealoTov TEPIocOTEPOS YPOVOS Yo cu{nTNnom Yo va KatoAdpfouvv Tt yvotay.
Kdamowotr éviwcav 6tt 060nkav moAAEG mAnpogopieg otnv  apyn KdaOe
epyaoctnpiov Kot Alyol oyoiiacay OTL LVINPYOV TAPO TOAAEG TNYEG, KATOLEG OO
11§ omoieg Mtav TOAD dVGKoAo va dufdoovv, KOOGS dev NTOV GTNV UNTPIKY
TOVG YAOOoA. AVTO cLYVA TO £Kove TOAD SVOKOAO Y10 AVTOVG Vo, dtaacovy,
va KatoAdBovv, vo culntmcovy, va Ypayouy Kot TEAMKA VO TOPOVGLAGOVY TIG
YPOTTEG TPOTACELS TOVG evamiov OAwv. Kdmolor cuppetéyovreg emiong simov
OTL XpelovTay TEPIGGOTEPOVG UETAPPACTES, Oyl LOVO Yo Vo BonBncodv Tovg
GUUUETEYOVTEG VO KOTAAAPOVY TOVG EKTTAOEVLTEG, OAAG emiong va Tovg fonBodv
va d1doovy TIG TNYES, KOl TO O GNUOVTIKO, VO HETAPPACOLY TIC OTOYELS
TOVG KOl VO TOLG OLEVKOADVOLV GTNV OVTOAAQYT OTOYEMV OVALEGOH GTO LEAT
g opdoag. Kamotot suppetéyovteg emkevipmbnikoy 6to poOAo QLTMOV TOL TOVG
dtevkdAvvay kot Tt Ba pumopodoav va KAvOuv Yo vo OGOLV U0 TLO
TOPAYOYIKT CAANAETIOPOCT] OVAUEGO GTOVS GUUUETEYOVTEC.

Ot ovppetéyovteg o éva omd TO €PYOCTNPLO EVIOGOV OTL YpElLOTOV Lo
neplocdTEPO Kabapn meptypagn Tov otdymv, Kabhg emiong kot po eEnynon
TV 0epNTIKOV uTidV Yyio vo. HdBovy va S1ddcKoVY HEGO amd TNYES, TNV
EMAOYN TOV GLYKEKPIUEVOV TTNYAOV Kot Tov 0pBoAroyloTikd mapapepiopo. ‘Evag
amtd TOVG CLUUETEXOVTIES PMOTNGE €0V VIPYE BewPNTIKO 16TOPIKO TAAIGI0 KO,

2 Mo o mepidnym tov epyactpiov otig 9-10 Tovviov 2006, Tapakodd Seite TponyodpeveS
GULVEDPIEG.
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av val, Tt qTav avtd. XyxoAldlovioag v moldtnto g doLVAELdS TG opddag,
KOTO10l GUUUETEYOVTEG onueiwcav 0Tt mapacHpbnkay omnd ta O1KE TOLG
IGTOPIKA EVOLAPEPOVTO KL YVAGELS, Kol AOY® avtol KatéAn&av va eTolnalovv
o010 LoOMUOTOG Yo 1I6TOPKOVS AVTL VO EMKEVTIPOOOVV GE VTA Y10 TOUOLL [LE
GUYKEKPLUEVEG dPACTNPLOTNTES YO TO 7S VA TPOMONGOVLUE TIC GTOPIKES
de&roteyvieg ko 10éec. "Evag apBuoc coppeteyoviov avapotdnke molot nrov
ot avapeVOLEVOL 6TOYOL TV gpyacTnplov, ekepdloviag O18popes AmOYELS: Vo
¢pBovv ot avBpmmol Mo KOVTE, VO TOPOLGLAGOVV KOl VO LOPAGTOOV TIG OIKEG
TOVG 10TOPIEG, VO TOPOVGLAGOVY GYEd0 Ladnudtmy, va pabovy véeg mnyés, va
apyicovv cuinmoelg Paciouéveg o€ CLYKEKPIUEVES 10€€C, N Vo TapdEovy 1o
OO TOVG VAKO.

Aol Evimcay 0Tl TeEPLGGOTEPOG YPOVOS Yo culnon Ba tovg Ponbovoe va
gyouv o KaAVtepN aAAnAemidopocn, ewwd mprv (nmbel amd TOovg
CUUUETEXOVTEG VO OTIAEOLV TO O1KO TOLG LAMKO. e avTd TO onpeio, oplopévol
GUUUETEYOVTEG €0 YNONKOV OT®G Ol EKTOUOEVTEG TPOGPEPOVY TEPIGCOTEPT)
BonBelo. 6TOVE GLUUETEXOVTEG Yo VO QPECKEpOVY TIC d0elldtnteg Touc. Oa
npénel va Pacicovv v Odackoria tovg e peBdoovg cuvepyacioc, vo
€0TIACOVV TOL EVOLAPEPOVTIO TOVG KOL VO YPNOLOTOMGOVY OGOV TO duvaTOHV
KOADTEPO TOGO TOV TEPLOPIGUEVO YPOVO OGO KOl TIC YVAGELS KOl TIG EUTEIPIES
TOV GLUUETEXOVTOV. Me GAlo AOYa, Bo exKTLoVGOV U0 TOPOLGIaoT) UE
TEPLGGOTEPT] GAANAETIOPAGT KOTA TN OEPKELDL TOV TPMOTOL KOl TOL SELTEPOL
HEPOVG TOV gpyactnpiov, apyilovtos He OdPACTIKES OPACTNPLOTNTEG CYETIKA
pe to mog va dwfPdlovv Tic myEC HE Eva TPOTO TOAVTOATICUIKO, TS VO
POTOOV Kol Vo epunvedovy TyEC, Kol UETE VO TPOY®PNOOLV OV
TPOETOAGIN TOV dPACTNPLOTHTOV TOV HoONTOV. ZYeTIKO LE TO onueio avtod
elvar OtL Afyor ocvppetéyovieg Evimoay OTL O GYNUOTICUOS TOV OUAO®V OgV
EMPENE VO OPNVOTOV GTOVC GULUUETEXOVTEC, OAAN Ol EKTOLOELTEC EMPETE VO
avoAdBouy ToV KAToPTIoHO TV opddwv £€tot mov va  evBoappuvBel 1
aAANAETOpaOT OVARESH GTOVG EKTOLOELTIKOVS OO SLAPOPO. EMIMESD KO
Koot teg. Ot GuuUETEYOVTEG TOVICAY TNV OVCKOAID TTOV ElYAV VO TO KAVOLV
avTd AOY® TOV TEPLOPIGUEVOL aPLOIOD LETAPPACTAOV KOl 16N YRONKAY OT®G Ot
EKTTOOEVTEG KAAEGOUV TOVC GULUUETEXOVTEC VO, OPAdOTOmBovV O1apopETIKA,
00TMG MOTE VO OIELKOADVOLV TNV KOADTEPN OLVATH ETKOWVMOVIN OVAUEGH GTO
UEAN TG opadas. ‘Evac amd Tou¢ GUUUETEXOVTEC TPOELOOTOINGE Y10 TOV KivOuvo
NG LREPYEVIKELONG M/KOL TNG VIEP-OMAOTOINCNG AOY® TOV TEPLOPIGUEVOL
YPOVOL Kol TOV peYdAov aplBpod anymv mov d0bnkav. H (ntoduevn epyacio
(va ocv{nmoovv KOl VO ETOYAGOVV OYESL  HOONUOTOC, EPMTNGCES KOl
dpacTNPLOTNTES) NTOV PEYAAT TPOKANGT] OALG Kot oot TiKn. Oa uropovce va
odnynoet oe o  mwpodyewpn eEétoon TOV TNYOV Kol OV EE0YMYN
CUUTEPOUGUATOV Y®PIS va avteEetaotel 1 va “TprymvoromBel” Paciopévo oe
Swpopetikég myéc. [lapopoimg, KATOOL GUUUETEXOVTEG AVAYVAOPICAV TNV
avayKn TOV EKTUOELTOV VO YVOPILOLV ThG TPEMEL Vo IVl TOL OTOTEAECUATOL
KOl TG KOTOANYOLUE o€ avTd Kol vo pdBovv omd poOvol TOVG MG Vo
avTipetonilovv tétoto (ntnuota aglomotiog Kot yKupdTnToS TOV TNYOV TPV
avtég 60000V otovg panTéc. Avayvopiloviag Tic TPOKANGELS TOV OVTA TO
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nmpato  mepikAeiovy, Ol GULUUETEYOVTIEG EMECHUOVAY TNV OVAYKN Yo
TEPAUTEP®  EKTTOIOEVOT] TAVEO ©TO TAOC Umopel vo doundbel mPoceKTIKA M
TPOETOLACIN LEGO GTO GTEVA YPOVIKE TEPBDPLOL o TAENG Yo va, ovarTHEOLY
01 LoONTéG 16TOPIKN KATOVON o).

[evikd, ot ocvppetéyovieg €£éppacav TNV 1KOVOTOINGN TOVLE 7OV 1M KLPLO
anaitnor] Tovg, ONAAST, Vo YPNCLOTOGOVY TIG SEEIOTNTES KO TIG YVAGELS TOV
amOKTNOOV GE TPONYOVUEVO EPYOUCTN PO TOV ZupfovAiiov g Evpdnng yuo va
ddEovv cuykekpléva yeyovota tng totopiag g Kompov péca oty tdén,
lKOLVOTEOlﬁenKS.Z ' Emumléov, E6@pacay TNV KOVOTOMNGT TOUC YloL TNV GuveRN
ocvvepyaoia pe 10 ZopPfovAto g Evpdnng kot to yeyovog 0Tt T evOlopEpovTa
TOVG, Ol OMOWELS KOl Ol OMOUTHOEIS TOLS Toyyavay ektipnons.”> O Ophog
Iotopikoy Awoddyov kot ‘Epsvvog evéypoaye véa péELN, to omoia £0e1&av éva
ALEAVOLEVO EVOLAPEPOV OTIC TPOGPATES dPACTNPLOTNTES, GTOYOVS KOl GKOTOVG
tov Opidov. Ta véa péAn kot 6601 CUUUETELYOV YO TPOTY POPE GYOAlOGOV
oAV BeTiKd TIC gvkapieg pdbNoMg mov ToVE TPOCPEPONKAY KATAE TN ddpKeELd
tov gpyootnpiov. Katd 1i¢ oculntoelg pe TOvS GUUUETEYOVTEG KOTO TN
duapkeln Twv epyactnpiov, £yve eavepd 0Tt moAhoi BprKayv o VAIKO aAld Kot
TIG 10£€C TOV TOPOVGLAGTNKAY, BonONTIKA Kot ¥pOIHO Yo TA OIKA TOVG GYESLOL
poOnuatog.

Ta voeotauevo pédn  emPePoiowoay  OTL YPNGIUOTOOVY  EMIONG KOU  TIG
pefodoroykéc ko Tig BewpnTikéc 10€eg, KabmG Kol T0 VAKO Tov Tovg 000nkKe
KOTG TO TPONYOVUEVD, EPYACTNPLA, GTNV OdackoAa tovs. EmmpochHeta, Ommg
deiyver M ypomty afohdynon,” oxedov OLOL Ol GUUUETEXOVTES EKTIHMOAV
wwitepa v opydvoorn TV gpyactnpiov Kot TO  YEYOVOS OTL  TOVG
TpoeToipaloy TPELS EKTOOEVTEG EVOG €K TOV OMOIMV NTOV amd GAAN Ydpa
pérovg tov XvpPoviiov g Evpomng ko dvo amd v Kompo (évag
ElMnvoxomplog kot évag Tovpkokvmplog).  EmumAéov, oyxeddv Olot ot
GUUUETEYOVTEG €EEPPACAY IKOVOTOINGT Yo TOV aplfud Kot TV TOKIMO TV
mmyov mov 06OnKav, kot moAAol £ypayav OTL VOGOV TPOVOLLOVYOL TOV
UTOPEGAV VO TAPOVV OAAG Kol VO AVTOALAEOLY TOGEC TOALEG 10€€G Kot GyEda
poONUatov pe cuVadEAPOVS amd doPoPETIKEG KovotnNTeG. To Mo onuoavtikd
Ntav 0Tt TOAAOl GULUUETEXOVTEG €lmav OTL OVOUEVOLV Vo yivouv kKot GAAQ
EPYOCTNPLO.

21 BAéne, yio mapddetypa: Zoppovio tg Evpomne, Exbéceic otic dpactnpidtres oo Zoufoviiov e
Evporns oy didaokalio g Iotopiog oty Kompo to 2004, DGIV/EDU/HIST (2004) 02, kabmg
gniong ko Exbeon ota epyactipio. oto Osuo“H ypnon twv anyodv oty didackorio kor exudOnon e
1otopiag ”, 2005.

22 Baéne Hoapaptnua I1 yia 10 mpogil Tov avlpdrov mov mopakorlotdnoay ta sepvapio amd 1o 2003.
2 Biéne Hopapmpa 11 yio v aE10A6ynon 1oV £pyacTnpiny PAGIGHEVT GE EPOTHATOAOYIO.
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H k. Mwkiva-Mikko euyapiotnoe Tovg YevikoOg TPOKTIKOYPAPOVS Yol TN
AemTOUEPT] TTEPLYPOPT] KO OVAAVOT) KOl E0WGE TO PILL0L GTOVG GUUUETEXOVTEG, Ol
omoiol TpoBvpa HOPACTNKAY TIG TPOTACELS TOVS Yo LEALOVTIKE oyédta. 'Evag
amd TOVG GLUUETEYOVTEG pdTnoe mowo Ba eivon T endueva Pparta. Eime ot
ypewdletal va mpoywpnoovpe and TG Bempntikég cLINTNOES OTA TPAKTIKA
Brinata, amd to epyactiplo otn pebodoroyia yio TNV TPOETOAGTIH H1OUKTIKOD
VAMKoO e mpoakTikd eminedo. Mepikd onpeioa amd 1 ocvlnmon Mrav T
axoAovla:

o Ol emBepnTéG EMpene va elyav TOPOKOAOLONCEL TETOL EPYOGTIPLO Y10
va uadBovv TG vo avadEIKVOOLV TNV TOATIOTIKT] TOIKIAOLOPQIN Kol TO
KOWO £30(p0G, OTAV O10ACKETL 1] TOMTIGTIKT] KOl KOWVMVIKT] 16TOPi0 TNG
Kompov, ot vo PonBodv tovg ekmardevtikovg mov Ponbovv tovg
paOnTéc va BerTidvouy Tig dE10TNTES KO TIG YVAGELS Tovg. Ot Adyot g
amovciog toug Oa mpémer va diepevvnBovv. H un mapovcio tovg dev
KOVEL KA evtumwon oty OAnN mpoomabela yioo v mpombnon g
EKTTOUOEVONG TOV EKTOOEVTIKOV OTNV  OOACKOAID OAAE Kol oTnv
eKpdOnon g otopiog,

e 0ovTO MOV £0e1EaV T TPOGPATO EPYACTNPLOL EIVOL OTL Ol ONUOKPOATIKES
dtadkacieg, T avoIKTO HLOAD, 1 cuvepYaciao kot 1 apoPaio Katavonon
elvar kKAed1d oty d1dacKaAio aALd Kot oty ekpddnon g wotopiog,

e TO OYEOWL MOOMUATOC, Ol OPaCTNPOTNTEG KOL TO EPOTNUATO OV
ToapNyOncav oto pyacTiplo TPEMEL VoL OOKIUAGTOVV HE OO GTNV
TéEN. Avtdg Ba MTav 0 MO ATOTEAEGUATIKOS TPOTOC Y10, VO SOVUE TTMDG
uropovue vo fondnocovpe KaAdTEpO TOVE LOONTEC g,

e 0Ol ekmadevtiKol glval ot apyltéktoveg avtod tov tomov. H Kimpog
ypewdletal ekmaldevTIkovg 1otopiag mov Ba  elvor  mpoBvpor va
AmodEYTOVV TOVG ‘AALOVS’ Kal va epyacTobV pall TOUG 6TO HEALOV,

e Onmwcg €d0e1&av mponyodueveg eumelpiec, 106eg Kol VAIKO 1OV
TPOGPEPONKE OTAL EPYACTNPLO, OVTE UTOPOVY EVKOAN VO EPOPUOCTOVV
o€ po TAEN, Kol UTopovV Vo, EUTAOVTIGTOVV LE LU0 GUVEYN OvVTAAAOYN
WEDV Kol HE TN OIKTVMOTN TOV EKTOOEVTIKOV OTIS VO TAEVPES TNG
OO WPIOTIKNG YPOUUNG. Avtd elvor éva medio oto omoio o Opiog
Iotopikov Ataddyov ko Epevvag €xel moAAd va. Tpocpépet.

H x. Mwkivo-Miiko mpe petd 1o AOyo Yoo vo TEL OTL TO. CEUVAPLOL KOL TOL
epyaoTnpo NToV OVIMG EMTLYNUEVO KOOMDC, Kot TAAL, CLUMETEIYOV TOAAOL
dvBpwmot ko gpyactnrav pe evhovslacpd. ‘Hrtav EekdBapo dt1 Ba Oehav va
Kavouv TePIocOTEPQ, dIVOVTOS TEPIGGOTEPT) EUPOACT GTNV OAANAETIdpaCT, TV
AVTOALOYT] WOEDV KO GTO YPNCUYLO GUUTANPOUATIKO EKTALOELTIKO VAIKO TTOL
mopdyOnke and tovg exmodevTikovs. H emtuyio tov epyactnpiov Oo mpémet
va motwbel oty ekteTauévn mpogpyacia, otnv omoia o Opdog Iotopikov
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Awddyov kot ‘Epevvog kor 6Aeg ot cuvvteyvieg tov Kurpiov exmoidevtikdv
(OATEK, TIOEA, KTOEOS, KTOS, OEAMEK) cuvéBolav To Péyiotd,, Omme
emiong 6Aol ot cvppetéyovies. H k. Mwvkiva-Midko onueimoe 611 0 Opidog
[otopucod Ataidyov kat Epevvag ftav o {oTikdg GOVIEGHOG Yo Vo PEPEL KOVTA
EKTTOOEVTIKOVG OO OAEC TIG KOWOTNTES Y10 VO, GUVEPYOGTOVV KO VAL EPOPUOCEL
TPOGEYYIGELS TOV Bl aVTOTOKPIVOVTAY GTN YEVIKT TOALTIKY| TOL ZVUPOVAIOL NG
Evponng oe oyéom pe ) dwdackario g 1oTopiag, Kot 1 omoio avtovakAdTo
otV Ewofynon Rec(2001)15 yw ) dwwackoria ¢ lotopiog omnv Evpdnn tov
21°" audva, mov viobetnOnke and v Emtpony tov Yrovpydv tov Oktdpplo
tov 2001.

Metd, KGAeoe TOLG EKTOOEVTEG VO LOPACTOVV Holl LE TO OKPOOTNPLO Alya
Adyto. Ot ekmadevTég eVYOPIoTNOAY TOVS GUUUETEXOVTEG KOl TOVS OLOPYUVAOTES
Kol €EEQPPOCAV TNV ELYVOUOCOLVN TOLG TOL TOVG dOONKe 1M evkapio va
GLVELGPEPOLV GTY SOVAELL OV YiveTol Yo Tn O10acKaAlM TG 1oTOpiag oTNV
Konpo.

AkoAoVOOVTOG aVTEC TIG TEMKEG TOPATNPNOELS OO TOVG EKTAOELTEG, M K.
Muwkiva-Midko eionyndnke Omwg ot GUUUETEYOVTEG avalNTOOLV TIG KOWES
dvokoAiec, epyacTovV Yyl Vo Bpouv KOO £30¢p0g, Kol EEPELVIICOVV KOWVEC
TPOCEYYIoELS SOKIHALOVTAG VO GTACOVV T GTEPEOTLTA KOl TIS EKOVEG TOL
ex0pov. Tekeimoe Aéyovtag 0Tl Omolog BéAel va ivar euTLYICUEVOG KT T
ddpkela g Long tov, Bo mpémer vo pobaivel 6ca mEPIGGOTEPO UTOPET
kaOnuepwva. H k. Xopd Makpoyiavvn, IIpdedpoc tov Opidov Iotopukov
Awrdyov kou ‘Epgvvag, diévelue 10T 10 TIGTOTOMTIKG TOpaKoAoLON oG Kot
eE€ppace v menoidnon g O0TL Ta epyactipla Tov Eywvay otig 9-10 Iovviov,
noli pe omolesOMmOTE AALES LEALOVTIKEG OPOGTNPLOTNTES Yia TN ddacKaAio TNG
TOMTIGTIKYG ToKIAopopeiag otn Paon €vog SmMOMTIGUKOD SoAdYOL HECH
MG 10T0piag oTo0 OYoAeio, Ba GLUVEIGEEPOLY GTO VO, OMUIOVPYNGOLY TIG
KOTAAANAEG cLvONKeS Yo lpnvn, otabepotnto Kot cvvepyacio. Me avtd ta
oYoOMaO, M TEMKN ocLveEdPlaon NG OAOUEAEWNC KOL Ol OPOCTNPLOTNTES TOV
TEPLYPAPNKOAV GE QLT TNV AVOPOPH OAOKANPOONKAV.
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XYMIIEPAXMATA KAI EIXHI'HXEIX

Muw ocuvéyein ot dopydvoorn epyactnpiov yuo ™ OWAcKOAio Kot TNV
expalnon g wotopiag eival moAv ypriown. H avéykn yu copminpopoatikd
EKTTOOEVTIKO DAIKO amtd eKTAOEVLTIKOVG Yo EKTAOEVTIKOVG otV KVmpo v va
dtevkoAvvOel n dackaAio g 1otopiog oty TdEN eivan emiong eavepn. H
EVEPYN CULUUETOYN TMOV GLVIEXVIOV TMOV EKTOOEVTIKMOV KOl U1 KLPEPYNTIKAOV
TOPUYOVIMV TOL EVOLOPEPOVTOL Vi T ddackaria Kol ekuddnon g wotopiog
oto vnoi Ba mpénel va evioyvbel. H eknaidevomn tov eknaideutik®v 610 HEALOV
O mpémel va emkevipwbel mdveo oto T Bo Tpowbncel ™ cuvepyacia, o
OLLOOIKN Kol SLOOIKT HOPYPT, TAV® o6& PeBddoVg epyaciog Kol dpacTNPLOTNTEG
Y10 VoL TETVUYEL ] OAANAETIOpaoT Kol 1 cuvepyacia 6to PEYIeTo Pabud Katd
ddpkelr tov padnuatov wotopiag. Mia  gofynon €WIKd TAVO otV
evouvapmon g aAAnieniopaong sivor vor dounbodv ot dpactnplotnTES UE
TPOTO OV VO SNUOLPYNOEL AAANAEEAPTNON OVAUESH GTO HEAN OLOPOPETIKMV
KOWOTNTOV oTnV 010 opdda epyaciog. Avtég eivol dpacTnpLOTNTES TOL £YOVV
KOWO OTOY0 OAAQ Oev UmOpoVUV vo. eKTANP®OOVV €KTOC €0V TO HEAN
SLPOPETIKAV KOWOTHTWV GUVEICPEPOVY o€ peyorvtepo Pabud (m.y. kévovrtog
avapopés o€ €0a and kabe KowvotnTa Yoo va copumAnpwel évag mivakog pe
OHO1OTNTEG KO O10POPES avapesa ota £01a TV KovoTtmV). TEtoteg epyacieg
KOl OpacTNPLOTNTEG UTOPOVV VO, GLVOLOCTOVV HE EPYACTAPLOL TAV® OTN
pefodoroyia kot avATTLEN TOV IUTEP®V 10TOPIKMV SEEIOTNTMOV, OTMG TOG VO
eEnynBovv ta epotuata kot va agtoroynodv ot tnyés. Emnpocheta, Eumeipot
EKTTOOEVTEG Ko oKadNUoikol, ot omoiol katéyovv mANPWS TN Bewpio Kot TV
TPOKTIKY OTNV 16Topio KOt TNV Todaymylkn, Bo mpénel va mpookalovvion va,
TOPOVGIAGOVY TIG OVTIANYELS TOVS OTNV EMGTNHOAOYIN, rAocopia Kal Oewpia
™G 1oTopiag, aAAd Kot T ddacKaAio TG 1oTopiog Yia va dlevpuviel 0 dtaAoyog
KOl VoL EUTAOVTIGTOVV 01 dtohoyikéc ovinmoelg oty Kodmpo.
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MEPOX III: XXEAIA MAOHMATQN, EPQTHMATA KAI
APAXTHPIOTHTEX






Yyéoro podnpartov, Epotmipote ko Kadkovra amé 1o Epyactipro 1
pe 0¢pa «H yp1 61 16TOPIKAY TNYOV KOTA T1] O100CKUALY TG L6TOPLOG
TOV TOOLAOV: TOWOKT EpYyacia - Towdwd oto petorieio oty Kvmpo to
19°20° mwcdvo»

Exnowdevtés:
K. AoviCo NTE MITIBAP MITAAK
Ap Ntikék AATID
K. Mdaproc EITAMEINQNAAX

Y x€010 noONIOTOS Y10 YOUVAGLO KOl AVKELX,

Oépa:
[Tod1d mov epydlovror og opuyeia — Kompog 1900-1950.

Erninegdo:
Ivpvaco (12-14 ypovodv). Mropel va yivel kot otig televtaieg TAEES TOL
OMUOTIKOV.

Awbpkero:
Avo padnpota (Eva Yo opadikn epyoacio Kot £va yio TV OAOUEAELN)

Avtodroyia:

e H amodoyn/amdppryn g Todikng epyaciog oTnV KLTPLoK Kowvmvia, 1
onoia dAlaée Spapotikd otov 20° aidva.

e H mpaypatikn cvvaiveon oy a&ia ¢ eknaidgvong mapd oty a&io g
epyaciog eivorl amotéhespa evog Kotvol mapeldovtog .

Ynpeio eotioonc:
To xowd maperBdv Tv Taudidv g Kdmpov mov epyalovtay .

X Komot:
Ot paOntéc avapéverot va, :

1. pdbovv vy v €101kn Koatdotaon TV moudlwv g Kompov mov
gpyalovtav ota péoo tov 20° audva, pécm g eEepevvnone TV
OepdTmv TOL APOPOVY GTNV TOUSIKN EpYaciaL:

. Xpnpota Evovtt EKToidevLong;
. 0 POAOG T®V TOUOIDV GTNV OTKOYEVELL.

2. Na pdbovv yw v kowovikn JSvvapikny egepevvavtag Cnmuota
aAAOYNG, GUVEYELOS KOl TOALTPICUOTIKOTNTOG, KO1TALovTog Kol TdAl To
Oépota
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o xPNLOTO EVOVTL EKTaidEVONG

. 0 POAOG TMV TOLOLDV GTNV OIKOYEVELD
3. Kotta&ouvv 1 peyodlvtepn eikdva: Todikr pyacio GUePA.
Me0Oodoroyia:

® VAALON TNYOV,
® OUOJIKY epyacia,
e JAoykn culntnon (ovykpivovtag TOTE Kot TOPAL).

[opoamropnés 6TO VMKA TOV TYOV:

Ov gpotoypagiec eivar eguyevikn mapayopnon g Ilaykdmprog Epyatkng
Opoomnovdiog (ITEO) kot OAa To TVELUATIKG STKOULDLLATO AVIIKOVY GE QLUTY).

Avtoviov, A. (2004). Mwpa Xépra: H ovvelopopd, twv moioimv ota puetalleio
¢ Kbmpov tov 20° arcdva. Aevkwoio: Kévipo Merétng IToudwkne Hhkiog kot

EonBeiag.
Avtoviov, A. & Zndpov, X.(2005). Mikpodovieiés-TIloudikn epyaaio otnv Kompo
OTIS apyés Kal to. uéoo, tov gikoatod oiwvo. Asgvkooio: Kévipo Mehétng

[Moudwn g HAciag ko EenPeiag.

XAZNTEP, Adqikn TI'voon, ’‘Exdoon Idpduatog Adikov — Teyxvov.
http://www.folk-arts.org/indexen.htm

IoAGuoyriov, M. (1984). H matpida poc kot o moArtiopds. Asvkwoio: Kema
Offset.

[TEO, (1991). 50 Xpovia IIEO. Asvkwoia: TTIEO.
BapvaPa, I1., (1999), Avadpoués (uéoa amo tov tomo). Aevkoaoia.

BapvaBa, II., (2004), Kowvoi epyatikoi oywves Eilnvoxdmpiowv ko
Tovprokxvmpiwv. Aevkwoia

[Mopykavilioyhov, Oyovl M. (2000). Tovproxvmpioxn Illopdooan, Arxovoa,
Eida, Eypoyo. Appudymotog.

ApaoTnproTnTeg:

A@opunon / Apastnprotto Tov divel Kivtpo:
H mo kdto pwtoypagio mapovctdletal oToug Lantéc yopic ENynoelc.
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Ot podnTéc KAAOVVTAL VO 0TAVTI|GOLY:

e Twrtl avtd Ta kopitcla givor poli;
e Tati kpoTovV mMVOKIOEG;
o [lote MeOnke n potoypapia;

Meta toug {nteiton va dtafdcovy Tig Aedvieg otV TOVPKIKN YAOooo: ‘Mn pog
PAémete SlopopeTikd amd to WO TOV OELBVVTIAOV’ KOl GTNV EAANVIKN
YAOooo: ‘Zuykplvere pog pe to modd tov oevbuviav e Kvumprokng
Metarrevtikng Etapeiag’. Emiong, kadovvral va dtapdcovy v eEnynon tov
ovyypaeéo mov cuvodevel Tig Aeldvteg: «Ta madid deiyvovv v aAAnAeyydn
TOVG GTOVG OmEPYOVS Yovelg Tovg ota petarieio Mavpofouvviov — Agdkag to
1948. Tloapamoviobvtor ened”] mn etarpeios GTAUATNGE VO TOVG TOPAYWOPEL
KaOnuepva Eva moTNPL YAAo, MG LETPO TEGNG EVOVTL TOV OTEPYDOV EPYUTAOVY.

"Eyovtag owupdost To keipevo, or padntég potovvral:

e 'Eyete alld&el v yvoun cog yio v eikéva; Me moto tpono;
e Tiepmtmoelg Ba BE ate va vtoPaAeTe;
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Opoaown Epyaocia:

Ot podntég yopiCovron o 2 opdoes: A wor B. Kdbe opdda maipverl o cepd
amd myES, emToypagieg Ko enefepyacuéva keipeva, Kot toug {nteiton vo
EMAEEOVV TIC O KATAAANAES Y10 VAL OTTOVTI|GOVY EPWTIGELS:

e Oudda A: yia ) Con Tov epyaldUeVOV TOOLDV.
e  Opada B: yia tig vopkéc mtuyég g modikng epyaciog otnv Kompo.

Opaoa A:

e Bdlte oe xatdhoyo TIC €WOKEG OPOCTNPOTNTEG TOV TOODV GTO
HeTOAAELQ: TIG SOVAELEC TOL EKOVOV Kot TNV TOToBEGi0 TOVG.

e Tlowa Mrav n Béon TV TOOUOV CGE LK OIKOYEVELX TOTE;

o Tiéyer alddéer Ko Tt €xel peivet 1010;

e Jlowo Ntav 10 apvnTikd Kol OO0 TO OeTIKO GTOXEIO OYETIKA ME TNV
TOd1KY| Epyacio ekeivn TV mePiodo;

Opaoda B:

e Einynote 10 cvomuo g Toudikng epyaciog KAT® amd 10 PBPeETaviKd
vopo.

[Towa NTav N awowkiokn vopobesia;

Me mo 1pOmo avTH TOPAKAUTTOTAV;

[Moati topakoprtoTOy;

Nopilete rav 6OGTA 1 TOPAKOUYT TOV VOLOD;

Olopérera:

Kabe opada eényel moleg mnyég eméhele, popdleton TIG OmMAVINGES UE TNV
TaEN, TOPOLGIALEL TIC SUPOPETIKES ATOYELS TOV PAVNKOY KATA TN SLAPKELL TNG
OHOdIKNG epyaciag (Kot €Enyel TG ovTIHETOTIOCTNKAY Ol SPOPES), Kot
oLYKpiveL TNV KatdoTtaon Yoo TV modikn epyacio oty Kompo oto mapelbov
pe 1o mapov. Orot or pabntég mpémel va givor wkovoi va SKooAOYNGouY TIG
Oéc Tovg amoyelS PACIGUEVES OTIG TANPOPOPIEG TOV HOPACTNKOV KOl GTIC
ov{ntnoELC.

O ekmodevTiKdg BETEL TOVES KOVOVIGLOVG:

e Vo podnTéc (évac amd kabe ouddn) TPOoEIPEHOVY TNG TUPOLGIOCTG KoL
mg ovinmong,

e dvo polntéc (évog amd KABe opadn) YPAPOLY TO GLUTEPAGLOTO GTOV
mivokao,

e dvo pabntég (évag and Kabe opdda) mapeppaivovy OTOTE O1 KOVOVIGHOL
dgv TNpovVTAL.
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To copnepdopato Tov podpaTog:

Eunvevopévor amd 1o amoteAéopoTo GTOV TvaKo, O EKTOOELTIKOS Kot Ot
padntég cvAloyiCovior v gpmdTNON Y TNV TAdKN epyacio onuepa. Ot
nantég eiyav mponyovuéveg kAnbel va paléyovv mmyéc Yoo TV TALOIKN
gpyocio onuepa Kot €Tl TOvg OfveTol M gvKoupios Vo TOPOVCIACOVY KOl VoL
oL{NTNGOLY TO EVPTLOTA TOVG, TIG TOPOTNPNCELS KOl TIC GLYKPIGELS TOVC.
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Epompoate kor kadkovra Yo Tovg padntég mov oyetiCovral pe Tig myés
oV  amEVOVVOVTOL 6€ OVO OLUPOPETIKEG MMKIOKA OpadeS: ANUOTIKO
(8-11 ypovev) ko Avkerwo (15-17 ypovedv)

Anpotiko (8-11 ypovov) — Epotipate ko keOKovta yio Tovg podntég
oyeTilopeva pe Tig INYES

[Mopaxord mweprypdyte akpPog Tt PAETETE KOl ODGTE éval TITAO GTNV EKOVAL.
Topo TpocmabNoTE VO ATOVINGETE TIC EPOTICELS:

T PAénete oV ekoVva;

[Tow givor n nAkio avtod Tov ATOHOL;

T etvar;

Tikdver; Tlog propodpe vo pabovpe TepIoGOTEPA Y10 TO TL KAVEL
Tt 0o 0€Late vo pOTNGETE ALTO TO GTOLO;

Ewova 2

Neapdg petadhopOyog mov peTapEpet
éva Paydvi pe okatépyaoto aocPEéotn
mov Bo dobel yw emefepyasio oTO
uoro, 1956.
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ApaocTnproTnTec:
Xopiote Vv 14EN o€ 2 opadeg (opdda A kot opddo B)

Xy opdda A Bo 30000V o1 Mo KATO TNYEC:

IInyn H. PToyawo

O Aypétr XooavumovAlil mov dpyloe vo dovAevel oto opuyeia Otav Ntav 14
YPOVOV Aéel « ... ATopdoioa vo £pBm S10TL HACTAY PTOYOL KO OEV UTOPOVCH
va to ByGAo mépa 0TO YOPLO» Kol M yuvaika Tov cuveyilel «dev TPAYULLE
apkeTd youi va 1o evyaprotniovpe: amoEnpaivape cOKa Yo vo, QOUEY.

I[Inyn J. INeti  doviera ota opoyeia Nrav tpoTiunTéa

To petoAdeio, to omoion MTOV OVOIKTA KOTA TN OPKEW TNG PPETOVIKNG
ATOKIOKPATIOG, NTOV EAKVOTIKA G€ eviAikeg Kot Epnpovug, ot omoiol {nrovcav
epyocio, 010tL mpdopepav otabepd ecddnuo otovg epydrtes. Epydreg ota
OYPOKTILLOTO TTEPTHUEVAY TOV KTTUATIO 1] Lol ¥1)PO VO TOLG POVAEEL Y10, OOVAELA
vy Ayeg pépeg M ePfdouddeg 1o ypovo. Avtibeta oto pETOAAEID €PYATES
énaupvay «otafepa» nuepopuicOia.

IInyN E. Katapepropog Epyaciog

[Toud1d Tov T yovoy e Toug YOVELG TOLG VoL LETVOVV KO VO, EPYAGTOVV LE TOVG
yovelg Toug ot petoddeio Apudvtov, gpydloviav 6to HEPOG TOVL UETOAAEIOV
mov Toug avatefotav (ta emovopalopeva wivia). Metd mov o matépag (...)
éPyale o opukTd, N UNTEPA Kol T TOOLA ToL LACEvaY e OTLAPLOL KO UEYOAM
doyeia, pOpT®VAY T fOoryOVIO TOV NTOV GTIC GLONPOYPUUUES Kot To, Tpombovoa
07O ETOLEVO GLVEPYELO.

H avagopd tov Xprotopn Aaccéta, evog Petepdvov PETAAA®POYOV, O 0TO10G
dpyroe va SOVAEVEL GTNV NAKIO TV 16 €TMOV €lvol TOAD OVTITPOCOTEVTIKY TNG
katdotaons: «Ta opuktd poptdvovtav 6e £va Baydvi, ot YPapUEG NTAV GOV TOV
G1OMPOSPOLOV Kol €61 E0TPYVES TO Paydvi oe Eva peydro kipatio. Bonbodoa
TOV TTATEPQ OV VO, KAVEL ALTY] TI OOVAELL.

Epomosic:
o Tl Kamoleg otkoyéveleg KatéAnyav va epyaloviol 6to. LETOALEID OTIC
aPYES TOL OLADVAL

e  Mze molovg TpdmoLg Ta oidLd fonbovcay Tovg yoveig Tovg;
o Yyedidote po eikdva Toug va epydlovar.
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2mv Opada B 0a 60000V o1 akdAovheg Tnyéc:

IInyn B. I1log évag veapog peTtairlopvyos EPreme TV 00VAELA TOV

O kbOprog Eevig Aovkd pog Aéel T Bempovse Tov eavtd tov: «Bempovca To
va gpyalopar og €va opuvyeio peydio katopbopo yio tov €0vtd HoL 010TL
uropovca va epydlopon pe avlpomovg S kot 10 ypdvia peyoardtepoug amd pévo
(...) Tote émpeme va SOVAEVELS V1oL VO GLVINPEIG TV OKOYEVELL GOV, VO LTopelg
va ayopdlelg povya, NTav VIpomn va gicot viopévog pe mold Kot lapuéva
povya. Ot veapol ekeivng TG moyng MToV KOAOVTUUEVOL Kol ETPETE KOL EYD VO
elpon €Tot...»

IInyn J. INoti qrav apotipntéa n dovield ota opvyeia

[ToAAG Tondd emédeyay vo epyaloviar ota opvyeia, amd To va, Yivouv popoykoi,
PAPTEC N TOAYKAPNOES €MEWN KAt TO. 2 YpoOvie NG pabnrteiag tovg dgv
minpovoviav. Emmpdcbeta émpeme va kdvouv kot dAlo Oehnupota yio tov
€py000Tn T0VG «[ MUovy cav ]...ckAAPoC» Ael 0 KOPLoG AVOpEnc, «ETPENE Vo
TAEVO TO TATO, VO GPOLYYoPIlm Kol LETA VO TNYAIV® GTO KOTAGTILLON.

IInyn L. Avokolrisg ota opoyeia

O ITavteAng Bapvapa mwov Ntav petarlmpiyog Aéet: «... ntav oAl (éotn, 30,
35, 40 Babuovg, epyalopactay e To €cdpovy oG, yvuvol. Otav kdmolog
EMPOKEITO VO TAPEL TO QTVAPL, TO Paydvi, €mpene va YPNCLLOTOMGCEL £val
Bpeypévo mavi vy va avté€el ™ (o). To vepd mov wivape Ntav (eotd AOY®
ToV OTL Ol Tupiteg TPOKAAOVGOV POTIA (...) KATOL KATOL, O KOTVOS TOV
éPyarve amd To Gvorypo Tov opuyEiov, To kave vo LOALEL e NEAIoTELD...».

O Ayuét Aoatip omiovel: «kamolot avOpwmol méBovay (amd otvynuata) 1
cokatevoviay. Ommg 0 TaTEPNS OV TTOV KATEGTPEYE TO TOOL TOV, TO SAKTLAM
tov. [Ipoomdbnoe va tpafréet Tov KovPd Kot Eva Koetepod HETAALO TOL EKOYE
T OAKTUAQ TWV TOSUDY TOLY.
Epomosig:

e Tlowo rav Ta mheovekTNHOTO TNG OOVAELAG 5T OpLYEiQ;

e Tu &ldovg dvokoriec avrpetomlov ot petaAlwpvyor, Mmopeite va

QOVTOOTEITE AAAEC OLGKOMEG;

Zmtovpevo:

K& opdda mopovotdlel Ta eopRuatd e,
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Ye Levym:

dridéte éva 01dAoyo avauesa oe 2 petaldwpvyovc. O évag mopamoviETal yo
Vv OVGKOAN Katdotaon Kot o GAAog Tov evBappouvel.  Xprmoipomoteiote
TANPOQOPiES amd TIC TNYEC TOL LEAETI|COLLE.

Avkewo (15-17 ypovov) — Epotioeic ko gpyacieg ywo Tovg podntég
OYETIKEG PUE TIG TN YEG,

[Tapakai®d meprypayte pe okpifeto 11 PAETETE Kot 0DGTE TITAO OGNV EKOVAL.
Topo TpocTabNGTE VO, ATOVINGETE:

e Tiumopeite va deite otV poTOYpOPiQ;
e Tlowot eivay; [ati kpatovv avtég TIc Tvakideg;
o [lote MeOnke avt n potoypaio; [TOg To kKaTtaraPaivets;

Ewova 6

« G0 0YOVIGTOVUE LE TOVG
YOVELG HaG» OLaKNPVTTOVV TOL
OOl GTNV KON
(EAAvoximpiot ko
Tovpkokvmplor) amepyio
HETAAA®PHY®V GTO
Moavpopoidvt Agdkag to 1948.

IInyn A. Aroxpoyn nkiog kot 1 Bperavikn vopoBeosia

O apBudS TOV aVIMKOV oDV Tov €pYAloviay 6Ta KumploKd opvyeio O&v
etval €0koLo va TPocdloploTel AOY® O14PopwV AOY®V, £VaG EK T®MV OTOI®V ival
N amwoKpLYN NG TPOYUOTIKNG MAkiog tov eprfov ayopiav. Ot €onfot,
KaTaypapoviav og 18ypovol — peyahhtepol amd v TPUYLATIKY) TOLG NALKio —
yioo va. umopéocovv va €£ac@uAicovV pio SOVAEWL oTo pETOAAElD. AvTO
ouvéPatve emewdn VINPYE €vog PPETOVIKOG VOUOG TOL  OmOYOPEVE GTOVG
aviAkovg va epydlovtal. ['ia avtd, To aviAika ayoplo Tyovoy 6Tic apyES TOL
Y®PLOV TOVG (1ovytapns) Kar, 0nwe Aéel o TavteAng Bapvéfa «o kowvotdpynms
TOVG €01vE éva £YYPOpo oL ONA®VE OTL NTOV UEYOADTEPOL OO TNV TPALYLLOTIKY
nAia tougy. [TAnpwvotav yio va to kdvel avtd. O Meyuét Mraipaktov, Evag
UETOAA®POYOC Tov mNpe OOVAEW), OTOV MTOV OVAMKOS OTo  OpLuyeia
MoavpoPovviov-Eepo?, pag eine 6t 10 OGO TOL TANPOGE Y10 VoL EE0CPAAITEL
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TO TPOOVOPEPOUEVO EYYPapo NTav 2 Alpec. Av avtd 10 mocd cuykpdel e to
péco muepopicBio 1o omoio Mrav mepimov 2-3 ceAivia oto opvyeion Kol TOAD
AyoTEPO OALOV, NTAY TOAD YMAD.

H egacpdhon avtod tov gyypdeov dev @aiveton va givarl 1 i 6 Ol TO
opuyeia, Kot 00TE AKOUM GE AVTA OOV TO £YYPOPO NTOV OTAPAITNTO KOl OVTE
OAot A povay va to mapovy. O kiprog Xacav Xaiovotr), 0 0moiog anopacics
va d0vAEYEL 6TO 0pvYEio dtav NTav 16, Tpe o £yYpoeo amd Tov TPOESPO TOV
Y®PLOV TOV, dAAG dev Tov {nTMONKe Vo TANPOGEL, THAVOV ETEDN 0 TPOESPOG
NTav 01KOYEVELNKOG PILog, Ommg 0 1010 InAwvel. Tomg to 1010 cuvEPartve Kot e
dAlovg emiong. Metd 10 1éhog Tov B™ Tlaykoouiov IToAépov, ot etarpeieg dev
amodEyovtay Eyypoea omd tov mPpOedpo Tov Ywpov. ‘Eyypaga o omoia
TIGTOMO0VGV TNV NALKIN KATO0V UTopovcay Vo £0GQOAAMGOVY HOVO amd
Bpetavikn Apyn Awiknong ot Agvkocio, KAt TOL TOV SVGKOAO VoL YiveL.

Epomosg:

e Eivar dvvatdév va EEpovue axkpipodg moco madd (kdtow twv 18)
epyalovtav oto opvyeia v mepiodo mptv tov B Taykoouio [ToAepo;

e Tati évag vopog mov amayopevel HOVO TNV TAOIKN epyacio dev pmopel
va. gyyuon0et 01t to Tandid dev Oa epydlovral;

IInyn B. llaog évag veapodg petarlopvyog EPreme 11 60VAELD TOV

O kOprog Eeving Aovkd pog Aéel targ Bewpoce Tov eavtd ToV: « Bewpovoa To
va gpydlopan og €va opuyeio peydio kotdopbopa yuoo péva 90Tt pmopovca va
epyalopon pe avBpmmovg 5 kar 10 ypdvia peyorvtepovg amd péva (...) Tote
Enpene Vo OOVAEVEIS Y10 VO GLVTNPELG TNV OKOYEVELL GOV, Vo, UTOpPEiC va
ayopalelg povya, MTov vipomn va elcot Viopévog pe mold Ko @Bappéva
povya. Ot veapoi ekelvng g emoyNS NTav KAAOVTUUEVOL KOl ETTPETE KAl EYD VO
glpon €tot...»

O xvprog Kootag Piyag pog Aéet 0tL «... Yoy to aicOnua- ftav n mepiodog
omov émpene v BepoVUE TOVG EAVTOVG LOG KAVOVS Yo Epyacia, vo {GOvLE,
emeon dgv elyape timoto AALO, 00TE LOPP®OT|, OVTE TIMOTO, LOVO GTO ONUOTIKO
myaivope». Avti n embopio va Eemepdoelg v NAikio cov umopel va giva,
Kol aKOUN €ivat, YopoKTPIoTIKO TOAADY ToddV. AALL QUGIKA TOTE VINPYE
mieon omd 10 TMEPPAALOV TOV TSIV, KPLPN TiESN TOpOAX OVTA, Vo
€PYOCTOVV Y10 VO €£0GQAAMGOVY TO OvOyKOio Y10, 0LTOVG KO TIG OTKOYEVELEC
toug. Ymnpye emiong mieon amd To 1010 To wodwd, Evimbov 0Tl €mpeme va
€PYOOTOVV amd pkpr nAkia, eneldn Ncepav OTL Ta TPOSHVTA KOl 1] LOPP®ON
NTav TOAD TEPLOPIGHEVA Y10 VO TOVG €EACPOAIGOVY KOADTEPES guKOUPieS OTN
Com.
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I[Inyn J. INoti n dovrerd ota opoyeio NTav TtpoTiunTéd

Ta opvyeio to omoion Mrov avolktd Kot tn Owdpkelr g Bpetavikng
Amowokpatiog, NTav EAKLOTIKE o€ eviilkeg Kot Epnpovug, ot oroiot {ntovcav
gpyacia, 00Tt mpoOceepay otabepd ecdoMuUa otovg epydtes. Epydteg ota
QYPOKTILLOTO TTEPTUEVAY TOV KTNUATIO 1) L0 ¥1PO VO TOVG POVAEEL Y10, OOVAELA
v Alyeg pépeg N efdopades kKabe ypovo. Xe avtiBeon pe ta opvyeio 6mov ot
epyateg Emoupvay  «otabepd» muepopicOa. TloAdd moudid emédeyov vo
epyalovtal oto opvyeia, amd TO va yivouv popaykol, paeTeg 1 TOOYKAPNOES
eMEON KaTd Ta 2 ¥poOvio TG pabnteiog tovg dev mAnpwvovtov. Emumpdcheta
énpeme vo. KAvouv Kot GAda BeAfquota yio tov gpyoddtn Tovg «[ Muovv cov
]...oxh@Poc» Aéet o KOprog Avdpéag, «Empeme vo TAEVO TO TATO, VO
cpovyyopilm Kol HETA VO TNYAIVD GTO KOTAGTI LY.

Epomosig:

o [t mopékaumtayv Tov VOUO;
o Tloteg MTav o1 apyNTIKEG GUVETELEG TNG TOUOIKTG EPYOCING oTA OpLYEiQ;

Zntodpevo:

Avtéc o1 TAnpogopieg TL pog Aéve yio TNV kowvaovia ota péco Tov 20° audvo,
omv Kbmpo; (ptoyewn, dwpodokia, 0 pOAOS T®V TOOIDV GE L0, OIKOYEVELQ
KTA).

APaSTNPLOTNTES KOL EPYOCIES TOV E16NNYNONKAY Ol GUUNETEYOVTES KOTA TN
Ol pKELD TOV EPYOOTNPiOV.

2yéoro pabnuarog 1 anod copustéyovres

Hlxio:
Méon exnaidevon-I'vpvdoio

Aoywkn:
Xvykpivovtag TAnpoopieg amd ypanTeS mnyEC

Mnyég:
Kéwevo C, Ewova 2

Epotmosig ko gpyaoieg:
T1 €ldovg dovield ékavay ot épnpot ota petarieio; TIdg o IAnpopopiec mov
Byaivouv amd to Keipevo vrootnpiloval amd v eoToypopio;

Emnpoc0ctec opaotnprotnTes:

Mdébete meplocOTEPEG TANPOPOPIES Yo TIC OOVAEIEG TTOV EKOVOV TO TOOLL KO
ot épnfot oto péca Tov 20” adva.
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2xé010 palOnuarog 2 ano copuuetéyovres

Hhxkia:
Méon exmaidevon-Avkelo

Aoyn:
Bpiokovtog evoeilelc yia tig oxéoelg EAAnvokumplaxng kot Tovpkokumploknig
KOLWVOTNTAG.

Inyég:
Ewoveg 4 xon 6, Keipevo A

Epotmiosic kot gpyaciec:

o (amd 115 ewoveg) ITov vopilete 611 Bpiokovion avTd To TOSE;

e Ti {ntovv; Tv pmopovpe va cvumepdvovpe amd To0 YeYovog OTL TA
cuvOnuato lval ypoppéva oto EAANVIKA Kol oTo TovpKika; Tt gidovg
QLT LOTO £XOVV Ol VEOL GTILLEPOL;

e (amd 1o keipevo) Ti ldovg oyéoelg paivetal va giyav ot dvBpwmor (Kot
TOV 2 KOWOTNTMV) LE TIC TOTIKES OPYES;

Emnpoc0ctec opaotnprotnTes:

MdabBete meplocdtepeg TANPOPOPIES YA TIG CUVIEYVIEG TMOV EPYATMOV KOl TO
artiuatd Toug tov 20° cudva.
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2xé010 palOnuarog 3 amo copuUeTEYovTes

Hhxkia:
Anpotiko

Aoyn:
Metapépete v avtiinyn TovV SIKOUOUATOV Kol TOV VITOYPEDCEDV TOV
oDV,

Inyég:
Ewova 2, Ewova 9, Kelpevo H, keipevo E

Epotmiosic kot gpyaoisg :

e Tt &ldovg dovAetég vrrotiBetan 6TL Ekavav ot pnpot; Tt aroyn eaivetan
OTL €0V 01 OIKOYEVELEG TOVG YOl TNV TTOUOTKT| EPYOGiaL;

o Xnuepa to moudld otig yopeg pog epydlovral; Iloteg elvar ov kOpleg
Spopég avdpesa ot SOVAELL TOTE KoL TOPW;

Emunpooc0etec opoastnprotnres:
Bpeite mepiocotepeg mAnpoeopieg yio moudld mov SOVAELOVV KAT® OO
dVOKOAES GLVONKEG ONLLEPOL.

Awaovvoéoels pue 11 OUKTEN VAN:
AVTEC 01 EpOTNOELG UTOPOVV VAL OALOKANpBOLV e dALa Bpata Onmc:

e Awaxtéa VAn omv otopio: Blopnyovikn Emavdactacm, Zoyypovn
Iotopia g Kompov

o Tewypapia: Kumpoc kot Evponn, [Toadikn epyacio

e [Adcca: 0tav cvl{nNTovUE Yo OPOPETIKA emayyEApAT, TNV €EEMEN
TOVG LLE TO TEPAGLLO. TOV YPOVOL

o Kowovikn péppmon: m aAloyn oTic avTIAnyelg kot 1 vopobesio og
oY£0M UE TNV TOOIKN EPYOCia TOV TEAELTAIO oDV,
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I'PAIITEX ITHT'EX

OMleg o1 ypomtég mnyég elval €LYEVIKN TAPOYOPNON TOL Kvupiov Aovkd
Avtoviov, kot Aednkav and to Biiio Tov: Aviaoviov A.(2000) Mwpd Xépua:
H ovveliopopd. twv maudiov ota uetalleio e Kompov tov 20° ouddva.
Agvkoocio: Kévipo Meiémng Tadwng ko Eenpunc Hlwiog.

Ewofynon mpog ekmardevtikovg: Ta keipeva pmopodv va tHYOUV EMUEAELOG
GUUOMVO LE TNV OLAd0 NATKIAG Kot TIG avAAOYES EPYATIES.

IInyn A. Ardoxpoyn nhkiog kot Bpetavikn NopoOeoia (6o. 28-29)

O apBudg TOV avIMKOV OV oL pYAloviay 6Ta KumploKd opuyeio OV
etval e0KoLo vo TPOGO10p1oTEL AOY® O14POpV AOY®V, £VaG EK TV OTOI®V ival
N omdkpvyn NG TPAYHOTIKNG NMAkiag tov epqfov ayopidv. Ov €enpot,
Katoypdpoviov o¢ 18ypovol — peyahhtepotl amd TV TPAYUATIKY] TOVG NAKio —
Y0 VoL UTOpEGOLY Vo EEACPAAIGOVY o O0VAELL 6T opLvyeia. AvTtd cuvEParve
EMEON LANPYE €vag PPETaVIKOG VOUOG TTOL OmayOPEVE GTOVG OVIIAIKOUG VO
epyalovral. [a ovtd ta aviiko aydpla Tyovay 6TiG apyES TOV YMOPLOL TOVG
(uovytdpng) ko, 6mmwg Aéet o [avteAng Bapvapa «o kotvotdpyng tovg £01ve Eva
£YYPOPO OV ONAMVE OTL NNTAV HEYOAVTEPOL OO TNV TPOYUOTIKN NAKIOL TOVGY.
[MAnpovétay yuo vo 10 KAVEL OVTO. O Meyuét Mmnaipaxtod, £&vag
HETOAA®POYOG MOV TNPE OOVLAEWD, OTOV MNTOV  OVAAIKOG O©T0  opuyeio
Moavpofovviov-Eepov, pag gine 0Tl T0 TOGO TOV TANPWOGE Y10 VO, EEACPAAITEL
TO TTPOAVAPEPOUEVO EYYpopo Mtav 2 Alpeg. Av avtd t0 Tocd cuykpiel pe to
péco muepopicbio 1o omoio NTav meEpimov 2-3 ceAivia ota opvyeia Kol TOAD
AyotEPO OALOV, NTAY TOAD YNAOD.

H &Eaocpdiion avtov tov gyypdpov dev @aiveton va gival 1 10 oe OAa ta
petaAAeia, o0Te aKOUO GE ALTE OTOL TO £YYPOPO NTOV ATOPOITNTO KOl OVTE
olot mAnpwvay va 1o mhpovv. O kvuprog Xaocdhv XaAovsin, 0 01oiog amopacloe
va. 00VAEYEL 6TO opuyeio Otav NTav 16, mpe o £yYpago amd Tov TPHEOPO TOL
Y®PLoH TOov, 0AAL Oev Tov {NTONKe va TANPOGEL, TOAVOV €N 0 TPOESPOG
NTaV 01KOYEVELNKOG PIAOg, Ommg 0 1010¢ dnAwvel. Tomg to 1610 cuvEPartve Kot pe
GAhovg emionc. Metd to téhog tov 2°° IMaykodcuov IoAiéuov, ot etoupeieg dev
amodéyovtay Eyypaga amd Tov mpodedpo tov ywpwov. Eyypaga ta omoio
TIGTOTOOVGAV TNV NAKio KATOooL propovsav va eEacpaiicovy uoévo amd
Bpetavikn Apyr Aoiknong ot Agvkmoia, kATl Tov NTay SVGKOAO Vo YiveL.

IInyn B. llog évag petairopoyos EBrere T dovAerd Tov (6o. 31-32)

Axopo évag onuovtikdg mapdayoviag eivor m MAKio TOV Todi®dV  Tov
epyalovtav oto opvyeio. H mAcioynoio tov avilMkov HETAAA®POY®OV NTOV
avapeca oto 15-17. [apdro mov mOAAG amd avtd apyloay vo. SOLAEDOVY atd
v nAkio Tov 13 apéowg poAg téleiwvay 10 ONUoTIKO oyoAeio. Mia tpitn
opdda gtvor ta Tadtd GYOAKNG NAMKiag Tov Tyovay oto opuyeio poli pe Toug
yoveig Tovg Kot dovAgvav pali Toug.
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Av16 mov pmopet va e€ayBel eivar 6T Ta Todd elyav aicOnon g niiog Tovg.
O xvprog Eevng Aovkd pog Aéel Tag Bewpovoe Tov €0VTO TOV: «Bewpoda TO
va gpyalopal o€ éva petaAreio peydro katdpbmpa yloo péva 610TL Hropovca vo
epyalopon pe avBpmmovg 5 kar 10 ypdvia peyorvtepovg amd péva (...) Tote
EMpene Vo OOLAEVEIS Y10 VO GLVTNPELG TNV OKOYEVELWL GOV, Vo, UTOPEiC va
ayopalelg povya, MTov vipomn va elcot vropévog pe mold Ko @Bappéva
povya. Ot veapoi ekelvng g emoynNS NTav KAAOVTUUEVOL KOl ETPETE KAl EYD VOL
elpon €tot...»

To katopbopa va €xelg dovield ekelveg Tic emoyég kot vo fonBdac Tov eavtd Ko
TNV OKOYEVELL GOV NTAV TOAD GNUAVTIKO Kol OTwg Paivetol £d1ve YONTPO GTO
veapa oyopto. Avtd Ekave Ta oyopla va vidbovv avtpeg Kot Oyt modid: Evimboyv
OTL EUTOVOV OTOV KOOUO TV HEYAA®V Kot Yivovioy amodektd amd ovtovc.
Emunpdobeta, o kOplog Kmwotag Piyag pog Aéetl 611 «... jtav 1 aicOnon: ftav n
nepiodog Omov Empene Vo BE®PGOVLE TOVG EQVTOVG OGS TKOVOVG VO EPYACTOVV
vy va (noovv, emedn 0ev eiyape timoto GAA0, 00TE HOPO®OT, OVTE TimoTO,
uévo oto dNUoTIKG Tyaivaue». Avti n embopia va Eemepdoelg Tnv nAkio cov
umopet va elvar, Ko okoun eivat, YopokKInploTikd TOAAMV Toudldv. AALA
QLOIKA TOTE VLANPYE Tieon and T0 TEPPAALOV TOV TOO®V, KPLEY Tieom
TopOAL. aVTE, VO EPYACTOVV Y10 Vo, EEACPAAICOVV TO avayKoio Y10 aVTOVE Kot
TIC OIKOYEVELEG TOVC. YTNpYe emiong mieon amd to id1a T wodid, Evimbav ot
EMPENE va. EPYACTOLV amd KpY| NAKia, enedn nEepov OTL TA TPOGOVTO Kot 1
HOPP®OT MtV TOAD TEPLOPIGUEVA Y10 VO TOVG €EACPAAMGOVY KOADTEPES
evkopieg otn (o).

IInyq C. Aovrgvovtog 6 vToyero opuvyeia (6o. 36-38)

H mpaypatikny e€6pvén yvotay amd EUmEIPEC OUAOES LETOUAL®PUY®Y 01 0moiot
ovoudlovtav patiadopor (awtol mov dvoryav TpYHmES). Avtol ¥PNGIULOTOI0VGV
éva TpUTAvVL Tov Avorye TPOmEG oto £30po¢ (ovopaldtav paliounyovy) Ko
dvoryav tpimeg 610 fouvo Omov vpyav opvktd. ERalav ekpnitikd péco ota
avolypato wov avoryav (ot Tpumeg ovopdloviay gatieg) Kal Tig avativaloy pe
oKOTO Vo TAPovVV To. OpLKTA. Metd, o GAAN dwdikacio Emaipve GEPAD, TO
pélepa tov opuktav. O kdplog Zariy [ovsove, 77 ypovadv, Tov dOVAEVE GTO
uetodreio oto Mavpofoivi, meptypdpetl T OOVAELL TOL YO HOG: «OVOIyOLE
TpOmEG Yo va PydAovpe 10 opukTO. XPNGULOTOIOVCAUE PTLAPLN. YloL VO,
vepiocovpe to Poyovia kot o oTEAVOUE €EM... LIMPYE MO POV TTOL TO.
tpafovoe (...)» .

To 1930 o x¥prog Xapdraprog [TavAidn, dpyioe vo dovAevel oty NAKio twv
15 ko 6mwg Aéet: «ompyoav PBaydvia Tov yopovoav 1 tOvo, To CTPOYVOUE EEM
TPOG TNV KVUPLOL ONpayy Kot 0OEACOUE TO TEPIEYOUEVO TOVG GE UEYAADTEPOL
Bayovia. Yanpyov Baydvia mov yopovcav 3 tovous kat ta. yepilope Kot auTd.
Metd and avtd T GTPOYVOLE KOl TO LETAPEPALE GTO ZEPO.

[Ipéner va onueidcoovpe OTL KATA TN OIPKEL TOV TPATOV YPOVOV TOV
Aertovpyodoav o petoddreio,, otic apyéc tov 20°° cdva, ot punyavég mov
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dvoryav TpOTEG dEV LIPYOV KOL TO AVOrypa YvoTay pe epyaleia yeipdg (Ommg
TOEKOVPLAL, PTVAPLO, UTOATAOEG KTA)

[Topd ™ xpnon TV uNYovVOV TOV AVOLYaV TPUTES, GE LETAYEVESTEPO GTAOL0, 1|
dovield Mrav axkope OVOKOAN Kot okAnpn v tovg gpyates. O Ilavteing
Bapvapa (1993) meprypdoet 1 oadikacio: «AyoviCovtav Yo Opeg HE o
pnyovi| wov Loyile 20-25 AiPpeg, KpOTOVTOG TNV GTOV MO TOVG Yo Vo avoiEovv
TIG TPOTEG...»

[TapoAo mov avt] dev Ntav 1N SOLVAEWD TOV OVAAIKOV OyopldV £YOLLE
TAnpoopieg OtL Ta OIS EmMapvay UEPOG GE ALTOV TOL €100VG TNV gpyacia
amd o TPOTU YPOVIO, OTOV AVOlEaY To LETOAAELD, KATA TN SLAPKELD KOL TPOG TO
téA0o¢ TG Aewtovpyiog touvg. O moatépoc Kwvortavrtivog, évag 67ypovog
HETAAA®PVYOG TNG VEOTEPNS YEVIAS, SOVAEYE GTIG GNPAYYES TOL HeETAAAEIOL TOV
Mutoepot and v nAkio towv 17, pog eine Kotd T SIUPKELN PG CUVEVTELENG
OTL M dovAgld ToL €PNPov KOl TOV HEYOALTEP®Y TTov M 1dw. Xav Bonbog
epyordPov dovAeye pe ) unyovn Kot ERyale tpomec.

IInyn D. To cvotnpa gpyaciog (oo. 39-40)

e autd 10 onueio mpémel va AexBel KATL Yo TO EPYOTIKO GVGTNLO GTO OPVYELQ.
To cvomua arottovoe pia opdda amd tovg Pacikovg epyordfoug, dNA. TOVG
potiadopovs (awtol mov  yewilovtav TNV SWITPNTIKN  UNYOVH)  7TOL
TPOAVAPEPALE, 01 omoiotl iyav vd Vv emifAreymn tovg Eva aplBud epyaTav.
2T0 TPAOTO (POVIK. €pYOciog TOV UETOAAEI®V, Ol €PYATEG TANPAOVOVIAY
anevbeiog amd Tovg Pacikovc epyoArdfove, oAld apydtepa AOY® KATOLWV
TpoPAnudTmV Kot kakodtoyeipiong, 1 dtodkacio GALAEE.

Ot gpydreg Bewpovtav vIAAANLOL TG eToUPEinG Ko TANpOVOVTOV amevdeiog
arnd v etapeio. Ot kvprot gpyoArdfor, mov £€kavav T OOLVAEL Tov
TEPLYPAYOUE TIO TV, NTov vrevluvvolr va emPAETOLY TN UHETOPOPE TMV
0pLKTOV amd TG Yohapieg otnv empaveln Tov petaireiov. Emnpoceta, sivon
d&o onpaciog va avagepbel por d1popd Tov aPopd 6TOLG £PYOALPovg mov
Ntav oto emeavelokd opvyeio 6mmg avtd Tov Apdvrov. Edm ov ekpnéelg
yivovtov moAd vopig 1o Tpmi kot 0 epyordfog ypNGYLOTOI00GE TO TPLTTAVL LOVO
otV To £00(po¢ NtV TOAD okAnpo. H mepiosdtepn dovield g ££0pvENG TOL
OPLKTOV YIVOTOV LLE TO TGEKOVPL. TNV EMPAVELN TOV OPLYEI®V, 1| YN YOPLLOTOV
og pkpotepa peEpM (ta emovopalopeva uivia) o omoio akoAovOmS dtavEpovToy
otovg gpyordfovs. Kabe epyordfoc pali pe dAlovg epydteg | ta UEAN NG
OKOYEVEWNG TOL ONA. 1 YuvoikKO TOL KOl TO ToUdld TOL, SOVAELOV Yo, TNV
eEOPLVEN KAl QOPTMON TOV UETOAAEVUOTOG, TO OMOI0 UETE OTEAVOTOV Ylo
enelepyacio

IInyn E. Katapepiopdg epyociog (oo 41-42)
[Tod1d mov wyovay Pe TOVG YOVELG TOVG VoL LLETVOVY KOl VOL EpYOGTOOV LE TOVG
yovelg Toug ota petarieion Apidvtov, epyaloviay 6To HEPOS TOV OPLYEIOL TOV
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tovg avatifeto (ta emovopalopeva wivia). Metd mov o matépog (...) Efyale ta
OPLKTA M UNTéPa Kot To odld to. palevay pe erudplo kot peyaia doyeia,
eopTOVaY To. Paydvia, TOL NTOV GTIC GLONPOYPOUUUES, KOl To TPOowOoVGaV GTO
enOEVO cuvepyelo.

H avagopd tov Xpiotopn Aaccéta, evog Petepdvou peTtaAlmpiHyov, o omoiog
dpyroe va S0VAEVEL GTNV NAKIQ TV 16 £TOV €lvol TOAD OVTITPOCGOTEVTIKY TNG
katdotaons: «Ta opuktd optdvoviay 6 Eva Paydvt, ot YPaUUEG NTOV GOV TOL
GLOMNPOdPOLOVL Kol €61 E0TPYVES TO Paydvi oe Eva peydro kipatio. Bonbodca
TOV TOTEPOL LLOV VO, KAVEL 0LTN TN OOVAEL». MeTd amd avtd, dALol, Todld Kot
EVINAIKEG, SLAAEYOV TO (LYPNOTO VAIKO, ONA. TETPES TOV eV MTAV TO OPLKTH TOL
Eyayvov, HEo® OA0YNG. Xt cuvéxela, apyiie N dadkacio EKPOPTOONG Kot
ToL VAIKG GTEAVOVTOY GTO EPYO0TACLA Yo enelepyacio. Xtnv apyn 0V vanpyav
unyovég va tpafnéovv ta poptouéva Payovia, eviAkeg Kot Taidid Tpofodoay
o Baydévioe 1 ypnowomorovoav (Mo, €01KA HOVAGPLEL Yoo Vo Tpafovv Ta
Baydvia.

IInyn F. Alla €10m modwkn)g epyaciog (6o. 42-43)

AALo odld oto vdyelo LETOAAELD, OTTOG o€ avTd ot Povkdoa, EKAVOV TNV
dovield evog KatapeTpnty], Onw¢ ovopolotav. Onwmg eine o kOplog Ayuét
XoaocovumovAAi, o omoiog epyaldtav otn Dovkdco amd v nAkio tov 14,
VIAPYOV TOAAL TTadd TOov €KOvOV ovTh Tr 0oVvAEld. Ol KATOUETPNTES NTOV
vrevOvvol Yo va KaTaypaeovy to Payovia pe o eE0puYUEVO OPLKTA TOL OOl
mopédde o kdbe epyordfog kol vo mopadidovv ovTd TO OTOLEID GTOLG
aSlopatodyovg e etapeiag. Xovibwg povo peyoidtepa moidld epyaloviov
oTiG Yalapieg, 6oL 1 dOVAELL NTAV TPAYUOTIKA GKANPT Kol OOGKOAN Kot OOV
eKel ywvotav M TPAyUATIKY OOVAELL. ZOUP®VO LE TANPOPOPIES TOV VTLAPYOLYV,
QLTI TN OOVLAELL TNV EKOVOV LOVO ayOplo TOV TO EMETPEME 1) COUOTIKN TOVG
damlaon.

2NV EMPAVELN TOV DTOYELDV OPLYEI®V KATO10C UTOPOVGE VO OEL TEPICTOTEPOL
wodld.  Avtd  To wodd  aoyolovvTay  HE  JPOpPES  EPYOCiE  OMMC:
KOTNYOPLOTOiNGN T®V OPLKT®V, OTPOEWO TV Poyovidv o€ €pyocTtdotlo
enelepyacioc, oonyol (Owv (Yaidovupudv, HOLAAPLDOV), UETAPOPE epyaAeiwV
otovg epyordfoug, Pondsia oIV KOTOOKELT] TV  GLONPOYPOUUUDY  TOV
Bayovidv, petapopd vepoy amd TO LIOYEWL GTNV EMIPAVEWD Kot Tpoundeia
@pEokov vepolh oTovg HeTOAA®POYovS. [lodd niwiog 13 wor 14 ypovov
TpoGAaUPavovTay Yo vo. dtvouy vepd GTOVG LETAAA®PUYOLS oL epydlovtay
oTIG YoAapiec. Avtd to moudid £devay Tovg kovPddeg vepolh pe Aovpld oTIg
TAQTEG TOLG KOl TOLG UETEPEPAV OMO TNV EMPAVELN, OTOVG EPYATEC OTIC
VILOYELEG OTOEC, TAPEYOVTAG VEPO GTOVG LETOAL®PVYOVS. Onwg o kuprog Xaocdhv
Xoahovow| pog gine, o omoiog dpyioe va gpyaletor oto opvyeio amd v NAKio
TV 16 ypovov, Tpoundeve vepd oe 13-15 gpydreg 3 popég v nuépa.

O «oplog Xpnotog Kovtoiwbc, o omoiog gpydotnke oto opvyeio Korafacov
wepLypdpel T O0VAEWL TOL ®©C €ENG: «apyloa va epyalopor OToV MUOLV
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14 ypovov. H dovield pog Ntov vo SIAEYOLUE T GYpNOTA VAIKE Kot Vo To
TETAUE UETA OV Ol ‘omaotnpes’ Eomalov TIG TETPEG GE UIKPOTEPO KOUUATLOL.
210 €pY00TACIO TA oA EKovay AAAEG dOVAELES oLV Bmg PBondntikés, Omwg
KOOAPIGHO KO LETOPOPE, OALA ETIONC KOl GTAGILO TETPOC LE ePYOLEin OTTMC
toekovpla. Mg Alya AOY10 KATO10G UITOPOVCE VO GUVOVTNCEL TOOLd GE OAaL TOL
oTdd0 TAPAY®YNG: €E0PLEN, SLOHAOYY] KOl LETOPOPE OPLKTAOV GTO, TAOICL.

IInyn G. O toxoyAv@or (o. 25)

‘Evag pikpoc apBudg atopmv mov Nrav mAovotor odvellav Aeptd pe ynio
TOGOGTO TOKOV, TO OTO10 dEV EAEYYOTAV, GTOVS OYPOTEC, Ol Omoiol ypeldloviay
o AEQTA €lte Yo Vo KaADWoLV ta kabnuepvd toug €£0da i Yo v Tépovv
VMKA Yo TNV KOAMEPYELR TG YNG TOvG. Ot aypOTeg LIEYPAPAV YOPTIE LE TO
omoio. VOONKEVOV TN YN TOVLG, TO GMITIOL TOVG KOl TO YWPAPLL TOLG. X€
TEPIMTMOOT OV KATL dEV TNYALVE KOAG Kol OEV UTOPOVCAY VO TANPMOGOVY TO
OAVELD TOVG £YKOPa, O SOVEIGTNG ETALPVE TN TEPLOVGIO TOVG,.

O Adxtop ITétpog Aoilov # avaeépel 0Tt t0 1926 «... mepioodTepa amd
40,000 extapra yng ko mepiocotepa and 500 omitia Ko GALa ktiplo dGAlaCay
010K TN, aeov divovtay yia eE6pAnon daveiwv» oty Kvmpo.

IInyq H. ®royewo (o0. 22-23)

O Ayuét XacovumovAAl mov apyloe va d0LAEVEL ot opuyein, dtav NTOV
14 ypovav, Aéel «... Amopdocica va €pBm 0TI NuOcTAY QTOYOL KOl OgV
uropovoa va to BydrAom mépa 6To YWPLO» Kol M yuvaika Tov cvveyilel «dev
TpOYOUE apketd youl va 1o guyapliomndovue amofnpaivope cuKo Yoo va
QALEY.

Ta moudid, xKupiog ta TPOTOTOKA, BE®POVVTIAV OO TOLG YOVELG TOVG MG HEG
OKOVOLIKNG OTNPIENG TNG OIKOYEVEWS. ZUVEMMG, TOAAL modld Aenvayv To
oyoAelo, HETA 1] TPV TEAEUDCOLV TO OMNUOTIKO GYOAELO (Y10 VO EPYOGTOVV).

IInyn 1. Avokolrisg ota opvyeia (66. 56-57, 65-66)

O ITavteAng Bapvapa mwov Ntav petarlmpiyog Aéet: «... NTav oAl (Eotn, 30,
35, 40 Babuovg, epyalopactay e To €c®povy Hag, youvol. Otav kdmolog
EMPOKEITO VO TAPEL TO QTVAPL, TO Paydvi, £mPeme v YPTCLULOTOMGEL Eval
Bpeypévo mavi yio va avtéger ) (omn. To vepd mov mivape Ntav (e01d AOY®
TOV OTL Ol Tupiteg TPOKOAAOVGOV POTIY (...) KATOL KATOL, O KOTVOS TOV
éPyarve amd To dvorypo Tov opuyeiov, To Ekave vo LOtALEL e NEAIoTELD... ).

O Ayxuétr Aoatip omiovel: «kdmolot avBpomol méOavay (amd otvynuoata) 1
cokatevoviay. Onmg Tov TaTéPa OV TOV KOTEGTPEYE TO TOSL TOV, TO dUKTLAM
tov. [Ipoomdbnoe va tpafréet Tov KovPd Kot Eva Koetepod HETAALO TOV EKOYE
T SAKTLAL TOV TOSUDY TOLY.

# TIétpog Aoioc, 1986, Kumpiakd 1878-1955, AMayég ot dopn e Kowaoviag (Changes in the
structure of society), Owdio 6to Avowkto [avemiotyo Kompov.
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IInyn J. IN'eti n dovrerd oto peTaAreio TAV TPOTIUNTEN,

Ta opvyeio Tt omoio Mrov avowktd Katd tn Owdpkeln TG Bpetovikng
AmoKlokpatiog, NTov EAKVOTIKA 0€ EVIAIKEG Kot £pnPovg, ot omoiot {ntovcayv
gpyacia, 00Tt mpoOcEepav otabepd e10060MUo. oToVg epyates. Epydrteg ota
OYPOKTILLOTO TTEPTUEVAY TOV KTNULATIO 1] L0 ¥1)PO VO TOLG POVAEEL Y10, OOVAELA
vy AMyeg uépeg M efdopadeg kdbe ypovo. Xe avtibeon pe to opvyeio. OTOL Ol
epyateg Emoupvay «otabepd» mnuepopicha.  TloAld modid eméheyov vo
gpyalovial oto opuyeia, amd TO va yivouv popaykoi, pAQeTEG 1| TCOYKAPNOES
eMEON KaTd Ta 2 ¥poOvie TG pobnteiog tovg oev mAnpwvovtay. Emmpdcheta
énpene va, KAvouv kot GAla BeAnuota Yoo Tov €pyodotn Tovg «[ MuUovv cov
]...oxhdPoc» Aéer o wOprog Avdpéag, «Empeme vo TAEVO TO TATO, VO
c@ovyyopilm Kol HETA VO TNYAIVD GTO KOTAGTILLOY.

OIITIKA MEXA-ITHI'EX

Ov potoypagiec eivar eguyevikn mapayopnon g Ilaykdmprog Epyatung
Opoomnovdiog (ITEO) kot 6Aa ta dkaidpoate ovikovv otnv Opocmovoia.
YyOMo Kot TITAOL Elval omoGTAGHATO AmtO TIG OLAPOPES TNYEG TOV OVOPEPOVTAL
O TAVE.

Aovievovtog ota MeTailreio

Ewova 1

MetaAlmpOyotl TG ZKOLPIOTICCAS TOV HOAG
Bynkav amd 1t yorapio (Bapvapa, 1999,
c. 175).
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Ewkova, 2

"Evag veapoc petadAmpiyog LETAPEPEL
éva Bayovi pe acPEotrn mov dev Exet
eneEepynotel kal To mpombel yia
enelepyacio otovg poiovg, 1956
(Avtoviov, 2004, c.44).

ATEPYDOVTOG PUE TOVG YOVEIG

Ewova 3

o« o

«Ba ayoviotodpe pall pe Toug yoveig poc»
OLONAOVOLV T TOLSH GTNV KON Oepyia
uetaAhopOywv (EAAvokvmpiot,
Tovprokidmpror) 6to MavpoBovvi, Agvka o
148 (Avtwviov, A., Zndpov, X., 2005, ¢.82).

. 5
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Ewkovao 4

«ZVYKPIVETE HOG LE T TOOLE TV
devbuvtav e Kurprokng MetaAlevtikng
Etapeiocy

Ta Toud1d detyvovv TV aAANAeyydN TOVG
GTOVG OTTEPYOVG YOVELG TOVG GTO
MoavpoBotvt, Agvkag to 1948.
[Mopamoviovvtot emeldn 1 eToupeia £xet
GTOUOTNGEL VO, TOLG TOPOY®PEL Eva TOTNPl
QPECKO YAAO TNV NUEPD, GOV LOYAD TTieoNS
oTovg amepyovg epyates (50 ypovia ITEO,
c. 90).

ANAOVOVTOG TIS OTOLTI|GELS TOVG

Ewova 5

Neapoi gpydreg

(14-16 ypovdv) voypapovy
£V0L VOV LLOL OTTOLTAOVTOG
oo TNV OTOIKLOKT)
KuPBEpvnon 1o dikaimua vo
dtevBvvovv. Maledtnroav
2567 vroypagég amd OAN TV
Kbmpo to 1953. (50 ypdvia
[TEO, c. 122).
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1 «Epyalopaocte omd Tic 7. PEXPL TIG 7. .

Neapol gpyateg oty Agvkmoia anepyodv
{ntovtag To dikaiopo va d1evbivouy, adénon

® L1e0dv Kot peimon wpov to 1953.

(50 xpév1a TIEO, ©. 98)

Addeg epyaoieg

Ewova 7

O méryKog Tov ToayKdpn oTNV
Kvnprakn Etoupeio [omovtowwv,

Agvkomoia 1939. (Bapvépa, 2004, c.

85).
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Ewovo 8

Neapol papoykoi petapépovtog
vaAonivakeg 6tn Agvkwoio to 1950. B
(50 xpoévia TIEO, ©. 120)

Ewova 9

Epydtec oto opuyeio Kamovtiov to 1943.
(Avtoviov A., Zndpov, X., 2005, ¢.86).
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Yyéowa padnpatos, Epotmiosig kot Apactnprotnres and to Epyastipro 2
v ™ Xpnon Ilnyov ané taidwwteg mov emoké@tnkayv v Kvnpo katd
TN 00UOKOALN TG KOWVOVIKNG KOl TOMTIGTIKIG 16TOPiag: TAEOIDTES Y
Ti5 Kumprokég ayopés kata tov 19° awdvo.

Exnawdevtéc:
K. Mrpiuav KAPBEA
K. Meté OI'OYZ
Ap Zravpovro PIAIIIIIIOY

Yyé010 padnpatog Yo T Méon Exnaidocvon - 'opvacio

Oépa:
Mo kumprakh ayopd (aldpt) Tov 19° oudvor

Aoywn:
Ot otoY01 TOL peBMpatog ivat va fondncovy tovg pabntég va:

e AdPovv vEOYN TOVG TIC OLPOPETIKEC EVVOLEC 1 OVIIANYELS 7OV
SLLPOPETIKEG OUASES £XOVV YL TOV 1010 YDPO
ocv{nToovV Tt aAAALEL e TOV Kanpo Kot Tt HEVEL TO 1010
KOTOAGBOVY TNV AAANAEEAPTNON OLAPOPETIKDOV OLAOWOV 0VOpOTOV
KOTOAGBOVLY TNV TOAVTOMTIGUKT UGN TNG KLTPLOKTG KOWVOVING
EKTIUNGOVVY OTL 1] TOATIGUIKY] TOKIAOpop@io epumAovtilel TNV Kowwvia

ApaoTnprotTnTeg:

Ot podntéc Ba epyaoctodlv oe ouddec pe mNYEG TOL APOPOVV oL OpAdQ
EPMTNCEMV TOV £VOG EKTOOEVTIKOG Tovg olvel. Kdabe opdda OBa €xer v
gukopio vo TopOVGIACEL TOL ELPNHOTO TNG GE OAN TNV TAEN.

Ewayoyn:

‘Evog ekmondentikog mpémetl va EeKvioel To pabnpa Aéyovtag ota mondid 6Tt Ha
TPEMEL VAL OVOKOADWYOLV o0, TPOSMOTO, KO TL BoL avELEVAY VAL GUVOVTIIGOVV GE
o oyopd oty Kompo tov 19 owdvor 11 Spactnprotnteg Umopel vo
hoppavoov  yopa, ONA. EUmOPOol,  KATOOCTNUOTAPYES, KOVTGOUTOANDEC,
aE1OUaTovYOL, TOVPIoTES KTA: Kot yio o A0yo OAot avtol Bpiokovrtal exel. To
EPOTNUA O1EPELYVNTNS Y10, TO LAOM U pmopel va elvat £va 1 TeEPIGGOTEPA OO TO.
70 KATO:

e Toti pabaivovpe yio to waldpio oty Kompo tov 19° cudva;

o Twrtl Swpopetikéc opddec avOpomwv mryovav oto malaplo TNy
Kompo 1o 19° aucdova;

e Ilig o1 ta&dudteg £Bremav ta Taldpia Tng Kdmpov to 19° andva;
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Evapktipro Apaostyprotnrao:

e Xtovg pobntég divoviar aviiypago pog eotoypoaeiog (mnyn A) Kot
{nreilton amd avtovg vo epyactovy oe opdodes. Tovg avapépetar 6Tt Ha
TaiEovv «KpLETON». AvTn givar po dpactnplotnTa ToL B dMGEL KivnTpo
6TOVG HaONTEG VO TOPATNPICOVY POTOYPAPIKES TNYES, Ol Omoieg €
ypedlovtol LeEYEAN TPOETOGIN OO TOV EKTONOEVTIKO.

e Ot paOntéc mailovv «kpuETO» pPE TN POTOYPAPiN O EVOG LETA TOV AANO.
O mpdTog padnmge eavtdleton 6Tt kpvPetal kKdmov péca oty ekdéva. O
GUVTPOPOG TOLG TPEMEL VAL LOVTEYEL TOV PPICKETAL KAVOVTAG EPWOTNOELG
OV VO TEPLYPAPOLY TL UTOPOVV VAL OOVV GTNV TTNYN.

e Ortav avakaidyovv v Kpuydva 1ote aAAdLovy Baels.

o Metd and Alya Aemtd, O EKMOOELTIKOG UTOPEL Vo apyicel va KAvVEL
EPWTNOELS GE GLYKEKPYEVOLG HOONTEG, Yoo TO TL €XOVV O€l, TO OMOi0
UTOpEL VL TOLG 00N YNOEL TNV KVUPLAL 10£0 TOL OO UATOG .

AvTr 1 0pacTNPLOTNTA GKOTTO EYEL VOL:

BonOnoet To Tandd vo KEvouv amAEC TOPATNPGELS OO 1I0TOPIKES TNYES
BonBnoet o Toud1d va KEvouv GYETIKES EPOTICELS
e gvhapplvel TNV cuvepyacio

MaOnpo (népog 1°): ohopéisia

Ot pobntég €rovv oty ddbeon tovg v YN A. O ekmTodeLTIKOG Oelyvel
0TOVG HoNTEG éva «TAaictlo B€aomg», 0 omoiog mopatifeTol To KATW.

Ot paBnTég Exovv UmPOGTAE TOLG TNV EIKOVA KOl O EKTOLOEVTIKOG £)XEL Lo 1010 o€
peyébuvon evomov 60ANG g tééng pe tov «miaioco B¢aong» yopw e Kot
oTIG 000 TEpTMOOELS 1| AeLAVTa TS POTOYPOPIOG OEV LITAPYEL.

O exmardevTikog e€nyet 6t n ewodva Ba tovg Bondnoel va cuykevtpmBohv 610
T1 BAEmOVY Kot EEKvA o GEpd amd EPMTNOELS KOl AMOVINGELS 0TV TAEN Yo
va dMoet 10€eg Yo KAOe Eva amd T LEPT TG EIKOVAG CNUEUDVOVTAG OPICUEVES
o€ éva TivaKo EVOTIOV TG TAENG.
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IMiaicwo Oéaong (Vision Frame)™

4. Tleprypdyte akppag Tt PAmeTE.

Tt eldovg avBpdmovg PAEnete;

6. Tloteg dropopeTiKéc opddeg
OVOUELYVOOVTOL E00);

e

8. Tt
epwtoelg Oa
0élate va
vroPdaiete
OTOVG
avOpoTovg
eKel;

T }_’\

4. Th
GKEPTOVTOL OL
avBpomot;

5. Th
CKEPTOVTOL Y10,

9. Toteg GAAeg e _ T0 PéPOg;

Y& Ko
TANpPOPoOpieg
0o cag
Bonbovoav va
KataldPete
™V eova;

6. Tt vioBete yio avth TV e1kéVQL
7. Tt 060G KAVEL VO OKEPTECTE £T01;

3 dotoypagio omd A. Morékko, A. H Kvmpoc tov T II. Péokoro (pwtoypapid GAumovu)
(3" emavéxdoon), Asvkwoia, ToMtiotikd Kévipo Adikng Tpamelog. (Evyevikn mopoydpnon Tov
IMoMtiotikoy Kévtpov Adikng Tpanelag, ta exdoTikd dtkotdpata avikovy oto [ToAtiotikd Kévpo).
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MaOnpa (népog 2°): dpactnproTnTes, OpudIKI Epyacio

Ot podntég yopiCovror oe opadeg: ot opddeg 1 kot 2 Ba gpguviocovy TOVG
avBpaonovg oto maldpt. Ot pebntég Ba epyactodv pe tig myéc F kar A. Tovg
divovtol ot o KAT® EPMTNOELS MG KATELOVVINPIES YPOUUES KOl TO Kabnkov
TOVG €lvol Vo YpAWOoLV HoL JLIKPT] «GKNVI», TNV omoia 6o avomapocTiGouy GTo
emopevo pddnua. H «oxnvipy Ba mpénetl vo meptAapavel 660v¢ TeEPIGGOTEPOVG
SlpopeTkovg yopaktnpes yiveror. Ot epotioelg otig onoieg Ba Paciotel n
oKNV1 €lval o1 o KATo:

o Tloteg dropopeTicég opadeg avOponmv mdve oto Taldpt;

e Anote 4 Adyovg ywati ot dvBpomor mhve oto maldpt Tov KOpd TOL
Kataypoeodtoy avt N avoeopd. IInyaivovv axoun oty oyopd ot
dvBpomor yuo 0Aovg avTovC TOLvg AOYOLG; AMGTE TOVE AOYOVLS TNG
amdvINoNG COC.

o [looeg dwpopetikég eBvikég opddeg Lovoav oty Kompo 1o 1873; Tti
vopilete vdpyel v M TOKIATLL EOVIKOV OLAOWV;

o Xkeopteite v mowiMa ayabov yio to omoio yvOTaV EUTOPLO GTO
nalapt. [Téca and avtd ivor axopa pépog g kadnuepvng Cong;

e T pumopeite va pabete yio to povyo oV POPoVSE 0 KOGHOG T0 1873 amd
QLT TV INYN;

Ot opadeg 3 ko 4 Ba gpgvvnioovy to yopo tov malapod. Ot padntéc Ha
epyoaotovv pe tig myéc F ko I (va xdptn g Agvkmoiag). Tovg divovtar ot
aKOAovOeg epwtnoelg o¢ katevbuvinpieg ypappéc. To kabnkov tovg elval va
oyeddcovv éva ybptn tov maloplod ™ Asvkmwaciog 6nwg Ntav to 1905 kot va
T0V TomofETCOVY TAVM GE £va XApTr TG oNUEPIVIG AgVK®MGTAG.

e Bpeite otov yap (mmyn ) v tomobecio dAwv twv malopudv 1OV
neptypdeovtot oty nyn F.

e TiPBpiokeror og avt TV Tomobecia Todpa;

e Yuykpivere Tig dpacTnproTTeG oLV Yivovtav oto maldpt tov 19°° adva
le avtég mov yivovrtal onuepa. O KOGHOG £xel aKOUT TOVS 1010VG AOYOVC
v va mnyoivel oto maldpt; Amapifueiote OAeg TIG OpAdES avOpOT®V
TOL  WNYAivouy  —  KOTOGTNUOTAPYES,  EUMOPOVS,  TOLPIOTEG
KOLTCOUTOANIEC KTA.

e Yv{nmote v mowkihia ayaddv mov mowlodvtar 6to maldpt Tov 19°
LDV

e Amd mov mpoépyovior Oho avtd ta mpoidvta; Tt amdyelg €xovv ot
OLOLPOPETIKEG OUAOEG EMOKENTMOV GTO TALAPL Yo Ta O1dpopa TPoidvtal
tov Taloplov;
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Ava@opéc oTIc INYES:

Archduke Louis Salvator of Austria (1983). Aecvkwaoio n mpwtebovoo tne
Kbrpov (ue 15 yxpofoipeg omo tov idio). Aovdivo: Trigraph (Emavékdoon amnd
NV apyIKN ovapopd Yo To vinei to 1873).

Baker, S. (1879). H Kdmpog omwe v cioo to 1879. (Project Gutenberg File
Converted into HTML pages by Nalanda Digital Library under Etext
Conversion Project (ECP). Retrieved on 28 April 2006 from
http://explorion.net/s.w.baker-cyprus-1879/index.html

Moréxkoc, A. H Kompos tov T(¢. Il. Dookoio (pwroypopixd daiumoou)
(3" emavéxdoon), Aevkwaia, TTomtiotikd Kévipo Aaikng Tpanelac. (Evyevikn
napoyopnon tov Ilolrtiotikod Kévipov Aaiknig Tpameloc, to €KO0TIKA
dwaidpoto oviikovv oto [loAttiotikd Kévipo).

Navari, L. (2003). Xopreg ¢ Kompov amo tig oviloyés tov I[lolitiorikov
Iopduoroc e Tporelos Kompov. Aegvkwoio : TToAtiotikd Topvpa Tpdmelag
Komnpov.

Neville Smith, L. (n.d.). «2e éva uayeuévo vnoiy (cc. 44-48) apBpo yw tov
William Hurrell Mallock o onoiog emorképdnke v Korpo 1887.

Roussou-Sinclair, M. (2002). Bixtwpiavoi emioxéntes oty Kompo: évog oikog
toug knmog. Agvkwaoio: Kvrprokd Kévipo Mehetdv.

Atesin, M. H.(Ed.) (2005). Mio. 1otopio. 2 yowpiowv, Ilopadocioxn Apyitextovikn
xar Tlolitiouds twv Kompioxawv Oikiouwv, Mio usiéty g mopaooons otnv
wépo. kor oro youo. (EXinvuey petdopaocn) M. Iléota, N. Mecoapitng,
[. Kootavtividov, (Tovpkwkn petappaocn) M. Akanyeti. Asgvkoocio:
Tovpkokvrplokd EmpeAnmmplo Apyttektovoy.
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Epotmosig kol epyacieg yio padntic oyeTikég pe TIS TYES TOL APOPOVY GE
3 opaoeg nuki@v: Anpotiké (8-11 yxpovav), I'vpvacwo (12-14 ypovov)
Avkew (15-17 ypovav)

Anpotiko Xyoieio (8-11 ypovav)
Koutd&te ™ pwrtoypagio tov taloptov (IInyn D N A):

Th pmopeite va deite oy eKdvaL,

T pmopeite va «aKOVGETEN OTAV KOITALETE QTN TNV EIKOVQL;

T pnopeite va « LUPLOTEITEN OTAV KOITALETE OLTN TNV EIKOVAL;

T 0a Béhate va potioete kKdmolov and ta dropo oto maldpt;

[Tog Ba évimBec av yavoésovv oto malapt, T Ba ékaveg; Xe motov Oa
plovoeg;

Edd eivon 2 ewcdveg tov malaprov ot Agvkooia (Inyéc A kol K). Zvykpivete
TIG EKOVEG,.

[Tow mpdrypata otig ekdveg ivor Ta ida;

[Tow Tpdypata eivatl StoQopeTIKd;

[Towa vopilete eitvar n mokondtepn pwtoypagia;
Mmnopeite va eénynoete yoti to vouilete avto;

H myn E eivan évag katdhoyog OAwv tov malapiov g Agvkwoiog to 1873.

[Toca drapopetikd maldpio vEPyOV;

AvakaAoyte TL TOVAOVGAV OAa avTd TO TAlApLaL.

[Toca amd avtd To Tpdypato dev pmopeite vo Ppeite o por ayopd
onuepa; Toati to vouilete avtd; (EAEyEete mown mpdypata doev Eépete
non)

[Tow «kataoctuotoy vouilete iyov v mepiocdtepn doviewd; [ati to
vopilete avto;

Kowtd&te mpooektikd oty swoéva (IInynq A). Zvvepyaoteite pe 10 SmAavod
ocov kol Tonofeteiote Ta cOpoTO Gag 6T B€on 2 ATOU®V TG POTOYPAPIOGC.
(H vmoroun téén pmopel va avoyvopicel To GTOHO OTNV €KOVA KOl Vo
ou{NTNoEL TN GYEGN TOVG).
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I'vpvaoio (12-14 ypovav)

H myn A mapovsidler v ayopd (malapt) ot Agvkwoio to 1878 (mepinov).
Koutd&te mpocektikd 11 @otoypopios Kol HETO CKEPTEITE TO EPOTNUOTA TOV
aKOAOVOOVV:

[Teprypdyete axpiPog Tt BAénete. T eidovg avOpmdmovg PAETETE;

Tt dropopeTiKeg Opadeg avOpOTOV VITAPYOLV;

T oxéprovtal ot avBpwmor; Tt cképrovion Yo To pHépog mov Ppickovrat
(maCapu);

T cag kavel va vidbete 1 ewcova; ot vioBete ot

T epomoeig Ba BEAaTe va vtoPdiete TOLg AVOPOTOVG GTNV EKOVAL;

Opiote opiopéveg dpaoctnprotreg Paciopéves otic mnyég B ko F:

Advote 4 Adyovg mov ot GvBpwmol emokémTovrov to Taldpl, OTOv
yivovtov ovtéc ot kataypoeés.  E&axolovBovv ot avBpomor va
TNYoivouy 6Ty ayopd yio. OA0VG 0VTOVG TOVG AOYOVG; ALTIOAOYNGTE TV
amdvInon Gog.

[16cec Swnpopetikeég «ebvikég opdodeg» avapépovrtar, [oti vouilete
VILapyEL TOOT TOKIAl E6VIK®OV Opad®V;

Yxepteite v gupdmra TV oyadmdv mov gumopgvoviay 6to Taldpl.
[Toca amd avtd givar axopa pépog e kadnuepvng pog Cong;

Tv pumopeite vo pabete yoo to €100G TOL POLYICLOD TOL POPOVGAV Ol
dvBpwmor 1o 1873 amd avtny v TNyN;

Xpnowomnotwvrag tic tnyé F won H:

Etowdote éva kotdloyo OeTikddv Kol opvnTIKOV OTOWEI®V  TTOV
avapEPOLV 01 GLYYPAPEIS Yo TV Kompo, dtav meprypdpovy to malapt.
[Iog ov EEvol avaperyvooviav pe tovg viomovg oto moldpio; [Marti
vopilete dpovoay €161,

Avkew (15-17 ypovav)
Eényelote mog avtég ov mnyég (A,B,C,D,F,G,H,LJ) eivor yprioeg vy Evav
1GTOPIKO OTAV KAVEL EPELVA Y10,

TO EUTOPLO GTNV TTEPLOYN EKELVN TNV ETOYN

TNV AOTIKN OVATTLEN

TO POLO TOV AVIPOV KL TOV YOVOIK®OV

TNV OIKIOTIKT], KOW®VIKY Kot ToMticpkn {on oty Kompo ot1o 1éA0g
oV 19°° audva

TO POYNTO

T1G OYE0ELS AVALEGO O OLOPOPETIKEG KOWVOTNTEG.
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Ykeptopevor 1ig mnyés (F,G,H,J):

o Tiumopeite va meite yia v TpoonTikn mov VIOeTEL 0 GLYYPAPENGS;

e [0 mowov Eypagav;

o [ldg n apnynon Ba diépepe, av meptypaoOToV amd KATOOV TOV EUEVE
ot Agvkwoia;

e Tl6c0 €ykvpec moteveTe OTL €lval oL TYEG;

o Eletdlovrog OAeg TIG TNYEg MoV €xete, mMelte KATd TOcOV vopilete OTL 1
Bpetavikn katoyn g Kdmpov and 1o 1878 kot petd nrav KaAd 1 kokd
v tovg Bpetavoug kat toug Kvmpiovg.

ApaotTproTnTeS MOV TPOTAONKAV G0 TOVG OLUMETE(OVTES KOTG TN
Ol pKELD TOV EPYOOTNPiOV.

2yéoro pabnuarog 1 anod copuetéyovres

Hhlkia:
10-11 ypovav

20vOE0T e TN O100KTEN VAN:
Kowovikn otopia te Kompov katd v Obopovikn kot Bpetavikn nepiodo,
YADGGO, KOWOVIKY] LOPQMOT), TEYVES, TPOYOVILA.

Ytoyou:
Ot podntéc avapéveror vo KataAdfovv:

o Tiolhayéc £yvav pe TO TEPAGLA TOVL XPOVOL KOl Tl TOAPEUELVE 1010 GTO
nmaldpla g Konpov
e TNV TOAVTOAMTIGHIKOTNTO TNG KVTTPLOKTG KOVMVINGS.

Inyéc:

Ontwcég myéc: D, A

I'pantég mnyéc: E, H, F

‘Eva tpayovdt yuo 1o maldpt

Ewdveg tov onuepvov malopiov

Ewoveg kaw CD oyetikd pe to yovauondalopo (to maldpt TV YOVOIKOV
OTOV 01 YVVOIKEG NTAV O1 LOVOOTKOL TOANTEG TV TPOIOVIMV KOl TO OTOI0

ywoétav kaOe Tapackevr. EEakolovBodoe va yivetar puéypt Kot tor TEAN
g dekaetiog 1950-1960)
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ApaoTproTnTes Ko gpOTNNOTE Tov B0 amavinOovv oto mAaiclo piog
oundouc:

T vopilete 011 dgiyver avtn N ewova (mnyn A); [ote; T1ov; [Towog; Tr oe Bonba
Vo avayvopicelg TNV eKOVa;

Metd mov ot pabntég Exovv avayvopicet to [aldapt, Tpoywpodue ot devTepn
gpyaocio:

T pog Aéet avt n ewoéva v ta [aldpia; Me ) gpnon tov mAaisiov BEaonc,
AVOUEVOLUE TA TTOOLA VO TEPLYPAPOLV ATOopa, onueia, y®Povg otnv £Kdva,
Ypoua, kivnon, xpoévo, mpoiovia mov E£yovv mwAndel. Ed® apyikd icwg
ypewotel  va  ov{nmmoovpe TIC OPOPES  OVOUECO OTOL  POLYO TV
MovcovApdvev kot tov Xpiotiaveov oty Kompo téte: ot mpdTol popovcav
POLYO OVOLYTOXPMUA, TO QEGL KOl GOTPO. TOLPUTAVIO 1) TETAO, EVO Ol
TELELTOLOL GKOVPOY PO POVYO KOL TO PEGL 1) LOVTIAQL.

Toéte avabétovpe oo Toudd vo epunvedcovy v KoV Aapupdvovtog veoym
TIG aKOAOLOEG EPOTNOELG:

[owg; T1ote; T ovpPaiver; Tr oxéprovrar Kou Tt Aéve; [Ta moudid pmopovv va
CUUTANPOVOLY TO GUVVEQPAKIOL (1] UTOAOVAKIO) KEWEVOVL-OMAING Y1O. TOVG
avOpmmTovg 6TV poToypaeia]. Xe mwola YA®ooo plovv; T mepyuévouy;

271G OUAOES TO OO ALVOLLLEVETOL VOL:

e  Xxedldoovy v XApTn TPOIOVIMV YPNCULOTOUDVTOS EKOVEG KO YPOTTES
myés (E, H, F)

e No ovoyveopicouy Tovg KOWOVIKOUS POAOLS TV Opopmv eBvikmV
OUAd®V Kot TIG AAANAEMOPAGELS TOVG (eKOVEG Kon Tny" F)

e No avayvopicouv yotl dtueopetikés opddeg avlponwv Oa Tyovoy
oto maldpt

o Aoyolieg ko emayyéipota (eikoveg kKo mnyn F);

Yvykpivete pe po eikdva tov Taloplov GUEpaL:

T mpoidvra, Kovwvikol porol kot emayyédpata £xovv mapapeivel Ta idw; Tlow
emayyéapota xovv mo ekieiyet; Tt £xel aAhder; Toti;

A&rorhdynon Kot Kot’ oikov gpyacio
To mondd pmopohv va TAPovV GUVEVTELEN A0 TOVG TOMTOVOES TOVS Y0 TIC
eumepiec Toug and 1o [Haldapt. Mmopovv akoOUo VO GOUUETEYOVV GE oL LEAETN

vy éva maldpt Ko vo. KEVouy TiG O1KES TOVG GUYKPIGELS AVALESO GTO KUTTPLOKEL
maldpla tov 1878 kot onjuepa.
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2xé010 pabnuaros 2a amo GCopUETEYOVTES

Hhlkia:
15-17 ypovarv

20voEon pe TN SouKTE VAN:
Kowwvikn 1otopia g Kdmpov katd ) Bpetavikn mepiodo

Ytoyou:
Ot paBntéc avapéveror va

Na xotaAdfovv v owovopky ovamntuén g Agvkmoiog Katd 1T
Bpetavikn kuplapyia,

Na Eeyopicovv 115 016popeg HOPOES GAANAETIOpOONS AVAUEGO OTIC
duapopeg kKoot teg g Kompov,

Na cvinmoovv 1 onuacio. TG OWKOVOMKNG aAinAedptnong oty
AVATTUEN TOV OYECEMV AVALEGO OTIC O1popeS Kowvdtnteg TS Kdmpov.

Inyéc:

Onticéc myéc: D, A, K, C, I;
['pantég myés: J (o€ ocvvdvaouo pe v mnyn D), G (o cuvovacud e
v yn K).

Epyaocieg km gpotiogic mov 0o amavin0ovv amwd opades:

Avayvopilete kdmola ktipio omv myn D; Tlov Bpioketron to maldpt
onuepa; (ot HoNTéG avapévetol vo ovoyveopicovy Tnv TOWIAL TV
KTpiwv otV giKova, mov Bupilovv d1popes 16TOPIKES TEPLOSOVS T.). TO
Bulavtivd tpovdo tov Bedestan, t Aovlwviovy ekkAncio g Ayiog
Yopiog kot o OBopavikd tlaput).

Mmnopeite va avayvopicete S0QopeTIkES e0ViKEG opddeg otig myéc A
kot D; (ot pafntég avapéverar va ovayvopicovv  Xpiotiovoig,
MovcovApdvove, Efpaiovg kot Appéviovg Komprovg, 6mmg emiong kot
taldwwteg and v Buvpomn, Bpetavodg aiopatodyovg, Ivdovg
OTPOTIDTES KTA.).

[Mog petépepav or avBpomor ta ayadd tovg ota maldplo peta&d
1878-1905; Ot pabntég Ba ypnoipomomcovy 115 ekdéveg D, C, T ko T1g
yportég myég G, C, J. (avapéverar va culntioovy 1o yapTn Tov Oeiyvel
g NTav Tonofetpéva ta maldplo e pa ypoppn avéipecsa otig [Toieg
[Tapov kot Appodywoto kat va fpovv 10 otadud tov Tpévov oto Kaipdit
kovta otv ITOAn g Kepdvewng pmopodv emiong va mpocsegovv Tig
Koaunieg oty myn D, ot omoleg petépepav mpoiovia amd TOAELS Kot
Yopu ektdg ™S Agvkmaiag, cuvnBmg amd ™ Adpvaka.
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A&woroynon:

Me Bdon T mAnpoeopiec mov &xete Ppel Katd TN OSAPKEL CLTOV TOV
EPYOCLOV, YPAYTE U0 EKOEC-OOKIIO Y10 TO TTAOC 1) OIKOVOUID EPEPE KOl OKOLLOL
oépvel (eWdwd petd tov Ampiho tov 2003) tov kdopo g Kompov oe
aAAnAenidpoon.

2xé010 palbnuaros 2b ano copuctéyovres:

Hlkio:
15-17 ypovav

2OVOECT UE TN O100KTED VAN:
Iotopia g Kompov

Ytoyou:
Ot podntéc avapéveror va :

e No KOTOVONoOLV TIS AmOYeLS 01dpopmv Taldiwtdv oty Kompo yio v
eumopikn Con e Agvkooiog oto Téhog tov 19° audva,

e Noa ovykpivouv Tig amoyels twv Bpetavov pe avtég dAA®V TaSidwtay,

e Na &nyfoovv Kal EpUNVEVCOLV TIC OPOPES OVOUECSO GE OVTEC TIC
anOYELS.

Inyég:
o  Ontikég mnyéc: D;
e ['pantéc mnyéc: J ko F.

Awdikaocia:
H 16&n opyoavodvetat e d00 £10MV OUAdEC.

Opaoa 1:
Xpnowomnoiwvtag v mnyn F, ot pabntéc avapévetor va fpovv mAnpopopieg
Y10l T1G OIKOVOLIKEG dpacTnpLOTNTEG 6T AEVKMGIOL.

Opaoa 2:
Xpnotpomoidvtag v myn J, ot pabntég avapévetor va fpovv mAnNpopopies
Y10l T1G OIKOVOLIKEG dpaoTnpLoTNTEG 6T AEVKMGIOL.

Amotéleopa:

210 tél0g, KABe opddo mapovctalel To gupnuHOTA NG Kot Tpoomabel va
ovykpiver v Bpetavikn dmnoymn tov Zapoved Mréikep to 1878 (mwov yvopile
NV TOALTAOKOTNTA TNG) HE TNV dmoym tov Avotplakod Apydovka Aovig
YarPadop to 1873 avapéveror va e&nynocovv yioti avtol ot dV0 TAEODTES
elyav SlpopeTIKég amdOYELS Kot TG ol 1oTopies TG LoNg TOLg LTopodV Vo Log
Bondnoovv va kataidfovpe TIg amdyELg TOVG.
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A&rorhdynon Kot Kot’ oikov gpyoacio:

Baocwopévolr oty mnyn D (n onoia ekd00nke ota London Illustrated News cav
o and TIc TpmTeg ewoveg e Kompov ko ompovpyndnke and Bpetovoig
a&lopaTovyovg) ot pontéc avapévetal vo mapovv to poAo evog Bpetavol
TSN TV €moyN €KEIvN Ko va ypdyouv éva dpbBpo mov Ba cuvddoeve TV
elkdva o€ po epnuepida g ETOYNG.

2yéoro pabnuatog 2c amo couueTEYovTES

Hhlkia:
14-17 ypovov (AOke0)

Ytoyou:
Ot paBntéc avapéveror va,

e E&nyoldv mdg UmopovUE VO YPNGLLOTOCOVUE OOPOPETIKOVS TUTOVG
YoV yuo. vo Bpovpe Tt poAo dadpapdtilov ot ayopéc/maldplo otV
KLTPLOKT] OLKOVOLLIOL.

e Na a&loAoyolhv Tic SLVATOTNTEG KOl TEPLOPIGUOVS TOV SAPOP®Y TOTWV
TNYOV  XPNOWOTOI®VTOS To  okOAovBo  Kpumplo:  xpNooTNnTa:
aglomotior TPpoéAevon TNyNG.

Opyavoon taéne:
Xpnomn dpopov peBoOdwV: SUCKOAOKEVIPIKN: OUAOIKY| epyacia/epyacio oe
Cevym.

Mnyég:
AlopopeTikol TOTOL TNYDV:

e Ewovec A xou I
e I'pamt myn F;
e  OvAA epyaciag.

Awdikaoia:

Mo va Eexwvnoetr to pddnua po dwdwocio W0e0BvEALOC umopel va etvor 1
apyn. H epdmmon mov Ba datumwbel ¢ eoayoyn sivar «Tu givar o
ayopd/malapi;» [IiBavig amavtnoeic pmopovv vo mepthapfdvouv:

e 'Eva pépog 6mov dvBpmmor ayopalovv kot TwAobv Tpoidvta,

e 'Eva pépog 6mov ot avBpwmot avtaArlalovv TAnpoeopied,
e 'Eva pépog 6mov pmopotv vo dnpovpynfodv Kowvmvikeg enagés.
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IMa va Eexvoovv apécmg pe v avdivon tov myov 1 taén yopiletol o
TPELG OLPOPETIKEG ONAdEG Ko M kBe po moipver amd po mnyn. Ot opddeg
TOTE £YOVV VO, EEETAGOVV TIG TNYES COLPOVA. LE TIC O KAT® EPWTNCELS:

e Ti umopeite va avakoAOWYETE Yoo T0. TPOIOVTO TOV TOLAIOVVIOL OTIG
OYOPEG;

o  XUYKEKPUEVO TPOTOVTO TOAOVVTOV OO L0 CLYKEKPLLEVT] OUAd, TT.Y.

petaEmtég Tavtoeieg and TovpkokOmplovg; YINpye KoTapeptopos g

gpyaciag;

[Tooeg dropopetikég ayopég vanpyov oV Agvkmaoia;

Ymnpyov eEE101KEVUEVES OYOPEG;

[ToV Bpickovrav;

[Mog éptavav to mpoidovia oy ayopd; Tt poro émaile 0 G1OMPOSPOUOC;

‘Hrtav dAla emayyélpoto cuvoedepéva e v ayopd;

Ot pontéc mapovstalovy to ELPNUOTE TOVG GTNV LTOAOTT TAEN.

To amotéhecpa avtig ™G dpactnplotNTag TpEneL va givor 0t Kabe Ceymplom
mmyn 0ev Umopel vo omaviNoeeL OAEC TIC EPMOTNOELS, OAAE €vag GLVOLAGLOG
myov uropet vo fondnocet va £yovpe pa TANpN KOVOL. XTO TEAOS, UTOPOVLE
NoN va aloAoyNCOLLE, HE TN ¥PNON TOV TPLOV TNYDV, TOCO CNUOVTIKES TV
ol ayopéc yw v owovouio g Kompov. Avtd Ba elvor po gpguvntikn
epyocio og HETAYEVEGTEPO GTAD10.

Ocov apopd o1tn ypoamt mnyr, T TWO KAT® EPOTINUATO VO EEETAGTOVV GTO
enduevo Prua

o Ti1yA®OOCW YPNOLOTOLEL O CLYYPAPENS;

o [lapovocialer yeyovota M amodyels; XPnolHomoldVTaS HopPKadOPOLS
(highlighters) pe dtapopetikd ypdpato ot LobnTég UTOPOHV Vo GKEPTOVV
To SLPOPO KOUUATIOL STV TINYY| StaKpivovioag HETOED YEYOVOT®V Kot
anOYEMV.

Qg epevvnTiKy] gpyocioa ot paOntéc umopodv va TAPOLV TEPIGGOTEPEC
TANPOPOPIES Y10 TIC KLTPLUKES ayopES KavovTag Eva amd T, akOAovOa:

[Inyaivovtag 6e £va povaeio,

Bpiokovtag moucidio and ypamtéc mnyéc,

Potovtag manmovdeg kot yioytddeg,

[Ipoocmabdvtag va Ppovv 6TaTIGTIKEG e 0KOTO Vo a&lOAOYNCOLY TNV
OLKOVOLKT] CT|HLOGT0 TOVG.

Avtd pmopet va a&toroynet pe ) fondeta pog mapovcioong oe Powerpoint.
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KATAAOTI'OX I'PAIITQN KAI OIITIKQN ITHI'QN- ITAPAITOMIIEX

A

dotoypapia g ayopds and tov J. P. Foscolo yOopw ota 1878.

MoAéxkog, A. (Ed.). (1999). H Kdmpog tov J. P. Foscolo (pwtoypopixo
diumovp) (3" emavéxdoon). Asvkwoia: TloMtiotikd Kévipo Adikng
Tpanelag Konpov. (Ta oydia o1 potoypagio givarl amdoTacue ard 1o
BPrio «Kompog 1878, to nuepordylo tov Sir Garnet Wolseley» mov
ekd0Onke 10 1991 amd to IMoMtiotikd Kévipo g Adikng Tpamelog
Konpov. O J. P. Foscolo Nrav o vanpeclokds @mTtoypleoc Ttmv
Bpetavikaov  Avvapeov v emoyn ekeivn)  (Iapoyopnon tov
[ToMtiotikod Kévtpov g Aaikng Tpdnelog — o SIKoldUATO OVIKOVY
oto Kévtpo).

['cpafovpeg myadidv and tov Apydovka Aovig Zaifaddp to 1873.
M a6 tig 15 ykpaPovpeg mov dnpovpyndnkav amd Tov cuyypapéa
otV ogiida 53 tov PiAiov tov mEPLypAPovTag TNV ETICKEYN TOL GTNV
Kompo 10 1873 «Agvkmwoia, n tpwtedbovoa g Kompovy, mov ekdoOnke
to 1881 amnd tov C. Kegan Paul kot Co, kot emavexddbnke to 1983 and
v Trigraph).

I'cpafovpa tov Mrovylovk Xévi and tov Apydovka Aovic ZarPadop
10 1873. (M and tig 15 ykpaPovpeg mov dnuovpyndnkav amd tov
ovyypapéa oty eAida 53 tov BipAiov Tov meptypdpoviag TV emickeyn
tov otnv Kovmpo to 1873 «Agvkmaoia, N tpotedovcsa e Kdmpov», mov
ex060nke to 1881 amnd tov C. Kegan Paul kou Co, ko emavekddbnke to
1983 and v Trigraph).

I'cpafovpa tov Talapiov pnpootd oty Ayia Xoeia-Tlapl ey to
1878. (M amd 115 mpmteg ekdveg g Kovmpov mov ekddOnke oto
London Illustrated News 10 1878. Tétoleg ewdveg omuovpyovviav
ovyva amd Bpetavoic a&topatovyovs, Onmg 6TV TEPITTMOT ALTOV TOV
ykpafodpwv).

Koatdroyog 23 malapiov and tov Apydovko Aovig XarPfaddop to 1873.
(Katayeypappévo amd tov Apyoodko Aovic ZoiPaddp e Avotpiog
ot 6elMoa 52 tov PiAiov Tov TOL TEPLYPAPEL TV EMICKEYN TOV GTNV
Konpo 1o 1873 «Agvkwoio, m mpwtevovsa g Kompovy, mov
exooOnke to 1881 and tov C. Kegan Paul kot Co, kot eravekdddnke 1o
1983 and v Trigraph ).

Amoondopata amd Tov Apydovka Aovic ZaiPaddp to 1873.

(Kataypaen and tov Apydodka Aovig ZaiPaddp g Avotpiog oty
oeAida 52 tov PiPAiov Tov WOV TEPLYpPAPEL TNV ENICKEYN TOL GTNV
Konpo 1o 1873 «Agvkwoio, m mpwtevovsa g Kompovy, mov
exooOnke to 1881 amd tov C. Kegan Paul kot Co, kot emavekdodnke 1o
1983 and v Trigraph. O cuyypaeéag NTav o Tpitog Yiog Tov Meydiov
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Aovka g Tookavng Leopold II, o omoiog 1o 1870 donoe Ta kabnkovta
Tov kol Eekivnoe Yoo éva poakpy taéiol. 'Elnoe omv Agvkooia yo 6
HVEQ).

Amnoonoacpo and tov William Hurrell Mallock.

(ITeprypaen and tov William Hurrell Mallock, Bpetavd cvyypaoéa,
TOMTIKO PLAOGOPO, KOMKO KOl KOWVOVIOAOYO, 0 0T0i0g EMGKEPONKE TNV
Kvnpo 10 1887. To andomacya meprypdeet v Tpocmddeia Tov va Ppet
wpdysvpa LoAG Epbace otnv Kompo, og éva BiAio mov tithopopeiton 2e
&va uoyeuévo vnai- éva yeiuepvo Gépetpo (1889) Aovoivo: Richard
Bentley- mapéBeon oty Lavinia Neville Smith, «X¢ éva poyepévo vnoi»
(00. 44-48).

Amnocndacpota yuo taldpia oty Konpo and to Samuel W. Baker.
(Amdonacpa and to PBAio Tov Samuel Baker (1879) H Kdmpog omwg
mv ¢gloo. to 1879. Evtomiomke otig 28 Ampidiov tov 2006 otnv
otooeAida:  http://explorion.net/s.w.baker-cyprus-1879/index.html; o
ocvyypagéag Ntav évag Ayylog eEgpeuvntig, 0 OmOl0G MEPVOVGE TOV
ypOvo tov Tagvedovtag oTlg anowkiec g Bpetavikng Avtokpartopiog.
"Evog amd toug otafpovg tov nrav kot 1 Kumpog).

Xapmg ¢ Aevkoociog tov 1905 (amd tov Kitchener oto Navari, L.
(2003). Xéapteg m™c Kompov amd 11 ovAroyég tov IloAtioTikov
[8pvupatog g Tpdareloc g Konpov. Asgvkwocio: [ToMtiotikd Topvpa
Tpanelac Kompov). (Evyevikh moapaydpnon tov IToAttiotiko
[8pvuartog g Tpdreloc Kdmpov— ta dwcondpata avikovy oto Topupa.

Amoondopata amd to Samuel W. Baker.

Ddotoypapio Tov [Halaplov e Asvkwaoiog otig apyéc Tov 1920 and o
KOPTO TNG ETOYNG.
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I'PAIITEX ITHI'EX
IIHI'H A: AeCavta oty gotoypagia Tov [Halaprov amod tov J. P. Foscolo

Hoalapr HMopackev)s, Acvkmoia

«Zexwvnoape pe tov Gifford otig 6 m.p. yioo ™ Agvkocio yio vo doOuE TO
woavnyopt mov yiveror kdBe Ilapockevr). H oknvq Nrav meplepyn ko
a&lompdceKTn, N TOWKIMO TOV ¥POUATOV KOl TOV KOVGTOLHL®OV NTOV TOAD
guyaplotn oto pdtt. Aev €ida Opmg KAt mov va a&le va to ayopdow. Ta
KEVINLOTO 0EV OVTOTOKPIVOVTIOL OTN QNUN TOLG KO TO YPMOUOTO TOVG, WO,
Kitpvo kol mopeLPd KATaoTPEPOLY TNV oeOntiky tovg. Eivon mepiepyog o
aplOpog Tov vEypwv yovalkav mov Bpiockovion otnv Agvkwoio. Eida apkem
1060TNTO. Avaplod™® mpog mhAnoT, £va Tpoidy mov dev HEEPO OTL peYdAmvVE
£0M»

I[THI'H E: Katdloyog tTov 23 malaplov amd tov Apyrdovkae Aovig Xarifadop

“Yndapyovv chvoro 23 maldpia.

Koartaokevaotég

Paoteg

Kémot®’, yohd, 8éppota’

Evponaiot tamovtondeg

[Tormovtondeg

TovpKkika TamovToL

MaAid yio TAEE0?

Kotookevaotéc kapmvEdmv (6no¢ kataypaenkay amd tov ApydovkKa
Apageg Aovig XZaAPadop ¢ Avotpiag ot
XdaAkwva €1 oeAida 52 Tov BipAiov Tov TOL TTEPIYPAPEL
Aonuxa mv eniokeyn tov otnv Kovmpo 10 1873
210epKd “Agvkomoia, N tpotevovca g Kvnpov 7,
[IMAva mov €kd0Onke to 1881 amd tov C. Kegan
Eidn pomtuchc’” Paul and Co, kot emavekddOnke 1o 1983
Taépvec and v Trigraph).

Aoyovikd Kot KpeoTikd

Yapud

XoABadeg (YAvkad)

[IMvaikeg

Boppakepd

Alebpt

Zatdpt ko kpddpt

MovAdpia”

2 Awépt: tveg amd avTd TO EVTO 01 OTOlEC YPNCLOTOLOVVTAL Y10l VOL PTLOYTEL TO VPOGLAL.
2T Kémot: &idog BopPakepod vOacaTog Yopic oxédio
2 Aéppa: déppa {Hov.
N7po: iveg (e10uKd LAAMVES) TO 0moio €xel TOYEL emelepyaciog Kot ypnoiponoteitat yio TAEE O,
O Bidn pamtikiic: pikpd £idn yio pdyipo 0mog Kapeitoes, KOLUmd, GepLOvAp.
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ITHI'H F: [eprypoon Tov naloplov TS AEVKOGIOS amd Tov Apytoovka Aovig
Xarpadop

«...OUEAMveg €xovv éva ydpo mov cuvavtiovat, va £idog suAddyov (Circolo) otnv
000 Tpvmmtn, 6mov pmopovv va Bpefodv kot kamoteg epnuepidec, aArd Kopd and
avtég Oev exdidetarl otnv Kompo. Ot Tovpkot kat ot 'EAANveG yevikd xpnoHLOTOI00V
ta [Talapia, yio ta omoia Oo pudncovpe, Kot to Kapeveia yio va pabovv véa |...]

2 Aevkooio, OTMC Kol 6€ OAES TIG TOVPKIKEG TOAELS, T TalAplo Eivol TO KEVTPO TNG
Kowmvikng Cong: amidvovtol avdpeso otig [Todeg Appoydotov kot Ildgov, kot pe
avtd TOV TPOTO YWpilovv TV y®pa ota dvo. To kotacTHUOTE EXOVV KOAVUUATO
QTIYLEVO GTO GTUA TV TOVPKIKADV, TO 07010 HIropovV va TpafnyTodyv Téve Kot KATo.
Ed®d kot ‘ker ota maldplo Bpikape pikpd wnyddwa, pe EOAveg poviPédieg Kot puo
yovpva Yo Ta da, Tov cuyva oklaldTav amd Eva yryovtioio KANuo: 1 Heyaio mivao
doyela, amd Ta omoior 0 KaBévag pmopel var mapel vepd yio TOV €0VTO TOV HE UIKPA
TOTNPLOL, KAVOVTOG TO YPNOLLLO Y10 TO KOWVO YEVIKA.

Ta malaplo g Agvkmoiog gival YeVIKA avolkTd, KOADUUEVO Al pe yoAdKio Kot
AWé oMb uoévo tecoepduct omd avtd £xovv Kavovikn otéyn (o. 50) [...] Yrapyouvv
Kol amd avtd ota omoia ta (oM TwAovvton povo v IHopackevn, T cuvnbicuévn
pépa tov malapov. Ta televtaio maldpla Ppiockovror e dAleg Tomobeoies, Yo o
omoia Oa pwAncovpe apydtepa: OA0 Ta VOO GYNUATICOVY GTOVPOSPOULL HIKPOV
OpOU®V oo To 0Toln KATO10G e HeYAAn duokoAia pmopel va Bpel To OpOUO TPOS TNV
€€000. AQNOTE MG VO TTEPLYPAWYOVUE TIC TEPUTAAVIGELG LG OTNV avalfTNomn HaG Yo
avTd.

To mhatdtepo kar peyarvtepo eivar 1o Ialdapt Tov xepoteyvdV, KOADUUEVO HE Eva
aérmpa“, 10 omoio glye TpLTEG Yo v TEPVE TO . Me e€aipeon kdmola petaE®td
€ldn mov kataokevalovtal 6To VNnoi, OAa To. GALa €i01 TOL TOAOVVTOL 60 EpyovTaL
amd 10 eEmTePKO. Ailmha amd avtd PplokeTon £vo KPO KATAGTNUO KOAVUUEVO LE
KAMUO, GTO OTTO10 OTIIYVOVTOL UTOTESG Yo TOVG aypOTteG. Mmpootd tov PBpickeTon To
pikpd maldpt TOV KOTOUCKELOGTAOV TOV KOUTIVEO®V (6.52), Kot HeTd and avTd TO omitt
oV TPoEdpov tov Yikko. Amévavtl amd avtd to puépog eivar to malapt tov Yikko, pe
éva otovpo Kot v xpovoroyio 1866. Avtd 1o peydro véo Ialdpt £xel o opoen e
putepEg ayidec ol omoieg KABOVTAL 08 KOUAPES, UE UIKPEG TPOTES, TO. OTOl0. KLPIWG
elvar koatenuuéva amd eumdpovs kol ypoeeic tov dpodpov. Xy GAAn mAevpd
Bpioketar o TTaldpt Tov Ducks Basi, pali pe 1o ypageio tov dikaotr. Akolovbeital
amd Ao proookenacpuéva [aldpro, péxpt mov eTévovpe 6TOVG PAPTES, KATO0L ATd
TOVG OTTO10VG EPYALOVTOL LE POTTTOUNYOVEG.

To maldpt TOV EVPOTUIKOV TOTOVTCIAOV EIVOL EVOUEVO, HE £VO AETOUO KO UIKPES
Tpimeg.  AxorovBmvtog 10 maldpt TOV KATUOKELOGTMOV TPOS TNV Kotevlvvon g
[MoAng Ildeov, ¢tdvovpe oto Maxpd Ilaldpt (Long Bazaar), cto omoio apyikd
Bpiokovpe KataoTHUATO He TAVOPOPLO Yopddmy ard tn Poduein, EAAnvec paotec,
KOl TOPOTEPO KOTOOKEVOOTES TOIYKIVOV Kol ydAkivov ewdov. Ilpoctatevtikég
0pPOPES, KATOTE KAAOUMTA Yabid, sivon 1 povadikn mpoostacio omd tov nAo. Metd
epyopacte oto Ilaldpt tov BapPaxepov Ewdov, 6mov dvipec, xvpimg Tovpxkot,
eTIOvoLV ot To €idn 0ef1d kar apiotepd.  To IMalapr Jai, eivar emiong yia
Bappaxepd kot yord.

3T Adtopa: TpyoviKd Téve pépog omd To TAGL 1| omd TV GKpPY EVOC KTIPIov, KAT® 0O KOTAGTIHO.
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Atyo mopanépo Ppickovpe eUTOPOLS dEPUATIVOV E0MV, Ol 0Toiotl emiong etoualovv
dépuata-yodves. Xta de&1d Ppioketar £va KAPEVEIO He OLOPPO CKOMGUEVO GYESLOL
oV TopTO, TO. KOAVTEPA TOV €idovg ot Agvkmoia. Avtoi ot dpopot Tov Ialapron
TEPEXOVV KOVTO GTO TEAOG KOO0 KATAGTHLATO LE TpounOeteg, EOA0, KEPOUUIKE, Kot
doyelo. @Tiaypévo amd aompn mETPA omd Asieno, Kot TEAEUDVEL KOVIQ GE KAmOLo
kataomuota Bagéov kovid oto Mupd Tlaui oo Mehemmed Seid. Kovtd oty
gloodo tov [lalaprod tov Bappokepov Ppioketar axodpa &va, dmov moAobvtol PToTeS
Kot ogppdrtiva, Kol To omolo €xel dVO TTEPVYES, 0L Y0 GAPLOKO, KOl pia, oTo 0e€ld,
Yoo TV Tpogodocio’’. AkolovBdvToc auty T ypauu of éva pkpd pépoc Omov
QTdvovTal TOVPKIKEG KOLPEPTEG pe oxéda omd Obpopes Perloviég mo KATO
TOVPKIKEG TOVTIOVQAEG TIG OMOieg pmopovpe va mpounfevtodpe omd KOTOGTHHOTO
kovtd omv Ayla Zooia. IIpoywpdvtog oty 101 katevbuvon, @Tdvovpe GTOVG
aPYVPOYOOLS, ATEVAVTL OO TO BOmTIGT P10, Kot 0 KAT® GE KOTAGTI LT LE OTAA.

Av tdpa yopicovpe wicw oto onpueio and dmov EeKvoapE, 01 YOVUAGTE GTO LEYAAO
[Taldpt [TpounBewwv. Edd PAémovue Aepdvia, youl, koloxdol, aykivapeg amd v
[epovocainy, Kapodta, panavd1<1a3 3, péPeg, otapideg, Povikio, KAGTAVA, GOVVIOVKLA,
apdydara, €ion (oyopOTAAGTIKNG, TOTOPOVVOSTOPO Yoo vo. Bonbd ta modid vo
KON Bovv, Avapocmopo, Aoyavikd OA®V TV WOV, comovvia amd ™ Adpvakao Kot
10 eETEPKO, YO (Tiooa) amd mevko Yo ta fapéiia, tnv omoia ot Tovpkotl pacoHv
KIOAOG, Ol aVLTA MTOV KOADUUEVO HE YOALY, KOLPEAOVOEG KOL TPOGTATELTIKA
koAoppoto.  Aimio omd ovTodg LIAPYOVY KATVOTOAES, TOL KAOoviow KAT® e
dumhopéva to Todw (6. 54), kOPovtag Kamvo He KOQTEPG Loyoiplo OKOVIGUEVE GE
TETOANL QAOYOV.

Ymv ovvowio tov Taytakohd otnv dkpn tov [Moalapod Ppickovpe moudikd
kabiopata, Cevyapro’?, duates, kotackevaoTéc oeEAMMY, kat Tovoyeia: kat emiong
LIKPE KOTOOTAWOTO LE «TOVPKIKG AOVKOOULOY, YoAfd Kol dEPHO. OAETOVG Kol AdyoV
nov dev Ppiokelg cuvnbmc. Elvar moAd evdtapépov va tovg mapakoiovdnoovpe otav
etoalovv 1ov yvwotd XaAfd o €vog KATOOKELOOTNHG KOVIA GTOV GAAO pe Alyn
amooTooT dPopd. [ avTd T0 GKOTO YPNOLUOTOOVY HeYdAa xdAKIva Kaldvia, Héca
oto omoiat avokatehovv To piypa Tov XaAfa pe €va tepdotio EVAVO KOLTAAL
OTEPEMUEVO GE Eval YOAKE KPEUAGUEVO amd TV opon pe okowi. H maota tov yaAfd
yiveton amd 10 G1poOML AmOENPAUEVOV CTOPVM®DV (iag CEYwpPLoThS TOIKIAIOS KOl oo
onoapéioto. Oha avtd tpota Jupmvoviotl péca 6to Kaldvt ylo po opa, Kot HETd To
piypo apnvetan «va Eekovpaoted» oe éva EEPabo midrto, kot peTd omd po ®pa givot
éropo. H dwdikacio dwpkel mévie pe eptd odpec. 'Eva pkpd maldpt Kpeatikdv
evavel to talapt Tov tpoundeimv pe to IHaldpt tov Xaviwv, to omoio Eekva amd Eva
pvnuo KoAvppévo amd pio gdd.  Tovpkikd EVAva 1 amd k€PoTo KOvTdAla, Yo TO
miAapr (pOCL ko apvi), poyopomipovva, Alyo TOPATEPO Ol KOTOOKELOOTES KEPLDOV
dtvouv pia GAAN VOTO GTO GKNVIKO.

Xe Ol aLTA TOL LEPN TO MO TOIKIAOUOPPO TANO0G 6TOV KOGLO, TTNYaivel TAve KAT,
E0IKA TPV TO HeoNUEPL YOPIKOL HE EMOEIKTIKA povya, Tovpkdieg kolvpupéveg pe

32 Tpogodooia: paynté kot moTo, npoundetec.

3 Pamovaikior: QUTG [E TPOYOVIOTH TIKGVTIKT YEVOT).

3 Zevyapt: €idog EVAOL T0 omoio eappdleTar oe d00 (o HTav TPAPovy Eva KopdTot, KTA.
*KoTooKEVAOTESG GEAADV: KATAGKEVAGTEG GEAADV, KADIGUATOV, KVPIOG SepUATIVES, Yo avopdTeg

aAOY®V, YOIO0LPLOV KTA.
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Béroc, ayopla pe opBdvoryta pdtia. Edd cuvavtodpe évo HETAKIVOOUEVO KOTAGTN O
2odemiod (€100¢ Toaylo0 10 0moio 0 KOGUOC Tivel TO Yeldva): ekel avdpeco oe
TEPMAAVAOUEVOVG TOANTES Aad100, OAOTIOV 1) VEPOD, YOWUAIES, TOV UETOPEPOLV
povpo youi oe EOAVOVG dIGKOVS, TPAUATEVLTASES LE YAVKA, TOTTOVG TOV TPOGPEPOVY
HIKpEG Umovkiég amd kpéag o€ ayopaotés. H mo meplepyn okmvn ektvAicoertal
UTPOCTA OTO HATIO. HOG Ol KOTOOTNUATAPYEG HOVOL TOVG GOV ayGAUOTO, oKivinTol,
kamviCovv ciomnrol. Edd kot ‘ket BAEnelg pa metoéta va kpépetal and Eva EOA0, TO
omoio &lval 1O YOPAKTNPIOTIKO TV KOVPEI®V: Ol TEPIGGOTEPOL Omd QVTOVG Eivart
"EXnvec: 6Aot ot kapetlndeg etvan Tovpkot, EAmAmvay vayelMkd 6Tovg TiyKovg TOVG
TEPUEVOVTOG TOVG TEAATES TOVG. Z€ €val amd To GAAa poryalld oTpoyyvAd KAovPid pe
TPLYOVIOL 1) TEPOIKEG e KOKKIVA TOd0 KPEUOVTOL TAV® amd To mefodpopo. Tovpkikoi
UTO.GTOPOOCKVAAOL | ... ]

(0.56) And to maldpa mov eivor Eexmplotd TPEMEL TPATO. VO, AVOPEPOVUE, TO
[Mwvakoralapo mov givarl avowktd Tig [apackevéc, 6Tov OA®V TOV EW0MOV KEVTINUATO
Kot mopopote €10m mtoiodvtar. Ot ToANTPleg, €0kd ot EAANvideg, etvan mpaypatikd
QAVOPEC EVAD SLOAOAODY TNV TTpapdTeLn ToVG 610 moldpt. Edd BAémovpe cwpoig omd
Boappaxepd Kot TAeKTd TAEYUEVA OE S1APOPA GYNUATO: UETAEMTA OV EXOLV OTIO)TEL
otV Agvkwoio, aAatliég, provpovvilik, Aompa KATOT, VEAGHOTE OTd TO EMTEPIKO,
Kol movkdpico QTypéva amd oyovpd petdél, ywo Todpkovg Kot yvvaikeg
aKOTEPYNOTO PETAEWTO €10M Onwg T Zwaotpo, TOL POPOLV GTNV UECT TOLG Ol
EAANnvideg, kdmoteg amd avtéc etvan Katd 1o Nuov Papfokepés, paviihdkio omnd Ao,
toeppédes Y10, TIG TOVPKAAES, KATOTE e AGYNUA, YPLCOKEVINTA AOVAOVOLN OTIG GKPIES
omwg ovvnBiletal 6Tovg TOLVPKIKOVS Yhpovg Lrxovpwuata (COveg Yoo va dEVOLV TO
QE01 1 KOKKIVO, KOTTEAGKLO 0TO HETOTO), Papfokepéc Ko HETOEMTEG dAVTEAES, KATOLN
LowpOOoTPO. GTOAISI Y10 TO KOAOUUOTO TNG KEPOANG TMOV YUVOIK®MV, OCMUEVIEG
TOOALEG, TOV YPNOLOTOOVVTOV KOl GOV HovTidle, yedtiko AovAovoln amd yala,
KOVKOVAEG Y10 IKPA TTOdLE KO GKOVQAKLO QTIOYHEVO amd eEmTePIKa €101, mepiepya
OKOLQAKIOL HE KOTATANKTIKG oyédwa, yewpomointes PapPoakepéc KaAToeg, TAEKTA
TOPTOQOAL, o midozpo (Tepimov dVOUIGL TEVES) TO KOUUATL, TAEKTEG ONKES Yo TOV
Kamvo, KAmow amd avTd YpOUATIOTH, dAAL GTiaypéva amd PeTAEl amd 10 eEMTEPIKO
KEVINUEVO UE YPLGOKAMOTY, YUOAwva PBpayldiia and 10 eEOTEPIKO, Kol KOAME omd
yavtpes. Emiong Oo Ppeite mAveg otduveg pe potepd otopia, GAAo 6 TO AETTA
oynuata pe dVo yepovAla: apvydaia pe {hyapr, tovpkika Aovkovuo (Rahatlukum),
opopea movMad Ko dAAa {do oynuaticpéve pe Coyxapotd, Tapteg, £vo KITpvomd
YAVKO, o Mepaivokoxko, povpa ta onoio ovopdalovtar Tpeuifia to. omoio 0 KOGLOG
TPOEL PUE YU, PPOVTA, GTPUYAALN, KAGTOVIL, TOPTOKAALL, POIVIKIO KOl GATOVVL.

Ye o pikpn mioteio dimha omd to ot Tov Ialapiov tov Metaémtmv, Tovpkdleg
movlovv PapPoakepd €i0m, kot Alyo mo KAt elvar évag OpOUOG, TO LOKAKL TOL
Kinpdrov, pe éva khjuo 1660 Tukvo 0G0 TO TTOOL £VOG OvOPOTOL KOl ATADVEL TO
KAadid tov o€ 6A0 TOV dpopo. Mrpootd amd to Xdvi v XapTomaikTtdv VITapyEL Eva
KTipto 610 omoio @épvouy KpBdpt kot GAla outnpd vy va moinbodv. To kpBdapt
Bpioketar o€ cakid. Aimio amd avtd vrdpyovv apketd poyolld (. 57) mov TwAOLV
@oynTo to omoia exteivovton pExpt 1o Meydro Xdavi (Buyuk Khan).

Méoa omv aiBovca pe Tic Kapdpes unpootd and 10 Bantiompio, eivar n ayopd twv
aAgLPLDV, TNG OTolag Ta €101 €pyovtol amd Tovg Horovg g Kvbpéag: kupiog aledpt
amd ortdpt, pe PKpEG TocdtTTES amd Kphapévio aredptl. Zuyilovv 10 ahedpl 6E HUKPEG
Cuyaptéc Kot 1o AoV pe TV okka (nepimov dvo AMPpeg), kot ydvovv v mocdHTNTa
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OV AYyOPAGTNKE PEGO GTNV UIKPT TOAVTIO e TPOUNBELEG TOV YwPKov. Meyaibtepeg
nocdtteg Ppiokovror vtd v emifreyn aSiopatodyov ™ KuBépvnong, o omoiog
Quyiler ta cakid, eoptmvel T Quyoapld Tov, Kot TEPTATH HEYOAEIWODOG TAV®D KATWO
TNV ayopd.

Yy mhateio mov PAEner oto Tlapl Xepdn, Ppioketon n ayopd twv (owdv 1 omoia
yiveton kd0e Ilopackevn, pe GAoya, yoidovplo HKpA HovAdpro amd tnv Ildgo.
Eidape povo ta kowa {oa, pe pokpld toda, Kot cuvilwe Koumovpoy.

ITHI'H G:

«Ze tpravto Aemtd mepimov mépaca extodg 0Eag tov TEA®VEIOL, O éva KOGLO TOL
01010V Ol EVIVTTAGELS NTaV amdAvTa Tepiepyes kot dapopetikés. [Ipoywpovoa oe éva
KOKOOTPpOUEVO €100¢ mAateiog avapeso ot OdAacca kot o€ po GeEpd and oniti
dwtpnta pe potepés kapdpes. Kdamoteg and ovtég gdavnkav, pe po Ploactikn pov
patid, vo pn divovv mpdcoPacn oe timota dALO Topd G OKOTEWEG GMNAMES GAAES
amoKGALTTTOY  cuvtopeg Oyels amd mpwtdyova  payalid, ocov  Koppdrtio g
Meoarwvikng Itaiiog, kot and whve vo e&éyovy mapdéeva otnpiypota Tdve ond Tov
opépo, Omov KpEUOVTAV VLOTAYHEVO OvaTOAiTIKO mapdbupa, Le  Ypidleg amd
KAQAoOTA».

IIHI'H H: Amoondopato pe 0épo to Maldpro otnv Kvnpo amd tov Xdpover
Mnéikep 7To omoio givar ypriiGlpe GTIV GUYKPLGN OVANECH O©E OLAPopa
TEPLPEPELOKE TALAPLO KoL VTO TS AEVKOGIOC.

To Halapr Tng Adpvaxkag

«IlIepramoa avaupecso oto Ilaldpt g Adpvokag, To omoio Ppioketal 6TO0 SLTIKO
LEPOG TG TOANG KOVTA GTO ppovplo, Kovid 6to omoio Ppiokovial ot dnuocieg Ppooeg
oTlg omoieg M mpounbew vepov yiveror omd TO VIPAYWYEIO TOL AVEPEPO TPLV.
Mmnpotvvtliveg Ppoceg elyav tomobenbel yopm amd v métpvn delapevr), oArd
TOPOTPNCA LE AV HOL 0 GTTATAAN VEPOD, KAOMG o cuveXNg por| vePoL EEPEVYE
aveEéleyKta Kot T0 omoio yuvotav ddka péso otov dpopo. Alyeg vépdec pokpld amod
v oegapevn Pprokdtav po povayikn yéPkn ovkid (ficus religiosa), yop® amd v
omoio TEPIHEVOV KATOLN YOiO0VPLa, POPTOUEVE LE KOoPivia pe THAVaL doyeia, Ta omoia
pe Vv oelpd toug Oa yepiloviav pe euoikd vepd amod Tig myEG g Arpera.

[Mopdrho mov to mANBoc NTav peydAo, Kot OAot Mtav amacyoAnuévol yepilovtag to
doyela Tovg Ta omoia POPTOVAY 6TaL LM TOVG, OEV LINPYE CLVMOCTIGUOG 1| KOPYAOES
YL TPOTEPAOTNTA, OAAG KAOE £voc MTOV VTOJEYUO VTOUOVIG KO KOAOD YLOVUOP.
Moapebavoi kot Kompror cuvabpoilovtav pali oty idia evacsyoAnon, Kot 1 KovoviKn
CLUTEPLPOPE YOPIgG TNV TaPOVLGin. AGTUVOUIKYG emiPAeyns, oynudatilov o dvvarn
avtifeon pe 1o TAnBog otnv AyyAio.

H &icodog tov malaprod Nrav o ophn yovia pe v amofadpa, ot dpdpot Kahvppévol
HE TETPES aKOVOVIGTOV HEYEDOLS, TOL EKAEIVOY KOl 0td TIC OVO TAEVPES TPOG TOL LEGAL,
oynuatitovtag étot oxetd. Kopunieg, povidpia, foidapates, kot to movioyod mapovo
YOi000pleL GUVEPPEAY GTOVG GTEVOVS OPOLOVS, £ITE POPTOUEVA e TPOTOVTO Ao TIG
amoPabpeg, M emoTpépovtag ool mapédwaay T eoptio. Tovc. Ta yaidovpro MTav
TOAD pEYBAN KOl KUPIMG oKOVPA KOPE, Pe apkeTd pokpLy tpiyopa. Onmg kot pe tig
KOPNAES, NTOV TPOCEKTIKA TPOGTATEVUEVO OO YOVTPA KOl TOPOYELGUEVO GOUAPLO 1)
célec, Kol Nty ocvvenmg eAevBepa amd avowtég mAnyés. Tlapovoidlovtay va givat
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vrepPoiikd vVITaKova Kot EVTVa, KOl OV OmOITOVGOV TNV OGTOUATNTH KATATOVIOT|
otV omoia ta yoidovpla ALV ywpov givoar Ta OOpata. Meydheg ayéieg avtoV TOV
Lowv, 10 KGbe éva QopTOUEVO HE TPEIS PUPETEC TETPAY®VES TETPES Yo YTIGIUO,
SlaAEYaV TOV OPOUO TOVG OVALEGO GTO GTEVE OPOUAKLa, Kol Gaivoviay va yvopilovv
aKpIP®OG TOV YDPO 1oL YpeldlovTay Yo ta KoPivia, Kabmg 0ev cuyKpovovTay TOTE it
pe auageg eite pe mePUGTIKOVG.

Ta xotaotpoto Tov walaplod NTav OAo avolKTd Kol wepteiyav Tig Tpoundeteg mov
cuvnbog PAEmEl KATOOG GE TOVPKIKEG OYOPES — AOYOVIKA, KPEOTIKA, KOl Lol
EMKPATNON TOPASOCIOKDOV YAVK®V Kol €00V  CoyopOTANCTIKNG, KOl ETITAEOV
TAVTOTMAELD, KATOOTALOTO YOAKWVOV Kol pumpovvi{iveav wov. H arnovoia yoapidv
arodeikvoe Vv yevikn vobpdtrta tov avBporwv: vrdpyet apbovia ot Bdracca,
aAAQ TOAD Alyol yopdoes.

[...] Mo moAd Braotikn potid otn Adpvoako Tapovcstalel o TPoyHOTiKy KOV TNG
dOlog owovopkng g Béong. Ta moAvdapiOua koTaoTAUOTA TO. OmOlo £XOVV
Evponaior ntav 10 amotélecpo pog oTacu®molkng @nong. Asv vanpye £va vylewvod
EUTOPLO° AVTOL TOV OVTITPOCOTELOV TO EUTOPIKO GTOLYEID, NTOV KLPIWG ATLYOL TOL
Bpénkav ommv Kompo oto mpota ypovie ¢ Bpetavikig koatoyng, He HeyOAeg
TPOcdOKies Yia xpuoég dovAelés. H Eapvikn amopdkpuvon g TPOTIOTIKNG SUVOUNG
amd Vv AdpvaxKa Aenoe TV TOAN OTOYLVUVOUEVT] OO OYOPUCTEG OAAL YELATY Ao
nointés. Ta kataoctiuato mpoundevovtay v KOTAAANAN Tpopnfela TotdV, Kot
Kovoepfomomuévav TPotovImY, OAAG Kavévo amd To €loayouevo €i0n doev NTav
KATOAANAQ Y100 TOVG VTOMOLG U0 OOAVTN OTAGIUOTNTO TOV EUTOPIOL NTOV TO
ATOTEAECHO. OLTOD KO Ol TIHES EMEGOV KAT® OmO TO KOGTOG TNG Tapay®yns. Tov
TPONYOVUEVO YPOVO NTAV TPAYUOTIKG OVGKOAN: TOAAOTL KOTOGTNUATAPYES VITEPEPOY
amd TLPETO, O OMOI0C, GE CLVOLOGHO HE TNV KOTAOAYN 7oL EmEPEPE 1 KOKN
TPOOTTIKY, TPOKAAESE 10 KOTAGTACT] TANPOVG KATAPPEVONG, OO TNV OTOi0 VI PYE
HUOVO 0L OVOKODPIGT] — QLTI TOV YPOWILOTOG OTIC EPMUEPTIOES Y10 TIG KATOYPNOELS TNG
KvBépynong kot Tov volov yevikd.

[...] Ot atvuyeic Evpomaiot éumopor tng Adpvakag, avokoveiotnkay yio Aiyo and to
wpofAnuata pe to teEAmvelo pe TV moviedn EAAewym swaywyov. Ot viomot dgv
yovilay omd eupOMTOIKE KOTOAGTNUATO Ol VAYKES TOLS NTOV MYES TO UIKPOTEPO
KOUUATL GOTOLVIOL dtapkel Yo apketd Kopd- etvar olyapkeic o vrepPoikd Pabud-
Ko €dv €xetl embupiec, yoAvaywyel TOVG TEPAGHOVE KO ATOTUUEVEL TO, KEPLOATE TOL.
‘Eto1, a@ov ot vtomol dev aydpalov kot O0Aot ot Evpomaiot ftav mointés yopic
ayopég, OV LINPYE EVOALAKTIKN AVOT Topd Vo KAEIGOVV TaL KATOGTHHAT. AVTO TOV
éva €100¢ EUTOPIKNG aVTOKTOVIOG OV €Kave TN Adpvako £va HEPOS avaymPOHVTOV
TVELUATOV: GTNV OTOl0l OVGTLYIGUEVN KATAGTAOT] TOPUUEVEL UEXPL TIG UEPES LOG.
AKkOpO Kot TO KAOUT NTOV KAEIGTOY.

To Malapr Tng Agpnecov

«ITapdro mov dev Ntav TOc0 peydrlo 660 avtd g Adpvakoc, g Agpesov givol mo
CLUTAYEG, KOl TO, OTITIOL KOl Ol Kot o ovotepa. Emedn ot dpodpot avikay otov
Avatato Apynyo g TOANG, NTav whpo woAD axpiPoi, kot OAa To amOPANTA TG TOANG
LETAPEPOVTOV GE UEYAAN amdaTact amd v ToAn. [Ipdopata eixe doupoppwbel pio
ONUOGI ayopd, KOAVUUEVN HE OVAOKOEIDES YOABOVIGHEVO G1OEPO, GTO OTOI0 1 ayopd
TOV KPEATIKOV, KoL TOV AOYOVIKOV NTOV EEXOPICTEG, KAl 1) ELOAVIOT KOl 1] OpYEvVOCN
éuotale pe o ayopd g AyyAag. Ot d1dpopot avoiKTol ymdpot HEGO GTNV TOAN, avTi
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va gtvor Bpopikot, OTmg NTav cLVRB®G 6TV AVATOAT, NTOV TPOCEKTIKA PLTEUEVOL [UE
dévTpa, To TEPLGGOTEPQ OO T OO0 EGEYVAV TOL TPMOTO. PUAAL KO KOPTOVS TOVG |... ]

H ayopd omv moAn, mopdio mov emtepikd Mtav wOAD KOAE opyovouévn,
dtevBuvotav amd aVGTNPOLS ONUOTIKOVS VOUOLS O TIHES TOV KPEATOS KOl OPKETADV
dAhov edov Ntav kabopiopéveg! Zopewva pe avtd oV mopdAoyo kKavova, apvi
VIOOEEDTEPNG TTOLOTNTOS, UTOPOVGE VO £YEL TNV 1010 TN UE TO apvi TNG KAAVTEPNC
Tol0TNTOG  QPUOIKY] CLVERELWL MtV 0Tl POVO, KATMOTEPNG TOWOTNTOG KPEATOG
napovstaldtav, Kot OAa to vrroAoura amokieiovrav. H mpoundeia wopiov nrav mword
OKOVOVIGTT, KO NTOV CYETIKO LKPY] KO YO TY). 2€ KOTOLEG TEPMTMOCELS 0yopdlapLe
KOAO pmopumodviy, KoBdG emiong Kot UEYOAVTEPOL WYAPLOL TNG OWKOYEVEWS TV
Aafpokidv: dpmg vanpyxav mwoAD Alyol yopddeg, ot omoiot oavtitifevio oto VO
dpaoctnponomBodv kot va Palovv KoAég kol mpoottég Tég. Ta diktva TOvg
Kataokevaloviav and eEopeTIkNG modTTOS OndYYo, Kol 1 HIKPOTNTA TOV JIKTOV®V
E0ELYVE TNV OMOLGIN TOV PEYOADV YAPLDOVY.

To Halapr Tng Agvkmoiog

«Ze OAEG TIG TOVPKIKES TOAELS T Taldpia efvor TO O EVOLPEPOV KOUUATL TG TOANG,
KaBmg kaBpeptilovy TNV OIKOVOUIKY Kol Ye®pYKN Propnyovio g xopas. Avtd
oynuatiiov évo Aapoptvio ota otevd dpopdkia g TOANG, Tov Epotalov To £va LE TO
dAAo 1060 TOAD 1oV NTav OVoKOAO va Ppelc To dpdpo. H mpoetopacio tov 0éppotog
amo TV TPOTN eneepyacio TOL Yo Vo TAPEL TO KAPE Ypdpo eppoviletor o€ peydlo
Babuo, To omoio dev mpochHitel GtV PLGIKN YALKOTNTO TOV 0€pa. AT TOLG VTOTIOVG
KOTOOKEVOOTEG Y10 TOVG 0Toiovg 1 TOAN enuiletar, Ot eivorl mo gvyaploTol, Pmopeig
va Tpoundevteig o o KOAY TN HETOEMTA €101 KO o TOKIAMA amd yapovpa yio
TO. LOLAGPLO, GOUAPLO, KOt TO EVpOY®P SITAG PHOAALVE O1GAKLM, TO OTtOlo KPELOVTOL
mhveo oto (Mo, Ko To. omoia eivon amapaitnto otov Taldimtn. Yanpyov Atya poyalid
mov elyav evpomAiKd €idn Ta omoio SVCKOAN TPOGAPUOLOVTOV GTNV YDPO, KOl NTOV
aropddekta akpiPda. Ot otevol dpopol NTav Aactopuévol and v Tpdseatn Bpoxn,
Kot 1 Oepuokpacio nTov 55 Pabuot, oAl o1 kdtotkol kdBovtay ot dtdpopa Kapeveio
0TOV €£MTEPIKO YDPO, KOmvILoVTag Kol TIVOVTOS TOV ayVIoTd KAQE TOVG OTMC KOl TO
KaAokaipt. ATO QUGIKY] €VYEVELDL CNKOVOVIOV KOOMG TEPVOLGULE, Kol OO KATOL
mpounfevtnKo opEécms Eva OTAYKO LE TOV OO0 UTOPOVGO VO LETPNO® EVOL LEYAAO
pioxo KAMUOTOG TO0 0moio Kotd TN OdPKELD TOL KOAOKOPLOD TPEMEL va. dIVEL TUKVN
oKkid. Bprka 1o KHp1o koTGavt avtov Tov acVViBiGToL £id0VG TO 0Toio MTOV 22 TVToES
GE TEPLPEPELOL.»

IIHI'H 1I: Muw omTolKIOKPOTIKN-IUTEPLOAoTIKY] amoyn vy Tnv  Kdzmpo:
OTOGTACHATO 7OV OEiyvouv TNV E€YKLPOTNTA TG 7TNYNS, TNV dAmoyn TOV
OTOLKLOKPUTAV KOl TNV 070yoTeven towv Bpetavav otav koatdrofav o6TL 1
KvVmpog 0ev MTOvV Mo OIKOVOUIKA VTOGYOUEVY] OMOIKIO: O KUPLOG LApHOVEA
Mmnéikep eronyeiton TV ETEVOLON KEQUAXIOV KL TEYVI|TI] APOEVOT| OGS AVGELG.

«Agv mpotifepon va ypayo v otopia g Kompov, kabdg ot mnyéc fom vrdpyovv
Kol elval KoAd YvooTtég, aAAd yevikd NTav moapapeAnuEveg pExpt mov n Bpetavikn
KAtoyN TS €6mGe omd To AmTOUOVOUEVO pdota. AKOpa Kot av N0gha va ypayo cov
10TOPIKOG, M OoVAEWd Ba MTov adbvotov va yivel, KaOdG avt T otyun sipot
AOLOVOUEVOS omtd TOV KOGHO otV TePloyn] Tov povacsmpov g Tpooditicoag
avapeoo oto YnAd Bouvd tov apyaiov OAlvumov 1 tov poviépvov Tpoddovg, 6mov ta
BAia elvar dyvoota, kot ta anapoitnta otoryeio Aeimouv.
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Ba Eavabopnbd TV TPOSOTIKN LoV eumelpia Y100 VTO TO YNGi ooV £vog aveSdpTnTog
Ta&O1DTNG, YOPIG TOMTIKES TPOKATOAWELS, KOl TIG OEGUEVCELS piag vtevduvng BEomng
evog a&lopatovyov. ‘Exovtag e€etdoet v Kompo og ka0e meployn, Kot mepvovtog oyt
Myec pépeg, oAhd yeywova, avolgn kot kolokoaipt eetdlovtag to KA Kot TIg
YE@YPOUPIKES 10101TEPOTNTES TNG YDpOC, Ba Teptypdyw v «Kdmpo, dmwg v €lda o
1878» exppalovtag Tic omdyelg pov pe Paon to omoteAécpata TG OKNG LoV
eumepiog [...] Oo dOoW® TIG TPOCOTIKES OV EUTELPIES, YPIG Kapud mpokatdAnymn. Ta
(QUOIKA YOPOUKTNPIOTIKA TNG YDOPOUS PAVEPDOVOLV Lo AavOOSUEVT EVIVTMOOT KATA TNV
TPAOTN LoV AE1EN HE pia oKy 6oL M emidpaon g KatabAymg o€ cuvOLAGUO UE
po dyovn 6ym mpénet o€ Kamoto Pabud va ennpedlovv To veupikd GUGTNHA: ALY Lo
TPOGEKTIKN €EETOIGN OAOL TOL VNGOV, otV Topeion GAAOEE OAN TNV TPOTN HOL
EVIVTIMON, LE OMOTEAEGLLOTO TTOV OVTES Ol GEALDEG BaL TEPLYpAYOLVY.

«Kato and avtéc Tic ovvinkeg Bo NTav Puod va voBécm OTL To TPoidVTA Yl
KaToavaAwon Ba NTov TOAD KOAMEPYNUEVA KOl OVAOTEPA GE TOWOTNTA: OAAL TO
avtifeto eivar 10 yeyovog. To glodrado gival TOG0 YounAd e TOWOTNTO, TOV YOl TIG
aPLOTOKPOTIKES TAEES €lodyetal AGol amd tnv [aAhia: ov gAiég eivor @TOYES o€
EUPAVIOT), KO, GOV KOvOvag Alyo Aayovikd KaAAepyouvtal eKTOS amd TIG TEPLOYES TOV
Bpiokovior kovid oTIg ayopéc, o Kot 0 oypoTikdg TANBLGUOC ™G Ydpag givot
dvOpwmol 1660 anpdGE(TOL, TOL OV UTOPOVV VO TPOOSEVGOLV GTIV PLTOKOUIM, Ko
Bacilovtat kupiwg ot dypla Aayoavikd o omoia o £dapog Tapdyel o apbovia. Av ot
dvOpwmot dev evilaPEPOVTOL TOGO VO PEATIOGOLV KOt VoL SIELPVLVOLY TNV KOAMEPYELD
TOV AYOVIK®OV, ivol E0KOAO Vo KOTOAAPBOVE Y1UTI TOPAUEAOVV TNV OEVIPOPVTEVOT),
7oV gtvat 1060 amapaitnTn 68 AVTESG TIG KAMUATIKEG GLUVONKEG TNG YDPOC.

H Agbxa mpounBevel 6An ™ dvTikn meployn pe Aepovia, emmnpdcheta pe v ayopd
™G TpwTeEvoLGaS, TG Agvkmoiag. Qg cvvnbwg, Tapat)pncoa OTL To OTWPOPOPUL
dEVTPa TAV TOAD GUVMOGTIGUEVE, TTOV JEV ALPTVOVV VO TEPAGEL APKETO PG KOl AEPOC.
ATo@edy® TPOg T0 TOPOHV VO TEPLYPAY® TO PPOVTA, KOOMDG OV VILAPYOVY CLTH TNV
emoyM, €KTOC amd moptokdAlo kol Agpdvia, kot o MBeda vo yvopice® 6Tovg
aVOYVOGOTEG OV KAOE GKNVI Kot avTIKEIPEVO aKkpPdg Ommg Ta PAET® TaSdEVOVTAG GE
oA ™ yopa. Ta Aepdvia elvar ta KOADTEPO OV £X® YEVTEL, OALAL TO TOPTOKAALL £ivart
yepata pe omopu, HE mwoyL OEpua, Ko, mapdAo mov elvar moAd Covpepd kot
dpociotikd og avto To {eoTd KA, Oa amoppintoviav amd Tig ayopés g AyyAiag.
Atyo petd o@OToL cTOpATNoOUE OTIC APOOEG TOPUTNPNOUUE KOTOEG KAUOTIKEG
aArayéG. [...] Ot Todpkot KATOKOL TOL YWPLOV NTAV TOAD TOMTIGUEVOL, KOl OEV
ékavav mopdmova ywo v avouPpia, kabmg eKTHOVGOV TO TAEOVEKTNUOTO TNG
nepoyng tovg. Ta o&ubkavOa (hawthorn-trees) pog dpyllav va pmovpmovkidlovy,
VO aLTa TG TOANG HOALG giyov apyicel va piyvouv To AOLAOVII TOVG, Kol Elyov
oynuaticel To LovP TOVG. ZTO HEAAOV 0L EKTETOUEVT] TTOPAYMYY| GVTOL TOL GPOVTOV
Ba umopovoe va mpounbevoel v ayopd g AleEdvopelag, aAld TPOS TO TOPOV M
navteMc EMAelym dpdumv Bo kabiotovce TV HETOPOPE TV TOCO gvaicOntwv
TPOIOVIOV TAV® GTIG TAATEG TOV LOVAOPLOV 0OVVATH.

Ot e€aymyég katevBovovtar kupiwg ota dtdpopa Apdvia g Avatolkne Mecoyeiov,
g Kovotavtivodmoing, g Zpdpvng, g AAeavopelag kat, emmpdobeta Tng
Tepyéotg o oe pépn g Notwg Itoriag. Kamoww ond to podpa otagpoia
petagépoviav ot Maoccoria, v to moAd yvootd idpvpa g Cette, dmov exel
avapryvoovtay pe GAleg mowidies. Ilpémel apéomg va yivel kotavontd 0Tt Kopd
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TOLOTNTO KLTPLOKOL KPOAGLOV OEV KAVEL Y10 TNV OYYAIKT ayopd, KoOMG To amoedyovv
aKopo Kot ot AyyAot Tov PEVouvV 6To VNGi, OOV 1 TOAD TNV TN TOVLS, WITOPEL va
deledioel Tov KOGHO, TOPOAN TNV KOKN TOLG YeDoT, va T0 Katovoilmoel. Tnv idw
OTLYUN, ALTA TO KPASIHL YOipOVV EKTIUNONG OO TOVG VIOMIOLS, E101KE 01 padpeg ENpEC
nowiMec. [...] Tlapdro mov 1 ayyAikn ayopd Ba fTov KAEIGTH GTO KOKG KPAGLd TG
Kompov, vrdpyovv Gilec ayopéc mov Oa tar amodéyoviav gvuyoapiotwg, kot Ha To
amoppo@ovcay cg peydlo Pabud, av Pektidvoviov pe POt KOAAEPYED KOl

TOPOYOYT.

Tnv 0100 oTiyun mov 1o wpoidv ¢ Kompov eivor akatdAANAo yio v ayyAkn ayopd,
dev vdpyel kavévag Adyog yioti va amokAelotel 6to PEALOV, OTOV 1) ETIGTNHOVIKY
KoAAEpyelo Bo Exel PeAtidoel v mowkiMa. Oa mpémer va. Bopnmbodue ot Ko ot
QTwyoTEpeS ThEEg TS Meyding Bpetaviag Ba entmpelobvto oe moAd peydio Pabuod
and €vo motd mov Ha NTaV TPOoITd Yol AVTOVG, Kol TNV 101 oTypr| o NTov apkeTd
avalmoyovnTiko, Ywpig TNV AUEST) EMOPACT TOL OWVOTVEOLATOS 1 T Bapld, VIVOTIKE
Kol EESNYOOTIKA YOpoKTNPIoTIKA TG uripag. Av 1 Kompog, kdmoa otiypr| 6to péAhov
yiver Bpetavikn anowia, to gundplo kpacod Ba eivar n kdpa Propnyavio kot Oo
npémel va evioyvBel amd v kvPépvnon pe omoladnmote SvvoTd KivnTpo, GTOLG
OLOKTNTEG TOV AUTEADV®V.

Ta Bepikoka doev eivar peyoddtepa omd Kdaotava, Kot ogv B0 KOTATACCOVTAY MG
«bGypra @povTO, AOY® TOV KoV HeYEBOLG KOl TNG KOTOTEPOTNTAG TG YEVONS OALA
dgv vIhpyEl AOYOG VO TOPAUEANGOVUE TNV YOUNAT TOLOTNTO VOGS €VYEGTOV €100VG
@POLTOL TO oOmoio @oivetor amd TV TAOVGLL  OVATTLEN TOL  OEVIPOL, Va
npocappoletar 6to €00.00¢ Kol oto Ydua. Eivor avoeelo vo amapiOuncops Tig
TOWKIAIEG PPOVTMOV OV VTAPYOLV OTIS AYOPES OAOL eivon KatdTePQ, €KTOG OO TO
ota@OMa Kot T Aepovia. H mapaywyn otovg knmovg delyvel v A katdotoom
TOV VNGOV, 1 OTO10L TTPOEPYETOL OTTO TNV EAAELYT EAOGTIKOTNTOS GE EVOL ALOPPMTO KO
KATOmEeSUEVO Ao LITEPPOAKA AmadN Kot OMEATIGUEVO Y10, VAL ETLXEPNGEL BEATIDGELC.

H Ayyhio pmopel vo aAldéer ovt) v GOMo otacdTnTo pE TNV €MEVOLON
Ke@aiaiov, Katl pe v evldppuvomn TG avaATTLENS TG TPAOTNG avaykns, Tov NEPOY:
YOpic avtd, OAEG Ol TPOCTADEIEG GTNV YEMPYIKY OVATTLEY, KOl TV EMEKTOCT TNG
KOAMEPYELOG SEVTPOV OTIC TELAdES, Oa NTav patates. Oa aplep®o® TOTE TO ETOUEVO
KeEPAAOO 0TV avamTuEn g TEXYNTNG Gpdevong, Kot To amoteAéopatd ™G, [...]
Ymapyxer opket] evguia otnv Kompo- ov dvBpomor oev elvar dyproi, oAl TO
LELOVEKTNULA TOVG Elvat 1 QTAYELD, N PLGIKY KANpovould ¢ Tovpkikng Katoyng: Kot
euelg, ov Ayyiotr, €xovpe T dvvaun vo Tovg Kavovpe TAODGIOVE, KOl VO
ATOKOTAGTHCOVY TV apyaic onuacio Tov vnotod. v AyyAla, Tnv ®pa Tov YA,
ta Aeptd Oev a&ilovuv ovte 2 Tig ekatdv. E&otiag g yevikng kotdmtwong Tov
eumopiov 1M VOMIOUATIKY ayopd NTav TANOOPIOTIKN 1| OE MTOTIKY KOTAGTOON
(dropsical state) yio to tedevtaio tpia ypoVIA, Kol Oev Qaivetol va vdpyel eAmidn
oToV gumopkd opilovta yia pia evvoikn aiiayr). Zmmv Konpo ot mnyéc stvon peydires,
aAAd 1O KePAAowo Alyo, kol M mapdagevn ovopoiio eivor 0Tt M aAloyn omd TV
TOVPKIKN GTNV QyYAIKT onpoaio 0ev avoywaoe to M0kd Tov Aaov. Kt mpémel va yivel
vy vo. aALGEeL n Tapovoa adpdvelar av ot Kompior nrav Kprreg or pwvég tovg Oa
axovyovtov pe dvvaun, kot  Tovpkikn eovsio katm and v Bpetavikn otoln, Oa
OVOTPETOTAV OUECOC.
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Ot Kompiot, Kotameopévol ylo oumveg, eivatl ocav Bpeyuévo mposavapLie 1o onoio dev
Ba avéyel pe v tpotn oniba: givor avTd TOV ATOKAAOVUE «EVKOAOKVLBEPYNTOSY, TO
omolo onuoivel pio eAeeviy LAY, OTNV omoio OAEC Ol €VYEVIKEG (LA0O0EIEG €xovV
Katamotn el AOy® ypOveV adIOAEUTTNG KATATIEOTG KOl adKiag: mop’OAa 0VTH, GOV TO
Kumplakd Podt, eEarkolovbel va opydvel 1o £dapog. Eival povo n yn mov amodidel tov
TAOVTO TOL KOGUOL: OV OV £YOVUE OAAEG OKEYELS €KTOG amd TNV Qulopyvpio, og
ocvumeprpepBoie otovg Kdmprovg 6mmg ekeivog ota {da Tov, Kol 0g TOV KAVOLLE Vo
mopdyet Thovto. H AyyAla £xel amoKToEL T O TOV EKTOALTIOTH TOV KOGLOV: Elval
HE OLTH TNV 100TNTO TOL OVOUEVOTOV VO (QEPOLUE TNV HOYIKY OAAOyn oTnV
Katdotaon g Kdmpov ko avti avtod puéypt tdpa Exovpe mopovctdoel Eva AOA10
amoTéAecya Omd NMUIHETPA, OTOL 1M AVOTOPACIOTIKOTNTO £YEL UEIDCEL TNV AGUTPN
EIKOVA TNG EVPEMG SLOKTPLYUEVIC TOMTIKNG EKTANENG o€ €val «Umel SLloKOVOVIGUOY,
amoypwon M omoio yapoktnpiler v Kvumpioxn emodveln [tmg yng] AOyo g
ATOVGIOG TNG TEYVNTNG APOELON Y.
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OIITIKEX ITHI'EX

IIHI'H 1

Xapmg tm¢ Aevkwoiag tov 1905 amd 7Tov
Kitchener in Navari, L. (2003).

Xapteg g Kompov omd T ovAhoyég tov
[MoMtictikov Idpvuatog g Tpanelog Kompov.
Agvkooia: [Toatiotikd Topopa Tparnelog Kompov.

Evyeviky mapoyopnon  tov  IloMrtiotikod

[dpOpartog g Tpamelag — to SIKADOUATO AVIKOVY
o10 Topupa
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ITHI'H K

dotoypagia tov [Halaprov g [Hapackevng
ot Agvkowoia, n onoio TapOnke omd Tov J.
P. Foscolo, o omolog Mrav o emionuog
QPOTOYPAPOS TV Bpetavikdv duvapewmv
ToTE, YOpw ota 1878.

MoAéxkoc, A. (Ed.). (1999). H Kdmpog tov J.
P.  Foscolo (pwtoypapiké  dlumoou)
(3n emovéxooon).  Asvkooia: TloMTioTikd
Kévtpo Aaikng Tpbmelog.

Evyeviky mapoydpnon tov IloMrtiotikon
Kévipov g Adaikng Tpanelog — 10

dwaidpato avikovv oto Kévrpo




Yyéown podnpatoc, Epotioeic kou Epyacies ané to Epyastipro 3 otnyv
ypion tov Mnyov: Nveikes g Kompov, 6nwg avrikatontpilovror ota
£0wpo Tov Yapov katd tov 19° ko 20° ardvo.

Exnowdevtéc:
k. TCov XAMEP
K. Ntepvic TZIOMOYNOI'AOY
K. Zoyopovlo MAAA

Xy€010 padnpatog Yo padntég youvaosiov (10-14 ypovov)

Aoywn:

O okomdg Tov pabnpatog etval va Kével Toug padntég va avalntoovy Béuata
CUVEYEWS KOl OAAOYNG, OUOWOTNTEG Kol OlPopéc pEc® Ttov Bépatog twv
YOUNMOV TEAETOV Kot TOV pOAOL T®V Yuvalkodv. Ot pabntég 8o dovAéyouvv ce
TPELG OHAdES, kabe opdda Ba aoyoindel pe éva ovykekpévo Béua Epevvag.
Apycd kéBe opdda Bao dovAdyerl oe (VYN TPV ATOPAGIGOVY TO. GUUTEPAGLOTA
T0VG. Metd ot opddeg Ba TOPOVGIAGOVY TO ATOTEAEGLATE TOVS GE LKL TEAIKY)
ocvvedpia mov Bo copmepthdfer OAN TV TAEN.

Kdabe o amd 116 opdodeg Ba ypnoyonomoet 115 idieg mnyés (A-L). ‘Evag and
TOVG AOYOUG Yo avtd eivan va fondncet Toug pabntég va Kataldpfovv 0tL KaOe
po Tyn pmopet va ddcel ototyeio e S1popovs TPOTOVG Kot Utopel va givat
YPNOUN 6TO Vo 00000V OaVINGELS GE TOALEC OLUPOPETIKEG EPWOTNOELS.

AlEPEVVNOELS KAELOLA:

Opdda A: Me motovg tpomovg kot yoti ta 0N kot o £0a mov oyetilovron pe
ToV Yapo (a) Exovv aAAdEet, (B) £xovv mapapeivet ta id1a;

Ouada B: Tleprypayte xou somynbeite AOYOuC GTOVG OMOIOVG UTOPEL v
opeilovTal o1 OpOLOTNTEG KOl JPOPES ovapesa oTig EAAnvokumplakés Kot

Tovpkokvumplakéc TELETEG YAUWV.

Opdda I': T pog Aéve o1 teleTéc YOOV Kot ol Tapaddcels ywo ) 0éom tav
YOVOIK®OV OTNV KLTPLOKN KOWwmvid Kol TTOG avutd GAAaEe pe To Xpovid;
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MoaOncrloxoi Xtoyor

Ixavoi va Bydrovv Ikovoi va Bydiovv Ikovoi va ddcovv
OYETIKEG TANpOPOpiEg amd Baoa copmepdopoto e&nynoeig N va
£yypapo Kot vo, .| omd mmyég (m.y. va — ) vroBécouy Kt va
meplypdyovv T deiyvel | mpoywphcovy mépa amd ddcovv ototyeia
OTIC POTOYPOAPIES ovTd TOL PatveTar) mov va ta. atnpifovv
) - Ikavoi va. dmdcovv

IK(IVVOI va dtakpivovv , TOPOTOUTES AVOLEGO OE
OVALEGO GTNV TEPLYPUPT| myég Bov kat
Ko v e&fiynon aPOPETIKAOY TOTWV

| Béon (6)ot ot podntéc) > ITp60odoc

Evnuépoon Opaoag

Opaoa A:

Brjpata otn dgpgvvnon

Brua 1: Aovievovtog avd (gvyn, koltalovTag TV Iy Kol aro@acilovtog
moteg amd avTéG fonBovv TV €pguva Gog Kot TMOG. ZNUEDMOTE KATM TIC
ONUEUDCELS GOG.

Bruo 2: Mopaoteite T1g ano@doelg 6og e TV vwOAOUT Opdda.

Brua 3: Aovievovtag cov opdda, OmOQOCGIoTE Yl TO OTOTEAECUATO TNG
£PEVVOGC GOG KOl YPAWTE TOL 0€ €vo TivaKa 0 0molog UTOpEl Vo TaPOVCLOCTEL
otV T4éN.

Brua 4: Kavte pio opodikn mopovsiosr otny vroiown tdén He ta
ATOTEAEGLOTA TNG EPEVLVOG GOG.

Kéavovtac v épevva cag, mpémel va oryovpevteite 0T EEPETE TIC NUEPOUNVIESG
0V K0Be gyyphpov, ewovag 1 potoypaeiag. Gvundeite 6t KAbe £yypoo 1
EIKOVO UTOPEL VO OVOPEPETOL GE TPAYLOTA TTOV EYIVOV TPV KALPO.

YKeQteite TIC MANPOPOpPIEC:

Tpdmovg e TOVG O0MOloVE KATOW TPAYHATO £XOVV TOPAUEvVEL T 1010
aALG ko dAAaEay (.. dvBpomotl cuvéylav va vTivovTal Kot Vo popovV
€101KA polya Y10 TOLG YALOLS TOPOAL OVTA KATO0 poLYQ £X0VV AAAAEEL
LLE TOV KOpO)

Av 6Aot ot yapotr ov £ytvav tnVv id1a tepiodo Mo ot idlot, 1) av VPOV
SPopEG avapEesa TOVG.

Ot 014popec TEAETEG OV TEPLYPAPOVTAL GTIG TNYEG KO TU UTOPEl va
onuoaivoouv.

O pdrog mov €manle 1M OWKOYEVELD KO 1] KOWVOTNTOL.

[Iog o mapadociakdg tpoémoc {owng umopel va €xel emnpeactel amnd
yeyovota mov £ywvav ektoc Kvmpov.
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Opaoda B:

Brjpato otn diepevvnon

Bnuo: 1: Aovievovtog avd (gvyn, Ko1talovtog TV myn Kol ano@acilovtog
mo1eG amd aVTEC fonBovv TNV £pevva GO Ko TMG. ZNUEUDOTE KATM TIG
ONUELDGELS GOG.

Brjua 2: Mopacteite T1g amo@AacelS oG LLE TNV VITOAOITY OUAd.

Bnuo 3: Aovdevovtog oav Opdada, amoPacicTe Y10 TO ATOTEAEGLLATO TG
EPELVAG GOG KOl YPAYTE TO GE £VA TIVAKA, O 0TO10G UTOPEL VO TAPOVGLACTEL
oV Té&N. Bruo 4: A®cte pio opadiky mopovsiaor oty vTOAOUT TAEN LE T
ATOTELEGLOTA TNG EPELVAG GOG.

Kdavovtag v épevva cac, TPEMEL VoL OKEPTEITE GLYKEKPILEVOL:

e Av 6ot o1 EAAnvokvTTplakol Yépot Kot GAOL 01 TOLPKOKLITPLOKOTL Y TOV Ol
0ot M av elyav dapopéc.

e Av pumopeite va Ppeite opodtrec M/xon  Owapopés  eetdlovrog
POTOYPAPIEG Kt EIKOVES Y®PIC TIG AETTOUEPELEG TOVG.

o [loeg elvar o1 moO onuAvIIKEG Kol TOlEG Ol AYOTEPO  GMUOVTIKES
OLOLOTNTEG KO O10LPOPES;

Opaoa I':

Brjpato ot depgvvnon

Brjua 1: Aovievovtag avd (ebyn, kortalovtog TV Tnyn Kot aro@acilovtog
mo1eg amd aVTEG fonbovv TNV £pevva GO Ko TMG. ZNUEUDOTE KAT® TIG
ONUELDGELS GOG.

Brjua 2: Mopacteite T1g amo@AacelS GOG LLE TNV VITOAOITY OUAdA.

Brjua 3: Aovievovtag cav opddo, amopoacicTe Yol To OTOTEAEGILOTO TNG
£PEVVOC GOG KL YPAYTE TOL GE £VO TIVOKQ, O 0TO10G UTOPETL VO, TOPOLCLACTEL
otV 14&N. Bruo 4: Kévte o opadikn mopovsiosn oty bTOAO Tdén Le To
ATOTEAEGLLOTO TNG EPEVLVOG GOG.

Kdavovtag v épevva cag mpénet va:

®  KOTOYPAWETE TO OLLPOPETIKA TPAYLATA TOV TEPTYPAPETOL OTL KAVOLV
dvtpec Kol yovaikeg Katd ) younia teietr). Onmg kot 1 vOen Kot o
youmpog, Bounbeite va coumeplhdfete to HEAN TNG OKOYEVELDSG, TNV
Kowdtrta kot tovg ¢ilovg. Omov pmopeite, Paite t Alota o€
YPOVOLOYIKY| GEPA.

e Awpdote kol KOITAETE OAEC TIC TNYEG TPOCEKTIKA (Yo TOpAOELy Lo, O
TpOmog mov gppovifetoar 1 voon oty eotoypaeio (IInyn B)) xo
TEPLYPAYTE TL EI00VG AVOP®TOG avaevOTOY Vo Eivat 1) vOON.

e Bdlte 11¢ potoypapiec oe YPOVOAOYIKY] GEPA Ko Teite KATA TOCOV
£YOVV GNUOVTIKEG O1OPOPEG,.

217




Akoiov0io podfpatog

(i) Mépog Ilparto (0An n w6én): dpaotypiotyto. yio. tpobipuavon

(Amo myn A. H potoypagio mtapovsialetal otnyv o06vn )
(a) TI6te vopilere o6tt Anebnke avty 1 eotoypoeio: mwpdseata; I[Ipwv
50 ypovia; mpv 80 ypdvwa; 'H mpwv 100 ypovia? Aitoloynote v

andvInon Gog.

(by Tuv vouilere o011 wbvouv ot 000 AGvOpwmOlL 7OL QOivovTOl OTNV
eotoypapia; EEnynote v andvinon cog.

(¢) Tiviowbovv/ocképtovron?

Badre relovto oty pawtoypagio.

& e Hilmi Ali Onbasi'nin (Lefkoga'min eski
~ yogurtgularindan) 1927 yihndaki digin fotografi.

Topa mov n eotoypaeia £xel AeChvta, Béhete va aAldEeTe TIC TPONYOVUEVES
GOG OTTOVTIGELS;

(ii)  Mépog devtepo (ouadixn epyacia): EKTELETH EPEVVDV
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(iii)  Mépog tpito (0An n taln): mopPovaIATELS OO OUCES
(iv)  Mépog tétapto (04n n taln): mepiinyn

E&epevvnote pe v 14én Bépata 6mmg :

o [loweg mnyéc Pprkav mo yP|GLUES.

e H emdpkeln otoyeiov — vanpyav mnyég Tic omoieg ot padntéc Oa
éPprokav ypnoes kabmg dteENyayay T1g EPEVVEG TOVG;

o [l6co pumopel kamolog va Paciotel oTIC YOUNAES TEAETEG oav Eva deikTn
¢ B€oemc TG Yuvaikag 6TV Kowvavia;

e H amoguyn otepeotimmv — dev NTav OAOL 01 EAANVOKVLTTPLOKOL YALOL, Yol
mopdoelypa, ot id1or 0VTE Kot OAOL Ol TOLPKOKVTIPLOKOT Yapol. Ymnpyov
SOLPOPEC AOY® KOLVOVIKMY, OIKOVOUIKAOV KOl TOATIGTIKMOV TOPAYOVIMV.

o Tlog avortdicsovtal TapaddcELS Kol TEAETEG Kal YTl elval onpoavtikol
TNV KOwovio;

Anpotikd Xyokieio (8-11 ypovav) — Epotioeic Kol dpaoctnplotnTeg yio
RoONTéES OV GYETICOVTAL BE TIS TNYES

Ewayoy:

Atvovton pikpég mAnpoeopieg yuo yapovs. (m.y. cvvnbowg, otav €vag dvrpag
ayomd o yovoika, copemvoiv 0tt BEhovy va peivoov pali yia tavta. Kdamoiot
avBpomol, cOppwva pe 1 Opnokeio Tovg, Tavipedovial e TCapd, EKKANGIEG,
Bovdiotikotg 11 Ivdouiotikodg vaove, 1o ypageio tov dnuUdpyov 1 6€ GALOVC
YOPOLS. ZVVNO®S, 1 VOO Kol 0 YOUTPOS POPOVV KATOL0 GUYKEKPIUEVO, «POVYOL
yauovy). Tote Ba mapovslacToHV 01 OTOYPAPIES TOV VAoV (TOAES Kol VEEG).

Ka0nkov 1:

Ta Tond1d Tapovcstalovy TIC PMTOYPUPIES YOOV TOL EPEPOYV OO TO GTITL TOVG
(MoMéC: amd TOVG TOMTOVOEG TOVG KOl VEEG: OO TOLG YOVEIG/M KOl GLyYEVELG
tovg). ' va to kévouvv avtod, epyalovion o {etvyn, ko kaOe mondi meptypapet
GTOV GLVEPYATN TOL TN POTOYpAPia oL Epepe. ToOtE, oTa TodLA divovion dvo
QPOTOYPOQIEG: Lo fe Eva EAMANVOKLTPLOKO QOPEUN — TOTOV Auaiios — Kol TO
omoio popiétar amd TV acTikn Kowvovio e Kompov (ko Oyt povo) Kot pol pe
éva eopepa umvrali (bindali) — Tovproxvmprokd edpepa:

3% dotoypagics eivar svyevikh Topaxdpnon omd Ty «Zvikoyh Tov Kdota kat e Pitag Zepépny» - ta
dwoumdpoto avikovv otov Kdota kot ) Pita Xefépn.

219



an 1870 Turkish wedding dress

afternoon dreas with gul{l_‘ L nede of besutiful velvdet sdorne

enbroidered coat worn in Nicosis withh 22 carat gold embroidery,
in 1868

Dopeuo. tomov Auodiog Dopeuo. Mrrvrali

Ta wodrd epydlovrtar pali Kot mopovstdlovy pio Ko ovagopd Yo Tic 000
POTOYPUPIES, BUCIGUEVEG OTIG IO KATW® EPMTNCELS:
I'pont) dpaoTnproTNTA Y10 TO TOLOLA:
Yag {nteiton vo ETOYAGETE Lo avOpOpa KOt Yol TIG OV0 PMOTOYPAPIES TOV GOG
dtvovtau:
o Tiumopeite va deite 68 AVTEC TIC POTOYPOAPIES;
[Tow mpdrypata ot potoypapiss ivat id1a;
[Tow mpdypata eivor dSoopeTIKd;
[Towa vopilete elvan n maAoidtepn POTOYpAPia;
Mmnopeite va eénynoete yoti to vouilete avto;
Kottd&re ta popépatd tovg. Amd T €ldovg veaoua eivol ETIOYUEVAL;
Tv vouilete 6t oké@Tovial ol 0V0 Kvpieg otV ewtoypapio; EEnynote
TNV anavVINGn GoC.
[Tow mpdypata ce avtr ™ eoTOoYpOPio eival Ta idlo akoOun;
o Ti dha mpaypota Ba 0Ehate vo pudbete yoo Tig 2 avtég Kvpileg Ko ToL
QOPELATA TOVG;
e Ti0a Béhate va pothoete TIg dV0 KLPIEG;

Emioeién Xévva: Ta moudid TAnpo@opodvtal 0Tt ot VOQES (Kot EAMANVOKOTTPLEG
KOl TOLPKOKVTPLEG) XPNOOTO0HV Yévva Yoo va Bayovv ta xépra tovg. O
EKTTOOEVTIKOG-EKTAOEVTNG OETYVEL TS YPNCUYLOTOLEITON 1) XEVVOL.
Ilpocpépovrag péor: Metd, ota madld avoeépeTon 0Tt oTic eployés [agov
Kot Agpecon, Katd T OtipPKELL TOV YAUOV TPOCPEPOTAV péat. T TALdLd (TTOV
GUUUETEXOVV KIOAOC) TOPOVGLALETAL TTMOG YIVETOL TO PEGL LE KOTOTOVAO.
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Avkew (15-17 ypovav) — Epotioels Kot gpyocieg Yo Tovg padntég mov
oyetilovran pe Tig T yég

Awapkero:
Avo padnpota (90 Aentd)

ApaotnproTnreg:

Znteiton amd Toug HabnTég, KATowo GTIYIY TPONYOVUEVMG, VO LABovY omd TOLG
YOVEIC 1 TOUG TOTTOVOES KO YIAYIAOEC TOVG Kol amd ATOUO OTIG KOWOTNTESG
TOVG, TANPOPOPIES Yo yaunAta €01ua ko, av givat duvatdv, vo EPOVY KATO10
VAKO pali Toug (0IKOYEVELOKES POTOYPOPIES, GUVEVTEVEELS, KAT).

H t4&n yopiletor oe tpeig opdodeg, or omoieg epydlovtor pe tig 1d01eg mnyEg
(A-O).

Opéda 1

Kvpwo drepedvnon:

Me mowovg tpdmovg kot Yot o £ Kot ot mapadocels mov oyetifovion pe
TOVG YApoVS £xovv aAldEel N £xovv mopapeivel Ta 1o,

Epompore/Kadnkovra:

Epyaocia 1: Kowtdére otov KatdAoyo pe TIc myEg Kot OOAEETE TNV O YPNOLUN
YL TNV €pEVVA GOG.

Epyaocia 2: Xpnoomoidvtog to gUALO epyaciog mo KaTm:
e I'payte maAd 0o tov 19° adva kot T1¢ apyég tov 20” advo ta
omoio. ava@EPOVTAL oTIC TNYES (1] EXETE OKOVGEL KOTA TN OLOPKELNL TNG

£PEVVOC GOG).

e I'payte Tpocota £01pa (Yo ta TéAn Tov 20 cudve) Tov yvopilete, kot
ovykpivete

MMoia é0pa/TeheTég 2oyypova £0wpa/TereTEG

| |
| |
| |
| |
| |

Epyaocia 3: AwodéEte péypt kar 10 €Bpa ko tedetéc To omoia vouilete 6Tt £xouvv
éva Egyoplotd vonua kot mpoomadnote va ta eénynoete. Ouundeite
TalootEPES TANPoPopiec mov yvopilete kat mov Ba cag fondnoovy e avTo.
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r | Eeyoprotd 0o /tehetég "Evvolwa Tov €0ipmv/teleT®v

|
[ ;
|
|

[
[
[ ]

Epotmpa 1: Zvintmote pe v opdda 6og:
e Tovg TpdTOVG KOt TOVG AOYOVG Y10 TOVG 0TO10VG TaL E01 Kol Ol TEAETEG
oL €lval CLVOESEUEVO E TOVG YAUOLG €xovv aAAGEEL M av €xovv
Topopeivet ta 1ot

e Tn onpacio TV TapaddceE®V 6TV KOW®OVia.
I'pant epyacia yio to omitt.

Epompa 2: Adcte ) yvoun 6og yioo TV €YKupotnTo TOV TNYOV TOV EYETE
o1 01dBeon ocag Kot cv{nmote katd OGO dAAeG TnyEg Ba sivar PonOntucég
KOO TN SAPKELD TNG EPEVVOC GOC.

Opéda 2

Kvpua oepedvnon:

[Teprypdyte ko stonyndeite TiIc OpoOTNTEG KO S10POPES, KUPIMG aVAUESH GE
EAAnvoxdmplovg ko Tovprokdmplovg, adrd eniong kat avapueco o€ Mopwviteg
Kol ApUeviovg, Katd TIg YOUNMeES TELETEC.

Epomosic/Apaoctnprotnteg
Apaoctpiomta 1: Kowtdéte v mpdtn mnyn kot stohééte v mo Pondntikn
Yo TNV £PEVVA GOC.

Apaotnprotyra 2: Kdvte pia Alota and mapadosiakd 10m kot £0ipa yépov Ko
VIOOEIETE TIC KOWMOVIKEG OUAOES/KOVOTNTES TTOL €ivat YVmoTd 0Tl oyetilovtan
LE TéTo1EG TEAETEC/E01AL.

’_‘ Mopadocioxd yopnire £0pe katd tov 19° — 20° Avdva |
[ | |
[ | |

E/K | T/K M A
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Apaotnprotyra 3: I'payte kdto younio €0 mov eivar to To TumTKG omd

k@B KowdtTO N OpLddaL.

EAAnvokimprot Tovpkokvmplor

Mopaoviteg

Appéviot

Apastyprotnro 4: ['pdyte tovddyotov €va €010 amd pg KOWwOTNTOS M
ouddag mov dapépel and tomo oe 1omo. [Ipoormabnote va eEnynoete avtd to

QOLVOLEVO.

TOTO 6€ TOTO

"EOno £0vikig opnddog mov ote@épel omo

Adyor Yo TG dLopopég

Epotmpa 1: Etonynbeite ko culnmote pe v opdoo cog:

e Adyovg Y10 TOVG OTTOTIOVE VPOV OLOLOTNTEG KO SLOPOPES AVAIEG GTA
0o TOV EAAMNVOKLTIPLOK®V KOl TV TOVPKOKLIPIOKAOV YAUMOV Kol
AVAUESO OTO £01U0 TOV LOPOVITIKOV KOl APUEVIKOV YOU®YV,

e Adyovug yio tovg omoiovg oA ta £Bwa ¢ 1dtog €Bvikng opdadag dev

ntav ta o1

I'pant epyacia yio o omitt.

Epompa 2: A®cte ) yvoOuUn 60G Yoo TNV €YKVPOTNTO TOV TNYDOV TOV EYETE
ot O01dBeon ocag Kot cvintmote katd OGO GAAeG TnyEg Ba eivar PonOntucéc

KATO TN SLAPKELD TNG EPEVVOC GOGC.
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Opéda 3

Kvopwo drepedvnon:
T pog Aéve o1 youniieg teletég Kot TapadOcelS Yo T 0éomn g yvvaikag otV
Kvurpraxn kowvavia kot tdg avtd GALaEE e TNV TAPOSO TOL YPOVOV;

Epomosic/Apaoctnprotnteg

Apaoctpiomrta 1: Kowtdére tov xatdAoyo t@v mnydv Kot OWAEETE TIC O
YPTOULES Y10 TNV EPELVA GOC.

Apaotmprotta 2: Kdvete pio Alota pe moapadootokd 16m kot £0a yépov mov
vrodekvoouv: (a) ™ Béon g yvvaikag kot (B) T 0€on tov Avipa o po
OIKOYEVELDL KO Lo KOwvwvia, TepthapBavovtog, eKtog amd Tn vOen Kol ToV
YOUTTPO, Kot GAAC LEAN TNG OKOYEVELNG KOl TG KOWVMVING.

|_| "EOya mov dgiyvouv ™ 0£on g yovaikog
[
[
[
|_| "EOwpa wov ogiyvouv T 0o Tov dvrpa
[
[
[

Epotmpa 1: Zvintmote pe v opdda cog:

e Tn Béon ¢ yuvaikag GuYKPIVOUEVNG LLE QVTY] TOV AVTPO GTNV KLTPLOKT)
Kowovio kotd tov 19° kot 20° audva,

e AMuyég otov pOLO NG YLUVAIKOG GTOVC YAUOUG KOl AOYOLG Yo, TNV
aAloym

o Il6co a&idmotn mnyn eivor €va yopnio mopadoctakd €0io otov
kaBopiopd ™g BEong g yuvaikag

I'pant epyoscia yla to omitt
Epompa 2: A®cte ) yvoun cog yuo TNy €yKupoTnTo TOV TNYOV TOL EYETE

ot dubeon cag kol cvintnote kotd méco dileg myég Ba sivor PonOntucég
KOTA TN OLIPKELN TNG EPEVVOG GG,
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Avkew (15-17 ypovav)
®vrha gpyaciog mOv €xovv ocvpumAnpmOel
PTOPEL VoL dDGOVY 01 padnTég

Opada 1 —ITivaxog 1

pe mOOvES OmAVTNGELS 7OV

MMoia é0ypa/TeheTég

Hopovro £0wpa/TereTég

Ipoika Kot oritt amwd Tov dvtpo otV yuvaika, ékfeon tov
wpowkidv: Manassal  Pastos (eEupéoelg:  E/K  and
Koxkwoyopto, Mecsaopia kot Kapracio, T/K kot A dvtpeg
— ktifovv omity).

Ot yoveic g voeng ¢ ktilovv omitt

[Ipockinon pe kepid, éva eidog youod (yliotapkd),
poddvepo To omoio povtilovy Ge TOLKAMGH, HOVTNAGKLO,
KTA.

[IpocKinon e tvtopéve KApTeg
(TpooKANTHpLOL)

Péor (omv Ildeo, MapaBdca, ITitoiad, kor oyt oty
Agvkowoia) aroé E/K, T/K, M

Péoi og Kamoleg mePLOyES

IMopadociokd Tpayoddo (Kupimg Yoo TNV OHOPPLE TNG
voong) Torotiouozo

[Mopadociokd Kot LoVTEPVO. TPOyoVdLa

Aovtpd ™G VOONG, TEAETOLPYKO EVPICHO TOL YOUTPOD
(T/K, E/K, M g Aylag Mapivag ).

Etowacio kot yopdg pe to mpotkid e voong (oceviovia,
OTPAOU KTA — KVAOVVY €va pikpd ayopt mhve o ovtd (E/K,
T/K, M, A).

Baywo pe yévva (T/K, E/K).

Xéwva (T/K)

o and tovg dvipeg (T/K), wafyddeg (M tng Avyiog
Maopivog), OovAelég tov Gvipo: GWAGUWO £VOG KOPHOV
Kovlaii, aprayn g voong (E/K).

YToMopog g voeng: to voeikd nroav to «Kvuprokdtiko
KOAO QOPEUO» TPV TNV EICAYMYY TOV GOTPOL (QOPELUTOC
tov 19° awdva; Agptd Ko Kooppoto 6To QOPERS. NG
Koxkwo pavtidt ot péon meg (M: o yourpodg moaipvel to
QOpELLO GTN VOO GE TOUTT)).

Evponaikd kovstodut yio tov yopmpo,
aompo (kupimg) eopepa [Le LoKpD
Bélog yio TNV vOeN 1 omotio dev TpEmeL
Vo €L TOV YOUTPO TPV T HEPT TOV
yapov

Exxdncio (E/K: amd to 1910), onitt (T/K) pwompro. O
yourpdg matd to wodL g voens. Ot eidot ktvmobv TovV
yourpd oty mAdtn. H vien tpifet ta mamovtola g, ndvm
070 omoio £YEL YPAYEL OVOLATA TV GIA®V TNG, GTO TATMLLOL.
To mpmdto dvopa mov Ba ofnotel, Bo mavipevtel apécmg
HEeTA.

ExxAnoio pootpio mov teplopfavet
10 «x0p06 Tov Hooloy katd tn didpkela
TOV 01oiov T0 (evydpt pavtiletol e
outdpt, pult, Papparxdomopovg Kot
amo&npapéva AovAovta.

MnovkéTo, daKTUAISL KOt GTEPAVLO 0d AL

AoKTOASIOL KO GTEQAVIQ,

IMopmn ¢ vOENG 6T0 OTiTL TOL YOUTPOV LE HOLGIKY| (Kot
onuaia: T/K, M mg Aylag Mapivag).

To pmovkéto divetat amd Tov Yoaunpod
o1n vOeN 1 omoia To piyVeL GTOVG
KOAEGUEVOLG LETA TV TEAETN (QVTOG
7ov Oa to mapet Oa etvor ETOUEVOG OV
Oo mavtpevtel).

Yrdoipo podiov (T/K: amd voen, E/K: and yourpd).

Tovpta yapov, Aovikodpia, Loyapopéva
apOYOUAL GTOVG KOAEGUEVOLG

Yrdowo doyeiov /mdtov oto £dapog (T/K, A).

To Cevydpt povriletor pe UAAO EAAGC
Kot e podoVEPO

Yopd&wo kotag/netevov (E/K), and mpofdrtov kdtw amd ta
modia TG voens (A)

Suyxapntple, 0dpo/ AEETE, LOLGKN
Kat yopds pépL To TPwi

IMopovsiaon otoryeimv yoo v mopbevia g voeng oty
Koot T T ENOUEVO TTP™L

Mnvag tov péATog
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Opdoo 1 — IMivaxog 2

"EOwo/tehetég pe vonpa

Inpoocio 0ipov/tereTOV

[poika

Ot Gvtpeg €mpene va TOYOLV oTHPLENG OTOV Bl EQTIa VOV TNV OKOYEVELY
toug. To €0yo ot dvtpeg va «xtilovv omitt o€ KAmMOlEG MEPLOYES
gykatolelpOnke petd v opyn ¢ actwonoinong 1o 1960, dtav ot
GvTpES EQEVYV Yo TIG TOAELS KO, ®OG €K TOVTOV, TO. KOPITGLO 6TO Y®PLO
£npene vo. OGOV TEPLGGOTEPT TPOTKO Y10 VoL BPovV AvTpaL.

Péor

Amo 0. mpoicTopkd ¥pdvia, TO GTdpt glvar 10 MO 1EPO Omd TOVG
GTOPOVG, KOl TPOGPEPOTOV GTHV Bed TNG YOVILOTNTOG KOl GTOVG VEKPOUG
(to €010 g maverepuiag). Znpepa, ot T/K wpoceépovy péot oyt pdvo
6TOVG YapOLG 0AAG Ko 6Ty “40" pépo Tov EoyNToD” TV VEKP®Y, KOTA
™ dupkelo tov Mrmaipoapov kot katd ) ddpketa g Enpaoiog (E/K
TPOGPEPOVV KOAVa, TTOV YIVOVTOL LIE GLTAPL, E1G AVAUVNOT TV VEKPOV)

Topio Aovtpd g vooeng

Koatd ™ dudpketa tov “igpod yapov ” eig évdeiEn oefacon mpog v
apyaio Bgd TG YOVILOTNTAS, O LEPELEG TNG TPETEL VO AOVGTOVV TTPLV Al
TNV £VOOoT LE TOVG OVTUTPOCSHOTOVS TOV OVIPOV.

To Kdopa evog LiKpov
ayoptod (KoAOPTIOYHEVOD
Kot £X0VTOG Kot TOuG 2
YOVELG TOV) GTO VOPIKO
KpePatt

e [io oypoTIKN KOwvovia, To oydple NTOV To XPNCIL Yo vo oTnpigovv
po véa otkoyévetla. H evyn k60e véov (evyaplov fTav vo amoKTnoeL £va

VYU Y10.

[TéAn tev avipodv, To
KatopBdLATO TOV YOUTPOL,
aprayi mg voeng

Ta emovopalodpevo axpitikd Tpayohd, KPATOOV TNV TOPAd0CN TOV
SLPOP®V TOAELOYOPADV KOl VIEPAVOPOTOV ay®dvmV Tov A1yevy Akpita
evavtiov Tov gfpdv tov. Avtég ot TpaEelg delyvouv po avaykn vo
amodetEovv 0T £yovv BAappog mov Ba tovg eyyvnbet v atla Tovg va
dlekdiknoovy  (axdpe Kot vo apmdEovv) TNV KoALTEPN VOQN NG

TEPLOYNG.

Aéopo g péong e voeng
pe po kokkivn kopdéha. H
puntépa ™ dEVeEL Kot 0
atépag v Eedével.

H kdékivn kopdéha mov dévetarl yop® omd n péom g vOoeng iomg
cuppoirilet v moapbevia kot to TEpacHa otV Eyyaun Con.

H vogn pe 1o kepdl Kato.
(koudpwuo)

Katd ) d1dpKela tov yapov, mov SlopkoVoe OPKETEG HEPEG, 1| VOO
Ka06TaV pE TO KEPOA KAT® KOl CKEMOOUEVO HE €VO GOAL, OIS TO
VIAKOLO KOl GOPapd Kopitola Tpénet va Kavouv!

Yrdouo podimdv

Yralovtog éva podt cupBorilel miovto, gutuyia Kot yovipotnta. Exiong
AEYETON OTL AMOUOKPVVEL TO KOKO HATL, VLo 0VTO KOl 1] PPACT] «ULOKAPL Ot
exOpoi pog va omdeovy 6oy 10 pody UTopel VoL aKoLoTEL

Yrdoipo doyeiov/mdtov

Zralovtog doyeio/mdto yivetar 00pvPog, Kot AmocmiToL 1) TPOCOYN TV
KOAEGUEVOV KOl ©OG €K TOVTOV OTOLOKPUVETOL TO KOKO HATL AAAEG
TPAEELS OTMG TVPOPOAIGHOT KOl KAWLLO Add100 Kot OAA®Y £xeL TOV 1010
oKOTO.

Yea&po ko6TOG/KOKOPO

To aipa Tov KOKOPO deiyveL TNV dVVAUN TOL AVIPA TAV®O OTN Yuvaika
Tov Kot emiong éva otabepd Ogpuéhio evog véou omtod. Kdmote n
UNTEPO TOV YOUTPOL KOPEL TOV AaO EVOC KOTOTOLVAOL GTNV TOPOVGIOL
Tov Cevyaptov kabdg o y1og TG matd To TOd TNG YLUVAIKOS TOL Yo Vol
deitet 6TL mpémet va Tov vaKovEt ... !

226




Opdoa 2 — IMivaxkaeg 1

Moapadocrokd £0wpe yapov otov 19° ka 20° Awdve | E/K | T/K | M A
(EAMmvokvmpror, Tovpkokvmpror, Mapoviteg, Appévior)
[poika and v yvvaike otov dvipa, (oe Kdmolo pépn o dvipag | X X X X
ktilet omity).
[Ipockinon e Kepid, éva €ldog yopov (yliotapkd), podovepo o | X X
onoio pavtiovy 6 TOLVKAULGO, LOVTNAGKLCL, KTA.
Péotr (omv I1aeo, Mapabdca, ITitoid, kot oyt otnv Agvkmocia) | X X X
and E/K, T/K, M
[apadociokd tpayovdia (kupimg yioo v opopeld g voeng) | X X X X
Towotiouozo.
|7| Aovtpd e vOeng, (ot Tov youmpov otnv Ayio Mopiva ). | X | X | X |
|—| Teketovpytd EOPIGLLO TOV YOUTPOV | X | X | X |
N Xopbg e o VOPIKA oevtovia (va Hikpd ayopt KoAtal Tave o | X X X X
ovTa)
|7| Bayo pe yévva | X | X | |
ITopeto Tov yapmpov pe KOKKVN onpaio yio vo Tlpel T0 OPEUO X
otV vOon (mov tehetdver pe kafyd)
[opmn mov maipvel v mpoika and to omitt g vOPNG oto omitt X X
TOV YOUTPOV
|7| Méym avtp®V 6T0 AADVIL GTNV TOPOLGIH TG VOONG | | X | |
|—| AovAglEg TOL YapmTpo, Y. CTAGILO EVOG Kopov/Kovlall | X | | |
|_| YTOMOp0 TG VOENGS, TPOGPOPH YPTLATMV Kol KOCUNUAT®V | X | X | X | X
F Koxkivn kopdédda mov dévetal Kot EedEveTaL YOP® Ol TN pPéoT ‘ X ‘ ‘ ‘
™G VNG
|—| Kayipo popmdikdv/eoilo ehdg | X | | X | X
|_| [Tétaypa ottapton, puliod kot yAvkdv oto {evydpt | X | | | X
F Yrdoipo podod (E/K: and tov yaumpd 1 ) untépa tov T/K: and [X ‘ X ‘ ‘
™ voen)
|—| 2Ac1o 00YElOV/TIATOY 6TO £60(POG | X | X | | X
|_| Zpa&ipo kéKopo/KoTag | X | | |
|_| Yea&ipo mpofdtov KaTm amd To Tdde TG VNG | | | | X
|—| Agiyvovtag onpddia g mapheviag g voeng Ty Kowotnto | X | X | X | X
Opada 2 — Mivexag 2
Tomké Tomké Tomké Tomké
EMMVOKVLTTPLOKA TOVPKOKVTTPLOKA RopoviTiKa OPLEVIKA
£0pa £0wpa £0wpa £0pa
Zea&yLo KoKopa 1 Béwypo pe xévva [Topny| Tov vogikov Ypa&ipo TpoPdtTov
KOTOG OTO KOTOOAL (cvvnBuoTav Kol amd | POPEUATOC e Kato ond to tddo
TOV VEOUL GTLTION kémoleg E/Kc, ota KOKKIVI onpoio Tov | g voeng

€A 0V 19” cudvar)

TEAELMVEL e udym
OVALLEGO OTIC
OKOYEVELEG
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Opaooa 2 — IMivaxog 3

E/K £é0wo mov odweépovv amd
17670 6¢ T6MO

Adyor Yo TG drapopég

To onitt rav (Kot axopa etvor)
KTIGLEVO a0 TNV OIKOYEVELN TNG
vooeng. EEapéoetg etvan ta yopid
omv meduada (Kokkvoympia,
Mecapid kot Kapraoio) 6mov ot
avtpeg ovvntilav va ktilovv To
onitt uéypt Tpoceata. To 0o
gykotoieipOnke pHeET TNV
aotikonoinon ota 1960/1970.

e wo kuplog aypotikn) Kowmvie, Ol Yuvoikeg
dovievavy ot yopde  Omwg ot Avipeg
(Kokkwvoympra, Mecaptd kot Kapracia), 1 avtiAnyn
NTaV OTL 0 YOUTPOG TPEMEL VO, EIVOL O OIOKTIATNG TOL
omtiov (MTav mpooPoin Y avtdov va glvar o
“Xdyourpogs”). Xto, yopid ota fouva (Mapabdoa,
[Mitoud kT ), o dvipag NTov o “Loudyoc”, dniadn
aVTOG OV SOVLAEVEL £EM OO TO GTITL TOV TEPLGGOTEPO
¥povo (ota EOAM, 6TO EUTOPLO KTA), KABMG 1 yuvaiko
Ntav 610 oxitt TG amoAapuPdvovtag To OA0 TO YPOVO.
Q¢ ek TOVTOV, EMKPATOVCE L0 OLOPOPETIKN
WoovyKpacia. 6mov ot yuvaikeg €ktilav TO OmiTL,
TPOGPEPOV TO VOIKOKVPLO KOl TO ETUTAC KO O1 AVTPES
&wav ta (do. Me v dnuovpylo  vKopldv
gpyooiag otig moAelg 1o 1960 xor to 1970, ot
MEPLGGOTEPOL  AVTIPEG EYKOTEAEUTOV TIG OYPOTIKEG
MEPLOYEG KOL KATO CUVEMELY, TO KOPITGlo 6TO0 YWPld
EMpene va SOCOVY TEPLGGOTEPT] TPOIKa Yo Vo Bpovv

ovlvyo (okOpo, OPKETEC Oamd  OVTEG
OVOTTOVTPEC).

Opdoda 3 — IMivakoeg 1.0

"EOwpa wov dgiyvouv T 0éon S yuvaikag

IIpo&evid — kavoviopévol yapot. Ot yoveig elyav tov tehevtaio Adyo. Ot owkoyéveleg, Oyl LOVO Ta
odld, movipevdviovsoy (oKope kot O0tav o appafmviaciévog yiog mébawve, o adehds Tov
énapve 1 6€om tov)!

H mpoika cvuvfwg amd ™ yuvaika 6tov avipa. Mépog g teletig NTav évo pntd amd ™ mebepd
otov yoaurpo: «Topa cov dive tov umeld povy. Ta Kopitoia NTov T060 peydro BApog, Tov KAmoTe
doropovovvtav. EALGSa 19 awdvag (Méypt 1980, n cvpgovia yw mpoika omatteito amd tnv
eKKANGi0, ©G LEPOG TNG YOUNALOG TEAETNG).

O1 mavTpepéveg YOvoikeg 0gv Hmopodoay Vo epyaoToy £E® amd TO OTITL TOVG 1| GE OIKOYEVELOKY|
dovAetd. (dtav ot yovaikeg apylsov va SovAEboLY, 1 KVPEPVNOT €KOVE E101KOVE KOVOVIGHOVS TOL
VILOYPEDVE TIG TOVIPEUEVES YUVOIKEG OTNV ONUOGLO VIINPEGTA VO, TopattnOovy — KATOES dUOKAUAEG
éuevay oppafaviacuéves yio 20 xpovia yio Vo KPOTGoVY TV SOVAELR TOVG).

To mopadoctakd tpayovdt Tov Pectod: “ehdte KOTEAAOVES OV ...VOL TAVVOULLE ... VO OAEGOVLE ...
VoL YNGoLLE TO péot’.

[Mopadociokd Tpayoddlo Kot TOLTTIGHOTO: 1) VOON XopakTnpiletol cov TEPIOTEPL, TPLOVTAPVALO,
HEM, AepovavOdoc KTA.

Noewod: “To Kvuprakdriko” pe géot Kot Hokph KOKKIVO 6aAL, ELeooT SvOTaV GTNV KOTAGKELT Kot
0TO0 KEVINUO Kot AYOTEPO GTO VO ATOKAAVTTETOL TO Kopui (mapodro mov 1 Aopdkoyn Bempeito
TOAD YOUNAT Yo Tovg EEVOVG TAEIOIDTEG).

H roxkwvn kopdéha mov devotav yopm amd T péEoT e vooeng kot cupPoile v mapbhevid kot o
népacpo otov Eyyapo Pio (ko eAevBepia amd v owoyéveta: Opodog).

H vdon pe 1o kepd kdtw: (kaudpmua) Katd ™ SIGPKELD TOV EOPTACUAV TOV YALOV TOV KPUTOLGE
HEPES

To pkpd aydpt Tov KLAGTAV 6TOL VOPIKO KPERATL Yo va givat To TpdTO Tadl ayopt

Ot xovumdpeg mov £ypaPayv T0, OVOLOTE TOLS KATM 0 To TAToVTGLO TG VOPNG KOt 1] TOPOTPUVOT)
va tpifet ta mamovTole TG oto £dapog Kubmdg To TPdTo O6vopa mov Ba ofnvotav Ba MTav
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| "EOwpa wov dgiyvouv T 0éon TS yuvaikag

| emopevn mov Ba TovTpevdTAV.

Agiyvovtag ototyeio (kopaodra) ™G mapBeviag g voeng otny Kowvotta (KVpimg 6TV OIKOYEVELL
TOV Yaumpov ). Akobyovtay mopofoAicuol av OAa NTav eVIGEEL, AAM®MS TO KOPITGL KOAVTTOTOV LE
&va Lowpo HavTidl kot oTeElVOTay 610 omitt Tov. Kdnote o youmpdc cuppmvodoe va TV KpoTnoeL
av Tov dwvotay TeplocoTePT Tpoika. Méypt to 1979, 1 ekkinoia enétpene otov cvlvyo va xwpicel
v ovluyo Tov av avTr dgv NTav TapbHéva.

Opadoda 3- Iivokag 1.

"EOyo wov dgiyvouv ) 0éon Tov dvtpa

Y€ OMAVIEG TEPIMTMOGELS, EVOG GVTPOG NTAV APKETA YEVVOIOG Yol Vo apdEet TNV vooen (Orwg
o Aryeviig Axpirog). Tmv Kdto Zddwo yivotay avamapioTooT) Hog oToymyns VOQNG.

H moapaydpnon npoikag kot 6mitiov 6tov yaumpd nTav oxeddv Kavovos. Tlpotkoshpemva
TPW TO YAUO OTNV TOPOLGIC TOV 1EPEN KOL HOPTUP®V Kol OAOL Ol Opol ETPETAV VO,
exkminpmbovdv, aAldg o yapog axkvpovotav. E&aipécelg nrov ot E/K yopikol tov
Koxkwoympidv, g Mecapiig kot e Kapraoiog kot eniong ot T/K kot Appéviotr mov
éxtilav omitio.

Teletovpykd EOPIoHO TOV YOUTPOV TOV GLVOSELOTAV OO HOLGIKN KOl TOPUIOGLUKA
TPOyovdia.

ITaAn avapesa otovg avipeg (T/Kg)/ epyocieg tov youmpod, OTMOC TO CMAGILO €VOG
Kopuov/ Kovlair kol vo tov oteidovv micw oto omitt av dev ta katdpepve (E/Kq).
Am6oe1EN avOPIoUOY 0 0TTOT0G TOL €YYVOTAV TNV OOITNOT TG KAADTEPNG VOPNC.

O youmpdc popovce €va HETOEMTO TOVKAUIGO LodpT fpdko, TAatd (ovn ot péomn Kot
éva PeAovdtvo YILEKO

Kotd ) didpkelo tov pootnpiov, motd to mddL TG voeng yuo vo dgi&el ) dvvaun tov
ENOVO ™G (aAloyn pOA®Y GHLEPQ).

ZPa&ipo KOKopa/KOTAG IOV delyvel TNV dVVAUN TOL AvVTpa TAVMD 6T Yuvaike Kot exiong To
vepa Oepédia Tov omitiod.
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APOSTNPLOTNTES KOl EPYOCIES OV E6NYNONKAV CUUUETEOVTES KOTO TN
OLIPKELD TOV EPYAOTNPILOV

2yéoro pabnuarog 1 ano copuctéyovres

Tithog podfparog:
O pOLOG TOV YOVOIK®V HEGH OO TIG TOPAOOGLUKES TEAETEG YALLOV

Hhlxkio opadog:
11-12 ypoveov

2vOE0T pE O10UKTEN VAN
Iotopia, YA®ooo, povsikn

Inyéc:

[Nopniec potoypapiec amd To omity
Koaocéteg pe tpayohota tov yapuov;
Bivteo pe xopovg tov ydypov;

[Inyn B: Ewodva tov KkdooaArov ;
I[Inyn C: I'dpog oto ympo IMiatavicokia .

ApaotnproTnreg:
Me 1 Ponbewa tov mNydv, V0 oOpades HAONTOV  avaToploTOLV  Eval
TOPAS0CIOKO KOl EVOL LOVTEPVO YALO OVTIGTOLYOL.

Metd and éva cvviopo mai&po, pe ) Pfondeta Tov eKTAOELTIKOV, Ol LoONTES
Bydlovv T0 GUUTEPAGLOTO TOVS GYETIKA HE TO POAO TOV YUVOUK®OV TOTE KOl
TOpa, OmmMG Qaivetonr péoa amd to 0o Tov YAROov, T TPOYOVd! KOl TOVLG
YOPOVG.

A&roroynon:

l. Koutd&re v ewdvo tov Krdowwiiov ko Ppeite 1o otoyeio mov
delyvouv to poro ¢ yuvaikag (otépava amd €M, aipo KOKopo, HEAL
amd TV voen oty modld ¢ mebepdc, pdol mov omdlel o yaumpog,
dompo Voo, BELoG, KTA.).

2. Zoypoopiote pa véa gkova-ékdoon tov Kkdcsiohiov kot mpocOiote,

aAAGETe 1 amoelyete vo  Pdiete otolyeld MOV HEWOVOLV TNV
TPOCOTIKOTNTA TNG YUVOIKAG.
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2xé010 palOnuarog 2 ano copueTéyovres

Tithog podparog:
H 6¢om ¢ yvvaikag otovg yapovg Kot 6t {on YeVIKOTEPA.

Hlkio opddoc:
12-15 ypovav

2vOE0T pE O10UKTEN VAN
Iotopia, Aoyoteyvia

Inyéc:

[Inyn A ko dAdeg mopadoclakés pmToypapies/tivakes yio £0ua yapov
[Inyn D: ZvAhoyn @@TOYPOPIOV TOL OELYVOLV O1OPOPETIKEG
dpaoctnpidtteg Tov cuvodovtan e Tig Kumprakég Teletéc yapov and
tov K. Keshishian, Popovtikny Konpog, 1946.

I[Inyn K: mapadociakd tpayohdla yapov kot otiyot yio Tig yovaikeg (Ref.
[Tovayiwta Kvrplavov, “H yuvaiko ota mopadoctokd tpoyovdio Tng
Konpov”, Aaoypagpikry Kdnpog, 1978, 66.1-9, Konpog Xpvodving, “H
oHopOLdL ot TapadoclaKd Tpoyovolwn g Kidmpov”, Acoypapikn
Kvmpog, 1984, co. 5-15).

[Inyéc E and F xaBmhg emiong ko dAieg potoypagiec amd viQeg Kot
VOPIKAL.

ApaoctyproTnrec:

Agl€te T1G eKOVEG Kol ToYpapies Yo TIg yuvaikeg otoug Kumprokovg
yauovg ko ™ (o1 yevikOTEPO.

Ak0V0TE TAPUOOGLOKA TPOYOVILN YALOL Kol dtofdoTe To Adya.

Amote por epOTNOT £peuvac: “AvVOQEPETE PEPIKOVS TPOTOVS LE TOVG
omolovg ot yuvaikeg ovppetelyav oto yopniwo 0o Ko TeAETES”.
Xpnotponoteiote TIC MNYEG TOL EYETE YOO VO OIKOLOAOYNGETE TNV
andvinon cog’.

[Teprypdyte v pépa Tov Yapov kot tn Béom g vieng O0mmg gaivetal
amd Ti¢ TPAEELS TG, TO VYOG TNG, TN OTACT TNG, TO POPEUN TNG KTA.

A&woroynon:

XpNowonoldvtag TIg myéc, ypawyte o €kbeon-dokipo yu ™ 0éon TtV
Kvmpiov yovoawkodv otnv  owoyéveld Kol otnv  kowveviky (or, Omwg
avTIKOTOTPILETAL 0TI TOPUOOGLOKES YOUUNAIES TEAETES Ko £0110L.
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2xé010 palOnuarog 3 amo copuUeTEYovTes

Tithog podparog:
H onpacio tov vogikod gopépatoc oty mopovcioon g HEong g yuvaikoc.

Hlkio opddoc:
10-12 ypovav

Ytoyou:
o Xvuykpivete 10 VLQIKO @Opepa  pwo.  EAAnvokOmplog ko pog
TovpkokvTplog vOeng

e JuyKpivete TO VOQIKA QOPEROTO TOV SIPOPOV KOWOVIKOV TAEE®V
aveEaptnta fvikdTnTOg

e Yuykpivete ta voQIKA popépata Tov ¥Oeg Kot Tov onpEPal.

2VOEGT pE O10OKTEN VAN:
Nwoca, 1otopia, TéXVN, LOVCIKT] .

Inyég:
A, E, F, G, H (axolovBovv).

Epotipoto kot kadnkovra:
o Ilepryphyre T potoypapiec mag EAAnvokdnplag kot piog

Tovpkoxvnprag voeng: IInyég E kan F.

[16te ko mov yivovtav ot yauoy;

[Moati rav viopévol €to;

T vopilete 6t vidBovv; Tlowa elvar n nikio Tovg;

Xvykpivete tov TpodTo mov gival vivuévot. Toti;

T mopatnpfoelg propeite va KAvETE OGOV 0POpPd 6TV

KOWVMOVIKOOIKOVOUIKT TOVG Béom;

o Ileprypayte ta popépato Mmvtori kor Apoiio (tnyég G, H) ko
ovyKpivete.

o Kdvere mapopoleg Guykpicelg Kot AAAwv voeav g IInync A.

e  VYKPIVETE TA POPEUOTA TOV TOTE KO TOV TOPA KOl YPAYTE TIG
TOPOTNPNOELG GOG.

A&woroynon:

[T6co onpavtikd/yprioya givor ta voeikd otav mpokertan va deicovv: () to
POLO NG YLVAIKOG GTNV OIKOYEVELD Kot 6TV Kowvwvia kot (B) v totopia kot
TOV TOMTIGUO o KOwOTTog (TNYEg TapaymYNG, EXITESO TOMTIGHOD, EKPPACT)
KoAMTEYVIKNG  Onuovpyiog, oxéoels pe GAAeg KowoTMTEG M YOPEQ);
Aa10A0YNGTE TNV amdvINnon oo divovTag Tapadelyparo.
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2xéo10 palnuaros 4 ano copuuetéyovres

Tithog padqpatoc:
[Mopdyovieg mov dAlacay o younAla £0ipa

Hlkio opddog:
Avkewo (15-17 ypovav)

XOVOEGT PE O10aKTEN VAN :
[otopia, Kowvmviodoyia, Aoyoteyvia

Inyéc:

YAkdo mov poledvtmke oamd pobntég mpwv 1o pdOnua:  cuvevievéel,
OKOYEVEWNKEG pmTOYpapies, €idn yauov. Emiong apbpa: “Or mopadociakoi
yauor twv EAnvoxvmpiov” ko “H Kompu yvvaike”, and tov Oguz
Yorganuoglu.

Epomparta:
Xuykpivete ta TopadOGLoKA Kot LOVTEPVA E01U0 YELOV GTNV TTEPLOYT] COC.

Inuewwote TG aAAayég kol mpoomafnote va Ppeite Tovg TOPAyOVTEG TOL
EMMPEAGOV OVTES TIC OAAAYES.

A&woroynon:

"Evog mapdyovtag mov B propovoe va gépet alhayn ota £01pa 1 va pEpel AL
0o oe o mepoyn elvar M ovvOTOPEN HE GAAEC KOWOTNTEC Yo KATO0
YPOVIKO O1dotnua. ADCTE TOLG AOYOUG KO TIG OKEWYELS GOG YO, AVTO KO Yol
GAAOVG TOPAYOVTIEC TOVL UTOPOVV VO EXNPEACOVV TIG TOPAUSOCELS HIOG
KOWVOTNTAG.

2xéo10 palnuarog 5 ano copuuetéyovres

Tithog padqpartog:
I'dpog, éva pikpotepo Kok

Hlkio opddog:
Avkewo (15-17 ypovav)

2VOEGT pE O10OKTEN VAN:
[otopia, Kowvmviodoyia, Aoyoteyvia

nyéc:

A, E, F:

dotoypagieg tov 19” kat Tov apydv Tov 20°” aidva amd (evydpia Kot VOQES.
Dotoypapicg and gvtvyouéva poviEpva Cevydpia
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Epotipota:

I. [Ipoomabnote va eEnynoete Yol o1 vOQEG 0TIG TaAMOTEPES
QOTOYPOQiEg dev YopoyELOVGAY.
2. Yvykpivere v &yyaun Con ekeivov TOV TOPUO0GLOK®OY VOP®V LE VT

TOV LOVTEPVOV.

A&roroynon:

[Teprypdyte OpacTNPOTNTEG KOL GICONUOTO LIOG TOVTIPEUEVNG YUVOIKOG OO
éva yop1d Kot pog avomovtpngs (yepovrokopn) g idwag tdéng, mov Lovcay Kot
ot d%o tov 19°-20° cucdva. TTowo Tov o€ kakvTep OEom Kat yioti;

2xé010 palnuarog 6 amo couueTéyovres

Tithog padqpatoc:
Inuocio g Tpoikag Yo Tig yovaikeg tov 19° audva.

Hlkio opddog:
Avkewo (15-17 ypovav)

XOVOEST pE O0aKTEN:
Kowwvioroyia, wotopia, Aoyoteyvia

Inyéc:

[Inyn O: IIpowocHugwvo tov 1803

Ewéva and tov I'dvvn [edekdvo mov delyvel Ty voypagn TpotKosOUP®VOL
TPV Ao ToV appafava.

Epomparta:

1. Avapepheite 61O TEPLEYOUEVO TOV TPOIKOGVUPMOVOL KOl GTO (ITOLO TOL
TO £YpOYOV, VIEYPAYOAY KOl NTOV LAPTVPEGS.

2. Ti ovumepdopata pmopeite va  edyete mOL  AVAPEPOVTOL OTNV

OIKOVOUIKT] KOl KOWVOVIKT B€0m oG 01KoYEVELNG YEVIKOTEPX, OAAG Kol
™G Yovaikog e181KOTEPA KOTd TIG apyés Tov 19” cudva

A&roroynon:

Yxkepteite mapadetyparo and v 1otopia, Aoyoteyvia 1 kabnuepvny {on 6mov N
npoika émonle onuavtikd poro otnv {on g yvvaikag. A®GTE TN YVOUN GOGC
OYETIKA e avTO TO YounAto £0o.

236



2xé010 paOnuarog 7 amo copueTEYovTes

Tithog podparog:
ZoVtavég ToAEG TopPadOGELS

Hlkio Opddog:
10-15 etV

2VOEGT PE OLOUKTEN VA :
Iotopia, Aoyoteyvia, Kowvwvioloyia

Inyéc:
[Inyéc L and M: H E/K ka1 n T/K cvvtayn v 1o péot
I[Inyn K: EAAnvokumplakd Kot ToupKoKuIplokn mopadostokd Aok Tpayoddto:

To tpayovot tov Peoton, Kumprakn Noen, Noen g Kdmpov

Epomjparta:

1. Av givar aAnBsia avtd mov Aéve, 0Tt Eva Bvikd payntd Taipvel T yevon
TOV TOTOL TTOL TO PTIAYVEL, TL Yehon T Kvmpov divel o péot;

2. 2YOMACTE TN XPNOT Kol CNUOGI0 TOV ortaplov, T Bdomn yio To eTIagipo

TOV PECLOV, GE AALEC KOWVVIKEG ekppdoelg g Kumprokng {ong péoa
and v 1otopia.

A&woroynon:

o  ®davrtaoTteite TIC GKNVEG TOV TEPTYPAPOVTAL GTO TPOYOVILA.
o Tlog mapovsidlovtal ot yuvaikeg o€ o£om LE TOVG AVTPEC;
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KATAAOI'OX I'PAIITQN KAI OIITIKQN ITHI'QN - ANA®OPEX

A

B

[®Res!

.

o ZZ

SUAMOY]  QOTOYPOGLOV NG VOONG Kol TOV  YOUTPOO  GF
TOVPKOKLTPLOKOVG YApovs, 1927 kar peténetrta.

TI'éuog, Mivaxkag tov M Kkdoioddov: oknvn yépov pe tnv voen Kol Tov
YOUTTPO OV PELYOVV OO TNV EKKANGio Kot kKatevfhvovtal Tpog to vEo
TOVG GT{TL GLVOOEVOUEVOL OO PIAOVG, LOVGTKOVG Kot £VOL 1EPEQL.

I'dpog oto ywpd IMiotavickwa, amo tov Kovthod AvtoMM, Nzooptlix
(Rucksack)-2nueicooeis amo ta ywpid mov emoképtyra, Asvkmwoio, 1963,
06.208-212 wor T'dpog, amd tov Oyovl M Topykavtlioyiov,
Tovpkrokvmpioxy wapoooon Appdymotoc, 1980, 6c. 41-42.

XVAAOYT] GOTOYPAPLOV TOV OeiyvouV TIC ddPopeg OPAGTNPLOTNTES TOL
oLUVOLOVTOL HE TIG KLTPLOKES YounAleg teletés, and tov K. Keoiohy,
Pouovtixn Korpog, 1946.

dotoypogic  wog  EAAnvoxdmpiag  voeng  tov  19° aidva
(K.M. Kapapdvov, Kdmpog, 1954, 6. 184).

dotoypapia prag Tovprokvmprag voeng (1940).

dortoypapia pag Tovprkoxdmplog voeng pe €va @opepa Mmivrod
(Portoypagieg evyevikn mapoympnon arod 1t “Lviroyn Koota kot Pitog
Xefépn” — ta dSikonmdparto oviikovy otov Kwaota kat Pita Zefépn).
dotoypapic EAAnvoxivmplog yuvaikag @opaviag @opepo  Auolio
(Potoypapieg gvyevikn mapaydpnon and ) “Lviloyr Koota kot Pitag
Xefeépn” — ta dwkondpata oviikovv otov Kwota kat Pita Zefépn).
Keipevo yio tor elMnvokumpilokd yopnio kootoduio katd tov 18° kot
19°, amo: Tvvakeio evobuata otnpv Kompo amd v apyordtnta uéypt,

Topopa AT AgBévrn, 1999, 66. 21-27.

FNopmeg mopadooelg kot €0ipa g Appevikng Kowdmrog e Kvmpov
(1930-1990), 2vvévrenén ue o kopia amo to Apueviko Lyoleio NAPET'K
Iovviog 2006.

To tpoayodor tov Peaiod, Tlapadociaxn — EAAnvokvmplokn amddoon:
Kompia. Nogn, Tloapadociokd — Metdepoon omd To TOVPKOKLITPLOKO
Tpayovol I 1o v Kompra Nogn e Kompoo Keipevo kot povoikn amnd tov
2iePri Meyuér and 1o Kuovedr, [oapadociokd — Metdppaon and 1o
TOVPKOKLTIPLOKO TPAYOVOL.

H ovvriayy o0 Peoiod, Moaypovt Ioiapoylov, Tovpkokvmplokm
[Mapdooon kat t€xvn, Asvkwoia, 1994, 6o. 16-17.

Péo1, Eevopmv @appaxione, Kvrpraxn [Hapddoon, 1938, . 217.
Touniia EGuo, A. ©paykickov, Iotopia kot wapddoon twv Mapovidv
g Konpov 1989, 66. 227-233.

Tpia Ewwa Fopmie ‘Ebpo e Mopaovitikng Kowvomntag g Avyiag
Mopivac, I'ivovtor uéypt onuepa puéypt 1o 1974, 2ovévreoén ue tov Tove
2olwuod, novoko omd v Ayio Mapiva, tdpa otnv Agukmcio, lobviog
2006.

Ipoikoooupwvo, At Mviwva, ‘I'dpog’ oto Pipriio H Kompio 'vvaika,
1980, o. 29.
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I'PAIITEX IIHI'EX
IIHI'H C: TAMOX XTO XQPIO ITAATANIXKIA

210 yopo [Mlataviokio (TCopAitlo) e emapyiog Aepecov, o yapog Eekivd
mv Ilapackevn Kabng ot dvOpwmor pépvovy to crtdpt (amd to omoio Ha yivel
10 pEGL) GTNV TNYY, UE TN OLVOOEID HOVOIKNG amd TOUTOVO (VTOOUAL) Kot
Covpva (mvevotd povoikd Opyavo). 2-3 kihd (1 kikd6=18 oxdadec=24 «ird)
ortaplov umaivoov oe EOMva Kovtid (doyxeio). Koivmrovtor pe KOKKIvo
vpacpo. Ot Avipeg TOV Y®OPLOV PETAPEPOLY AVTA TO, KOVTIO GTOVG MUOVS TOVG
GTNV TNYY], TEPTATOVTOS GE GEPES Kot apyd apyd. Ta kopitcla tov Y®PLOv
Tov¢ KaAwoopilovv kovtd otnv mnyn. Apyilovv va mA&vouv 10 GLTdpL GTNV
yovpva g myne. Ta xopitoia apyiCovv va amoyy€AAOLV TOMUOTO Kot
Tpayohola. Ot Gvipeg xopedovy HE avTé T TPOyovO HE TNV GLVOJEIX TOL
toumavov Ko tov Lovpvd. Otav 60Ao 10 outdpt €xel mAvOel KaAd Kot €xet
OKEMOOTEL TOA UE TO KOKKIVO VQACLO, UETAPEPETOL GTOV HOAO GTOVS MEOVG
TOV OVIPOV, GE TOUTY UE TO KOPITGLH Ko TEPTATOVTAS apyd. O porog eival
TPpOTOYoVog Omov oAélovtar eMéc N kopdta. Ta yepdrta pe ordpt doyeio
umaivouv otov poAo kabmg akovyoviot YéMa. O MNxog and 10 TOUTOVO KOt TOV
Covpvd eivar mo evBvpog tpa. Ot avipeg mdvovv 10 ELAVO YEPOLAL TOV
poAov kot adéBovv to Grtdpt xapoduevol. To GAEGHO TOL GLTOPLOV Yl TO PECT
elvat To ayomnpévo pEPog £vOg YELLOV Y10 TOVS YMPLOVOVS KOl TO ATOAAUPAvOLY
whpa ToAV. Otav 10 GAEGHO TEAEIDOVEL, HICO OO TO OAEVPL TAEL GTO GTITL TNG
VOONS T0 GAAO L1o0 Tdel 6To omitt Tov Yaurpov. Kabog yiverat to dlespa tov
ortaplov, n voen etoudletol ywu tov yauo, yteviCovtag to HoAMAE NG,
BonBavrtac v va vrubel kat Bapovtdg tv. Otav 1o Payyto teleu®dvet, 1 vOoon
Byaivel €€m ylo por TOUT 6TOVG SPOUOVE TOV YWPLOV, M0 TOLPKIKY GMUoic
UTPOGTA Kot LeTd akolovBovv ta topmava Kat ot {ovpvades. Ildel ota ahdvia
Omov ot dvtpeg marevovv peTa&y tovg. H vien toug mapaxorovbel péypt va
TELELDMGEL 1) TAAN. APYOTEPA EMOTPEPEL GTITL OOV TNV KAA®GOPILEL | LOVGIKT
TOL YAUOL omd TOLG HOLOKOVS. To Ppddv, or Avipeg Kol Ol YuVaIKESG
dtookeddlovv HOVol Tovg EeXMPLOTE O SAPOPETIKA LEPT)/OOUATIO TPDYOVTOG
Ko Tivovtog.

Tn ogvtepn pépa, ovvilog Xappato, to citdpt mov £Pepav GTO OTITL TNG
VOeNg pmoaivel oe éva peydlo doyeio (kalaviy) kot Bpaler poll pe kpéag Kot
alatt. To piypa ottaptod kot kpéatog o avakoteveTon péypt va ynbei. Metd
10 péot givor étoo vo oegpPiplotel. Te kamola ywpid, avtd TO YELUA
(ktuomnpévo) ovopaletor “kovpkovtt” N “péol”. Ttnv meproyr] TvAAnpiog
ovopdletar “péou(v)”. Evoow wnvetor 10 péGL, M mpoiko NG VOONG
HetoeépeTol amd TO OMiTL TG OTO OmiTL TOL Yaumpov. Xto [Tlatavickuo,
KOVOVIKOL O YOoumpdc KTilel TO KOUvouplo ORitL Ko 1 VOON QEPVEL TO
votkokvplo. H mpoika Ba petapepbet 6to omitt Tov youmpov amd epTd SpOUOVS
KOATL TOV OV €YEL VA KAVEL [LE TNV TOGOTNTO TNC. XTO YEOUA, TO PECL KOl GAAO
eayntd Bo mpooeepbel, kabBdg kot mwotd. Metd to yevua, o youmpog o
Euplotel kot Bo Kovpevtel e TNV GLVOOElD HOVGIKNG amd TOUTOVO KOt
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Covpvadeg. Metd 1o Eupiopa 0 YoumTpds divet yprpata otov Kovpéa. Apyotepa,
ot @ilot Tov youmpod kdBovior €vog €vag UmpooTd Oomd TOV KOLPEX Yio
Eupopa. Kot avtoi tov divovv ypnuata. Katd m dibpreto avtrg e TEAETNC,
ot yopravoi cuveyilovv 1o Yopd Kat divovv Ae@Td GTOV KOLPEQX.

210 OTiTL TNE VOPNG, TO CTPOUATH GTPp®VOVTOL PE Kabapd cevidvia. O apBudg
TOV GTPOUATOV £EAPTATOL OO TO TOGO TAOVGL EIval 1 OIKOYEVELD TNG VOPNC.
H mo etoym voon €xel 3 orpdpota kot n mAovototepr etd. [Havo and to
oTpOUATO, LIAPYoLV Tpior poavtidia, €va yuo v vooen, €va yia tn Bgio ™G
vOONC (oL evepyel oav GLUPOVAATOPOS TV VOPNS Y10 TNV TPDOTY VOYTO) KOl TO
TEAEVTOLO Y10 TOVG poVotkovs. Kabmg ta otpdpate KaAdTTovion e ceviovia,
ot Beatég yoplavol Balovv Aeptd oe avtd to povtido to omoio Ba ta Tapovv
T dropa oV avaeEpape mo Thve. Otav 1 dlodKacio TEAEUDOEL, Ol YuVaiKeg
ta BALOVV GTOVG MUOVS TOVS KoL YOPEVOVY, COLPOVOL LE TNV LOVGIKN.

Metd 1o deimvo, o1 AVTPEG GLUVAVTIOVVTAL GTO KOPEVEIO Kl Ol YUVOIKES GTO
omitL TG VOENG Yo T0 TeEAeTOVPYIKO ToL Payipatog pe yéva. Otav Aot ot
yoprovol eivar ekel, ot @ilor tov yaumpod mhve oto omitt ™G VOENG Kot
naipvouv tov dicko otov omoio Ppicketar n yéva. Me pa 6400 LTpocTd Kol e
TOVG HOVLGIKOVG, TAVE OTO Kopeveio. Ymdpyel éva kepl omn péomn tov dickKov,
Kot évol pLovtid Yoo Toug GIAoVE Tov Yaumpov. YTapyovv emiong tpia midto
péca ota omoia Oa pmwovv Aeetd. Mepucoi Enpotl kapmoi eniong pmaivovv cTov
dioko yw va eoaymBovv and tovg ywprovovs. H yéva Ba pmel mpdTo pmpootd
and tov younpd. Avtdg Palet Aeptd otov dicko. Metd Balel xéva otov 010
TOV OVTiXEPO KOl TOV TUALYEL pe éva pavtidl. Apydtepa, ot 600 Tatepadeg
Kévouv 10 1010, Balovtoc Ae@td otov dicko Katl BAlovtag XEVa GTOVG OVTIXELPES
tovg. Metd to 1010 KAvovv Kot Ot @IAOl TOL YAUTPOV, Kol OpyOTEPE Ol
ovyyoprovoi. Otav avt) 1 ddikacio TEAEUDOEL, 0 dIGKOC EMGTPEPETOUL GTO
onitt g voeng oe moumn. Otav etéver 1 xéva, 1 Bela/Koppdtpro ™ voeng
dlavépel o OAEG TIC YuVaikeS Kepld. Avapouv Ta KePLd TOVG Kot 1 VOON TTaipvel
™ voon kot tn Pdalet va kabicer otn péon tov dwpoatiov. Tote o1 vwdAoITEG
yopilovv €T POpEG YOPp® amd TV VOON Kabmg KpatovV Ta KEPLEL GTA XEPLL
TOVG KoL YOPELOVY. APYOTEPA GTAUATOVV UTPOGTH GTOV dioKO UE TNV YEVOL.
[Ipwta, ot dv0 untépeg Pdlovv Aeptd otov dicko. Metd Pdlovv Aeptd cTOV
dioko ot ocvyywplavéc. Oleg yopedouv ko tpdve Enpovg kapmovs. To mo
EVOLOPEPOV  KOUUATL avTnG TG Ppadidg elvar n  amoayyelio mTompudtov
(towtiopota), KAVOVTOG Oly®VIGUO WHEXPL TOL KOmOlo Ogv Umopel va
OTOVINGEL UE TOLUTIOTO. XTIC MEPIOCOTEPES MEPIMTMOCELS, O OLAYWVIGUOG EEKIVA
HE To mElpaypa TG voeng N g Untépag g voene. Ipwv tig mpwivég dpeg, ot
povowkoi apyifovv va moilovv po GepevATo TOL TPOIVOV, KABMG 1 LAV Kot 1
voon apyiovv va KAaive emedn 0o amoympioTovv M o TV GAAN. Xtnv
waAdun g voeng Palovv yéva ce G610 NUGEANVOL KOl ETIONG OTIG AKPLES
TOV SOKTOA®V TNG eV cuveyilel va KAaieL.

Tnv Tpitn pépa, 10 péct ynvetat 6To omitt TOL Yourpov pali pe dAlo eoyntd
péxpt to peonuépt.  H vopn petagépetal 610 KOTOEAL TOL GMITION TNG HE
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OTOMGUEVO KEQAM Kol VOPIKO @Opepa. Ta péAn tng owoyéveldg e Balovv
AEQTA 1) KOGUNUOTO GTO POPEUA TG, KAOMOS Ol Hovotkol mailovv pHEG Kot Ta
Toumoava Kot ot Loupvadeg etvat EEm. Metd mov 1 vOen ctoAileton pe AepTd Kot
KOCUNUOTO, EMIGKETTETAL TOVG OPOUOVS TOV YWPLOV, LE TNV TOVPKIKN onuaio
UTPOGTA, Ol GLYYMPLOVOL, TO TOUTOVO. Kot 01 LOupvadEg TV akoAovBovv. Metd,
N moumn mnyaivel 6to omitt Tov youmpov. Kabaog mincidlovv 10 omity, oty
vOoen divetar €va podt 1o omoio piyxver oy moHpTa TOL YouTpov. O youmpdg
avotyel v TOHPTA Kot OAOL TAPUKOAOVOOVV KATO10V TOL YOPEVEL LE EVa dOYELD
oto ¥épt tov. Ta péAn g owoyévelag divouv AEQTO GTOVG HOLGIKOVG KOt
teMkd to doyelo plyvetoan o10 €00poC Yoo vo omdoel. O youmpdg piyvel
vopiopata otov aépa Kot kabmg ot cuyymplovol palevovy Ta AeQTd, 0 YOUTPOG
maipvel T voon kot praivouv poli oto omitt. H voen pével péoa oto omitt 6An
uépa péypt To Ppdov ko o yourpdg pével EEm. ‘Epyetor 1o Bpddv Kot o youmpog
ndier oto ol ota xépra dvo eikmv Tov Kou pali pe Toug cuyywplavovs. Metd
11§ PBpadwvég mpocevyés, emiotpépovv oto omitt. O yO6tlag amayyéAier
youAte Tpocevyn. O youmpog tov Gl To YXEPL Kol LETE TO YEPL TOV TOTEPOL
Kot Tov ebepov Tov. Metd mov o yaumpdg Aéel v Ppadivi tpocevyn, N Beia
TOV dtvel TNV vOON Yo TO TPOTO Bpddv mov Ba eivar padi.

To wpmivé ™ TéTOPTNG pEPOS, TO TOUTAvVO, Kou ot Covpvadeg mailovv
unpootd and 1o omitt. OAotl o1 cuyymplavoi Bpiockoviol 6TV TOPTO TOL VEOL
Cevyaprov. H Bela delyver otovg ovyymprovodg 1o aipa g Koméiag. Ot
ouyyoplovol cuyyaipovv to véo (evydpt Kar 6ivouv Aeptd. Apyotepo TpOVE
olot pali pe 60 1o ywp1o.

ITHI'H C (ovvéyewn): TAMOX
O Twpykavtlioylov diverl Eva d10popeTikd TPHYpaUo Tov Yapov oto PifAio
tov “Tovproxvrpraxn [Hapddoon”, Appdymotog 1980, oc. 41-42.

AEVTEPA ...neeeea [Moptacuodg 610 omitt TG VOPNG
Tpitn andyevua......... Etolpacio tov pesiov
Terdpt.................. IInyaivovtog v 1o younito Aovtpd mpv 10 PECUEPL

poli pe v voen kot 116 yovaikeg. O youmnpdg Eupileton oto omitt. Péot yua
@aynto 1o peonuépt. To amdyevpo, To GTPOUOTE KUAVTTOVIOL UE GEVTOVIOL.
Apyotepa 10 Bpadv TG yEVoC.

Hépmn...oooeeeneeee [Toum oto Ywpld ko n woAn ota aAodvia. Eoptacpol
KOl 1) TPMTN VOYTOL.
Mopaocken)............ [Tapovsioon Tov aipotog g VOENS Kot 1 TeEAELTOiN

TEAETN “TOTGAG”, TO YEV LA TV OVO OIKOYEVEIDV Holi.

IIHT'H I: TAMHAIEX ITAPAAOXEIX KAI EOIMA THX APMENIKHX
KOINOTHTAX THX KYITPOY(1930-1990)

Ot Appévior pBav oty Kdmpo cav mpdopuyeg and d1dpopes mepLoyés g
Avatolkn Tovpkiog petd ta tpoywkd yeyovota tov 1915, Eiyav moArég
OIKOVOUIKEG OVoKOAlEG. Ot yauor Mtav omAol Kot OgV  HTOPOVCOV Vo
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akolovOncovy ta meplocoHTEPA €01 Kot TOPaddsES, KOOMDS ot avOpm ot
TPOEPYOVTAV OO SLOPOPETIKES TEPLOYES.

Ov mepiocdTEPOL Yapor Mrov Kavovicpévol. H voen etoipale mpoika mov
amoteleito amd povya, cevtovia, patlapodnkes, davtérec ktd. Tnv Iéun
TP TO YAUO, ol ovyyevelc g voeng ovvnfillov va cuep®VOLY TNV
QPECKOTAVIEV TTPOiKaL Kot v TV €MOEIKVOOLY, Metd émarpvav v mpoika
070 omitt Tov yaurpov, eroipalav to kpePdrtt, Epryvav Coyapopéva apdydoia
TAvV® 670 KPEPRATL Kot KDAOVGAV TAVED GE aVTO £va LUKPO ayOpl, OOTE TO TPDTO
modi tov Cevyaplod va givar oryopt.

Ot ovyyeveig tov youmpo¥ éfalav oe caxovAdakio (oyopopeva apdydaia 1
“ractitoln” Yo va 06OV 6ToVG KOAEGUEVOLS TOL YAapov. Ta é£oda Tov yapov
Ta avoAdpBavay o youmpog kot o kovundpos. To omitt emiong to €ptioyve o
yourpdc. Ot mpookAncelg divoviav amd Eva veapod aydptl 10 omoio TAnpmvoTay
Y10 QVTY] T1 OOVAELML.

To mpoi g HEPAS TOL YAUOL, T| VOPN KOl O YOUTPOG EMPENE VO TOVE GTINV
ekkAnoio Eexymplotd vor eEoporloynbovv kot va Kotvaviicovuy. Oempeito KoK
TOYM Y10 TOV YOUTTPO Kot TN VOET Vo S0VV 0 €vag TOV GAAO TV HEPQ TOL YALLOV.
Mo 1} 600 dpeg TPy TNV TEAETN, O PILEVADES TNG VOPNG Kol okoyéveln TG Oa
patevovtav oto omitt g H xovumdpo (] m yuvaiko tov Kovumdpov 1 m
aderon) Ba Epepvav o provkéto kot Ba fonbovcav v voen va Paetel kot vo
vivbel. Ev 1o peta&y, ot vdéiourol Oa tpayovdovoay kot Oa yopevav. Otav Ha
épevyay and 1o onitt Oa Epryvay poll, Kepld Ko AePTd oty vOen.

Ot yapotr ovvnbowg yivovtav tig Kvprokég otig 8.00 p.p. H vien cvvodevdpuevn
amd TOV TATEP TNG TEPTOTOVCOV GTNV EKKANGIO akoAoVOOVUEVOL QO TOVC
povotkovg. Metd v tehetn, ywotav n de&imon otov Appevikd XOAA0YO
amévavtl omd TV eKKAncio oty 000 Biktoploc. Xtevol cvyyeveig €dwvav
YPLoE Koounuato oty 0e&iwon, aAld ot VTOAOUTOl £6TEAVAY T dMPO TOVLG
amd mpw gite 610 omitt TG VOENG eite Tov yaumpov. H vien cvvinbwg €dwve
OTOV YOUTPO YPLGO OOKTLAMOL M HOVIKETOKOVUTO Kol €ite OOKTLAIOL 1)
TOVKAUGO 6TOV Kovpumapo. Otav 1 vien égtave 6to omitt g, cuvnilav va
o@dlovv éva mpoPato ota OO NG, TG £0vaV €va doyelo Yepdto Aeptd,
KapopéAES pOCL Yo VO OTACEL, £KOLYOV AP0 KOL TV GAQNVOV VO TEPTATICEL
TAV® TOL Y10 VO OLOEEL TO KAKO PATL KO TO, KOKO TVEDLLOLTOL.

Tnv emdpevn pépa, n voen £dsyve ototyeia g mapbeviag e oty mebepd .
Exetvn (n mebepd) Ba Eéoterve yALKA Kot KOKKIVO UNAOL GTNV UNTEPQ TNG VOPNC.
Metd and pa Bdoudda, n owoyévela Tov Yourpol Bo kaAoVoe ToVg YOVELG TG
VOQNC Kol 0TEVOVG OLYYEVELS Yoo yevuo 1 oeimvo. H owoyévela g vooeng
énoaupve dwpa pall e Méypt tote, 1 vOen dev Ba EPAeme TOLG Yoveig TNG.
XV TPOGKANCT TOL YApov pio nuepounvia kot opa Oa kabopldtav yia ta
GLYYOPNTNPLO KO TIG ETICKEYELS.
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IHI'H K: TO TPAT'OYAI TOY PEXIOY?’
(ITAPAAOXIAKO — EAAnvokvrplokn eKTELET)

Q! Iavayia tov Bouvoo pe 10 Bpdvo oty péon

‘Eha va pag Bonnoeig va mAdvoovpe to péct

"Ehate 6Aec o1 Koméleg ToL ymP1ov ot Ppdon
Noa TAvvovpe To pE€Ct TOVG VO PANE GTOV YOUO

[Tévte KOKKIVO GAALO KOt EVOL OLOPPO PEGT

ELdte komelohdeg pov, va aAEGOVLLE TO PECL

EAdte KomelovOES LoV VO Y GOVLE TO PEGL

Qote va gagL 0 YOUTPOG KL VAL LLOG TIEL 0LV TOV OPECEL

IMHT'H K: KYIIPIA NY®H

Tourava mwailovv ykop YKo,

dovagav 6Aovg TpryHpw

AdELPIOL TOL MOVTAPLOD YOPELOVY TOGO
opoda.

Ta provkdAio Kdvovv TV TV TV TV, 70

péat Bpalet.

Kopitowa éva éva etoynalovv t voen
Ta payovdo g vOeng eivoar 1600
KOKKIVAL KOl GOV [LEAL

O vOQeg pov Aéve KaTL Yo pHéva.
[opynotpiro]

To 6mAo KévEL LTOLL UTTOVY,

270 OpOLO YO TNV TEAETN

O youmpdc mdel E0TLYIGUEVOG LE T VOEN
Ddovalovv yel, xé, yEL, xét

O kovumdpog yopeeLEeL.

[Towog oev Ba yopéyer ko Bo wor Oa
YEABOEL GE LU0 TETOWOL TEAETN

Ta pdyovdo g vOeNng eivoar 1600
KOKKIVOL KOL GOV [LEAL

O vOQeg pov Aéve KATL Yoo pHéva.
[opynotpiko]

Ta pdyovio g vOeng elvar 1660
KOKKIVOL KOl ooV PEAL

O viQeg pov Aéve KaTL Yo péva

To pdyovdo g vOeng eivar 1600
KOKKIVOL KOl GOV [LEAL

O vOQeg pov Aéve KAt Yo péva

37 Lnacpévo ortépt
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KIBRIS GELINI

Davullar g¢alar giim giim, her yanlar
cinlar.

Aslan gardaslar ne giizel oynar.
Siseler tin tin tin tin, herseler
gaynar.

Kizlar dizilmis gelini tavlar.

Al olur bal olur Kibris gelini
Gelinler sdyleyin benim halimi
[instrumental melody]

Cifte patlar bum bum, alay yolunda.
Giiveyi sen gider gelin kolunda.
Naralar hey hey hey hey sadig
oyunda

Kim giilmez
diigiinde.

Al olur bal olur Kibris gelini
Gelinler soyleyin benim halimi
[instrumental melody]

Al olur bal olur Kibris gelini
Gelinler soyleyin benim halimi
Al olur bal olur Kibris gelini
Gelinler sdyleyin benim halimi
Al olur bal olur Kibris gelini
Gelinler soyleyin benim halimi

oynamaz  boyle



ITHT'H K: NY®H THX KYITPOY

Ta topmavae mailovy yKovp yKovp
Kdamolog axovetl Tov 1130 100G TAVTOL
[1660 wpaia mov ot yevvaiot (cav Ta Atovidpia) adedpoi yopgvovv
Ot pmovkdreg dtvouv éva Mo Totv, TGV, ToV To pEct Ppalet
Ta xopitoia oTéKoVY G€ Gelpd, TpocTabovy va kabncovydcovy ) vOon.

H voen ™ Kbdmpov yivetan kOKKivn Kot Gov To pEAL

[Tec ov voen Tog VimB®
To TovEEKL KAVEL VIOLLL, VTIOU, 1| TOUT €val GTOV OPOLO
O youmpdg mhel E0TVYIGUEVOC, 1| VOON €ivol GTa XEPLOL TOV.

[Ipémel va kbvouv €L, ¥£L, XEL, GTOV GIAO TOV YOUTPOD TOL YOPEVEL
[Tolog dev yeAd ko dev yopeveL GE TETOL0 YALO.

IIHT'H L: HXYNTATH TOY PEXIOY

To “kruommuévo mAder” gival To dAlo dvopa tov “peoiod” (Ressi). Eivar modd
YVOGTO KOl HOYEPEVETOL GLVINOWOEC GTOVG TOLVPKOKVTPLUKOVS YOOV EWIKA GE
Agpecso ko [Tago. Ovopdaleton “keoiéx” omv AvatoMo Kol HOYEPEVETOL GE
peyaia Kaldvia amd £1801Ko0E TOL TANPDOVOVTOL TOAD KAAN Y10 0VTH) T1 OOVAELY

(umocior).

Llc¢ poyeipederar:

To outdpt Yoo To TAGEL glvar emAeypévo amd to okAnpod, v ceporiva. Katd
m Oldpkeln Tov Yapov, t0 oltapt mAEvetor Ko aredetor. Kdmote 1otopikol
YEPOLVAOL Y¥PNGLUOTOIOVVTOV Y10 VO 0AEGOVV TO GLTAPL. Auapd apviclo KpEag
praivel o peydia koppdtio poll pe to kokaAa og kaldvia kot Bpalovv péypt
10 Kpéog Kol To KOKOAo vo Egxywpioovv. Amd v GAAN, To KpeppHo
toryopiCovrar pnéypt va yivouv podokoxkkiva. Apyotepa mpootifetor vepd poli
ue onacuévo ortdpt. To Koppatiaouévo kpéag 0o mpootebel 6to vepd pe 10
mAapl.  Kdmolot avakatevovy cuvéyelo pExpt va yiver moyvppevoto. AAAot
TEPEVOLY  PEYPL TO oOTtdpt Vo eovokdoel. Otav TO GlTapt POVCKOOCEL,
KTUTETOL e KOO0 €01KO gpyaleio mov ovopdletal “yidma” puéypt va yivel
TO(VPPELCTO.

Xpewdletor peyaAn vmopovr) ywo vo  payepevtel to péot.  Xpewdlovral
TECGEPICNUOL HE TEVTE OPES Yo va elvar €tolno. Katl 1o kpEag kot o ortapt
npénel va eivar kodd ynuévo. Ilpéner va powalel pe movtiyka. Mmopel va
oepPiprotel (eotd 1 KpLO HETA TOV pmaivel 6to Yuyeio. Mmopel va (eotabel
a@ov Tov Tpootedel vepo, av Ba paywbei (eotd. ['vetar ppécko Ommg T TPOTN
pépa kotaokevnc tov. Kdmotot payeipedovv péct 6e HeyAAES KATGAPOAES GTO
OT{TL TOVG HE KOTOTOVAO. X& KAmoln ywpld g emopyiog Agpesov, 10 péct
oLVNOMC LOYEPEVOTAV KOl Y10 TIG TEAETEG GOVVETION Y10 TOVS LOVGOVAUAVOLC.
Xe Ao uépm, oepPipetarl “otig 40”7 ko popaldtov oe O1dpopa omitiol GTO
GOPAVIONUEPO LVIULOGLVO.
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ITHT'H M: PEXI

To péer Bewpeiton éva wpaio yevua. Xvvnbwg oepPipetat 6Tovg YANOLS Kot
npoeToldleton ¢ eENG: TpdTa aAEBETOL LOVAIACUEVO GLTAPL Y10 VO QUYEL TO
@eAoVOL. ToOte 10 outdpt pmaivel oe €vo Kaldvi He KOUUOTIOGUEVO KPEOS Kot
Copd kol akohoVBme OAa avaKaTEHOVTAL YPNCLLOTOIMVTOG Mo LEYAAN EVAVT
KovTAAa ov potdlet pe etvapt. To xaldvi praivel Tve ond ™ oTIA Kol To
plypo ovokateveTal PéYpt To VAIKE va avapytodyv. Ocwpeitarl emdopmio, Kot
Oy 10 Kupiwg paynto, kot eivat YAVKO.

O1 Movcovipdvor g Kdmpov groipndlovv 1o péat Gyt LOvo 6Toug YOUOLS 0ALY
Kol KaT@ TN Odpkeln TG YopTG Tov MrAaipauiov Kol Katd Tn OldpKeLn
Enpaociac. To dwavépovy otovg ETmY0VS, doyeta amd T Bpnokeio Tovg, HET
7oV i TpoceLyY| Oafaletal amd Tov aun.

ITHT'H N: TAMHAIA EOGIMA

Ot yépot oto HopoVITIKO ¥OPLd NTOV TOAD EVILMCIOKOL, UE TNV GLUUETOYN
OOV TOL YWPLOL Kot dpkovee MOAAEG pépec. Otav o1 0WKOYEVEIES TOL
YOUTPoD Kot TG VOONG NTaV ETOLLES Yol TOV YApo, Kafoplav v nuepounvia.
Edomolovcav Tov KOLpmapo Kot TV KOvuEpa, mov avardupavay ol to ££00a
0V Yauov kot 1M Baoetion OAwv tov moudldv tov Levyaprov. Ewdomoieito
eMiong Kot 0 1epéag Kot autds Ba £Kave TPEIS OVOKOIVAGELS GTNV EKKANGia ([o
kaOe Kvproxmn).

Tnv Kvpuoxkn, po Boopdda mptv tov yépo, ot kevadeg g voeng cvvnilov
VO GLOEPAOVOLY TNV TPoika TNG: meToETeg, HaSihapodnkes. kKth . Tn Aegvtépa,
émievav ovppolkd to cevtovia. Tnv Tpitn, €ptiayvov pmolko youi. Ot
oLYYOPLVOl £3VOV OTIC OIKOYEVEIEG O18popa TPOIOVIA OTMS GlTapLl, AAdL,
TOTATES, KPEAS, TOTAL, KTA.

Tnv [Iéuntn, t€60epa Kopitola, €K LEPOVS TOL YOUTPOV, 1] VOO, O KOVUTAPOG
Kot 1 Kovpépa avtiotorya, Oa miyoavay g opddes Tov Vo Kol B KaAoLGOV
OL0 10 YWP10, YOPIG O1UKPIGELS, TPOCPEPOVTOS TOVS KEPLH Kol pavTiLOVTOG TOVG
ue podovepo. Ta Bpdodwa g [Hapackevng ko tov ZapPdrov, etopwalotay 1o
péot.

Tnv Iopackevn, ot yvvaikeg eroipalov t0 Voeikd KpePdtt pe ™ cvvoosia
LOVGIKNG Kol Yopo¥. 'Eva pikpd aydpt KoAOTOV 610 GTpOUe €M O AV TO
Tp®OTO Todi Tov Levyaprod va etvar aryopt.

To Zappato 1o mpwi mpoetopaldtav n mpoika. Méypt 1o Bpddv, OO TO YWPLO
dlaokédale Tivovtag, xopebovTac Kol TPOYOLOMVTOG.

Tnv Kvplokn tov yépov, to Cevydpt, pali pe Tov KOOLUTAPO Kol TV KOVUEPD

myowvov oty Kowvovia. Katd tig 1:00 p.p. Eupildtav o youmpdg e LOVGIKN
Kol Tpayoudt. Metd, Tov £vTuvoy Kot Tov £0vav AEPTd ot YOVElS, Ta adéApLa, ot

245



ovyyeveilc kat ot gikol.  AmoyopeTovse, YovaTile Kot GIAOVCE TO, TOTOVTGLN
TV YOVIDV TOV, PLAOVGE TO OOEAPLA TOV, KOl GE TOUTT), ETOLPVE TO VOPIKO GTNV
HEALOVCO. YUVOIKOL TOL. XTNV OlOPOUT, TPOYOLOOVGHV TO HEYOAEIDOESG
“Tparyodt tov yapov”. O yaurpodg cuvavtovse T v Kot 0KoAovBmg yvotov
T0 TAOVUIoHO TNG. Me moALA Kopitola yOp® NG, NAKIOUEVES YOVOIKES TNV
Bavpalav, Kot Tpoyovdodsav TO TPUyoudt TOL “TAOLUIGUATOS TG VOONS .
Apyotepa myovav oty ekkAncio. H yopqiwo tedet) frav evrvnooiokr. Ot
yovelg mepipevay e ap®UATO, Ol CLYYX®PLOVOL E0VAV TIG EVYEC TOVS YO Lo
evtoyopévn Eyyoun Con. H endpevn pépa Ntav n pépa tov YopoL TOL
Cevyoaplod kotd Tov omoio tovg mAOLMCaV pe AeeTd KaBmG yopevav. Mia
Boopada apydtepa pio KkpdTEPT YOUNALL TELETN YIVOTOV.

INHI'H N (ovvéyew): TPIA ZEEXQPIXTA TAMHAIA EGIMA THX
MAPOQNITIKHY KOINOTHTAYX THX AI'TAX MAPINAX IIOY
I'INOTAN MEXPI TO 1974.

O yopmpog maipvel To VOQIKO 6TV pEAAOVGO YUVOIKA TOVL:

Mo mopmn mov amoTeAEITo amd TOV YOUTPO, TOUG GLYYEVELS KOl TOVG PIAOLG
TOV, VIO TNV apPYNYio KATO0L TOV KPaTovGE o KOKKIvY onuaio (cupfoio g
wapOeviag TS VOONG) TYOLVOY VO GUVOVTIIGOLV TV VOQT] TOV TOVG TEPIUEVE LE
v ovvtpoeld ™G H ovvavinon tov 600 opddwv dev elval moté ympic
yeyovota, kOmolog Bo emoawvovce TOV  youmpo, KAmowog AGAAOG TN vOon,
TELEOVOVTOS HE Ho. Bopufddn Oapmvia, TOV TPOTO OKOYEVEINKSO KoPyd!
Méypt to Bpadv, petd tov yapo, frav Kot tait 6Aot eilot mTov dtuckédalav 6To
010 tpaméll.  Ztiyot TOL HOPOVITIKOL TOPAGOGLOKOD YOUNALOL TPOYOLIOV
aVOPEPOVTOL GTNV oMpaia.

A0Vo0 TS VOPNG KOL TOV YOUTPOV TNV HEPA TOV YAUOVL:

Me v cvvodeio LOVGIK®OY Kol GUYY®PLIVAV, T0 (euydpt cuvnbwg myove e
Ovo O1aPOopPETIKE TOVPKIKO AOVTPA TO VO NTOV GTO GTITL TOL APYNYOV TNG
Kowdttag Kot To GAAO0 oto omitt tov moammov Tov T. XoAwpov, &vig
TAAOVTOVYOV TTaPadOGLaKOD Tpayovdiotr). Tn vien Pondd n kovuépa g Kot
TOV YOUTPO 0 KOLUTAPOG Tov. Kdmolol otiyol Tov Hopmvitikov Tapadocioko
TPOYOLSLOV Y10 TOV VA0 avapEPovTal o€ avTtd TO £0110.

TeleTovpykn aeién Tov mavrpepévoo (evyaprov:

To Cevydpt pTaveL 6T YI0PTH] TEPIKVKAMUEVO OO TIG YLUVOIKES oL Pondncav
omv etownacio tov eoayntov. Ot yvvaikeg PByalovv Tic modEg TOLG, TIG
ATAMVOLV KAT® oV YoM Yo TOLG VIOTAVTPOLS Kol YOPELOVY YUP® TOVG, KATL
mov yopomolel Tovg KoaAeouévovg. Ot povoikol mailovv 10 “Tparyovdt TOv
KOA®COPICUATOC” Y10 VO KOAEGOVV TOV KOAECUEVOLS, Kol TO (Evydpt otnv
miota, To 1610 Tpayovdt wov mailovy Kot 6To TEAOG TNG PPadids Yo vo SidEovv
tovg Eévoug!

246



IMHI'H O MTPOIKOXYM®QNO
[TpowocOppmwvo

“E1c to ovopa g Ayiag Tpradag, g [avayiog, tov Amostéiov Bapvafa kot
™¢ kvpioc Mapiavvoog”

[TpowocHpuewvo TOoL HEYOADTEPOL HOG KOPLTGLOL, NG KOPNG MOV, TOL
Kootaviy ywov g Mopikkodg, Kot Tng HOKOPITIGGOS YUVOIKOG LoV
Mopttcovg, va mépel og voppo avtpa g tov [Noprdatlin yio tov [acydin, pe
Oleg pag T evyéc. Agdtepo, 4 ewkdvec M mpdTn 68 VA0 pe KOUmMovg dvo
OAKTLA YOVTPY], O1 AAAEC TPEIS OO EVAO TEVKOL OV GTALEL PETGIVL OO TIC
apmoyldtioteg mAevpéc. Tpla movkdapocn, dvO KOVTA Kol Eva HOKPL HEYPL TO
£€00pog, Ovo Kopudkio yopic TPOmMEG Kol TOAD YOvVIPE, SLO UECOPOPLL
kaBapiopéva Kor mAvpéva otov motapd I[ledwaio, pod Cevydapt kddtoeg (to
GAAO GO ExeL YPOVO VA TO TAEEEL PLEYPL TO YALO), EVO POPELN VOAVTO OUTAO LE
plyeg kol axopo Eva ypopatiotd 10 onoio ey® o Kwotaving g Mopikkoig
aydpaca €y® o 1010¢ mpdémepcst and 1o mavnyvpt g Eldg, dvo xoppdrtio
veacua (to Eva &xel Myeg TpOmec oAl umopel va 610pBwbovv) yia kKadn toym,
ovo Cevydplo mamovTola (010 €va amd avTd UmAKaV VEEG GOAEG TPV omd Eva
uva), 45 mikeg (ovapt and outih, tpelg undieg kiwomy 167 mikeg, 25
képpota 22 mapddes kol 3 dompa, OLVO KOTGUPOLES YOVOUEVEG Kot £va. TNYAVL,
aydvoto dVo TOTNPL HE GYEI0 AOVAOVLIOV, TECCEPN TMATA GOVTOC, TO £V
Ayo omaocuévo, €va petoMxt doyelo g yaywde pov, éva eAvvilavi, &va
COVPMOTIPL Kl VAL KOGKIVO, Lo LIKPT KaTtoapOio yopig KAAvppa, Eva papol
Evlov, pio THAVT AU, £VOL OYLPEVIO CTPMLUO KOl TPIo KOPOLALD KAWGTNG GE
nepintwon mov BEAovv va phyovv €va KOVOUPlo, £V KOUUATL YNNG OpKETE
pueydAo vy éva yaidovpt vo KOAMETAL HECH KATOL-KATOV, dVO KOTEG Kol Eval
KOKOpO, HIoT OKKA YepoToinTa poakoapdvia (Kot av Exovpe xpovo Ba ptidovpe
Kot GAA0), 2 Mtpa AGdt kKau 12Y2 dpdpia tupl Katcikac, 40 cepég okdpdO Kot
dv0 peydro doyeia Eepd domplal Yo aLTOVE VO TO LOAGKDOVOLY VO TOL TPAOVE, VO
nivouv Kol va gtvat eutuyiopévol Kabe pépa, opepa, ovplo o YoUTpoc, n vooen
Kot OAO1 01 GLYYEVELG Kot Ol TTo KovTvol yeitoveg, Ommg 1 Kupio Mapilovvod 1
OUGKAAN LLOG, TOV YPAPEL ALTO TO TPOIKOGUUP®VO. Apny.

O mebepog

Kootavig yiog g Maopikikovg
Ko 1 tebepd ToVE N pHoKapiTIGo
Maoaprtood

Maprtopeg
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MEPOX IV: TAPAPTHMATA






IHAPAPTHMA 1

Epyootipwo oty

“Xp1fo1 W6TOPIKOV TNYAOV KATA TN O1000KAAA TG
TOMTIGTIKIG KOl KOWVOVIKIG 1oTopiog s Kvmpov”

Anopa ITéd g,
Goethe Zentrum kot JW Fulbright Centre, Agvkwcio,

[Hopackeun 9-ZapPato 10 Iovviov 2006

IHPOI'PAMMA







IMopaockevn 9 Tovviov 2006

15.30 -16.00
16.00 - 17.00
17.00 - 17.30
17.30 -19.30

Eyypaon coppetexoviav
Yovedpio Olopérerog oto Afnopa Iarag

[Ipdedpog: k. Tatdva MINKINA-MIAKO, Atevbiovipua
Tunpa Iotopikng Exnaidoevong, Zvppovito g Evpodnng

K. Payin  OZTOYTZIAP «xam Kog  Kvpudkog
[MTAXOYAIAHE, Oprhog Iotopikov Ataddyov kot 'Epgvvag

K Nikn MATOAIOY, Ilpdedpoc Opydvmong Agttovpyav
Teyvumg Exnaidevong Korpov (OATEK)

k. Xapng XAPAAAMIIOYX  Exmpoécomog NG
[Tayxomprog Opydvoong EAMvav Aackdiwv, [IOEA

k. Avit EPI'KIN, Exnpocwrog Zvvieyviag Tovprokvmpuov
Exnodevtikddyv Méong Exnaidcvong, KTOEOS

k. Xwevép EATZIA, Exmpocwmog tng Xuvvteyviag
Tovpkoxvumpuwv Aackdrwv, KTOS;

k. Tbdvwog ZQKPATOYY, Opybdvoons Eiveov
Agrtovpyov Méong Exnaidevong Konpov (OEAMEK)

Ewcayoyn ota epyactipo.

Awdreppo

Tperg mapdrinieg cvvedpieg epyastnpiov: Xoveopia I
Epyaotipro 1 ot “ H yp1ion 16T0pItk@V TYOV KOTA T1)

010 0OKUALD TNG LGTOPLOS TOV TOLOLOV: TULOKT EPYACIA
- toadid ota petaddeio otnv Kompo 1o 19° — 20° awdva

? (AMyéS: poTOoYpAQiEs, KEIpEVA)
Exnodevtéc: k. AoviCa NTE MITIBAP MITAAK

Ap Ntidék AATID
K. Mdprog EITAMEINQNAAX

[Tpoktwoypdopot: 2 eknpdsmnot and v KYTIPO
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Epyactipro 2 ot “Xp1jon anyav mov onurovpyqdnkav
oo ToEIOTES TOV eMOKEPONKay v Kdmpo katd
OO UOKUALD TNG KOIVOVIKIG KUl TOATICTIKNG 10TOPiag:
To&1010TES Y100 TO. KuTprokd maldpra tov 19°° Avdva”

(myéc: poToypaics, Kelpeva)

Exnmodevtéc: k. Mapdiav KAPBEA
K. Mete OI'OYZ
Ap Zravpovra PIAIIIIOY

[Ipaxtikoypdgpot: 2 eknpocmnot and tnv KYITPO

Epyootmipr 3 omv “Xpnon 10T0pikaOvV TNYOV OTOV
TOPOVGLALETAL 0 POLOS TNG YUVAIKOS GTNV 1OTOPia TNG
Kvmpov: yuvaikeg otnv yopniwa rapdadoocn g Kvnpov
0 19°-20° Awdva” (mmyéis: o@oToypogisc, oTtiyol,
0m0OEIEELS)

Exmodevtéc: k. TCov XAMEP

K. Ntepvig TZIOMOYNOI'AOY
K. Zayopovio MAAA

[Ipaktwoypdopot: 2 eknpocwnot and tnv KYITPO

Xapparo 10 Iovviov 2006

09.00-11.00
11.00-11.30
11.30-13.30
13.30-14.30
14.30- 15.00

15.00 — 16.00

Tpewg mapaiinies ovvedpieg TOV gpyootnpiov -—
Xovénon Xvvedpiog 11

Ao
Yovéyon Xoveopiag ITT

I'edpa

‘Epgvva Epotpatoroyiov

Yoveopia Olopérerog
[Ipdedpoc: k. Tatdva MINKINA-MIAKO, Awvfovrpua,
Xvppovio g Evponng

o Tlepiinyn TV omOTELECUATOV TOV EPYUCTNPLOKAOV
cu{ntoemv and Tovg [paktikoypdpoug.

o 2v{nmon pe OAOLG TOVG GULUUETEXOVTEG YO TIG
EPYOOTNPLOKEG CLVEDPIES.

« Téhog epyactnpiov.
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ITAANO EPT'AXIAY TQN OMAAQN

1. Kébe opdda Ba epyvymdveror amd TPES EKTOOEVTEG TOL OAOL HIAOVV
ayyAkd. o toug coppetéyovieg og cuviwg Ba vapyel eEAANVIKNI-
TOVPKIKN HETAPPOOT).

2. Koatd ) owdpkela kébe cuvedpiag pior opdoo eKmotdenTadv Do elcoydyet
1 OOVAEWL TNG ME SPOPETIKEG TTNYES Yo TO KAOe Oépa: pmtoypapieg,
kelpeva, mompota, omodeifelg Kth. Avt) n elcoymyn Oa mepiéyet: Eva
oy€do pabnuatog, mov Ba deiyvel TAOC o1 MNYEC GTNV KOWMVIKY| Kol
moAMToTiKY] 1otopia g Kompov pmopodv va evoopotwbodv oty
gpyoacia g 1aENg, kaBMOG emiong Kol EPMINCES KAl €PyOcieg Yo
nantég mov Ba Bonbncovv TOoVE EKTAOEVTIKOVS VO 0ELOAOYNGOVY TN
yvoon kot 11§ 0e€dtmreg tov padntov (30 Aentd).

3. Metd Ba d00o0v mapopoleg mnyég oe kabe Oépua oe OAOVLG TOVG
GUUUETEYOVTEG OTO EPYOCTNPLN, LLE EPYOUCIO VO ETOIUAGOVY TO OIKO TOVG
o010 OO UOTOC, XPNOYOTOUDVTOS AVTEG TIG TTNYES Kot cLENTOVTOS TA
amoTEAEGHOTA TNG O0VAELAG TOVG (60 Aemttd).

4. KaBong amd toug cvppetéyovies o (el va Exovv pépet Tig 1Kég TOVg
mmyég mov Ba oyetiCovror pe to Béua TV gpyacmpiov, KaTd TN
ddpkela tov teEAevTaion pEPoLg ¢ kbe cuvedpiag, avtég ol Tnyég Ha
eCetaotobhv pe TN okéyn oG whavig ¥pNong Tovg o€ UEAAOVTIKO
modaywykd VAo (30 Aemtd).
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IHAPAPTHMA 11

AZEIOAOT'HXH TQN EPTAXTHPIQN
ot
“XPHXH IXTOPIKQN ITHI'QN KATA TH AIAAXKAAIA THX
MOAITIZETIKHXE KAI KOINQNIKHY IXTOPIAYX THX KYITPOY”

Andpa TTaAag,
Goethe Zentrum kot JW Fulbright Centre, Agvkwocio,
[Mapaockeon 9-ZapPato 10 Iovviov 2006

Avdivon kot Avagopd amod
Ap Xapn YAATH
AtevBovty) 'Epevvag tov
Opirov Iotopikov Ataddyov kot Epgovag

AEIOAOTI'HZH oné XZYMMETEXONTEX

[evikd  aroroynon Nrav mword Oetuki] kabog kavéva Bépa dev Exer Ppebdet
oL va delyvel TOPOUOLNL YEYOVOTO GTOVG GLVAOEAPOVS 1 Ba ERpioke yp1 oo
va topoakoAovnoetl éva cepvaplo (eray. a&ia = 3 amd 5). Ta péca Nrav OAa
nepinov 4 oamd 5. Ta odvvord kot advvato onpeion TV epyastnpiov
napovctalovtor otov Ilivaka 1 mo kdtw. To yeyovog O0TL otol gpyactnpla
Bplokotav kol opdda exkmodevtav mov Ponbovce agloroyndnke moAd BeTikd.
To pévo advvatTo onueio mov GYeTIlOTAV HE TOVG CLUUETEXOVTES UITOPEL Vo
LETAPPACTEL GOV AOVVOUIN GTNV ETAPT] OVOUECH GTOVG GUUUETEYOVTEG, KUPIMG
AOY® TTpoPANUATOV 6TV YADGGO KOl LG GYETIKA advvatng xpnong nebodswmv
GLVEPYOGIOG KATA TN O1IPKELN TOV EPYASTNPIOV.

Ewonynosig Yy  Peitioon  ovtov  TOov  onueiov  oTIG  EMOpMEVES
OpaSTNPLOTNTES: VO Yivouv pE TPOTO OV VO UTOPEL VO ONLUOVPYNOEL LUdL
aAANAeEAPTNOT avdpesa 6E PEAN SLOPOPETIKMY KOWOTNTMOV oL givol OUmG
otV 0w opada epyaciog. Avtég eivor OpacTnPLOTNTEG TOL £XOVV KOO GTOYO
o omoiog dev Ba pmopel vo exmAnpwOel extOG KAl av avTrpOGOTOL TWV
S0POPMV KOWVOTNTWOV GUVEIGPEPOVY G€ UEYEAO Babuod. (mt.y. avapopd oe £01ua
and KaBe wkowdtTo Yoo vo. copumAnpwlel €vog mivokag pe OpOOTNTES KOt
Spopég ota E0a avapeso oTIg KOWVOTNTEG).

257



Mivaxog 1. Xopuni o&ordéynon ké0s 0&patog (ehoy. 1-ovdT. 5)

A Floy. Avot. MO  Xap.
B0 GVOTNVATE TOPOUOLN YEYOVOTO OO TO LVVOEGHO GTovg| 242 3 5 0,52 4,70
GUVAUSEAPOVG GOG;
®a NTOV YPNOWO Vo, TopaKoAOVONGETE oL cuvéEyelo tov | 242 3 5 0,54 4,65
gpyaotnpiov;
O TpdTOG OV O1 EKTAUOEVTEG ELYVLY MGV TOL EPYOCTIPLOL. 241 2 5 0,67 4,48
H pebodoroyiki| TposEyyion Tov EKTOIOEVTH. 240 2 5 0,70 4,42
IT6c0 gvyapiotpévol eicte amd To EpyacTNPLO; 241 2 5 0,69 4,41
H caprvela tov otd)mv toV gpyactnpiov. 241 2 5 0,76 4,40
To mepreydpevo Tov gpyactnpiov. 241 2 5 0,73 4,38
Ot TpaKTIKéG 106EC TOV TPOTAONKAY. 242 2 5 0,69 4,38
To S130KTIKO VAIKO TOV YPNGLUOTOONKE. 242 1 5 0,71 4,37
H dopn tov mepiexopévov mov TapOVGIACTNKE. 241 2 5 0,72 4,35
H oAnienidopaon péco oty tdén. 242 1 5 0,88 4,19

Agv vmpyov Pactkés SPOPEC OVAUESH OTIC OEOAOYNGES TOV TPLOV

gpyaoctnpiov.

Xe Oha to Oépata (o NTOV YPNCUYLO VO TAPUKOAOVONGETE O GLVEYELD TOV
epyaoctnpiov;) ot aflohoyncelg g OeVTEPNS MEPOS MNTOV KOTG TTOAD
nEPLEGOTEPO YNAOTEPES b TIG a&loA0YNoELS TG TPAOTNG UéPOS (BA. mivaka 2

O KATW).

Mivaxkag 2. ZOykpion avapeoa otnv Mépa 1 ko oty Mépa 2: Xopnig a&oidynon kaoe

0épnarog (Ehay. 1 — Avorr. 5)

MEPA A MO AABOX OEMA
I1660 gvuyapioTnuévol Mépa 1 66 0,84 0,10 4,15
gloaote pe To
EPYNCTNPLO;

Mépa 2 175 0,60 0,04 4,51
®a cvotvarte Tapopown | Mépa 1 67 0,68 0,08 4,55
gpyaotplo and Tov
2HVOECHO GTOVG
GUVAOEAPOVG GOC;

Mépa. 2 175 0,44 0,03 4,75
Ba NTav (p1oLUo vo Mépa 1 67 0,60 0,07 4,60
TOPAKOAOLONGETE [LLOL
GUVEYELD, TOV
gpyaotnpiov;

Mépa. 2 175 0,51 0,03 4,67
O 1poTOC OV O1 Mépa 1 67 0,74 0,09 4,33
EKTTOLOEVTEG ELYVOYOVOLV
TO EPYACTNPLOL

Mépa 2 174 0,64 0,04 4,54
H pebodoroykn Mépa 1 67 0,85 0,10 4,24
TPOGEYYIOT) TOL
EKTOOEVTN

Mépa. 2 173 0,62 0,04 4,50
To ddaktikd vAKd mov | Mépa 1 67 0,90 0,11 4,13
YPNOLOTOM ONKE.

Mépa 2 175 0,60 0,04 4,46
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MEPA A MO AABOX OEMA
To mepieydUevo Tov Mépa 1 67 0,83 0,10 4,10
£PYNOTNPIOL

Mépa 2 174 0,66 0,05 4,48
H doun tov mepieyopévou | Mépa 1 66 0,85 0,10 4,12
OV TOPOVGLAGTNKE

Mépa 2 175 0,64 0,04 4,44
H caprveln tov otoyev | Mépa 1 66 0,93 0,11 4,17
TOV €PYOGTNPiov.

Mépa. 2 175 0,67 0,05 4,49
H oAnAenidopaon péoa | Mépa 1 67 1,13 0,13 3,85
otV TAEN.

Mépa. 2 175 0,73 0,05 4,33
Ot TPOKTIKEG 106€C TOV Mépa 1 67 0,80 0,09 4,16
TPOTAON KOV,

Mépa. 2 175 0,62 0,04 4,46

To npoik TV avOpOT®V TOL £A0fav pEPOg oTa GEPVAPLY

Ot ovppetéyovieg potOnkay “Tldéceg popég oto mapeABov Exete GLUUETAGYEL
oe gpyaotnpla Tov XvppfovAiiov ™ Evponng (oe ocvvepyoasio pe tov Opio
Iotopikod Ataddyov kot 'Epgvvag) yio t odackaiio g wotopiag;” Micol ard
TOVG GUUUETEYOVTEG EAAPOV HEPOC Yo TPOTN QOPAQ, ev®d o1 LITOAOUTOL EAaoV
TOVAGYIOTOV L POPA GTO TOPEADOV GE GEUVAPLOL.

DQopég | Y% tov ovupete)dvTOV
0 50%
1 16%
2 17%
3 7%
4 3%
5 7%

Ymv gpaton “Le mepintoon mov AGPote HEPOG TOLAUYIGTOV O QOPE GE
TPONYOVUEVEG OPACTNPLOTNTES, EYETE EQPAPUOCEL 000, LAOATE GTO. GEUVAPLL
oTNV 01K G0G JacKaAin; ~ Ol amavINGELS NtV TOAD 0eTikég, apov moAAlol
a0 TOLG GLUUETEYOVTESG EPAPLOGAV OEEG AT TOL GEULVAPLO GTNV TAEN.

Amévtnon % TOV GUUUETEXOVIMV

No 87%
On 13%

v epOON “AVIIHETOTIGATE OTOEGONTOTE OVOKOAIEG GTNV EQPAPLOYT OCMV
pdbate ota ocepuvdplo oty ddackaAio Goc;” Ol amAVINGES deV NTOV TOGO
evhappuvtikég Kabmg €va pEYAAO TOCOOTO OAVIWETOMIGE OVOKOAIEG oIV
EQUPLOYT QVTOV TOV WOEDV GTNV TPAEN.
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Amdvinon % TOV GUUUETEXOVIMV

Noit
Oy

42%
58%

Otav cvykpivoope ta péoa oty 1010 EPAOTNOT GE OLAPOPETIKE EPYAGTNPLO TOL
dwpyavodnkav amd tov Opro Iotopikod Awrdyov kor ‘Epgvvog oto
napeABOv, elvar G&lo onpaciog va avaeépovpe OtL 6e OAo To BEépaTa 6TO
Yepwvapo  tov  NoéuPprov  tov 2004 (10 oceguwvdplo Yo TNV
TIoAvmoditiouukotnte) mpav onuoviikd yniotepn aflohdynon amnd TOV
NoéuPpro tov 2005 kot tov Iovviov tov 2006. Ta dvo terevtaio cepvapla dev
dpepay onuavtikd oe kavéva Bépa 6tav avtd cuykpidnkav peta&y tovg. H
dopopd avtdv TV 2 6g oyéon pe avtd g l[oivrolitiouixdtyrog pmopel vao
arodobel eite 610 TOMTIKO TAOIGIO TOL £pyacTnpiov, oL £pepe EVOOLGLOGLO
OTOVG GULUUETEYOVTEG, &ite OTOVG AIYOUG OCULUUETEXOVIEG G©E OVTO TO
GLYKEKPLUEVO GELVEAPLO TTOVL PTTopel var 00N yovoe o€ o o EekdBapn epyacia.

Iivakog 3. Xvykpion kG0e 0Epatog o€ 0EnaTa TPONYOOUEVOV GEVOPI®V

A MO Eloy Avot. Ofpa

[Téco NwoBpng 2004 50 0,38 3 5 4,88
guyaptomuévor | Nioppng 2005 174 0,63 3 5 4,50
glote pe to Totviog 2006 241 0,69 2 5 4,41
GEUVAPLO; 2hvoho 465 0,66 2 5 4,50
®a to cvativate | NioPpng 2004 49 0,31 3 5 4,94
oe cuvodéApovg; | NwoPpnc 2005 174 0,46 3 5 4,72

Iovviog 2006 242 0,52 3 5 4,70

Yvvolo 465 0,48 3 5 4,73
®a qrav yprioywo | Nioppng 2004 50 0,42 2 5 4,94
va, Nioppng 2005 174 0,62 1 5 4,68
napakorovOnocete | lovviog 2006 242 0,54 3 5 4,65
GUVEYELD TOV; 20Uvoro 466 0,57 1 5 4,69
O 1poTOC LIE TOV
omoio epyvyovay | Nioppng 2004 50 0,38 3 5 4,88
Ol TPELG Nwoppnc 2005 174 0,71 2 5 4,47
EKTTOOEVTEG Tovviog 2006 241 0,67 2 5 4,48
TO EPYOGTNPIO. 2Hvolo 465 0,67 2 5 4,52
H pebodoroyikny | Nwoppng 2004 50 0,27 4 5 4,92
npocéyylon tov | Nioppng 2005 174 0,75 2 5 4,44
EKTTOOEVLTMV. Totviog 2006 240 0,70 2 5 4,43

>Hvolo 464 0,70 2 5 4,48

260



Iivakog 3. Xvykpion kG0e 0Epatog o€ 0EN0TO TPONYOVUEVOV GELVUPIMV (GUVEYELD)

A MO Floy Avotr. Ofépa
To d13aKTIKO VAIKO TOV Nwoppng 2004 50 0,59 2 5 4,76
XPNOLOTOmONKE. Nioppng 2005 173 0,75 2 5 4,46
Iovviog 2006 242 0,71 1 5 4,37
20OVOAO 465 0,72 1 5 4,45
To mepieydpevo TV gpyactnpiov. Nwoppnc 2004 49 048 3 5 4,82
Nwoppng 2005 173 0,74 2 5 4,42
Iovviog 2006 241 0,73 2 5 4,38
>0voho 463 0,72 2 5 4,44
H doun tov mepieyopévov mov Nioppng 2004 49 0,66 2 5 4,76
TOPOVCIACTNKE. Nioppng 2005 174 0,79 2 5 4,36
Iovviog 2006 241 0,72 2 5 4,35
>Hvoho 464 0,75 2 5 4,40
H caprvelo t1ov otd)wv tov Nioppng 2004 50 0,51 3 5 4,76
cepvapiov.
Nwoppng 2005 174 0,80 1 5 4,38
June 2006 241 0,76 2 5 4,40
>Hvoho 465 0,76 1 5 4,43
H oAnlenidopaon oty téén. Nwoppng 2004 49 0,57 2 5 4,80
Nwoppng 2005 173 0,79 2 5 4,42
Iovviog 2006 242 0,88 1 5 4,19
>hvoho 464 0,84 1 5 4,34
O1 TPOaKTIKEG 106€C TOV Nwoppng 2004 50 0,38 3 5 4,88
TOPOVGLACTNKAV.
Nwoppng 2005 174 0,86 1 5 4,40
Iovviog 2006 242 0,69 5 4,38
20OVOAO 466 0,75 1 5 4,44
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Tarih 0gretim ve 6greniminde
kaynaklarin kullanilmasi

Avrupa Konseyi’nin Kibris’taki aktiviteleri

Bolim 2

“Kibris’in kiiltiirel ve sosyal tarihinin 6gretilmesinde
tarihsel kaynaklarin kullanilmasi1”
konulu Calistay Raporlar: ve Calistay Malzemesi

Lefkosa, Kibris
9-10 Haziran 2006



Bu caligmada dile getirilen goriisler, yazarlarina aittir ve Avrupa Konseyi’nin
resmi goriisleri ve politikasin1 mutlaka yansitmaz.
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“Kibris’in kiiltiirel ve sosyal tarihinin ogretilmesinde
tarihsel kaynaklarin kullanilmasi”

konulu cahistaylar

Lefkosa, Kibris

9-10 Haziran 2006

Raporu Hazirlayanlar

Bayan Hara MAKRIY ANNI, Tarihsel Diyalog ve Arastirma Dernegi’nin
Baskan1 ve Bayan Mehves BEYIDOGLU, Tarihsel Diyalog ve Arastirma
Dernegi






Tesekkiirler

Avrupa Konseyi Sekreteryast ana ortagi ve 6zgiin bir sivil toplum 6rgiitii olan,
Kibris’taki tim tarih Ogretmenlerini bir araya getiren -Tarihsel Diyalog ve
Arastirma  Dernegi’ne, 2006 yilindaki seminer ve  calistaylarin
diizenlenmesindeki degerli caligmalar1 ve bu saymin baskiya hazirlanmasindaki
katkilarindan dolay1 tesekkiir eder. Dernegin Yonetim Kurulu tiyeleri Dr Chara
Makriyianni, Marios Epaminondas, Dr Ahmet Djavit, Kyriakos Pachoulides,
Ragip Oztuccar, Dr Charis Psaltis, Eleni Panayi, Dr Stavroula Philippou ve
Mete Oguz, katkilar1 i¢in hepsi tesekkiirii hakediyor.

Ayrica, Kibris Teknik Egitim Ogretmenleri Dernegi, OLTEK; Kibrisli Rum
Ogretmenler Kurumu, POED; Kibris Tiirk Orta Egitim Ogretmenler Sendikast,
KTOEOQOS; Kibris Tiirk Ogretmenler Sendikasi, KTOS; Kibris Orta Okul
Ogretmenler Kurumu, OELMEK e siirekli katkilarindan dolayr minnettariz.
Ozellikle Kibris Teknik Egitim Ogretmenleri Dernegi (OLTEK) Baskani Niki
Matheou, Kibrish Rum Ogretmenler Kurumu (POED) Baskani Dimitris
Mikellides, Kibris Tiirk Orta Egitim Ogretmenler Sendikas1 (KTOEOS) Genel
Sekreteri Tahir Gokgebel, Kibris Tiirk Ogretmenler Sendikas1 (KTOS) Egitim
Sekreteri Kenan Tuncay ve Kibris Orta Okul Ogretmenler Kurumu (OELMEK)
Temsilcisi Yiannos Sokratus’a tesekkiir ederiz.

Ledra Palace yonetimine, JW Fulbright Merkezi ve Goethe Enstitiisiine de
seminer ve calistaylarin diizenlenmesindeki yardim ve desteklerinden dolay1
tesekkiir ederiz.

Bu saymin basilmasina yol acan seminer ve calistaylarda yer alan herkese
minnetimizi iletiriz. Ozellikle de egitmen- ¢alistay canlandiricilari Louisa de
Bivar Black, Dr Dilek Latif, Marios Epaminondas; Brian Carvell, Mete Oguz,
Dr Stavroula Philippou; John Hamer, Dervis Comunoglu ve Zacharoulla
Malas’a ¢ok tesekkiir ederiz.

Seminer ve c¢alistaylarin detayli raporunu tutan ve bdylece bu saymin
basilmasina yardim eden Genel Raportorler Mehves Beyidoglu Onen ve Dr Hara
Makriyianni’ye; ayrica onlara yardim eden diger raportorler: Rena Hoplarou,
Ragip Oztiiccar, Effie Ioannou, Tugba Yurun, Christina Kaoulla ve Mustafa
Tungbilek’e 6zel tesekkiirlerimizi sunariz.

Bunlarin yaninda, bize c¢alistaylarda kullanmak iizere ¢esitli kaynaklar saglayan
ve yayinlarindaki baz1 imgeleri kullanmamiza izin veren Cocuk ve Genglik
Arastirmalar1 Merkezi’nden Lukas Antoniou ve Dr Spyros Spyrou’a; Kibris Isci
Federasyonu (PEO); Kibris Halk Bankasi Kiiltiir Merkezi; Kibris Bankasi
Kiiltiir Vakfi; Dr Rita Severis ve ‘Costas ve Rita Severis Kolleksiyonu’na da
tesekkiir ederiz.
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Son olarak, bu say1y1 Ingilizce’den Yunanca ve Tiirkceye ¢eviren Effie Ioannou
ve Dr Ahmet Djavit’e minnettarligimizi belirtiriz. Editorlerimiz Fezile Isik,
Dr Dilek Latif, Kyriakos Kiliaris’e Tiirkge metindeki ¢alismalari, Makis Sepos
ve Dr Stavroula Phlippou’ya Yunanca metindeki calismalar1 icin, ve ayrica
teknik diizeltmeden sorumlu Dr Hara Makriyianni’ye 0Ozel tesekkiirlerimizi
sunariz.
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KISIM I: SUNUMLAR






GIRIS

Bu rapor, Lefkosa’daki ara bolgede, Avrupa Konseyi'nin Tarihsel Diyalog ve
Arastirma Dernegi’nin isbirligi ile, 9-10 Haziran 2006 tarihlerinde basarili bir
sekilde orgiitlemis oldugu, “Kibris’in kiiltiirel ve sosyal tarihinin 6gretilmesinde
tarihsel kaynaklarin kullanilmas1” konulu iki giinliik egitim amach c¢alistaylarin
etkinliklerini ve sonucglarin1 anlatmaktadir. Calistaylar, Kibris’in her yanindan
ve Avrupa Konseyi’'nden 120 tarih egitimcisini ve Ogretmenini biraraya
getirmistir. Ayiric1 cizginin her iki yanindan KTOEOS, KTOS, OELMEK,
OLTEK ve POED o6gretmen sendikalarinin temsilcileri, etkinligi, onerileri ve
sunus konusmalariyla desteklemislerdir. Toplu oturum Ledra Palace’da yer aldi.
Calistaylarda kullanilan diller Ingilizce, Rumca ve Tiirkce idi ve eszamanl
ceviri saglanmuistir.

Calistaylarin amaglar1 sunlardi:

o Okullarda kiiltirel ve sosyal tarih Ogretilirken, tarihsel kaynaklarin
kullanilmasindaki farkli yaklasimlari tartismak;

o Okullarda kiiltiirel ve sosyal tarih 6gretilirken, kiiltiirel ¢esitliligi temsil
etmenin yollarin1 bulmak;

o [Elestirel diistinme, bagimsiz kararlara varma becerisi, kiiltiirel ¢esitliligi
zenginlestirici bir etmen olarak anlama yetenegi ve hosgorii ve karsilikl
anlayis temelinde, farkl kiiltiirlerden temsilcilerle iletisim gibi becerilerin
gelistirilmesinde 6grencilere nasil yardimci olunabilecegini analiz etmek.

TOPLU OTURUM TARTISMALARI
Baslangic Konusmalari

Baslangic konugmalari, katilimcilarin kayit edilmesinin hemen ardindan,
Tarihsel Diyalog ve Arastirma Dernegi Yonetim Kurulu iiyeleri olan Bay
Kiriyakos PAHULIDIS ve Bay Ragip OZTUCCAR tarafindan yapildi. Bay
Pahulidis, katilimcilara hosgeldiniz dedi ve Avrupa Konseyi’ne tesekkiir etti.
KTOEOS, KTOS, OELMEK, OLTEK ve POED temsilcilerini, kiirsiide yerlerini
almalar1 i¢in ¢agirdi. Bay Pahulidis, yaptig1 selamlama konugmasinda, dernegin,
tarihi, sadece olaylar olarak degil, daha ¢ok ge¢mise bir bakis olarak gordigiini
belirtti. Ayrica, Dernegin amaglarindan birinin, 6gretmenlerin, Ogrencilerin
tarihsel olarak diisiinmelerine nasil yardim edildigini 6grenmelerine yardimci
olmak oldugunu isaret etti. Bu nedenle, son {i¢ yilda tarih egitimi ve §gretmen
egitimine odaklanilmistir. Daha sonra Bay Ragip Oztiiccar, katilimcilara
Tarihsel Diyalog ve Arastirma Dernedi’nin kazanimlarindan soz etti. Bay
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Oztiiccar, Dernegin gorev ve hedeflerine  deginirken, etkinliklerin
stirdiiriilecegine iligskin olarak katilimcilara glivence verdi ve tarihi 6gretme ve
ogrenmeye ilgi duyan herkesi bir araya gelmeye ve gelecek kusaklarin baris ve
anlayis icerisinde yasayabilecekleri, birlesik bir Kibris i¢in caligmaya cagirdi.
Toplantiya katilan herkesin ve biitliin Kibrislilarin, yeni kusagi sadece “kendi”
tarihleriyle ilgili olgularla beslemek yerine, daha fazlasini yapmalar1 gerektigini
soyledi. Cocuklarimizin siirdiiriilebilir bir barisi tadabildikleri ve ozgiirliik ve
giiven ortami i¢inde yasayabilecekleri bir tlkeyi hazirlamanin 6nemini
vurguladi. Bay Oztiiccar, devamla, egitimciler, tarihgiler ve uzmanlara ve biitiin
Kibrislilara, daha sik bir araya gelmeleri ve paylasilmis ilkeler ve degerler
temelinde igbirligini gelistirmeleri ve ortak kiiltiir ve miras1 saygi igerisinde
paylasmalar1 ¢cagrisinda bulundu. Son olarak da, biitiin bunlarin sadece sozlerden
ibaret olmadigini, aksine, hayata gecirilmeleri gerektigini vurguladi.

Avrupa Konseyi, Tarih Egitimi Boliimii Yoneticisi olan Bayan Tatiana
MINKINA-MILKO, baslangi¢ konusmalarina yanit olarak s6z aldigi zaman,
Avrupa Konseyi’nin, son {i¢ yil igerisinde Kibris’ta yer almakta olan tarih
ogretimi konusundaki verimli igbirligine olan baglilik ve katkiyr ¢ok takdir
ettigini soyledi. Kibris’ta Avrupa Konseyi’'nin ana ortagi olan Tarihsel Diyalog
ve Arastirma Dernegi’ne verimli rolii icin ve ayrica O0gretmen sendikalar
KTOEOQOS, KTOS, OELMEK, OLTEK, POED’e siirmekte olan destekleri icin
tesekkiir etti. Bayan Minkina-Milko, calistaylara katilan biitiin katilimcilara
hosgeldiniz diyerek, sézii Ogretmen Sendikalarinin temsilcilerine verdi.

Kibris Teknik Egitim Ogretmenleri Dernegi (OLTEK)’nin Baskami olan
Bayan Niki MATHEU, Tarihsel Diyalog ve Arastirma Dernegi ile Avrupa
Konseyi'ni Kibrishi 6gretmenler arasinda oldugu gibi Kibris halki arasinda da
dostluk, isbirligi ve karsilikli anlayisi tesvik eden bdylesi dnemli bir etkinligi
orgiitlemis olduklarindan dolay1 kutladi. Bayan Matheu, bir¢ok kusagin, tarihsel
olaylar1 yanl bir bakisla deneyimleyip biiylimesi ve ayrica okullardaki tarih
anlayisimizin aslinda milliyet¢i bir zitlik ve ¢atigsma i¢inde gelisip gelismediginin
sorgulanmasinin unutulmus olmasi yiiziinden, Kibris’in aci ¢ektigini 6ne stirdii.
Bayan Matheu, cagdas insanlarin anlayisinin beklentiler iireterek zehirlenmesi
cabalarin1 onaylamadigini sdyleyerek, yerel tarihi 6gretirken tarihsel kaynaklarin
kullanilmasinin 6nemine degindi. Kaynaklar araciligiyla paylasilmis yerel bir
tarihin, halklarinin, kiiltiiriinlin ve uygarliginin tarihini, degisiklikleriyle oldugu
gibi benzerlik ve farkliliklariyla da izleyip tanimladigini sdyledi. Tarihin igerigi,
bu ¢izgilere gore yeniden gozden gegirilmeli ve tarihsel kaynaklar, okul tarih
egitiminin  merkezine yerlestirilmelidir. Bayan Matheu, bu yiizden,
ogretmenlerin ¢ok Onemli bir rol oynamalar1 gerektigine isaret etti. Kibris
Teknik Egitim Ogretmenleri Dernegi (OLTEK), bu toplantiyr ve bdylesi
etkinlikleri yillardir desteklemekte olup, siirekli diyalog ve iletisimin dostluk ve
isbirligini tesvik ettigine, giiven ve itimadi gelistirdigine ve Kibris adasinin
birligi i¢in miicadele eden herkesin ¢abalarini daha da giiclendirdigine siki bir
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sekilde inanmaktadir. OLTEK Bagkani, Kibrisli Rumlar ile Kibrislhi Tirklerin,
birlikte yasayabileceklerinin ve yasamalar1 gerektiginin, herhangi bir kuskunun
Otesinde, asikdr oldugunu ve hepimizin bunu elde etmeyi amaglamamiz
gerektigini, Kibris’in boliinmek i¢in ¢ok kiiciik oldugunu sdyleyerek,
calistaylarda genel ve 6zel konularin kullanilmasini takdir ettigini belirtti. Bayan
Matheu, diislincelerinin, ¢alistaylar sirasinda gelistirilecek olan daha genel
yansimalara katkida bulunmasini iimit ettigini soyleyerek, orgiitleyicilere ve
katilimcilara tesekkiir etti ve onlara biiyiik basarilar diledi.

Kibris Rum Ogretmenlerinin Orgiitii (POED)’niin Sekreteri olan Bay Haris
HARALAMBUS da, calistaylar1 oOrgiitleyenlere igten tesekkiirlerini sundu.
Calistaylarin, katilan herkese bir yardimi dokunacagina olan inancini ifade etti
ve okullardaki tarih 6gretim yontemlerini bir tist diizeye ¢ikarmakla ilgili, devam
eden siirece katkida bulunacaklarint ve 6grencilerin tarihsel kaynaklar ve Kibris
tarihi ile daha da yakinlagmalarin1 saglayacaklarin1 soyledi. Tarihsel ge¢mise, tek
yanli olarak yaklagilamaz; bunun yerine, tarihsel ge¢mis, otantik tarihsel
kaynaklarin her cesidi kullanilarak ogretilmelidir. Cocuklar ¢esitli kaynaklarla
calisma, bunlar1 smiflandirma, inceleme ve oOtekilerle karsilastirma ve elestirel
olarak inceleme ve sonradan kendi sonug¢larma varmalarina alismalari igin
olanak tanimanin énemini vurguladi. Ogrencilere, kiiltiir ve uygarliklariyla asina
olmalarma yardim etmek i¢in, genis bir ¢esitlilikteki kaynaklar1 kullanilabilir
kilmak, ara bolgenin her iki yanindaki egitimcilerin sorumlulugudur. POED
Sekreteri, elestirel bir yaklasimda bulunmayarak, dogmatik bir tarihe alistigimiz
icin katilimecilara uyarida bulundu ve eyleme geg¢melerini istedi. Yetkililerin ve
ogretmenlerin, verilen gercegin baskilarindan kurtulmalar1 gerektigini belirtti.
Tarih, cesitli konulari, sadece zitlik i¢indeki siyasal veya ideolojik durus
noktalarindan bakma olanag1 olarak diistiniilmemelidir. Cilinkii Kibris, adanin
bagimsizligini izlemis olan ve 1974’de Kibris’in zorla boliinmesi ile doruk
noktasina ¢ikmis olan olaylar temelinde, ¢ok 0zel ve essiz bir deneyim
yasamaktadir. Bu nedenle, tarihsel kaynaklarin 6gretilmesi, ara bolgenin her iki
tarafindaki 6grenciler i¢in kaginilmazdir. Cilinkii kendi kendisi hakkinda bilgi
edinme ve Otekini anlama ihtiyaci s6z konusudur. Bay Haralambus, sozlerine
son verirken, bu onemli hususlarin goz oniinde bulundurulmasi gerektiginde,
tarthsel gerceklige kaynaklar araciligiyla bakma ¢abalarinin desteklenmesi
gerektigini ve bunun 1518inda, glinimiizdeki egitim olaymnin énemli oldugunu,
cinkii gelenek ve kiiltiir yoluyla ogrencilerin birbirlerini tanimalar1 i¢in bir
baslangi¢ noktasini temsil ettiginin asikar oldugunu vurguladi. Bay Haralambus,
orgiitleyicilere ve katilimcilara tesekkiir edip, etkinligin ¢ok basarili gegmesini
dileyerek, konusmasini bitirdi.

Kibris Tiirk Orta Egitim Ogretmenler Sendikasi (KTOEOS)’nin temsilcisi
olan Bay Amt ERGIN, sozii alan bundan sonraki konusmaci idi. Bay Ergin,
bitiin katilimcilart selamlad1 ve Tarihsel Diyalog ve Arastirma Dernegi ile
Avrupa Konseyi’ne tesekkiir etti. KTOEOS’in adanin birlesmesi i¢in ¢alismakta
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oldugunu belirterek, sendikanin bu tiir etkinlikleri daima Onemli olarak
addettigini sOyledi. Sadece olgular1 animsamak, asla 0grenmenin etkin bir
yontemi olmamistir diyen Bay Ergin, 6gretmenlerin bu eski ve sikici tarih
ogretme ve 6grenme yollarini bir yana birakmalarini ve onun yerine, daha 6nceki
calistaylarda Onerilmis bulunan yeni yontemleri benimsemelerini istedi. Bundan
bagka, strdiiriilmekte olan isbirliginin devam etmesi cagrisinda bulundu.
Egitimcilerin, kamuoyunu, tarihe yonelik bu yeni yaklasimlardan haberdar
etmede ve savas yerine baris1 tesvik etmede sorumluluklarinin bulundugunu
vurguladi. Kibrisli Rumlar ve Kibrish Tiirkler, bir¢ok yillar birlikte yasamaislar,
birbirleriyle evlenmisler, birlikte ¢alisip, okumuslar ve aynm1 kiiltiri
paylasmisladir. Ne var ki, yabanci gli¢ler, miidahale ederek, birbirlerine karsi
tavir almalarin1 saglamislar ve sonunda onlar1 ayirmislardir. Egitimciler, gelecek
kusaklar1 diistinmelidirler ve paylasilmis ge¢cmisleri temelinde, yurttaslarina
karsi olumlu tavir gelistirmelerine yardimci olmalidirlar. Ders kitaplarinin
gozden gecirilmesi, Ozellikle de olumsuz, hosgoriisiiz ve milliyetei fikirlerin
¢ikarilmasi, karsilikli saygryr kazanmanm bir yoludur. Bay Ergin, KTOEOS’in
bu dogrultudaki her etkinligi destekleyecegine iliskin olarak katilimcilara
giivence verdi. Son olarak da, bir dizi ilging c¢alistayin daha baslayacak
olmasindan duydugu sevinci ve tesekklirlerini dile getirdi.

Kibris Tiirk Ogretmenler Sendikas1 (KTOS)’nin Genel Sekreteri Bay Sener
Elcil, konusmasina, bu tiir tarih calistaylarinin biiylik 6neminin altin1 ¢izerek
bagladi. Bay Elcil, tabandaki eylemlerin 6nemini ve Kibris’ta tarih 6gretimi ve
ogreniminde degisikliklerin yapilmasimi saglamak iizere, halkin, siyaset¢iler
iizerine baski uygulanmasi ihtiyacin1 vurguladi. ‘Otekilik’, ‘biz> ve ‘onlar’ gibi
kavramlar yerine, ‘hepimiz” denmesi gerekti§ini One siirdii. Devamla,
Avrupa’dan uzmanlarin sorunlarimizi nasil ¢6zmemiz gerektigini bize
sOylemelerini bekleyemeyecegimizi, ge¢cmiste sorunlarimizi ¢ozdigiimiizii ve
yine ¢Ozebilecegimizi sOyledi. Kibrislilarin sorunlarini siyasal diyalog, diiriist
iletisim ve isbirligi yoluyla ¢dzebilecegini ve o nedenle KTOS’iin bu énemli
calistaylara destek verdigini belirtti. Yapay engellerin kismi olarak kaldirilmasi,
bize isbirligi yoluyla ¢ok seyin kazanilabilecegini animsatti, diyen Bay Elcil,
Kibrishlarin baris ve yeniden birlesme i¢in birlikte ¢alismaya devam etmeleri
gerektigini sdyleyerek sozlerini bitirdi.

Kibris Ortaokul Ogretmenleri Orgiiti (OELMEK)’niin temsilcisi Bay
Yannos SOKRATUS, 6gretmen sendikalari ile diger katilimcilart selamladi ve
davet i¢in Orgiitleyicilere tesekkiir etti. Bugilinkii c¢alistaylar gibi egitim
etkinliklerinin, saglam tarihsel diisiincenin tesvikine katkida bulunabilecegini ve
bunun, ge¢cmisin kabusundan kagmak ve daha i1yi ve baris¢1 bir gelecek igin
zorunlu oldugunu soyledi. Eger tarih gergekten deneyimlerin bir birikimi ise, o
zaman, Kibris tarihinin kiiltiirel boyutu ile ilgili olan bu calistayla, su temel
bibliyografik ilkeye hizmet etmektedir: Cesitli tarihsel kaynaklar referans olarak
kullanilirlarsa, Kibris tarihi i¢in daha genis bir bakis miimkiindiir. Siiphesiz,

276



Kibris tarihi, ¢ok genis olup, insan etkinliginin ¢ok c¢esitli yonleriyle birlesmistir.
Gegmisteki insan etkinliklerinin spektrumu arastirilip incelenirse, 6grenciler ve
ogretmenler, farkliliklar ve ortak etmenleri belirlemek ve davranis ve tavirlari
daha iyi anlamak i¢in, gerekli kiyaslamalar1 yapmalidirlar. Bunun karsiliginda
“Oteki’nin daha iy1 anlasilmasina yol acilmis olacaktir. Bay Sokratus, toplantiy1
orgiitleyenleri ¢abalarindan o6tiirii tebrik ederek, herkese biiyiik basarilar diledi.

Toplu oturumun 6zetlenmesi — Cahstaylara giris

Avrupa Konseyi Yoneticisi Bayan Tatiana Minkina-Milko, oOgretmen
sendikalarinin destegi i¢in takdirlerini ifade ederek, onlara yaptiklari selamlama
konusmalar1 i¢in tesekkiir etti. Avrupa Konseyi’nin kararlarimi zorla
uygulamadigini, ama sadece diger {ilkelerde elde edilen deneyimlerini
paylastigin1 sdyleyerek, daha sonra bu deneyimlerin paylasilmasi ve tartisiimasi
icin herkesi bir araya getirdigini vurguladi. Insanlar1 bir araya getirmenin,
Avrupa Konseyi’nin ana hedeflerinden biri oldugunu belirterek, simdiki
calistaylar, bunun iyi bir 6rnegini olusturdugunu sdyledi. Benzer sekilde, bu
calistaylar, Konsey’in adadaki onceki etkinlikleri ile ayni ¢izgide olup, ¢ok
kiiltlirli bir iilke olarak Kibris’in gergekleri temelinde olduklarindan, biitiin
toplumlardan katilimcilarin birlikte calismasini da selamlamaktadir.

Avrupa Konseyi’nin bir bagka 6nemli hedefi, insanlarin i¢inde yasadiklar1 diinya
ile ilgili bilgi ve farkindaligin gelistirilmesinde onlara yardimci olmaktir. Clinkii
tarih, sadece gegmisle ilgili degildir. Bayan Minkina-Milko, giiniimiiz ve
gecmisin anlasilmasiyla, 6grencilerimizi daha iyi bir gelecek i¢in hazirlamakta
oldugumuzu belirtti. Simdiki yasam, kiiresellesme ile karakterize edilmektedir.
Bu siirecin ana ozelligi, kiiltlirel cesitlilik ile goze ¢arpmaktadir. Boylece, oteki
hakkinda bir sey bilmemek, gerginlik i¢in bir temel olusturabilir. O nedenle,
Avrupa Konseyi’nin hedefi ikidir: (i) Catismali ve bazen de dramatik yonleri ile
de olsa, cesitlilik yoluyla zenginlesmis, ortak tarihsel ve kiiltiirel miras hakkinda
bilgileri gelistirmede 6grencilere yardim etme lizerine odaklanmakta ve (ii)
kiltiirel ¢esitliligi olan bir diinyay1 anlamak ve bu diinya i¢inde yasamak i¢in
ogrencilerin ihtiyact olan yetenek ve becerilerin, yani elestirel olarak diisiinme,
bir goriis noktasini dile getirme ve destekleme ve baska bir goriisii veya kiiltiirii
olanlar1 dinleme ve onlara saygi gosterme, kanit ve tartisma ile desteklenen
argiimanlar1 6ne siirme gibi becerilerin gelistirilmesini hedeflemektedir. Bunlara
ulagsmak icin, paylasilan degerlere saygi duymaya oldugu gibi, kiiltiirel ¢esitliligi
sunarken kullanilabilen ortak bir metodolojiye de, her zaman ihtiya¢ vardir.

Bayan Minkina-Milko, hepimizin, kiiltiirel agidan ¢esitlilik gésteren bir diinyada
yasadigini, o nedenle benzeri meydan okumalarla kars1 karsiya kaldigimizi
vurgulayarak, bu meydan okumalarin, ortak bir dava i¢in ortak bir zemin
yarattigin1 ve birlikte ¢alismanin 6nemli oldugunu sdyledi. Kibris’ta yapilan
daha oOnceki etkinliklerdeki basari, katilimcilarin destek ve geri-beslemeleri
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temelinde dikkatlice planlamanin ve Avrupa Konseyi, ogretmen sendikalari
(KTOEOS, KTOS, OELMEK, OLTEK ve POED) ve Tarihsel Diyalog ve
Arastirma Dernegi arasinda yapilan hazirliga yonelik beyin firtinasinin bir
sonucu oldugunu belirtti. Bayan Minkina-Milko, bilginin paylagilmasiyla, sadece
Kibris i¢in degil, ama diger iilkeler i¢in de, ¢ok ilging ve kullanigh bir sey
yaratilabilecegine isaret etti. Bu ¢alistaylarin istisnai oldugunu, ¢linkii ¢cok fazla
pratik olduklarin1 ve dogrudan dogruya 6grencilerin ve 6gretmenlerin ihtiyaglar
ile ilgili olduklarimi sozlerine ekledi. Calistaylar, ayrica Avrupa Konseyi
calistaylar icin tamamiyla yeni bir kavram olan ‘karma’ egitimci takimlarindan
olusmaktadir. Ug calistaydan her birini hazirlamak igin, Kibris’tan iki ve bir
baska Avrupa iilkesinden bir egitmen, farkli egitimsel baglamlardan bakis
acilarin1 paylasarak, Kibris’in kiiltiirel ve sosyal tarihini 6gretmede tarihsel
kaynaklarin kullanilmasi iizerine model ders planlar1 ve oneriler hazirlamak i¢in
cok calistilar. Bayan Minkina-Milko, konusmasini bitirirken, katilimcilara
katilimlar1 i¢in tesekkiir etti ve saka olarak da, c¢alistaylarin, o siralarda yer
almakta olan diinya futbol kupa sampiyonasi kadar ilging ve ¢ekici olmasinin,
katilanlarin bu kadar fazla sayida olmasiyla acik bir sekilde gosterilmis oldugunu
belirtti.

Bayan Minkina-Milko, daha sonra sozii, Dernegin biitlin y6netim kurulu
tiyelerini ve egitmenleri takdim eden, Tarihsel Diyalog ve Arastirma Dernegi
Baskam1 Bayan Hara Makriyanni’ye verdi. O da programin kisa bir ozeti,
calistaylarin icerigi ve doniisiimlii stireci hakkinda bilgiler verdi.
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KISIM II: CALISTAYLAR






GIRIS

Toplu oturum ardindan, Kibris’in kiiltlirel ve sosyal tarihini 6gretirken tarihsel
kaynaklarin kullanilmasi konulu etkilesimli calistaylar yer aldi. Bu calistaylar,
katilimcilarin dontisimlii olarak her ii¢ calistaya da katilabilecekleri sekilde
hazirlanmist1. Ug farkli mekanda yapildi: Ledra Palace, JW Fulbright Merkezi ve
Goethe Enstitiisii ve her bir calistay, {i¢ egitmen tarafindan canlandirildr: Iki
Kibrish (bir Kibrisli Rum ve bir Kibrishi Tiirk) ve Avrupa Konseyi iiyesi bir
baska devletten bir kisi. Kibrishh Rum ve Kibrishh Tirk yazmanlar, her bir
calistayda gorev yapti. Calistaylar, ti¢ farkli konuyu isleyen birimler iizerinde
odaklanmisti:

1. “Tarih boyunca ¢ocukluk konusunu o6gretirken, tarihsel kaynaklarin
kullanilmas1 — 19. ve 20. yiizyillarda Kibris’taki madenlerde ¢ocuk
emegi’’;

2. “Sosyal ve kiiltiirel tarihi Ogretirken Kibris’t ziyaret etmis olan
seyyahlar tarafindan yaratilmis olan kaynaklarin kullanilmasi — 19.
ylizyildaki Kibris pazar yerlerinden s6z eden seyyahlar”;

3. “Kibris tarthinde kadinlarin roliinii sunarken, tarihsel kaynaklarin
kullanilmasi: 19. ve 20. yiizyildaki Kibris diglin geleneginde
kadinlar”.

Her iki taraftan gelen katilimeilar birlikte ¢alistilar ve kendi ilgi alanlarina gore,
egitmenlerin model ders planlar1 araciligiyla sunduklar fikirler ve genis bir
kaynaklar seckisinden yararlanarak, ders planlar1 hazirladilar. Bu kaynaklar,
Tarihsel Diyalog ve Arastirma Dernegi ve Avrupa Konseyi’nin isbirligi ile
egitmenler tarafindan calistaylarin ihtiyacina gore uyarlandi.

Cahistaylarin orgiitsel yapisi

Calistaylarda canlandirict olarak {ic egitmen gorev aldi ve Ingilizce dili
kullanildi; gruplarda Rumca ve Tiirk¢e ceviri saglandi. Her oturumda, bir
egitmenler takimi, her konu iizerinde farkli kaynaklar (fotograflar, metinler,
stirler, yemek tarifleri, sarki sozleri, resimler, elbiseler vd) kullanarak
caligmalarini sundular. Bu giriste sunlar vardi: Kibris’in sosyal ve kiiltiirel tarihi
hakkindaki kaynaklarin simiftaki uygulamaya nasil katilabilecegini gosteren bir
ders plani, ayrica ogrencilerin bilgi ve becerilerini degerlendirmede 6gretmene
yardimci olacak ve oOgrenciler i¢in hazirlanmig sorular ve gorevler. Bu kisim
yaklasik 30 dakika siirdii. Daha sonra, biitlin katilimcilara her bir konu {izerinde
benzer kaynaklar verildi ve kendi ders planlarin1 hazirlamalari istendi. Bu kisim
da yaklasitk 60 dakika siirdii ve katilimcilar, kaynaklar1 se¢ip kullanarak,
asagidaki hususlar i¢in uygun bilgiler sagladilar.
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Yas grubu;

Dersin baghgi;

Ders miifredata nasil uyar;
Hangi kaynaklar kullanilacak;
Kaynaklar nasil kullanilacak;
Sorulardan bir/iki 6rnek;
Yanitlar nasil degerlendirilecek.

ok wbh =

Biitiin katilimcilarin  ¢alistaylarin - konular1 ile 1ilgili kendi kaynaklarim
getirmeleri istendiginden, bu kaynaklar, ayrica gelecekte pedagojik malzeme seti
olarak da kullanilabilirlik agisindan incelendi. Katilimeilarin grup ¢alismasinin
sonuglart sunuldu ve son 30 dakika i¢inde, diger katilimcilar tarafindan kisaca
yorumlandi. Katilimcilar, ¢alistaylar boyunca degerli malzemeler elde ettiler ve
Kibris’in kiiltiirel ve sosyal tarihini 6gretmede tarihsel kaynaklarin kullanilmasi
konusunda belli yas gruplar icin yaratic1 fikirler gelistirdiler. Her ¢alistayin
sonunda, katilimcilara siire taninarak, bir degerlendirme formasini doldurmalari
ve buraya hem elestirilerini, hem de gelecek icin pratik onerilerini kaydetmeleri
istendi. Model ders planlarinin ayrintili bir tanimlamasi, gorevler ve sorular,
se¢ilmis kaynaklar ve katilimcilarin ders planlari seklindeki katkisi, II. Kisimda
sunuldu: Ders planlari, Sorular ve Gorevler. Genel yazmanlar ve calistay
yazmanlar1 tarafindan hazirlanan, her ¢alistay sirasinda yapilmis etkinliklerin bir
Ozeti, asagida verilmistir.

Genel durum ve deneyim

“Tarih boyunca c¢ocukluk konusunu ogretirken, tarihsel kaynaklarin
kullanilmasi — 19. ve 20. yiizyilllarda Kibris’taki madenlerde ¢ocuk emegi”
konulu 1. Cahstay

Yazmanlar:
Bayan Rena HOPLARU
Bay Ragip OZTUCCAR

Egitmenler:

Bayan Luisa DE BIVAR BLACK
Dr Dilek LATIF

Bay Marios EPAMINONDAS

Canlandiricilar, kendilerini tanittilar, katilimcilar1 selamladilar ve 6gretmenlerin
lic gruba ayrilmasmm istediler: Ilkokul (8-11 yasindaki ¢ocuklar hedef alindi):
Ortaokul (12-14 yasindaki cocuklar hedef alindi) ve Lise (15-17 yasindaki
cocuklar hedef alindi). Bay Marios Epaminondas, ilkokul ¢ocuklar1 i¢in ders
planlari, gorevler ve etkinliklerle birlikte, konuyu takdim etti: “20. yilizyilda
Kibris’taki madenlerde ¢ocuk emegi”; Bayan Luisa De Bivar Black (ortaokul
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cocuklart i¢in) ve Dr Dilek Latif (lise ¢ocuklar1 i¢in). Hepsinde ortak odak
noktasi suydu: “Kibrish ¢alisan ¢ocuklarin ortak gegmisi”.

Bay Epaminondas, ¢alistaymn amacinin, 20. ylizyilin ortasinda Kibris’in ¢alisan
cocuklarinin 6zel durumu hakkinda, ¢ocuk emegi ile ilgili konular1 arastirarak
bilgi edilmek oldugunu anlatti. ki konu iizerine odaklanacaklarini soyledi:
“Paraya kars1 egitim’ ve ‘Bir ailede ¢ocuklarin rolii’. Bayan De Bivar Black ve
Dr Latif, degisim, siireklilik ve ¢cok yonliiliik konularini arastirma yoluyla, sosyal
dinamikler hakkinda bilgi edinmenin 6nemini vurguladilar. Her {i¢ canlandirici
da, kendi ders planlarini, calistaydaki gorevler ve etkinlikleri sunmak i¢in ayni
metodolojiyi kullandilar, yani bir 1sindirma etkinligi, kaynak analizi (metinsel ve
gorsel kaynaklar) ve grup calismasi/tartismasi. Canlandiricilar, ayrica, genis bir
etkinlikler dizisi sundular ve egitimcilerin kendi smiflarinda kolayca
uyarlayabilecekleri bircok 6gretim yontemleri 6nerdiler. Sunumlar boyunca, ii¢
egitmen de bir tarih dersi i¢in sorulmus sorular ve planlanmis etkinliklerin
dogrudan dogruya ogrencilerin elde edebilecekleri kaynaklarla ilgili olmasi
gerektigine isaret ettiler. Buna ek olarak, ¢ocuklarin, kendilerine verilmis olan
sorular1 yanitlamak {izere, en uygun kaynaklari nasil sececeklerini 6grenmeleri
icin egitilmeye ihtiyaclar1 vardir. Bunun da Otesinde, ders planlari, konunun
genel anlayisini ortaya koyan sorularla baglamalidir ve daha sonra, 6grencilerin
elestirel ve yaratici diisiinmesini tesvik edecek ucu acik sorulara gegilir.

Bay Epaminondas, eldeki kaynaklar1 ve iki odak sorusunu sundu: ‘Madenlerde
calismanin yararlar1 neydi?’ ve ‘Madenciler ne tiir zorluklarla karsilagsmislardi?’
Bunu daha da aciklamak icin, 6grencilerin fikir 6ne stirmelerini gelistirmeyi
amagclayan bir baska etkinligi sundu. Katilimecilar, ikili gruplar halinde ¢alisarak,
iki madenci arasinda bir diyalog olusturmaliydilar — bir tanesi zor durumdan
sikayet ederken, 0teki ona cesaret verecekti. Daha sonra, Bayan De Bivar Black,
su gorevleri vererek, ortaokul 6grencileri icin gereken genel bilgiyi olusturdu:
‘Kendi kaynaklarinizi arayiniz, madenlerdeki cocuklarin yaptiklar1 6zel
etkinlikleri, yerine getirdikleri isleri ve bunlarin yapildigr yerleri bulup,
listeleyiniz’. Dr Latif, sunumunda Kibris’ta ¢ocuk emeginin yasal yonlerine
degindi ve 20. ylizyilda Kibris toplumundaki kiiltiir ve degerler hakkinda lise
ogrencilerine sorulacak bazi sorular1 ve gorevleri sundu. Sunumunun sonunda,
asagidaki sorular1 sordu: ‘Neden sadece bir yasanin var olmasi ve sirf cocuk
emegini yasaklanmasi, ¢ocuklarin calismayacaginin garantisi olamaz?’ ve ‘Bu
bilgi, bize, 20. yiizy1l ortasindaki Kibris toplumu hakkinda ne sdylemektedir?’

Egitmenlerin sunumlarindan sonra, Bayan De Bivar Black, calistayin ikinci
amacin hayata gecirmek tizere devam etti. Katilimcilara, eldeki kaynaklarla
calisma olanag1 verildi ve kendi ders planlarini hazirlamalar1 istendi. Yazili ve
gorsel kaynaklarin basilmis se¢me bir listesi katilimcilara dagitildi ve yaklasik
20 dakika gruplar halinde calistilar. Egitmenler her grubu dolastilar ve
tartismalar1 kolaylastirdilar ve ders planinin nasil yapilandirilabilecegine iliskin
oOneriler, fikirler ve daha fazla meydan okuyucu sorular sundular. Calistaylar, her
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gruptan bir temsilcinin, grubun kendi ders planlari i¢in hazirladiklar1 gorevler,
etkinlikler ve fikirleri sunmasiyla sona erdi.

“Sosyal ve Kkiiltiirel tarihi o6gretirken, Kibris’1 ziyaret etmis olan seyyahlar
tarafindan yaratilmis olan kaynaklarin kullamlmasi: 19. yiizyildaki Kibris
pazar yerlerinden soz eden seyyahlar” konulu 2. Cahstay

Yazmanlar:
Bayan Effi YUANNU
Bayan Tugba YURUN

Egitmenler:

Bay Brian CARVELL
Bay Mete OGUZ

Dr Stavrula FILIPPU

Calistay, canlandiricilarin kendilerini katilimcilara taksim etmeleriyle basladi.
Bay Brian Carvell, dnce, giiniimiiz diinyasinda ve 6zellikle Kibris’ta ortak zemin
ve degerler yaninda, kiiltiirel ¢esitlilik aramanin 6nemini vurguladi.
Ogretmenlerin, ayiric1 ¢izginin her iki yaninda da aym kaynaklar1 kullanmaya
odaklanmalar1 gerektigini sOyledi. Daha sonra, calistaylarin yapisini anlatti ve
ileride smiflarda kullanilmak tizere tarih ders planlarini hazirlamak olan ana
hedefi belirledi. Dr Stavrula Filippu, calistay icin secilen kaynaklarin bir 6zetini
sundu. Yazili kaynaklar, katilimcilara ¢ogaltilmig olarak dagitilirken, resimler de
masalarin {lizerine yerlestirildi. Canlandiricilar, bu kaynaklar temelinde,
ogretmenlerin 6grenciler i¢in kullanabilecekleri baz1 etkinlikler 6nerdi ve bazi
gorevler ve etkinlikler, asagidaki hedef gruplarma gore ayrildi: Ilkokullar
(8-11 yas); ortaokullar (12-14 yas) ve liseler (15-17 yas). Daha sonra,
ogretmenlere, kendi ders planlarin1 yapmay1 mu tercih ederler, ya da bazi yol
gosterici ¢izgiler mi verilsin sorulart soruldu. Katilimeilar, ikincisini segtiler ve
Bay Carvell, “Kibris’ta pazar yerleri” konusunu agiklayarak, ortaokullar i¢in bir
ders plan1 6rnegi sundu: Hedefler ve 6grenmenin verileri, arastirma sorusu, giris,
1sinma etkinligi, toplu oturum, grup caligmasi, sonug¢ ve rapor ve gruplardan
geri-besleme.

Bu sunumlardan sonra, 6gretmenler, ii¢ grup olusturdular: Ilkokul, ortaokul ve
lise. Yukaridaki yol gosterici cizgilere paralel olarak, cesitli toplumlardan
katilimcilar, daha sonra 6teki katilimcilara sunulacak olan kaynaklari segcme ve
ders planini olusturma siirecine katildilar. Grup calismasi, verilen kaynaklarin
okunmasi ile basladi. Baz1 durumlarda, is boliimii yapilip, her bir katilimei, ayri
bir kaynag1 okudu ve daha sonra gruptaki diger kisilere bunu takdim etti. Bagka
durumlarda da, okuma ve biitiin kaynaklari takdim gorevleri, 6gretmenlerden biri
tarafindan istlenildi ve bir bagka 6gretmen de, fikirleri kagida kaydederken, iki
ogretmen de bunlar1 takdim etti.
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Zamanin ¢ogu, kaynaklarin secimine ayrildi. Ogretmenler, kaynagin igerigini ve
neden secilmesi gerektigini tartistilar. Ayrica, ayrimin her iki tarafinda tarih
dersinde ne 0gretildigi konusunda da bilgi alis-verisi yapildi. Secilen kaynaklarin
birbiriyle baglantili olmas1 konusuna bircok defalar isaret edildi. Ornegin,
kullanilan bir resim, secilmis yazili metin ile ilgili olmaliydi. Kaynaklar
secildikten sonra, ne tiir etkinlikler yapilabilecegi konusunda bir beyin firtinasi
yapildi. Bircok 6gretmen, miifredat dis1 etkinliklere agirlik verdi ve eski pazar
yerleri ve super marketlerin ziyaret edilmesini Onerdiler; bdylece O6grenciler
geemis ile bugiinii kiyaslayabileceklerdi. Diger ogretmenler, bu konunun,
matematik veya dil gibi baska derslerde nasil kullanilabilecegi iizerinde
durdular. Fiyatlar ve indirimler, bir matematik dersinin temeli olabildigi gibi,
pazar yerindeki halk tarafindan kullanilan fiiller ve fiil tiirevleri de bir dil dersi
icin miikkemmel bir kaynak olabilirdi. Ortaokul 6gretmenleri, bir kentteki pazar
yerinin sosyal ve ekonomik Onemi lizerinde 6zel ilgi gosterdiler. O nedenle,
pazar yerini, mallarin pazar yerine taginmasi ile iliskilendirdiler ve Lefkosa’daki
pazarlar, kapilar ve tren istasyonu arasindaki iliskileri arastirdilar.

Ogretmenler, resimleri incelerken de, pazarlara giden insanlarin ¢ok farkli
insanlar olmasindan hayrete diistiiler. Pazar yerinde ¢ok kiiltlirliiliiglin asikar
olduguna isaret ettiler ve bu egilimin cok eskilere gittigini ve bunun sinifta
tizerinde durulabilecek olmasi gereken bir sey oldugunu vurguladilar. Bu fark
edis, 0grencilerin, farkl kiiltiirel ge¢misleri olan insanlarin, pazar yerlerinde bir
araya gelerek, baris i¢inde birlikte caligmalarini nasil anlamalar1 gerektigi
konusunda canli bir tartismaya yol acti. Bir katilimciin yorumladig: gibi, ana
ilgi noktas1 ticaret yapma (satis ve alis) idi. Calistay, c¢ogu kez, hem
canlandiricilar tarafindan verilen ders plami kilavuzlugunda, hem de verilen
yanitlar 151g1nda her grubun kendi sunumunu yapmast ile son buldu.
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“Kibris tarihinde kadinlarin roliinii sunarken, tarihsel kaynaklarin
kullanilmasi: 19. ve 20. yiizyilldaki Kibris diigiin geleneginde kadinlar”
konulu 3. Cahstay

Yazmanlar:
Bayan Hristina KAULLA
Bay Mustafa TUNCBILEK

Egitmenler:

Bay John HAMER

Bay Dervis COMUNOGLU
Bayan Zaharula MALAS

Calistaymn basinda, Bay John Hamer kendini ve kendisiyle birlikte olan
canlandiricilar Bay Dervis Comunoglu ve Bayan Zaharulla Malas’1 katilimcilara
takdim etti. Daha sonra, kisaca ¢alistayin yapisim1 tanimladi ve simifta
kullanilabilecek ders planlarin1 hazirlamak olan ana amaci belirledi. Bay Hamer,
daha sonra ortaokul (10-14 yas) 6grencileri i¢in 6rnek bir ders planini anlatti.
Ders plani, 6nceden basilmis olarak katilimcilara dagitilmis bulunuyordu ve yine
onceden katilimcilara dagitilmis olan ¢esitli kaynaklara (yazili kaynaklar,
fotograflar, resimler vd) dayanmaktaydi. Ders planinin, o6grencilerin bas
edebilecekleri konular/sorunlarla yapilandirilmis  bir sekilde hazirlanmig
oldugunu soyledi. Dersin 6grenme hedefleri, 6grencilerin kaynaklardan bilgi
cikarabilme ve tanimlama ile agiklama arasindaki farki saptama ve ¢oziim i¢in
oneriler yapabilme olacakti. Bay Hamer’in onerdigi ders plani temelinde, Bay
Comunoglu ve Bayan Malas, siniflarda yapilabilecek sorular ve gorevleri
sundular. Bayan Malas, once, lise O0grencileri (14-17 yas) i¢in bazi etkinlikleri
sundu ve daha sonra Bay Comunoglu, ilkokul (8-11 yal) i¢in baz1 etkinlikleri
anlattl. Sunumu, 6gretmenlerin aktif katilimi ile bir kina yakma adeti gosterisini
de igcermekteydi.

Canlandiricilarin sunumlarindan sonra, katilimcilarin, ii¢ grup olusturmalar1 ve
eldeki kaynaklar temelinde, kendi Ogrencilerinin yas gruplari, yani ilkokul,
ortaokul ve lise i¢in gorevler ve sorular hazirlamalari istendi. Uretilen ders plani,
katilimcilara daha once dagitilmis olan kaynaklar temelinde olmaliydi. Ayrica
ogretmenler tarafindan getirilmis olan bagka kaynaklar da kullanilabilirdi.
Bundan sonra, her gruba, kendi ders planlarini, lizerine yazmalar1 i¢in saydam
kagitlar verildi. Yaklasik 30 dakika i¢inde, katilimcilar, yukarida deginilen
sorulara yanit aramak iizere, tartismalar ve aytismalarda bulundular. Gruplarin
cogunlugunda tartisma konusu, giincel sorulardi, yani ders planinin baghgi veya
kullanilan kaynaklar. Boyle olmakla beraber, bir grupta katilimcilar,
tartismalarma, calistayin iceriginin aslinda tarih mi, yoksa etnografyanmn bir
kismi m1 ve her iki alan arasindaki sinirin ne oldugu sorularini tartismayla
bagladilar. Tarih 6gretiminde ele alinan her konunun, sosyal ve siyasal olaylarla
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iliskilendirilmesi gerektigini one siirdiiler. Katilimcilar, daha ¢ok, bir smifta
istenen sonuca ulagsmak i¢in, ders planlarina dahil edilecek olan kaynaklar ve
uygulanan etkinlikler iizerine tartistilar. Ogretmenler, yazili kaynaklar1 daha az
kullanirken, resimleri ve tablolar1 daha ¢ok kullandilar. Katilimeilar, kaynaklarin
se¢cimi tamamlandifi zaman, onerilmesi gereken etkinliklerin tiirlinii tartistilar.
Onerilen etkinlikler, simif baglaminda yapilabilecekler olup, resim ve tablolardan
bilgi ¢ikarmak iistiineydi. Ilkokul dgretmenleri, daha ¢ok diigiin geleneklerinin
anlattmi ve Kibrish Rum ve Kibrish Tiirk diiglin gelenekleri arasindaki
kiyaslama iizerinde odaklanirken, ortaokul oOgretmenleri daha cok tarihsel
sorunlar lizerinde odaklandilar. Ortaokul 6gretmenleri, 6grencilerine sorduklari
sorularda, diigiin gelenekleri hakkindaki bulgular1 temelinde Kibris’in gelecegi
hakkinda bir hipotez 6nermelerini istediler. Bunun tersine, lise 6gretmenleri de,
diiglin geleneklerinin sosyal igerigi ve kaynaklardan cikarilabilecek olan 19.
ylizyll Kibris toplumunun sosyal yapist hakkinda bilgi toplama {iizerine
odaklandilar.

Calistaymn sonunda, her lic grup da, geriye kalan katilimcilara kendi ders
planlarini takdim ettiler. Gruplarin ¢ogu, basta sorulmus olan sorulara basarili bir
sekilde hitap eden gergekei ders planlar ile ortaya ¢ikmayi becerdiler. Bundan
bagka, 6gretmenler, ayirimin her iki tarafindan kaynaklarin kendilerine hizmet
edecek sekilde hazir olmasi gerektigini vurguladilar. Bay Hamer, son olarak, ¢ok
kiiltlirlii toplumlarda bilgi ve anlayis ihtiyacini vurgulayarak, calistayr kisaca
Ozetledi. Bilgi, anlayisi tesvik ettiginden bu toplumlar hakkinda bilgi
edinilmesinin kaginilmaz oldugunu soyledi.

KAPANISTAKI TOPLU OTURUM

Calistaylarin son giiniinde, oturumlar ayni yerlerde devam etti. Kapanistaki toplu
oturum, Ledra Palace’ta yer aldi. Oturum baskanligini, Avrupa Konseyi, Tarih
Egitimi Bolimi Yoneticisi Bayan Tatiana Minkina-Milko yapti ve oturuma
biitiin egitmenler, ¢alistay katilimcilari, calistay yazmanlar: ve genel yazmanlar
katildi. Toplu oturum, genel yazmanlar tarafindan egitim konulu bu olaymn
biitiini  hakkinda bir degerlendirme ile basladi. Bayan Minkina-Milko,
calistaylarin yogun gectigini ve yapilan calismanin ¢ok Onemli oldugunu
belirterek sozlerine basladi. Daha da oOnemlisi, yapilan, onerileri, sorulari,
fikirleri, elestirileri ve bilgileri, ileriye dogru yolu saglayacak olan katilimcilarla
yapilmis bir diyalogtu. Daha sonra sozii genel yazmanlara verdi. Ilk sunumu
yapan Bayan Mehves Beyidoglu, katilimcilari, ¢alistaylar sirasinda yer almis
olan biitlin etkinliklere geri gotiirerek, calistaylarin igerigine ve egitmenlerin
katkisina 6zel bir dikkat ¢ekti.’® Bu genel bakistan sonra, Bayan Hara
Makriyanni, katilimeilarin ilgisine odaklandi ve onlarin goézlemleri ile
yorumlarinin bir 6zetini verdi.

3% 9-10 Haziran 2006 tarihlerindeki calistaylarin zeti igin , liitfen daha 6nceki béliimlere bakiniz.
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Hemen hemen biitiin katilimcilar, egitmenler ve yerli orgiitleyiciler tarafindan
yapilan ¢alisma yaninda, yapilan hazirlik ve gosterilen bagliligi cok takdir ettiler.
Cok olumlu izlenimler ve tesvik edici geri besleme, 2003’ten beri Kibris’ta
yapilmis olan Avrupa Konseyi’nin biitiin egitim konulu etkinliklerinde Tarihsel
Diyalog ve Arastirma Dernegi tarafindan yapilmis olan yazili
degerlendirmelerdeki  bulgularla ~ uyumludur.  Bunlarda, katilimcilarin
calistaylarla ilgili degerlendirmeleri genel olarak ¢cok olumlu (biitiin ortalamalar,
Likert’in 1-5 6l¢egine gore 4’iin lizerinde) idi.

Bununla beraber, katilimcilarin geri beslemelerine daha derin bir bakisla
bakacak olursak, belli alanlarda, daha da gelismenin olmasinin iyi karsilanacagi
ortaya ¢ikmistir. Ornegin bazi katilimeilar, ¢alistaylarin daha cok ikinci giiniinde
kendilerini daha emin hissettiklerini ve ¢alismak icin daha motive edilmis
olduklarint belirttiler. Cok az katilimci da, ne olup bittigini kavramak ve
tartismak i¢in daha fazla zamana ihtiya¢c oldugunu hissettiler. Bazilari, her
calistayin baslangicinda ¢ok fazla bilgi verildigi inancindaydilar. Daha bagskalar
ise, bir kismi1 kendi ana dillerinde olmadig1 i¢in okunmasi ¢ok zor olan birgok
kaynak bulunduguna inandiklarini belirttiler. Cogu kez, bu nedenle, kendileri
icin okunmasi, kavranmasi, baska grup iiyeleriyle beyin firtinas1 yapilmasi,
tartisilmasi, yazilmasi ve sonunda biitiin katilimcilara yazili Oneriler olarak
sunulmasi ¢ok zor olmaktadir. Bazi katilimcilar da, sadece katilimcilarin
egitmenleri anlamasi i¢in degil, ayrica kaynaklari okumada kendilerine yardim
etmek i¢in, daha da 6nemlisi, kendi goriis noktalarini ¢evirmek ve gruplar i¢inde
ve gruplar arasinda fikir degis-tokusunu kolaylastirmak icin, daha fazla
cevirmene ithtiya¢ duyuldugunu dile getirdiler. Bazi katilimcilar ise,
kolaylastiricilarin rolii ve katilimcilar arasinda daha verimli bir etkilesim
saglamak icin onlarin neler yapabileceklerine lizerine odaklandilar.

Calistaylardan birindeki katilimcilar, hedeflerin daha agik bir sekilde
tanimlanmasina ihtiya¢ duyuldugunu belirttiler. Ayrica kaynaklardan 6§renme
ve kaynaklarla 6gretme, belli kaynaklarin se¢ilmesi ve bunlarin tizerinde duran
gerekcgenin teorik nedenlerin agiklanmasma da ihtiya¢ vardir. Katilimcilardan
biri, teorik bir arka planin olup olmadigini ve varsa bunun ne oldugunu sordu.
Kendi grup caligmalarinin niteligi hakkinda yorum yaparken, bazi katilimcilarin
kendi tarihsel meraklar1 ve bilgileri ile kapilip gittiklerini ve bunun sonunda,
tarihsel becerileri ve kavramlarin nasi/ ilerletilecegi ile ilgili ¢ocuklar igin 6zel
etkinlikler iizerine odaklanmak yerine, tarih¢iler i¢in ders planlari hazirlama
noktasia geldiklerini belirttiler. Bazi1 katilimcilar da, degisik gorlis noktalarin
dile getirerek, calistaylarin tstii kapali hedeflerinin ne oldugunu diisiindiiler:
Insanlar1 bir araya getirmek, paylasilmis tarihleri takdim etmek, model ders
planlarin1 vermek, yeni kaynaklarla yiizlesmek, belli fikirler temelinde
tartismalar baglatmak veya kendi ders malzemelerini tiretmek.
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Bagkalar1, 6zellikle katilimcilarin kendi malzemelerini yaratmalar1 istenmeden
once, tartisma i¢in daha fazla zamanin olmasi halinde, daha da 1yi bir etkilesimin
olabilecegini belirttiler. Bu noktada, baz1 katilimcilar, egitmenlerin,
katilimcilarin kendi yeteneklerini yenilemede yardimei olurken daha fazla destek
vermelerini Onerdiler. Ogretimlerini isbirliginin yer aldig1 ydntemler iizerine
kurmaly, ilgilerini odaklayarak, var olan sinirli zamani ve katilimcilarin bilgisini
en iyi sekilde kullanmalidirlar. Bir baska deyisle, calistaymn ilk ve ikinci
kisimlar1 sirasinda, kaynaklar1 ¢ok yonli bir sekilde nasil okumalari, kaynaklari
nasil sorgulayip yorumlamalar1 gerektigi ve daha sonra 6grenciler i¢in gorevlerin
hazirlanmasina gecilmesi gibi elle tutulur etkinliklerle baslayarak, yapilacak
daha fazla etkilesimli bir takdimi takdir edeceklerini dile getirdiler. Bu noktayla
ilgili olarak, baz1 katilimcilar, gruplarin olusturulmasinin katilimcilara
birakilmamasi gerektigini, ama cesitli diizeyler ve toplumlardan 6gretmenler
arasindaki etkilesimi tesvik etmek iizere bunun Orgiitlenme sorumlulugunu
egitimciler almaliydi goriisiinii belirttiler. Katilimcilar, bunu yapmanin, sinirh
sayidaki c¢evirmenler yiiziinden zor oldugunu vurgulayarak, egitmenlerin
katilimeilari, grup iiyeleri arasinda miimkiin olan en iyi iletisimi kolaylastirmak
icin farkli sekilde gruplasmaya c¢agirmalarint onerdiler. Bir katilimei, sinirh
zaman ve sunulan kaynaklarin fazla sayida olmasi yliziinden asir1 genellemelerin
ve/veya asir1 basitlestirmelerin tehlikesine kars1 uyardi. Istenilen gérev (ders
planlarini, sorular1 ve gorevleri tartigmak ve hazirlamak), cok zor, ama yapilmasi
gereken bir seydir. Sadece kaynaklarin ylizeysel bir incelenmesi ve farkh
kaynaklara dayali bir karsilikli inceleme veya “ilicgenleme” olmadan sonuglara
ulasmaya yol acabilecekti. Benzer sekilde, bazi katilimcilar, egitmenlerin
sonuglarin nasil olmas1 ve sonuglara nasil ulasilacagi, 6grencilere vermeden 6nce
kaynaklarin giivenilirligi ve gecerliligi konularinda nasil davranilacagini
kendilerinin 6grenmesi gerektiginin farkinda olmalarini belirlediler. Katilimcilar,
bu konularin icerdigi zorluklar bilerek, 6grencilerin tarih anlayisim gelistirmek
icin bir smftaki siki zaman kisitlamalar1 i¢inde, hazirligin dikkatlice

yapilandirilmasinin nasil olacagi konusunda daha fazla egitime olan ihtiyaca
dikkat ¢ektiler.

Genel olarak, katilimcilar, ana ihtiyaglar1 olan, yani simiflarda Kibris’in
tarthinden alinmis belli olaylar1 kullanmak i¢in, Avrupa Konseyi’nin daha
onceki calistaylarinda kazanilmis olan beceri ve bilgilerin kullanilmasi ile ilgili
memnuniyetlerinin saglandigim dile getirdiler.”” Ayrica, Avrupa Konseyi ile
devam etmekte olan isbirligi icin ve kendi ilgilerinin, fikirlerinin ve isteklerinin
saygiyla karsilandigi icin memnuniyetlerini de dile getirdiler.*’ Tarihsel Diyalog
ve Arastirma Dernegi, Dernegin halihazirdaki etkinliklerine, amaglarma ve
hedeflerine gittik¢e artan bir ilgi gosteren yeni liyeler kaydetmistir. Yeni gelenler

% Bkz., 6rnegin: Avrupa Konseyi, 2004 de Kibris 'ta Yapilan Avrupa Konseyi Calismalarinin Raporlar,
DGIV/EDU/HIST (2004) 02, ayrica “Tarih ogretim ve ogreniminde kaynaklarin kullaniimasi” konulu
Calistaylarin Raporu”, 2005.

%02003’den beri seminerlere katilan kisilerin profili igin Ek II’ye bakiniz.
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ve ilk defa etkinlige katilanlar, ¢alistaylar sirasinda sunulan 6grenme olanaklar1
hakkinda ¢ok olumlu yorumlarda bulundular. Katilimcilar ile ¢alistaylar
sirasinda ve caligtaylar arasinda yapilan tartismalarda, ¢ogu kisinin, verilen hem
malzemeyi, hem de fikirleri kendi ders planlari i¢in yararhi ve kullanigh buldugu
ortaya ¢ikmistir.

Dernegin var olan tiiyeleri, ayrica hem metodolojik ve teorik fikirleri, hem de
daha oOnceki calistaylar sirasinda saglanan malzemeleri, kendi Ogretimlerinde
kullanmakta olduklarini onayladilar. Buna ek olarak, yazili degerlendirmenin de
gosterdigi gibi,*' hemen hemen biitiin katilimeilar, ¢alistaylarin 6rgiitlenmesini
ve bunlarin, biri Avrupa Konseyi liyesi bir bagka iilkeden ve ikisinin Kibris’tan
(bir Kibrish Rum ve bir Kibrishh Tirk) ii¢ egitmen tarafindan hazirlanip
canlandirilmis olmasi olgusunu da ¢ok takdir ettiler. Dahasi, hemen hemen biitiin
katilimeilar, saglanan kaynaklarin sayis1 ve cesitliligini takdir ettiler ve ayiric
cizginin her iki yanindan cesitli toplumlardan gelmis meslektaslari ile bu kadar
cok fikir ve ders planini alabilip, degis-tokus yapabildikleri i¢in kendilerini
imtiyazl hissettiklerini yazdilar. Daha da 6nemlisi, bir¢ok katilimei, daha birgok
calistayin gelecekte yapilmasini bekleyeceklerini dile getirdiler.

Bayan Minkina-Milko, ayrintili anlatimlar1 ve analizleri i¢in genel yazmanlara
tesekkiir etti ve gelecekteki adimlarla ilgili 6nerilerini biiyiik bir istekle paylasan
katilimcilara sozii verdi. Bir katilimei, bundan sonraki adimlarin ne olacagini ve
nasil ilerlenecegini sordu. Teorik tartismalardan pratik adimlara, metodoloji
tizerine calistaylardan pratik egitim malzemesine dogru gitmeye ihtiyacimiz
oldugunu soyledi. Tartismanin ana ¢izgileri soyleydi:

o Miifettisler, Kibris’in kiiltiirel ve sosyal tarihini Ogretirken, kiiltiirel
cesitlilik ve ortak zeminin nasil yansitilmasi 6grenmek icin bu tiir
calistaylara katilmis olmaliydilar ve Ogrencilerin kendi becerilerini
gelistirmeleri ve bilgilerini daha da artirmalari i¢in 6gretmenlere yardim
etmeliydiler. Burada olmamalarinin nedeni arastirilmalidir; katilmamalari,
ogretim ve oOgrenimde, Ogretmen egitiminin ilerletilmesi icin genel
cabalar i¢inde iiziintii veren bir husustur.

o Simdiki calistaylarin gostermis oldugu sey, demokratik siiregler, agik
fikirlilik, 1gbirligi ve karsilikli anlayisin, ayirici ¢izginin her iki yaninda
tarth 6gretim ve 6greniminde anahtar unsurlar oldugudur.

o Calistaylarda tretilen ders planlari, gorevler ve sorular, siifta ¢gocuklarla
birlikte denenmelidir. Bu, 6grencilerimize en iyi nasil yardim edebiliriz
sorusuna bakmanin en etkin yolu olacaktir.

*I Anket formlaria dayanan ¢alistaylarin degerlendirilmesi igin Ek II’ye bakiniz.
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o Egitimciler, bu {lkenin mimarlanidir. Kibris’in, ‘6teki’nin kabul
edilmesine ve gelecek i¢in birlikte c¢alismaya istekli olan tarih
ogretmenlerine ihtiyaci vardir.

e Daha 6nceki deneyimin de gosterdigi gibi, simdikine benzer calistaylarda
sunulan fikirler ve malzeme, siniflarda kolayca uygulanabilir ve siirekli
fikir degis-tokusu ve her iki taraftaki 6gretmenlerin ag kurup temasin
stireklilestirilmesi ile daha da zenginlestirilebilir. Bu alanda, Tarihsel
Diyalog ve Arastirma Dernegi’nin yapacagi ¢ok sey vardir.

Bayan Minkina-Milko, daha sonra sozili alarak, yine bir¢cok insanin katildigi ve
sevkle calistig1 i¢in, seminer ve ¢alistaylarin ger¢ekten de basarili oldugunu
sOyledi. Katilanlarin, daha fazla etkilesim, fikir degis-tokusu ve egitmenler
tarafindan egitmenler icin {Uretilmis kullanigli yardimer egitim malzemesi
vurgusuyla, daha ¢ok is yapmak istemeleri asikardi. Calistaylarin basarili
olmasinin nedeni, genis bir hazirlik ¢aligmasi yapilmis olmasindandi ve buna da
Tarihsel Diyalog ve Arastirma Dernegi ve biitiin Kibrisli 6gretmen sendikalari
(OLTEK, POED, KTOEOS, KTOS, OELMEK) ve biitiin katilimcilar da dnemli
katkilarda bulunmuslardir. Bayan Minkina-Milko, Tarihsel Diyalog ve Arastirma
Dernegi’nin, biitiin toplumlardan egitimcileri biraraya getirerek, isbirligi
yapilmasinda ve Ekim 2001’de Bakanlar Komitesi tarafindan kabul edilen 21.
ylzy1l Avrupasinda tarih egitimi konusundaki Tavsiye Karar1 Rec(2001)15°e
yansiyan, tarih egitimi ile ilgili Avrupa Konseyi’nin genel siyasetine uygun
yaklagimlarin uygulanmasinda yasamsal bir bag oldugunu belirtti.

Daha sonra, egitmenleri kirsliye c¢agirarak, katilanlarla birkag sozii
paylasmalarini istedi. Egitmenler, katilimcilara ve orgiitleyicilere tesekkiir ettiler
ve Kibris’ta tarih egitimi hakkinda yapilan c¢alismaya katkida bulunma
olanaginin kendilerine verilmis olmasindan miitesekkir olduklarmi dile
getirdiler. Egitmenlerin bu kapanis sozlerinin ardindan, Bayan Minkina-Milko,
katilimcilara, ortak zorluklara bakmalarini, ortak zemin bulmak igin
caligmalarini, kaliplar1 ve diisman goriintiisiinii yikmak i¢in caba gostererek,
ortak yaklasimlar1 kesfetmeyi Onerdi. Sozlerine son verirken, insan yasami
siiresince mutlu olmak isterse, her giin miimkiin olabildigince fazla sey
ogrenmek icin cabalamalidir dedi. Daha sonra, Bayan Tarihsel Diyalog ve
Aragtirma Dernegi’nin Baskan1 Hara Makriyanni, Katilim Belgelerini dagitt1 ve
9-10 Haziran tarihlerinde yapilan Calistaylar yaninda, okuldaki tarih dersi
araciligiyla kiiltiirler aras1 diyalog temelinde kiiltiirel cesitlilik hakkinda 6gretim
konusunda yapilacak gelecekteki herhangi diger etkinliklerin de, baris, istikrar
ve igbirligi i¢in uygun kosullar1 yaratmaya katkida bulunacagina olan inancini
dile getirdi. Bu yorumlarla, toplu oturum ve bu raporda anlatilan etkinlikler
tamamlanmis oldu.
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SONUCLAR VE ONERILER

Tarih 6grenimi ve 6gretimi konusundaki ¢aligtaylarin devamina ¢ok fazla ihtiyag
vardir. Tarih dersindeki ihtiyaglarini gidermek tizere, Kibris’in egitimcileri igin
ve onlar tarafindan iretilmis yardimci egitim malzemesine olan ihtiya¢ da
asikardir. Ogretmen sendikalar1 ile adadaki tarih egitimi ve 6grenimi alanindaki
ilgili hiikiimet dis1 oyuncularin aktif katilimi gii¢lendirilmelidir. Gelecekteki
ogretmen egitim etkinlikleri, tarih dersi sirasinda en fazla etkilesimi saglamak
icin isbirligi i¢inde ikili ve grup calismasi yontemlerini ve etkinliklerini nasil
tesvik edebiliriz konusuna odaklanmalidir. Surf etkilesimi giliclendirme ile ilgili
bir Oneri, ayni ¢calisma grubundaki farkli toplumlardan {iyeler arasinda birbirine
bagimlilik olusturacak sekilde etkinlikler olusturulmaya yonelikti. Ortak hedefi
olan etkinlikler vardir, ama farkli toplumlardan iiyelerin daha fazla katkida
bulunmamalar1 (6rnegin toplumlar arasindaki adetlerin benzerlik ve
farkliliklarin1 gosteren bir cetveli tamamlama amaciyla, her bir toplumdan
adetlere iligkin olarak kayit tutulmasi) halinde yerine getirilemezler. Boylesi
gorev ve etkinlikler, metodoloji konulu ¢alistaylar ve anlatilanlarin nasil
sorgulanmas1 gerektigi ve kaynaklarin nasil degerlendirilmesi gibi tarihle ilgili
0zel becerilerin gelistirilmesi ile birlestirilebilir. Buna ek olarak, tarih ve
pedagoji lizerine hem teoriyi, hem de pratigi iyi bilen deneyimli 6gretmen
egitmenleri ve akademisyenler, Kibris’taki dialogu genisletip, tartigmalar
zenginlestirmek i¢in, epistemoloji, felsefe ve tarih teorisi ve tarih Ogretimi
konularinda kendi bakis acilarin1 sunmalari i¢in davet edilebilir.
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KISIM I1I: DERS PLANLARI, SORULAR VE GOREVLER






“Tarih boyunca cocukluk konusunu ogretirken, tarihsel kaynaklarin
kullanilmasi — 19. ve 20. yiizyillarda Kibris’taki madenlerde ¢ocuk emegi”
konulu 1. Calistay’dan ders planlari, sorular ve gorevler

Egitmenler:

Bayan Luisa DE BIVAR BLACK
Dr Dilek LATIF .
Bay Marios EPAMINONDAS

Ortaokul icin ders plam

Konu:
Madenlerde ¢alisan ¢ocuklar - Kibris 1900-1950.

Diizey:
Ortaokul (12-14 yas). Ayrica ilkokul son simif i¢in de kullanilabilir

Siiresi:
Iki ders (biri grup ¢alismasi icin, 6teki toplu oturum igin)

Esaslar:

e Kibris toplumunda ¢ocuk emeginin kabulii/reddi, 20. yiizyilda biiyiik
Ol¢iide degismis bulunmaktadir.

e Calismadan c¢ok, egitimin degeri ilizerinde olan giiniimiizdeki uzlasi,
birlikte yasanmis ge¢misin bir sonucudur.

Odak noktasi:
Kibrish ¢alisan ¢ocuklarin ortak gegmisi.

Hedeﬂer:
Ogrencilerin sunlar1 bagarmasi beklenmektedir:

l. Cocuk emegi ile ilgili konular1 arastirarak, 20. yiizyilin ortalarinda
Kibris’taki ¢alisan ¢ocuklarin 6zel durumu hakkinda bilgilenmek:

o Paraya kars1 egitim;
o Bir ailede ¢ocuklarin rolii.
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2. Degisim, siireklilik ve ¢ok yonliiliikk konularinin arastirilmasi ile sosyal
dinamikler hakkinda bilgi edinmek. Yine sunlara bakilacaktir:

o Paraya kars1 egitim;
o Bir ailede ¢ocuklarin roli.

3. Daha biiyiik bir resme bakmak: Giinlimiizde ¢ocuk emegi.
Metodoloji:

e Kaynak analizi;

e Grup calismast;

e Tartisma (eski ile simdiyi kiyaslama).

Kaynak malzeme icin basvurulacak yerler:

Resimler, Tiim-Kibris Is¢i Federasyonu (PEO)’nun izni ile kullanilmakta olup,
biitiin telif haklar1 Federasyon’a aittir.

Antoniou, L. (2004). Mikra heria: [ sinisfora ton pedion sta metallia tis Kipru

ton 200 eona [Kiigtik eller: 20. yiizyilda Kibris madenlerine ¢ocuklarin katkisi].
Lefkosa: Cocukluk ve Ergenligin Arastirilmasi i¢in Merkez.

Antoniou, L.,Spyrou,S.,(2005) Mikrodoulies-Pediki ergasia stin Kipro stis arxes
ke ta mesa tou ikostou eona [Kiigiik isler-20. yiizyilin bagsi ve ortasinda Kibris 'ta

cocuk emegi]. Letkosa: Cocukluk ve Ergenligin Arastirilmasi icin Merkez

HASDER, Halkbilimi, Halk Sanatlar1 Vakfi Yaymidir. http://www.folk-
arts.org/indexen.htm

Islamoglu, M. (1984). Ulkemiz ve Kiiltiiriimiiz. Lefkosa: Kema Offset.
PEO, (1991). PEO’nun 50. Yili. Letkosa: PEO.

Varnava, P., (1999), Anadromes (mesa apo ton typo) [(Basindan) Amilar].
Lefkosa

Varnava, P., (2004), Kini ergatiki agones ellinokiprion ke turkokiprion [Kibrisli
Rumlar ile Kibrish Tiirklerin Ortak Miicadeleleri]. Lefkosa

Yorgancioglu, Oguz M. (2000). Kibris Tiirk Folkloru, Duydum, Gordiim, Yazdim.
Magusa.
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Etkinlikler:
Isitnma / Motive edici etkinlik:
Asagidaki fotograf, herhangi bir aciklama yapmadan 6grencilere gosterilir.

Ogrencilerin su sorulari yanitlamalari istenir:

e Bu kizlar neden birlikte ytriiyorlar?
e Neden ellerinde yaftalar tutuyorlar?
e Bu fotograf ne zaman ¢ekilmistir?

Daha sonra, yaftalar tizerinde yazili olan Tiirk¢e yazilari okumalar istenir: ‘Bizi,
miudirlerin ¢ocuklarindan farkli goérmeyiniz” ve Rumca “Bizi Kibris Maden
Sirketi’nin miidiirlerinin ¢ocuklar1 ile kiyaslaymiz”. Ayrica yazarin fotograf
altina yazdig1 yaziyr okuyunuz: ‘Cocuklar, 1948°de Lefke Karadag’da grev
yapmakta olan velileri i¢in dayanigma gosteriyorlar. Sikayet ediyorlar, ¢iinki
sirket, grev yapmakta olan velilerine karsi baski uygulama araci olarak,
kendilerine verilen giinde bir bardak siitii vermeyi durdurmus bulunuyor.’

Metni okumus olan 6grencilere, sunlar sorulur:

e Fotograf hakkindaki fikrinizi degistirdiniz mi? Hangi yonde?
e Hangi sorular1 sormayi isterdiniz?

Grup Cahismasi:
Ogrenciler iki gruba ayrilirlar: A ve B. Her bir grup, bir set kaynak, resim ve
gbzden gegcirilmis metin alirlar ve kendi sorulari i¢in en uygun olani se¢gmeleri

istenir:

e Grup A: Calisan ¢ocuklarin yasamu ile ilgili.
e Grup B: Kibris’ta gocuk emeginin yasal yonleri ile ilgili.
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Grup A:

e (Cocuklarin madenlerdeki belirli ¢alismalarinin ne oldugunu liste halinde
yaziniz: Yaptiklari isler ve bunlar1 nerede yaptiklari.

e O giinlerde aile i¢inde ¢ocuklarin durumu nasildi?

e Neler degisti, neler ayni kald1?

e O donemde ¢ocuk emegi hakkinda olumlu ve olumsuz olan neydi?

Grup B:

Ingiliz yasalar1 altinda ¢ocuklarin ¢alisma sistemini anlatiniz.
Somiirge yasalari nasildi?

Yasalar hangi yonde es gecildi?

Yasalar neden es ge¢ildi?

Yasalarin es ge¢ilmesinin dogru oldugunu mu diisliniiyorsunuz?

Toplu oturum:

Her grup, hangi kaynaklar1 sectigini agiklar, yanitlarim1 sinifla paylasir, grup
caligmasi sirasinda ortaya ¢ikan farkli fikirleri takdim eder (ve farkliliklarin nasil
coziildiiglinii agiklar) ve Kibris’ta cocuk emeginin ge¢misteki ve simdiki
durumunu kryaslar. Biitiin 6grenciler, grup calismasi ile paylastiklar1 bilgi/
tartisma temelinde kendi bakis acilarmin hakli olup olmadigina karar
verebilmelidir.

Ogretmen, kurallar1 koyar ve:

e ki dgrenci (her gruptan bir kisi) sunumlara ve tartismalara baskanlik
eder;

e Iki 6grenci (her gruptan bir kisi) karatahtaya sonuglar1 yazar;

e ki &grenci (her gruptan bir kisi) kurallara saygi gosterilmedigi zaman
miidahale eder.

Dersi sonlandirmak icin:
Karatahtadaki sonuglardan ilham alan 6gretmen ve 6grenciler, giiniimiizde ¢ocuk
emegi konusunu diisliniirler. Ogrencilerden, daha 6nceden, giiniimiizdeki ¢ocuk

emegi hakkinda kaynak toplamalar1 istenir. Boylece kendi bulgularini,
gozlemlerini ve kiyaslamalarini sunup tartigsmalar1 olanagi verilmis olur.
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iki farkh yas grubuna hitap eden kaynaklarla ilgili olarak o6grencilere
verilen sorular ve gorevler: Ilkokul (8-11 yas) ve Lise (15-17 yas)

ilkokul (8-11 yas) — Kaynaklarla ilgili olarak égrencilere verilecek sorular
ve gorevler

Litfen gordiglintizii tam olarak tanimlaymiz ve resme bir baslik koyunuz.
Simdi, su sorular1 yanitlamaya calisiniz:

Bu resimde ne goriiyorsunuz?

Bu kisinin yas1 kactir?

Nerededir?

Ne yapmaktadir? Ne yapmakta olduguna dair daha baska ne
ogrenebiliriz?

¢ Bu kisiye hangi sorular1 sormak istersiniz?

Resim 2

Geng¢ madenci, degirmenlerde islenmek
iizere doviilmemis asbest yiklii bir
vagonu tasimaktadir. Y1l:1956
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Etkinlikler:
Sinifi iki gruba ayirimiz (Grup A ve Grup B).

Grup A’ya asagidaki kaynaklar verilecektir:

Kaynak H. Fakirlik

14 yasinda iken madende caligmaya baglayan Ahmet Hasanbulli, soyle
demektedir: ... Madene gelmeye karar verdim, c¢iinkii fakirdik, koyde
hayatimiz1 siirdiiremezdik” ve karis1 devam ediyor: “Doyacak kadar yemek
yiyemiyorduk. Yemek i¢in incirleri kurutuyorduk.”

Kaynak J. Madenlerde calisma neden tercih ediliyordu

Ingiliz somiirge doneminde agilmis olan madenler, is arayan eriskin ve ¢ocuklar
icin cazipti. Ciinkii is¢ilere diizenli olarak bir gelir saglantyordu. Ciftliklerdeki
is¢iler, yilda birka¢ glin veya hafta calismalar icin, ¢iftlik sahibinin veya dul
esinin kendilerini ise cagirmalarin1 bekliyorlardi. Buna karsilik, maden is¢ileri
“diizenli” olarak giinliik tahsisatlarini almaktaydilar.

Kaynak E. Gorev dagitimi

Amiantos Madeni’ne velileriyle birlikte gidip, orada calisan cocuklar, kendileri
icin ayrilmig olan (ve minia diye anilan) maden boliimiinde velileriyle birlikte
calistilar. Baba (...), mineralleri kazdiktan sonra, anne ve ¢ocuklar bunlar1 kiirek
ve kovalarla toplayip, raylar tlizerindeki vagonlara yiiklediler ve bir sonraki
miirettebata ilettiler.

Calismaya 16 yasinda baslamis emekli bir madenci olan Hristofis Lasettas’in
tanimlamasi, durumu c¢ok 1iyi temsil etmektedir: ‘“Mineraller vagona
yiikleniyordu. Hatlar, ray gibi désenmisti ve vagonu, biiyiik konteynere dogru
iteliyordu. Bu 151 yapmasi i¢in babama yardim ediyordum.”

Sorular:
e Yiizyiin basinda bazi aileler neden madenlerde ¢alismak zorunda
kaliyorlardi?

e Cocuklar velilerine nasil yardim ettiler?
e Onlan ¢alisirken gdsteren bir resim ¢iziniz.
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Grup B’ye asagidaki kaynaklar verilecek:

Kaynak B. Geng¢ bir madenci bu isi nasil gormiistii

Bay Ksenis Luka, kendisini nasil diisiindiigiinii anlatmaktadir: “Madende ¢alisir
olmakla, kendim i¢in biiylik bir 13 yapmis oldugumu diisiinliyordum. Ciinkii
kendimden bes ve on yil daha biiyiik olan insanlarla calisabiliyordum... O
zaman, kendini ve kendi aileni desteklemek, elbise satin almak ic¢in c¢alismak
zorundaydin. Eski ve yipranmis elbiseler giyinmek ayipti. O giinlin geng
insanlari, 1yi giyimli idiler ve ben de onlar gibi olmaliydim...”

Kaynak J. Madenlerde calismak neden tercih edildi

Bir¢ok cocuk, marangoz veya terzi olmak yerine, madenlerde calismay1 tercih
etti. Ciinkii iki yillik ¢iraklik donemi boyunca, 6denmiyorlardi. Buna ek olarak,
ustalar1 i¢cin baska gorevleri de yapmak zorundaydilar. “Bir esir [gibiydim]”
diyor Bay Andreas, “Tabaklar1 yikamak, yerleri silmek ve sonra diikkana gitmek
zorundaydim.”

Kaynak I. Madendeki zorluklar

Bir madenci olan Pantelis Varnava diyor ki: “...Cok sicakti, 30, 35, 40 derece, i¢
camasirimizla, ¢iplak calisiyorduk. Biri kisa veya uzun kiiregi, ya da vagonu
elleyecegi zaman, sicaga dayanmasi i¢in 1slak bir kumasla tutmasi gerekirdi.
Piritlerin yangina yol agmasi gercegi yliziinden (...) ikide bir, madenin agzindan
duman yukar1 dogru ¢ikiyor ve bir volkan gibi goriiniiyordu...”

Ahmet Latif diyor ki: “Bazi insanlar (kazalar yiiziinden) oliiyor veya sakat
kaliyorlardi. Ayak parmaklarini ve bacagini yaralamis olan babam gibi. Kovay1
cekmeye ¢alismis ve keskin bir metal ayak parmaklarini kesmisti.”
Sorular:
e Madenlerde ¢alismanin yararlar1 nedir?
e Madencilerin karsilastiklar1 zorluklar ne tiirdeydi? Karsilastiklart diger
zorluklar1 diistinebilir misiniz?
Toplu oturum:
Her grup kendi bulgularini takdim eder.
Ikiserli olarak:
Iki gen¢ madenci arasinda gegen bir diyalogu olusturunuz. Bir tanesi zor

durumdan sikayet etmektedir ve 6teki de ona cesaret vermektedir. Calistigimiz
kaynaklardaki bilgileri kullaniniz.
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Lise (15-17 yas) — Kaynaklarla ilgili olarak ogrenciler icin sorular ve
gorevler

Liitfen tam olarak ne gordiigiiniizii anlatiniz ve resme bir baslik koyunuz. Simdi
yanitlamaya caliginiz:

e Resimde ne goriiyorsunuz?
e Kimdir bunlar? Bu yaftalari neden tutuyorlar?
e Bu resim ne zaman g¢ekilmistir? Bunu nasil sdylersiniz?

Resim 6

1948°de  Lefke Karadag’da
yapilan (Kibrisli Rum ve
Kibrish Tiirk) ortak madenciler
grevinde cocuklar sdyle diyor:
“Miicadele edeceyiz biz de
atalarimizin yan tarafinda”.

Kaynak A. Yasimi Saklama ve Britanya Yasalarn

Kibris madenlerinde caligmakta olan yas1 kiigiik cocuklarin sayisi, cesitli
nedenlere bagli olarak kolayca tanimlanamaz. Bu nedenlerden biri de, cocuklarin
gercek yaslarin1 saklamalaridir. Cocuklari, madenlerde bir is almayi
garantilemek icin -kendi yaslarindan daha biiyiikmiis gibi- 18 yasinda olarak
kayitlarim1 yaptirmaktaydilar. Boyle yapiyorlardi, ¢linkii ergenlerin ¢alismasini
yasaklayan bir Britanya yasasi vardi. Bu yilizden ergenlik cagindaki oglan
cocuklari, kendi koylerinin yetkililerine (muhtar) giderek, Pandelis Varnava’nin
dedigi gibi, “Muhtar onlara, olduklar1 yastan daha biiyiik olduklarini belirten bir
belge veriyordu”. Muhtar bunu yapmak i¢in de para aliyordu. Karadag-
Gemikonagr madenlerinde bir is almis olan Mehmet Bayrakli’nin bize
sOyledigine gore, yasi kiiciik oldugu zaman, yukaridaki belgeyi almak igin
Odenen miktar iki lira idi. Madenlerde iki-ii¢ silin ve bagka yerlerde daha az olan
ortalama giinliik ticret ile kiyaslandig1 zaman bu miktar, asir1 derecede fazlaydi.

Biitiin madenlerde ve bu belgenin gosterilmesinin zorunlu oldugu madenlerde

bile, bu belgeyi elde etmis olmak, her zaman goriilen bir durum degildi veya her
kisi bunu almak i¢in 6deme yapmak zorunda degildi. 16 yasindayken, bir
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madende calismaya karar vermis olan Bay Hasan Hulusi, kdylin yoneticisinden
bir belge almig, ama kendisinin sdyledigine gore, belki de muhtar ailesinin bir
arkadasi oldugu i¢in para vermesi talep edilmemis, ama bu olasilik bagkalarinin
da basina gelmisti. 2. Diinya Savasi’nin bitisinden sonra, sirketler, koy
yoneticisinden gelen belgeleri kabul etmediler. Bir kisinin yasin1 onaylayan
belgeler, sadece Lefkosa’daki ingiliz yonetici makamlarindan elde edilebilirdi,
ki bunun da elde edilmesi ¢ok zor bir seydi

Sorular:

e 2. Diinya Savast’nin bitisinden Onceki donemde madenlerde (18 yasin
altinda) ka¢ cocugun ¢alismakta oldugunu tam olarak bilmek miimkiin
miidiir?

e Sadece ¢ocuk emegini yasaklayan bir yasanin olmasi, neden ¢ocuklarin
calismamalarini garanti etmemektedir?

Kaynak B. Geng bir madenci isini nasil goriiyordu

Bay Ksenis Luka, kendisini nasil diistindiigiinii s0yle anlatmaktadir: “Madende
calisir olmakla, kendim i¢in biiyiikk bir is yapmis oldugumu diistiniiyordum.
Ciinkii kendimden bes ve on yil daha biiylik olan insanlarla ¢alisabiliyordum... O
zaman, kendini ve kendi aileni desteklemek, elbise satin almak ic¢in c¢alismak
zorundaydin. Eski ve yipranmis elbiseler giyinmek ayipti. O giliniin geng
insanlari, 1yi giyimli idiler ve ben de onlar gibi olmaliydim...”

Bay Kostas Rigas bize s0yle demektedir: “ ... O bir duyguydu; yasamak icin
kendimizi ¢alisma yetenegi olan biri olarak diisiinmeliydik. Cilinkii bagka bir
seyimiz yoktu. Ne egitim, hi¢bir sey. Sadece ilkokula gitmistik.” Bu kendinizi
asma istegi ve yasiniz, bir¢ok ¢ocuk i¢in karakteristik bir durum olabilirdi ve
hala daha dyledir. Ama mutlaka o zamanlarda, kendilerine ve ailelerine gerekli
olanlar1 elde etmek i¢in calisma dogrultusunda, kapali da olsa, c¢ocuklarin
cevresinden bir baski gelmekteydi. Cocuklarin kendilerinden de baski vardi.
Erken yasta calismalart gerektigini disiiniiyorlardi, ¢iinki ehliyet ve
egitimlerinin, hayatta daha iy1 bir olanak sahibi olmak i¢in ¢ok simirlt oldugunu
biliyorlarda.

Kaynak J. Madende ¢alismak neden tercih edildi

Ingiliz somiirge déneminde agilmis olan madenler, is arayan eriskin ve ¢ocuklar
i¢cin cazipti. Ciinkii is¢ilere diizenli olarak bir gelir saglaniyordu. Ciftliklerdeki
is¢iler, yilda birkag¢ giin veya hafta caligmalart igin, ¢iftlik sahibinin veya dul
esinin kendilerini ise cagirmalarin1 bekliyorlardi. Buna karsilik, maden is¢ileri
“diizenli” olarak giinliik tahsisatlarin1 almaktaydilar. Bir¢ok cocuk, marangoz
veya terzi olmak yerine, madenlerde ¢alismay1 tercih etti. Ciinki iki yillik
ciraklik donemi boyunca, ddenmiyorlardi. Buna ek olarak, ustalari i¢in baska
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gorevleri de yapmak zorundaydilar. “Bir esir [gibiydim]” diyor Bay Andreas,
“Tabaklar1 yikamak, yerleri silmek ve sonra diikkana gitmek zorundaydim.”

Sorular:

e Neden yasay1 es gegtiler?
e Madenlerde calisan ¢ocuklarin olumsuz yonleri nelerdi?

Toplu oturum:
Kibris’ta 20. ylizyilin ortasindaki toplum hakkinda bu bilgi bize ne vermektedir?
(fakirlik, riisvet, cocuklarin bir aile i¢indeki rolii vd).

Calistay sirasinda katihmcilar tarafindan onerilen etkinlikler ve gorevler
Katilimcilarin 1. ders plan

Yas diizeyi:
Ortaokul

Esaslar:
Metin halindeki ve yazili kaynaklardan ¢ikarilan bilgilerin kiyaslamasi

Kaynaklar:
Metin kaynagi C, Resim 2

Sorular ve gorevler:
Ergenlik ¢agindaki gencler madenlerde ne tiir bir is yapiyorlardi? Metinden
cikarilan bilgiler, resim ile nasil destekleniyor?

EKk etkinlikler:
20. ylizyilda ergenlik ¢agindaki gengler tarafindan yapilan isler hakkinda daha
fazla bilgi elde ediniz.

Katilimcilarin 2. ders plani

Yas diizeyi:
Lise

Esaslar:
Kibrish Rum ve Kibrishi Tirk toplumlarimin iliskileri hakkinda var olan

gostergeleri belirlemek.

Kaynaklar:
Resimler 4 ve 6, Metin A
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Sorular ve gorevler:

e (Resimlerden) Bu ¢ocuklar size gore neredendirler?

e Ne talep ediyorlar? Yaftalarin Rumca ve Tiirkce yazilmis olmasi
gergceginden ne sonug cikarilabilir? Giinlimiizde gen¢ insanlarin ne tiir
talepleri vardir?

e (Metinden) (Her iki toplumdan) insanlarin kendi yerel makamlari ile ne
tiir bir iliskisi vardi?

Ek etkinlikler:

20 yiizyildaki is¢i sendikalar1 ve talepleri hakkinda bilgi edininiz.

Katilimcilarin 3. ders plani

Yas diizeyi:
Ilkokul

Esaslar:
Cocuklarin haklart ve yiikiimliiliikklerinin algilanmasindaki degisme

Kaynaklar:
Resim 2, Resim 9, Metin H, Metin E

Sorular ve gorevler:

e FErgenlik yasindaki genclerin ne tiir isler yapmas: disiiniiliiyor?
Ailelerinin ¢ocuk emegi hakkinda ne diisiindiikleri tahmin edilebilir mi?

e Giinlimiizde, tlkelerimizdeki ¢ocuklar c¢alisiyor mu? O zaman ile
bugiinkii ¢alisma arasindaki ana farklar nelerdir?

EK etkinlikler:
Glinliimiizde zor kosullar altinda ¢alismakta olan ¢ocuklar hakkinda bilgi
toplayiniz.

Miifredat baglarr: )
Bu sorular ve gorevler, asagidaki konularla biitiinlestirilebilir. Ornegin:

e Tarih miifredati: Sanayi Devrimi, Cagdas Kibris Tarihi;
e Cografya: Kibris ve Avrupa, Cocuk Emegi;
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e Dil: Farkli meslekler ve zaman iginde gecirdikleri degisimler hakkinda
tartisirken;

e Yurttaslik egitimi: Son yiizy1l boyunca ¢ocuk emegi ile ilgili algilamalar
ve yasalardaki degisim.

YAZILI KAYNAKLAR

Bay Lukas Antoniu’nun izniyle biitiin yazili kaynaklar, onun su kitabindan
uyarlanmistir: Antoniu, L. (2004). Mikra heria: I sinisfora ton pedion sta
metallia tis Kipru ton 200 aiona (Kiigiik eller: 20. yiizyilda Kibris madenlerinde
cocuklarin katkisi]. Letkosa: Cocukluk ve Ergenligin Arastirilmasi icin Merkez

Egitimcilere oneri: Yas grubu ve ilgili gorevlere gore, metinler lizerinde daha
fazla islenebilir.

Kaynak A. Yasin saklanmasi ve Britanya Yasalan (sayfa 28-29)

Kibris madenlerinde caligmakta olan yas1 kiigiik cocuklarin sayisi, cesitli
nedenlere bagli olarak kolayca tanimlanamaz. Bu nedenlerden biri de,
delikanlilarin gercek yaslarini saklamalaridir. Delikanlilar, madenlerde bir is
almay1 garantilemek icin -kendi yaslarindan daha biiyiikmiis gibi- 18 yasinda
olarak kayitlarim1 yaptirmaktaydilar. Boyle yapiyorlardi, c¢ilinkii ergenlerin
calismasini yasaklayan bir Britanya yasasi vardi. Bu yiizden ergenlik ¢agindaki
oglan c¢ocuklari, kendi kd&ylerinin yetkililerine (muhtar) giderek, Pandelis
Varnava’nin dedigi gibi, “Muhtar onlara, olduklar1 yastan daha biiyiik
olduklarini belirten bir belge veriyordu”. Muhtar bunu yapmak i¢in de para
aliyordu. Yas1 kii¢iik oldugu zaman, Karadag-Gemikonagi madenlerinde bir is
almis olan Mehmet Bayrakli’nin bize sdyledigine gore, yukaridaki belgeyi almak
icin 6denen miktar iki lira idi. Madenlerde iki-ii¢ silin ve baska yerlerde daha az
olan ortalama giinliik ticret ile kiyaslandigi zaman bu miktar, asir1 derecede
fazlaydi.

Biitiin madenlerde ve bu belgenin gosterilmesinin zorunlu oldugu madenlerde
bile, bu belgeyi elde etmis olmak, her zaman goriilen bir durum degildi veya her
kisi bunu almak i¢in 6deme yapmak zorunda degildi. 16 yasindayken, bir
madende calismaya karar vermis olan Bay Hasan Hulusi, kdyiin yoneticisinden
bir belge almig, ama kendisinin sdyledigine gore, belki de muhtar ailesinin bir
arkadasi oldugu i¢in para vermesi talep edilmemis, ama bu olasilik bagkalarinin
da basma gelmisti. 2. Diinya Savasi’nin bitisinden sonra, sirketler, koy
yoneticisinden gelen belgeleri kabul etmediler. Bir kisinin yasin1 onaylayan
belgeler, sadece Lefkosa’daki Ingiliz ydnetici makamlarindan elde edilebilirdi,
ki bunun da elde edilmesi ¢ok zor bir sey idi.
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Kaynak B. Geng¢ bir madenci isini nasil goriiyordu (sayfa 31-32)

Bir bagka onemli etmen, madenlerde ¢alismakta olan ¢ocuklarin yasidir. Yasi
kiigiik olan madencilerin ¢ogunlugu, 15-17 yaslar arasindaydi. Cogu, 13 yasinda
calismaya baslamis olmalarina karsi, ilkokulu daha heniiz bitirmislerdi. Uciincii
bir grup, okul yasinda olan ¢ocuklardi ve madenlere velileri ile birlikte gidip,
onlarla beraber ¢caligmaktaydilar (...)

Buradaki izlenim bu ¢ocuklarin kendi yaslari ile ilgili duygularidir. Bay Ksenis
Luka, kendisini nasil diisiindiigiinii soyle anlatmaktadir: “Madende ¢alisir
olmakla, kendim i¢in biiyiikk bir is yapmis oldugumu diisiinliyordum. Ciinkii
kendimden bes ve on yil daha biiyiik olan insanlarla g¢aligabiliyordum... O
zaman, kendini ve kendi aileni desteklemek, elbise satin almak i¢in ¢aligmak
zorundaydin. Eski ve yipranmis elbiseler giyinmek ayipti. O giiniin geng
insanlari, 1yi giyimli idiler ve ben de onlar gibi olmaliydim...”

O zamanlar 1 bulmanin basarilmas1 ve kendi kendine ve ailene yardimci olmak
cok onemliydi ve dyle goriilityor ki, geng oglanlar i¢in de ¢ok prestijli idi. Bunu
basarmak, oglanlarin kendilerini, bir c¢ocuk gibi degil, bir erkek gibi
hissetmelerine yol aciyordu: Erigkinler diinyasina giriyor ve yaslilar tarafindan
kabul gorliyorlarmis gibi hissediyorlardi. Bay Kostas Rigas bize soyle
demektedir: “ ... O bir duyguydu; yasamak i¢in kendimizi ¢alisma yetenegi olan
biri olarak diistinmeliydik. Ciinkii bagka bir seyimiz yoktu. Ne egitim, higbir sey.
Sadece ilkokula gitmistik.” Bu kendinizi asma istegi ve yasmiz, bir¢ok ¢ocuk
icin karakteristik bir durum olabilirdi ve hala daha oOyledir. Ama mutlaka o
zamanlarda, kendileri ve aileleri icin gerekli olanlar1 elde etmek icin ¢alisma
dogrultusunda, kapali da olsa, ¢ocuklarin ¢evresinden bir baski gelmekteydi.
Cocuklarin kendilerinden de baski vardi. Erken yasta caligmalari gerektigini
diisiiniiyorlardi, ¢iinkii yeterlik ve egitimlerinin, hayatta daha iyi bir olanak
sahibi olmak i¢in ¢ok siirli oldugunu biliyorlardi.

Kaynak C. Yer alti madenlerinde ¢calisma (sayfa 36-38)

Gergek madencilik, faliadori (delik kazanlar) diye anilan deneyimli madenci
gruplan tarafindan yapilmaktaydi. Bu madenciler, yer lizerinde delikler agan
(faliomihani denen) bir delme makinesi kullaniyorlar ve minerallerin oldugu
yerlerde dag icine delikler aciyorlardi. Kazdiklar1 bu deliklere (delikler falies
diye aniliyordu) patlayicilar koyup, mineralleri elde etmek i¢in patlatiyorlarda.
Daha sonra, mineralleri toplamak i¢in bagka bir islem yer aliyordu. Karadag’daki
madenlerde, yeraltinda ¢alismis olan 77 yasindaki Bay Salih Yusuf, yaptig1 isi
bize sOyle anlatmaktadir: “Mineralleri elde etmek i¢in delikler kaziyorduk.
Vagonlar1 doldurmak i¢in kiirek kullaniyor ve onlar1 disartya gonderiyorduk...
Onlar1 ¢ceken bir motor vardi (...)

Bay Haralambos Pavlidis, 1930 yilinda, 15 yasinda iken ¢alismaya baslamisti ve

sOyle demektedir: “Bir ton agirlik ¢ceken vagonlar vardi. Biz onlar1 ana tiinele
dogru itiyorduk ve igerisindekileri biiyiik konteynerlerin icine bosaltiyorduk.
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Altimizda ii¢ ton agirlik tasiyan vagonlar vardi ve biz bunlar1 dolduruyorduk.
Ondan sonra, bunlari iterek, Ksero’ya tasiyorduk.

Burada suna isaret etmeliyiz ki, madenlerin agildig1 20. ylizyilin ilk yillarinda,
delik kazan bu makineler yoktu ve delikleri agma (nacak, kiigiik ve biiyiik balta
gibi) el aletleriyle yapiliyordu.

Daha sonraki asamalarda, delik acan makinelerin kullanilmasina karsin, is hala
zordu ve is¢iler i¢in yorucuydu. Pantelis Varnava (1993) bu islemi soyle
anlatmaktadir: “Her biri 20-25 pound agirligindaki makine ile, delikler agmak
icin makineyi omuzlarinda tagiyarak, saatlerce miicadele etmekteydiler ... ™.

Her ne kadar bu, yasi1 kii¢iik ¢cocuklarin ana isi olmamakla beraber, madenlerin
calismaya basladig: ilk yillarda, madenlerin ¢alistirildig: siire boyunca ve bunun
sonuna dogru, bu tiir islerde ¢ocuklarin da katildiklarina iliskin bilgilerimiz
vardir. 17 yasindan beri Mitsero madenindeki tlinellerde calismis olan, daha
gen¢ kusak madencilerinden 67 yasindaki papaz Konstantinos, bir soylesi
sirasinda bize, ergen yastaki cocuklar ile daha yashlarin yapmak zorunda
olduklari isin ayn1 oldugunu sdylemistir. Miiteahhit yardimcisi olarak, kendisi de
makine ile ¢calismis ve delikler agmak zorunda kalmuisti.

Kaynak D. Calisma sistemi (sayfa 39-40)

Bu noktada, madenlerdeki c¢alisma sistemi {izerine birseyler sOylemenin
zamanidir. Sistemin, ana miiteahhitler grubuna, yani denetimleri altinda bazi
ticretli is¢ileri olan ve yukarida sozii edilen “faliadorus”lara (delme makinesi
calistiricilarina) ihtiyaci vardir. Madenlerin calistirildigr ilk yillarda, bu isciler
dogrudan ana miiteahhitler tarafindan 6denmekteydi, ama daha sonra, meydana
gelen bazi sorunlar ve kotii yonetim nedeniyle, bu islem degismistir.

Isciler, sirket calisanlari olarak kabul edilmis ve dogrudan sirket tarafindan
odenmistir. Yukarida anlatilan tiirde is yapmis olan ana miiteahhitler,
minerallerin, galerilerden madenin yilizeyine taginmasini denetleme isinden
sorumlu idiler. Ayrica, Amiantos’daki gibi ag¢ik hava madeninde bulunan
miteahhitlerle 1lgili bir farktan da s6z etmeye deger. Burada, sabahleyin
erkenden patlamalar yapilir ve miiteahhit delme makinesini, sadece yer ¢ok sert
oldugu zaman kullanirdi. Mineral ¢ikarmak i¢in igin ¢cogu, bir nacakla yapilirdi.
Madenlerin yilizeyinde toprak, (minies denen) daha kiiciik pargalara ayriliyor ve
miiteahhitlere dagitiliyordu. Her miiteahhit, diger iscilerle veya ailesinin diger
tiyeleriyle, yani karist ve ¢ocuklartyla metalin ¢ikarilmast ve yiiklenmesi i¢in
calisir ve metal daha sonra islenmeye gonderilirdi.
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Kaynak E. Gorev dagilim (sayfa 41-42)

Amiantos Madeninde velileriyle birlikte kalmak ve ¢alismak i¢in giden ¢ocuklar,
kendileri i¢in ayrilmis olan (ve minia diye anilan) maden bolgesinde velileriyle
calismaktaydilar. Minia’nin miiteahhidi olan baba, mineralleri kazdiktan sonra,
anne ve ¢ocuklar1t mineralleri kiirekler ve kovalarla toplayip, raylar lizerindeki
vagonlara yiikler ve onlar1 bir sonraki personele iletirlerdi.

16 yasinda ¢alismaya baslayan ve emekli bir madenci olan Hristofis Lasettas’in
anlatimi, bu durumu c¢ok iyi temsil etmektedir: ‘“Mineraller bir vagona
yiiklenmekteydi, hatlar bir ray gibi yerlestirilmisti ve vagonu biiylik konteynere
itiyordunuz. Ben, bu isi yapmasi i¢in, babama yardim ediyordum.” Bundan
sonra, digerleri, hem cocuklar, hem de yetiskinler, yararsiz malzemeyi, yani
aradiklar1 metal gibi olmayan taglari, elekten gecirerek ayikliyorlardi. Bunun
ardindan yiikleme siireci baslardi ve malzeme islenmek {iizere fabrikalara
gemilerle gonderilirdi. Yiiklenmis vagonlari ¢ekmek i¢in makinenin olmadig ilk
zamanlarda, arabalar1 yetiskinler ve ¢ocuklar ¢ekerdi veya bunlar1 ¢ekmek i¢in
hayvanlar, 6zellikle de katirlar kullanilirdi.

Kaynak F. Cocuk emeginin diger tiirleri (sayfa 42-43)

Fukasa’da oldugu gibi, yeralti madenlerindeki diger cocuklar, sayici veya
ceteleci denen kisinin isini yapmaktaydi. 14 yasindan baslayarak Fukasa’da
calisan Bay Ahmet Hasanbulli’nin soyledigi gibi, bu isi yapan ¢ok ¢ocuk vardi.
Ceteleci ¢ocuklar, her miiteahhidin teslim ettigi ve ¢ikarilmis mineral ile dolu
vagonlar1 kaydetmekten ve kayitlari sirket biirolarina iletmekten sorumlu idiler.
Cogu kez sadece yas1 daha biiyiik olan ¢ocuklar, isin ¢cok yorucu ve agir oldugu,
esas maden ¢ikarma iginin yapildig galerilerde calismaktaydilar. Eldeki bilgilere
gore, bu tiir isi, sadece bilinyesi kaldiran oglan c¢ocuklarinin yapmasina izin
verilirdi.

Yeralti1 madenlerinin yeriistiinde daha ¢ok ¢ocuk goriilebilirdi. Bu ¢ocuklar, biz
dizi gorevlerle mesguldiiler: Mineralleri ayiklamak; vagonlar1 islemenin
yapildig1  fabrikalara dogru itmek; aletleri, hazirlama takimlarindan
miteahhitlere tasiyan (esek veya katir gibi) hayvanlar giitmek; vagonlar i¢in ray
hatlarinin yapilmasina yardim etmek; yeraltindan yeriistiine su tasimak ve
madencilere taze su saglamak. 13 veya 14 yaslarindaki cocuklar, galerilerde
calisan madencilere su saglamak icin kiralanirlardi. Bu c¢ocuklar, su dolu
kovalar sirtlarina kayisla baglayarak, yeriistiinden yeraltindaki odalarda calisan
iscilere tasiyip, onlara icecek su saglamaktaydilar. 16 yasinda madenlerde
calismaya baslayan Bay Hasan Hulusi’nin bize sdyledigine gore, kendisi giinde
ti¢c defa, 13-15 is¢iye su saglamaktaydi.

Once Kalavasos madeninde c¢alisan Bay Hristos Kutsias, isini sdyle

anlatmaktadir: “14 vyasinda iken ¢alismaya basladim. Isimiz, “kiricilar”
denilenlerin taslar1 daha kii¢iik parcalar halinde kirdiktan sonra, ise yaramaz
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malzemeyi ayiklamak ve disar1 atmakti. Cocuklar fabrikalarda bagka isler de
yapiyordu. Bunlar ¢ogu kez, temizlik ve tagima gibi yardimeci islerdi, ama nacak
gibi aletler yardimiyla tas kirmak da wvardi. Kisacasi, iiretimin biitiin
asamalarinda, iiretim, ¢ikarma, isleme, minerallerin gemilere tasinmasinda
cocuklarla karsilasmak miimkiindii.

Kaynak G. Faizciler (sayfa 25)

Zengin olan az sayidaki insan, gelisigiizel yiiksek faizlerle, bu paraya ihtiyaci
olan ¢iftgilere bor¢ para veriyorlardi. Cift¢iler bu parayla giinliik harcamalarin
veya topragi islemek icin malzemelerini aliyorlardi. Ciftciler, topraklarini,
evlerini ve tarlalarin1 ipotek koyduklar1 kagitlar1 imzaliyorlardi. Bazi
durumlarda, bir sey yanlig gidince, bor¢larin1 zamaninda geri 6deyemiyor ve
paray1 bor¢ veren, mallarini aliyordu.

Dr Peter Loizos" 1926’da Kibris’ta meydana gelen su olaydan soz etmektedir:
“40,000 dontimden fazla toprak ve 500°den fazla ev ve diger bina, bor¢larin geri
O0denmesi i¢in sahip degistirmisti.”

Kaynak H. Fakirlik (sayfa 22-23)

14 yasinda iken madende c¢alismaya baslayan Ahmet Hasanbulli, soyle
demektedir: “ ... Madene gelmeye karar verdim, c¢iinkii fakirdik, koyde
hayatimiz1 siirdiiremezdik” ve esi devam ediyor: “Doyacak kadar yemek
yiyemiyorduk. Yemek icin incirleri kurutuyorduk.”

Cocuklar, daha ¢ok ilk doganlar, velileri i¢in, aile i¢in mali destek araci olarak
goriilmekteydi. Bu nedenle, bir¢ok cocuk, ilkokuldan sonra, hatta ilkokulu
bitirmezden once (¢alismak i¢in) okuldan vazgeciyordu.

Kaynak I. Madenlerdeki zorluklar (sayfa 56-57, 65-66)

Bir madenci olan Pantelis Varnava so0yle demektedir: “Cok sicakti, 30, 35, 40
derece, i¢ camasirimizla, ¢iplak calistyorduk. Biri kisa veya uzun kiiregi, ya da
vagonu elleyecegi zaman, sicaga dayanmasi icin 1slak bir kumasla tutmasi
gerekirdi. I¢tigimiz su sicakti. Siilfiir ve piritlerin ikide bir yangia yol agmasi
gercegi yliziinden, madenin agzindan duman yukar1 dogru ¢ikiyor ve bir volkan
gibi goriliniiyordu...”

Ahmet Latif diyor ki: “Baz1 insanlar (kazalar yiiziinden) oliiyorlard1 veya sakat
kaliyorlardi. Ayak parmaklarini ve bacagini yaralamis olan babam gibi. Kovay1
cekmeye ¢alismis ve keskin bir metal ayak parmaklarini kesmisti.”

* Peter Loizos, 1986, Kypriaka 1878-1955, Allages sti domi tis koinonias (Toplum yapisindaki
degisiklikler), Kibris A¢ik Universitesi’ndeki Konusma.
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Kaynak J. Madenlerde calisma neden tercih ediliyordu (sayfa 26)

Bir¢cok ¢ocuk, marangoz veya terzi olmak yerine, madenlerde calismay1 tercih
etti. Ciinkii iki yillik ¢iraklik dénemi boyunca, 6denmiyorlardi. Buna ek olarak,
ustalar1 icin baska gorevleri de yapmak zorundaydilar. “Bir esir [gibiydim]”
diyor Bay Andreas, “Tabaklar1 yikamak, yerleri silmek ve sonra diikkana gitmek
zorundaydim.”

GORSEL KAYNAKLAR
Fotograflar, Tiim-Kibris Emek Federasyonu (PEO)’nun izni ile kullanilmakta
olup, biitiin telif haklar1 Federasyon’a aittir. Yorumlar ve bagliklar, asagida

belirtilen ¢esitli kaynaklardan alintilanmistir.

Madenlerde Calisma

Resim 1

Skuriotissa’daki ~ madenciler,  galeriden
ciktiktan hemen sonra (Varnava, 1999,
s.175).

Resim 2

1956°da, geng bir madenci,
degirmenlerde islenmek lizere
doviilmemis asbest yiiklii bir vagonu
tasirken. (Antoniou, 2004, s. 44).
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Velileriyle birlikte grev yapiyorlar

Resim 4

“Kibris Maden Sirketi miidiirlerinin
cocuklari ile bizi kiyaslayin”.

Cocuklar, 1948’de Lefke Karadag’da
grev yapan velileriyle dayanigmalarini
gosteriyorlar.  Sikayetcidirler, ¢linkii
sirket, grev yapmakta olan is¢ilere baski
aract olarak, kendilerine gilinde bir
bardak siit bagis1 vermeyi durdurmus
bulunmaktadir. (PEO’nun 50 Yili, s.
90).

Resim 3

1948°de Lefke Karadag’da yapilan (Kibrish
Rum ve Kibrishh Tiirk) ortak madenciler
grevinde cocuklar soyle diyor: “Miicadele

edeceyiz biz de atalarimizin yan tarafinda”.
(Antoniu, L., Spiru, S., 2005, s.82).
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Taleplerini yapiyorlar

Resim 5

Geng isciler (14-16 yasinda) ©
Somiirge Hiikiimeti’nden |
yonetme hakkini talep eden =
bir andirty1  imzaliyorlar.
Kibris’in her yanindan 2567
adet imza toplanmusti. Yil
1953. (PEO’nun 50 Yili, s.
122).

. Resim 6

“Sabah 7’den aksam 7’ye kadar calisiyoruz”.
Yonetme hakki, maaslarda bir artis elde etme
ve ¢alisma saatlerinde azalma i¢in Lefkosa’da
® orev yapan isciler, Y1l 1953. (PEO’nun 50
Yil1, s. 98)
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Oteki Isler

Resim 7

Kibris Ayakkabi Sirketi’nde calisan
ayakkabicilarin is masasi, Lefkosa,
1939. (Varnava, 2004, s. 85).

Resim 8

Gen¢  marangozlar, Lefkosa’da
pencere kasalarini tasirken. Y1l 1950.
(PEO’nun 50 yil1, s. 120)

Kaputi iskelesinde isgiler, Yil 1943.
(Antoniu, L., Spiru, S., 2005, s.86).
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“Sosyal ve Kkiiltiirel tarihi 6gretirken Kibris’1 ziyaret etmis olan seyyahlar
tarafindan yaratilmis olan kaynaklarin kullamlmasi — 19.yiizyildaki Kibris
pazaryerlerinden soz eden seyyahlar” konulu 2. Cahstaydan Ders Planlan,
Sorular ve Gorevler

Egitmenler:

Bay Brian CVARVELL
Bay Mete OGUZ
Dr Stavrula FILIPPU

Ortaokul icin Ders Plani

Konu:
19. yiizyilda Kibris’ta bir pazar yeri.

Esaslar:
Dersin amaglari, 6grencilere su konularda yardim etmektir:

Farkli gruplarin, ayni yere farkli anlamlar verdigini diistinmek;

Zamanla hangi degisiklikler oldugunu ve nelerin ayn1 kaldigin1 anlamak;
Farkl1 insan gruplariin birbirine olan bagimliligini anlamak;

Kibris toplumunun ¢ok kiiltiirlii yapisini anlamak;

Kiiltiirel ¢esitliligin zenginlestirici oldugunu takdir etmek.

Etkinlikler:

Ogrenciler, kendilerine bir dgretmenin verecedi bir dizi soruyu diisiinerek,
kaynaklarla gruplar halinde ¢alisacaklar. Her grup, kendi bulgularini biitiin sinifa
takdim etme olanagina sahip olacak.

Giris:

Bir 6gretmen, ¢ocuklara dersi sunacak ve onlara sunlar1 sdyleyecek: 19. yiizyilda
Kibris’taki bir pazar yerinde yapacaklar1 kesifte kimi ve neyi bulacaklarini iimit
etmeliler. Ne tiir etkinlikler yer alabilir, yani tiiccarlar, alig-veris yapanlar,
dedikodu yapanlar, resmi kisiler, turistler v.s. Herkes de orada ayni is i¢in mi
bulunuyor. Ders i¢in arastirma sorusu, asagidakilerden biri veya daha fazlasi
olabilir:

e 19. ylizyilda Kibris’taki pazar yerleri hakkinda neden bilgi ediniriz?

e 19. yiizyilda Kibris’taki pazar yerlerine c¢esitli insan gruplari neden
gidiyordu?

e Seyyabhlar, 19. ylizyilda Kibris’a yaptiklari ziyaretlerde neler gordiiler?
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Baslatic1 Etkinlik:

e Ogrencilere bir fotografin (Kaynak A) kopyalar1 verilecek ve ikili gruplar
halinde ¢aligmalar1 istenecek. Onlara ‘saklambag¢’ oynamakta olduklari
sOylenecek. Bu, en az O0gretmen hazirligi isteyen, tarihle ilgili gorsel
kaynaklara bakmak ic¢in, Ogrencileri motive etmek tlizere derhal
yapilabilen bir 1sinma etkinligidir.

e Ogrenciler, sirayla resim icinde ‘saklambag’ oynarlar. {lk &grenci, resim
icinde bir yere kendini sakladigini hayal eder. Arkadasi, nerede oldugunu
tahmin etmesi i¢in sorular sorarak, kaynakta neler gordiiklerini
anlatmasini ister.

e Saklanma yerini tahmin ettikleri zaman, yerlerini degisirler.

e Birkag dakika sonra, bir 6gretmen bazi 6grencilere, ne gordiiklerini sorar
ve bu yolla dersin ana odak noktasina gelinir.

Bu etkinligin amaglar1 sunlardir:

e Tarihsel kaynaklardan basit gézlemler yapmalar1 i¢in ¢ocuklara yardim
etmek;

e Ilgili sorular sormalar1 i¢in gocuklara yardim etmek;

e Isbirligi icinde ¢alismay1 tesvik etmek.

Ders (birinci kisim): Toplu oturum:

Ogrencilerin elinde Kaynak A vardir. Ogretmen, asagida gosterilen ‘goriis
cercevesi’ni takdim eder.

Ogrenciler, resmi dnlerinde tutarlar ve 6gretmen biiyiiltiilmiis bir resmi ve goriis
cercevesini sinifa gosterir. Her iki durumda da resmin alt yazis1 konmamuistir.

Ogretmen, ¢ercevenin, gordiiklerimiz {izerinde odaklanmamizda yardimci
olacagini anlatir ve smifa soracagi soru ve alacagi yanitlarla sinifi mesgul eder
ve cercevenin her dort bir yani i¢in ortaya ¢ikan fikirlerden bazilarini sinifin
ontindeki gosteri tahtasina yazar.
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Goriis Cerg:evesi43

7. Gortilenleri tam olarak anlatiniz.
8. Ne tiir insanlar goriiyorsunuz?
9. Burada hangi farkli gruplar var?

8. Bu
insanlara
hangi sorulari
sormak
isterdiniz?

4. Insanlar ne
diisiiniiyor?

5. Buyer
hakkinda ne
diisiiniiyorlar?

9. Bu resmi
anlamaniza
yardimci
olacak diger
kaynaklar ve
bilgiler
nelerdir?

6. Resim hakkinda ne hissediyorsunuz?
7. Boyle diistinmenize yol agan nedir?

# Fotografin kaynagi: A. Malekos, J. P. Foscolo nun Kibrisi (fotograf albiimii) (3. yeniden baski),
Lefkosa, Kibris Halk Bankasi Kiiltiir Merkezi. (Kibris Halk Bankasi Kiiltiir Merkezi’ nin izniyle, telif
haklar1 Kiiltiir Merkezi’ne aittir.).
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Ders (ikinci kisim): etkinlikler, grup ¢calismasi

Ogrenciler dort gruba ayrilir. Grup 1 ve 2’ye, Pazar yerindeki insanlari
kesfetmeleri istenir. Ogrencilerin, Kaynak F ve A ile calismalari istenir. Yol
gosterici olarak su sorular verilir: Gorevleri, bir sonraki derste oynayacaklari
kisa bir ‘sahne’yi yazmaktir. Bu ‘sahne’ye olabildigince farkli karakterler dahil
edilmelidir. Sahnenin iizerine kurulacagi sorular sunlardir:

e Pazar yerine giden farkli insan gruplar1 hangileridir?

e Bu yazi yazildifi zaman, insanlarin pazar yerine neden gittiklerini
belirtmek i¢in dort tane neden sdyleyiniz. Bu nedenlerle insanlar hala
daha Pazar yerine gidiyor mu?

e 1873’te Kibris’ta kag tane etnik grup yasamaktaydi? Bu kadar c¢esitli etnik
grubun oldugunu neden diisiintiyorsunuz?

e Bu pazarda ticareti yapilan yiyecek ¢esitlerini diisiiniintiz. Bunlardan kac1
hala daha giinliik yagsamin bir pargasidir?

e Bu kaynaktan, 1873’te insanlarin ne tiir giysiler giydigi hakkinda neler
ogrenebilirsiniz?

Grup 3 ve 4’ten pazarmn yerini kesfetmeleri istenir. Ogrencilerin Kaynak F ve I
(Lefkosa’nin haritas1) ile calismalar1 istenir. Yol gosterici olarak su sorular
verilir: Gorevleri 1905 yilindaki Letkosa Pazar yerlerini gdsteren bir harita
cizmek ve onu giinlimiiz Lefkosa haritasi iizerine yerlestirmektir.

e Kaynak F’de gosterilen biitiin pazarlarin yerlerini haritada (Kaynak I)
bulunuz.

e Bu yerlerde simdi ne vardir?

e 19. yiizyilda pazarda yer alan etkinlikler ile bugiinkiileri kiyaslaymiz.
Insanlarin pazara gitme nedenleri ayn1 nmudir? Giden biitiin insan
gruplarin1  diisiiniinliz  — aligveris yapanlar, tiiccarlar, turistler,
dedikoducular vd

e 19. yiizyilda pazarda satilan {iriin ¢esitlerini diisliniiniiz.

e Biitiin bu drlnler nereden gelmektedir? Pazara gelen farkli ziyaretci
gruplari, pazardaki farkli iirtinler i¢in ne gibi goriislere sahiptirler?

Sonug:

Bir O6gretmen, grup calismasi sonunda birka¢ dakika i¢in sinifi biraraya
getirmelidir ve ilk iki grubun birine, ilk soruya verdikleri yanitlarin1 geriye kalan
ogrencilere anlatmalarint istemelidir: “Pazara giden farkli insan gruplarn
kimlerdir?” Bir o6gretmen, farkli insan gruplarimin, farkli nedenlerle pazara
gittiklerini (6rnegin saticilar ve alicilar) ve pazar yeri hakkinda farkli anlamlar
diisiindiiklerini, ama yine de ‘gruplar’ birarada olduklar1 zaman, etkinliklerinin
birbirlerine olan bagimhiligi da gostererek, isbirligi yaptiklar1 olgusunu
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giiclendirme olanagini1 kullanabilir. ikinci gruptan birinden, 19. yiizyilda bir
pazarin biiylikliigii ve yeri hakkinda basit bir sonucu belirtmesi istenebilir.

Bir 6gretmen, verilen yanitlari, pazarin hem 19. yiizyildaki sosyal yasam igin ne
kadar Onemli oldugu gorisiini glclendirmek, hem de Lefkosa’daki
giiniimiizdeki Pazar yerleri ile kiyaslamak i¢in kullanabilir. Bir 6gretmen, ayrica
ogrencileri, Baf ve Magusa Kapilar1 arasinda uzanan 19. yiizyildaki Pazar yerini
ve tren istasyonunu degerlendirmeleri, bugilinkii Lefkosa’daki ticaret yapilan
bolgelerle kiyaslamalari i¢in tesvik edebilir.

Daha sonra bir 6gretmen, bir sonraki dersin baslangicinda, her grubun kendi
bulgularin1 sunmasini ve siifin geriye kalan iiyelerinin de her defasinda bunlari
yorumlamasini  Onerebilir. Bir sonraki dersin hazirlanmasi, 6grencileri
miimkiinse daha fazla aragtirma yapmaya yol acacaktir.

Basvurulan Kaynak Malzemesi:

Archduke Louis Salvator of Austria (1983). Levkosia, the capital of Cyprus
(Lefkosa, Kibris'in baskenti) (yazar tarafindan ¢izilmis 15 resimle birlikte).
London: Trigraph (1873’te adaya yaptig1 ziyaretle ilgili 6zgiin anlatimindan
alinarak basilmais).

Baker, S. (1879). Cyprus as I saw it in 1879 (Kibris: 1879 da gordiigiim gibi),
(Project Gutenberg File, Etext Conversion Project (ECP) altinda, Nalanda
Digital Library tarafindan HTML’ye cevrilmis ve 28 Nisan 2006’de ulasilmis
olan su web sayfasindan alinmistir: http://explorion.net/s.w.baker-cyprus-
1879/index.html

Malekos, A. (Ed.). (1999). Cyprus of J. P. Foscolo (J.P.Foscolo nun Kibrisi)
(fotograf albiimii) (3. baski). Lefkosa: Kibris Halk Bankas1 Kiiltiir Merkezi.
(Kibris Halk Bankasi, Kiiltiir Merkezi’nin izniyle).

Navari, L. (2003). Maps of Cyprus from the Collections of the Bank of Cyprus
Cultural Foundation. (Kibris Bankasi Kiiltiir Vakfi’nin Koleksiyonlarindan
Kibris Haritalar1) Lefkosa: Kibris Bankasi Kiiltiir Vakfi.

Neville Smith, L. (bask1 yili yok). ‘In an enchanted island’ (‘Cazibeli bir
adada’) (sayfa 44-48) 1887°de Kibris’1 ziyaret etmis olan William Hurrell
Mallock’un makalesi.

Roussou-Sinclair, M. (2002). Victorian travelers in Cyprus: a garden of their

own. (Kibris’ta Viktorya donemi seyyahlari: Kendilerine ait bir bahge), Lefkosa:
Kibris Arastirma Merkezi.
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Atesin, M. H.(Editor) (2005). 4 Tale of two Villages, Traditional Architecture
and Culture within the Context of Cypriot Settlements, A Study of Tradition in
Stone and Earth, (Kibristaki Yerlesim Yerleri Baglaminda Iki Koyiin Oykiisii,
Geleneksel Mimari ve Kiiltiir, (Rumca c¢eviri) M. Pesta, N. Mesaridis,
I. Konstantinidu, (Tiirk¢e ¢eviri) M. Akanyeti. Lefkosa: Kibris Tiirk Mimarlar
Odasi.
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Uc yas grubuna hitap eden kaynaklarla ilgili olarak égrenciler icin sorular
ve gorevler: Ilkokul (8-11 yaslar), Ortaokul (12-14 yaslar) ve Lise
(15-17 yaslar)

Tlkokul (8-11 yaslar)
Pazarin resmine bakiniz (Kaynak D veya A):

Resimde ne gorebiliyorsunuz?

Bu resme baktiginiz zaman ne “isitebiliyorsunuz”?

Bu resme baktiginiz zaman ne “koklayabiliyorsunuz”?

Pazardaki insanlardan birine ne sormay1 isterdiniz?

Pazarda kaybolsaydiniz, ne hissederdiniz? Ne yapardiniz? Kime
konusurdunuz?

Iste Lefkosa’daki pazardan iki resim (Kaynaklar A ve K). Resimleri
kiyaslaymiz.

Resimlerde benzer olan hangi seylerdir?

Neler farklidir?

Daha eski olan resim sizce hangisidir?

Neden boyle diistindiigiiniizii agiklayabilir misiniz?

Kaynak E, 1873 de Lefkosa’daki pazar yerlerinin hepsinin bir listesidir.

Orada kag tane farkli pazar yeri vardi?

Biitlin bu pazarlarda neler satildigin1 bulunuz.

Bu seylerden hangileri gilinlimiiz pazarlarinda satin alinamaz? Sizce bu
neden boyledir? (Halen bilmediginiz seyleri belirleyiniz).

Sizce en ¢ok hangi ‘diikkanlar’ satis yapmaktaydi? Sizce bu neden boyle
1di?

Resme dikkatlice bakimiz (Kaynak A). Arkadasinizla birlikte calisiniz ve
resimdeki insanlardan iki kisinin durdugu yere kendinizi ‘“dondurarak
cerceveleyin”. (Sinifin geriye kalanlari, daha sonra resimdeki insanlarin kimler
oldugunu belirleyebilir ve aralarindaki iligkileri tartisabilir).
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Ortaokul (12-14 yaslar)
Kaynak A, (takriben) 1878 yilinda Lefkosa’daki bir pazar yerini gostermektedir.
Fotografa yakindan bakiniz ve daha sonra agsagidaki sorular1 diisiiniiniiz:

Ne gordiigiiniizii tam olarak anlatiniz. Ne tiir insanlar goriiyorsunuz?
Orada hangi farkli insan gruplari vardir?

Insanlar ne diisiinmektedir? I¢inde olduklar1 yer (pazar) hakkinda ne
diistinmektesiniz?

Resim size ne hissetmenizi sagliyor? Neden bu sekilde hissediyorsunuz?
Resimdeki insanlara hangi sorular1 sormay1 isterdiniz?

Iste Kaynak B ve F’ye dayali baz1 gorevler:

Bu anlatinin yazildig1 zamanda insanlarin neden pazara gittiklerine iliskin
dort neden sdyleyiniz. Insanlar biitiin bu nedenler i¢in hala daha pazarlara
giderler mi? Yanitinizin nedenlerini sdyleyiniz.

Anlatida sozii edilen kag tane farkli ‘etnik grup’ vardir? Sizce neden bu
kadar ¢esitli etnik gruplar var?

Bu pazarda satilan gidalarin ¢esitleri hakkinda diisiiniiniiz. Bunlardan kag1
hala daha giinliik yasamin bir parcasidir?

Insanlarin 1873’de ne tiir kiyafet giydiklerini bu kaynaktan &grenebilir
misiniz?

Kaynak F ve H’yi kullanarak:

Pazarlar1 anlatirken yazarlarin soyledikleri olumlu ve olumsuz seylerin bir
listesini yapiniz.

Yabancilar, pazarlardaki yerlilerle nasil iletisim kurdular? Sizce neden bu
sekilde davrandilar?

Lise (15-17 yaslar)
Asagidakileri aragtirarak, bu kaynaklarin (A,B,C,D,F,G,H,I,J) bir tarih¢i i¢in
nasil yararli olduklarini agiklayiniz:

O zaman bolgedeki ticaret;

Kentsel gelisme;

Erkekler ve kadinlarin rolleri;

19. yiizyilin sonunda Kibris’ta ev yasamu ile sosyal ve kiiltiirel yasam,;
Yiyecek;

Farkl1 toplumlar arasindaki iliskiler.
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Su kaynaklarin (F,G,H,J) yazarlarin1 diisiinerek:

e Yazar tarafindan benimsenen bakis acist hakkinda ne sdyleyebilirsiniz?

e Kimin i¢in yaziyorlardi?

e Anlati, o zaman Lefkosa’da yasamakta olan biri tarafindan anlatilmig
olsaydi, ne kadar farkli olurdu?

e Bu kaynaklara sizce ne kadar giivenilebilir? Nedenlerinizi sdyleyiniz.

e Sahip oldugunuz biitiin kaynaklar1 inceleyerek, 1878’den sonraki
Kibris’taki Ingiliz isgalinin Ingilizler veya Kibrishlar igin iyi mi, yoksa
kot mii oldugunu sdyleyiniz. Nedenlerinizi anlatiniz.

Cahistay sirasinda katihmcilar tarafindan onerilmis olan etkinlikler ve
gorevler

Katilimcilarin ders plani 1

Yas diizeyi:
10-11 yaslar

Miifredatla baglantisi:
Osmanli ve Ingiliz donemleri sirasinda Kibris’taki sosyal yasam, dil, sosyal
arastirmalar, sanat, sarkilar.

Hedefler:
Ogrencilerin sunlar1 anlamasi beklenir:

e Kibris’ta zaman ic¢inde, pazarlarda hangi degisiklikler oldu, neler ayni
kaldi;
e Kibris toplumunun ¢ok kiiltiirlii yapisi.

Kaynaklar:

Gorsel kaynaklar: D, A;

Yazili kaynaklar: E, H, F;

Bir pazarla ilgili sarki;

Glinlimiiz pazarlarinin resimleri;

Kadinlar Pazari (genekopazaron) ile ilgili resimler ve CD’ler on (Uriin
saticilarinin yalniz kadinlar oldugu ve Cuma giinleri yer alan Kadinlar
Pazari; 1950’ler-1960’larin sonuna kadar var olmay1 stirdiirdii).
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Gruplar halinde yapilacak gorevler ve yanitlanmasi gereken sorular:

Size gore bu resim (Kaynak A) neyi gostermektedir? Ne zaman? Nerede? Kim?
Bu resmi tanimaniza yardimci olan nedir?

Ogrenciler pazari tamdiktan sonra, ikinci goreve gegiyoruz:

Bu resim, pazarlar hakkinda bize ne sodylemektedir? Goriis Cergevesi’nin
kullanilmasi ile cocuklarin sunlar1 tanimlamasini bekliyoruz: Kisiler, manzaralar,
resimdeki mekanlar, renk, hareket, giiniin zamani, satilan tiriinler. Burada, ilk
once, o zaman, Kibris’ta Miisliimanlar ve Hiristiyanlar arasindaki kiyafetlerde
goriilen farklari tartismaya ihtiyacimiz olabilir. Misliimanlar acik renkler, fes ve
beyaz tiirban veya pegeler takiyorlarken, Hiristiyanlar koyu renkler ve fes veya
mendil takiyorlardi.

Daha sonra, ¢ocuklarin asagidaki sorulari diistinerek resmi yorumlamalarini
istiyoruz:

Kim? Ne zaman? Ne oluyor? Ne disiiniiyorlar ve ne diyorlar? (Cocuklar,
resimdeki insanlara ait konusma balonlarini doldurabilirler). Hangi dillerde
konusmaktadirlar? Ne i¢in beklemektedirler?

Gruplar halindeki ¢ocuklarin sunlar1 yapmasi istenmektedir:

e Resimleri ve yazili kaynaklar1 (E, H, F) kullanarak, iirlinlerin bir listesini
cikariniz;

e Farkli etnik gruplarin sosyal rollerini ve birbirleriyle olan iletisimlerini
ayirt ediniz (resimler ve kaynak F);

e Farkli insan gruplarinin pazara gitme nedenlerini belirleyiniz;

e Mesguliyetler ve meslekler (resimler ve kaynak F);

Glinlimiiz pazarmin bir resmi ile kiyaslayiniz:

Hangi {riinler, sosyal roller, meslekler ayni1 kalmistir? Hangi meslekler simdi
yok olmustur? Ne degismistir? Neden?

Degerlendirme ve Ev odevi
Cocuklar, pazardaki deneyimleri hakkinda nene-dedeleri ile sdylesi yapabilirler.

Ayrica, Kibris’ta 1878’deki ve giiniimiizdeki pazarlarin kiyaslamasi igin bir alan
arastirmasina katilabilirler.
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Katilimcilarin ders plani 2a

Yas diizeyi:
15-17 yaslar

Miifredatla baglanti:
Ingiliz déneminde Kibris’ta sosyal tarih

Hedefler:
Ogrencilerin asagidakileri yapmasi beklenir:

Ingiliz yonetimi sirasinda Lefkosa'nin  ekonomik  gelismesinin
kavranmasi;

Kibris’in farkli toplumlar1 arasindaki iletisim sekilleri arasindaki farkin
belirlenmesi;

Cesitli Kibrish toplumlar arasindaki iligkilerin gelismesinde, ekonomik
acidan karsilikli bagimliligin 6neminin tartisilmasi.

Kaynaklar:

Gorsel kaynaklar: D, A, K, C, I;
Yazili kaynaklar: J (D ile birlikte), G (K ile birlikte).

Gruplar halinde yapilacak gorevler ve yanitlanmasi gereken sorular:

Kaynak D’de herhangi bir binayr taniyor musunuz? Pazarin yeri
nerededir? (Ogrencilerin resimdeki binalarin cesitliligini, farkli tarihsel
donemlerden kalintilar1 tanimasi beklenmektedir. Ornegin Bedesten’in
Bizans kubbesi, Liizinyan Ayasofya Kilisesi ve Osmanli Camisi).

Kaynak A ve D’deki farkli etnik gruplar1 taniyor musunuz? (Ogrencilerin
Hiristiyan, Miisliiman, Yahudi ve Ermeni Kibrishlar1 oldugu gibi
Avrupali seyyahlari, Ingiliz Resmi yetkililerini, Hindistanl1 askerleri v.s.
tanimalar1 beklenmektedir).

1878-1905  yillar1  arasinda insanlar  esyalarim1  pazara nasil
tasimaktaydilar? Ogrenci, gorsel kaynaklar olarak D, C, I’y1 ve yazili
kaynaklar olarak da G, C, J.’yi kullanacaktir. (Baf ve Magusa Kapilar
arasindaki bir ¢izgi lizerinde pazar yerlerinin nasil yerlestigini gosteren
haritay1 tartigmalari ve Girne Kapismna yakin olan Kaymakli Tren
Istasyonunu bulmalar1 beklenmektedir. Ayrica Kaynak D’deki develeri de
fark edebilirler. Develer, genellikle Lefkosa disindan, daha c¢ok
Larnaka’dan gelen esyalar1 tasimaktaydilar.)
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Degerlendirme:

Bu gorevler sirasinda elde ettiginiz bilgilere dayanarak, ekonominin Kibris’ta
insanlar1 eskiden ve simdi (6zellikle Nisan 2003°den sonra) nasil bir araya
getirdigini ve getirmekte oldugunu anlatan bir makale yaziniz.

Katilimcilarin ders plani 2b:

Yas diizeyi:
15-17 yaslar

Miifredatla baglanti:
Kibris Tarihi

Hedefler:
Ogrencilerin sunlar1 yapmasi beklenir:

e 19. ylizyiln sonunda Lefkosa’daki ticari yasam hakkinda c¢esitli
seyyahlarin goriiglerini anlama;

e Ingilizlerin goriisleri ile dteki seyyahlarin goriislerini kiyaslama;

e Bu goriisler arasindaki farklar agiklama.

Kaynaklar:

e Gorsel kaynaklar: D;
e Yazli kaynaklar: J ve F.

Islem:
Smif, iki tip gruba ayrilir.

Grup 1:
Kaynak F kullanilarak, 6grencilerin Lefkosa’daki ekonomik etkinlik hakkindaki
bilgileri saptamasi beklenir.

Grup 2:
Kaynak J kullanilarak, 6grencilerin Lefkosa’daki ekonomik etkinlik hakkindaki
bilgileri saptamasi beklenir.

Toplu oturum:

Toplu oturumda her grup, kendi bulgularmi taksim eder ve Ingiliz Samuel
Baker’in 1878’deki (karmasik oldugu kabul edilen) goriisii ile Avusturya
Basdiikii Louis Salvator’un 1873’deki goriisiinii kiyaslamaya caligirlar. Bu iki
seyyahin neden farkli gorlsler edindiklerini agiklamalar1 ve her birinin
gorlislinlin anlagilmast i¢in bu iki seyyahin yasam Oykiilerinin bize nasil
yardimci olabilecegini agiklamalar1 beklenir.
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Degerlendirme ve Ev ddevi:

(Ingiliz yetkililer tarafindan yaratilmis Kibris’in ilk goriintiilerinden biri olarak
London Illustrated News’de ve Ingiliz basininda yayimlanmis olan) Kaynak
D’ye dayanarak, 6grencilerin bir Ingiliz seyyahin o zamanki bakis agisindan
bakarak, bir gazetede bu resim ile birlikte yayimlanmak {izere bir makale
yazmalar1 beklenir.

Katilimcilarin ders plani 2¢

Yas grubu:
14-17 yaslar (lise)

Hedefler:

e Kibris ekonomisinde pazarlarin/carsilarin ne rol oynadigini bulmak igin
farkli tipte kaynaklari nasil kullanabiliriz?

o Kullanighlik, giivenilirlilik, kaynagin kokeni gibi kriterleri kullanarak,
farkli kaynak tiplerinin degerini analiz ediniz.

e Cesitli Ogretim yontemlerini  kullaniniz: Ogretmen merkezi; grup
calismasi/esli ¢alisma.

Kaynaklar:
Farkl tipte kaynaklar:

e Gorsel kaynaklar A ve [;
e Yazili kaynak F;
e (Calisma kagitlar1.

Islem:

Dersi baglatmak icin, bir beyin firtinas1 oturumu ile girisim yapilmalidir. Giris
olarak sorulmasi gereken soru: “Bir c¢arsi/pazar nasil bir yerdir?” Olasi
yanitlar arasinda sunlar bulunabilir:

e Insanlarin esya alip, sattiklar1 yer;

e Iinsanlarin bilgi degis-tokusu yaptiklar1 yer;
e Sosyal temaslarin kurulabildigi yer.
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Kaynak analizi ile derhal baslamak i¢in, sinif her biri bir kaynak alacak sekilde

tic farkli gruba ayrilir. Daha sonra gruplar, asagidaki sorulara gore kaynaklarina
bakmalidirlar:

e Pazarlarda satilan egyalar hakkinda ne bulabilirsiniz?

Belli esyalar, 6zel bir grup tarafindan mi1 satilmaktaydi? Ornegin Kibrish
Tiirkler ipek terlik mi satiyordu? Bir ‘is bolimii” mii vardi?

Lefkosa’da kag tane farkli pazar vardi?

Uzmanlasmis pazarlar var miydi?

Nerede idiler?

Esyalar pazara nasil getirilmekteydi? Tren yolu nasil bir rol
oynamaktaydi? Bir pazarla baglantili bagka meslekler var m1ydi?

Ogrenciler, kendi bulgularini sinifin geriye kalanina takdim ederler.

Bu etkinligin sonucu 6yle olmalidir ki, her bir tek kaynak, biitiin sorularin
yanitlarin1 veremez, ama kaynaklarin biraraya getirilmesiyle, resmin daha tamam
okunmasima yardimci olunabilir. Sonunda, bu ii¢ kaynagin kullanilmasiyla,
pazarlarin Kibris ekonomisi i¢in ne kadar dnemli olduklarin1 degerlendirebilir
miyiz. Bu, ileriki bir asamada 6grenciler i¢in bir arastirma gorevi olacaktir.

Yazili kaynakla 1ilgili olarak, asagidaki sorular, bir sonraki adim olarak
arastirilmalidir:

e Yazar hangi dili kullantyor?

e Yazar olgulart mu, fikirleri mi sunuyor? Farkli renkteki kalemleri
kullanarak, 6grenci, metin ic¢indeki farkli boliimleri olgular ve fikirler
olarak ¢izip caligabilir.

Bir arastirma gorevi olarak, 6grenciler, asagidakilerden birini yaparak, Kibris
pazarlar1 hakkinda daha fazla bilgi edinebilirler:

Bir miizeye gitmek;

Cesitli yazili kaynagi bulmak;

Nene-dedelerine sormak;

Ekonomik onemi degerlendirmek icin istatistiksel kaynaklari bulmaya
caligmak.

Bu, daha sonra, Powerpoint seklindeki bir sunum olarak degerlendirilebilir.
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YAZILI VE GORSEL KAYNAKLARIN LISTESi - BASVURU
KAYNAKLARI

A

J. P. Foscolo tarafindan yaklagik 1878’de ¢ekilmis olan bir fotograf
Malekos, A. (Ed.). (1999). Cyprus of J. P. Foscolo (fotograf albiimii)
(3. yeniden baski). Lefkosa: Kibris Halk Bankasi Kiiltir Merkezi
(Fotograf tizerindeki yorum, 1991 yilinda Kibris Halk Bankasi Kiiltiir
Merkezi tarafindan yayimlanmis olan ve ‘Kibris 1878, Sir Garnet
Wolseley’in giincesi’ adli kitaptan bir alintidir. J. P. Foscolo, o zaman
Ingiliz askerlerinin resmi fotografcistydi) (Kibris Halk Bankasi Kiiltiir
Merkezi’nin izni ile — telif haklar1 Merkez’e aittir).

Arsidiik Luis Salvator tarafindan 1873°de yapilmis olan pazardaki
kuyularin resmi (Yazar tarafindan ¢izilmis olan 15 resimden biri. 1873’de
Kibris’a yaptig1 ziyareti anlatan kitabinin 53. sayfasindan, “Lefkosia, the
capital of Cyprus” (Letkosa, Kibris’in Baskenti) adl1 kitap, 1881 yilinda
C. Kegan Paul and Co tarafindan yayimlanmis olup, yeniden baskisi
Trigraph tarafindan 1983’de yapild).

Arsidiik Luis Salvator tarafindan 1873’de yapilmis olan Biiyliik Han’in
resmi. (Yazar tarafindan ¢izilmis olan 15 resimden biri. 1873’de Kibris’a
yaptid1 ziyareti anlatan kitabinin 51. sayfasindan, “Lefkosia, the capital of
Cyprus” (Leftkosa, Kibris’in Bagkenti) adli kitap, 1881 yilinda C. Kegan
Paul and Co tarafindan yayimlanmis olup, yeniden baskist Trigraph
tarafindan 1983°de yapildi)

1878’de Ayasofya-Selimiye Camisi’nin Oniinde kurulan pazarin resmi.
(1878°de London Illustrated News’de yayimlanmis olan Kibris’in ilk
goriintiilerinden biri. Bu tiir resimler, burada oldugu gibi, ¢ogu kez ingiliz
yetkililer tarafindan ¢izilmekteydi.)

1873’de Arsidiik Luis Salvator tarafindan yapilan 23 pazarin listesi.
(Kibris’a yaptig1 ziyareti anlatan kitabinin 52. sayfasinda, Avusturyali
Arsidiik Louis Salvator tarafindan listelenmis. “Lefkosia, the capital of
Cyprus” (Lefkosa, Kibris’in Bagkenti) adli kitap, 1881 yilinda C. Kegan
Paul and Co tarafindan yayimlanmis olup, yeniden baskisi Trigraph
tarafindan 1983’de yapildi)

Arsidiik Luis Salvator 1873 den alintilar.

1873’de Kibris’a yaptig1 ziyareti anlatan kitabindaki anlatisi. “Lefkosia,
the capital of Cyprus” (Letkosa, Kibris’in Baskenti) adli kitap, 1881
yilinda C. Kegan Paul and Co tarafindan yayimlanmis olup, yeniden
baskis1 Trigraph tarafindan 1983’de yapildi) Yazar, 1870’de resmi
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gorevlerinden vazgecip, uzun bir seyahate ¢ikan, Toskani Biiyiik Diikii I1.
Leopold’un ti¢iincii oglu idi. Lefkosa’da alt1 ay yasamaisti.)

William Hurrell Mallock’dan alint.

(Kibris’1 1887°de ziyaret etmis olan Ingiliz yazari, siyasal felsefeci, mizah
yazar1 ve sosyal teorici William Hurrell Mallock’tan alinti. Bu alinti,
Larnaka’ya varir varmaz, kahvalti bulma c¢abasini anlatmaktadir ve su
kitabindan alinmustir: In an enchanted island; a Winter’s Retreat (1889)
(Cazibeli bir adada; bir Kis siginmasi) London: Richard Bentley; aktaran
Lavinia Neville Smith, ‘In an enchanted island’ (sayfa 44-48).

Samuel W. Baker tarafindan yazilan Kibris ¢evresindeki pazarlar’dan
alintilar. (Alint1 suradandir: Samuel Baker’in kitab1 (1879) Cyprus as I
saw it in 1879 (1879’da gordigim gibi Kibris). Erisim tarihi:
28 April 2006, http://explorion.net/s.w.baker-cyprus-1879/index.html.
Yazar, Britanya Imparatorlugu’nun biitiin sémiirgelerini gezerek zamanim
harcayan bir Ingiliz kasifi idi. Duraklarmdan biri de Kibris idi.)

Lefkosa Haritas1 1905 (Cizen: Kitchener, Navari, L. (2003) i¢inde.

Kibris Bankas1 Kiiltiir Vakfi’'nin Koleksiyonlarindan Kibris Haritalari.
Lefkosa: Kibris Bankasi Kiiltiir Vakfi) (Kibris Bankasi Kiiltiir Vakfi’nin
izni ile — Telif haklar1 Vakfa aittir.)

Samuel W. Baker’den alintilar.

O zaman basilmis olan ve 1920’lerin basinda Lefkosa’da bir pazarin
gosteren fotograf.
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YAZILI KAYNAKLAR

KAYNAK A: J. P. Foscolo’nun cektigi pazar fotografinin alt yazisi

Cuma Pazari, Lefkosa

“Her Cuma yapilan sergiyi gormek iizere Gifford ile birlikte, 6.s.6’dan sonra
Lefkosa’ya gitmek lizere hareket ettik. Sahne, garip bir sahneydi ve goriilmeye
degerdi: Cesitli renkler ve giysiler, géze ¢ok hos geliyordu. Yine de satin almaya
deger hicbir sey géormedim. Elislerinin adin1 anmaya degmez, acik mor, sar1 ve
eflatun renklerinin etkileri bozulmustu. Lefkosa’daki zenci kadin sayisi da
garipti. Burada {retildiginin farkinda olmadigim bir iiriin olarak, bol miktarda

satilik pamuklu bez** gordiim.”.

KAYNAK E: Archduke Louis Salvator tarafindan yapilmis 23 pazarin

listesi

“Toplam yirmi ii¢ pazar vardir:
Manifaturacilar Carsisi
Terziler Carsisi
Basmacilar®, kilimciler, debbagr,lar46 C.
Kunduracilar*’ Carsis
Cangarlar™ Carsis
Kavaflar® Cargisi
iplik™ Pazar
Dogramacilar’ ' Carsist
Arabacilar Carsisi
Bakircilar Carsisi
Kuyumcular Carsisi
Demirciler Carsisi
Comlekgiler Carsisi
Kumascilar’® Carsist
Meyhaneciler Carsisi
Sebze ve et Pazar
Balik Pazar1
Helvacilar Carsisi
Kadnlar™ Pazar1
Pamuk Pazari

(Arsidiik Luis Salvator tarafindan
yapilan bu liste, 1873’de Kibris’a
yaptig1 ziyareti anlatan kitabinin 52.
sayfasindandir. “Lefkosia, the capital

of Cyprus” (Lefkosa, Kibris’in
Baskenti) adli kitap, 1881 yilinda C.
Kegan Paul and Co tarafindan

yayimlanmis olup, yeniden baskisi
Trigraph tarafindan 1983°de yapildi.)

* Pamuk ipligi: pamuklu bez yapmada kullanilan bu bitkinin kokiinden alman liflerden yapilmus iplik.
* Basma: daha ¢ok diiz beyaz veya agartilmamis renkte, bir gesit pamuklu bez.

* Debbag: deri, post yapan.
7 Avrupa tipi ayakkabilar.
* Cangar: Kibris koyliilerinin giydigi cizme.

* Kavaf: yemeni, pantofla gibi Tiirklere has hazir ayakkabi satan yer.
*% Dokuma ipligi: (daha ¢ok yiinden yapilmus) érgiide, dokumada vb. kullanilmak iizere hazirlanms iplik

>! Dolap, sandik, kap1 yapan marangozlarin garsisi.

>? Tuhafiyeci: igne, pamuk, diigme, fermuar vb gibi dikis icin ufak-tefek seyler satan diikkanci.
>3 Alaca, biiriinciik gibi yerli dokuma bezleri ve nakis islerinin kadimlar tarafindan satildig1 pazar yeri.
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Un Pazarn
Bugday Pazar
Hayvan Pazan”

KAYNAK F: Arsidiik Luis Salvator tarafindan Lefkosa pazarinin tasviri

“...Rumlarin, Tripiotis Sokagi’nda bir ¢esit kuliip (Circolo) olan bir toplanti
salonu vardir. Burada birkag gazete bulunabilir, ama hicbiri Kibris’ta
yayimlanan gazeteler degildir. Tiirkler ve Rumlar, haberleri duymak igin
genellikle, yer yer soziinli edecegimiz pazarlar1 ve kahvehaneleri kullanirlar [...]

Biitiin Tiirk kasabalarinda oldugu gibi, Lefkosa’da pazarlar sosyal yasamin
merkezleridirler: Magusa kapisi ile Baf kapisi arasinda yer alirlar ve bu sekilde
kasabay1 adeta ikiye ayirirlar. Diikkanlarin, yukariya ve asagiya itilebilen Tiirk
usulli kapilar1 vardir. Pazarlarda, surda burda, tahta ¢ikrikli kiigiik kuyular ve
cogunlukla muazzam bir ¢cardagin golgesi altinda kalan ve sigirlar i¢in kullanilan
bir tekne veya herkesin kii¢iik kaplar araciligiyla kendi kullanimi i¢in, i¢inden su
alabilecegi ve boylece genelde halk i¢in yararli hale gelen biiyiik toprak kiipler
gorduk.

Lefkosa pazarlarinin, genelde tstli agikti ve tlizerleri hasirlar ve keten bezinden
caputlarla basitce oOrtiilmiisti. Sadece dort tanesi ve birinin de yarisinin diizgiin
bir tavanmi1 vardir. (p. 50) [...] Bazilarinda, esyalar sadece alisilmis ¢ars1 giinii
olan Cuma giinleri satilmaktaydi. Adi son anilan pazarlar, bagka yerlerde olup,
onlardan daha sonra s6z edecegiz: Geriye kalanlar, insanin dogru yolu sadece
cok biiylik zorlukla bulabilecegi, kiiciik sokaklarin birbiriyle kesistigi bir sekil
olusturmaktaydi. Bunlari arayarak, dolagmamizi tasvir etmeyi deneyelim.

En genis ve biiyiik olani, lizeri 151k gegmesi icin delikli olan bir catr™ tavam ile
kapli Manifaturacilar Carsisidir. Adada yapilmis bazi ipek kumaslar disinda,
diger biitiin satilan esyalar, disaridan gelmektedir. Kenar kisminda, koyli
cizmelerinin yapildig1 ve iizeri asma cardagi ile kapl bir kiigiik yer daha vardir.
Bunun oOniinde kiiciik Marangozlar Pazar1 yer alir (p.52) ve ondan sonra da
Cikko Baskesisinin evi var. Son anilan yerin karsisindaki, iizerinde bir hag¢ ve
1866 tarihi bulunan Cikko Pazaridir. Bu genis ve yeni pazarin, kilit taglart
lizerine oturan sivri kemerleri ve 1s1k delikleri olan bir tavani vardir ve daha ¢ok
tiiccarlar ve arzuhalciler tarafindan isgal edilmistir. Oteki yanda, kent
yoneticisinin dairesinin de bulundugu Diikkancibasi pazar1 vardir. Bunu,
bazilarinin dikis makinesi bile kullandig1 terzilere gelene kadar, 6teki yar1 kapali
pazarlar izler.

Bitisiginde, cat1 seklinde tavani ve 151k delikleri olan Kunduracilar Carsis1 vardir.
Baf Kapis1 yoniinde Manifaturacilar Carsisindan ilerlersek, dnce i¢inde Rumelili
balik¢ilarinki gibi kebe satan bazi diikkanlar, bazt Rum terzileri ve daha ileride

>* Catr: yatay bir tavani olan evin en iist ucundaki tiggen kisim.
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tenekeciler ve bakircilarin bulundugu Uzun Carsiya geliriz. Glinesten korunmay1
saglayan sadece, bazen kamistan Oriilmiis hasirlardan yapilmis c¢ikintili tavan
sacaklaridir. Daha sonra, cogu Tiirk olan erkeklerin sagli sollu basma {irettikleri
Basmacilar Carsisina geliriz. Bunun bitisiginde Cay Pazari1 vardir ki orada da
basma ve halilar satilir. Biraz ileride, ayrica hayvan postu hazirlayan deri
tiiccarlarint buluruz. Bunun saginda, tiiriiniin Lefkosa’da en iyisi olan, gilizelce
oyulmus kap1 direkleri olan bir kahvehane vardir. Bu pazarlar sokaginin sonuna
dogru, erzak, tahta, mermer parcalar1 ve beyaz tas testiler satan bazi diikkanlar
vardir ve sokak, kiiciik bir cam olan Mehmet Seyid Camisinin yanindaki bazi
boyaci diikkanlarinin yaninda son bulur. Basmacilar Carsisinin girisine yakin, bir
baskas1 vardir. Burada ¢izmeler ve deri satilmaktadir ve biri ilaglar, oteki de,
sagda erzak® satan iki yan dala ayrilmaktadir. Bu yolu izledikten sonra,
dikislerle ¢esitli kabartma sekillerin verildigi, i¢i pamuktan Tiirk yorganlarinin
yapildig: kiigiik yerlere geliriz: Daha ileride, Aya Sofya’ya kadar, i¢inde belki de
Tirk terliklerinin imal edildigi diikkanlar vardir. Ayni yonde yolumuza devam
ederek, Vaftizhane’® nin karsisindaki kuyumcular boliimiine ve daha ileride silah
satilan diikkanlara geliriz.

Simdi, basladigimiz noktaya tam da geri donersek, biiylik erzak pazarina dogru
yonelmis oluruz. Burada limonlar, ekmek, kolokas, Kudiis enginari, havug, uzun
turp57, salgam, kuru iizim, hurma, kestane, findik, iri badem, sekerleme,
cocuklart yatistirip uyutan afyon tohumu, keten tohumu, baklagiller, her cesit
sebze, Larnaka ve yabanci yapimi sabun, Tiirklerin de ¢ignemekten hoslandiklar
ve ficilar i¢in kullanilan ¢am sakizi satilir. Biitiin bunlar, sadece bez parcalari,
pacavradan kilimler ve sagak altlar1 tarafindan korunmaktaydi. Bunlarin yaninda,
bagdas kurmus sekilde ayaklari lizerine oturan ve nal seklindeki demir lizerinde
keskin bicaklariyla ince tiitiin kesen tiitlinciiler vardi. (s. 54).

Pazarin Tahta-Kala ucunda, cocuk tabureleri, boyunduruk5 8, araba, semer’ 9,
hanlar ve ayrica ‘Tiirk lokumu’, helva ve nadir goriilen kiiciik tilki ve tavsan
postlart satan kiiciik diikkanlar bulduk. Birka¢ yarda uzaktan, sevilen helvayi
hazirlarken onlar1 seyretmek ¢ok ilgingti. Bu amagcla, genis bakir kazanlar
kullanarak, bir ip ucunda tavandan asagiya asili bir halkaya tutturulmus ¢ok
biliylik tahtadan yapilmis bir kepge ile helva macununu karigtirtyorlardi. Bu
macun, liziimden yapilmis kurutulmus surup, 6zel tiirde bir tohum olan Helva ve
susam yagindan olusmaktadir. Bunlarin hepsi, 6dnce bir saat kadar bir kazanda
yogrulur. Sonra diiz ince bir tabak i¢inde bekletilir ve bir saat sonra biitiin sey
hazirdir. Bu islem, bes ile yedi saat arasinda siirer. Kiigiik bir Et pazari, bir
zeytin agacinin golgesindeki bir tiirbe ile baslayan Han pazar ile genis Erzak

> Erzak: yiyecek ve igecek.

°% Bugiin “Bedesten” diye bilinen yer.

°7 Turp: gevrek ve aci tad veren bir koke sahip bir bitki.

> Boyunduruk: araba, saban vb ¢eken iki hayvanim boyunlarina gegirilmis sekilli tahta pargasi.

>% Semerciler: at, esek vb binenler iin, cogunlukla deriden yapilmis semer ve oturma yeri imal eden
kisiler.
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pazarii birlestirir. (Piring ve koyun etinden yapilmis) Pilav i¢in kullanilan
tahtadan veya boynuzdan yapilmis Tiirk kasiklari, tabak servisleri ve az otede
balmumcular, sahneye kiictiik bir degisiklik getirir.

Biitiin bu yerlerde, diinyadaki her ¢esit halktan kalabalik; gosterisli elbiseler
icinde koyliiler, pecgeli Tiirk kadinlari, gozleri hayretle agilmis oglan ¢ocuklari,
ozellikle 6gleden Once, asagiya ve yukariya dogru acele ile yiiriimektedirler.
Burada bir seyyar Salep (insanlarin kis sabahlari ictikleri bir ¢esit cay) diikkani
ile carpisiyoruz. Orada dolasarak yag, tuz veya su satanlar, tahta tepsiler iginde
esmer ekmek tasiyan firincilar, tath satan seyyar saticilar, bildikleri alicilara
nefis kii¢iik et parcaciklar1 sunan adamlarla karsilasiyoruz. En ¢esitli sahneler,
her yerde gozlerimizin 6niinde. Sadece diikkan sahipleri, heykel gibi, hareketsiz,
derin bir sessizlik i¢inde tiitiin igmekteler. Orda burda, ¢ogu Rum olan ve biitiin
berberlerin karakteristik isaret tahtasi olan bir degnek ucundan sarkan bir havlu
gorirsiiniiz. Tezgahlar lizerinde tembelce uzanmis olarak miisterilerini bekleyen
biitiin kahvehane sahipleri (kafecis) Tiirklerdir. Su veya oteki diikkanda,
yuvarlak kafesleri i¢inde kumrular veya kirmizi ayakli keklikler, kaldirimin
tizerinde asili duruyor.

(s.56) Var olan bu pazarlar disinda, dnce, her tiirlii nakis isi ve buna ait herseyin
satildig1 ve Cuma giinleri agik olan Kadinlar Pazari’ndan sz etmeliyiz. Saticilar,
ozellikle Rum kadinlar, belli bash pazarlarin civarinda, ayaklar1 dibinde sattiklari
esyalar1 sergilerken, dikkati ¢cekecek derecede ¢ok gevezelik ederler. Burada,
cesitli sekillerde, pamuk ve dokuma ipligi yiginlar1 goriiyoruz. Lefkosa’da
biikiilmiis ipek iplikler, Alaca, Biiriinciik, beyaz basmalar, yabanci baskili bezler
ve Tiirkler ve kadinlar i¢in bukleli ipekten yapilmis biitiin gomlekler; bazilari
yart pamukludan ve Rum kadinlarin bellerine sardiklar1 (Zostra) gibi saf ipek
bezler, ince pamukludan mendiller, bazen Tiirk diiglinlerinde kullandiklar1 gibi,
koselerinde ¢irkin ve kabaca islenmis altin ¢igekler bulunan, Tiirk kadinlar1 i¢in
Cevre; Skufomata (fesi siki baglamak ic¢in bantlar veya alin i¢in kirmizi kasket),
pamuk ve ipekten baglar, kadinlarin bagliklar1 i¢in bazi siyah ve beyaz
siislemeler, ayrica cep mendillerinde de kullanilan giimiis pul seklinde danteller,
tiillden yapilmis yapay cigekler, yabanci kumastan kiiciik c¢ocuklar ig¢in
kakuleteler ve basliklar, olagandis1 desenleri olan ve acayip sekilli kasketler,
elde Orlilmiis pamuklu coraplar, el 6rmesi keseler, bir pargasit bir kurusa
(yaklasik iki buguk peni) Oriilmiis tiitlin keseleri, bazilar1 renkli, otekileri altin
iplikle islenmis yabanci ipeginden, yabanct mali cam bilezikler ve boncuktan
yapilmis gerdanliklar. Ayrica kil ¢omlekten yapilmis, bazilarmin noktali akis
agz1, otekilerinin de iki tane tutma yeri olan dal gibi ince sekilli testiler,
sekerlenmis bademler, Tiirk lokumu (Rahatlukum), renkli sekerden yapilmis
sahane kuslar ve diger yaratiklar, meyvali pastalar, baldan yapilmis sarimtirak
tath sekerlemeler, Mersinokoka, insanlarin ekmekle yedigi ve Tremiskia denen

kiiciik meyvalar, meyva, leblebiler, kestaneler, portakallar, hurmalar ve sabun
bulduk.
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Iplik Pazar1 Camisi’nin yanindaki kiiciik bir meydanda, Tiirk kadinlar1 pamuklu
esyalar satiyor; biraz yukarida biitlin yol boyunca dallar1 uzanan ve bir adamin
bacagi gibi kalin bir asmasi olan Klymatu Sokagi adli yol var. Kumarcilar
Han1’nin 6niinde, arpa ve diger tahillarin satis i¢in getirildigi bir bina bulunuyor.
Arpa, torbalar i¢inde. Onun yaninda (p. 57), Biiylikk Han’a kadar uzanan ¢esitli
as¢1 diikkanlar1 var.

Vaftizhane®”nin 6niindeki kemerli salonda, un carsisi yer aliyor. Ana satis
maddesi, Kythrea’nin degirmenlerinden tedarik edilmis olan ve ¢ogu bugday unu
ve az miktarda da arpa unudur. Kiigiik el terazilerinde unu tartiyor ve okka (iki
pound kadar) ile satiyorlar; satin aliman miktari, koyliilerin kiigiik erzak
torbalarina dokiiyorlar. Daha biliylik miktarlar, torbalar1 tarttiktan sonra,
terazisini omuzlayip, pazar yerini asagl yukari azametli adimlarla yiiriiyen bir
hiikiimet memurunun gézetiminde durmaktadir.

Saray Camisinin karsisindaki meydanda, atlar, esekler ve kiiciik Baf katirlar ile
Cuma giinleri hayvan pazari kurulur. Sadece en ¢ok bulunan uzun ayakli ve cogu
kez horgiiglii bir sirt1 olan si1gir1 gordik.”.

KAYNAK G:

“Otuz dakika gibi bir siire icinde, giimriikk evinin gorintiisiinden, telkinleri
tamamen yabanci ve farkli olan bir diinyaya gectim. Noktal1 kemerlerle disa
acilan bir dizi ev ile deniz arasinda yer alan kotl kaldirimh bir diiz gezinti yeri
boyunca hareket ediyordum. Gegerken hizla baktigim zaman bu yerlerden
bazilari, karanlik magaralar seklindeydi, hi¢bir yere gecit vermiyormus gibi
goriindii. Otekiler ise Ortacag Italya’sindan pargalar gibi ilkel diikkan
goriintiilerini ortaya ¢ikardi ve yukarida, tuhaf desteklerle yolun iizerinde dogru
disartya c¢ikintis1 olan, tahta kafesli ve uykulu Dogulu pencereler vardi.”

KAYNAK H: Lefkosa’daki ile farkli bolgelerdeki pazarlar1 kiyaslamada
yararh olan Samuel Baker’in “Kibris’taki pazarlar”’indan alintilar.

Larnaka Pazan

“Larnaka pazarinin i¢inden yiiriidiim. Burasi, daha once soziinii etmis oldugum
su kanalindan suyunu alan bir halk ¢esmesine yakin olan kalenin yaninda,
kasabanin bat1 ucunda bir yerdir. Kapali tag hazne ¢evresinde piringten ¢esmeler
konmustur, ama biiylik miktarlarda, gereksiz yere sokaga akan, denetimsiz
fiskiran sudan siirekli olarak kagip akan suyun bosa gitmesinden rahatsiz
oldugumu belirttim. Hazneden birka¢ yarda uzaklikta, tek basina eski bir ini
agac1 vardi (ficus religiosa). Bunun cevresinde, sirasiyla Arpera’nin saf kaynak
suyu ile doldurulacak olan biiylik toprak testiler iceren kiifelerle yiiklii birgok
esek bekliyordu.

% Bugiin “Bedesten” diye bilinen yer
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Kalabalik ¢ok olmasina ve hepsi de testilerini doldurup kendi hayvanlarina
yliklemekle mesgul olmalarina karsin, herhangi bir itip kakisma veya sira
kavgas1 yoktu, ama her biri, sabir ve iyi huy Ornegi idi. Miisliimanlar ve
Kibrishlar, aymi is i¢in bir araya toplanmislar ve polisin gézetimi olmadan
diizenli davramislar1 ile Ingiltere’deki kalabaliklarla giiclii  bir tezat
olusturmuslardi. Pazara, rihtim ile tam ac1 yaparak girilir; sokaklar diizensiz
Olctilerdeki taglarla dosenmistir; her iki yandan ortaya dogru oluk olusturacak
sekilde egimlidir. Develer, katirlar, 0kiiz arabalar1 ve her yerde goriilen esekler,
ya rihtim i¢in {rtinlerle yiiklii olarak, ya da agir yiiklerini teslim ettikten sonra
donerken dar sokaklar1 doldururlar. Esekler, ¢ok iriydiler ve dikkati ¢ekecek
kadar uzun killi ve ¢ogu da koyu kahve renkli idiler. Develerde oldugu gibi,
kalin ve iyi doldurulmus paketler veya semerlerle dikkatlice korunmuslardi ve
bu durumda agr1 duymuyorlardi. Asir1 derecede uysal ve zeki goriinmekteydiler
ve baska tilkelerdeki eseklerin magdur oldugu gibi fazla calismalarina da gerek
yoktu. Her biri dort kose haline getirilmis {i¢ agir insaat tas1 yiiklii olmak iizere,
bu hayvanlardan biiytik siiriiler, dar sokaklar boyunca yollarin1 se¢mekte ve ne
arabalarla, ne de yolcularla asla ¢carpigsmadan, kiifeleri i¢in gerekli olan mesafeyi
tam da bilirlermis gibiydiler.

Pazardaki diikkanlarin hepsi de acikti ve Tiirk carsilarinda genellikle goriilen
erzaki icermekteydiler —sebzeler, et ve bakkal diikkanlari, bakir ve piring mutfak
esyalar1 satan yerlere ek olarak, yerel tathilarin ve pastalarin ¢oklugu. Balik
bulunmamasi, halkin genel tembelligini kanitlamaktaydi; deniz balik dolu, ama
balikgilar1 ¢ok az.

[...] Larnaka’ya acele bir bakis, onun sefil parasal durumunun gercek bir resmini
sergilemeye yeterdi. Avrupalilara ait ¢esitli magazalar, arada sirada gelen bir
uyarinin sonuclariydi. Toptan ticaret yoktu; ticari unsuru temsil edenlerin ¢ogu,
Ingiliz isgalinin ilk haberini alir almaz, altin toplayacaklar1 biiyiik iimidiyle
Kibris’a kogsmus olan talihsizlerdi. Biiyiik askeri giiciin ani geri ¢ekilmesiyle,
Larnaka, sokaklar1 saticilarla dolu, ama alicilardan mahrum bir halde
birakilmisti. Magazalar, alkollii ickilerin her zamanki miktar1 ve korunmus erzak
tenekeleri ile doluydu, ama ithal mallarin higbiri, yerli halkin ihtiyag¢larina uygun
degildi. Bunun sonucu olarak, ticaret tam bir durgunluk icinde idi ve fiyatlar,
yerel {liretim maliyetinin altina diismiistii. Bir 6nceki yil, istisnai olarak sontik
geemisti; dilkkan sahiplerinin ¢ogu, mahvolan gelecegin yol agtigi, ruhlarin
depresyonu ile birlikte, atesin etkilerinden ac1 ¢ekmekteydi ve tam bir ¢okiis hali
ortaya ¢cikmisti. Bundan kurtulup rahatlamanin tek yolu vardi — gazetelere yazi
yazmak ve hiikiimete ve genel olarak adaya kiifretmek.

[...] Larnaka’nin talihsiz Avrupali tiiccarlari, ithal mallarin hi¢ olmamasi

nedeniyle Gilimrilk Evindeki kargasadan kisa siire de olsa kurtulmuslardi.
Kibrishi yerli halk, Avrupali diikkanlardan satin almiyor. Onun ihtiyaci azdir.
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Cok kiigiik bir sabun, sonu belirsiz bir siire kullanilir. Asir1 derecede tutumludur
ve istekleri varsa, bu tiir yoldan ¢ikmalar1 gemler ve parasini istifler. Boylece,
yerliler satin almadik¢a ve biitin Avrupalilar, alicis1 olmayan saticilar
olduklarina gore, diikkkan kapilarini kapamaktan baska bir secenek kalmaz. Bu
bir tiir ticari intihardi ve su ana kadar i¢inin mutsuz durumda kaldig1 Larnaka’y1
terkedilmis ruhlar diyar1 yapmistir.”

Limasol’un pazari

“Larnaka kadar oldukca genis olmamakla beraber, Limasol’un daha derli toplu
olup, evler ve bahgeler daha belirgindir. Bas komiserin etkin otoritesi yiiziinden,
sokaklar titiz bir sekilde temizdi ve kasabanin biitiin zibili, giivenlikli bir
uzakliga tasinmusti. Bir halk pazar1 gecenlerde diizenlenmisti. Uzeri oluklu
galvanize sag ile kapatilmistir. I¢inde et ve sebze boliimleri ayr1 tutulmustur ve
goriiniis ve diizenlenmesi, ingiltere’deki Pazar yerlerine benzemekteydi. Kasaba
icindeki cesitli acik yerlere, Dogu’nun her yerinde alisilmis oldugu gibi pislik
yuvalari1 olmak yerine, ¢ogu ilk bahar filizlerini ve yapraklarini vermis olan geng
agaclar dikkatli bir bicimde ekilmisti. [...]

Kasabadaki Pazar, distan ¢ok iy1 diizenlenmis olmasina karsin, 6zel kisitlayici
belediye kurallar1 ile yonetilmekteydi; etin ve baska diger maddelerin fiyati,
ortak bir standarda gore belirlenmekteydi! Bu sagma kurala gore, diisiik kalite
koyun eti, en iyi kalite olanla esit fiyata satilmaktaydi: Bunun dogal sonucu
olarak da, biitlin digerleri dislanmakta ve sadece diisiik kalite et sunulmaktaydi.
Balik tedariki, oldukca diizensizdi ve olanlar da genellikle kiiciik ve pahali idi.
Bazi vesilelerle, giizel kirmiz1 barbunyalar ve ayrica levrek tiirtinde daha biiyiik
baliklar satin aldik. Ama hareketlilik ve orta derecede fiyatlar icin ikna edici bir
muhalefet gerektiren sadece birka¢ balik¢1 vardi. Aglari, ¢ok ince sicimden
yapilmistt ve ag orgiisiiniin deliklerinin kiigiikliigii, daha biiyiik balik tiirlerinin
seyrekligine isaret ediyordu.”

Lefkosa pazar

“Pazarlar, biitiin Tiirk kasabalarinda, tlkenin ticari ve =zirai sanayilerini
resmettiklerinden, en ilging boliimleridir. Lefkosa’dakiler, siradan dar sokaklarin
bir labirentini olusturmaktaydi ve birbirlerine o kadar ¢ok benziyorlard: ki yolu
bulmak zordu. Debbaglamanin ilk asamasindan deri hazirlanmasi, ¢ok miktarda
goriilmekte olup, havanin dogal tatli haline bir sey katmamaktaydi. Uzerinde
fikir birligi bulunan ve kasabanin {inlii olmasina yol agan yerel deri tiriinleri, ipek
kumas seklinde, vasat fiyata satin alinabilir ve ¢esitli katir kosum takimlari, yiik
semerleri ve hayvani saran genis kil ve yiin ¢ifte torbalar1 da bir seyyah icin
hemen hemen kacinilmazdirlar. Ulkeye zor uyum saglamis olan Avrupa
esyalarina ayrilmis ¢cok az diikkan vardir ve giiliing derecede pahalidirlar. Dar
sokaklar, son yagmurlardan ¢amurlanmis ve sicaklik 55 derece idi. Ama yaz
olmasina karsin, yerli halk, acik havada ¢esitli kahvelerde oturmakta ve tiitiin
icip, sicak kahvelerini yudumlamaktaydilar. Biz gecerken, onlar dogal
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nezaketlerinden degismez bir sekilde ayaga kalktilar ve bir yerde, yazin yogun
bir golge saglamasi gereken biiyiik bir asmanin kokiinii 6lgebilecegim kadar bir
ipi bana derhal sagladilar. Bu olaganiistii tiiriin ana kok ¢evresinin, yirmi iki ing
oldugunu gordiim.”

KAYNAK J: Kibris’in somiirge goriintiisii: Kaynagin gecerliligini,
somiirgecilerin bakis acis1 ve Kibris’in mali a¢idan cok da iimit verici bir
somiirge olmadigim anladiklar1 zaman Ingilizlerin hayal kirikhigin gésteren
alintilar; Bay Samuel Baker, ¢oziim olarak sermaye yatirimi ve yapay
sulamay1 onermektedir.

“Cok 1y1 bilinen otoriteler halen bulundugu i¢in, ben bir Kibris tarihi yazmaya
niyetli degilim, ama Ingiliz isgali onlar1 gdzlerden uzak kitap raflarindan
kurtarana kadar, bunlar genellikle ihmal edilmislerdi. Bir tarih¢i gibi yazmak
icin ihtimal verseydim bile, bu gorev imkansiz olacakti. Ciinkii su anda, eski
Olimpus’un veya c¢agdas Troodos’un yiiksek tepeleri arasindaki Trooditissa
manastirinin etrafinda, diinyadan dislanmig bir durumdayim ve burada basvuru
kitaplar1 bilinmiyor ve gerekli bilgilerin istenmesi gerekir.

Bu adadaki kendi kisisel deneyimimi, bagimsiz bir seyyah, siyasal diisiincelerle
Onyargilara varmamis biri ve bir gorevlinin sorumlu konumu ile sinirlanmamis
olarak anlatacagim. Kibris’in her kazasini incelemis ve sadece birkag¢ hafta degil,
ama iilkenin iklimsel ve cografik 6zelliklerini kis, ilkbahar ve yazda denemis biri
olarak, ‘1879°da gordiigiim gibi Kibris’1 tasvir edecegim, deneyimimin sonuglari
ile yerinde olusturdugum fikirlerimi dile getirecegim. [...] Kendi kisisel
deneyimlerimi, herhangi bir 6nyargi ile karistirmadan aktaracagim. Ulkenin
dogal oOzellikleri, ilk varis animda bende aci bir izlenim yaratti. Gordigim
sahnedeki corak yoniin liziintii verici etkisi, sinir sistemini belli bir dereceye
kadar etkilemeliydi; ama adanin biitiin yiizeyinin dikkatli bir incelenmesinin
ardindan, ilk izlenimlerim degisti ve sonuclari, bu sayfalar tasvir edecektir.” “Bu
kosullar altinda, kabul edilmis tiikketim maddelerinin ¢ok iyi islenmis ve yiiksek
kaliteli olmasinin diisiintilecegi dogaldir; ama durum bunun tersidir. Zeytin
yaginin kalitesi o kadar dustiktiir ki yiiksek siniflarin kullanimi i¢in Fransa’dan
yabanci yag ithal edilmistir. Zeytinler de ¢ok fakir olarak tanimlanabilir ve bir
kural olarak, kasaba pazarlarinin hemen ¢evresindekilerin diginda, ¢ok az sebze
tiretilmektedir. Tarim niifusu veya iilke halki, bahgecilikte iistiin olmak i¢in hig
dikkat gostermediginden, daha ¢ok topragin bolca flirettigi yabani sebzelere
dayanmaktadir. Insanlar kaliteyi gelistirmek ve sebze yetistirmeyi
yayginlastirmak i¢in bu kadar hareketsiz ise, bu adanin iklimsel ihtiyaglar i¢in
bu kadar gerekli olan aga¢ ekimini ihmal etmelerini anlamak kolaydir.

Lefke, baskent Lefkosa’nin pazarina ek olarak biitiin batidaki kazaya limon

saglamaktadir. Her zaman oldugu gibi, meyva agaglarinin, giiliing derecede fazla
oldugunu gozlemledim. Bu sekilde gerekli hava ve 15181n igeri girmesine engel
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olmaktaydi. Portakal ve limonlar disinda, bu mevsimde bagka hi¢cbir meyva
olmadigi i¢in, su anda meyvalar1 tasvir etmekten sakinmaktayim ve
okuyucularima, iilke i¢inde seyahat ettikge goziime carpan her sahneyi ve her
seyi takdim etmek istiyorum. Limonlar, simdiye kadar tatmig olduklarimin en
iyilerindendir, ama portakallarin kabuklar1 kalin olup, ¢ok c¢ekirdeklidirler. Bol
sulu ve bu sicak iklimde serinletici olmalarma karsin, Ingiliz pazarinda kabul
gormeyeceklerdir.

Arodez’de durduktan hemen sonra, bu atmosferik degisiklikleri yasadik. [...]
Koytn Tirk sakinleri, asir1 derecede medeniydiler ve kendi yerlerinin
avantajlarin1 tam olarak takdir ettiklerinden, kuraklik nedeniyle her seyin
bulunmamasindan hi¢ sikayette bulunmadilar. Akdiken agaclari, ¢icek agmak
tizere hemen tomurcuklanmaktaydilar. Alcak yerlerde olanlar ise ¢igeklerini
dokmiisler ve meyva olusturmusglardi bile. Gelecekte, meyvanin yaygin olarak
yetistirilmesi, Iskenderiye pazarmna mal saglayabilirdi, ama su anda yollarm hig
olmamasi, katirlarin sirtinda taginmasi imkansiz olan bu malzemeyi, ¢ok ¢abuk
gliriitecekti. Ihracat, esas olarak Dogu Akdeniz kiyisindaki g¢esitli limanlara,
Istanbul, izmir, Iskenderiye limanlarina, ayrica Trieste’ye ve Giiney Italya’daki
bazi yerlere yonlendirilmistir. Kirmizi sarabin bir kismi, Marsilya’ya, bagka
saraplarin yapiminda karistirilmak tizere Cette’deki ¢ok bilinen kurulus icin
gemilerle gonderilmektedir. Derhal anlasilmalidir ki, Kibris saraplarinin higbir
kalitesi de, Ingiliz pazari icin uygun degildir. Asir1 derecede ucuz olmalari
yliziinden, insan bu saraplar tiiketerek, bu koti tadi tatmak icin yoldan
¢ikarabilir, ama adada kalmakta olan Ingilizler bile, genel olarak Kibris
sarabindan ka¢cinmaktadirlar. Aynm1 zamanda, bu saraplar, 6zellikle koyu renkte
ve agizda burukluk birakan kalitede olanlar, yerli niifus tarafindan ¢ok takdir
edilmektedir. [...] Ingiliz pazari, Kibris’in adi ve kotii yapilmis saraplarina
kapali olmasina karsin, onlar1t memnuniyetle kabul eden baska pazarlar da vardir
ve bu saraplar, Ustlin yetistirme ve liretim ile gelistirilmis olsalardi, ¢ok fazla
miktarda tiliketilebilirdi.

Ayni zamanda, Kibris iiriinleri su anda Ingiliz pazari i¢in uygun olmadigindan,
gelecekte, bilimsel yetistirme, kaliteyl zenginlestirecegi zaman, dislanmasi i¢in
bir neden yoktur. Biiyiikk Britanya’nin daha yoksul siniflarinin, fiyat olarak
erigilebilecek olan bir ickiden muazzam yararlanacagi ve alkoliin dolaysiz
zehirleyici Ozellikleri veya biranin uyku getirici, agir ve susamayi artiran
nitelikleri olmadan, sarabin yeterince zindelestirici oldugu hatirlanmalidir. Eger
Kibris gelecek bir zamanda bir Ingiliz somiirgesi olacaksa, sarap ticareti
sanayisinin ana kaynagi olacaktir ve bag sahiplerinin miimkiin olan her sekilde
tesvik edilmesi yoluyla, hiikiimet tarafindan gelistirilmelidir.

Kayisilar, kestanelerden ¢ok daha biiytlik degildir ve biiyiikliik ve tatlarinin asiri

derecede diisiik olmas1 nedeniyle “yabani meyva” diye siniflandirilabilir, ama bu
leziz meyva tiiriiniin diisiik kalitesine aldirmama disinda, topraga ve iklime 6zel
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uyum saglayip giir bir sekilde biiylimesinden dyle anlasiliyor ki, bunun baska bir
nedeni yoktur. Pazara getirilen meyva cesitlerini saymaya gerek yoktur; liziimler
ve limonlar diginda, hepsi de diisiik kalitededir. Bahgelerin tiriinleri, adanin sefil
durumunu sergilemektedir. Bu da, ¢ok hareketsiz ve iyilestirmelere tesebbiis
etme Uimidi olmayan, alcalmis ve baski altinda tutulmus bir niifusun esneklik
noksanligindan kaynaklanmaktadir.

Ingiltere, sermaye katarak ve ilk gerekli olanin, yani SU kaynaklarinin
gelistirilmesini tesvik ederek bu sefil durgunlugu degistirebilir. Ciinkii su
olmadan tarimsal gelismelere yonelik biitiin tesebbiisler ve algak kirsal
bolgelerde agac ekiminin yayginlastirilmas: bir anlam ifade etmeyecektir. O
nedenle, bundan sonraki boliimii, yapay sulama ve bunun sonuclar1 konusuna
ayiracagim. [...] Kibris’ta bol miktarda bilgi vardir, halk vahsi degildir, ama
kusurlari, Tiirk yonetiminin dogal miras1 olan yoksul olmaktir ve biz, Ingilizler,
onlar1 zengin yapacak ve aday1 eski caglardaki dnemine yeniden kavusturacak
giice sahibiz. Yazmakta oldugum bu sirada, Ingiltere’de, paranin %2 degeri
yoktur. Ticaretin genel olarak ¢cokmesine bagli olarak, para piyasasi, son {i¢ yilin
bu canli veya zayiflamis durumundadir ve ticari ufukta olumlu bir degisiklik i¢in
herhangi bir umut goriilmemektedir. Kibris’taki kaynaklar ¢coktur, ama sermaye
yoktur ve acayip farkli durum sunu ortaya koymustur ki, Tiirk bayraginin Ingiliz
bayrag: ile yer degistirmesi, halkin giivenini artirmamistir. Su anki bayginlik
halini degistirmek icin birseyler yapilmalidir; eger Kibrishilar Giritli olsalardi,
sesleri zorla duyulacakt: ve Ingiliz iiniformasinin altindaki Tiirk egemenligi hizla
alasagi edilecekti.

Yiizyillardir bastirilmis olan Kibrish, kivilcimla uyanmayacak olan 1slak bir
kava benzemektedir: “Kolay yonetilen” olarak anilmaktadir. Bunun da anlamu,
biitiin asil emellerin, affetmez baski ve adaletsizlik yillar1 ile ezildigi sefil bir
irktir, ama yine de Kibris okiizii gibi topragi siirmektedir. Diinyanin servetini
tireten sadece topraktir: Eger para hirsindan bagka higbir diistincemiz yoksa,
haydi Kibrisliya, onun hayvanina davranmamiz gereken gibi davranalim ve onu
servet iiretici hale getirelim. Ingiltere, diinyanin uygarlastiricis1 olarak nam
salmistir. Bu o0zellik ile, Kibris’in durumunda biyiilii bir degisim etkisi
yapmamiz beklenmektedir. Biz bunun yerine, simdiye kadar yar1 6nlemlerin sefil
sonucunu ortaya koyduk. Coziimstizlik, yaygmn olarak bilinen siyasal
stirprizimizin parlak resmini, yapay sulamanin olmadig1 Kibris tasrasinin yaygin
rengi olan donuk “acik kahverengi bir diizenleme”’ye indirgedik.”
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GORSEL KAYNAKLAR

Navari, L (2003) i¢inde yer alan Kitchener’in

1905 tarihli Lefkosa Haritasi.
Kibris Bankasi Kiiltiir

Vakfi

Koleksiyonlari’ndan Kibris Haritalar1. Lefkosa:

Kibris Bankasi1 Kiiltir Vakfi.

Kibris Bankasi Kiiltiir Vakfi’nin izniyle — Telif

haklar1 Vakif’a aittir.
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Takriben 1878’de, o zamanki Ingiliz
birliklerinin resmi fotograf¢isi olan J. P.
Foscolo tarafindan c¢ekilmis olan,
Letkosa’daki Cuma Pazari’nin fotografi.

Malekos, A. (Ed.). (1999). J P.
Foscolo’nun Kibrist (fotograf albiimii)
(3. yeniden baski). Lefkosa: Kibris Halk
Bankas: Kiiltiir Merkezi.

Kibris Halk Bankasi Kultir Merkezi’nin
izniyle — Telif haklar1 Merkez’e aittir.







“Kaynaklarin kullanilmasi: 19. ve 20. yiizyildaki Kibris diigiin geleneklerine
yansidig1r sekilde — Kibris’ta kadin” konulu 3. Cahstaydan Ders Planlar,
Sorular ve Gorevler

Egitmenler:

Bay John HAMER

Bay Dervis COMUNOGLU
Bayan Zaharula MALAS

Ortaokul 6grencileri icin ders plani (10-14 yaslar)
Esaslar:

Dersin amaci, diigiin torenleri ve kadinlarin rolii konular1 araciligiyla siireklilik
ve degisim, benzerlik ve farklilik meselelerini kesfetmeleri i¢in &grencilere
imkan vermektir. Ogrenciler ii¢ grup halinde ¢alisacak ve her bir grup belli bir
arastirma konusuna odaklanacaktir. Once her bir grup, ikili olarak ¢alisacak ve
sonra bir araya gelerek elde ettikleri sonuglar hakkinda fikir birligine
varacaklardir. Gruplar daha sonra, biitiin sinifin katilacagi son toplu oturumda
kendi vardiklar1 sonuglar1 takdim edeceklerdir.

Gruplarin her biri, aynm1 kaynak setini (A-L) kullanacaktir. Bunun bir nedeni,
herhangi bir kaynagin, ¢esitli sekillerde kanit saglayabilecegini ve birgok farkli
sorularin yanitlanmasinda yardimci olabilecegini anlamalarina yardim etmektir.

Anahtar arastirmalar:

Grup A: Digiinlerle ilgili hangi adetler ve torenler, nasil ve neden (a) degisti, (b)
ayni kald1?

Grup B: Kibrish Rum ve Kibrish Tirklerin diiglin torenleri arasindaki
benzerlikler ve farkliliklarin neden var oldugunu diisiiniiniiz ve gerekgeler

bulunuz.

Grup C: Diigiin torenleri ve gelenekler, Kibris toplumunda kadinlarin durumu
hakkinda bize neler séyler ve zaman i¢inde bu nasil degismistir?
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Ogrenmenin hedefleri

Belgelerden ilgili bilgiyi Kaynaklardan Agiklama veya
cikarabilme ve gecerli ¢ikarsamalari varsayimlar one
fotograflarda/resimlerde »| yapabilme (yazilan »| siirebilme ve
gosterilenleri tasvir etme ve gosterilenin destekleyici
Otesine gitme) kanitlar saglama
|
Ayni ve farkli tipteki

Tasvir ile aciklama
arasindaki farki
gorebilme

kaynaklar arasinda
¢apraz kiyaslama
yapabilme

‘ Temel ¢izgi (biitiin 6grenciler) > flerleme

Grup bilgilendirilmeleri

Grup A:

Arastirma adimlari

1. Adim: 1kili gruplarda calisma, kaynaklara bakma ve hangisinin arastirmanizda
size nasil yardimci olacagina karar veriniz. Kendi kararlarinizi kaydediniz.

2. Adim: Kararlariniz1 grubun diger tiyeleriyle paylasiniz.

3. Adim: Grup olarak ¢alisma. Arastirmanizin sonuglar1 hakkinda karar veriniz
ve bunu, sinifa gosterilebilecek bir ¢izelge tlizerine yaziniz.

4. Adim: Aragtirmanizin sonuglar1 hakkinda sinifin geriye kalan iiyelerine bir
grup sunumu yapiniz.

Arastirmaniz1 yirttiirken, her belge, resim veya fotografin tarihini bildiginizden
emin olunuz. Bazi belgeler veya resimlerin, daha 6nceki bir zamanda olmus
seylere atifta bulunabilecegini unutmayiniz.

Ozellikle sunlar1 diisiiniiniiz:

e Bazi seyler, hem ayni kalmis ve hem de degismis olabilir (6r. Insanlar,
digiinlerde 6zel elbise giyip, siislenmeye devam ettiler. Ne var ki, bu
elbiseler zaman i¢inde degismistir.

e Zamanin ayni donemlerinde yer almis olan biitiin diiglinlerin ayn1 olup
olmadig1 veya aralarinda farkliliklarin olup olmadigi.

e Kaynaklarda tasvir edilen c¢esitli torenler ve bunlarin ne anlama gelmis
olabilecegi.

e Aileler ve yerel toplumun oynadigi rol.

e Geleneksel yasam sekillerinin, Kibris disindaki olaylardan nasil
etkilenmis olabilecegi.
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Grup B:

Arastirma adimlari

1. Adim: 1kili gruplarda ¢alisma, kaynaklara bakma ve hangisinin arastirmanizda
size nasil yardime1 olacagina karar veriniz. Kendi kararlarinizi kaydediniz.

2. Adim: Kararlariniz1 grubun diger tiyeleriyle paylasiniz.

3. Adim: Grup olarak ¢alisma. Arastirmanizin sonuglari hakkinda karar veriniz
ve bunu, sinifa gosterilebilecek bir ¢izelge tizerine yaziniz.

4. Adim: Arastirmanizin sonuglar1 hakkinda smifin geriye kalan tiyelerine bir
grup sunumu yapiniz.

Arastirmaniz yiiriitiirken, 6zellikle sunlar1 diistinmelisiniz:

e Biitliin Kibrishi Rum digiinleri ile Kibrish Tiirk diiglinleri benzer miydi,
yoksa farkliliklar var mrydi?

e Alt yazilar1 olmadan, sadece fotograf ve resimleri inceleyerek benzerlik
ve/veya farkliliklar1 saptayabilir misiniz ve yanitiniz evet ise nasil?

e Benzerlik ve farkliliklarin en fazla ve en az 6nemli olanlar1 hangileridir?

Grup C:

Arastirma adimlari

1. Adim: Ikili gruplarda ¢alisma, kaynaklara bakma ve hangisinin arastirmanizda
size nasil yardimci olacagina karar veriniz. Kendi kararlarinizi kaydediniz.

2. Adim: Kararlariniz1 grubun diger tiyeleriyle paylasiniz.

3. Adim: Grup olarak ¢aligma. Arastirmanizin sonuglari hakkinda karar veriniz
ve bunu, sinifa gosterilebilecek bir ¢izelge iizerine yaziniz.

4. Adim: Arastirmanizin sonuglar1 hakkinda smifin geriye kalan {iyelerine bir
grup sunumu yapiniz.

Aragtirmanizi yiirlitiirken sunlar1 yapmalisiniz:

o Erkekleri ve kadinlar1 diigiin torenleri sirasinda tasvir ederken veya
gosterirken yaptiklar1 farkli seyleri liste halinde siralayiniz. Hem gelin,
hem de giivey olarak, aile iiyelerini, yerel toplumu ve arkadaglar1 da dahil
etmeyi unutmayiniz. Yapabildiginiz yerde, listenizi kronolojik siraya
koyunuz;

e Biitiin kaynaklar: dikkatlice okuyunuz ve bakmiz. (Or. Kaynak B’deki)
Resimde gelin nasil c¢izilmistir ve gelinin ne tir bir insan olmasinin
umulmakta oldugunu tasvir ediniz;

e Fotograflar1 kronolojik olarak siralayiniz ve herhangi énemli bir degisimi
yansitip yansitmadiklar: hakkinda bir fikir sdyleyiniz.
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Dersin akisi

(i) 1. Kisim (biitiin sinif): 1sinma etkinligi

(Kaynak A’dan alinmistir. Fotograf ekrana yansitilir.)
(@) Bu fotograf size gore ne zaman c¢ekilmistir: Gegenlerde, 50 yil 6nce,
80 yi1l once veya 100 yil once? Yanmtinizin neden bdyle oldugunu

sOyleyiniz.

(b)  Resimdeki iki insan size goOre acaba ne yapmaktadirlar? Yanitinizi
aciklayiniz.

(c)  Ne hissediyorlar/diistiniiyorlar?

Resmin alt yazisini koyunuz.

fe le Hilmi Ali Onbasi'nin (Lefkosa'nin eski
. yogurigularindan)1927 yiindaki dagin fotografi.

Simdi resmin altinda yazi olduguna gore, daha Once vermis oldugunuz
yanitlardan herhangi birini degistirmeyi diisliniiyor musunuz?
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(ii)  Ikinci kisim (grup calismasi): Arastirmalar yapiniz
(iii)  Ugiincii kisum (biitiin simif): Gruplar halinde sunumlar
(iv)  Dérdiincii kisim (biitiin sinif): Ozetleme

Asagidaki konular1 ve benzerlerini sinif ile aragtiriniz:

e En yararli kaynaklar olarak hangilerini buldular?

e Kanmitin uygunlugu - Arastirmalarin1 yaparken ogrencilerin yararh
bulabilecekleri baska kaynaklar var miyd1?

e Kadimlarin toplumdaki durumunun gostergesi olarak, diiglin térenleri ne
kadar glivenilirdir?

e Kalip tiplerin kagmilmas1 — Ornegin biitiin Kibrisli Rum diigiinleri ayn1
degildi; ne de Kibrislt Tiirklerin diiglinleri ayniydi. Sosyal, ekonomik ve
kiiltiirel faktorler yiiztinden farkliliklar vardir.

e Gelenekler ve torenler nasil gelisir ve bir toplum ic¢inde neden
onemlidirler?

Ilkokul (8-11 yaslar) — Kaynaklarla ilgili olarak égrenciler icin sorular ve
gorevler

Giris:

Diigiinlerle ilgili kisa bilgi verilir (yani, genellikle bir erkek, bir kadin1 sevdigi
zaman, sonsuza kadar birlikte yagamak istediklerine dair bir anlasma yaparlar.
Bazilari, dinlerine gore, camide veya kilisede, Budist veya Hindu tapinaklarinda,
Belediye Baskani’nin dairesinde veya basgka yerlerde evlenirler. Genellikle gelin
ve damat, belli bir “diigiin elbisesi” giyerler.) Daha sonra diigiin fotograflari
(eski ve yeni) gosterilecektir.

1. Gorev:

Cocuklar, evlerinden getirdikleri diiglin fotograflarini takdim ederler (eski: anne-
babalarinin nene ve dedelerine ait ve yeni: kendi anne-babalarina veya
akrabalarina ait). Bunu yapmak i¢in, ikili gruplar halinde ¢alisirlar ve her bir
cocuk, ikili gruptaki arkadasimna getirdigi fotografi tasvir eder. Daha sonra,
cocuklara iki fotograf verilir: Birinde Kibris kirsal toplumu tarafindan giyilen —
Amalia tarzindaki- Kibris Rum elbisesi goriilmektedir ve 6tekinde de Kibrish
Tiirklerin giydigi Bindalli elbisesi vardir: ®'

8! Fotograflar “Kostas ve Rita Severis Koleksiyonu”nun izniyle kullanilmustir — telif haklar1 Kostas ve
Rita Severis’e aittir.
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> Pl | - i
An 1670 Turkish wedding dress

Afterncon dress with gold

mnede ol beautiful velvet I
smbroidered coat worn in Nicosis preg el e ke £ by ]
in 1868
Amalia tarzindaki elbise: 1868°de Bindalli elbise: 1870’de kullanilan,
Lefkosa’da giyilen, altin iglemeli kadife iizerine 22 karat altindan
ceketi olan 6gleden sonra elbisesi islemeleri olan Tiirk diigiin elbisesi

Cocuklar, asagidaki sorulara yanit veren ve her iki fotografla ilgili olarak birlikte
calisarak, ortak bir rapor hazirlarlar:

Cocuklar icin yazih etkinlik:
Size verilmis olan iki fotografla ilgili bir rapor hazirlamaniz istenmektedir:

e Bu fotograflarda ne gérmektesiniz?
Fotograflarda benzer olan nelerdir?
Hangi seyler farklidir?
Daha eski olan fotograf sizce hangisidir?
Neden boyle diistindiigiiniizii agiklayabilir misiniz?
Elbiselere bir goz atiniz. Ne tiir bir kumastan yapilmislardir?
Resimdeki iki kadin sizce ne diistinmektedirler? Yanitinizi agiklayimiz.
Bu fotograflardaki hangi seyler bugiin de hala daha aynisidir?
Bu iki kadin ve elbiseleri hakkinda baska neler 6grenmek istersiniz?

e Bu iki kadina ne sormak isterdiniz?
Kina yakma gosterisi: Cocuklara, gelinlerin (hem Kibrisli Rumlarda, hem de
Kibrisli Tiirklerde) ellerini siislemek icin kina kullandiklar1 hakkinda bilgi
verilir. Ogretmen-egitmen, kinanim eskiden/simdi nasil kullanildigin1 gdsterir.
Herse/resin  ikram edilmesi: Daha sonra, c¢ocuklara, Baf ve Limasol
kazalarindaki diigiinler sirasinda, herse/resin ikrami yapildigi hakkinda bilgi
verilir. Cocuklara (ayrica katilimcilara), tavuk etinden yapilan gergek
herse/resin’in nasil bir sey oldugu gosterilir.
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Lise (15-17 yaslar) — Ogrenciler icin kaynaklarla ilgili sorular ve gérevler

Siire:
Iki ders (90 dakika)

Etkinlikler:

Bir siire onceden, cocuklara, anne-babalarindan veya nene-dedelerinden ve
ayrica bagka toplumlara ait insanlardan eski diigiin adetleri hakkinda bilgi
toplamalar1 istenir. Bazi1 malzemeyi (aile fotograflari, sdylesiler vb.) miimkiinse
beraberlerinde getirmeleri istenir.

Smif li¢ gruba ayrilir ve hepsi de ayni kaynak seti (A-O) ile birlikte calisacaktir.

Grup 1

Arastirmanin anahtar sorusu:
Diigiinlerle ilgili adetler ve torenler hangi sekilde ve neden degisti veya aynen
kald1?

Sorular/Gorevler:

1. Gorev: 1k kaynak listesine bakiniz ve arastirmaniz igin size en fazla yardimei
olani seg¢iniz.

2. Gorev: Asagidaki ¢alisma kagidini kullanarak:
o Kaynaklarda sozii edilen/goriilen (veya kendi arastirmaniz sirasinda
duydugunuz) 19. yiizyil ve 20. yilizyilin basina ait ge¢mis adetlerin ne

oldugunu yaziniz.

e Kiyaslamak icin (20. yiizyilin sonlarina ait) bugiine ait bildiginiz adetleri
yaziniz.

Gecmisteki adetler/torenler Giiniimiizdeki adetler/torenler
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3. Gorev: Ozel anlami oldugunu diisiindiigiiniiz 10 taneye kadar adet ve toreni
seciniz ve bunlar agiklamaya calisiniz. Bu gorevi yerine getirmede eski
bilgilerinizi hatirlaymiz.

| Anlamh adetler/torenler Adetlerin/torenlerin anlami

1. Soru: Grubunuzla tartisiniz:

e Diigiinle ilgili adetler ve torenler hangi sekilde ve neden degisti veya
aynen Oyle kald1?

e Bir toplumda geleneklerin 6nemi.
Ev 6devi olarak bir makale yazilacak.

2. Soru: Elinizdeki kaynaklarin uygunlugu hakkinda goriisiiniizii sdyleyiniz.
Ozel arastirmanizi yaparken size yardimci olabilecek daha baska kaynaklarin
olup olmadig1 hakkinda tartigsma yapiniz.

2. Grup

Arastirmanin anahtar sorusu:

Daha ¢ok Kibrisli Rumlar ile Kibrish Tiirkler ve ayrica Maronitler ve Ermeniler
arasinda diigiin torenleri acisindan var olan benzerlikler ve farkliliklar1 anlatiniz
ve bunlarin nedenlerini sdyleyiniz.

Sorular/Gorevler:
1. Gorev: Kaynak listesine bakiniz ve arastirmaniz i¢in size en fazla yararl olani
se¢iniz.

2. Gorev: Geleneksel diiglin adetlerinin bir listesini hazirlayiniz ve her bir
adet/toren ile ilgili olan sosyal gruplari/toplumlari gosteriniz.

| [ 19.-20. yiizyillarda geleneksel diigiin adetleri KR [K/T [KM [KE

| KR | KT | KM ||
|| L
|| L
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3. Gorev: Tek bir etnik grup icin daha tipik olan diigiin adetlerini yaziniz.

Kibrishi Rum

Kibrish Tiirk

Kibrishh Maronit

Kibrish Ermeni

4. Gorev: Yoreden yoreye fark eden, tek bir etnik gruba ait en az bir tane adet
yaziniz. Bu olguyu aciklamaya calisiniz.

| Yoreden yoreye fark eden tek grubun adeti | Farklarin nedenleri

1. Soru: Grubunuz ile diisiiniip tartisiniz:

e Kibrisli Rum, Kibrish Tiirk, Kibrisli Maronit ve Kibrisli Ermeniler
arasinda diiglin adetleri konusundaki benzerlik ve farkliliklarin nedenleri;
e Aymn gruptaki biitlin adetlerin ge¢gmiste/simdi benzer olmasinin nedenleri.

Ev 6devi olarak bir makale yazilacak.

2. Soru: Elinizdeki kaynaklarmn uygunlugu hakkinda goriistiniizii sdyleyiniz.
Ozel arastirmanizi yaparken size yardimci olabilecek daha baska kaynaklarin
olup, olmadig1 hakkinda tartisma yapiniz.
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3. Grup

Arastirmanin anahtar sorusu:
Diigiin térenleri ve gelenekler, Kibris toplumunda kadinlarin yeri hakkinda bize
ne anlatmaktadir ve zaman i¢inde bu nasil degismistir?

Sorular/Gorevler

1. Gorev: Kaynak listesine bakiniz ve arastirmanizda size en fazla yardimci
olacak olani1 se¢iniz

2. Gorev: Aile ve toplum i¢inde (a) kadinlarin, (b) erkeklerin ve ayrica, gelin ve
glivey disinda, aile ve toplum icinde bir aile tiyelerinin durumunu da gosteren
geleneksel diiglin adetlerini siralayimiz.

‘_\ Kadinlarin durumunu gosteren adetler

[

[

[

’_\ Erkeklerin durumunu gosteren adetler

[

[

[

1. Soru: Grubunuzla asagidakileri tartisiniz:

e 19. ve 20. yiizyillarda Kibris toplumunda erkeklere kiyasla kadinlarin
durumu;

e Diigiinlerde kadinlarin roliinde olan degisimler ve degisimin nedenleri;

e Toplumda kadinlarin durumunu belirlerken diigiin gelenegini gosterge
olarak almak ne kadar giivenilirdir?

Ev 6devi olarak bir makale yazilacak.
2. Soru: Elinizdeki kaynaklarin uygunlugu hakkinda goriisiiniizii soyleyiniz.

Ozel arastirmanizi yaparken size yardimci olabilecek daha baska kaynaklarin
olup, olmadig1 hakkinda tartisma yapiniz.
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Lise (15-17 yaslar)

Ogrencilerin verebilecekleri olasi yanitlarla doldurulmus cahsma kagitlari

1. Grup — 1. Liste

Gecmisteki adetler/torenler

|

Bugiinkii adetler/torenler

Ceyiz ve ev, kadindan erkege verilir, ¢eyizin
sergilenmesi: Manassa/ Pastos (istisnalar: Kirmizi
topraklt kdyler, Mesarya ve Karpaz bolgelerindeki
siradan Kibrisli Rumlar; Kibrisli Tiirkler ve Kibrish
Ermenilerde evi erkekler yapar.)

Gelinin anne-babasi ona bir ev insa
eder

Mum, o6zel bir ekmek dilimi (glistarka), gilsuyu
serpme, beyaz mendil, gémlek, cali, vd ile davet yapilir

Basilmis kartlar ile davet

Kibrislh  Rumlarda, Kibrisli Tiirklerde, Kibrish
Maronitlerde (Baf, Maratasa, Pitsilya’da, ama Lefkosa
haric) Ressi.

Bazi yerlerde Ressi

Halk sarkilar1 (daha ¢ok gelinin giizelligi hakkinda)
Catizmada (atismalar)

Halk sarkilar1 ve ¢agdas sarkilar

Gelin hamami, giiveyinin torensel sakal tirasi (K/T,
K/R, Ay. Marina’daki Maronitler).

Gelin i¢in yorgan/silte hazirlamak ve onunla dans
etmek — iizerinde kii¢iik ¢cocuk yuvarlamak (K/R, K/T,
K/M, K/E)

Kina yakma (K/T, K/R)

Kina yakma (K/T)

Erkeklerin giliresmesi (K/T), agiz kavgalart (Ay.
Marina’daki K/M), giiveyin emekleri: Kuzali testisinin
kirilmasi, gelin kapmak (K/R).

Gelin siislemesi: Gelinlik, 19. yiizyilin sonunda beyaz
giysinin ortaya ¢ikmasindan dnce “Pazar giinii giyilen
en 1iyi elbise” idi; tlizerinde para ve miicevherat vardi;
beline kirmizi kusak baglanirdi. (K/M: Giivey, giysiyi
geline bir alayla gotiiriir.)

Giivey ic¢in Avrupa tarzi giysi, gelin
icin diigiin glinlinden Once giivey
tarafindan goriilmemesi gereken ve
(cogunlukla) beyaz, uzun duvakli
gelinlik elbisesi.

Toren: Kilisede (K/R: yaklasik 1910°’dan beri), evde
(K/T). Giivey, gelinin ayagina basar. Arkadaslari,
giiveyin arkasina vurur. Gelin, ayak tabanina bekar kiz
arkadaglarmin adin1 yazdig1 ayakkabilarini yere siirter.
Silinen ilk ad, 6nce evlenecek olandir.

“Mesih Dans1” dahil olmak {izere,
Kilisedeki toren sirasinda, ¢ift
tizerine bugday, piring, pamuk
tohumlar1 ve kuru ¢icekler atilir.

Cigek buketi, evlilik yiiziikleri ve zeytin dallarindan
¢elenk

Evlilik yiiziikleri ve ¢elenkler

Gelin, mizik (ve bayrak: K/T, Ay Marina’daki K/M)
esliginde gliveyin evine gecit alayi ile gider.

Gliveyin geline verdigi ¢icek bu
Keti, torenden sonra konuklara atilir
(buketi  kapan, ilk evlenecek
olandir.)

Nar meyvasmin yere atilmasi (K/T: gelin yapar, K/R:
giivey yapar)

Konuklara diigiin pastasi, lokum,
sekerlenmis badem.

Testi/bardaklarin yere atilip kirilmasi (K/T, K/E)

Cift, yanan
tltsilenir  ve

zeytin  dallarn ile
ellerine  giilsuyu
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| Gecmisteki adetler/torenler

| Bugiinkii adetler/torenler

| dokiilir.

Gelinin ayaklar1 altinda koyun (K/E), pili¢/horoz
yavrusu (K/R) kurban edilir.

Tebrikler, hediyeler/para, sabahin ilk
saatlerine kadar miizik ve dans.

Zifaf gecesinden

sonraki
oldugunun kanitinin topluma gdsterilmesi.

sabah, gelinin bakire | Balayi

1. Grup — 2. Liste

Anlamh adetler / | Adetler/torenlerin anlam

torenler

Ceyiz Yeni bir aile kurarken erkekler desteklenmelidir. Erkeklerin
1960’larda kentlesmenin baslamasindan sonra, kentlere kagmasi
lizerine, bazi bolgelerdeki erkegin ev yapma adeti terkedilmistir.
Bu yiizden koy kizlari, bir koca bulmak i¢in daha fazla ¢eyiz
sunmak zorundaydi.

Herse/resin Tarih Oncesi zamanlardan beri, bugday tohumlar i¢inde en kutsal

olanidir, dogurganlik tanrigasina ve Olilye (panspermia adeti)
adanir. Glinlimiizde, K/T, herseyi sadece diiglinlerde degil, ayrica
Oliintin  “40. ginli yemegi” olarak, Bayram’da ve kurak
donemlerde sunarlar (K/R, oliiyli anma torenlerinde, bugdaydan
yapilmis kolifa —collyva- sunarlar.)

Gelinin diigiin hamam1

Kibris’in eski ¢agdaki dogurganlik tanrigasinin serefine yapilan
“kutsal diigiin” sirasinda, gelinin rahibesi, erkeklerin temsilcisi ile
bulusmasindan &nce bir banyo almalidir.

Gelinin siltesi iizerinde
(saglikli ve anne-babasi
olan) bir erkek ¢ocugu
yuvarlanir

Tarim toplumunda, yeni kurulmus bir aileyi desteklemek igin
erkeklere daha ¢ok ihtiya¢ vardir. Her ciftin istegi, saglikli bir
erkek ¢ocuga sahip olmakti.

Erkeklerin giiresmesi,
giiveyin hiinerlerini
gbstermesi, gelin kapmasi

Akritik diye anilan sarkilar, Digenes Akritas’in diigsmanlarina karsi
uyguladigi gesitli savasel ve insaniistii hiinerlerine iligkin gelenegi
korumaktadir. Yapilan bu isler, bolgedeki en giizel gelini (kapip
kagma bile dahil) talep etmesinin degerini garanti eden erkeksi
cesaretinin kanit1 olarak goriilmektedir.

Gelinin  beline kirmizi
kusak baglamak. Anne
kusagi baglar, baba ¢ozer.

Gelinin beline baglanan kirmiz kusak, belki de bakireligi ve yeni
evlilik yasamina gecisi sembolize eder.

Basi  0One
(kamaroma)

egik gelin

Glinlerce siiren diiglin boyunca, gelin, itaatkdr ve ciddi kizlarin
davranmasi gerektigi gibi, bagi salla Ortlilmiis ve one egik halde
oturmaktaydi!

Nar catlatma

Nar catlatma, refah, mutluluk ve dogurganligi sembolize
etmektedir. Ayrica kem gozli uzaklastirdigina inanilmaktadir. O
nedenler bazen su sozler duyulur: “Diismanlarimiz nar gibi
catlasin”.

Testi/tabaklarin kirilmasi

Testi/tabaklarin kirilmasi, ses ¢ikarir, konuklarin dikkatini dagitir
ve boylece kem gozlerden sakinilir. Bagka araglarin, 6rnegin silah
atma ve zeytin yapraklarini yakmanin da ayni amaci vardir.
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Anlamh adetler / | Adetler/torenlerin anlami
torenler

gelinin ayagina basar!

Pili¢g/horoz ~ yavrusunun | Horoz kani, erkegin karisi iizerindeki giiciinii pekistirmesini ve
kesilmesi ayrica, yeni bir evin saglam temellerini isaret etmektedir.Bazen
giiveyin annesi, c¢iftin Oniinde bir pilicin bogazini keser. Oglu,
gelinin kendisine veya baskalarina... itaat etmesinin igareti olarak

2. Grup — 1. Liste

19.-20. yiizyilsa geleneksel diigiin adetleri (Kibrish | K/R | K/T | K/M | K/E
Rumlarda, Kibrish Tiirklerde, Kibrish Maronitlerde,
Kibrishh Ermenilerde)

‘_| Kadindan erkege ceyiz, (baz1 bolgelerde erkek birevyapar.) | X | X | X | X
Mumlar, glistarka denen 6zel bir ekmek dilimi, gililsuyu | X X
serpme, beyaz mendil, ¢ali veya gomlek ile davet yapilir
Herse (Baf, Marathasa, Pitsilya’daki K/R’lar vyapar, | X X X
Lefkosa’da yapilmaz)

Halk sarkilar1 (daha ¢ok gelinin giizelligi hakkinda) | X X X X
Catizmada/Atisma

‘_| Gelinin diigiin hamami (ve Ay Marina’da giivey hamamni) | X | X | X |

’7| Giliveyin torenle tiras edilmesi | X | X | X |
Geline ait yorgan/silte ile dans etme (kiiglik bir oglanmn | X X X X
iizerinde yuvarlanmast)

‘—| Kina yakmak X | X | |
Gelinligi almak lzere kirmizi bayrakla gilivey ve X
arkadaglarinin gecit yapmasi (kavga ile sona erer)

Ceyizin gelin evinden alinip giivey evine tdren alayi ile X X
gotiliriilmesi

‘_| Gelinin de katildig1, harman yerinde yapilan erkeklerin giiresi | | X | |

‘_| Giliveyin giicli, yani bir odunun/kuzali testisinin kirtlmasi | X | | |

’7| Gelinin siislenmesi, para ve miicevherat takilmasi | X | X | X | X

‘—| Gelinin beline kirmiz1 kusagin baglanmasi ve ¢oziilmesi | X | | |

‘_| Buhur/zeytin yapraklarimin tiitstilenmesi | X | | X | X

’7| Ciftin lizerine bugday, piring taneleri ve sekerlerin atilmasi | X | | | X
(K/R: Giivey veya annesi, K/T: Gelin tarafindan) Narmn yere | X X
atilarak parcalanmasi

‘—| Testi/tabaklarin yere atilarak kirilmasi X | X | | X

‘_| Pili¢/horoz yavrusunun kesilmesi X | | |

‘_| Gelinin ayagi altinda koyun kesilmesi | | | | X

’7| Gelinin bekaretinin kanitinin topluma gosterilmesi | X | X | X | X
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2. Grup — 2. Liste

Tipik Kibrish Rum
adeti

Tipik Kibrish Tiirk
adeti

Tipik Kibrish
Maronit adeti

Tipik Kibrish
Ermeni adeti

Pili¢ veya horoz | Kina yakma (19.

yavrusunun yeni evin | yiizyilin sonunda bazi

esiginde kesilmesi K/R’lar  tarafindan
uygulanmaktaydi)

Gelinligin kirmiz1 bir
bayrak esliginde gecit
yapmasi. Sonunda iki
aile arasinda kavga

Gelinin ayagi altinda
bir koyunun
kesilmesi

cikar

2. Grup — 3. Liste

Yoreden yoreye fark eden K/R
adetleri

Farkhihigin nedenleri

Ev eskiden (ve simdi de) kiz ailesi
tarafindan  yapilmaktaydi.  Istisna
olarak, son zamanlara kadar evin
erkek tarafindan yapildig1 bazi ova
koyleri var (Kirmiz1 toprakli koyler,
Mesarya ve Karpaz).
1960°1ar/1970’lerde ~ kentlesmenin
baslamasindan sonra bu adet terk
edilmistir.

Erkekler gibi kadinlarin da tarlalarda ¢alistign (Kirmizi
koyler, Mesarya ve Karpaz), agirlikli olarak tarimsal
toplumda, giiveyin evin sahibi olmas1 gerektigi gibi bir
algilama vardi. (“Ssogambros” olmak ona bir
hakaretti). Daglik koylerde (Marathasa, Pitsilya vd)
erkek “ksomahos” idi, yani yilin ¢ogu ayinda evin
disinda (ormanda, ticarette vd) calismakta, esi de yil
boyunca evinde zevkle kalmaktaydi. O nedenle, farkli
bir diigiince yapis1 egemendi. Kadin evi yapmakta, ev

esyalarini ve mobilyayr sunmakta ve erkek de
hayvanlar1 getirmekteydi. 1960’lar ve 1970’lerde
kentlerde is olanaklarinin yaratilmasiyla, cogu erkek
kirsal bolgeleri terk etti ve bunun sonucunda kdy
kizlari, bir koca bulmak i¢in daha fazla ¢eyiz sunmak
zorunda kaldilar (hala daha ¢ogu evde kalmistir.)

3. Grup 3 — Liste 1.a

Kadinlarin durumunu gosteren adetler

Es bulma — goriiciiliikle evlenmeler. Anne-baba son sozii sdyler. Sadece ¢ocuklart degil, aileler
de evlenir (hatta nisanli oglan 6liince, kardesi onun yerini alir!)

Cogu kez ¢eyiz kadindan erkegedir. Torenin bir kisminda, kaynana giiveye soyle derdi: “Sana
simdi basimin derdini veriyorum”. Kizlar, aile i¢in o kadar bir ylik olusturuyordu ki bazen
oldiiriiliiyorlardi. 19. ylizy1l Yunanistan’inda. (1980°e kadar, ¢eyiz s6zlesmesi, diigiin tdreninin
bir pargasi olarak Kilise tarafindan talep edilmekteydi).

Evli kadmlar, evi veya aile igletmesi disinda c¢alisamazdi (Kadinlar ¢aligmaya basladiklar
zaman, hiikiimet, kamu gorevinde ¢alisan kadinlarin evlendikleri zaman islerinden ayrilmalarini
zorlayan 6zel kurallar ¢ikarmistt — bazi dgretmenler, islerinden ayrilmamak i¢in, 20 yil gibi
uzun bir siire nisanl kaltyorlardi.)

Herse halk sarkisi: “Haydi biitiin koylii kizlar, (bugdayi) yikamaya..., ezmeye..., herseyi
pisirmeye... geliniz”.

Halk sarkilart ve ¢atizmada’larda: gelin, kumru, gil, bal gibi, portakal ¢icegi vd seklinde
tanimlanmaktadir.

Digiin elbisesi: “Pazar giinii giyilen en iyi giysi”, fes ve uzun kirmiz1 kusak ile giyilir. Vurgu
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| Kadinlarin durumunu gosteren adetler

daha ¢ok terzilik sanati ve nakiscilik {izerinedir. (Yabanci seyyahlara gore, 6n etek kesiminin
¢ok asagida oldugu diisiiniilmesine ragmen) Viicudu 6ne ¢ikarmak daha geri plandadir.

Gelinin beli ¢evresinde takilan kirmizi kusak, bekareti ve yeni evli bir yasama gecisi
(Omodos’ta kizin ailesinden 6zgiirlesmesini) sembolize etmektedir.

| Birgok giin siiren diigiin senlikleri boyunca, boynu egik gelin (kamaroma).

| Gelinin yatagi lizerinde kii¢iik bir erkek yuvarlanir ve ilk cocugun erkek olmasi istenir.

Gelinin kiz arkadaglar1 adlarini gelinin ayakkabilarinin tabanina yazarlar ve ayakkabilarini
dosemeye siirmesini isterler. Adi ilk silinen ilk evlenecek olandir.

Topluma (daha ¢ok giliveyin yakinlarina) gelinin bekaretinin kanitin1 (korasata) gosterme.
Hersey tamam ise, silahla ates edilir. Degilse, kiz siyah basortiisii ile kapatilir ve evine
gonderilir. Bazen giivey, daha fazla ¢eyiz/baslik parasi verilirse, onu muhafaza etmek igin
anlasir.. 1979’a kadar Kilise, esi bakire degilse, giiveyin onu bosamasina izin verirdi..

3. Grup 3- Liste 1.b

Erkegin durumunu gosteren adetler

Nadir durumlarda, bir erkek kizi, (Digenes Akrites gibi) kaciracak kadar cesurdu. Yukar
Zodya’da yalandan, bir gelin kagirma oyunu oynanmaktaydi.

Giiveye, ¢eyiz ve ev sunulmasi gerektigi hemen hemen bir kuraldi. Ceyiz sozlesmeleri, evlilik
oncesinde papaz ve taniklar huzurunda imzalanirdi ve biitiin kosullarin yerine getirilmesi
gerekmekteydi. Aksi takdirde, diigiin iptal edilirdi. Kirmiz1 koyler, Mesarya ve Karpaz’in
siradan erkekleri istisna idi. K/T ve Ermeni erkekleri de ev yapmaktaydilar.

Miizik ve halk sarkilar esliginde giiveyin torensel sakal tirasi.

Erkeklerin giiresi (K/T’ler) / Odun/ Kuzali kirma gibi gliveyin gii¢ gosterisi. Basarisiz ise eve
gonderilir (K/R’lar). En giizel gelini talep etmeyi garanti eden erkeksi cesaretin kanitlanmasi.

Gilivey, ipek gomlek, siyak ¢aksir pantolon/vraka giymektedir. Belinde genis bir kusak ve
kadife yelek tasimaktadir.

Imza toreni sirasinda, giivey, gelin iizerindeki giiciinii gdstermek iizere gelinin ayagma basar
(bugiin roller degismistir).

Erkegin kadin iizerindeki giiciinii pekistirmek ve evin saglam temellerini gdstermek igin,
Pili¢/horoz yavrusunun kesilmesi.
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Calistay sirasinda katihmcilar tarafindan onerilen etkinlikler ve gorevler
Katilimcilarin 1. ders plani

Dersin bashgi:
Geleneksel diigiin adetlerinde kadinlarin roli

Yas grubu:
11-12 yaglar

Miifredat baglantilar:
Tarih, dil, miizik

Kaynaklar:

Evden getirilecek diigiin fotograflar;
Diigiin sarkilarinin bantlart;

Diigiin danslarinin videosu;

Kaynak B: Kkasialos’un resmi;
Kaynak C: Bladanistia kdyiinde diigiin.

Etkinlikler:

Ogrencilerden olusan iki grup, kaynaklarin yardimiyla, geleneksel bir diigiinii ve
bir de cagdas bir diigiinii sirayla temsil halinde canlandirirlar.

Ogrenciler, kisa bir rol oynama iceren bir sunumdan sonra, dgretmenlerinin
yardimi ile diigiin adetleri, sarkilar ve danslarda goriildigii gibi, gecmiste ve
giinlimiizde kadinlarin rolii hakkinda sonuglar ¢ikarirlar.

Degerlendirme:
1. Kkasialos’un resmini inceleyiniz ve kadinlarin rolii hakkinda fikir veren
sembolleri bulunuz (zeytin dallarindan yapilmis c¢elenkler, horoz
yavrusunun kani, gelinden kaynananin onliigline bal, giivey tarafindan

parcalanan nar, beyaz gelin elbisesi, duvak, vd)

2. Kkasialos’un yeni bir resim versiyonunu c¢iziniz ve kadinin kisiligini
bozan seyleri ekleyiniz, degistiriniz veya bunlardan kag¢ininiz.
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Katilimcilarin ders plani 2

Dersin bashgi:
Kadinlarin diigiinlerdeki ve genelde yasamdaki durumu

Yas grubu:
12-15 yaslar

Miifredat baglantilari:
Tarih, edebiyat

Kaynaklar:

Kaynak A ve diigiin adetleriyle ilgili diger geleneksel fotograflar/resimler.
Kaynak D: K. Keshishian, Romantic Cyprus, 1946’dan Kibris diigiin
torenleri ile ilgili farkl etkinlikleri gosteren fotograf koleksiyonu

Kaynak K ve kadinlar hakkinda diger diigiin halk sarkilar1 ve sozleri,
Kaynak: Panagiota Kyprianou, “The Woman in folksongs of
Cyprus”’(Kibris Halk Sarkilarinda Kadin), Laografiki Kipros, 1978, sayfa
1-9, Kypros Chrysanthis, “Beauty in folksongs of Cyprus” (Kibris Halk
Sarkilarinda Giizellik), Laografiki Kypros, 1984, sayfa 5-15).

Kaynak E ve F, ayrica gelinler ve gelin giysileriyle ilgili diger fotograflar

Etkinlikler:

Kibris diigiinlerinde ve genelde yasamda kadinlar konulu resim ve
fotograflar1 gosteriniz

Diigiin halk sarkilarini dinleyiniz ve sarki sozlerini okuyunuz.

Bir arastirma sorusu olusturunuz: “Diiglin adetleri ve tdrenlerine
kadmlarin nasil katildigin1 gosteren bazi tarzlardan séz ediniz. Eldeki
kaynaklar1 kullanarak, yanitinizi kanitlayiniz.”

Gelinin hareketleri, bakisi, durusu, giysisi vd hareketle, diigiin giiniinii ve
gelinin tasvir ediniz.

Degerlendirme:

Kaynaklar1 kullanarak, bir makale yaziniz ve geleneksel diiglin adetleri ve
torenlerinde yansitildigr sekliyle, Kibrisli kadinlarin aile i¢indeki ve sosyal
yasamdaki konumunu anlatiniz.
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Katilimcilarin ders plani 3

Dersin bashgi:
Kadinin konumunu takdimde diigiin giysisinin dnemi.

Yas grubu:
10-12 yaslar

Hedefler:

Bir Kibrisli Rum gelin ile bir Kibrishi Tiirk gelinin diiglin elbiselerini
kiyaslamak;

Etnisitesine bakilmaksizin cesitli sosyal siniflarin diiglin - giysilerini
kiyaslamak;

Gegmisin ve simdinin diiglin giysilerini kiyaslamak.

Miifredat baglantilari:
Dil, tarih, sanat, mizik.

Kaynaklar:
A, E, F, G, H (ileride verildi).

Sorular ve gorevler:

Bir Kibrisli Rum gelin ve bir Kibrish Tiirk gelinin fotograflarini tasvir
ediniz: Kaynaklar E ve F.

Bu evlilikler ne zaman ve nerede oldu?

Neden dyle giyinmisler?

Size gore ne hissediyorlar?

Yaslar1 nedir?

Giyinme tarzlarini kiyaslayiniz. Neden farklidirlar?

Sosyo-ekonomik siniflarina iliskin olarak hangi yargida bulunabilirsiniz?
Bindalli ve Amalia giysilerini tasvir ediniz (kaynaklar G, H) ve
kiyaslayimiz.

Kaynak A’daki diger gelinlerle benzer kiyaslamalar yapiniz.

Gegmisteki ve simdiki giysileri kiyaslaymmiz ve kendi goézlemlerinizi
yaziniz.

Degerlendirme:
(a) Kadinlarin bir aile ve bir toplum i¢indeki rolii ve (b) bir toplumun tarihi ve
kiiltiiri (liretim kaynaklari, uygarlik diizeyi, sanatsal yaraticiligin ifadesi, Gteki
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toplumlar ve {lkelerle iliskileri) takdim edilirken, diiglin giysilerinin
onemi/kullanilabilirligi nasildir? Yanitinizi, 6rnekler vererek kanitlayiniz.

Katilimcilarin ders plani 4

Dersin bashg:
Diigiin adetlerini degistiren etmenler

Yas grubu:
Lise (15-17 yaslar)

Miifredat baglantilar::
Tarih, sosyoloji, edebiyat

Kaynaklar:

Dersten oOnce Ogrenciler tarafindan toplanan malzeme: sdylesiler, aile
fotograflari, diigiin esyalart. Ayrica, Oguz Yorgancioglu'nun su makaleleri:
“Kibrisli Rumlarin geleneksel diigiinii” ve “Kibrisli Kadin”

Sorular:
Kendi belirlenmis bolgenizdeki geleneksel ve c¢agdas diigiin adetlerini
kiyaslayiniz.

Degisiklikleri not ediniz ve bu degisiklikleri etkilemis olan etmenleri bulmaya
calisiniz?

Degerlendirme:

Bir bolgede, adetlerin degismesini veya baska adetlerin benimsenmesini
etkileyebilen bir etmen, zaman i¢inde baska toplum/lar ile bir arada var olmadir.
Toplumun geleneklerini etkileyebilecek bu ve diger etmenlerle ilgili
nedenlerinizi ve diislincelerinizi sdyleyiniz.

Katilimcilarin ders plani 5

Dersin bashgi:
Evlilik, daha az kotii olan

Yas grubu:
Lise (15-17 yaslar)

Miifredat baglantilari:
Tarih, sosyoloji, edebiyat
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Kaynaklar:

ALE, F:

19. ylizyil ve 20. ytlizyilin baslarindan ¢iftlerin ve gelinlerin fotograflari.
Daha mutlu ¢iftlerin fotograflari!

Sorular:

1. Daha eski fotograflardaki gelinlerin neden giilimsemediklerini acgiklamaya
calisiniz.
2. Bu geleneksel gelinlerin evlilik yasamlarini, cagdaslarininki ile kiyaslayiniz.

Degerlendirme:

Her ikisi de 19. yiizyil ile 20. yiizyilin baslarinda yasamis olan ayn1 siniftan evli
bir koy kadini ile evlenmemis bir kizin yaptiklarii ve duygularimi tasvir ediniz.
Hangisinin durumu daha iyi idi ve neden?

Katilimcilarin ders plani 6

Dersin bashg:
19. yilizyilin basinda kadinlar i¢in ¢eyizin 6nemi

Yas grubu:
Lise (15-17 yaslar)

Miifredat baglantilar::
Sosyoloji, tarih, edebiyat

Kaynaklar:

Kaynak O: 1803°deki bir ¢eyiz sézlesmesi

Nisan olmadan Once, ¢eyiz sozlesmesinin imzalanmasini gosteren Yannis
Pelekanos’un bir resmi.

Sorular:

1. Ceyiz sO6zlesmesinin i¢eriginden ve bunu yazan, imzalayan ve tanikligini
yapan insanlardan sz ediniz.

2. 19. ylizyilin baslangicinda genelde bir ailenin ekonomik ve sosyal konumu ve
ozelde bir kadinin konumu ile ilgili olarak hangi sonuglar1 ¢ikarabiliriz?

Degerlendirme:

Tarihten, edebiyattan veya ceyizin kadinlarin yasamlarinda 6nemli bir rol
oynadig1 giinliilk yagsamdan Ornekler diisliniinliz. Bu diiglin adetinin 6nemi ile
ilgili olarak kendi goriisiiniizli sdyleyiniz.
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Katilimcilarin ders plani 7

Dersin bashga:
Yasayan eski gelenekler

Yas grubu:
10-15 yaslar

Miifredat baglantilari:
Tarih, edebiyat, sosyoloji

Kaynaklar:

Kaynaklar L ve M: Kibrisli Rumlardan ve Kibrisli Tiirklerden Herse/Ressi
yemeginin tarifi

Kaynak K: Kibrisli Rum ve Kibrishh Tiirk halk sarkisi: Resi Sarkisi, Kibrisli
Gelin, Kibris Gelini

Sorular:

1. “Bir etnik yemek, yapildig1 yerin lezzetini alir” dedikleri sey dogru ise, herse,
Kibris’in hangi lezzetini almaktadir?

2. Tarih boyunca Kibris yasaminin baska dinsel ve sosyal ifadelerinden ve
hersenin temeli olan, bugdaymn kullanimi ve 6nemi hakkinda yorumlarda
bulununuz.

Degerlendirme:

e Halk sarkilar1 tarafindan tasvir edilen sahneleri resmediniz.
e Kadinlar, erkeklerle iliskileri agisindan nasil takdim edilmektedirler?

BASVURU ICIN YAZILI VE GORSEL KAYNAKLARIN LISTESI

A 1927°den baslayarak, Kibris Tiirk diigiinlerinde gelin ve giiveylerin
fotograflarindan olusan koleksiyon.

B Diigiin, M Kkassialos’un ¢izdigi resim: Kiliseyi terkeden ve dostlari, ¢algicilar
ve bir papazin esliginde yeni evlerine dogru hareket eden gelin ve giiveyi
gosteren diigiin sahnesi.

C Camlica (Bladanisya’da) Diigiin, Kutlu Adali, Dagarcik — Gegtigim Kéylerden
Notlar, Lefkosa, 1963, s. 208-212 ve Diigiin, Oguz M. Yorgancioglu, Kibris
Tiirk Folkloru, Magusa, 1980, s. 41-42.

D Kibris diiglin torenleri ile ilgili degisik etkinlikleri gosteren fotograflardan
olusan bir koleksiyon, K. Keshishian, Romantic Cyprus, 1946.
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19. yiizyilda bir Kibris Rum gelininin fotografi (K.M. Karamanou, Cyprus,
1954, s. 184).

Bir Kibris Tiirk gelininin fotografi (1940).

Bindalli elbisesi giyen bir Kibris Tiirk gelininin fotografi (Fotograflar, “Kostas
ve Rita Severis Koleksiyonu”nun izniyle — telif haklar1 Kostas ve Rita Severis’e
aittir.)

Amalia elbisesi giyen bir Kibris Rum kadininin fotografi (Fotograflar, “Kostas
ve Rita Severis Koleksiyonu”nun izniyle — telif haklar1 Kostas ve Rita Severis’e
aittir.)

18. ve 19. ylizyillarda Kibris Rum gelinine ait diigiin kiyafeti {izerine metin,
alindig1 yer: Female costume in Cyprus from antiquity to the present day, (Eski
Caglardan Giiniimiize Kibris’ta Kadin Giysileri) The A.G. Leventis Foundation,
1999, s. 21-27.

Kibris’taki Ermeni Toplumunun Diigiin Gelenekleri ve Adetleri (1930-1990),
NAREG Ermeni Okulu’ndan bir Hanim ile yapilmis bir soylesi, Haziran 2006.
Herse Sarkisi, Halk sarkisinin Kibris Rum versiyonu: Kibrisli Gelin, Kibris
Tiirk halk sarkis1 “Kibris’in Gelini”’nin ¢evirisi, sz ve miizik: Sevki Mehmet,
Gonyeli, Halk sarkis1 — Kibris Tiirk sarkisinin ¢evirisi.

Herse’nin yapilisi, Mahmut Islamoglu, Kibris Tiirk Kiiltiirii ve Sanati, Lefkosa,
1994, s.16-17.

Ressi, Xenophon Farmakides, Kibris Folkloru, 1938, s. 217.

Diigiin Adetleri, A. Fragkisku, Kibrisli Maronitlerin Tarihi ve Folkloru, 1989, s.
227-233.

Ay Marina’daki Maronit Toplumun, 1974’e kadar uygulanms olan, Ug Ozel
Diigiin Adeti, Tonis Solomu ile Yapilmis Soylesi, Ay Marina’li ¢algici, simdi
Letkosa’da yasiyor, Haziran 2006.

Ceyiz Sozlesmesi, Lia Mylona, “Kibrisli Kadin” adli kitapta yer alan, ‘Diigiin”
adl1 makalesi, 1980, s. 29.
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YAZILI KAYNAKLAR
KAYNAK C: CAMLICA’DA DUGUN

Limasol ilgesine bagli Camlica (Bladanisya) koyiinde diigliin Cuma giinii dovme
yapilacak bugdaylarin davul zurna ile ¢cesmeye gotiiriillmesiyle baslar. 2-3 kile
(1 kile=18 okka=24 kg) olan bugdaylar kiiclik tahta tekneler i¢ine konur. Bu
tekneciklerin iizeri kirmizi bir ortii ile Ortiliir. Koydeki biitiin erkekler bu
tekneciklerden birer tane omuzlarina koyarak, dizi halinde agir adimlarla ¢cesme
basmna giderler. Cesme basinda kdy kizlari, erkekleri karsilar. Omuzlarindan
teknecikleri indirerek cesmenin yalaginda yikamaya baglarlar. Kizlar bu arada
sarkilar, tiirkiiler, maniler sOylemeye baslarlar. Erkekler de bu tiirkiilere, davula,
zurnaya uyarak oynarlar. Bugdaylarin yikanmasi bitince, yine tekneciklere
doldurularak erkeklerin omuzlarina vurulur. Ustleri kirmizi 6rtii ile ortiiliir. Alay
kadinli erkekli davula uyarak agir adimlarla degirmene gider. Bugdaylar bir bir
erkeklerin omuzundan alinarak de§irmenin iri teknesine dokiiliir. Bugdayin
dokiilmesiyle goklere seving sesleri yiikselir. Davul zurna daha da cosar. Koy
erkekleri de degirmenin uzun okuna yapisirlar. Bugday boylece ¢ok climbiislii,
cok eglenceli ogiitiiliir. Koylii icin diigiinlerde en sevilen, dévme icin bugday
oglitmedir. Bunun verdigi begeniye koyliiller doyamaz. Bugday 6giitiiliince, gene
tekneciklere doldurulur, yaris1 evine, yarist oglan evine gotiiriiliir.

Bugdaylar ogiitiilirken gelin de evinde calgi ile taranir, giydirilir, boyanir,
giizelce onarilir. Onarma bitince gelin alaya ¢ikarilir. Tirk bayragi onde,
arkasinda gelin davul zurna ile biitiin koyii dolasir. Harman yerine gider.
Harmanda bilegine giivenen erkekler giires yaparlar. Gelin bu glresleri
bitirinceye degin seyreder. Sonra baska bir yoldan gelin evine getirilir. Gelin
kapida ¢alg1 ile karsilanir. Gece kadmlar bir yerde, erkekler baska yerde
eglenirler, yerler igerler.

ikinci giin, Cumartesi sabah, kiz evine gétiiriilen 6giitiilmiis bugdaylar, iri bir
kazanda et ile kaynatilir, tuzlanir. Et ile bugdaylar pisinceye degin karistirilir.
Boylece dovme pisirilmis olur. Kimi kdylerde dovmeye zerde, kimi kdylerde de
herse denir. Tilliryalilar ise dovmeye Rumca resi derler.

Dovme pisirilirken kizin ¢eyizi evinden alinarak davul zurna ile giiveyin evine
taginmaya baglar. Camlica’da genel olarak giivey evi, gelin de esyalar1 yapar.
Ceyizler gliveyinin evine yedi yolda tasinir. Ceyiz ne degin ¢ok, ya da ne degin
az olursa olsun yedi yolda tasinir.

Ogleyin yapilan dovme ile birlikte, cesitli yemekler yenir, ickiler igilir.

Yemekten sonra giivey kdyiin ortasindaki alanda, davul zurna ile sa¢ sakal tirasi
olur. Tirag bitince giiveyi berberi isler (giimisler). Sonra sagdiclarla arkadaglari
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bir bir tirasa otururlar. Berberi onlar da iglerler. Bu arada koylii hem calgiya gore
oynar, hem de berberi isler.

Bu arada kizin evinde de yorganlar kaplanir. Yorganin sayis1 gelinin ailesinin
durumuna baghdir. En yoksul gelinin en az ii¢, parali olanin da yedi yorgani
vardir. Kaplanan yorganlarin iistiinde ti¢ mendil yazilidir. Bunun biri gelinin,,
ikincisi yengenin, {glinclisii ¢algicilarindir. Koyli  yorganlar kaplanirken
mendilleri isler. Toplanan para adina mendil agilanlarindir. Kaplama bittikten
sonra yorganlar1 kaplayan kadinlar sirtlarina vurarak calgiya gore uzun siire
oynarlar!

Aksam yemeginden sonra erkekler kina gecesinin yapilacagi kahvede, kadinlar
da gelinin evinde toplanmaya baslarlar. Koylii toplaninca sagdiclar gelinin evine
gelirler. Kina tepsisini alirlar. Mesale ile calgi ile tepsiyi kahveye gotiiriirler.
Tepsinin iginde bir mum, sagdiclara birer mendil, islenmesi i¢in {i¢ tabak ile
cesitli kuru yemis vardir.

Kina 6nce giiveyin Oniine gotiiriiliir. Giivey kinayi isler. Sonra sag bas parmagini
mendil ile baglar. Ardindan babalar1 kinay1 6zdes degerde islerler, sonra
sagdiglar, sonra da koylii.

Kinalama bittikten sonra sagdiclar kinay1 gene alayla gelinin evine gotiirtirler.
Kina kiz evine gelince gelin onarici yenge, biitiin kadinlara birer mum dagitir.
Mumlar yakilir, yenge gelini kaldirarak satravan gezdirir. Soziin Tiirkgesi bir
kadin ortaya oturur, gelin 6nde, ardindan biitiin kadinlar, ellerinde mumlarla
calgiya gore ortadaki kadinin g¢evresinde yedi kez donerler. Sonra kina tepsisi
gelinin Oniine getirilir. Kinay1 6nce gelinin analari isler. Ardindan koy kadinlar
onlar1 izlerler. Isleme bitince cerezler yenir, maniler, tiirkiiler sdylenir. Calgiya
gore oynanir. Ama kina gecelerinin en doyum olmaz yani, mani yarigsmalaridir.
Birbirlerini alt edene degin mani sdylerler. Cokluk mani yarismalarina kiz anasi,
ya da geline tas atmakla baglanir. (...)

Gilin 151maga baslayinca ¢algi sabah fasli (sabah serenadi) yapmaya baslar. Bu
faslin baslamasi ile gelinin anasinin, yakinlarinin gozleri yasla dolar, hickirarak
aglamaya baglarlar. Ciinkii artik kizin anasindan, ananin da kizindan kopma saati
gelip catmistir. GOz yaglar1 arasinda gelinin avuglarina kina ile hem ayyildiz,
hem de hurma dali ¢izilir, on parmaginin uglar1 da kinaya batirilir. (...)

Uciincii giin sabah oglan evi, ddvme ile birlikte yemekleri hazirlamaya baslar.
Ogleye degin bu isle ugrasir. Ote yandan gelin gene onarilarak, ortaya cikarilir.
Onde bayrak, onun arkasinda gelin, onun arkasmda koylii, davul zurna ile koyii
dolasirlar. Gene harman yerine giderler. Harmanda kendine giivenenler gene
giires tutar. Gelin giiresleri gordiikten sonra, alay giiveyin kaldig1 eve dogru
yonelir. Alay eve yaklasinca, geline bir nar verilir. Gelin bu nar1 savurarak
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kapinin duvarinda parcalar. (...) Giivey, kapiy1 igerden agar, gelinin yaninda
durur; o sirada ¢algicinin testi ile oynamakta oldugu oyunu seyrederler. ikisi de
oyuncunun alnma giiler yiizle para yapistirirlar. Aileler de calgicilan islerler.
Isleme bitince oyuncu elindeki testiyi yere calarak parcalar. Giiveyi de gdge para
savurur. Koyliiler paralar1 toplamak icin ugrasirken, giiveyi kiz1 koluna takar,
eve girer.

Gilivey yatsiya degin gelinle evde kalir. Sonra evden alinarak, sagdiclarin
koltugunda camiye gotiriiliir. Giivey yatsi namazini kildiktan sonra, kdyliiye
mumlar dagitilarak yakilir. Onde mesale arasmnda hoca, hocanin arkasinda iki
sagdicin koltugunda giiveyi, onlarin arkasinda da hisim akraba, kdylii. Hoca
onde ilahi okuyarak yiiriir. Koylii arkadan hu hu ¢eker. Boylece evin Oniine
gelinir. Bu sirada igerde oturmakta olan gelin, ayaga kaldirilir. Disarida hoca
nikéh duasini okur. Koylii Amin der. Bunun {izerine giivey dnce hocanin, sonra
babalarinin, kizin akrabalarinin elini oper; sagdiglarla Opiisiir, sonra ¢evik bir
devinigle kapidan igeri dalar. Sonra iki rekat namaz kilar. Namaz bitince Yenge
odanin kapisindan gelini giiveye (gerdek i¢in) teslim eder.

Dordiincii giin sabah sabah gilivey ile gelinin kaldig1 evin oniinde davul zurna
calmaya baglar. Koyliiler kadinli erkekli evin oniine toplanirlar. Yenge, gerdek
odasindan aldig1 kanli carsafi, kizla oglanin anasi babasina, hisimlarina ve daha
sonra da koyliilere gdsterir. Onlar da carsafi islerler. isleme bitince kdyliiler daha
da cosarlar. Gece yarisina degin ¢esitli oyunlar oynarlar, ¢ilginca eglenirler.

KAYNAK C (devami): DUGUN
Yorgancioglu “Kibris Tiirk Folkloru” adli kitabinda (Magusa 1980, s. 41-42)
farkl bir diiglin program1 vermektedir:

Pazartesi................ Gelinin evinde kutlamalar
Sal1 6gleden sonra ....Herse’nin hazirlanmasi

Carsamba............... Ogleden 6nce, gelin ve kadmlar, birlikte diigiin hamamina
giderler. Giiveyi evde tiras olur. Ogle vakti yemek vaktidir. Bu giiniin en giizel
yemegi ise herse (ddvme)’dir. Halk doyasiya agirlanir. Ogleden sonra, yorganlar
kaplanir. Daha sonra kina gecesi yapilir.

Persembe............... Koyde gelin alayr ve harman yerinde giires yapilir.
Kutlamalar biitiin giin stirer, aksama zifaf gecesi. Cuma Yenge kadin,
“kizliklar1” alip, once diiglin sahiplerine, sonra da halka gdosterir. Bahsis alir.
Giin yiikselince, artik diigiiniin son merasimi yapilir. Buna “paca” denir. Ogleye
dogru biter. Iki aile birlikte 6gle yemegini yer.
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KAYNAK J: KIBRIS’TAKI ERMENi TOPLUMUNDA DUGUN
GELENEKLERI VE ADETLERI (1930-1990)

Ermeniler Kibris’a, 1915’in trajik olaylarindan sonra, Dogu Tiirkiye nin farkli
bolgelerinden gogmen olarak geldiler. Birgok parasal zorluklari vardi. Diigiinleri
basitti ve farkli bolgelerden insanlar birbiri ile evlendiginden, adet ve
geleneklerinin cogunu uygulayamazlardi.

Evlenmelerin ¢ogu goriicii usulii ile idi. Gelin, elbiseleri carsaflar1 yastik yiizleri,
igne isi danteller v.s.’den olusan bir ¢eyiz torbasi hazirlardi. Diigiinden onceki
Persembe giinii, gelinin akrabalari, yeni yikanmis ceyiz torbasini iitiiler ve
sergilerdi. Daha sonra ¢eyizi, giliveyin evine gotirtrler, yatak yapilir, yatak
tizerine sekerlenmis badem atilir ve ciftin ilk ¢ocugu erkek olsun diye yatak
tizerinde bir erkek ¢ocuk yuvarlarlar.

Giliveyinin akrabalari, diiglinde konuklara verilmek iizere sekerlenmis badem
veya “pastig”leri paketlerler. Dligiin harcamalarini giivey ve sagdic tstlenir. Evi
de gilivey saglar. Diiglin davetiyeleri, geng bir erkek cocuk tarafindan dagitilir ve
bu is i¢in ona para verilir.

Diigiin giliniiniin sabahi, gelin ve giivey ayr1 ayr1 kiliseye gitmek zorundadirlar ve
orada giinahlarini itiraf ederler ve ayine katilirlar. O giin, gelin ile giiveyin
birbirlerini gormesi, kotli sans olarak degerlendirilir. Diigiin téreninden bir veya
iki saat Once, gelinin arkadaslar1 ve ailesi, gelinin evinde toplanirlar. Onurlu
hanim (sagdicin karis1 veya kiz kardesi), cicek buketini ve makyaj malzemesini
getirir, gelinin giyinmesine yardim eder. Bu arada, otekiler sarkilar soyleyip dans
ederler. Gelin evi terk ettigi zaman, ona piring, seker ve para atarlar.

Diigiinler genellikle Pazar giinleri sabah saat 8’de olur. Gelin, babasinin
esliginde, birka¢ calgicinin ardindan kiliseye yliriiyerek gider. Térenden sonra,
Viktorya Sokagi’ndaki kilisenin karsisinda yer alan Ermeni kuliibiinde kabul
toreni yer alir. Yakin akrabalar, kabulde altin miicevherat verir, ama digerleri
hediyelerini daha 6nceden gelinin veya giiveyin evine gonderirler. Gelin, giiveye
genellikle altin bir yliziik veya kol diigmeleri, sagdica da ya bir yliziik veya bir
gomlek ile bir kravat verir. Gelin evine vardigi zaman, ayaklar1 altinda bir koyun
kesilir. Geline kirmasi i¢in i¢i para, seker ve piring dolu bir testi verilir.
Kimsenin ona kotii gozle bakmamasi veya kotii ruhlarin ondan uzak durmasi
icin, tiitsii yakilir ve gelin, tiitsii izerinden atlatilir.

Ertesi giin, gelin bakire oldugunu gostererek kaynanasina kanitlamalidir.
Kaynana da gelinin annesine sekerler ve kirmizi elma gonderir. Bir hafta sonra,
giiveyin ailesi, gelinin anne-babasi ve yakin akrabalari tarafindan 6gle veya
aksam yemegine c¢agrilir. Gelinin ailesi beraberinden hediyeler gotiirir. O
zamana kadar gelin kendi anne-babasini gérmemis olmalidir. Diigiin
davetiyesinde, ziyaretler ve tebrik i¢in bir tarih ve saat belirlenmistir.
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KAYNAK K: RESSi®® SARKISI
(Halk Sarkist — Kibris Rum versiyonu)

Oh! Meryem Ana, tepenin ucunda, ortasinda tahti ile
Buraya gel ve bize yardim et, ressi’yi (bugday1) yikayalim

Haydi biitiin koylii kizlari, gelin cesmeye gidelim
Bugdaylarin1 yikayalim ve diigiinlerinde yiyelim

Bes kirmiz1 esarp ve bir giizel fes
Geliniz kizlarim, bugday1 6giitelim

Gelin kizlarim, bugday1 pisirelim
Ki giivey yesin ve bize begenip begenmedigini sdylesin

KAYNAK K: KIBRIS GELINIi

Davullar calar giim giim, her yanlar ¢inlar.

Aslan gardaslar ne giizel oynar.

Siseler tin tin tin tin, herseler gaynar.

Kizlar dizilmis gelini tavlar.
Al olur bal olur Kibris gelini
Gelinler soyleyin benim halimi
[ara nagme]

Cifte patlar bum bum, alay yolunda.

Gliveyi sen gider, gelin kolunda.

Naralar hey hey hey hey sagdi¢ oyunda

Kim gililmez oynamaz bdyle diigiinde.
Al olur bal olur Kibris gelini
Gelinler soyleyin benim halimi
Al olur bal olur Kibris gelini
Gelinler soyleyin benim halimi
Al olur bal olur Kibris gelini
Gelinler soyleyin benim halimi
[ara nagme]

KAYNAK L: HERSE’NIN YAPILISI

Oteki ad1 “herse” olan dovme pilavi, Limasol ve Baf Tiirklerinin ozellikle
diiglinlerde pisirdigi ¢ok tinlii bir pilavdir. Anadolu’daki ad1 “keskek” olan bu
pilav, iri kazanlarda yapilir. Ozel pisiricileri olur ve bunlara bol bahsis verilir.

62 Doviilmiis bugday
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Pisirilisi:

Pilavlik bugday yine sert, irmigi bol olan bugdaydan secilir. Diiglinlerde bugday
davul-zurna esliginde yikanarak, dibeklerde doviiliir. Kimi kez tastan yapilmis
tarihi el degirmenlerinin bugday kirmada kullanildig1 da goriiliir. Besli kuzu iri
parcalara ayrilarak kemikli bir halde kazana konur, kemiginden ayrilincaya dek
kaynatilir. Beri yanda pilavin miktarina uygun yag konarak, iri dograna soganlar
bu yagda pembelestirilir. Sonra pilavin suyu konup igerisine doviilmiis bugday
salinir. Arkasindan da didiklenen etler kazana indirilir. Dovmenin pisirilisi iki
tirli olur. Kimileri siirekli olarak karistirmak suretiyle kivamini bulmasina
yardimct olurken, kimileri de atesini azaltarak hi¢ kasik calmadan bugdayin
acilmasini beklerler. Bugday pisip agilmaya baglayinca, o zaman “yaba” denen
uzun araglarla bugday1 doverek kivama getirirler.

Dovme pilavi pisirmek hayli sabir isteyen bir istir. En azindan dort buguk, bes
saatte hazir olmaktadir. Pilavin gerek eti, gerekse bugday1 iyice pismeli, adeta
muhallebi olmali ve pilav sakizlanmalidir. Sicagi yendigi gibi buzdolabinda
bekletileni de yenebilir. Sicak yemegi tercih edenler az su ilave ederek
isitabilirler. Ilk giinkii gibi taze hale gelen pilav zevkle yenebilir. Evlerde iri
tencerelerde ve tavuk etiyle de dovme pilav pisirildigi goriiliir. Leymosun
koylerinde siinnet diigiinlerinde de pisirilirdi. Oliiniin kirkincr giinii de “kirk
yemegi” olarak pisirilip evlere dagitildigi goriiliirdii.

KAYNAK M: RESSI

Ressi hos bir yemek olarak kabul edilmektedir. Genellikle diigiin torenlerinde
sunulur ve su sekilde hazirlanir: Once 1slatilmis bugday, kabugunun ¢ikmasi igin
ogiitiiliir. Daha sonra bugday, kiyilmis et ve et suyu i¢eren bir kazana dokiiliir ve
kiiciik bir bah¢ivan kiiregini andiran, biiylik tahta bir kepge ile karistirilir. Kazan
az yanan bir ates lizerine konur ve bu karisim, biitiin igerisindekiler iyice
karisincaya kadar karistirilir. Ana yemek olarak degil de, daha ¢ok yemekten
sonra yenen tatli olarak diisiiniilmektedir ve ¢ok lezzetlidir.

Kibrisli Miisliimanlar, ressi’yi sadece diigiin torenlerinde degil, ayrica bayram
kutlamalarinda ve kuraklik donemlerinde de pisirmektedirler. Dua, imam
tarafindan okunduktan sonra, dininin ne olduguna bakmaksizin, fakir kisilere
dagitilmaktadir.

KAYNAK N: DUGUN ADETLERI

Maronit kdylerindeki diiglinler, koydeki herkesin katilim1 ve giinlerce siirmesi
ile etkileyicidir. Gelin ve giiveyinin aileleri diigiin i¢in hazir olduklar1 zaman,
tarihini belirlerler. Olayin biitiin masrafini tistlenen ve ¢iftin dogacak ¢ocuklarini
vaftiz edecek olan sagdi¢ ile yengeyi haberdar ederler. Papaz da haberdar edilir
ve o da kilisede (her Pazar bir tane olmak tizere) ii¢ defa duyuru yapacaktir.
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Diiglinden onceki Pazar giinii, gelinin kiz arkadaslari, c¢eyizlerini iitiilerler:
Havlular, yastik yiizleri vd Pazartesi, sembolik olarak gelinin c¢arsaflarini
yikarlar. Sali giinti, bircok kdy ekmegi yaparlar. Koyliiler, diiglin ailelerine
bugday, yag, patates, et, ickiler vd ¢esitli iriinlerden verirler.

Persembe giinii, sirayla giivey adina dort kiz, sagdi¢ ve yenge, ikili gruplar
halinde, evlere giderek istisnasiz herkesi mumlar verip, giilsuyu dokerek, diigline
davet ederler.

Cuma ve Cumartesi aksamlar1 ressi pisirilir.

Cuma giinti, kadmnlar, mizik ve dans esliginde digiin dosegini hazirlarlar.
Uzerinden kiigiik bir oglan ¢ocugu yuvarlatilir. Ciinkii ailenin ilk ¢cocugunun
erkek olmasi istenir.

Cumartesi sabahi, ceyiz teslim edilir. Aksaminda, biitiin koy yiyip, icip, dans
etmektedir.

Diigiiniin yapildig1 Pazar giiniinde, ¢ift, sagdi¢c ve yenge ile birlikte kilisedeki
ayine giderler. Ogleyin saat 1’de, miizik ve sarkilar esliginde giiveyin tiras
edilmesi yer alir. Daha sonra giivey giyinir ve anne-babasi, kardesleri, akrabalari
ve arkadaslart ona para verir. Vedalasir, diz ¢okerek, anne-babasinin
ayakkabilarini 6per, kardeslerini 6per ve bir toren alayr halinde, gelini olacak
kisiye gelinligini gotiirlir. Yolda, muazzam “diglin sarkisi”n1 soylerler. Giivey
gelinle bulusur ve daha sonra gelinin siislenmesi baslar. Cevresinde ¢ok sayida
kizlar vardir. Yash kadinlar etrafinda ona merak i¢inde bakmaktadirlar. Hep
birlikte “gelinin siislenmesi” sarkisin1 sdylerler. Daha sonra kiliseye giderler.
Diigiin ayini etkileyicidir. Anne-babalar, tiitsiilerle beklerler. Koyliiler, mutlu bir
evlilik dileklerini iletirler. Ertesi giin, ¢iftin dans ettigi giindiir ve dans ederlerken
tizerlerine toplu igne ile para takilir. Bir hafta sonra, daha kiiciik bir baska diiglin
kutlamasi yer alir.
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KAYNAK N  (Devami): 1974E  KADAR UYGULANAN AY
MARINA’DAKI MARONIT TOPLUMUNUN UC OZEL DUGUN ADETI

Giivey, evlenecegi kiza gelinligini verir:

Giiveyi, akrabalar1 ve arkadaslarindan olusan bir gecit alayi, elindeki bir kamis
tizerine (gelinin bekaretini sembolize eden) kirmizi bir bayrak asmis birisinin
onciiliigiinde, kendisine eslik edenlerle onlar1 bekleyen gelin ile bulusmaya
giderler. iki grubun bulusmasi, asla olaysiz gecmez. Birisi, giiveyiyi dvecektir,
bir bagkasi gelini. Bu giiriiltiilii bir tartisma, yani ilk aile kavgasi ile sonlanir!
Geceleyin, diigiin olduktan sonra, yeniden hepsi de dostturlar ve ayni masada
kutlama yaparlar. Maronit diigiintine iliskin halk sarkisindaki misralar, kamis
lizerine asilmig bayraga atifta bulunur.

Diigiin giiniindeki gelin ve giiveyi hamamu:

Cift, calgicilar ve koyliiler esliginde, iki ayr1 Tiirk hamamu tipindeki hamamlara
giderlerdi. Bu hamamlardan biri, muhtarin evinde, digeri de yetenekli bir halk
sairi olan T.Solomu’nun dedesinin evinde idi. Geline, yenge yardimci olurken,
giiveye de sagdi¢ yardimer olurdu. Maronit diigiintine iliskin halk sarkisindaki
bazi1 misralar, bu adete atifta bulunmaktadir.

Evli ¢iftin torensel varisi:

Cift, yemeklerin pisirilmesine yardim eden kadinlarin toplandig1 yere varirlar.
Kadinlar, onliiklerini ¢ikarirlar, dnliiklerini yeni evliler i¢in hali gibi yere sererler
ve etrafinda dans ederler. Herkes seving i¢indedir. Calgicilar, ¢ifti ve konuklari
dansa davet eden “hosgeldiniz sarkisi”ni g¢alarlar. Aymi sarki, gecenin sonunda
konuklar evlerine gonderilirken de ¢alinmaktadir!

KAYNAK O: CEYiZ SOZLESMESI
Ceyiz Sozlesmesi
“Kutsal Teslis, Meryem Ana, Aziz Barnabas ve Bayan Mariannu adina”

Yiireklerimizin biitiin hayir dualariyla, Paskali oglu Yorgaci’yi mesru kocasi olarak
alacak olan ve Marikku oglu olan ben Konstantis ile miiteveffa esim Maritsu’nun kiz
¢ocugu, en biiyiik kizimizin ceyiz sozlesmesidir. ikinci olarak, 4 ikon, ilki tahtadan ve
iki parmak kalinhiginda diigiimlerle dolu, diger iicli, cam tahtasindan, boyanmamis
tarafinda damlayan cam sakizi. U¢ gdmlek, biri kisa, 6teki yere kadar uzun, iki tane
korse, deliksiz tastamam ve ¢ok gii¢lii, iki i¢ eteklik, temiz, Kanlidere’de yikanmis, bir
cift corabin bir teki (6tekisini diigiine kadar 6rmesi i¢in zamani vardir), evde dokunmus
kumasgtan bir elbise, ¢ift en ve yollu ve bir bagka evde dokunmus renkli kumastan
elbise. Bunu, Marikku’nun Konstantis, bana, onceki yil Zeytin Panayirinda satin
almist1. Iyi sans igin iki par¢a kumas (birinin birkac deligi var, ama tamir edilebilir). Iki
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¢ift ayakkabi (bir tanesinin bir ay kadar 6nce tabani degistirilmistir). 45 “pikkes”®

uzunlugunda fitilden bel bandi, 167’2 “pikkes” uzunlugunda ii¢ top iplik, 25 madeni
para, 22 para ve 3 kurus, iki tane ovulmus sapli tencere ve ovulmamis bir kizartma
tavast, bir ¢icek motifi tasiyan iki kadeh, dort corba tabagi, biri hafif c¢atlamis,
miiteveffa nenemden kalma bir tane metal siirahi, bir fincan, bir kevgir ve bir kalbur,
kiigiik bir sapl tencere, kapagt yok. Yeni tahtadan yapilmis bir bebek sirig1, bir kilden
yapilmig lamba, ot dolu bir silte ve daha iyisini dikmek isterlerse ti¢ makara iplik, bir
esegin bir kere yuvarlanabilmesine yetecek kadar bliyiik bir toprak parcasi, bir horoz
yavrusu ile iki tavuk, yarim okka el yapmasi makarna (ve eger vaktimiz olursa, onlara
biraz daha yapacagiz), iki litre yag ve 12 dirhem ke¢i peyniri, 40 dizi sarimsak ve
yiyecekleri ve igecekleri kadar yumusatmalari i¢in ve iki biiylik kavanozda kuru
hububat, giivey, gelin ve biitiin akrabalar1 ve bu ¢eyiz sézlesmesini yazmakta olan
ogretmenimiz Bayan Mariannu gibi en yakin komsulari, biitiin giin, bugiin ve yarin
mutlu olmalari i¢in. Amin.

Kaynatasi
Marikku’nun oglu Konstantis
Ve kaynanasi miiteveffa ve matemi tutulan Maritsu

Taniklar

63 «pikkes™: agirlik dlgiimleri
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KISIM IV: EKLER






EK1

“Kibris’in kiiltiirel ve sosyal tarihini 6gretirken
tarihsel kaynaklarin kullanilmas1”

konulu cahstaylar

Ledra Palace,
Goethe Enstitiisii ve JW Fulbright Merkezi, Lefkosa

Cuma 9-Cumartesi 10 Haziran 2006

PROGRAM







Cuma 9 Haziran 2006

15.30-16.00
16.00 - 17.00
17.00 - 17.30
17.30 - 19.30

Katilimeilarin kaydi
Ledra Palace’ta toplu oturum

Baskan: Bayan Tatiana MINKINA-MILKO, Yo6netici, Tarih
Egitimi Bolumii, Avrupa Konseyi;

Bay Ragip OZTUCCAR ve Bay Kiriakos PAHULIDIS,
Tarihsel Diyalog ve Arastirma Dernegi;

Bayan Niki MATHEU, Kibris Teknik Egitim Ogretmenleri
Dernegi OLTEK;

Bay Haris HARALAMBUS, Kibris Rum Ogretmenler
Orgiitii, POED Temsilcisi;

Bay Anit ERGIN, Kibris Tiitk Orta Egitim Ogretmenler
Sendikasi, KTOEOS Temsilcisi;

Bay Sener ELCIL, Kibris Tiirk Ogretmenler Sendikast,
KTOS Temsilcisi;

Bay Yannos SOKRATUS, Kibris Ortaokul Ogretmenleri
Orgiitii, OELMEK Temsilcisi.

Calistaylara Giris.
Ara
Uc paralel ¢calistay oturumu: I. Oturum
“Tarih boyunca c¢ocukluk konusunu égretirken, tarihsel
kaynaklarin kullamlmas1 — 19. ve 20. yiizyillarda
Kibris’taki madenlerde ¢ocuk emegi” konulu 1. Cahstay
(Kaynaklar: Fotograflar, metinler)
Egitmenler: Bayan Luisa DE BIVAR BLACK

Dr Dilek LATIF

Bay Marios EPAMINONDAS

Yazmanlar: Kibris’tan 2 temsilci
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“Sosyal ve Kkiiltiirel tarihi 6gretirken, Kibris’1 ziyaret
etmis olan seyyahlar tarafindan yaratilmis olan
kaynaklarin kullanilmasi: 19. yiizyildaki Kibris pazar
yerlerinden s6z eden seyyahlar” konulu 2. Calistay
(Kaynaklar: Fotograflar, metinler)

Egitmenler: Bay Brian CARVELL
Bay Mete OGUZ
Dr Stavrula FILIPPU

Yazmanlar: Kibris’tan 2 temsilci

“Kibris tarihinde kadinlarin roliinii sunarken, tarihsel
kaynaklarin kullamilmasi: 19. ve 20. yiizyildaki Kibris
digiin geleneginde kadinlar” konulu 3. Calstay
(Kaynaklar: Fotograflar, sarki sozleri, yemek tarifleri)

Egitmenler: Bay John HAMER 5
Bay Dervis COMUNOGLU
Bayan Zaharula MALAS

Yazmanlar: Kibris’tan 2 temsilci

Cumartesi 10 Haziran 2006

09.00-11.00
11.00-11.30
11.30-13.30
13.30-14.30
14.30- 15.00
15.00 - 16.00

I"J(; paralel ¢alistay oturumu — II. Oturumun devam
Ara

Cahistayin devam, I11. Oturum

Ogle yemegi

Anket Sorulariyla Arastirma

Toplu Oturum

Bagkan: Bayan Tatiana MINKINA-MILKO, Avrupa
Konseyi

Calistay tartisma sonuglarinin  yazmanlar tarafindan
Ozetlenmesi.
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Calistay oturumlar1 hakkinda biitiin katilimcilarla yapilan
tartisma.

Calistaylarin kapanisi.

CALISMA GRUPLARINDA YAPILACAK CALISMALARIN PLANI

1. Her bir grupta, hepsi de Ingilizce konusan ii¢ egitmen tarafindan
canlandirmalar yapilacaktir Her zaman oldugu gibi, katilimcilar icin,
Rumca ve Tiirkge ¢eviri saglanacaktir.

2. Her oturum sirasinda, bir egitmenler takimi, her konu hakkindaki
calismay1 farkli kaynaklarla sunacaklardir: Ornegin fotograflar, metinler,
siirler, yemek tarifleri vd Sunumlarda sunlar yer alacaktir: Kibris’in
sosyal ve kiiltiirel tarihi ile ilgili kaynaklarin, siniftaki uygulama ile nasil
biitlinlestirilebilecegini gosteren bir ders plan1 ve ayni zamanda
ogrencilerin bilgi ve becerilerini degerlendirmede 6gretmenlere yardimei
olmak {izere 6grenciler i¢in sorular ve gorevler (30 dakika).

3. Bundan sonra calistayda yer alan biitiin katilimcilara her konu ile ilgili
benzer kaynaklar verilecek ve bu kaynaklari kullanarak, kendi ders
planlarin1 hazirlamalar1 ve yapilan ¢alismalarin sonuglart ile ilgili bir
tartisma yapmalar1 gorevi verilecektir (60 dakika).

4. Son bolimiin her oturumunda, gelecekteki pedagojik malzemelerin

incelenmesinde kullanilacagindan, katilimcilarin ¢alistayda kullanacaklari
kaynaklar1 kendilerinin getirmesi rica edilecek.
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EK 11

“KIBRIS’IN KULTUREL VE SOSYAL TARIHINI OGRETIRKEN
TARIHSEL KAYNAKLARIN KULLANILMASI”

KONULU CALISTAYLARIN
DEGERLENDIRILMESI

Ledra Palace, Goethe Enstitiisii ve JW Fulbright Merkezi, Letkosa
Cuma 9 Haziran — Cumartesi 10 Haziran 2006

Analiz eden ve raporu hazirlayan
Dr Haris PSALTIS
Arastirma Baskani

Tarihsel Diyalog ve Arastirma Dernegi

KATILIMCILARIN DEGERLENDIRMESI

Genel olarak degerlendirme ¢ok olumludur, cilinkii benzeri olaylari
meslektagina tavsiye etmeyecek veya bunu izleyecek seminere katilmayi yararh
bulmayacak tek bir kisi bile bulunmadi (En az deger = 5 iizerinden 3).
Ortalamalarin hepsi de 5 lizerinden 4’den fazla idi. Calistaylarin giiclii ve zayif
noktalari, asagidaki Tablo 1°de gosterilmistir. Calistaylarin bir egitmenler takimi
tarafindan canlandirilmasi olgusu, c¢ok olumlu olarak degerlendirilmistir.
Katilimcilar arasindaki etkilesime iligkin nisbi olarak tek zayif nokta,
katilimeilar arasinda anlamli temasta bir zayiflik olarak yorumlanabilir. Bunun
da temel nedeni, dil sorunlar1 ve calistaylar sirasinda isbirligi yontemlerinin
kullanilmasina nispeten az vurgu yapilmis olmasidir.

Bundan sonraki etkinliklerde bu noktayr gelistirmeye yonelik oneri: Ayni
calisma grubu igerisindeki farkli toplumlardan iiyeler arasinda karsilikli
bagimhilik yaratacak sekilde onlar1 yapilandirmak. Ortak amaci olan bu
etkinlikler, farkli toplumlardan temsilcilerin biiyiik oOlgiide katkilar1 olmadan
yerine getirilemeyecektir. (Ornegin toplumlar arasinda adetlerdeki benzerlikler
ve farkliliklar hakkinda bir tabloyu doldurmak i¢in, her topluma ait adetler
konusunda bilgi aktarilmalidir.)
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Tablo 1. Her konunun ortalama degerlendirmesi (En az 1 — En ¢ok 5)

Sayt En En SS  Ort.
az cok

Dernegin benzer etkinliklerini meslektaslarmiza tavsiye eder| 242 3 5 0,52 4,70
miydiniz?
Calistayin devamina katilmak yararlt olur muydu? 242 3 5 0,54 4,65
Calistaylarin ii¢ egitmen tarafindan canlandirilma sekli. 241 2 5 0,67 448
Kolaylastiricinin 6gretime yaklagimu. 240 2 5 0,70 4,42
Calistaydan ne kadar memnunsunuz? 241 2 5 0,69 441
Caligtay amaglarimin agiklig. 241 2 5 0,76 4,40
Caligtayin igerigi. 241 2 5 0,73 4,38
Elde edilen pratik fikirler. 242 2 5 0,69 4,38
Kullanilan dgretim malzemesi. 242 1 5 0,71 4,37
Sunulan igerigin yapist. 241 2 5 0,72 4,35
Smuftaki karsilikli etkilesim. 242 1 5 0,88 4,19

Ug calistayin degerlendirmeleri arasinda dnemli bir fark yoktur.

Bir tanesi disinda (calistayin devamina katilmak yararli olur muydu?), biitiin
konularda  birinci  gilinlin  degerlendirmelerine  kiyasla, ikinci  gilin
degerlendirmeleri, 6nemli 6l¢lide daha yiiksekti (bkz. Asagidaki Tablo 2).

Tablo 2. 1. Giin ile 2. Giiniin kiyaslanmasi: Her konunun ortalama degerlendirmesi (En az 1 — En ¢ok 5)

GUN SAYI SS Std. Hata Ort. Ort.

Calisgtaydan  ne  kadar| 1. giin 66 0,84 0,10 4,15
memnunsunuz?

2. glin 175 0,60 0,04 4,51
Dernegin benzer| 1. giin 67 0,68 0,08 4,55
etkinliklerini
meslektaslariniza  tavsiye
eder miydiniz?

2. glin 175 0,44 0,03 4,75
Calistayin devamma| 1. giin 67 0,60 0,07 4,60
katilmak yararlt olur
muydu?

2. glin 175 0,51 0,03 4,67
Calistaylarin  li¢  egitmen| 1. giin 67 0,74 0,09 4,33
tarafindan canlandirilma
sekli.

2. glin 174 0,64 0,04 4,54
Kolaylastiricinin ~ dgretime | 1. giin 67 0,85 0,10 4,24
yaklagimi.

2. glin 173 0,62 0,04 4,50
Kullanilan ogretim| 1. glin 67 0,90 0,11 4,13
malzemesi.

2. glin 175 0,60 0,04 4,46
Calistayn icerigi. 1. giin 67 0,83 0,10 4,10

2. glin 174 0,66 0,05 4,48
Sunulan igerigin yapisi. 2. glin 66 0,85 0,10 4,12

2. glin 175 0,64 0,04 4,44
Caligtay amaclarinin| 1. giin 66 0,93 0,11 4,17
aciklig.

2. glin 175 0,67 0,05 4,49
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GUN SAYI SS Std. Hata Ort. Ort.
Siniftaki kargiliklt | 1. giin 67 1,13 0,13 3,85
etkilesim.
2. glin 175 0,73 0,05 4,33
Elde edilen pratik fikirler. 1. giin 67 0,80 0,09 4,16
2. glin 175 0,62 0,04 4,46

Seminerlere katilan insanlarin profili

Katilimeilara su soru sorulmustur: “Avrupa Konseyi’nin (Tarihsel Diyalog ve
Aragtirma Dernegi ile isbirliginde diizenledigi) tarih egitimi konusundaki
calistaylarima gecmiste ka¢ defa katildiniz? Katilimcilarin yarisi, ilk defa
gelirken, diger yaris1 da gegmiste en az bir defa seminerlere gelmisti.

Defa Katilimcilarin %
0 50%

1 16%

2 17%

3 7%

4 3%

5 7%

“Daha onceki etkinliklere en azindan bir defa katilmigsaniz, kendi 6gretiminizde
bu seminerlerde 6grendiklerinizi uyguladiniz m1?” sorusuna verilen yanitlar ¢ok
olumlu idi. Ciinkii katilimcilarin ¢ogu, seminerlerdeki fikirleri siniflarinda
uygulamislardi

Yanit Katilimcilarin %

Evet 87%
Hayrr | 13%

“Seminerlerde o6grendiklerinizi kendi Ogretiminizde uygularken herhangi bir
zorlukla karsilagtiniz m1?” sorusuna verilen yanitlar, daha az cesaretlendirici idi.
Ciinkii biiyiik bir yiizde, bu fikirleri pratige uygularken zorluklarla karsilagsmaisti.

Yanit Katilimcilarin %
Evet 42%
Hayir 58%

Ayni sorularin ortalamalarin1 geg¢miste Tarihsel Diyalog ve Arastirma
Dernegi’nin diizenledigi farkli calistaylardaki ayni sorularla kiyaslarken, Kasim
2005 ve Haziran 2006’dakilere kiyasla, Kasim 2004’deki seminerin (Cok
yonliiliik konulu seminer) biitiin konular arasinda onemli Ol¢lide daha yiiksek
degerlendirmeler aldigindan s6z edilmelidir. Son iki seminer, birbiri karsisinda
kiyaslandigr zaman, her hangi bir konu agisindan 6nemli bir fark gdstermedi.
Her ikisinin de Cok yonliiliik semineri ile olan farki, ¢alistayin katilimcilar igin

387



isteklilik yaratan daha siyasal bir yapida olmasina veya o 6zel seminerde daha az

sayida katilimci i¢in, daha c¢ok odaklanmis bir c¢alismaya yol agabilmesine
atfedilebilir.

Tablo 3. Onceki seminerler icin her bir konudaki kiyaslama

Say1 Standard En az Engok  Ort.
Sapma
Caligtaydan ne Kasim 2004 50 0,38 3 5 4,88
kadar
memnunsunuz?
Kasim 2005 174 0,63 3 5 4,50
Haziran 2006 241 0,69 2 5 4,41
Toplam 465 0,66 2 5 4,50
Dernegin  benzer| Kasim 2004 49 0,31 3 5 4,94
etkinliklerini
meslektaslariniza
tavsiye eder
miydiniz?
Kasim 2005 174 0,46 3 5 4,72
Haziran 2006 242 0,52 3 5 4,70
Toplam 465 0,48 3 5 4,73
Calistayin Kasim 2004 50 0,42 2 5 4,94
devamina katilmak
yararl olur
muydu?
Kasim 2005 174 0,62 1 5 4,68
Haziran 2006 242 0,54 3 5 4,65
Toplam 466 0,57 1 5 4,69
Calistaylarin ii¢ Kasim 2004 50 0,38 3 5 4,88
egitmen tarafindan
canlandirilma
sekli.
Kasim 2005 174 0,71 2 5 4,47
Haziran 2006 241 0,67 2 5 4,48
Toplam 465 0,67 2 5 4,52
Kolaylastiricinin Kasim 2004 50 0,27 4 5 4,92
Ogretime
yaklagimi.
Kasim 2005 174 0,75 2 5 4,44
Haziran 2006 240 0,70 2 5 4,43
Toplam 464 0,70 2 5 4,48
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Tablo 3. Onceki seminerler icin her bir konudaki kiyaslama (devami)

Sayr SS En En  Ort.
az ¢ok

Kullanilan 6gretim malzemesi. Kasim 2004 50 0,59 2 5 4,76
Kasim 2005 173 0,75 2 5 4,46

Haziran 2006 242 0,71 1 5 4,37

Toplam 465 0,72 1 5 4,45

Calistaylarin igerigi. Kasim 2004 49 0,48 3 5 4,82
Kasim 2005 173 0,74 2 5 4,42

Haziran 2006 241 0,73 2 5 4,38

Toplam 463 0,72 2 5 4,44

Sunulan igerigin yapisi. Kasim 2004 49 0,66 2 5 4,76
Kasim 2005 174 0,79 2 5 4,36

Haziran 2006 241 0,72 2 5 4,35

Toplam 464 0,75 2 5 4,40

Caligtay amagclarimin agikligi. Kasim 2004 50 0,51 3 5 4,76
Kasim 2005 174 080 1 5 4,38

Haziran 2006 241 0,76 2 5 4,40

Toplam 465 0,76 1 5 4,43

Smiftaki karsilikli etkilesim. Kasim 2004 49 0,57 2 5 4,80
Kasim 2005 173 0,79 2 5 4,42

Haziran 2006 242 0,88 1 5 4,19

Toplam 464 0,84 1 5 4,34

. Elde edilen pratik fikirler. Kasim 2004 50 0,38 3 5 4,88
Kasim 2005 174 0,86 1 5 4,40

Haziran 2006 242 0,69 2 5 4,38

Toplam 466 0,75 1 5 4,44
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